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Abstract

In the field of sociolory, Bourdieu's (1986) theory of economy of practice (which

conhirs three rnain elenpnb i.e. field, capital, and habitus) has attempted to capt,re the

stuchral conteirb and ttre diftrence among diverse gonps. This rcsearch erylored the

diftrerrce between the role of public ard privaE schools in social reproduction and the

el@nt to which this differerrce can be oplained in lirrc wittr Bourdieusian tlreory. Building

on the theories ard rnodels on which Bourdieu's librature has been based, the pwpose of
this study wasto connect forms offield, capital, and habitrc in Bourdieu,s model. It should

be noEd' however, that this strdy is not tuly Esting these theories per se, instead, it is
Esting whether proxies for flre theoretical constructs differentially affect students, overall

capital' objectives of this sfirdy were to arrrlyz- the value conrcm, sounces, and tlre

tendency of value education inplenrcrtation dwing secordary education (i.e. HSSC and

o/A levels); to ercmine "fields" ofeducation that different tlpes of pakistani schools (i.e.

elirc/privab ard public) constituts in terms of knowledgs, culfire, and tre provision of
academic and plrysical facilities; to dertsrmine the effect of school tlpe on eryeriences and

dispositiom of strdents towards a class-based society; to conprehend the role of school

type in shaping students, habitus for social reformations, firture roles/prospects; to

delineaE how one form of capital reinforces the activation of other forms of capital and

elplore the diftrerrce in field selectioq forms of capital ad lnbitus based on studen6,

socioeconomic background. Sequential explorabry design of mixed methods approach

was employed as the research design. All fte teaclrcrs and strdents of public Higher
secondary schools (9) art PrivaE schools (20) offering o/A levels constitubd the

population of the strdy' A proportionaE sanpling technique was used to select schools; a
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rardom sanpling Echnique was applied b select stdens and teachers from the higher

secondary and secondary schools of Islamabad. The questionnaire was used to collect
quantitative data from sflrdenb ard qrulitative data were obtained using ftce-to-face

irterviews with Eachers' Qurtitative data analpis was done by statistical analyrsis and

qualitative data were amlynd by applyng thematic analysis. Findings revealed that
ftoudr teachers are rsing variou pedagogies stillflney rrced the taining to get ftmiliarized
with inrovative baching-learning sta&gies. Data collecEd from studenb revealed that
there is a negative association between parcnb, inconre and field selection but field
selection has a significant eftct on studenb' habitrs. And result also showed that
socioeconomic status influerrces studenb' field selection but there is no effect of socio-
ecorrcmic statu on sttden6' capital and lEbitus. Based on findings, it is reconunended

that still taining sessions regarding variou pedagogical techniques may be arranged for
Eachers so that they can mah studenb behave according to cultural nonns and values.

Keytords: Social Reproductiorl School, Field, Capital, Habitus
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CIIAPTER 1

INIRODUCTION

This research aims to erplore the role of public ard private schools in social
reploduction ttnoudr the lens of Bou:diewian flreory. Buirding on the theories and rnodels

on which Bourdieu's lierature has been based, the purpose ofthis s6y is to join forms of
field' capital' ard habitus in Bourdieu's npdel. In ffre field ofsociolory, Boudieu,s ( l9s6)
theory ofpractice (which contrins flree rnain elenrcnb i.e. field, capital,and habitus) have
atterpEd to capture the strrctural conErd, ad tl' diftrence anpng diverse groups.
According to Bowdieg "capital is a social relation" by rnaking it equivalent to the energy
that could be operational intre npst relaEd field where it is prod,ced and reproduced, i.e.;
reproduction isone ofthe frctors ffrat cluracbri z-trldominart class. Mainhining that flre
structure and firnctioning ofthe socialworldcanonlybeunderstood bytaking into account
all forms of capital' Bo,rdieu (19s6) distinguishes three finrdamental forms of capital:
ecorpmic' cultural' and social. Economic capital is directly convertible into rnoney and
rnaybe manifest in frmiry irrconB and weartr (Ahrhierrq Berger, Hooker, & wise, I99g;
Ellwood & Karrc' 2000;orr, 2003). In Bo,rdieu's conceptuarization of economic capitar.
he selec&d plrysical possessions as irdicators of capitar trrat encompassed income,
honpownerchip, stock, property, eb.

Additionally, in the theoty of practicg the land was also integracd as one of the
foremost indicators of economic capital. cultr'al capital is defined as symboric resources
or goods that are tansmitted from gerrcration to generation among the middle and upper
classes to maintain class statu (Bourdie4 l97T; Mchnougtr, lggl).According to
Bourdie[ cultural capital is a significant rcsoupe in ilre edrcational field to obtain

r
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academic credentials, irrclirp to reprodrrce, as one of the essentials of reproduction,

prcsfige, statu, privilege, honor, etc., orrnostly irrcqruliry. The definitions of social capital

pnerally cenEr on social netrrorls ard rclationships, although scholars, including

Boudieu and coleman, differ in their specific conceptrali ation (Dil@ & singh 2002;

Portes, 1998)' Nevertheless, they both strare parallel properties of social capital i.e.;

nesounces consuned to accomplish a certain end. colernan's social capital is productive as

itenables actorsto achieve their preftrredend. Bourdieu's concepfinlization isalso marked

that group membership is capable to produce power that can be rsed effectively as a

tesounce b accomplish a certain end.

In enpirical worh socialcapital rnay be npasured both by relationships wiflrin the

family ard exbrnar to the frmiry (e.g, peers, counserors, ad teachers) (corerna n, 1994;

shnton-salaar, r997;Tierrrcy& venegas, 2006;Farid, 2Ir9;Farid& Abbasi, 20r9a,&

2019b)' The criticism of cultrnal and social capital resurts from it initiar stengths;

originally' the value ofa focrs on cularal and social capitar was that it coun6red an overly
heavy emphasis on economic frctors. At the same tinrc, ttris focrs on cultural and social

capital can overlook the very facbrs that shape these furms of capital, such as family
finances in the formation of cultrral capital and tlre role of financial aid in college

enrollnrent (St JohL 2}O6).Overall,although these theories and models have illurninatecl

sMenb' edrrcational achieverrcnt, orp other inflrcntial theoretical constrct has received

relatively little atEntion in tlris research nanrcly tre infl,ence of habit,s. llabitus is the

lasting intinsic values sysbm conupn to a nBmber of one's sociatclass, and is directly
inflrcnced by a wider community (McDonougtl lggl). Bourdieu grabbed educational

institutiors as his basic conporrcnt of eryloration for habitrc creation -that well ahead

2
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steblEd to family and stuctne - ard podrction and reproduction of cultune in the lens

of irrcquality.

1.1 Social Reproduction and EaHtus

Habitus has been defirpd in variou ways by Bourdieu as he clainpd it a carrierof

irdividual history ingrairrcd dispositions, feel frr that ganrc, stucturing strrcture, and

strrctured stucfin:e (Bourdieu, 1998; 1977). At one place he also said that it,s a kind of
fteling that what is to be done wittrin a given conE*. Flabitrs opeiates in two key ways:

i) it is stucflrred by orrc's circumstarrces, and ii) it is stucturing in that it shapes one,s

pncsent ard finre practices. The fornpr suggssb that strderfr, school (field) choice

process should be understood in tlreir siaraEd corfterrb, incltding the volunrc and tlpe of
capital they possess. The later helps b understand how a sfirdent,s habitus shapes hivher

personality in finfe practices. Throwh the corrcept of habitrs, Borndieu aims to trarucend

dichotomies of stucture ard agerrcy, statics and dynamics, consciousness and the

unconsciots, or tlE irdividual ard society. It inbrnpdiates between agents and stucture.

(Bourdieu, 1990b;Bourdieu&wacqrunt, r992;Brubarcr, 1993;Hiilier&Roorsby, 2005:

Horvat, 2001;Farid, 2019;Farid & Abbasi, 2019a&2}lgb).

considering these variow definitioru, habitw reveals its variegabd role in the

theory of economy of practices srch as tre bilateral irnerplay between stucture and

habitus' ib roleconstrrction aswellas in tre hansmission of practicesfrom one generation

to the next' However, the npst importarn role ofhabitw is ttre reproduction ofttre existing

stttcture of inequality becawe habitus constucts practices being aligned wittr the already

established structure (Bourdieu, 1998). Thus, it produces and reproduces the practices

which frvor the already established stucture whereby flre consumption of accunulated
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capitals ald ttrc pr"ctices associated widr therl particularly highbrow ard lowbrow

practices comespording with the higfrbrow and lowbrow cultural, economic, and social

capital, reprodrce the already established stucture of unequal distribution of resouces.

Ivlany studies have denpnstraEd trat while school (field)enrollnpnt has increased among

all income EtotIFs, the enrollnpnt gains among low-irrconrc groups are frr below those of
high-inconre goups (Gladieux, 2oo4).High-irrconrc students ane more ;ilaly to enroll in
selective private schools, whercas ffreir low-irrcorrrc peerc arc npne likelyb enroll in public

schools (Ellwood&IGne, 2000).Althordr there areresearchfindinp ofthe gpe ofschool

that studens are likely to atEnd, how sMenb from different social status groups choose

these schools involves a conplex, lengttry p(rcess, where the stakes are perceivedas very
hig[ and where the ultimae decision has a lasting influerrce on both individ,als and

society as a whole (Hossler, Schmit, & Vesper, lggg).

Bourdieu nrcntions social reprodrctionas arEprodurction oftre differences between

classes or reproduction of social hierarchies. To reprodrce social hierarchies, the education

system rcquires such agenb who have to reproduce cultural capial in tlre edrrcational field.
However' this reproduction of cultural capial is connecEd with the line of the capital

becaue is tansmission can only be possible if parcnb arready possess the capital (Farid,

2019)' Furtherrnore, higher economic capital is rrot positively relaEd to cultural capitat as

Bourdieu e:plored in distinction brtr recent researches found their positive relationship.

The education slatem prodrces academically srch products (agents) of segregation. They
were skilled b be privileged and honored trat they practice in society as their right and

social duty.
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1.2 Education Syrctemin pakistan

In PakistarL rcarly 70 diftrer[ native languaps are spolcn alorry with fo,r major
provirrcial languagss (P,njabi, sirdhi, Balochi, ard pastrto) ard two courfiy,s official
Ianguages which are l-hdu ad English. since colonial tinp, npdiurn of instruction is
English at elenrcntary and secondary levels. English isbeing used predominrantly in private
schools br* in public schools it has been replaced with thdu as npdiun of instuction.
Besides it' deperding on location and situtioq variow native langurages are also being
ued for medium of instrction at schools (H,nrcr, 2o2o).If we iook toward academic
calendar of elenrcrilary ard secordary schools then it can be obseryed that there are two
major session in schools that are from February to J,ne ard from september to Jan,ary. It
has been reflected in official sbtistics that nearly 35o/o of tooil studenb have been enroiled
in privaE schools and curricula of these schools is conparatively diftrent from ilre
cwricula of gove,unert schools. Admissiors in governnrcnt secondary schoors required
completion of 81aars ofedrrcation (till grade g*) 

"ru 
sarne is the case for o level.

Norrnally str^denb ofage 14-15 )'ears are ennolled for secondary in government and
o level in elib private schools ard strderB from 16-17 )Gars arc ernolled for higher
secondary and A level' Along with conpulsory subjecb Englistr, urdq pakistan studies
and Islamic ed,cation; variou scierrce and art subjecb are being offered to stdenb at
secondary and higher secordaly levels, while the privab schools for o and A rever forow
the syllabrs prescribed by cambridp. Afor Nigeriq highest number of out of school
children ratio exi6 in Pakistan and major reason of that sit,ation is drc to inequarities that
alt drc to socioeconomic status and pnder. It is so alarming situation ffrat in Islamabad
capital Territory' ratio of out ofschool children is l2yoand it rural and far-flung areas this

G



ratio is comparatively very higtr. In capital, flds ratio is conrparatively low becaue here

differerrce in social class is not as hidrcr as in provinces.

This study aims b e:omirp the elperierrces of strdents at secondary level schools
that event,ally lead them o participaE in aclass-basedsociety. In doing so, it aims to find
out the core values that are elpected of firerq the space that is prornoted in achieving these
valtrcs' and ultimaEly contin,e to the society as active citianrs. This is an important area
of irvestigation since it allows ts to ,nderstard ffre role of edrrcational institutions in the
transfo,nation ofirdivid,ars inb positive and prodrrctive citirens.

13 Staternent of the prcHem

This rpsearch aims to elplore the role of public and priva* schools in social
reprodrrction ttrough ffre leru of Bo,rdiersian theory. Building on the theories and npdels
on which Bourdieu's liEratrne has been based, the purpose oftris stdy is to join forms of
field' capital' ad habitus in Bo,rdieu's npdel. It should be nobd, however, that this study
is not tuly testing these theories per se, insEad, it is Estirry whether proxies for the
theoretical constnrcb diftrentially affect studenB' overa[ capitar. Unress specificary
noEd otherwise, throughout fte dissertation field,..frrms of capital.,(..economic capital,..
"cultural capibll," or "social capital') ard "habitrs, shoutd be urderstood to reftr to dre
proxies ued' rather than npas,res of the tlreoretical const,cb trcmselves. Bo,rdieu,s
analpis also provides an understanding of the socially statified character oftlre education
s)Etem (salmo[ 2017)'For insEnce, he frcquertly discrsses eriE schoors and argues that
more tlnn otlrer tlpes of schools, these schools recruit their stdenb in large part from tre
dominant class and prepare ftem for leadership rcles in society.

6L



He argues ftat tlrc "type and prestige of the edrcational institrtrion attended are as

inflrcntial for laEr caneers as many years spent in schooringi, (swar@ 1997, p. r93,

erphasis in original). Bourdieu erplains ffrat elib schools provide both phpical and

rpntal enercises to studenb an4 in doing so, instill an ..ascetic culture,, of self-cortrol in
preparation for control over othcls. In this way, all activities are designed to nurture a
charismatic quality of entitlenrcnt. The studerft experierrce a kird of social and intellectual

lifE that fosters social hornogsneity, a comnon culture, a shared sense of entiflenrcnt, and

a corilnon symbolic capial. Hetrce, in this n""search I was inEresEd to find out how tre
public and privaE schools in Islanabad are preparing pupils differently and the kind of
culfi[e they instill in individuals during the process of schooling: To achieve this aim

following objectives were proposed.

1.4 Objectives of the Strdy

i' To anallre the value conEnE, sources, ard tlre tendency of value ed,cation

implenrcnhtion durirry secondary edrrcation (i.e. HSSC and o/A revers)

ii' To examine "fields" of education firat different tlpes of pakistani schools (i.e.

elite/privaband public) corstituE in Erms ofknowredge, culture, and the provision

of academic and physical frcilities

iii' To comprehend fte role of school gpe in shaping strderts. habitus for social

rcformatiors, fiiture roleVprospecE

iv' To delineate how one form of capital reinforces the activation of other forms of
capital

v' To investigaE the diftrerrces in field selectioq forms ofcapital, and habitus based

on sh.den6' socioeconomic background

-
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1.5 Research euestions

i' \l/hat kind of values do schools aim to irrclde arnong strdenb at secondary level

schools?

ii' which tlpes of statsgies are being practiced at secordary school to ensure the

successfirl implenrcntation ofvalrc conbn6 nrcntioned in the curriculum?

iii' what are ttE irstitutional activities, i.e. inna-crnricular, extra-curricular.

developnrcnt of the culfure, and tlreir collaboration with the conmmnrity?

iv' To what exEnt does one form of capihl reinbrce the activation of other forms of
capital?

1.6 Eypotheses

Hr Parentar irponp is associa*d wifir the selection of types of schoors

Hz The tlpes ofschool influerrce tlre habitrs of sMents

[I3 The types of schooring inruence s*ent's firture rores

tll Field serection is deperdem on the socio-ecorpmic status of sfirdenb

Hs capital offfre sfi'dent is associaEd wiflr the socio-economic statrs of parer*
[Ic socio-economic statrs ofstrder* influence their habitus

1.7 Significance of the Study

Even though a substantial nurnber of studies have examined the effects of cultural
capihl ard other capihls on strdenE' overall capihl, a subshntial portion ofthose research

sttdies did not incorporate Bourdieu's concept ofhabitus, which wasofcentral importance
b Bourdieu's research' Althougtl sonrc strdies in pakistan dealt wiffr a similar issue. and
researchers (e'g Farid, Abbasi, & I\,ftrhmood , 2021;LJllah & skelton, 2ol6)built a hiptych
model of social class reproduction for evaluating Bourdieu, reproduction tlreory and

L
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e;rplored social reprodrction corrcerning gorder hierarchies nespectively. Bttr stdies
concerning the role of edrrcation in sociat reprodrrction and the implication of Bowdieu,s

theo"y of sociar reproduction are minimar in nunber.

This study would illuminae how orp form of capitar reinforces the activation of
other forms of capital and how habitrs plays a role in this process. This would be an

important contibr'trion to the field of sociolory of Edrrcation. Additionally, the findings
from this research may call atEntion b the need to rethink the influence of parents,

involvenrent in tre school-choice process. The investigation of parent involvenrcnt, along
with the consideration of parenb" capability to be invorved, grven econornic, cultural, and

social bariers, leads to a greaEr understanding of the role of parem involvenrcnt in ttre
student school-choice process ard how edrrcational practices can mitiga6 inequalities in
sfirdent's educational outcorrcs. Ttre firdirg rnay also be rsefi,rl for rettrinking tre role of
schools in shaping and tansforming pupils'personalities and herrce would be worth rse
for policymakirg in ttp field of education.

l.t Delimitations of Strdy

This sfirdy was delimibd to:

i' HSSC studenb (gth' l2'hgrades) and tlrose sMying in o/A levels in selected

schools

ii' Two public and four private schools oflslamabad capital Territory offer higher

edrrcation.

9
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CIIAPTER 2

LITTRATURE REVIEW

The cultural reprodrction theory of Bourdieu has proved very influential in

liErature as it has prrcrated a large amount of theoretical ard enrpirical research studies.

In ttE prcsent rcseanch strdy, I have examirrcd this theory and enpirical databases have

been utilired regarding edrcation sysEms and statifications have been rnade accordingly.

In tre broader conEnts of edrrcational attainnrent ard class irrcqualities and class

reproduction in progrssive societies, Bourdieu's work has been discrssed e;rtensively

(Sullivan, 2002). In this npdern era of globalization and high-Ech insurgency, education

is considered a basic and vital sEp for hunan capital deveropnrcnt. It also reflects offers

corsiderable opporh[rities for the person's grooming ard betEr life. It has been argued by

sonp edwationists, social scientists, ard political buraucrats 1tnhb zol3)that vertically

stratified and pluralistic societies in Pakishn demand rnore than one edrcation system. And

accordingto lvlalik(2015), sonrc edwationisb and social scientisb arc not only supporting

the multiplicity in flre edrrcation sysEm but ffrey are also supporting the ideato offer more

opportunities ard choices for strdenb in the fierd ofedrcation.

In this chapter, I will discrss, with ttre trelp ofavailable literature, the role of higher

secondary public and privaE schools in the context of edrrcation and social reproductiorl

nainly based on Bourdieu's theory of practice. In flris chapter, I will also discrss the

Bourdieu npdel of other main corrcepts, srrch as field, capital, and habihrs and will also

explain these corrcepts from the lens of enpirical review ofothers scholars.
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2.1 Theoretical frarework

2.1.1 Boudieu's Theory of practice

Bourdieu's Theory of Practice was first published in 1972 and over the following

five lcars; it was developed and translarcd inh Englisll His worh irilroduce the idea of

the 'field' capital, and habitus as a larger organizational stnrctne that reconciles the

dualism of social classstrctures with the agoncy @ourdieu, lg77). Borndieu defines the

field as a rrctr+'orlr, or a configuratio& of objective relations between positions, objectively

defirrcd, in their existence and in fte determinatiors they inpose rpon their occupan6,

ageffs or instifitrions, by their preseff ard poternial sitntiorl in the stucture of tre

distibution of power (or capital), whose possession commands access to the specific

profib ffrat are at stake in the field, as well as by ttrcir objective relation to other posifions

(Bourdieu & Wacquant lgg2).

This intsrplay can be viewed thnough an equation of practice inhoduced by

Bourdieu in his theory of practice or theory of econony of practice:

{Qlabitus) (capital)} + Field = practice (Bowdieu 19g4, p. I0I)

Among the theoretical concepb developed by Bourdieu, the field is orrc ofthe most

ittportant aneas. For specific surrourdings, it oftrs a spatial nrctaphor where habitus

operates. It may be also described as a particular arena or setting where competitions and

irneraction amid people take place regarding ttrc division of limited resources. According

to Bourdieu (1992), it can be pronourced as a configuration or network of impartial

relationships arDng various positions; in a field, positiors are defined objectively about

detsrminations which are inposed upon agenb, institrtriors, or occupants keeping in view

the current sitrations and structrne ofpowerdistibutioq as these sitntions and sfr,ct,res
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oftr opportunities to get maximum berpfits from limircd available rEsounces (p. g7).

Besides these characteristics, Bourdieu has also defined it as a distinct social uriverse that

has its lawsard regulations independent ofeconomy and politics; he (Bourdieu, lgg3, p.

162) firffrer argued that it may be also described as an autonomous universe that has ib
prirrcipals for flre evaluation ofwork ard practices.

According to winkle-wanpr (201Q p.7) field can be described as a space where

value and worth are given to prodrrce cultrnal compeEnce, dispositions, knowledge of
particulartasEs, ard norms. Furtherrnore, ithas beenargued by swarE (lgg1,p. I 17) ttrat

a field rnay be pronounced as the arena of producing circulating ard appropriating

services, goods, competitive positions, stafis, and knowledge, that are detained by agents

to monopolire ard accunulate variors kind of capital. For the success or failure; a field

has three rnonrentous implicatiors which can be experienced by members of groups to

ascerd tlre ladder of fre higtrest social class (swar@ 1997; Grenftll, 200g). Moreover, it
has been indicated by Bourdieu (1977)as doxa that all the fields carurot be similar as each

of them contains it particular unrecorded planv guidelirrcs which are expected from

nrcmbers of fire goup b comprehend ard follow to beconp successflrl in that particular

field.

Impl ications associaEd wift fte field provoked fire idea that wittrin each field, there

is a competition of power arpng variow gor.rps. And tre goup that exerts the highest

powerdisplay a definiE form of habitw keeping in viewthe requirenrents of their field.

The more able a person is to decipher or decode the rules of a particular field the more

lplshe will beable to attain tlrc valrcd capital ofthat particularfield. According to different

viewpoints, a prerequisiE for conformity between lEbitus and field can be rnarked as a
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rcwardor socioeconomic penalty. This drnlity has been also captned by Boudieu (1984)

as he indicaEd that leeping in view the re,quirerrrnts of a field; individuals must be

conpeEnt ercugh as their irrcomperEnce can prodwe problens for them (p. 86). In the

sanrc scenario, it has been provohd by Swarz (1997) that dominarr grolrp in a field will

always stive b retain if position as they have to frce a lot of challenges due to other

Soups who are stiving to overhke trent this tlpe ofstnrgle anxlng variou groups twned

a field imo an arena ofconpetitio,n for power.

In a field; lceping in view the power sfrugles, the dominant class employs a

variety of staEgies to retain its position For example, ithas been contended by Bourdieu

(1984) that dominated classes rnay be blocked by ttp dominant class to join social clubs,

and it can be done by raising ttre enfy fte (which will not be in the range of dominant

classes)or by gining the endorsenprt of various clubs which are unknown for the people

of dominarfr classes. In this way, several deliberaE barriers are established by the dominant

class for the npmbers of lowerclassesto preverf tlrem b join treir domains of uniqueness.

In ftis scenario, it has been argrcd by Bourdieu (1934) that people belonging to lower

classes may frce greater difficulties as trey wually live the areas which ane far fi,rlong

from educational instiurtions ard remain unawane of the market value of educational

credertials (pJa\.h a given field people of nunerow social classes compete not only for

treasurable resounces bu also for the wideracceptability of their social class. This wider

acceptability will make them popular ailpng other social classes as people of dominance

remain in direct link with the leading npmbers ofthat particular field.

The concept ofclass centrism has been provoked by Bourdieu (1993) for describing

the perception of variors social classesabout legitimacy as it is quite relevant with human

.-
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nature ard rnatbr ofcourse. He staEd trat prrcral perceptions which arc acquircd through

edrcation can be instituionaliad or non-irstitrrionalired, specific or diffse, conscious or
unconscious (p'217)' The domirunt class can establish various bourdaries in a field and

exencise a geat rnornpoly over legitimacy as it lns the authority to decide which
irdividuals will be regarded as npmbers of that particurar field. Fudrcnnotre, they have

great powerand privilege of defining fire statrs ofother crasses by having conhol over the

dernards ofa field' fud it has been debaed by Suarez (200s) rhat having the advantage of
self-description and ability to be a field expert is a very powerftl firing because people who
have attained a lowerclass educational degree, earn a very lower-ircorrc, and belongs to

lower classes have very rarc crnnces b be serec*d as an e)gert of a fierd (p.362).

Discrssion of labeling according b Apple (2004)can serye as inrporhnt nBans to
uderstard the implications associaEd with fire ability b defirp others. Teachers and

schools have a fabulous arnourt ofpowerasthey have the powerto placechildren into

various categories developed by themselves and ttris practice is surprisingly considered a

norm ofmiddle-classpeople.Anglo ccntism isthe rcrm denoted byApple (z1q4)toreflect

the powerof one group to label another goup and according to him, a school is a form of
ethnocenfism where fire people ofa specific class dennnd that activities ofall other people

should be rpasupd keeping in view ttrcir lifestyle, history, language, no*native stucture,
and values (p'129)'Morcover, he asserEdttlat tlE label ofdull or gifted strdenb (which is
given to students at schools) has a destuctive or constuctive eftct on students,

personalities throughout their whole academic caneer. And it is an ordinary tend that
studenb coming from loweror middle families are attibuEd as dul! studen8 as compared

b students coming from frmiries having high socioeconomic status.
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By establishittg the hierarchical social stucture ard enjoyng acceptability by non-

dominart classes, the dominam class becomes able b set the stardards for acceptable and

non-acceptable ftings ad thing as people of non-dominant classes beconp habitpl to

tal<e it as objective, natural or normal. Ard as a result, it beconrcs very easy for tlre people

ofthe dominarft classto pronrcte their habits as an accepted norm ard devalue the habitus

of individuals who are coming from lower or middle classes. Obsequium is the term

utilired by Bourdieu (198a) to reflect tre accephnce of dominated classes for adopting the

living styles prescribed by dominating class and tris term has been defirpd as erilrenched

respect to following the set standards (p.456). He finttrer argued that due to unawareness;

ttte habittts of eliE class frmilies is misappropriaEd by ttre people of lower classes as the

people of non-dominant classes always rcrmin unaware of the frct that habitus of upper

classes is being inposed tpon lhem by snatching the abilityto promot€ their self-habitus.

Bourdieu finther elaboraEd these misappropriations by declaring that people of

hidrcr social npral order who are politically incompetent have rnore tactics to appear as

conservative and rernain popular armng tre list of successful people as compaf,ed to ttrose

people who belong to lowersocial order (p.431). Keeping in view trese circurrshnces, it

has been stated by Wagner (2010) that a specific tpe of field having very uumbiguous

behavioral and atitudinal requirenrcnts is represenbd by schools. And this field gives

advantages to only trose stdents who belong b higfur or middle classes and generally

neglect the studenb coming from sociallydisadvantapd frmilies.

Each field has a differing degree of autonomy (calhourq 2003, p.295; wacquant,

2006) which Bourdieu (1933) argues is the critical phase in the enErgence of a field.

Autonomy lrrcarul that the feld can be engaged in the play of ib own distinctive garrp, can
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produce is distinctive capital, ard cannot bc reduced to imnBdiate dependcncy on any

other field' Bourdieu argues that in the way in which fierds arc organired or strct.red ard
how tlrcy ftrrction oroperaE, therc are rnrny hornologies betweenthern For enmple, each

field has a dominant class ard ceftain subjugarcd chsses struggle for usurpation or
excltsioq npchanisms of reproductiorl ard so orl. Bgt every orc of these characteristics

takes on a specific iffeducible form in each field. Jenkins (lgg2)says that hornology

between fields; the resemblarrce, which is bourd up witr diftrence has two sources. First,
it is a reflection of certain cornmonalities in dispositiors Grabitus) and practices as they are

tarslated witrin ttre differing logics of separatc fields. second, it is a corsequence of tre
powerofdominant fields, particularlyttre field ofpower(politics),bimpinge upon weaker

fields and the strrcturc that occurs wifirin them.

According b I{ay Qol3) field is orB of the important concepb that have been

described in the inEllectual work of Bourdieu. According to hillt Bourdieu (lggg) has

interpreEd field as a social ground of relatiorships and practices armng people; and these

relationships are franpd keeping in view the rules and organizational forces set for the
people who will enter in ffrat particular field, the education system is one example of such

tlpes of fields' Habitus ard field ar€ mutually constitutive anrt there is a two-way
relatiorship between trese two concepts. Perceptions of tre field are defined by habitus

and field is considered a strrctural space trat stucnn:es the habifus ofa particular class.

The notion of cultural field can be inrcrpreed as services of rules, institutions,
categories, conventioru, appointmenb, titles, and designations that auftorire certain

activities and discourses and are also corsidered as constitrcnB of objectives hierarchy.

And the idea of tlre cultural field according o Bourdieu is not static but is dynamic.

ts
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Furthernpre, he elaboraEd that the culfinal field is not only the combination of rules and

itstitutiors but it also entails the inEractions anpng rules, practices, ard institutions

(Schirato, Danaher, & Webb, 2Ol2).Ilabitus is also considered a reflection of actorc, class

position, or locale in diverse fields ard it highlights the stnrctures of dominance or

subordination class (p- 2M'205). As it is a general frct trat habitus of a family can vary

from to class; thercfore cultrral capital fonly those children is valued who come from elite

of middle-class famil ies (T2anakis, 2Ol l).

Though the idea ofhabitrs is also one of fre rnost inporhnt points in Bourdieds

theoretical corrcepts it has never been defirrcd clearly. According to Bourdieu and

Wacquant (1992, p.l6) lrabitrs is a combination of historical rclations that have been

deposied in an irdividual's body in the form of ptrysical and npntal schenres of
appreciatiorl actioq and perception. All asnts bring their habitus with tlrem when they

get enEred in a field and this habitus is personified form of capital that a person attains as

a result of self-inproverpnt (IGpitd<e, 2015).I{abitus is also defirrcd by tlrc history and

roue of an agent in a field. Therefure, the field is considered a highly conrpetitive place

where a great anpunt of capital is tansbrrrcd and exchanged among agsnts to eirert and

build power from their positions. The central idea for field and habitus is capital and it can

take four major forms which are as follows: symbolic, cultural, social, and economic

capital (Bourdieq l9s4). Thoudr ecorpmic capital plays an important role in an

individual's life it is not considened an inErvening form of capital.

Within a home environnrcnt, habitus is also tansferred like cultural capital. The

lcy difference between cultrnal capital ard habitus is that the first elenrcnt contains the

control on legitirnaE knowledge while the secord is acombination of values and attitudes.
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fuid the habitus trat contairs the attitrdes ard values practiced by tlrc leading class is calted

the dominant habitus. A positive attitr.de towards education is the major corponent oftlre

dominant habitus. To conserve the cultural capital, dispositioru towards schools and

investmenb in Erms of eftrt, tinrc, and morcy are considerecl a cormrn inbrest

(Botndieu, 1977a"p. a95). It has been noEd by Bourdieu (1g77)ftat the dropout tcrdency

is at the highest level arnong tre strdenb coming from the working class as compared to

studem belonging to middle and elite-class frmilies.

And this tend is cornmon despirc the better academic perfrrmance of tlrese

strden6; therefore it has been argled trat failure in exams is rpt fte nrajor reason for lower

class'student'' dropping out from schoor (Bo,rdieu & passerorl 1990, p. r53). And

according to Bourdieu in terms of the working class habitrs, this pherorpnon can be

erylairrcd effectively. objective charrces of success shancd by tlrc people of the working-

class shape ttreir habitrrs b a great extsnt and consequenfly the actions of a specific clas
are also deErmined by is habitus. Negative attitr.des owards schools also give birth to

self-elimination from school amorr8 strdents and rsully these attitdes get developed

among those studenb who do not possess enriched cultural capital (Bourdieq 1977a, p.

495)

Furtherurprc, calhoun staEs that the rnost firrdanpntal social changes have to

appear not only as changes in the fonnal strctures but also as changes in habitual

orienbtions to action (caltrorrr} 2003, p. 2g4). TIr- debates on whether l,bitus is

predominantly static or whether it is mutable have been persisEnt (Hillier & Roolsby,

2005)' Bourdieu assers that habitus is "durable but not ebrnal', (Bourdieu & wacquant.

1992, p' 133), and that habitus is "not a frte, not a destin/, (Bo,rdieq 2005, p.45). Being

t8



a product ofhistory it rnay be npdified by hisbrical action; the habitw is the ..past which

surives in the preserf' @ourdieu lg77b, p. SZ). As shown in his corrceptualiation,

Bowdieu identifies both aspects of statics ard dlmarnics and past and preserfi and

emphasires that tre possibilityofchange in habifis exists.

Bourdiert's theory of social reproduction has been firther elparded by inhoducing

tre corrcept of habitrs theory (C.ollins, 2009;Henry, 2}l4).The theory ofhabitus reftrsto

behavioral tendencies that are developed arnong irdividuals when they ensure their

participation in sonrc specific social class. All these conponenb of social reproduction

theory denronstatc tre capital and identity of each social class and also erplain the

tansfoflnation and reprodtrction process of social identity. It has been recorrnended by

Bourdieu ftat ttrc process of social reproduction should be contextualired within the

edrrcation systeq as in the npdern era, frr the reprodrction of all social classes schools

have beconp tlre rnost inportant agercy (Collins, 2009;Nash 1990). According to flre

general beliefs ofthe public, schools are considered great equalirers bu Bourdieu,s.theory

of social reproduction disseminates the idea that social inequality is being promoted by

schools. Thougtl it has been suggesEd by webb a al. (2002) that lower-class ftmilies

mtst make it ttreir priority to spend available nesources for the education of tlreir children.

But Bourdieu (1998) ar$led ftat it willbe like gambling and the resulb of this action will

remain ineftctive. Becarce even after full efforb, parefts will be able to educate their

children only, they will not be able to change the habits of ttreir children and this trrabitus

of the lower social class wili always beconrc a barrier in ttre way of children success at

hidpr education irstitutions and afterward intheir proftssional lift (Webb eta1.,2002).

t'
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I{abitus is tre stnrctural view that posfirlates practice provoking dispositions, or

dispositions to act in a cerbin way, to grasp elperierrce in a certain way, to think in a certain

way. Robbins (1993) affirms that habitus not only is a form ofsocial inheritance, but it also

implies habit, or urrhinkingness in actiors, and dispositions. Simply pr4 habitus denotes a

social process of mabhing dispositions to the positions in tre social order. Each individual

learns b play the role ffrat fits with his or her statu. This helps people accept their position

in social life and sincerely see it as that for which tlrey werc suited. Habitus is a way of

being that takes strctne and propensity for granted (Bellamy, lgg4). We do not frink

about or question our place becaue *habitus trumps cognition" (Franh 2002, p. 390).

Bourdieu saw habitrs as a principle of both social continuity and discontinuity (Wacquant,

2006). However, tre possibility of clrange in subjective habitus must be viewed by

corsidering iE relatiorships to the objective world of other people and things because

Bourdieu suggests that tnbitus is the site of flre intsrnalization of reality and the

externalization of inErnality (Bourdieu & passero4 1990).

Ttrc habitrs of ttre Frerrch working class was amlyzrA by Bourdieu ard based on

that analysis he colrcluded that as corpared o tre habitus ofmiddle classes, the habitus of

lower classes is less adaptable to change. As the habitus of ttre working class is deeply

ingrained anpng i6 people, therefure Bourdieu (1934) staed that people of tlre working

class carurot change treir habitu despiE their efforts dirccted to increase social

statuVcapital. This paradox has been further clraracrcrired by Botndieu (19g4) as he

pointed out the rcsistance b change habifi$ of ffre working class by stating that having a

lot of nnney does not rrccessarily npan that you have become able to live a luxfious lift

(fi70. Wap to conrpete for limied resounces in a field and attempt b climb over the
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social ladder got affecrcd by diftrences in the evohftion of habitrrs to great exhnt As

people belonging b those classes who have adaptable and flexible habits ane more likely

to perform well inthe journey of increasing sociar capitar.

It has been conprehensively discwsed in the social reproduction t6eory of

Bourdieu and according to this treory; it rnay be described as practices and cultural codes

of parenb that rnay be tansmitEd b children frr secwing the practices of their elders.

Fudrermore, it has been argued that cultnal capital represenb the overall investments in

dispositio& practices, and aesthetic codes that are tansferred towards children via the

socialization processof a family. Keeping in view the rcrminologies providedby Bourdieu,

the socialization process of a frmily may be also Enrrcd as habitus; which is denoted as a

significant tlpe ofculfi,al heritago (Bo,rdieu & passeron lg77).

Possession and loowledp of elitist culture prescribed by Bourdieu reflected that

unequal division of education ard social classes has been made, irstitgtionalization has

been allowed, and e:rtra privilep ard rights have been attributed to those who are in power

and hold great authority. Therefole, tris argument can be established that economic,

hunan, and social frcmrs are not ffre only pronnter of social inequalities, but along these

factors, cultural capital is also reproducing irrcqualities among society nBmbers. Two

major terms i.e. tansformation and reproduction have been utilired by Bourdieu to explain

the concept of capital' competition acnoss variou fields. Iargelx expectations of agents

get adjwted regarding capital'which are supposed b attain keeping in viewprinciples that

have been imposed by ffreir class positioq position in the practicat field, social connections,

educational background, and so on.

ts
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As a result, to great errEnt, dramatically, it has been observed that people who do

not have strong cultnal capital seens rnore satisfied ard less ambitiou and according b
Boudieu objective prospect of profit play an inperative role in adjusting their subjective

couragE for profit (Bourdieg 2000;P.216). Symbolic domination' reproduction has been

prescribedby Bourdieu as dispositiorl realistic and fatalistic or resigrcd; that can lead the

people of eliE frmilies to comperte with objective cincunstances which are considered

revolting or intolerable by the people of middle or low-class frmilies ard which can

produce the situation of oppression apin (Bowdieu, 2000, P.217). This sitgation can

rcprodrce the habib of gambling ard malpractices anpng common people for

stengthening their position in the field. For ennple, a layman who is not well educated

but suddenly gains a very hig[r position at a well-repffied irstitution; then ttris job can

automatically uplift his value as well as cultural capial wittrin a short period (Webb.

Schirato, & Danalrer, 2002).

It has beenhighligttEd by Bourdieu ard Passeron (Lg77)unevenly elitistculture is

being rewarded and recognired at educational institrtions. And due to it those students

are at a great advantage who are coming from frmilies having elite culture as a teacher

usually neglect those studenb who lack stong cultual capital and they reward fte otlrer

orrc. This attitude and Eaching style ofrcachers End b strdents of middle and low-class

frmilies to compete for acquiring the clraracEristics of that cultre which is recognired

well. Nevertlreless, this rcaching style is considered legitirnate ard npriocratic. Due to

misrecognitiort the culture of tre dominant class is not being conceptualired as it is

(Bourdieq 1974, 1977, p 32). Drc to ffre prornotion ard utilization of such criteria of

valtution by teachers; it has been conrcrded ffrat educational irstitrtions are infioducing
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biases in fte assessrrcnt sysbm; as insEad ofrsing scholastic performance as key indicator

Eachers gonerally reward stdents based on their cultral capital (Tzanakis, 201 l).

And due to these prevaili4g dilernnas; Bourdieu clainpd trat a specific frrm of
statified oubonrcs ard interprrcrational cornnunal movenpnt is being rcproduced by

edrcational institrtiors. Conversely Bourdieu's theory ofsocialreproduction explains that

tlpse fiom lower social class backgrounds are at a disadvantagg economically and

culturally, and, thus, have lower elpectatiors regarding successfully gaining tlre capial

necessary to succeed in the education sysErn Therefore, the children from lower social

classes rnostly give up on schooling once tlrcy have identified that they cannot compete

with the other strdenE (ogbu, lg7s).In contrast, rpper-middle-class prflr in6r mlirc

their social advantaps as etpectations for academic srrccess and, as a result, stay in school

(O$q 1978; Farid,2}l9;Farid & Abbasi, 2}l9a,Farid & Abbasi, 2llgb).In ilris regard,

educational selection occurs ttrough self-selection (Bourdieq r 990).

Finally, Bourdieu's Theory of Practice describes how agen6 engage in ttre

tansaction of variou forms of capital b nrarimire their position within a field. In

cotsidering, the power relations embedded inb education and determining whether the

value sysEm can succeed in dissolving the power relatiors to produce a more equihble

education s)6brn' Bourdieu's ideas of field, habitrs, ard capital are essential. By

considering these corrcepb, in Erms of an erduring education systerq we can better

understand tre acceptarrce of existing nrodels and why throu& social reproduction, we

continue to reinforce inequrality.

The concept ofeconomic capital is also inportant to undersand in those situations

wherc cultural capital has been associaEd with higtrer education. stong cultural capial
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can be represent€d as having those values that may be exclranged or taded for achieving

desired orfrconps in a specific field. A valid point to distinguish betrveen economic and

cultural capital is that a hge amout of rnoney (that is reprrsentation ofeconomic capital)

can be spent within one nig[rt at a luqrious restaurar4 whereas, a uriversity degree (which

is a rcpresenhtion of cultrnal capital) can benefit an individgal for several )€ars. Cult,ral

capital may also enable an irdividual b assist others in making success in relevant fields.

Education is a field ofgreat inportarrce as it enables strdertr to stengthen their economic,

social as well as culfinal capital. Furftermr€, it can be also argued that edrrcation is not

only stengthening ffre capital of an individual bu capital produced by it can be also

nrcasured about rplevant objects and institfions.

The capital ofstrderfis can be npasured by their characEr, knowledge, accenb, and

dispositions. capital ofobjects can be nrcasured regarding infrastuctural frcilities such as

a library, playground conputers, and machines, etc. While fire capital of an institution can

be nrcasured corrcerning health cenErs, grnnasiura eb. which generally elite clas

irstitrnions possess. The concept of "cultural capital" is one of the rnost original and

distinctive features of Bourdieu's ttreory which encompasses a broad range of skillg

lrmowledge, and practicesthat also actas classmarkerc. Bourdieu (|g77)describescultural

capital as the tool that an individual can rtilire to gain the resources that are ttpically

valued by society (e.g edrrcational credentials). However, Bourdieu did not provide a

straiglrforward definition of cultnal capital; instsad, his definition oftlre concept is rather

*infiiguing slippery and high-frultin$' @ikowski ,2002, p. s7).Social capital reftrs to the

itdividual as well as frmily social networks, acquaintances, and connections that provide

not only educational berpfits bu also frcilities for tlrc pusuit of social ogtcomes in the
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status attainment process (Bourdieu, 1986, 1990; Dhesi, 2000; Green & Vryonides, 2005).

As compared to his elplanation of cultural capital, Bourdieu's definition of social capial

is much more staighrbrward (Rikowski, 2007);it is as foilows:

Social capial is the aggregaE ofthe actual or potential nesounces, which are linked

to possession of a durable network of rnonc or less institutionalired relationships of mutual

acquaintance and recognition-or in other words, b nrcmbership of a group-which

provides each of ib members wiffr tlre backing of the collectively-owned capital, a

'credential' which entitles them to credit, in the variou serures of the word (Bourdieu,

1997)' Beyond tlrese three principal forms of capital (economic, cultnal, and social),

Bourdieu (1984, 1988, & 1998) also rrses the concept of academic capial. However,

compared to his detailed explanations of other fornrs of capitat (e.g., cultrnal capital),

Bourdicu's work overall,does not evidenceparticularatEntion b academic capital. while

scholars, including Bourdieu, have rpt fonnally defined the corrcept of academic capital,

an examination of how academic capital has been applied in flre literatn e rr6y help more

fully understand the concept (Bourdieq l9g4).

Bourdieu operationalires academic capital as the dwation of schooling (Boudieu,

1984) or gradrmtion from a prestigiors school (Bourdieq lgss). The fonrrcr rnay be

understood as the quantitative anpurt of edrcatiorL and flre latter may reflect ffre quality

of that education in addition to iE quantity. Following Bourdieu,s conceptualization,

several scholals use academic capital b represent educational credentials (CoE, 1997) or

higtrer education qualifications (colliruoq 2000). As edwation is a great source to tansmit

values and culture from one generation to other, fierefore Bourdieu considered it very

inportant for a society. The position of Bourdieu regarding edrrcational concepts is more

lrtt
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corplex than the perception of otlrer elperts. As, on one side, being a committed thinker

politically, he regarded education as a sounce of culture as well as social relation

tansforrnation by stating that it provides eqrul opportunities to all studenb. And, on the

other side his variors education-rclaEd projecE indicabd that, according to him,

edrcational institutions are rcpoducing inequalities across societies. Bul Boudieu,s

concept of school and social irrcqulities cannot be considered as opposition to trose

experb who regarded edrrcation as the greaEst bol for ensuring changes in societies.

Keeping in view the conrnens of Bourdieq there is a dire need b urderstand that

due to which neasons educational instiurtions are pronnting social inequalities and that are

adverselyaffecting alleducational stakeholders including bureaucrats, educational leaders,

administatorc, Eachers, panelts, as well as strdenb. As, these inequalities are creating

hurdles in ensuring desired clranges wiflrin societies, therefore they mrst be minimired on

a priority basis. As Bourdieu has highlighEd the imporance of social relations within

edrrcational institutions, therefore, it is clear that he is too nnrch irmerested in exploring

infoflnation related b sfirderts' social backgrounds as these phenonrcna play an imporant

role in setting ffre foundatiors of the field. For eronple, in his research studies that were

conduc&d at the French school s)EErrL Bourdieu has staEd the parents, employment type

plays a contribttive role in determining the success level of sfirdenE at educational

institutions.

Thoug[ there are several other indicators to explore student sociat background

such as their living area' irrconrc of their parerrb, religiors and culfi,rral practices of treir
families, number of vehicles ttreir family own, eb. But, ttre ildicator selec6d by Bourdieu

(which is employnrcnt tlpe) to erylore sfidenb' social background has been considered

a\
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very considerable by other e:perts as well; as it establishes clear distirrction among the

studenb coming from diverse classes. For insErrce, parenb who belong to the teaching

proftssion are classified as nrcmbers of the knowledge class, whereas parents who belong

to the field of agriculture ane classified as labor class. Terms of subordination ard

dominance have been utilired by Boudieu to map a relationship between the children of

diverse classes. This classification has been made based on specific culnral characteristics

that each group holds.

It has been stated by Hanre (2008, p.9) ffrat atitrdes ard decisionsof an irdividrul

to adopt Echnological ard otrer advarrcenpnb are being inflrcrrced by ttre social capial

of their social networks (Murptry & Ctrang 2002). Furtlrermore, symbolic capial is atso

corsidered important for the successfirl adoption of rcchnological advancemenb. In the

sanre scernrio, ithas been argued by Seale(2013) that in the rnajority of cases digital,

social, and cultural capital overlap each other and digital capital can be interpreted

conccrning all four forms ofcapital presenbd by Bourdieu.

Cental to Bourdieu's theory is the social space, or field, in which an individul and

their habitus act, the field and habit$ are said b be relational and not dichotomous. Such

relationship arnong field, habitrs, and practice can be easily deErmined through ttre

interplay of these terms in which habitus and field are reciprocallyrelated which determine

the practices of an individual within a field that, simultaneorsly, being struchned tlrough

this reciprocity and effecting on the consfiuction and nc-constnrction of habitus (Burke,

2015). The social and cultural reprodrction tlreory preserfred by Borndieu has been utilized

in the present study to understand disparities in educational ard work-related probabilities

in Pakistan. According to Sullivan (2001), cultural reproduction theory is the greatest tool
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rrct only b highlight the associatiors betrueen original ard ultirnae class npmberships but

also to describe ffre npdiator eftcb of the edwation syst€m on that association.

The education sysEm beconps the caue to recple inequlities anpng stgdents

and herrce this system is considered a major reason in the reprodrction ard perpetrntions

ofvaried social structures @ourdieq 1984; Swartz, tggT).Cultural capital isa major factor

ffrat is utilired by schools to deErmirp the social status, values, hierarchy, and class of an

irdividual. And due to flris indicabr, it has been argued by Bourdieu and passeron (1990)

that dominant habit$ and cultrnal capital arc two major ways to succeed in an ed,cation

s)'sEm Therefore, it can be staEd that edtrcation is also a form ofcultral capital that can

be attained by sperding money, great effort, ard quality tinp ard quality education can

also pave the way for a profitable ard prestigiors caneer in the firture (Swar@ 1997). In

the sanre scenario, it has been stated by Dilr[aggio (1982) ftat sfong cultural capital can

be easily attairpd ttnoudr tre edrrcation s)6tem if a student possesses emiched cult,ral

capital in terms of nrcney and statu intreritably.

Through sysEms' classificatioqeducational institrfions arepronnting the trend of

social hierarchy or class sptem arpng societies (Naidoo, zOM). Therefore, keeping in

viewthese argurrcnb, it can be stated flrat in socialreprodrrction cultural capital is equally

ittportant as economic capital as cultual capital is a major sounce to reflect disparities

among social classes.In the errcrgng capitalisteconomy of Pakistaq it can be argued that

tttdoubEdly cultural capital of parenb has significarfi eftcts on children, and afterward

cultural capial ofchildren istansfonrrcd irtro equational qualifications, which are serving

key indicators in he processof social rcproduction. As Bourdieu (1977) indicated that as

compared to children of the middle and lower class; children belonging to the elite class

28



C]
Jlrt
lJ-

Social
Structure
(macro)

Schools
(micro)

0
J
F
a--

U

Economic
(financial)

Cultura!
(home,
schools and
community)

Social
(status)

Attitudes

Behaviours

(both learned
and shaped
from home
and school
both)

S
-6{tr/1
(/l
fu
:\'

Figure 2./; Theoretical Franrcworkofthe Strdy

Cultural reproduction has been defined by Bourdieu as social process, which

inflwnces the socialization alrnng variou institrfions ard ersures the reproduction of

culture across ne:rt generations. Keeping in view the concept of cultural reprodwtion

elplained by Bourdieq it has been observed that major social instituion is school which

is working for tansmission ofcultural b rrcxt prrcratiors with the help of students coming

from variow social classes. As cultual reproduction rcproduced tre entire cultrne of

societies, strctural, ecological ard cultnal characeristics withthe rnajor aim of ensuring

social change, therefore it is considered the part of social reproduction. Social rcproduction

has been interpreEd by lvlanrist percpective as an economic process (Bourdieu, 20lg).

Therefore, beping in view above nrcntioned argumenb, it can be stabd that social

reproduction is a broaderconcept which irrcludes language, religious institutiors as well as

cultural products of a society.

tt
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rcceive enriched cultural capital in terms oflnowledp, skills, and dispositions. And ttris

possession enables children of the elib class (Zweigenhaft, lgg1)to become wealthierthan

their ancestors in the firfine.
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Concept of power defined by Bourdieu has been derived from the idea of cultural

integrity and it legalire the processof agerrcies and instituions. Habitu define the process

of societies throryh which they fted values, ard how these values direct the thinking and

life styles of ib people (Shanlor, 2020). Along with structure and ideolory, sifiration and

tinp are can be also discussed urder ttre unbrella term ofhabitrs. It is dilenma that social

capital is not corsistently distibuEd in all societies and it usually goes with those people

who are in power or have hig[r status in society. It has been identified by Bourdieu tlrat

capital and class classification ane those basic flrings which define the hierarchy and

stucture ofa society, therefore itcan irrerpreEd trat capital isnot only economic in nature

but it also entail social relatiors. It has been corfrended by Aditpjain (2020) that according

to Bourdieu's viewon distinctio& naturally social capital is not collective bU it belongs to

an individual ard is associaEd with a specific class or sinration. In daily life activities, this

kind of social capital can been in the struggle of people to achieve hig[r social status or

power. Habitu of an individual help him to react in a particular situation or social

environnpnt. Besides it, a person's choices regarding food, ar( and frshion are also

described by the habitus which he/she adopts. Bourdieu fwttrer clairBd that diversity in

people choices regarding variors things develop class slatern in societies.

22 Empirical Review

Though from tlre era of Karl tvlarx till now, many scholars have contibuted to the

developnrent of social reproduction theory according to Collins (2009), French

sociologist Pierre Bourdieu is corsidered one of the most promirrcnt originators of this

theory. Following Bourdieu's corrcep! tre inErgenerational fansmission of symbolic and

pttysical propefi can be rcrnrcd as social reprodrrction (Naslr 1990). There are specific
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areas of privilege srch as linguistic, cultral, ard social capital, in which the property of

families can be broken According to Henry QOl4), all these capitals are sligffiy more

abstact, except the economic capital, as it deals with finarrcial assets staig[rforwardly.

As Bourdieu and Passeron (1977) hightidt edrrcation is one mechanism for

ercrcising symbolic violence ard sugests edwation can be considered as the process

ftroush which a cultural ignorant is historically reproduced througfr the rnedium of t1e

production ofthe habitus productive of practicesconforming wittr that cultural arbitary. If
flre incorporation of rnoral values in edrrcation was supposed to reform tlrc structures that

preselveinequality, we should considerwhatwould beconp ofthe habitu and established

mindset in the associated fields (Delva, Forrier, & De crryp er,202l).

Irrcreased competition between schools, ergansion of parents, freedom regarding

the selection of schools for the edrcation of their childrcn, and the possibility for schools

o classifr or select studenb has resulEd in the evohlion of education s)4stems in various

developedcourties. It has beenargrrcd byvariors scholars (i.e. Felouis & perroto n,2007;

Felouis, Maroy, & van 7anfien,2ol3)that trese clranging circumstances and dynamics of
choice, as well as competitiorl 8Bve birth b rrcw Erminolory in tlre field of education

which is denoted as "education markef'. Provision and search of quality taining for

sfirdents have beconre a baselirrc for conpetition annng parents and schools (Falabella,

2014)' And due b ttris competition parenb are in search of a school that may provide a

virtuous environment for strdenE and administators of schools are in search of quality

lea*rers that may prove stpportive in ensrnirg irstifi[ions' fanre.

It has been argued by Felorzis and Perroto n Q007)that the concept of the market

must be more nuatrced in the field of edrrcation drc b ib trybrid character. The reason

>
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behind this argunrcnt is that, in tre market ofgoods and services laws ofsupply and dernand

b regulab the qulity of goods and senricesare being defined by the goyernrnent instead

of partrers (Ball, 1993). While, srch tlpes of laws are not part of edgcational institutions

that wtry nuny remwned a[hors (swh as Bradley & Taylor, 2002; u/hitty, 1997)fuve

suggested the erm quasi-market Thou$ in public policies, the Erm ..education market"

is being rsed fiequertly it has remained a point of conflict annng higtrer education

rcsearchers. It is a general argrrert ofnesearchers (Ctnrbb & Moe, lgSS) especially in the

UniEd Staes that for redrcing inequities in access to quality education schools must have

conpetition ard freedom of clpice. Similarly, a npta-analysis was conducted from 4l

sMies by Belfield ard kvin (2002) and they have erplored ftat there is a significant

relationship between sfiderfi perfornnrrce, conpetition at school, graduation, ard dropogt

raE.

On the other hand, it has been argued by critics that some forms of social

segregation promoE the concept of the edwation markt In other developed countries

such as Great Britain and Atrstalia, variou stdies have been corduc.ted b e4plore the

eftct of competition at the school level Teellen, 1999; van Zanften, 2OO6.2OO1).In the

Britain conExt, it has been e:plored by Bradley and Taylor 4pOOZ) that in 1992 the

institttrionalization of conpetition at British hi$ schools, regardless of the initial level of

tp institutioru has resuled inthe form ofinprovedacademic performance ofstudents. But

on the other hand, researchers also rcvealed that the drawbackof this competition in terms

of equity is disparities between institrtrions. Ard tre major neason for tlrese disparities in

the division of stdenb according to their social origin.
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Ukewise, the effects of social ard etlmic segregation on the orientation and

academic acquisition of studer6 have been elplored in French schools by Felorzis and

Perrobn (2007).It has been revealedthat in a small of schools, conpetition has resul6d in

the concentation of rnost disadvantaged and weakest strdenb. It has been corrcluded by

researchers that this marginalization leads to a drop in the qulity taining by teachers.

rnanagenrcnt of institrtrions, and by lowering requirenrcnb and erpectatiors for slrccess.

For implenrenting stategies by middle and upper-class families to avoid etluric and social

diversity, the edrrcation market is considerpd a powerful tool of academic and social

segregation (Bernal, 2005; Felorzis & perrotoq 2OOg).

According to Draelanb Qol3), it is rnotivating middle ard upper social clas
frmilies to contol access rcuEs of prestigious instihrtiors and university education.

Following pubtic policies as well as tre culfinal ard sociar fraditions which reinforce these

policies'tre exEnt ofthe edrration marlct ard iseftct on segregation varies from context

lo coffe:d (van7anfien, 2006). Furftennore, comparative strdies in Europe conducEd by

Dronkers and Avram Qoog)reflected that flrc elenpnt of segregation is lessatfib,table to
the concept of conpetition than the division of students according to social origin which

resulb from practices of taditional organization and selection criEria of school s)4stems.

Everl within the sanp conbxt, the importance offire edrcation market and simultaneously

the extent of ib eftcts on the prodrction of inequalities vary from tinp b time.

2.2.1 Edrrcation System and Social Reproduction

The social reproduction rheory proposed by Boudieu becanre highly questionable

as itfocrsed on the generalization offield nrctaphor. It has been argud byBoudieu (2010)

that it should not be a perception that other irdicators such as necessary misrecognition
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and conpetitive ganrcs that occur wiflr field nrcaphor reduce tre entirety of social

relations' As a resulg it seems unbelievable that as a pneral account of social reproduction

symbolic power can work as misrecognition Along witr the idea of misrecognition,

Bourdieu offered an institutionally rooEd ard rnore specific theory of reproduction that

focrses on the education s)4sEm @ianpn4 2o2o).He fosEred the ideaof rnodern society

tansfornation by corverting ftmily rcprodrrction rnode irto school reproduction nrode.

The logic behind that conversion was that property and resources pass down

ttrough families in family reproduction mode. while, on the other hand in the school

reproduction modg at least sorE amount of property is being invesEd in education than

providing acertificate to the inheritor (Lombard od &pitts, 2020). Therefore, it has been

argued by Bourdieu that as conpared to ttre fimily nnde of reproductioq school mode of
rcproduction offers greaEracceptabilityb dominant classes,and with tinrc this legitimacy

can be irrcreased b tre levelttat the dominant economic classcan ake direct confiol over

the edrrcation sysbm and this spbm can becorp rmrc atfronomou.

According to Bourdieu (2010) if sclnols recognire higher-level competencies and

hig[rcr-level academic tecluriques are utilired to nrcasue these compebncies, ttren tlris

system could build a stong relationship between educational qualification and

perfrmarrce of an irdividual. At edrrcational institutions, crass inequalities are translated

ttroudr schooling and cxaminatiom into inequalities of nprit and then these inequ,alities

are irftoduced as official laws for subordinate ard dominant classes ((Diamond, 2020);

Farid'Abbasi' & I\ilahrnood,2}2l).Bourdieu stated that the dominant classofmodern time

to a larger exEnt is a crederfialed eliE.
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School tlpe alsoplays an inportant rcle inshaping studerB' habitus as ithas been

declared by tlarvey, f,hew, and Smift (2006) ffrat positive and imegrative elperiences of

strderts at the school level can enable studenb b refornnrlate their educational

cornnitnents ard goals fur selection of a finre course of sady. For highlighting the role

of studerts' habitus in students' betler academic performance Pather and Ctrcty (2015)

reflected that social capital ard habitu are prominertly connect€d with students' academic

and social abilities to gpt integraEd irto a new situation. Students' habitus shapes their

institttrional etperiences ard academic perbrmarrce. They fudrer promoted ttre idea that

Itabitus ncfers to shaping up students' past and present eryeriences to attend to the current

sifuation only. Therefore, in flris conEld, if a student's habitw is coordinated with the

institrtional habitus, ilren the strdent will grow positively bwards ffreir institrtional

elperience and aoademic perfrrrnarrce bU ttrc strderfs overall habitus and inbntions about

the selection of profession in the firfine did not get very rnrch influenced by school type.

For stengttrening the social capital of studens Sari (2013) indicated that teaching

moral values at school is very essential to malc strdent's behavior improve because it leads

the strdenb towards the betEnrrcnt of their lives and in bp-performing educational

institutions bachers are forrnally tained for pronntion of ethical and moral values among

studenb. In the sailE scenario, llanre and Pianta (2001) stated that effective relations

between studerfrs and Eachers can play an irportant role in developing social/cultural

values among studerfrs. Besides it, thy also sugesbd that ruriversal moral values can be

also nude an inportant part of the school curriculunr. To rnalc studerft morally strong,

Eachers are expected to serve as role npdels (Suherdi, 2012) for students and treir

personality must have the reflection of all rnoral and ethical values.
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Under the thenp of parenE' socio-economic status eftct on capital of students, it

has been reporEd by St Jotrn (2006)that the socio-eeonomic status of frmilies plays an

inporhnt role in firming the cultnal capital of strdenb. Desjardins ard Tontkoushian

(2005) also stated that sfirdems belonging to frmilies having different socioeconomic

stafises always reflect diverse atifirdes for field selection f,)unais (2006) hilhlighEd that

parents' statu and habitw have a strong idwnce on studeffi' habitus. Therefure, it can

be conchded that like other frctors, the socioeconomic stalrs ofparenE has also aprofound

eftct on the cultral capital ofstdenb, their fifine, ard overall habitus.

In reproducingcapitalisq fte school has becom aley institution. The relationship

among social, economic, ard cultnal capital is not replicable but transformational. For

example, an individual who knows sonrc influerilial orinportant people and who has sona

appreciated sooial networh is considered ftat I fuve social capital. This type of sooial

capital has been also proving very berrcficial to economic capital (Borndieq 2010). It has

been observed that those persons can gain valuable elperiences and qualifications ttrat

belong to well-setfled frmilies as their par€nts can finance them to study abroad and gain

enniched elperiences by coordinating with eryerb. And srrch kirds of opportrnities can

prove very stpportive in enriching cultural capital. Irdividuals enriched wittr cultural

capital also got anple oppornmities to workat higfr rank in companies and this situation

depics how cultural capital can stpport an individual to enrich hiVher economic capital.

Cultural capital pertains b fte cultnal knowledge that is derived from social

surourdinp and functions as a product of social class. Furthernpre, researchers (Stanton-

Salazar & Dornbusch 1995) irdicaEd that cultnal capital emphasired the acquisition of

socially transmitted loowledge and enphasired pronnting social rclations as these

\
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relations enable individuals b access sociallytansmitEd knowledge. Classical economic

ttreories assutrE ffrat strdenb compare the e:pecEd benefits and costs ofhigher education,

ard behave in a way trat maximires flreir utility (Becker, 1993; Schul@ 196l). Thus,

according to the traditional economic rnodel, in tre school-choice, decision-rnaking

prccess studenb choose to go to school iffte bercfits ofdoing soouhueigfr the costs. While

the e:pected berpfis of higfur edwation include morctary benefit and non-monetary

berrcfits, tre erpecEd cos6 ofsctpol education include bottr directcosts e.g, nritioq fees,

books, and lodging e)rpenses, and indirect cosb e.g, foregone earnings, foregone leisure

(Becker, 1993; Young & Reyes, 1987).

Erriched cultural and economic capital enables an individual to build up hiVher

social circle by eryanding social networls and ttris activity results in upgrading social

capital. So from ttris discrssioq it can be deduced that there is a transformational

relationship arpng social, cultnal, ard economic. The tlree forms of capital are

ifterlinked and provevery inperative in making an individual a productive and respectable

citiren (Farid, Abbasi, & Mahrpod, 2021).Bu on the other hand, Bourdieu s (1993) point

ofview regarding these forms of capital is also nobworfty and it is clear from his writings

that all trese forms of capital exist with tlreir conbld ard independent logic and are non-

replicable as well. For exanple, cultural capital is valuable only in some particular

situations and special scenarios and it carmot be replaced staig[rtforwardly by social and

ecommic capital.

For the prornotion of cultural capital; a key indicator is to pronnte the habit of

intercultural inrcractiom arnong sfirdenb and Cuc (2013) reflected that by uing various

stategies such as reflection exercises, portblios, electonic sounces, and project nptrod



and discussion sessions; Eaclprs can enable strdenB to inprove their intercultural

irfieractions with sfidenb coming from diversecultureVbackgrounds. In the sanre scenario,

it has been also described by Butrraru (2009) that ftough promoting the habit of

irtercultral inrcractions among sfirdenb is a challengs frr Eachers ard itrnay become fte

reason for opprcssion and tersion. Br4 this tarpt may be achieved by developing nnral

values among studem as to when tlrcy willbeconp nrcrally sound then they will be able

to respect each other viewpoirft and ftelings. Furthernore, it has been also indicated by

Mahrrud (2009) ilrat by ersuing a balance between the local and ettrnic sptems of values;

teachers can pronnte the values of tolerance and acceptability of otlrcr views among

students, which are positive sigrs for the forrmtion ofbicultrnal competencies and mutual

enrichnent.

IVlarbno et al. (2003) stated that br pronnting national culture and stengthening

the cultural capital of sfirderts; freedom may be oftred to variou cultnal groups for

developittg a sysEm of sustaining and rnourting cultral values. For improving

multilingual conpeEncies of strderfs, Ollerhead & Taylor-kech (2019) suggest€d that

Eachittg practices conducEd in multilingrral ways such as reading writing, and speaking

permit studenb to avail the cultural resources which promoE tlre personal grooming of

their classroom worlg ard also inprove the knowledge through telffs in npre than one

language. They also highlight€d that if strdenb will be prevented to use mother languages

for concept clarification; tlrcn tris action may be considered a form of denying the human

ridr

Furthermore, focrsing only on the promotion of dominant culilral language can

also prevent teachers from ensuring an eftctive learning envirorrnent based on studenf s
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e)Perience ard knowledge. Ensuring religiors harnnny among studeng is also a strong

predictor for prornotion ofculfinal capital as Sunbulah and Purnorno (2013) reflected that

the understanding of religion is to respectother religious comnunities, to tolerate and a

corprehensive religiors understanding can prormE equality among majority and

minorities to prornote religiors freedom on the field (instittrion) and in society. According

to I'JNEsco (2004),it has been aclmowledpd by governrnent and donor agsncies that ttre

public education slaEm is frcing rnany challenps relaEd to outdaed curriculum and

scarcityof physical facilities. It has been alsohighligbd in the National Ed,cation policy

(2009) that ttre shndard of the public secbr education system is very low and due to ttris

neason elite class parenb alwala preftr to serd their children to private English medium

schools as they are taugh foreign curricula and are following updarcd e:ramination s)4stem.

Due to this sifintion' even in rnrjor cities of Pakistaq public schools are cahhing

the attention of only middle ard lower-class parenb for their children,s edrcation

(Rahman, 2004). Social class diftrences prcvailing in society leave no other option for

children of socially disadvantaged classes e)rcept b gpt enrolled in Islamic Madaris or

public schools (Ralunaq 2006; Ullah 2013; I\ralih 2ots). The aristocratic view of
edrcation has been adopted by inheried English schools ard chief colleges, as they are

edncating only fire children belonging to tlre ruling class (Khattalq 2014: LJIlatr, 2013).

Moreover, these irctifirtions enjoy the additional support of the ruling class and receive

rnore funds and frcilities as corpared to public schools to ersure tre developnpnt of
effective English language skills among eliE class children and provision of high-quality

education for them (Rahmaq 2004;t\dalih 2012;Khafiah 2ol4).High-quality education
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and English language skills ane considered a gaEway to a profitable job at private as well

as public organizations.

As conpared to the higfur class, children who belong to fte lower social class are

not being provided social and economic opportunities (l\[alih 2015: Curle, 1966) that's

wtry they remain sociallyand economically disadvantaged. Keeping in viewthe dichotomy

in fte edwation systerq fte need fur an inbgrab{ jwt and egaliarian sysrcm has been

felt In tris regard, various edrcation commissions have been appoinrcd periodicallyby ttre

governnrcnt for eradicating socialsegregatioq ensuring the establishrneff ofan integrated

edwation slatem at the national level and social rnbility of disadvantaged social groups

(Kltathlq 2014). Despite all these eflorts at tlre national level, in Asia public schools of

Pakishn are the rnost backrnard ard deficient educational institfions (Ullab 2013) and

this situation isreflecting ttre srpremacy of eliteclass schools (The Economist Intellipnce

LLtit, 2007).Iack ofconmitnent for achieving ilre goal of the irregrated education slrtem

has been also acloowledgpd in National Edrrcation Policy (2009) and due to its gender as

well as sector-wise disparities ard dropout rate is increasing day by day. Poor quality

edncation at public schools is being criticired by various research scholars (Ullab 20131'

Jones, 2001; Malih 2015). Stdenb are frcing many problems at govermnent schools

(Kttattah 2014) such as stuffy classnoorrE, shortage ofreading maErial, untrairrcd teachers

taining lackof washroom. and cleandrinking waEr.

2.2.2Effectof Eamily Backgrormd and PeerGrcup on Chitd Education

Young studer{s especiallytlrose belonging b low-irrconp frmilies always consider

the expenditures of higher education as enpirical evidence for liquidity consfraints

viewpoirt. It has been observed that as cornpared to high schools gaduates of lowertuition



levels states, gaduaEs of hig[r nrition levels staEs erfrer college as soon as possible (Li &

Xie, 2020: KarE, 1996). Smdents who belong to low-irrconp whirc and black frmilies

suffer a lot due b delays in college entry as it affects the costs and benefits of higher

education It has been erylored by KarE (1996) ilrat tlrere is a rrcgtive correlation between

ttrc timing ofcollep ard tuition level.

Furthermore, it has been argued trat as conpared to children coming from middle

and hig[r-irrcone frmilies, college emollmeff rates arc rnore sensitive to children who

belong to low-irrconp frmilies(Kane, 1994 & 1995) due to tuition and pographic

proximity of a collego (Card, 1995). Researcher Ellwood and Kane (2000) declared that

ttpugh a large portion of fte association between children educational atbinnrcnt and

parenb' inconrc is erplained by diftring college enrollnpnt it does not completely

disappear even when acadernic preparation of children is corffolled for(Li & Xie, 2020;

Christiaru 2007).

But on the other side, it has been argrrcd by some researchers (such as Burke, 2015)

that previous studies reflecEd that there is a stong relationship between children's

edrrcational attainnrcnt and their parenb' irrcorrc (Oliver & Shapiro, 1990). Though this

relationship is obviots tlrere are rnany other urobserved characteristics strch as cognitive

skills of studerfs that have a stong effect on the edrrcational attainnrcnt of children. In

trcse scenarios, it has been declared that the cognitive skills of high-irrcome parents are

betEr ttlan the cognitive skills of lower-irponp parerfrs and the sanrc abilities are

tansferred to flreir studerfr. Besides this, the stperior economic statrs of higfu-income

parenE tends them to prepare their children for higkr education irstitutiors (Delva,

Forrier, & De Cu1per,202l).
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Therefore, based on the above discussiorL it can be concluded that liquidity

constainb are not the only rEason for the low achievenrcnt level of sfirdents coming from

low-irrconre frmilies. I\rlany otlrcr frctors have directas well as indirect frctors that have a

stong efrect on the edrcational attairnnent of children As parcrfrs' assets play a key role

in financing children's education that's wlry lack of attertion toward this concept is

prwling. To cover the hidr educatiorL even arnong hig[r-irrconre frmilies, irrcome alwap

rcmains insufficient and these are ttre assets tlrat usually fill the gap between curent income

and college e)penses (Agostinelli, Doepke, Sorrenti, & Z;.libofr, 2020). If families frce

unernploynrent or economic loss tren in tris situation by providing an economic buffer.

assets encourage childrenb contirrue treir school roiline.

Ottrcr variables such as the good location of fre school and honreownership in a

decent area offpn nptivaE children to cortinue ttreir strdies up to college-level (Conley,

1999; Keister, 2000; Oliver & Shapiro, 1990; Shapiro, 2004; Sherraden, l99l).

Furfterrnore, having asse6 ownership cneaEs anple opportrrnities for ftmilies to access

credit. Families having liquid assets do not need to borow rnoney for tre edwation of their

children but on the other tund frmilies with larger honrc equity are required to borow a

great amount of nrcrrcy for the edwation of frreir childrpn (Cha et al. 2005). It has been

erplored by Tlnn and Sherraden (2003) that there is a positive relationship between

household savings, honrcownership, parcntal elgectations, ard children's academic

perfurmance. And the eftct of inconp becomes udnporhnt about child education if

frmilies have a lot of asseb.

Variow strdies have been cordwted to elplorr the inpacts of nrcdiafing roles and

parental asseb on child educational achievenprt at the school level srch as Orr (2003) has
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report€d that ffrere is a clear cut gap between fte test scones of Afiican Americans and

Whit€ Arnericans and the major frctor behind this scenario is total property of ftmily Zran

and Sherraden (2009). While nrediating frctors associated with stdenb' test scores are

extra-cunicular activities such as orfing playing debating, etc. which are also called

cultural capital opportunities. Depending upon children's academic ability or age.

involvenpnt ofparenE in education may vary, e.& at hidrcr grades due to a higher degree

of panental involvenrcrt children frce diffculty. It has been argued by Zlcrn (2006) tlrat

reading and maft scoresof children anepositivelyassociaEdwittr frmily total property and

parerfrs' expectations from studenb are nrcdiating factors on both test scores.

Individual belonging b the diverse frmily backgromd has a different

udershnding ofthe worldas ftmily edwation serves as abaseline for flre developnrent of

taste atmng individuals (Bourdieu, 2000). Therefore it can be concluded that the

suroundings of an individual unconsciorsly influerrce his cultral capital and it is rnainly

garned throudr family edwation duing tlrc initial ),Ears. Prestigious educational

institrtions develop a hig[r level of tasE arnong their stdenb to reflect tre values of

schools in an appreciable way (Agostinelli, Doepke, Sorrenti, & Zilibofr,2O2O).

Furtherrnore, it has been argued by Bourdieu (1936) that the Social status and cultural

trajectory of an individual is reflecEd ttnoq$ his/her artistic perfornrance and prefercnces

for culture and diet For exanple, it has been e>plained that the capability of playng

msical instrunpnB and appreciation of art is not only linked wittr long-term preferences

of the individual but is also associated with the concept of economic nrcans such as power

holders and spending rmrcy for leisune.
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Children who belong to a higher class group have less or npre knowledge o
appreciate artworks srch as Beetroven sylrphony or Morrct painting as compared to the

children who belong to ffte low-class goup. As it has been e:glained by Webb, Schirato.

& Ihnaher (2002) frmily statrs and fire natre of edrrcation that a child receives from

his/her family is closely associaEd witr their taste for art ard ability to apprecia6 art

Bourdieu argued that differerrce in confiderrce is drc to differences in family status and

schooling that has been provided o strdents at an early stage of lift as these things have a

srong impact on social confidence and corrceptral skills (Burlc, 2015). Due to poor

economic conditions, sonrc people cannot get a chance b be familiar with music and art as

art ald msic classes are vety erpensive. Hard work is required from lower-class parents

for covering the basic elgerditnes of their family, consequently, their children remain

unfamiliar wiflr the concept of leisure. Drrc to this reason, whenever the children of lower-

class families get free time, they always prefer to take a rest b prepare ttremselves for the

next tasks and their priority always remains to work for survival.

Researchers (srrch as Garan, 2006, IGhlenberg 2006; & Kirlorp, 2008) have

explored the effect of socioeconomic statu (SES) on students' academic performance and

resulted that studerfrs having higfr socioeconomic status perform better as compared to

strdenb having middle or lowsocioeconomic stafirs (tlanes, 2008). Ttrcy furttrer described

that parenb' high SES is a strong indicator of sfidenE' better academic perfonnance as

corpared to oflrcr frctors such as peer frcbrs, school frctors, and students' personality

(Farooq, Chaudhry, Shafiq, & Berhang 20lt). Effect of denngraphic variables such as

ap, gender, living areas, etc. has also remaircd a point of great attention for researcherc

(Parri,2006; Blevins, 2009) ard it has been irdicarcd trat due to changing values of qurality

qr 44



ard diverse viewpoint of educational stat<eholders their eroct effect is very complex to

describe.

A series of characErs that inflrcnce the elpectations of a person regarding social

life rnay be tenrrcd habitus. Therefrrc, a middle-class penlon can talk to professionals such

as proftssors and lawycrs in a rnore comfortable way as conpared to persons who belong

to the working class. Bao (1997) reflecEd that ease in conversation is drc to the sarne

backgroud, which leads to the similarity in individuals' and proftssionals' education. life

e:perierrces, and values. Likewise, the baselirrc of eftctive interaction anpng faculty

rnembets and studerils is also their values ad frmily background. Bourdieu's corrcept of

cultnal capital is also linlcd with these argurnenb as it states that criErion ard standard

that is required for a faculty position demand similar educational background from faculty

members which is deErmined by their ftmily status. That's why similarity regarding

cultural capital cannot be determined by ttrc sarne educational backgrourd. For instance,

the level of understanding in ttris world of a Ph.D. degee holder coming fiom a poor fami l y

background will be differert from the level of a Ph.D. holder who has a rich frmily

background.

Morgan ard Sorenson (1999) have explored that the social network conpactness

of parenb cannot sr.rely enharpe the academic achievenpnt of children bu Carbonaro

(1998) and Srur (1999) have e:plored a positive relationship arrDng trese two variables.

Supportive and positive rplatiors have been enphasired by child-parent social capital

among adult actors in the social network of children. Wrile ttre diftrence between non-

npbile and mobile studenb has been emphasired by peer child social capital regarding

tlpes of aduls who may serye as rolernodels for edrcational frilure or success. Various
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r€searchens (e.g Bank et al, 1990; Duncan et al., 1968; & Rfru 2000) have foutd that

there is a clear association between edrcational aspirations as well as the behavior of child

ard characEristics of the peer Soup. Recert research stdies rigorowly focus on

idemi&ing the effects of peer networls on the behavior of childre4 while the focus of

sorne rcsearchershas remained specificallydelinquerrcy. Forexanple, ithas been explored

by Haynie (2001) ftat frieds deliquemcy is closely associated with adults' involvenrcnt

in delinquent behavior. The natue of friendship ties also lessens or heig[rtens the

involvenBnt of aduls in delirquent activities.As, ithas been conchded by Demuth (2004)

that as conpared to norrlorprs, loner adulb with m or very ftw friendship binds do not

pt engage frequently in delirquert activities bu they m,ake worse grades due to less

atErfrion towards their strdies.

Additionally, in new schools and conrrnnrities, mobile children get ftwer chances

to be identified or selecEdas close friends oftlreir classmates and they have b sfuggle for

becoming the certrer ofatbrtion in social networls. orrly the sfirdenE who carmot extribit

high academic perbrmarrce ard who have considered slow learners in class allow mobile

strdenb to be inEgrated with their social gorrp. Eckert (1939) as well as Adler and Adler

(1998) based on flrcir ethnogaphic sfirdies have erplored that there is a clear status

hierarchy in the rnajority of schools and that status is deErmirpd by dominant group and

placenrcrt of strdenb in school hierarclry is often basedon strdents involvement in a social

Sotp (Eder, 1985). Due to this reason, new arrival studerts always remain behind in this

scenario.

As a result, when rnobile stdents join the goup having weak academic

performance then they are being encouraged to gst involved in delirquent behavior. In ttris



sitration, by imitation processthe behavior of adul6 gots inflwnced by their peer gnoup.

they get involved direcfly or indirecfly in deliquent activities by inErnalizing or

irrculcating the atitudes and nonns which arc frvorable to such behavior. It has been

e:rplored by Haynie and South Q002) that as conpared to a social goup of non-mobile

adults, the social goup of mobile adults alwap have low college e:pectation and lorv

academic grades. Bil despite all these frcts, yet it is unclear whether either there is a

negative inpact of shrderils' rnobility on dropotf from school or not (French & Conrad,

200I; Sotsh et a1.,2001). A strdy corducted byPribeshand Downey (1999) to explore the

inpact of stderfrs' mobility on their academic behavior revealed that studerils' mobility

detacs fiem from overall athctnrpnt, better acadernic aspiratiors, and performance.

Furthempre, McNeal (1995) asserled that rnobile strderils show less participation in co-

curricular activities, and due to these reasons they drop ou ofschools in a short period

(Rrmberger & Iarsoq 1998).

Adolescence is considered a turning point in the life of individuals, as during this

periodthey have to stuggle for finding supportive ard appropriate peer groups, to establish

trcir self-image, and in sonp cases to begin pttysical, psychological, and emotional

separation from their pareils. That's wtry at ttrat stage, nnbility from one community to

another has been corsidered a stessful evert for theq as trey have to build up new

relatiorships regarding peers, Eachers, ard social grotrys (Ferrel, 1989; Raviv et al., 1990)

ard this action has threaEned their self-esbem and self-concept. Keeping in view these

considerations, a sfi.dy has been condwed by Hendershott witlr studenb of si>dh to eig[rth

grade ard it has been elplored that residential nnbility has negative eftcts on children's
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self-esEer& self-denigratiorU ard masEry over the environment (FrotirL Irssard, &

IvtarcotE, 2010).

Mobility crcarcs psychological distuess among children as feel isolated regarding

the social goup @aviv et al., 1990) ard it has been declared by researchers (Runberger &

Iarsoq 1998) that ttris psphological distess is ttre rnajor caue of high dropout. In

childrert's schools, the level of rnobility has an indeperdert influence on dropout from

school (Kerbow, 1996). Mobility from orp corrmnity to another conumunity not only

ittttibib the sharing of human resourtes but also detracb from the cohesiveness of family

social networks (SuU 1999). The discrepancy of social rrctworks that are associated with

rnobility limits the social supporttrat strderts can rcceive from other parer6 or cornnunity

npmbers (Sampson etal.,l999). Moreover, in sonp highly populated schools, even many

non-rnobile strdens face seriors problerns regarding class routines and curriculum.

therefore in such a sitration, it beoonps a challenge for rnobile students to continue tlreir

strdies (Iash & Kirlgatich 1990; Whalen &Fried, 1973).Based on the above discussioq

it can be concltded that there is not any strrdy tlrat clearly described the eftct of rnobility

on the dropout rab, bu the rnajority ofthe argumenb srpport the fact that it has a great

inpact on strderf achievenpnt.

According to Henry (2009) parenb' low socioeconomic status, absenteeism and

lack of education-related frcilities also caue the poor academic perfonnance of students.

Stearns and Glennie (2006) staEd trat drrc to various conteidual ard structural factors.

sfirder6 tart to corsider their school a hostile place. SMenb' health-related problems,

weakrnotivation from siblings and parents, and inadequate education-related and plrysical

facilities can also lead to the poor academic performance of strdents (Neamfq 2003).
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According to Temitope ard Ctristy (2015), fte peer goup has a strong influence on child

academic performance, and the educational assishrrce trat strdents receive from their peers

depends on the edrrcational backgrourd of their peerc. Besides i! studerts' erpectations.

thcir relationship with peers, ard their perception of social values are also considered

derErminants of peer grorrp influence.

With tinrc, the inflrrcnce of peer goups istaking various forms; in some cases, it

has been proved very prodrrctive ard in somc other sinntions it has negatively inflwrrced

sfiderfs' personalities. The influence of peer Soups can be seen in every aspecb aspect

ofshrdenb' personality; i.e. from dressingto eating habits.It isthe responsibilityof parens

at honrc and teactprs at educational institfiors that they nnrst have an eye on the social

circle of stdents; so that rrcgative influences of the peer group rnay be avoided. It has been

idicaEd by liErature that ifstrdenb willhave peers having the sanp educational irfrerest

then treir relatiorship rnay prove very beneficial for their academic and professional life.

As Mapesa (2013) irdicated that peershaving ttp same edwational inrcrest can prove very

spportive in preparing cource material ard arranging stdy group sessions.

Peer groups rnay be also regarded as a social force that has a significant effect on

the belieft, behavior, ard afiitde of strdem. As previously nrcntioned, their influence

may be ofbotr tlpes positive as well rrcgative. And it has been erplored by Mosha QOIT)

that the influence of peer goups has been found very hig[r at public schools as compared

to private schools. He firther argDd that strderils' habit of sooialization, their relationship

with peers, school envirorunent, and inpact of globalization at educational institutions are

considered lcy determinanb of studerfr' aoademic performance. If we talk aborf the effect

of school tlpe and educational services (provided by parenb and schools) on students'
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academic perfrrmance then it has been higfrligtmed by researchers (i.e. Tsinidou,

Gerogiannis, & Fitsilis,2010) that fteir influence is not tangible and ver,v difficult to

rneasure as these irdicators are very cnrcial for modifying strdents behavior, developing

lift skillsanpng ttrcrn ad ensuring fte effective tansformation of lmowledp. Therefore,

parerfr and school administrabrs rnust ensure the provision of adequab educational

facilities.

ProponenE of reprodrction theory argrrcd that insEad of focrsing on the bottom-

up agency by small goups or individuals, schools alwap rely on the top-down structural

deErmination (Collins,2009).It has been argued that despite exhibiting effort and talent:

schools do not support the social ascension of strdenb who come from disadvantagpd

families. kplicit frctors of culfire, languap, policies, and economy are working on a

large scale to heig[rten the difference arpng strderxs coming from various classes rather

than mitigate the achievernent gap among stdenb. It is a general view that curriculum.

daily sftrcture, and tacking aIE a refleotion of certain social classes' experience that plays

an inportant role in organizing school activities (Collinso& 2000). As a result, children

who are incotporated iffio these social s)rstems at the school level are eventually prepared

for dominaEd places in the economy. It has been indicabd by Nash (1990) Centality of

habitus is also another inportanf frctor ffrat defines tre natne of activities wittrin the

school.

Now a day, schools are playing an importart and active role in strengttrening the

habius of childreD tlpryh previously, it was corsiderpd a mainly frmily-driven concept.

The major neason for this clunging circwnstarpe is that schools are generating that

particular habitu annng all strdenb which the dominant studerfr population brings wittr
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it. Habitus ofthe dominarf strdeff populationard trose whohave designed school settings

has beconre prominem in school setins to that erfrerq that if any strdent warfrs b succeed

in class, he/she mtst everfirally inbriorin M, habitrs (Nasb 1990). When at school

sMerils af,e e)pecrcd to follow the rules and regulations of the dominant goup, then in

that case those strder6 suffer a lot who conrc from those families who do not abide by fre

norns, rules, and regulations of that dominant group habitus. It has been argued ttrat if

schools are controlled by domimnt classhabitrs, then that gonp of studenE is considered

"school ready'', who came from that honp ervironmerft which irrculcates the habitus ofthe

sanp class.

SMents coming from non-dominart classes are labeled as culnnally derived and

having learning deficierrcy becaue trey do not conp with a habitus of dominant class

which is prevailingat school and they have not adequaE nrans ofaccessing learning and

acquiring socially developed knowledp. kraccuraEly, tlrese deficiencies are considered

the child' weaknesses. Bourdieu rnakes an argumerf against this corrcept and states that

these deficiencies are not due b a child's wealsresses bu they develop among studelrts due

to pedagogic practices that are adopted fur tre behavioral dispositions and mental

fonrntion of children (Nash 1990). Consequently, tre lower academic performance of

strdenb is atfibuEd to schools by Bourdieu as they do not stpport and address individual

diftrerrces among strdents.

Likewise, similar influence is exerted to school dominant habitrs by the culture of

power ofthe school setting. As the culnne of power connotes variou types of powers that

the dominarn class holds over others and is crpaEd by th dominant social class, therefore,

it is acceptable for only a specific setting This culture of power enables individuals of a
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specific setting to directthenselves for attaining rpre powerto rule society. It is eilrenrcly

difficult b access resources 6r those percons who are rpt a member of that specific culture

of power (Delpit, 1995) its rules are tansftrred and known to only those rrembers who

belong b the dominant social class. Another dilemma that has been highlighted is that

people of dominant culture rarely address and follow fte rules ard regulations which are

inposed on irdividuls coming from deprivedfrmilies. As all advantages and comforts are

provided to children belonging to aclass having a culure of power (Pearce, Spiro, & Ebrey,

2020) that's wlry these children always slry away from discrssing the reasons for ttreir

acquisitions with non-nrcmbers of that culture.

The concept of "cultrrc of power" is evidert not only in schools but in the

classroom setting Middle-class whie Eachers, who hold great capital or power at school,

can easily transmit tleir taditions to sfidents who belong to a class having dominant

culfire ((Pearce, spiro, & Ebrey, 2020; Delpit, 1995). The poential of gaining privilep

rernains very low in trat school/classnoom setting for those studenb who come from

different backgrourds as compared to trose who belong to ttre dominant culture. As

children from sociallydeprived classes are rpt frmiliar with rules of powerand codes that

are being practiced at schools srch as inEractional styles, appropriaE dress, taboo actions

or words, and embedded nrcaning they are not being proper chances to negotiate these

rules wiffr their ftllows orEachers drc to class gap. Contrariwise, teachers belonging to a

class having dominant culture are not being tained in srch a way ffrat they can address

power differential among strdenb and can rse teaching sfiategies keeping in view ttre

backgrowrd knowledge ard npntal capabilitics ofstrdenb coming from diverse cuttures.
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Corsequently, socialinequalities get incrpased when Eachers becornp vague about

their directions and responsibilities b minimire the appanerf differerpe of power among

snrderre. t ue to these t1ryes of conflicts in the classroom setting schools remain to fril to

erulune a tue exchange of power arnong all strdents despite tlreir class difference (Pearcg

Spiro, & Ebrey, 2020). According to Delpit (1995) leaving behind to trose sfirderfrs who

belong to deprived social classes, access to capital is passed from gmeration to generation

of those studerfr who belong to classeshaving the power of culture. Besides, dominant

culture, languagp is another rnain elenBrt of the cultne of power and school habitus.

Therefore, ifthe horp langrrage offlre child is differert from the languap of school norns

then children frce a lot ofadaptation difficulties. The detail of langrrage-related views is as

follows:

2.2.3 laryuage and Linguistic Cafital

A language frcility is considered one of ttre major perpetators of social

rcproduction, therefore it plays an inperative role in the creation of social identity.

According to Collins (2009), it is an inporhnt bol ffrat enables individuals to adjust to ttre

cultre of a larger oonmnmity and rnotivaEs them to build a rclationship with society

nrcmbers. In ttre arca of educatioq lenguage has a great influerrce on children's edwation

as it serves as a basis in an educational institution frr tansmission of knowledge ttnough

the baching-learning process (Collins, 2009). Basil Bernsrein (196a) who is a renowned

British Sociologist has significantly contribuEd to reproduction theory in his research on

langnge with relation to social class. It has been stated that ilrere are two levels of

language: fire first is concerned witr elenrents such as synhctic devices that rnay be used

for fte organization of language ad the second elenrcrf is relabd to vocabulary or
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objective reftrerrce (Shah & krche, 2020). Speech that builds offof language in its entity,

denpnstrates the process by which irdividuals pu languago structut€ ard vocabulary

togother in the irstant monpnt.

Regarding the corrcep6 of speech and languge, Bernstein (1964) stated that in

every instance of speech social stwture is working actively. The form in which social

relationship proceeds rrgulates the options that are selecEd by spealcrs at boflr vocabulary

ard stnrctural levels. It has been irdicabd ftat specific codes of language, organization of

speech, and predeErmirrcd planning are rfilired by particular social classes. language

codes ftat exist within speech are hidrly dependerf on social structurc and according to

the natue of the relationship, they rnay take variou forms. Ivlajor linguistic codes which

have been described by Collins (2009) and BernsEin (1964) are two: elaborated and

restictive codes. As the speaker enploys a limited range of organizational ftatures such

as syrfrax for developittg hiVher poi$ that's wlry restricEd codes are considered highly

predictable, while vocabulary codes are wually narrorl, in scope. Meanings that are

delivered throudr resfricEd speech are not elplicit and are frequently developed and

assuned ttrorg[r nonverbal nrctrods of cornrunrication.

Iacarr, Sheridaq ard Bowie Q020) argued that gerrcral forns of speech that are

developed throudr resticted codes are narrative, conutE, and descriptive and play an

imperative role in such social situations where social status wiflrin the npmbers of the

community are predictable ard already known As conpared to restictive codes, speech

that is prodrced by elaboraEd codes is generally abstact or analyical and is represented

by unpredictable structrres of language. Speakers, who employ elaboratedcodes, can draw

meaning from a large store of organizational vocabulary and options for making tlreir
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speech more npaningful (Strah & lrrche, 2020).As it developsthe abilityto elaborate and

e:pand rpaning arnong speakers, so flrey beconp able to tansmit npre discrete points of

ffreir speech. Based on these argurerts, it has been staEd by Bernstein (1964) ttrat

resticrcd codes are statrrs-based and that elaborabd codes are person-oriened. Therefore,

elaboraEd codes enable irdividuals for resttrctring their speech to irdividuate among

various social relationships.

It has been argued by Bernstein (196a) regardless of social class, all children gow

up inconspicuouly in verbalired environnpnb. The social structure to which a child

belongs alwap reinfrrces child lisEning and speaking capabilities. Therefore, children

always follow the language codes practiced by flreir parenb tnoudr constarfr observation.

As tre language codes that are ued by parenb dertermine their children's social,

inrcllectral, and affective orierfratioq therefrre child not only uses these codes for speaking

bnt also for shaping tlreir reality (Iaca& Sherida& & Bowie,2D2};Bernsteirl 1964). For

their intellecfinl capacity, these codes are not alwap indicative but they are indicators of

trc linguistic patErns that are being practiced in their surrourdings. The children who

belong b the middle or tpper social classEnd to use elaborative codes with confiol over

resticEd codes and the children who canp from lower social classes remain limited to

rcstictive codes of language.

Linguistic codes that are rsed by children regardless of ttreir social background

represent the work and educational erperierrces of their parents as well as tlrcir familial

backgrourd (Collins, 2009). Strdents from lowersocialclass frmilies often remain behind

studens of hig[r or middle social classes due to connrnrnication gaps as their parenb

transmit restrictivecodes and fiey do rrct align with fte language used in academic settings
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or schools. Therefrre, it can be reflec"ted that languages codes which children use at schools

arc representative of their honp envirorrrprt but do not necessarily represent treir

inrcllectml abilities (Shab & Lerthe, 2020). IIlwkily, rather than a diverse

conmunication style, a rcstictive code of language indicabs that there is a sort of

deficiency. Therefore it can result from that langrnge codes that children practice in the

early years of their life have a subsequeirt effect on their academic performance in later

)'ears.

It has been also established by researchers (swh as Darnoq Wiederkehr, Dompnier,

& lvlartinot 2018) that children coming fiom frmilies shaving low SES scores less in

rnathernatics ard langrnge-related subjecb as these subjects dernand practice at home.

Furthernpre, it has been elplored by Jetbq Mols, Healy, ard Spears (2017)that e*reme

anxiety level has been found among the strderts that are coming fiom frmilies having low

socioeconomic stafirs ard it becanrc the rnajor neason for their pooracademic performance.

To oplorethe nultilingual conpebrrcies of studenb, various studies have been conducted

and it has been etplored by Roy (2017) that learning the second langrrage is alwala a

challenge for those students who have inadequate educational facilities as compared to

those who have rnany resources to learn the second langruge.

Besides resounces, the honp environnpnt also has a significant role in ttris regard;

as in rural areas studen6 have very ftw opportunities b speak and learn languages other

than their motlpr bngue. The impact of studenb' cultural capital on fireir language-related

proficiencies has been elplored by variow researchers (b, 2Ol7; Khodadady &

Aslraftorji,2016; Salameb 2012) ard ttrey have found that enriched cultrnal capital of

studenb plays a significant role in students' betrcr performance for language learning. It
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has been established by Drunais and Ward (2010) as well Pishgfudar& Nog[rani, and Zabihi

(2011) ffrat students having hig[r culfiral capital perform better and show improved

language-related proficiencies as corpared to strdenb having low cuhral capital.

Economic prejudices are oflpn crpabd by people coming from eliE class frmilies

(Billiet,Meulenran, &De WitE,20l4;Kuppers, Spears,Manstead, & Tausch 2018) and

hig[r economic inequalities rnak people of elirc classes less substantial to others due to

their atitude (CoE, House, & Willer,20l5). Besideseconomic corditiors, the ideolory of

frmilies also has a significant influence on studerfs' behavior and cognition (e.g.,

Wiederkehr, Bonnof Kratflr-Gruber, & Darno& 2015) ard these ideologiesalso influence

administative staff at schools ard worlglace environnpnb in rnarkes. Due to these

ncasons, studenE coming from disadvantagpd ard middle-class frmilies got fewer

opportunities b inprove their edrrcational ard social statrs. Keeping in view these

circumstances it has been suggesEd by lvlansEad (2013) that trere is a dire need to review

existing educational policies ard take initiatives that rnay play a role to break the cycle of

deprivation that is becoming the reason for pulling behind poor studerft and also targeting

to national cohesion.

It has been assunpd in classical economic theories that erpecEd costs and berpfits

are compared by sttdents at the sfirt of higtrer edrrcation ald then ffrey behave in

accordance to the way frat will erploit its rtility (Beckex t 993; Schulz, l96l).Likewise,

the traditional economic npdel reflected that while deciding to select schools, studenB will

selectthat school whose benefits willcompensaE for the costs. As the monetary and non-

rDnetary tlpe of benefib is elpecEd from higher education, that's why expecbd costs of

edrrcation at the school level inchde both tlpes of costs i.e. books, ftes, and lodging
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e)pemes that are incltded irdirectcosE and costs of frrcgorrc leisrne, frregone earnings,

etc. that are included in irdirect cosb (Young & Re1rcs, 1987). The next theme of literature

is the cultural capital and its detail is as follows:

2.2.4Ctiltwal, Social and Academic Ca$tal

The corrcept of cultnal capital entails variow indicaors such as the availabilityof

cultural goods, adoption of specificbehaviorpatbrns, and edwational credentials.Across

gerrcrations, studerils can use their cultural capital to obtairL srstain and upgrade their

cultual ard social positions. The best possible staEry that rnay be uilired by students

coming from sociallydisadvantaged frmilieso sustain ahiglrer positioninthe socialcircle

isb obhin prestigious education. Studenb coming fiom elite frmilies obtain such type of

education jrst to tansftr their oultral heritage bwards the ne:d generations and such

degrees also play an inportant role in pting a better position during professional life

(Farid,Abbasi, & lvlahmood, 2021).Due to tlrcse reasons, itis perceivedthat the education

syst€m is contibuting towards the reproduction of inequalities as educational institutes are

accepting preftrablythose sMerils who have enriched cultral capital.

Besides it, parents having low socio economies statrrs also show very less concern

to get feedback from teachers about ffreir children's perfrrmance and tris act is negatively

inflnencing the cultual, economic, and social capital ofstrderts (Amato, 2010;KirB 201 l:

Sun & Li,2009). fuiotrer frcbr that influerrces studerfrs' academic perfonnance to great

elilent is single-parent families as ttrey cannot give adeqrnte attention to students and it

leads to distress among studenb (Mclanahan & Percheski, 2008). Therefore, it can be

corpluded that the effect of family on studenb' academic performance is obviors
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(Bjorklund, Ginther, & Sundst6r& 2007; Francesconi, Jenkins, & Siedler 2010) and its

role in rndifying sfirderils actions ard behavior canrot be neglecEd at any cost.

One of the most distinctive ard original ftatures of Bourdieu's theory is cultural

capital as it includes a wide mnge of practices, lmowledgp, and skills that serye as a basel ine

of the class syaErn According to Bowdieu (1977),it is a tool that is classicallyvalued by

society i.e. by educational institfions and that can be uilired by irdividuals to gain

tEsources. Though a staigffirward definition of cultural capital has not been provided by

Boudieu his definition of culfinal capital is "hig[rly slipperyand intriguingl' (Rikowski,

2002, p.57). As compared to the definition of cultural capital, the definition of social

capital has been clearly described by Bourdieu ard it has been stated that social capital

reftrs to the family as well as individual acquaintances, social networh and connections

which provide quest of social ouEonps in the attairunent pnocess of status along wittr

edrrcational berrcfit (Bourdieu, 1986, 1990; Dhesi, 2000; Green & Vryonides, 2005).

Furtlrernpre, it has been that the aggregarc of poEntial or actual resources is called social

capital, and these resounces are linked to ownership of a durable network or existing

relationships of mffiral recognition ard acquairtance.

The obviots conrrcction between acbrs that are usefirl for the social and cognitive

developnrcnt of ffre child and that are involved in community organization and family

rplations canbe corrceptualired as social capital (Colenran, 1990). The enduring and strong

corurection among childreq their panenb, friends, bachers, ard other societynrembers may

serve as a baseline of ernotional, finarcial, ard social support as well as normative

guidance, which play an importarfi role in enstning the positive developnrcnt of children.

According to Colernan (1998) conrections arnong childrerl their parents, fiiends, and
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teachers are ofgrcat inportance ard rnay be Ernpd as irfrergerrcrational closurt. According

b Coleman's theory residerfrial mobility can beconrc a problem for children as ttreir

mobility to a new school or new corumunity has a gleat effect on their socialrelations that

connect childreru their parents, Eachers, and friemds and conseqwntly, it beconrcs the

rpasonofchild weaksocial capital. Basedon these argrrenb, it is indicated that residential

rnobility broke the social relatiom of children at each move and can be considered a sfiong

irdicator of deErmining the social capital of childre& as social capital is dependent on

social relations to a great exrcft (tlagan et al., 1996). On fte other hand, it is a general

beliefthat student rnobility should be fieatsd as a latent indicator of ensuring child access

towards enriched social capital.

But as in fie rnajority of cases, residerfial rnobility has a deficit social capital of

childreq therefore it has been trlpothesired that it harms the behavior of school-going

children and has increased droportr raE at the school level (Crosnoe,2004).That's why the

evidence of linking ohildren's social capital with their edwational performance at a higher

level seems quie appropriate. And wherpver tre frmily-based social capital of a child is

considered as a unique characrcristic of a chil4 then this argument becomes too much

stoqg. Researchers (such as Astorp & Mclanahaq l99l; Muller, 1993; Smith et al., 1995;

Teachrmn et al., 1997; McNeal, 1999; Crosnoe, 2004) have e>plored that student

edrrcational performance, rebntion at school, and atEndarrce at the college level are

positively linlrcd with various dinpnsions of frmily-based social capital such as liequency,

stengfr, and duration of compassionaE parent-child interactions.

In other words, it can be elplairrcd that these resources are linlad to the association

of a group ffrat may provide backing of the muurally owned capital to its nrembers or a
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credential that rmy be erfifled b trem in various furms @ourdieu, 1997).The concept of

cultral capital reflecEd that in fte initial pars of gowing up, parefts play the role of

children's firct Eachers, atd frmilies are considered ffre institutions of child learning At

this stap, taining in etiquefre ard behavior is considered the rnain focrs of edrrcation. For

exarple, children are trained to show respect for their elders. There are great diftrences

betrueen these two modes of education; education that is provided at home and the

edwation and knowledge that a strdert gain from forrnal institutions such as school or

university. It has been ar$Ed by Bourdieu and Wacqrnrfi (1992)that the erniching cultural

capital ofan irdividual frmily plays an inportrnt role.

For e>ranple, children who belong to the elib class, ttrey got srpport from treir

par€nb for studying in exclwive edrcational irctitutiors ard abroad as well as to grasp

prtstigious knowledge and qualificatiors. Ttrere are three major forms of cultral capital

and these are tenned as objectified state, embodied state, and institsionalized state

(Bourdieu 1986).I!{aErial objects such as paintings, bools, and ceramics are included in

the objectified state. As ttrese cultural prodrrcb (goods) are closelyassociaEd with cultural

capital, therefure by possessing them an individual can become culturally strong. The

secord form of cultural capitalthat isknown asembodied state conprised various elements

i.e. habihrs, skills, way of talking; and way of inrcracting with others. The adoption and

practice of these characEristics depend tpon the bodily lrcxis of persons (Bourdieu, 1990).

These bodily hexis are bodily movemerils, forms of body, and demeanor firat are aligned

with set standards of culfine (Schirato, Danalrcr, & Webb, 2}lz),and such kind of hexis is

being developed by school and frmily.

6l



An instifitrionalired state is considercd the third form of cultral capital and it is

recognired as a license or certificate. This form of cultnal capital is orchangeable and

conparable and it has a geat possibilityof tansforming cultural capital into economic

capial.Along withthese tlnee basictlryes ofcapitalthat are economic, cultural, and social,

Bourdieu (1984, 1988, & 1998) also prornobd ilre idea of academic capital. Brtr, it is clear

from the literatwe ftat due attention like other tlpes of capital i.e. social and cultural has

not been paid to academic capital. There is not enoug[r liErature that may describe that

how Bourdieu and other renowned scholars have e:rplained the concept of "academic

capital". Available writings reflecEd that tre term academic capital has been

operationalired by Bourdieu (1984) as graduation from a prominert school or duration of

schooling. The frnrpr idea may be urderstood as a quality of education along wittr its

quantity and the laEr idea reflecEd the quamitative amourt of edtrcation. Keeping in view

the main ideas corrceptualired by Botndieu about academic capital. various scholars have

used this concept for representing qualifications aboufi hidrer education (Collinson, 2000)

or educational crederfials.

The concept of habitrrs is utilired in a stucfiral viewtrat assurrrcs dispositions to

act in diverse sitrations or practice provoking dispositions, to think in various ways, and

to gasp the elperience of diverse sifintions. It has been affirmed by Robbins (1993) that

habitus is not only tre form of social inheritance but it also inplies dispositions, habits, or

unttrinkingness in actions. In the social order, the process of mabhing dispositiors to tre

positions is denoEd as habitrs. krdividuals are required to play their roles according to

their social status. Ilabitus nptivabs people to work at those positiors in social life that

suit thern It has been argued by Bellamy (1994) that in human life habitus is a way that
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talcs propensity and stnrcture for granM. Frank (21}2)declared that habitus trunps the

cognition of individuals that's wE tlrcy cannot qrcstion or trink about their place.

According to Borndieq habit$ is the prirrciple of botr discontinuity and continuity

(Wacquant 2006).As Bourdieu and Passeron (t990) s,,ggesed that habitus is the site of

elilernalization of internality ard int€rnalization ofreality. Therefrrc, in subjective habitus,

fte possibility of change can be viewed by considering is relationship to other people.s

objective world.

It has been argued that formal stuctne alone canrot ensune finrdanrcntal social

changes but habitual orientatiotts b actions are alsotlre main indicators of sociat change

(Calhoul 2003). DebaE on the nature ofhabitrs has remairpd persisbnt and it is not clear

pt that either it is muftable or predominantly static (Hillier& Rookby, 2005). Based on

rcsearchstudies, it has been declaredby Bourdieu ard Wacquant (lgg2)that habitus is not

ebrnal but it is durable and it has rrcither destiny nor a fate. Another point of view is that

habitus is past that serves b srryive the preserfi and as it is a prodrrct of history thereforc,

historical actiots can modis it (Bourdieu lg77).concepb of past and present as wel as

static and dpamic have been emphasired by Bourdieu corrcerning habitus and t6e

possibility of change exisb in habitrs.

Along with habitrs, the colrcept of field has been also defined by Bourdieu and it

has been viewed as a configuration or a rptwork of objective relatiors between positions

(that areobjectivelydefined) ard determinations (that are imposed by po6ntial and present

situations on institr.rtions, aggnts oroccupanb) in tlre structure of powerdistribution. These

objecfive relations command access b otrer positions ard specific profits which are at the

stake in the field (Bourdieu & wacquarg l.99l).In the errErgence of tlre field, the degee
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of autonomy in each field is considered a critical phase @oudierl l9g3). In its distinctive

phase, aubnomy clarifies that fire field can be engapd according to the sitration, produce

idiosyncratic capital, ard cannot be redrrced to instantaneors dependerrce on any other

field. There are many honnlogies baween the ways fields are sfrrct1yed or organired and

the way they operaE or fi[rction, i.e. each field has one dominant class along wiflr various

dominated classes, npclranisms of reprodrctiorl atd struggte stories for exclwion or

usurpation, etc. (calhoul 2003; wacquanl 2006). In each field, these specific

characEristics work in an irreducible forrn

Similarities or diftrences among fields have two sounces: the first source is related

b reflection of various comrnonalities in practice and dispositiors as the variou logics of

different fields tanslate it and tre second sounoe reflects that these similarities and

diftrences are due to the power of dominant fields as it is imposed upon flre strcture of

dominated fields @ourdieu, l9S3). Based on the above-nrcntioned argunrcnb, it can be

concluded that the social reproduction theory of Bourdieu explained that children who

conrc from disadvantaged backgrounds rcmain cultnally and economically weak as

corpared to children coming from hig[rer or middle social classes (Farid, 21lg). Due to

ttis reason, they have lower elpectations and cannot gain tre capital which is necessary

for ensuring srrcoess in ttre field of education. When children from lower social classes

realire that they cannot corpeE wittr children who belong to middle or high social classe$

they preferto leaveschool instead ofcontirnring their stdies (Ogbq lg7g; Farid & Abbasi,

2019a, Farid & Abbasi, 2019b).In ttris situatiorl children ofmiddle and high social classes

stay in school and inErnalire their social advantages as prospects for academic success,

and select couses ofstudy according to their interests (Bourdieq I990).
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Along with students' cultural capital, Eachers' cultural capital can also play a

significant role in developing multilingrul proficierrcies anpng strdents (Hassanzadeh,

2017 & Roy, 2017). As they are tlre Eachers who provide requircd input and facilities to

str'denb fur learning the rules ard applications of a second languap. Dgring the learning

ofa second language, sfidenb requiredsupportatvariow stages ard ithas been argued by

Kiley Q0l9) that an atfiactive environment ard utilization of variors teaching styles in

classrooms can have a positive influence on studenb' learning of a second language.

strdenE coming from disadvantapd arcas show rnore interest in learning a second

language as they consider it effective for being edwated in the real sense and getting jobs

(Teng 2017). In contrast to pneviorsly nrcntiorrcd research studies, it has been found by

lvlali Q02l) that in rural settings, cultural capital has no significant effect on students,

second language learning as it is very difficult to create cultural compercnce gap among

various subjects or students.

If a sense of belongingrrcss will be developed arnong sMents and they will be

guaranteed with love and affection (Arurna & Hanachor,2)l7)ttrcn treir confidence and

courage willget boosted up ard they will positivelycontibute to developing a community

within their classroom. The self-corrcept of a strdent is shaped by variors factors such as

the environnBnt at their schoor, honrc, and crassroom (stephens, Marros, & phiilips,

2014)' And it is believed trat if a positive self-corrcept will be developed anpng studenb

then it will stongly inpact treir actioru, feelings, and ttrinking that may positively

comribuE to strengtlrening their cultural and social capital. Another thing ttnt is playing

an inportant role to reproduce social class diftrences among students is the concept of
nrcritocracy (Kraus, Pitr, a Keltrer, zoll)as itplays a significant role in placing students
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at various sections and denoting their social ranls. These social ranls play an important

role in rrcdifying studenB' emotions, ftoughb, and behavior. And it has been described

by Dubois, Rucker, and Galinsky (2015) that strdem coming fiom higher class families

also reflect methical behavior and Ed to take unettrical decisions for their benefit during

the division of social ranls. Ard it has been also hig[rlig[red that studenb who enjoyed

e*raordinary better acadernic ard physical facilities during their edrcational life. usually

beconrc self-cerfrered and ignore the welfrre ofothers for their benefit.

23 Sumrmry

This chapEr is based on an exbnsive reviewof sMies relaed to cultural capital,

social, capital, field selectiorL habitrs, and frctors affecting students' choices regarding

subject and field selection and tbe role of schools in social reproduction. Initially, to draft

the tlrcoretical frarnework ofthe study, Bourdieu's theory of practice has been discrssed

in detail. Afterward, e:rperts' views regarding disparities in tlre school education system,

the effect of frmily statu and peer rrctrrork on educatiorL social rcproduction, and

linguistic, cultural, social, and acadernic capital have been described in tlrc section of

erpirical reviews.Inthe end roleofthe education s)Ebrr1 Eachers' instnrctional practice+

value slatent religions integrity and parents' irrcorB in strengtlrening the capial of

studens has been discussed indetail.
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CIIAPTTR 3

RESEARCH METHODOII)GY

In this chapbr, I discrss the research rrethodolory enployed to conduct this

rcsearctr. It irrcludes the theoretical stance trat guides this strdy, oplanation of mi:red

npthods research desigq populatioq sarple, instnmerfs, data collection, and data

analysis bchniques that have been carried ofi to assess the role of education in social

reproduction. The reason to ililire mixed-nptrod research nrcthodolory in this research

was to collect both types of data qualitative and quantitative to elplore in-depth

infonnation about ftre role of educational institutions in social reprodtrction fiom Eachers'

perspective while also geting a sense of tre views and urderstanding about the issue. The

purpose of this study isto confribtre to exiting rcsearchstrdieV librature that has been

corducEd to explore ffre role of edwation in social reproduction. Along with ontological

and episEmological assunptions, resentnem ofresearchquestions, subject selectioq pilot

stttdy, and ethical considerations corrcerning hurnan participation have been also described

in detail.

3.l Theorctical Stance

It is very important to define the concept of ontolory before describing the detail

of otttological assumptions trat have been rtrilired for this study. According to Croffy

(2003), ottblogical assunptiors can be described as the study ofbeing and it is concerned

with the naturc of reality. It also entails the ways of elploring information about ttre kind

of world, stuctre of reality, and nahre of exisEnce. It tus been argued by researchers

(such as Guba & Lincoliru 1983, p. 83) that onblogical assumptions include knowledge

that provides arutwers abou reality, iB nature, and characteristics. Epistemological

67



assurnptions are related to questions that are concemed wiffr knowledgp. They provide

detailed information abou loowledp-relaEd questions such as what is knowledge, how

we can attain knowledp, what are the ultirnaE sounces of knowledge (Crotty, 2003).

These assunptions also clarify which kird of knowledge is possible to attairy'

researc[ what are tre nnst adequate ways to elplore and acquire this knowledge, and how

fte legitimacy and adequacy of acquired knowledge can be ensured (tdaynard, 1994 in

Crot$, Ibi{ 8). As such all researchers have certain philosophical positioning while

researching witr human subjects. For inshnce, qualitative researchers ake an interpretive

approach drawing from inductive reasoning to develop a theory. According to Crotty

(2003), the concept of constuctionism can be defined as a view of all nreaningful reality

and all types of knowledge. Furthennore, it has been argued that ttris concept is based on

human practicesand is constucted as a result ofhurnan beings' inEraction with the world.

And within a basic social contex[ ffre concept of constuctionism can be developed and

cornnunicabd.

Therefore, it can be concluded that ttre nrcaning of actual knowledp is alwap

corstucted ard cannot be discovercd. On the other lnrd, quarfiitative researchers take a

positivistapproach arguing that lnowledp is crcaEd scientifically and ttpy use deductive

reasoning intending to Est an existing ffreory. Nevertheless, often mixed-method

researcher finds it difficult b locaE ilreir theoretical positioning and in this respect,

pragmatism is corsiderpd an easy way oul The differerrce between positivism ard

imerpretivism placesthe two in opposiE directions bU ithas been argued by many that ttre

research process is not polarized as such" A pragmatic rcsearcher moves back and forth

between tlre two approaches as they try to mal<e sense of reality (MorgaE zoo7).
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This study is infornrcd by pragmatism since the focu of the current strdy was not

only b etplore tlre elperience of rcachers trat arc responsible to educate students at

edrcational institrtions brf also focrsed on collectirg data from stdenE regarding their

habitrs. To obtain detailed data regarding capital, field, and habitrrs; both tlpes of

instrunrcnb i.e. qrrcstionnaire ard inErview were rsed. Multiple realities of participants

wereexplored by uing amixed-nrcthod approach. Lilcwise, internrcdiary ontological and

episternological assurptions wert also utilired. This inrcrnrcdiary approach includes the

educational ideas of both paradigms i.e. positivism and inErpretivism. This approach has

enabled tlre researcher b elplore tre associations between social reproduction and

edrcation Fudrernrore, it has also offered opportunities to consider teachers and students

a part of the social world and their viewpoirts were utilired in understanding ttre complex

associations trat prevail annng social reprodwtion and education. This theory also

emphasired that for pnerating rrcw ideas do ttrings in fte real world, therefore I applied

ttris theory in presert nesearch for oploring tre ideas of teachers and studenb about social

rcproduction.

3.2 RcsearchDesign

The research design I rsed in this stdy was a seqrcntial erplorabry research

design (Creswell & Plano Clarh 2015). This design required fiom researcher to collect

initially qualitative data and following it collect ttrc quantitative data and at ttre end

irterpret botr tlpes of data for conposing firdings ard results. The major neason to select

this design was that I airned to collect the trenps for quantitative data from ttre data

collecEd from teachers in qualitative form Pictorial description of that design is as follows:
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Figure 3./; se4uenilial Bploratory Desig (cleswell & plano ctarh 2ol5)

Keeptng in view tlre coosiderations of this desigq I initially colleced qlalitative

data, md afuirar4 based on qrulitative dah, a tool for collecting qrmrtitative data was

developed, ad aftEr ensuring fte validity and reliabilityofthat tool qgantitative data were

collecbd. Then I analyrcd botr tpes of data separately ard then examirps whether the

findins confirm each other by coryaring tre obtained qualitative and quamiative results

(Creswell&Plano Clarh 2015).Ihe mdel for sequential eryloratorry design enployed in

tris stdy is as follows:
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3.3 Population of the study

All tre secondary and hig[rcr secondary level strdenb from public schools and

those strdying at O and A levels atprivaE schools operating in Federal Capital City named

Islamabad constittred the population of thc stdy (lists of public and private schools have

been given in Apperdix I & 2) for the quantitative part of the strdy. The toal nrrnber of

studerts was 11623, which comprised of 4731 sfirderfs studyrng in public sectors schools

(oftring 9fl1, l0tlL llth and l2tr gade of schooling) ard 6892 from schools operating in

privab sectors (oftring O/A levelsof schooling). Similarly, the Eachers teaching at these

levels in the two steams ofschools were the population for flre qualitative part ofthe study.

Ttle btal ntnrber of Eachers was228, which comprised 108 teachers teaching in public

sectorsschools (oftring gtll 1Oft, I lth and t2fir grade of schooling) ail l2O from schools

operating in privaE sectors (offering O/A levels ofschooling).

3.4 Sample size and sampling of the study

Owing to fte seqrcrtial erploratory rcsearchdesign the sfirdy followed by a phase

of quarfritative data collection and analysis, with a final phase of integration or linking of

data from the two separaE stands of data. For qualitative researcll I selected four teachers

from each school which conprised of one teacher from each class (9tlu IOt[ lst year, and

2nd par).In this way,24 teachers wererandomly selected by using the sample selection

rule of Gay and Diehl Og92)asthey staEd that for descriptivercsearch l0o/oofthe total

population rnay be selected as a sanple of the strdy. Two focus goup discussions and 14

in-depttr interviews were condrrcEd for the qualitative part of the strdy.

As for as the quartitative rcsearch part is concerned, I rardomly selected two

schools from public sector schools and four from private sector schools. From the total
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populatio& the sanple of 600 stderfr was selected by rsing the Taro Yamane fonrnrla

(1973). The calculated sanple was proportionately allocated to six randomly selected

schools using a proportionate random sanpling bchrique. These selecbd studenB and

teachers wene approached uing a sinple random sarryling technique. The details are as

follows:

i. In the first stap Federal capital city,Islamabad was selecEd purposively.

ii. At second stage two schools operating in the public sector and four schools

operating in tre private secbr were selected from the listof schools obtained from

the Federal Directorate of Edrcation (FDE) and PrivaE Edrrcational Institrtrions

Regulatory Auttrority (PIERA) rsing a sinple random sampling Echnique from the

sampling franrc obtained from Federal DirectoraE of Educate and Private school

Regulatory Affirority.

iii. Atfte third stago uing statifiedrandom sanpling Eclrnique, the study sample was

allocated to the two-stearn of school, followed by ib allocation to tlre individual

selected school.

iv. kr the fourth stagp, the responderfr (Eachers) were selected using a convenient

sarnpling bchnique 6r an inbrview ard a purposive sampling tectunique for focus

goup discussion.

v. In a fifth stap, the respondenb (studens) were drawn using a sirple random

sampling technique from tre sampling frarne obhirpd from each selected school

and as per allocaEd sanple for each school.
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3.5 Tool of the study ard Data Collection

The questionnaire was used to collect quantitative data from sfirderts (detailed

questioruraire has been given in Apperdix-3) ard for qulitative dab collection in-depth

inrcrview guide ard question guide for focrs group discussions (FGDs) were utilized

(detailed inrcrview guide has been given in Apperdix-4). lvlajor themes of the students'

questiomaine were: denngraphic dertail, socio-economic status, ard students' habitus

(strderfrs' behavior ard classroom' environnremt), moral values, ard capital of students

(academic and pttlsical facilities). For ensuring flre reliability of the close-ended

qwstionnaire, the insfturent waspilottesed by getting data from 20 studen$. Cronbach's

Alpha was used for checking the reliabilityofthe instunent, and its calculated value was

0.78 ftat is considered good for operating the sanrc bol wittr the aim of final data

collection.

lvlajorthenrcs ofthe irnerview guide and focw grorp discussions werepedagogical

techniques, the cultrnal capital of stdenb, the scholastic performance of students,

participation of strdens in culture-related activities, language diversity, multilingual

language proficiencies, involvernert of panents, the concept of equality, uniformity of

language and cormnrmication patErns, cultnal activities, occlpational/cclmical mobility,

religiors hannony, Eacher strderfs' relationships, irstnrctional activities, and

developnrcnt of prodrrctive individuals. For ensuring the validity of open-ended

instunenb, expert opinion was hken before tre finatization of instnmenb. Changes in

frre layort of instrments, order of qwstiors wene made based on e:per6'

reconnnerdations and a brief intodrction of cultral capital was also added at the start of

the irfrerview gurde.
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I personally visited sanpled institrtions for data collection. Prior permission was

taken from university srpervisors and heads of respective irstitrfiors (private and public

schools). Questiorrraires weredistribubd arrnng strderfs for the collectionofquntitative

data and I frcilitaEd them to understand the erms. For collecting qualitative data from

teachers, in tlre firstrourd, ameeting wascordrcted to disseminats the nature and purpose

of the researc[ ard appoirftnerfis were scheduled, in the second round, I conducted the

irfrerviews with teachers on scheduled date ard time. And in the third round, focus group

discussions were conducbd with selected bachers of ptrblic and private schools.

Confidentiality of collected data was ensured by nrc.

3.6 Data Anatysis

For the analpis of qualitative ard quartitative data, the following data analpis

techniqrcs were dilired: thematic analysis and statistical analysis. The detail isas follows:

3.6.1 Thematic Analysis

The qualitative data were anal@ tlrough tlrematic analpis. In the thematic

analltis, I identified the rnost appropriaEthenps from the collecEd data, followed by sub-

thenps and relevant verbatim of participants. The major steps of thematic analpis were

reading describing and classifying (Gay, 2015) and research has followed ttrat step-by-

sbp process for data qualitative data analpis.

3.6.2 Statistical Analysis

The quantitative data were amlynd by enplolng various descriptive and

inftrertial statistical techniques. Descriptive analysis Ecturiques nrcan scores were used

ard inftrential statistical Eclrniques Pearson prcduct-rnonBnt correlation and simple linear

regression were used. The purpose of using Pearson product-monrcnt correlation was to
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deErmine the differences in npan scones of various Soups (private and public) and

regression analysis was used to investigate the influence of independent variables

(strdenE' habitus, socioeconomic stats) on tre dependerf variable (students, capital).

3.7 Xleld Experience

For my data collectio& I selecEd public and private schools in Islamabad. As

generally public schools reprcsenttlre middle classwhileprivab schools represent ttre high

class in our society. In this way, I get the opportrnity to interact with teachers ard shrdents

of diverse educational and cultnal backgrounds as well as socio-economic statuses. Afler

the selection ofthe sanple, I wrote a permission leter to the heads ofmy selected schools.

As I got permissioq I started my in-deptr inErviews wittrteachers. All the teachers which

I ohose for my data collection were very cooperative. Each interview trat was condgcted

took aknost 60-90 minubs witlrout any orside interfererrce.

Questionraines were used to collect quantitative data while an interuiew witr the

teacher was conducted to collect qualitative data. lrterviews were also recorded after

getting tre conserfi of teachers ard these recordings play an inporbnt role in helping me

b avoid confisioq hesiatioq and ambiguities in ttre tanscribing process of inErviews.

As my sfirdy requiredtruo FGDS, which I enjoyed a lot, asthese made an open educational

fonun and free disctssiors which at the end were convefted into a very friendly

envirorument. They offered np to join a snack and tea tinp with them which I humbly

accepted.

After conpleting my quatitative data and coding it took me some tinre for

developing the questionnaire for ny quantitative data collection fiom students. ln this

matter eFin teachers helped np a lot and made my data collection conparatively easier.
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Stdens took around 20-25 minfres for filling ry their qurestiormaires. It was also a very

refieshing erperience as I feel rnorrc energetic while anmngst the youngsers. After

conpleting the questionraircs, nnsfly I and sfi.denb had general chitchat on a lighter note.

Overall these both erperiences were very urique ard knowledgeable in their domain.

School heads, teacherc, and sfidenE all were very helpful and cooperative. The

rcspordents wene yery flexible, contrortable, ard blurf/staigffirward while sharing tlreir

experiences and feelings. Although it took a tinp when I contacted teachers for the

inErviews due to their class schedules even then once the data collection star@d it went in

a go which saved nry tinre to a great exEnl

3.8 Ethical Considerations

Ttrougfuu the research process, rcsearch participanb and rcsearcherparticipated

runnlly (tlatcb 2002). At the initial stage, the researcherhas clarified participans about

flre pupose of tre rcsearch and tlnoughout the rpsearch, the process researcher remained

active to respond to the queries of participarfs. Confidentiality of collected data was

ensuncd and it was cornnrticated to participanb that collected data will be utilired only

for research pwposes. Participatrs wereaslcd b gtve a cardid, honest and open response,

ard adequate guidance was provided to them to fill the research instnrnenb (Creswell,

2007).

The purpose of this sttdy was also to address various social and ethical issues and

prior permissiors were hlcn from rpsearch participams ttnoudr briefing letters and

conserfi forms. Sampled participants werc also requesEd to sign a letter for ensuring that

their participation in the plesent research is volrrrtary and they are allowed to withdraw

from this process at any tinp. It was also assured to participan$ that ttrey will not be abused
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or harnFd (botr physically and psychologically) during the data collection process ofthat

research (I'angos, 2014).I tied my level best b create an envirorment of comforg respect,

and openness.
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CIIAPIER 4

DATA ANALreIS AND INTERPRETATION

Chapter four deals with flre detailed analysis and interpretation ofthe research data.

In the following chapter, tre collecEd obtairpd data (qu,alitative and quantiative) is

amlyred following the objectives and reach questions of the stdy. Key objectives of the

sfirdy were l) to analyre the value comnB, soutrces, ad ttrc Endency of value education

implementation during secondary education (i.e. HSSC and O/A levels);2) to examine

"fields" of edtrcation that differert types ofPakistani schools (i.e. elite/privarcand public)

constituE in terms of knowledge, culture, ard tlrc provision of academic and phpical

frcilities;3) to comprehend the roleof school type in shaping shrdents' habitus for social

reforrnations, fiitur roleVprospecs;4) to delirpab how orrc form ofcapital reinforces the

activation ofother forms ofcapial;5)to investigarc the differences in field selectioq forms

of capital and habitus based on sMenb' socioeconomic baclground. Detailed

transcription of inErview guides ard focrs Solrp discrssions has been given in annexure-

5.

The rcsearch questions were i) what kird of values do schools aim to include among

studenb at secondary level schools; ii) which tlpes of sfaEgies are being practicecl at

secondary school to ensure the successfrrl implenrcntation of value conten6 npntioned in

the cumiculm; iii) what are the institutional activities, i.e. inta-curricular, erdra-curricular,

development ofthe culture, and tlrcir collaborationwiththe comnnunity; iv) to what extent

does one form of capital reinforce the activation of other forns of capital? Detailed

tanscription of interviews and focu goup discussions has been given in Appendix-5.
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Wdle in the forthcoming lines tre inErpretation of obtained data is given in form of

thematic analysis, tables, and figrnes.

There are ttree major sections in tris chapEr, the first section is related to

qualitative data and three objectives (1, 2, & 4) have been addressed in this section. While

the second section is based on quarfitative data ard trvo objectives (3 & 5) had been

discused in that section. TIre detail offrese sections is as follows:

4.1 Qualitative Data Analysis

This section contains data analysis relaEdto objectivesone, two, and four. Objective

wise detailed analpis is as follows:

Table 4.1: Denographic Information of Teaclrcrs

s.No Gender Qualilication Experience Area of wor.Ir schoor rype

l.

2.

3.

4.

5.

6.

7.

8.

9.

Male I\[SA,I.Phil.

tvlale MSA,I.Phil.

Ivlale MSA,I.Phil.

Female MS/M.Phil.

Female DoctoraE

Ivlale MS/M.Phil.

Female Masters

Female MS/M.Phil.

Fernale

IvIale

Double
IVIasters

Abo 
-

- Teaching

Female Ph.D. Doctor 19 years

Graduate 5 pars

Teacher

Teaching

Teaching

Teaching

Teaching

Teaching

Teaching

Teacher

Administatiort
Teaching

Teaching

Above 5

Above 5

Below 5

25 years

5 years

l0 pars

Below 5

25 years

Public

Public

Public

Public

Public

Public

Public

Public

PrivaE

Private

Private

10.

11.
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12.

13.

14.

It[ale

Female

Ferrale

Graduate

Graduate

IrdS/M.Phil.

Belorrr 5

Above 5

Above 5

Teaching

Teaching

Teaching

Privab

Private

Private

Interprctrtion

Table 4.1 illustates tte overall denrographic idonnation of Eachers who were

infierrriewedpersomlly by the researcher. There was atotal of eigfo rcachers from prftlic

schools and six teachprs participatcd from prir.ate schools; most of the teachers who

participed in the strdy had mre than five years' erperience in thc field of teaching, most

were higfly qualified, ard six were male and eight were female teachers. Overall

represerfration of participams for fte ifrrview is ilhstaEd in Fig. 4.1 srlch as pr$lic

school teaclprs e;uteredl7o/o of overall participants and private school teachers wsre43o/o.

Publk Sdrool
Teachen

r Pdvate Scbol
Te*hers

Figure /./. Represenhtion of Eachers from prirde and public schools

4.1.1Objective l: Ihe vnhe conteffi, sourres, and the tendency of velue e&rcatfun

Participaffi of lte sfirdy were posed various qrrcries to achiwe tlrc research

objective '1s anelyre the nalrr corm, sourocs aod lhe tendency of value education

irylffition during the secondary edrrcation (i.e. HSSC and O/A levels)"in form of

focused grorped discrssion ard one b one iffervieurs were conducted wift fte public and
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private school Eachers. After an e:frarstive analysis of the nesponses. of participanb

variow thenps werc generatcd ad illusfiaEd in the fortrcoming lines:

4.1.1.1 SubTheme l: Variorn pedagogical tebhniques that can pomote cultural

ca$taI

Teachers were asked to slrare various pedagogical techniqrcs which prornote

cultral capital anplg stdents. A list ofvariors pedagogies is derived from tre responses

of Eachers such as 'roleplay, flipped classrooms, learning by doing self-learning

personalired learning inquiry-based learning approacll questioniqg continuous

rnotivatioq encouragenrcff, snnrt labs, enriched lib'raries, classroom discussions, and

cortirruous ftedback

orre of the participants elprcssed as "Yes pdagogical technique hords

coruiderable value as tluse ue the most effective metlod of exploring leuners as well as

uderstandingtheir abilitieswit skills. Motivdion *posing and sorutimes clwllengirg

them is afew of tlrc techniques I have wed" Another elprcssed "The culturol capital of

students can be effectively controlledbyvwious pefugogical techniqtrcs based on stttdent-

centered teaching and lerting. lflun tlre foctu is student, his behovior development is

expected. Continuous motivation, encoutagement, and reluationfrom economic problems

are kcy techniques,I an usingfor cultwal growth. " This point of view rcflected that for

stengthening the cultural capital of students, tlpse baching staEgies may be utilired that

focu on students' cenEred activities.

One of the participants elprcssed that "f use personalizedletning and inquiry-

based lemning, i.e. I encourage tlum to poticipate in class by askW questions and deal

with their personal Troblems and solve tlrem." Sonp of the participanb highligtrt€d that
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the curriculum of teachers' taining is not updaEd and corfiairpd the least content and

instructional stategies relaEd b culilral capital. Sonp of the participanb e)gressed that

there is a need for hig[r-quality confient rclevant O cultural needs and social activities. The

obtairBd data irdicarcd that many Eachcrc are very mrrch consciors ard aware of various

irstnrctional staEgies which could help promoE culfinal capital among strdents.

Participanb of the private schools replied that they can use many instuctional

staEgies to prornoE cultnal capital among sfirdenb srch as providing stgdents hands-on

activities, techrnlogl-infiegrated learning elperiences, grotrp activities, and individual

activities swh as verbatim of orrc participant supported friis "We engage students in group

activities as well as individual activities topromote atltural capital". Another explained

frils]t "Hands'on activities, practical demonstration with the stttdents, probing questions

teclnique, and conduct a lot of quizzes. " Some of the participanb were of the view that

schools are not srpporting cularal capital of studenb such as erpressed by sonrc

participants "Education system is onlyfocustng on the academics, which do rnt promote

the cultwal capitalof students,we do rat have such kind of social activitiesin the school,

and we ue actually lacking il. Ar pedagogical strategies are not promoting cultural

capital of students, they cve just focusing on promoting memorization skills anong

students".

Above nrcntioned data reflecEd that Eachers arE uing various pedagogies such as

'role play, flipped classrooms, learning by doing self-learning personalired learning,

irquiry-based learning approach, questioning continuow nrctivatioq encouragement,

smart labs, enriched libraries, classroom discrssions, ond cornirruous ftedback for

prornoting cultnal capital amorg strdenb.
I
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4.1.1.2 SubThere 2zLary,,tge divenity in classrcoms

The participanb wereaslcd to disctss how trey blerate language-related diversity

in their classrooms especially when tcaching the coffeff related to fte national or foreign

languages. Many resporderre (from the public sector) elplained that they encourage their

strderfrs to follow national languap for ffrcir conversation with others as one of the

participants elpressed "Lcarning is ttot possible before providing a peaceful lemntrg

classroom erwirornrent. This is the principle ow itutitationisfollowing. So, students ue

node to tollow class rules and regulatioru and use only natiornl language lor anidirg

arry misconduct." Another participant oplairrcd "I alwqts encourage students to speak

Wdu in class, no word of Pwjabi is allayed I also ask them to use English words in the

classroom with each other"; one of the participarfs elplained, "rigorous correction of

mishkes is done b enharrce languge skills." lt was perceived that rrcst teachers can't

bleraE language diversity in the classroomdue to limiEd tinp for instuctional tasks and

to prornoE a hanrpnious learning ervirorrnerfi and errcourage unity.

Most ofthe participanb erpressedthat they encouaged the use of a single language

as a npdir.rn of irctuction rnostly and even for connmon cornmrnications arnong students

and Eachers. One of the participanb ufibred "As a teacher, it is very difficult as students

come from vmious backgrounds but I thinkmaking them speak English, talking to them in

English, giving tlum voiotu lttguoges related it works because dffirent students have

different mother tongues. But ifwe will makc tlum speak only English then it will really

work " Ftuthernpre, one participant erpressed that "tlrere me multiple warys to convey

information likcviwals, text base, slides,videos" and tlnoug[r "peerfeedback, providing
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assigwnent sheets, prepare tarilcs and opportunitiesfor revision ofter feedback" are some

of tlre sfategies whichthey enploy b deal witr langrrage diversity.

In the goverrrnent secbr, tlrcre is a nurch-corilrolled system to stop strdenb fiom

bullyittg others based on their langrrago. tanguage diversity is controlled "by offering equal

opportunities for all studerils to participab in group discrssion" Another saidthat "in our

instifitriors, both tlpes of languaps (English and Lldu) are being used as a rnode of

conversation. There is no specification regarding the ue of only language." This data

reflecEd ffrat for handlittg the issue of language diversity in the classroonL teachers

encourage their strdenB to follow national langruge for their conversation

4.1.1.3 SubThenrc 3: Strategiesto develop multilingual proficiencies arnong students

The participanb of the strdy were asked to discuss some effective stategies to

pronoE multilingual proficienciesannng studenE. The rcsponses of teachers illustrated

that discussiorg roleplayrng sharing ideas, *reading and creative writtng on dffirent

topics promote proficiency in tlu urage of Muki languages" goup worh lab/ practical

worlg and mi:red-language classes can be sorne of the eftctive strabgies to develop

nultilingual proficiencies among strdenb. One of the participanb elucidated that

"Multilingualistt is the use of more thut oru lotguage, eitlpr by wt individual speakcr or

by a group of ryteakcrs. It is believed that multilingwl speakers

outnumber monolingual speakcrs in the world's population " Another clarifies that

"shtdents are etrcouraged to hove group interactwith each other. It is also practicedtha

when a student leons someth@, he is odvised to teach and shre it with hisfellow in his

languge andextentto tluirfranloess.This act lus beenfoundusefulto enhance students'

linguistics skills and proticierrcies. " So, it can be concluded that teachers allow their
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strderfis to connnunicaE with each other in their languages so that their rrultilingual skills

can be prorrcbd.

One of the participanb oplained that " a good teaclpr las to make a bl end of verbal

and rurwerbal strategies to makc the students able to tmderstandtlrc topic. For example,

group tasks utd lab work inwhich studens have to do hand on activities by using their

motlwr langmge tre tnore realistic ondpractical inthisregwd " Few participants insisted

that in their classrooms only one language is allowedto we for instuctional and common

conversation and that is only English language such the verbatim of one participant

elucidated fr:o;t "I thinlcyou cot talk subjectwith tlum in English but in prson whenever

they tolk to you should emplnsize on national langwge." However, most of the

participanb enphasized that a saft classroom enables the educators b pronrot€ social-

ernotional learning b crpate rnore accepting classooms wherc young people feel

empowered by allowingthem b talk infteir languags.

Participanb also strared sonrc ways to promoE Multilanguage proficiency among

stndents such as some e)pressed tlris can be achieved ttnoudr "consisterrcy and practice

reading, writtng and speahing shoe to mderstand how lmguages are dffirent or

similar" another tfttered, "by repnating tle sabject-relatedvocabulary and recallingthe

concepts". Data related to this thenB reflected that for prornoting nnrltilingual

proficierrcies among studenE, teachers practice the teclrriques of discussiorL roleplaying

sharing ideas, "reading and creative uriting for diftrent topics.
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4.1.1.4 SubTheme 4: Strategies to enure equal pafticipation of dl students in

classroom activities

It was irquired from tre participanE b share sonrc straEgies to ensure equal

participation of all sfiderfs in classoom activities imespective oftheir frmily background.

The participarfrs respoded that there could be many activities that can eruiure the equal

participation of each learner such as discrssions, conpetitions, practical activitie*

questioning involvenpril of every stded, ard ensuing participation of intoverted

studens especially. This is elucidaEd by orrc participant frrrrt *designingdifferent activities

according to the mental ability of students"i"by asking Etestions from every student".

Another resporded fr:o;t "discttssing ed clnllengingwould help students to participate.

More than tlat making group and throwing competitionbetween them makc them able to

put theirthoughts out"; arld '\te try tofrequentlyaskcdquestionsfrom those studentswho

tre average or below averagefor their better anderstanding.

Ukewise, one ncspordent utEred fut "teachers we requiredto kcep all students

active durW class as d sone students will get ignored then teaching cannot prove

ffictive.I do not highlight that specific student wln commits a mistakc, but guide him or

lpr indirectly." Orc of tre participarft indicated that only encouragement and motivation

for sMenE to participate in variou activities is not enoug[r; rather they need some physical

resounoes and assisErpe that help tlrem to maErialire their participation in variow social

and instnctional activities the verbatim ttre participant is as "In n y mea, majority students

belongpoor background. So motivationandencouragemenl are not ettough only. We hrne

tofacilitate students, tlrcn students can comlate and takc pwt in all activities irrespective

of their background. " Another saidthat "all students shouldbe given an eqtnl chance of
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voicing tlrcir opiniow. This can be enswed by picking on students to shue views rather

tlwn just listening to the outspnkcn ones all tlp tine.'

Few participants stnessed oU that the frmily background does nothing with

shdenb' participation in fire classroom and variors irstuctional activities as one of the

participants uttered as "I don't think thd classroom prticipation relates with family

backgromds. Usually, tle majority of teachers don't even Inve student's background in

their mind &ring closs academics. " One ofthe participans said that

"in governmert schools, trere is not a big diftrence in the grorps of

studerils from different social classes but still minor diftrences are there

and the rnanagenrcrfr overall is oking good care to reduce the inpact of

class differerce among strderils. However, the student who has a good

baclsp for studies at honrc will perform betEr in class, bu this performance

is not backed W by social class only there are nnny other frctors and in my

view, ttre rmst imporhrt frctor is the level of education of the parents. I

have twin sisbrs who are armng tre top-perfrrrring studen$ but their father

is not a big earner. The difference corrcs from the molher who is very

vigilant for their dauglrter's edtrcation. So I think minor ups and dowrs of

the nnrrcy do not cortrf. The awareness frr beffier education counts more."

The above discussion represenb that rnost participanb agree that frmily

backgrorud does not matEr in the stdenb' partioipation in-class activities ard various

instnrctional tasls. But to sonp extent, it contibutes as a key factor in students learning so

various sfaEgies can be enployed to rnanipulate the inpact of family background on

studenb' learning. Most of the participanb erpressed that equal participation of students
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can be ensured tlrorrgh "irrchuiveteachingmdlemningstrategiesinwhichwe makc mix

ability groups wlurpver an activity is given we choose students of dffirent intelligerw

level, nukc their groups and then tluy can help each other in completion of tasks and we

also kcep on shufrling the groups on regulu basis." hb reflected trat ttrrough guidance

and counseling teachers can provide every strdent various opporfimities to take part in

npst curricular ald co-curricular activities, ard trat guidance can enable strdenb to

perform well accordingto their abilities.

4.1.1.5 SubThere 5: Ways to pornte equality armng strdents to strengthen their

Social Cafital

I iffierviewed the partioiparr to strare variou ways to prorpE equality arnong

sfirdenb to stengEren their social capital and fte responses of rnost of the participants

revealed that there could be several ways to ensune equality among students such as fair

and equal opportunities, tansparerrcy, rrcribcracy, sharing designing multiple games,

equal access of all curricular ard co-curricular activities, creating awareness among

sUderts that equality is inportart for a social bond. One ofthe participanb e:pressed as

"Students are motivated to work in groups, also lemning by activities and sitting on the

same deslc, and shuingtheir btowledge uefactors students learn. It is also our grading

and examination system thd forces them to believe in equality".

Another erpressed trat equality can be prornoEd among shdents "by remaving

tlrc labelofbrilliantorslow letrcrlromstadentsandbyminimizingttrc dffirenceamong

students having branded things and normal things i.e. laptops, tablets, etc. " one explained

*giving them irutructiotts to nakc an effective society by telling the importance of bond

needed between them and designing multiple gmres to makc tlrem a team can help ttrcm a
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lot." Orp participant enrphasired that the govenrnerf schools promot€ equality among

strdens becaue "in the goverwnent set up as all the sources or most of the resources are

prwidedby tlrc gwerment and teachers ue also selectedby the autlrcntic sources so the

oprynrtunities are equal to all. " Another said, "schools arrange difrerent curricular and

co-cuniculuactivitieswhichensuring equal access to oplnrtunities to enable students to

fully participate in the activities." TherEfore, it can be conchded that both types of

itstitrfions ane trying their best b prornote equality among strderIs to stengthen their

social capital.

Sorp of the participanb elaborated 6at during school dap students don't bother

social class of each other as one uftercd: "concept of equltty among the students of elite

andmiddle classrenwinlimitedtillschoolasthey endwuallyendup theirfriendshipvhen

they leave sclaol after completing tlrcir gradc. " Nevertheless, sotrrc participants were at

the viewthat oureducation syaEm ispronnting socialclassdiscrimination among students

especially public, private, and Itdadrasa sysEms of edwation as e)pressed by one

participant "I thinkit is not being promoted at all ratlprwe are promoting the concept of

discrimination by our educdion system right trom tlu word go. " The obtained data

revealed that npst of the participants were in the view that generally schools as a separate

entity do not prornote inequality among their strdenb instead they offer the sanrc

opporfimities ard frcilities fur learning;

Participarfrs resporded that a Eacher should develop the corrcept of mutual respect

anDng stdenS ard, "treat all students eqtnlly, he/she must tntfavor arqt student, must not

makc someone qtecial infront of others. This act will also enhwtce teachers' positive

image andrespect anong students."Dab collected fiom public and private teachers stated
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that rnany wa),s are being practiced to ensue equallty among students such as fair and

equal opporfimities, transparency, nrcritocracy, pronnting tte habit of sharing designing

nnrltipte games, equal access to curricular and co-curricular activities, and creating

awarEness among strdenE abofi the inportance ofequality.

4.1.1.6 SubTheme 6: Initiatives of schoob to create religious harmony arnrg

students

Th participants of the sfirdy werc also irquired aboU the role of schools in

pronnting religious harnnny among strdem ad ttrc nesponses illwtraed trat religious

harmony can be ensured lhrough promoting blerance, brotherhood, respecting all beliefs.

ard rrspect for all religiors. orp of the participarils erpressed that we can pronnte

religiots harrnony "by teaching to treat all religions respectfully and not allowing to

criticizeany religiousbelief,," Anafrrar elpressed "we encotnage every student belongrng

to any background and religion andprovide tlpm equal oplnrtunities to acquire educcttion

and in co-cuticulum activities. No fovoritism is tlu key to religious harmony. " These

views showed that frr ensuing religious hanrnny armng sfirdents, schools are promoting

the values of blerance, brotherhood, respecting all belieft, and respect for all religions.

orrc participaril conveyed that strdems are fieated based on ffreir academic

performance instead of their cultrnal and religiors basis as utlered by a ftw participants

"welcoming everyone based on equality, tt*tging tlum only based on acodemic record

and stwting the doy with a special pattern " fuiother staEd, "Every Wrson is free to

practice their religious activities and the sclnol also allow to do those things which are

acceptablefor all religiotts concerrt " It has been argued by one participant that "well therc

is rn such particulo initiative but we have some good practices like on Chri stmas we make

90



tlrem feel we are with them. ' The r€sponses of npst of the participarts concluded that

schools promoE religiots harrnony by promoting respect for other religions ard allowing

them to practice and celebrate tlreir religious ritnls witrortr any dread.

4.1.1.7 SubThenrc 7: Instructional ectivities for ereuring ideal teacher sttdents'

relatiorehip

Participans were inquired to sharc sorne instrrctional activities that build stong

relationships among Eachers and strderils ard the r€sponses of participants revealed that

positive ard stong relatiorships among sfident-teachers can be prornoted by interactive

teaching-learning approac[ friendly envirormer[ tlre role of tre bacher as a mentor,

goup discussions, activity-based learning ard involving learners in self-directed learning.

One ofthe participants stated frtult "teacher students'relation is vital in character building

and education. We offer a veryfriendly erwirownent to every child and otr concern is to

plish his hidden abilities in whdever tield lu is interested in...Similarly, the students

which hove interest in co-ctrriculm activities, they are provided opprtunities to interuct

with their teachers in afree erwironment."

One participant suggested Mt "practically implementing tlwir lopwledge, givirg

teamexonplesfromreallife byrelaingitwiththem, pattingpossibleeffortsto develop an

empatlry relation by understattding their lrurdles and queries " could help in promoting

positive and good relatiorships among studerfts and teachers. Another participant

erphasired that ifEachers *teachtheirstudenswithpassionmdenthusiasm; 
lmow about

tleir interesfs" could inprove the relationship annng Eachers and studerils. One of the

participants stated that personal courseling of str.denb could lead ttre positive feeling fbr

the Eachers arlrJ "strong teaclur-studentrelationis developed by leeping a close contact
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withstudettts: helpingtlumidentilytleirwealqpsses andsaggestingeffective strategiesto

br@ improvements."

Most of the participants were inthe viewthat positive relationship among strdents

ard teachers could be tre great sounce of cultnal capital developnrcnt among students;

sonp of the participanb e:plairpd that "constarrt interaction with students is very

important, regularfeedbackwill lrclp to develop such relationships"; one respordent was

in fte opinion that "actually teacher is a role model for students, we self-practice lhox

things which we want to develop anong them ond tlrcn we ask them to reverse that role by

callingtlrcm a teaclpr or act as o teacher". Thercfore, it can be concluded that a positive

and stong relationship among strdent-Eachers is being promoted by interactive teaching-

learning approach, fiiendly envirorment, the role of the teacher as a nrcntor, group

discussions, activity-based learning ard involving leanrcrs in self-directed learning

4.1.2 Objective 2z 'Fields' of education in elite/private and puHic in terors of

knowledge, culturc, and the provision of academic and physical facilities

The participanE were asked sonrc sub-questions related to objective two "to-

eromine "fields"ofeducation that different tlpes ofPakistani schools (i.e.elitr/privaband

public) constitffie in terms of knowledp, cultre, and ffre provision of aoademic and

physical frcilities" ard tlp obtained rcsponses are inErpreted in forthcoming text:

4.1.2.1SubTheme 1: Kinds of initiatives takenby schools forthe pornotion of both

dominant and minority cultural caftal

The participarfs were irquired abortr the role of schools in prornoting both

dominant and minority cultral capital among stdens and most ofthe responses revealed

throWh 'educational equity, nprit-based perforrnance, creating cultural harmony, good
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manners, and developirU good communication' are the key frctors to pronnte cultural

capital. orre of the participants elplairrcd lhait "When studentsfrom mitnrity cultures are

givenfriendly erwironment and they oe providedfacilitiesalong with studentswith the

dominant culttre, on equal cultwal developnent is evident. Also, friendly interactiot

arnong the students and strict disciplirc me kcyfactors ow irutitution isfollowingwithod

causing any contlict betweentwo different culttres."

Another elplained t:a;t "we ensure tlnt our student tries to develop a friendly

relationwith others having any contradictoryroots. We irnite any exception and listen to

their beliels and also appreciate as much os possible. " It can be specified that by ensuring

educational equity, nprit-based performance, creating cultral harmony, good manners,

and developing good conurnnication skills among strdents cultral capital is being

pronnted. One of tre participants erylained that the "cultural capital is something inbuilt

very small amount can be creded or produced, so in ny view teacher can onlyfacilitan n

mdrc a student able to use tlu abilityto be adjusted in the class. " It is fitdrer erylained

il:a;t "Our school is treating everyone equally no dffirence between cast, creed, arul

religion; the elite cultwe isfound in the private sectot, By the Grace of Alnighty Allah, we

ue well trained and well auttre of ow role as society m*crs we do rpt show such

gradations. " Most of the participanb elpressed that schools' policies don't promoh any

discrimination arnong dominant and minor culfines among studenb rather they put their

efforts into creating harmony and prornoting equity in the school envirorunenl
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4.12.2 SubThenrc 2: Wa5rs to motivate the strdents from disadvantaged families to

ensurr their active participation in culture-rclated activiths

The participarts were askd to slrare certain ways which are being used to rnotivate

strdenB belonging to disadvantage frmilies to participate in cultural activities; and the

nespomes of participants revealedthat trey ue mary wa)is srrch as appreciating sfiderfis'

achievernents, positive reinforcenreff, praising their every eftrq helping ftem to elplore

their hidden talent, ensune the participation of every idividual in various curricular and

co-curricular activities, and rnaking learning as fim for studerts.

One of the participants elucidated that "Tlu key factor for students to forget

everything about their cultwal backgroud is to kcep them busy in activities that might be

anrricular or extracurricular. So motivdion and competition keep tlrcm active and busy. "

Anoffrer stated "I will go for motivation teclmique which supprts them to forget the worst

and dig the best. Making tt fw, for the chil&en to kcep them away fron all the

disadvoilages they had in tlrcir mind" Therefore, it can be specified ttnt according to

Eachers e>ffinsic nptivation is a geat source for ensuring active participation of students

in co-curicular activities. Some of the participants reporEd that creating councils and

strdents' associations can be a good sounce in eliminating cutttral diftrences among

stdenb as one of tre participants erylained "Tlrere is a goodforumof students'council,

who has members of all classes, showing best mawters so they help the students in their

problems of settlement and other relded issues. " Another said, "Glrls Guide (council)

helps the students to pmticipate in tfu differentfestival and social activities and also

physical teachers practice dffirent physical competitioru in schools ". At boilr types of

schools, various conrnitEes such as students councils, girls guide section are playing a
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pivotal role in ensuing active participation of students in curricular and co-curricular

activities.

Sonre of the participanb accerfirabd ffrat eachers can play an irportant role in

rnotivating the studen$ who belong to disadvantaged frmilies by realizing their different

thongh6, viewpoinB, and ideas relatedto their diverse cultne and social perspective. One

ofthe participanb elpressedthat strderfs arernotivated "by commmicatingtheirproblems

with them and dcding with them as trrey understand the lesson, and by enstring class

equality. " One participant oplairrcd "I motivate students through personal counseling. I

usually tell them that tloey have to accept the differentopiniorc and o1ren-hewtedlyaccefl

tlu culnral differences. Such motivdion gives tlum confidence." One of the respondenE

elaborabd that "A multicultwal society is best sertted by a cultwally resporritv

curuiculum. Schools that aclotowledge the diversity of their students; understand the

importance of pronwting cultwal au,oerwss.Teoclrcrs who are interestedinfostering a

cultwal awtretess in their classroom should actively demoratrate to their stttdents tha

they have to gemtinely cue about their culural, emotional, and intellectual needs. " The

obtained datarevealedthat most @achers realirethe hy roleofteachers and its importance

b rnotivate the studenb b probct their cultnal diversity.

ParticipanE e>pressed that fte confidence of stdenb can be raised through

involving students in various group and individual activities; gving them opportunities to

preseriltheirworkin frorn ofothers; "bypraisingthemonpedorminggoodtasks, by givirg

them extra attention in completion of classworlc, by involving them in group discttssio4

and by ensuring tlrcir active prticipation in all cwriculm and co-curricular activities'.

Above mentioned data indicated that teachers are wing multiple ways such as appreciating

t)
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students' perfunnance, positive reinfurcenrcnt, praisingtheir every eftort helping them to

elplore their hidden teleff, ard ensuring the participation of every indivifiral in various

curricular ard co-curricular activities and rnking learning as fim for stdens.

4.12.3 SubTheme 3: Im,olvenrcnt of prcnts forstrengthening academic capital of

student

Participants were asked to share their perceptions about the role of parents in

pronnting and stengttrening the academic capital of studerms. Most of ttre participanB

rpacted that trc role and active involvenrerfr of parents is very inportant to achieve the

educational objectives and to enlrance str.dents learning; Such as one of tlre participants

elucidaEd ttat "Ptrent has a key role to nulce their kids succeed in all tields of life. It is

because of this fact, ow ittstitutionhos nade it possible for the active poticipation of

pwent's in their childeducationby making teacher-prentneetings on monthly 6asls. 
^So,

studentswork hard to show excellentTrogress to their ptents. It has a strong effect." lt

irdicabd trat atboth types of schools, frequert pareril-teacher nreetings areorganized for

updating parents abottr their children's progesVperformmce.

Another participart erylairrcd "Parents are the best toolfctr encourogement. Our

institute makcs it possible to satisfi puents and request them to appreciate their child as

to nake them shine nnre. Sapport from fanily nakc tlrcir nental ability fresh od

blossom. " Most ofthe participants were in the view that by "mairfrain a continuous contact

with aparent"; atd "parenb-teacher nrcetingl' it is possibleto improve the academic capital

of the strdenb. One of the participanb elplairrcd as

"The panenb are nnrch rnore inportarf ttnn ttrc instifitrion Educated

parents can help the strdenE to overconrc the deficienciesof academic staff
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and nnl<e fire strdeirt able b cope with the psychological and philosophical

problems frced by him/her atfire irstitution No one knows the child better

than fte parerrts so there atr fonrns in our instittrion which involve the

pareils lilc PTA ad the parert-Eacher councils which work togofter for

helping tre needy studenE to overconrc any adjustneft problems so that the

academic pogress can be ensured."

Sonrc participanb highlillmed ftat uually, parcrtrs of goverrent school children

do not take an active part in their children's daily activities and edrrcation. Whereas, it is

very important to involve parenb in children's overall development and especially

academic activities. This is reflected witr the verbatim of a participant as "Parents

irwolvement is limitedtill grades. Otherwise, they do tntfocw on the daily life activities

ottheir children. Puents ue requiredto nptivde their chil*enfor maHng the timetable

to poy eEnl attentiontowards all wbjects ". One participant highlighfd that parents can

corilribrte to the promotion of aoademic capital by *the right communication and by

counseling their chil&en tine to tinp in a rigltt tesy".

Almost every participant agreed that parerils play a very significant role in the

overall Sooming ard developnrcnt ofstrderIs. One participant elpressed "involvemenlof

poents is very important, decision making and developing parents as leaders ffie very

imprtont. Becouse comrmtnicating with tlu school and volmtoily help for school

programs and which lemn at lnme prwiding ideas and info to asslV in cultural ancl

homework activity. " Another ufiered "Obviously, poents are the first teacher, they are

alwayswith students.Theyhave alotofrespwibilitiesintheiracaclemicsandestablishiry
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tleir culnnal volues. TTurefore we always mtst keep parents in the loop, tell them to

nonitor their chil&en in doing dffirent tasks."

Participans illwtated that they do share strderils' records and provide feedback to

the strderts' parcrils'"tinp to tinp ard witirU notes on diariesabout the progress of the

child ard then calling them for fte rrcetings becawe frequent conununication with parents

can be helpful in this regard. Thercforc, it can be dedrrced that contibrting role and active

involvement of parerils can play an irryortart roleto achieve the educational objectives

ard enhancing sfirderils learning,

4.12.4 SubTheme 4t Kind of cultrual activities schools al! an'anging for

strengthening cultural capfltal of strdents

Furtherrpre, I itquired from flre participanb to elplain which kird of cultural

activities their schools organire for prornoting cultual capital among studenb. Most

participants illwtated that tlre main activities ffrat schools generally organired to prornote

their cultural capital are national everxs; folk songs dances, and drarnas; langruge-related

activities; funfairs; and culfinal ftstivals and extribitions, eb. As one of the participans

stated, "culttral cqitals can be promoted by celebrating local or folk events and -funfair

and national days." Another erylairrcd iltat "Cultural activities are crucial to bring

dtvtreruss inthe studerrts about their identityand selfr, they lemn a lotfrom their cultural

festivalsand dffirent competition programs tre arranged." Tlrcy defined cultural capital

as "In the Jield of sociologt, cultwal capital comprises the social assets of a person

(education, intellect, style of speech, style of &ess, etc) tlwt pronnte social mobility in a

stratiJied society." Arptrer participanft elplained "well these activities realize them their
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true culture and identity ond develop softE sense of undormity in them. Oar instittttion is

doing some good worh by celebraring all cultwal days and national days ".

SonB of the participanB erdorsed that fte cultnal capital prormtes harmony

arpng different social goups as ufrered by aparticipanrt, "inmy view tlp cultural capital

is tlrc ability to get adjwted in a different cultwe so the cultural activities enhance the

aveoeness about tlu social setup and interests and it's a great opportunity to get

attached. " Some of the participanb stressed that cultural capital can be prornoted ttnough

self-reporting and personal involvenBnt ofstuderls in variou arts, nrusic, and literature as

orp of the participarre highligtmed that "schools organize differenttestivals accordingto

different culttres likc cultwal *hibitiorufor the students that makc them familiar y,ilh

their cultural cqital. It also lulps tlw students to represent their backgromd and

puticipate actively. "Nevertlreless, sonE of the participants elaboraEd ffrat in past more

cultural activities were condrcEd and strdenb were involved in social and cultural

learning but now mainly marks and gndes are considered important and source of a

swcessful life as reflecEd by verbatim of one participant "previously, such type of

activitieswas con&tcted but now they re rut being ttanged These activities are limited

till early grades. Schools tre rut taking initiatives in this regwd, as they nerer bother

about the cultural capital dcvelopment of students".

Participanb reporGd that they are rsed to organizing various cultnal activities like

"arrange trips, visib ard co-curricular activities for sfirdents, and school assembly to

promote cultural capital among strderils. They stessedftrat many events are conducted in

an organired manrrcr ard well planrrcd so that tlre objectives of these activities can be

achieved. The participanb of governnrcnt schools emphasired that teachers don't
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differentiate among studems based on their economic ard frmily status as fitered by one

of the participants "Irrespective of students'background, ve treat all students based on

equality.We condemn development of it{eriorityornqrerioritycomplex anong stufunts."

arld *if any studentfrom upper class wtderestinates other studentsjust due to his/her poor

fanily background thenwe as teachers strongly cotdenm this". This data irdicabd that

generally, schools are organizing variou activities srrch as national evenb; folk songs

dances, and drarnas; languap-related activities; funfairs; ard cultral festivals and

exhibitiors, etc. to pronn@ the cultral capital ofstuderre.

4.1.2.5 SubTherne 5: Striving for high achieverents of students exams

As educational attairment is known as one of the imporhnt keys o improving

social reprodrction of strderrb; so participarts were ashd to slrare certain ways ttnough

which they ensure ttrc high achievenpnt of stdenb in their etorns as elpressed by one

participant *tlu degree of social reproduction vsies cotrsifurably between countries,

raising the qucstion of which iwtitutiorul regulatiow promote or restrict this process.

Education is considered tlte main mediator of social reproduction. " The participants'

responses e:posed that by inproving critical thinking problem-solving and reasoning

skills, we can inrprove the social reproduction of shder6 that lead b social values and

norrns development. One of the participants stpported frris by saytng "to attain e&tcation

which is specifiedas a goal of social reproductio4 this implies students must be high in

values and norms, which is a guarantee of good results in exams. As, betng a disciplircd

student, he/she will cue of his/her study. " By inproving the critical ttrinking problem-

solving and reasoning skills of sfiderfs, both tlpes of schools are tryrng their level best to
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inprove the socialreproduction of stderfs that leadiag to the practice of socialvalues and

nonns developnrent.

Most ofthe participanb elpressed that the strderts' high achievement in academics

can be ensued by irdulging thpm in discrssions, asking them various questions, and

encouraging them b participab in-class activities. Sonrc elplained that they rse various

assessnrcnt teclmiques, class quizs, and evaluating the students' Soup work to ensure

good rnark in enams as e)pnessed by orrc of fte participanb "consistentassessment tasb

and correction of mistakcs is doru to prepoe them for the *amination " Another

erpressed " obviotuly by hudwork and giving tlum a tough time in preprations and makc

themfeel likc exorrut before exarrut so tlwt they btow what they hove to face. " ParticipanB

reflected that teachers can ensure higlr achievenrcril of students by adopting various

Eclmiqrrcs such as cotuisbrt feedbach hig[r elpectatiors, quizs, and formative

assessnrcnb and by nrctivating sfirderfs.

4.1.2.6 SubThenre 6: Schools ollering tnaining for ensuring occupationaUtechnical

rmHlity of strdcnts

Participants wene asked to slrare if their schools oftr sonrc type of

training/itttroductory sessions for confirming occtpational/echdcal mobility of students

and npst of ttre participants resporded that wforfimaEly, ttreir schools do not have such

fraining sessions which particularly eililre occrpational rnobility of their studenb in the

job rnarket as supported by one of participant's verbatim "we are just offeringacademics

and syllabusfor which tluy hove to appear in tlu terminal exam. There are as such no

opportwitiesfor their teclnicaUoccapatiornltraining." Some participans were in ttre

view that their edwational irstitrfiiors provide swh opportwrities to sorne extent as
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e)pressed by one participam \Es, to sonp extent"...inottr compus, they don't but in main

campuse* tlrcy hove counselorswhich do so. " This data indicated that thoudr all schools

campuses do not have a counseling frcility, counseling sessions are arranged by school

administativ-e arrnrally at the end of tre academic 1car.

Few participanE agreed that their schools are offering sonp training sessions to

prcpare studenE for the job rnarlet srrch as erplained by orrc of the rcspordents "yes by

otferingactivitiesabout the constructionofdiffercnthandmade static attdmovable projeas

ittcluding models and machincs and otworkittrpvations. " It can be concluded that both

types of schools do not have srch taining sessiors which can particularly ersure

occupational mobility oftheir strdenb intlre job market There areas such no opportunities

for Echnical/occupational taining of strderts.

4.1.3 Objective 4: How one fonn of capital activates the other forurs of capitat

The participarfs were erquired about how one furm of capital can be the source of

other forms of capital and b arurwer this question various sub-questioru; were asked to

participants regarding objective 2 "to delirrcaE how one form of capital reinforces ttre

activation of other forms of capital". The following Ext illrctates variou sub-questions

and responses ofthe participanb inthe form oftheir verbatirn

4.1.3.1 SubTherne l: Ihalirry with cultural divenity to pormte cuftunal capital

One question asked from participans was about dealing with cultural diversity and

how they ensure that children with differert cultral backgrourds have similar cultural

capital that is defined in the field of sociologr as a group of individuals' social assets

irrcluding educatioq inrcllect, speech, ard dress, erc. that promt€s their social mobility in

a statified society. Most of flre participanb expressed that ttrey don't show any frvor to a
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particular individtul especiallybased on flreir economic or culural background, rather they

provide equal opportwrities to strderfs for fieir conprehensive developrrcnt as one of the

participants expltssed M, "Stildents me wt dealt according to theirfinancial or social

stot ts inthe society but ratlrcr tlvough theirinterest and academic performarce. " One of

fte participants staEd tut "trre gouprng of students is done based on students'abilities

and interests; there is not a hud andfast rule for grouprng or any pticulmpattern. All

students receive opportunities to complete tlu task and they ue cowidered and sented as

a studerrt, not a societal memberfrom a pmticulu cl6s."

Sonre erylairrcd that itis hard to conpleEly hardle individual diflerences and their

multi-culfiral dernands, however, sonrc staEgies canbe enplopd to dealwithttris matEr

as e)pncssed by one of the participanb "Since not all chilben in a classroom belong to

same backgrotmd so similu cultaral capital developnent is impossible, but efforts can be

made. So, we have to deal with different teaching teclmiqttes rangingfrom heuristic to

force teaching. " Thercfore, it can be elpressed that besides lectne or discussion method s.

sonB otrcr teaching nptlrods rmy be also utilired keeping in view the diverse background

of strdents. Another said, "Teachers cotpt cope ap diverse students otd as a result

students prefer to leary school." One oplained "Reryat tlrc answer in English & Urdu,

Eye contact, Recap & Cowolidationat tlu end of discussion" are sonrc stategies that are

being used to deal with cultural diversity.

Sonrc participanb articularcd that effective dealing with cultural diversity is a key

element that could assist in characrcr-building strderfs. orrc cornnerf participant endorses

this point such as *Cultural difference is the strong element which can be used as a lool

for cltuacter building of students by teaching them how to deal with anything not match
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to their properties. So we try otfr very best to ?ernove cultwal bwriers by giving examples

of eachother, making tlrem explore multiple positivefactors of different cultues. " Anotlrcr

participant e:pressed '\ye ntaintain consistent communication attd also acknowledge to

every student. We also givefreedom andflexibility to tlu students."

Ivlany participam highlighrcd fie inportarrce of cultural diversity and eftctive

dealings with this matrcr as one participant sbEd "Inourirweasinglydiverseand

multicultwal society, it's rnore important tlnn ever for ... antoreness and inclusion help

students withdffirent backgrounds and rreeds." Another elplairrcd frrnit "Most peode

would soy it's to learn the tlree R's: reading, writing and 'withmetic. But a school

cultwe tlnt pronotes divercily intle cluvoonteaclus stu&nB somethirgnnre imporfimt."

One enphasired that "Byprovidingstudentsethicallcrcwledge,whichis impnrtantfor all,

help to eruture equaltty in tlu classroorq lrceprng their level in mind and dealing them

accordingly." f,)ata showed that Eachers don't shorv any frvor to particular individuals

especially based on their economic or cultnal backgpound, rather they provide equal

opportunities to sttdents for their conprehensive developnrcnt.

4.l.3.2SubTherne 2: Inrpact of elite culture on the academic results of the students

Participanb of the study were asked b share thpir view on 'to what extent eliE

family background impact the conpetencies developnrcnt and the gades of the students.

It was perceived that rnany participanb are of the view that overall an elite class frmily

baclground does not aftct the compeEncy developnrcnt among studenb and on their

grades such as one participarfi staEd "Grading and competencies fu not fupend upon elite

culture"; another described that "teachers ue professionally trained and the scores orul

gra&s that each pupil obtains measttre tle degree of their academic achievement and
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performance. "One of the participanfis oprcssed *Ow irutituteshoverut tlPrellectionof

this belief as otr intentions oe highly irwolved to renove ultural barriers and filter

competitions on the academic basis.' Another articularcd "In public sector schools all

students are treated equallY."

The interview data also revealed trat despite ttris belief that elite cultural does

nottring witr the high grades of the strderils; sornp of fte participants enpressed that

sornewhat the frmily background ard elite statrs irdirecfly influerrce the students'

conpetency developnrcril and overall their academic achievenprft srrch as verbatim of orp

participant indicaed frrat "Elite or any other culture las rnthing to do with tlrc grading of

studentsin ow institutiotts. Gradingischwacterizedprelyonthe scholasticpertormance

as tlufocus is, buildingthefoundAionof our nation,but aminor culpritgroup cannot be

ignoredfor iwolving their acts."

Sonrc participanb believetrat strderfr from eliE classeshave Imne opportunities

and facilities to arrange e{ra srpport for tlreir learning srrch as gadgeb, tuition, etc. some

of ttre participants erpressed ttrtt "but elite class students have more opportunilies than

middle-class students"; *Elite class students can perform better due to betterfacilities

such as tuitions, erc. " Another participart stated that "according to nrc, students have

stong backgrounds, ane npre confident, and are quick learners but grading them just

because of tlreir backgroud is not rigtil."

The participants from the public school sectoralsohighlidnt lhat to sonrc efient the

betEr home environment positively impact the studenb' scholastic achievement as they

could have better opportrnities and frcilities in form of learning srpport but it does not

npan that such strderfrs are teaEd as exceptional due to their strong economic frmily
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status. They emphasired that in school every strdert is dealt with on an equal basis and

only based on tlreir scholarship and academic achievemerft sonrc strtdenB arc teated as

special. So it could be sunmed W trat teachers do not give privilege b sfidents based on

their elite background ard equally feat everlorrc; however, trey do believethat the frmily

background of strdents matters a lot ard have a great inpact on their overall learning and

grades.

Most of the participants werc in the opinion that ttrc social status and economical

cordition of a family do not inpact the academic achievenrcnt of strdents and schools do

not support ttris culfire, all sfirdenb are dealt with on an equality basis only discriminations

are made based on students' hard workard good result. It can be deduced ftat elie clas

frmily background doesnot affect tlre conpebnoy developnrcnt annng studenb and tlrcir

grades.

4.1.3.3 SubTherrc 3: Srggestion on how teacherl can mtivate students of diverse

bachgrcunds for prmoting distinctive cultunal capitals

Participanb were asked to sugest sorrrc ways throudr which Eachers and school

administration prono& fire cultual capital of strderts' a large e>rhnt. The responses of

variow participanb hilhligtmed many inporhnt sugestions such as respecting others'

viewpoim; realizing the cultural differerrces and accepting them open-heartedly; as

eipressed by one ofthe participanb "For this,we have to respect each other background

andtheremust bereqrectforeachotlprandone shouldnothave complex ofsuperiority."

Most of tlre participanfis emphasired that ttpre ar€ mary activities, which can be

helpflrl to enhance or polishthe cultnal capital of strderts at the secordary level. and some

are in practice also bu there is always room fur mone. One participant said "I think the
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irutitutional marurgempnt canmrotge culturalexchonge Trogram at the prwince level or

public-private sectorlevel to male students awoe of different cultural experiences at this

age.This cmt nrelypolishtheirabilityof adjuttnrentin difierentinstitutioruinfuture-" lt

can be assurned that for frmiliarizing strderils with diverse cultres, arranging national

everts is a very good idea.

There is a need to mab a diftrem stratery for Eaching for str.denb' personality

gooming and also followirrernational standards for the developnrent of creative learning.

Another participant e;pressed that "socialization urrong different students can be

enhanced tlrough ttwking some groaps of students with dffirent social backgrounds and

assigning them tasks of interests so tlnt they can talk to eoch other 
-and 

nake themselves

comfortable in tlp class and the institutrbn " So, it is clear that teachers are rnotivating

sfirdenb of diverse backgrounds to rcspectdistinctive cultural by inculcating the values of

respecting others' viewpoirG; realizingthe cultural diftrences, ard accepting them open-

lrcarEdly.

Field trips and stdy tips at a distance from honptown can also provide an

opportunity to socialire at tris age. Most of tre participam e:pressed that to promote

cultrral capital among studenB we should have sonp sortofconunmity programs in which

strderils can participaE and there is aneed to creaE awareness among the studenb ofelite

class so that they can take part in activities related b social work All students must be

realired that if society is giving )rou marry ffrinS then you should also try to return

something for the welfrre of society. Sonp of the participants stressedthat it is important

for teachers to develop an active ard friendly relatiorship with students and also rnakes

easy access for tlrem to conmunicate with fte teacher. Few suggested that teachers should
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rnt jdgo their strdems on basis of fteir economic background rather judge them frirly on

nprit and never rnake a sMert special in front of others because this would improve

studerfs' confiderrce and groom their overall personality.

It is also suggesEd that teachers should always have proper knowledge about

studenb' problems, stengths, ard weaknesses. By dealing with their problems, students

can build trust in Eachers which can help bachers to bring positive change in their

personality and ultirnately prornote treir cultrnal capital. Sonp of fte participants also

pinpoirred that it is the dilenrna of our edrcation spbm that it is just providing education

b students and not taining we rnainly focw on completion of the syllabus bttt strdents'

charac"ter building and due to heary workload Eachers camot pay required attertion for

personality developnrent of strderns. Though the e&rcation system and irstitutions can

corilribrfe a lot to minimizing class differences, goverurent institutions are required to

take seriors initiatives in this regard.

4.2 Quantitative Data Amlysis

This section contains data analysis related to objectives three ard five. Objective

wise detailed analpis is as follows:

4.2.1 Objective 3: The rcle of school type in shapng students' habitrs for social

rcforrmtions, futrur rcles/prospects

For addressing this objective, data were collected from students and ttrey were

arlrzlyz;d quantitatively. The participanfts were enquired about the researchobjective tlree

"to comprehend the roleof school Upe inshaping strdents' habitus for social reformations,

ftture roles/prospecB" througlr fte questionnaire. Based on tre objective three following

trypotheses were formulated to amlya. participanh' perception:
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'l

. Hr k€tral income is associmed with lhe selection of tlpes of schools

o II2The tlpes of school idrgrce lhe habits of stderts

o !13 The tpes of se,hooling iduence studerf's firfire roles

Detailed analysis of stdeds' responses related to these hlpotreses dong wilh

iffirpretation has been given in the Wcoming lim. Firsfly descriptive analysis relded to

all variables has been gve,q afterwad ideredial malysis has bee,n described. Key

variables in these hypotheses wetre:

r Pareffil income,

o TWe of school,

o Stden6' habihs, &

r Sfitdenre' Frfire roles.

hil analpis has been gven in rpcoming lines.

4.2.1.1Parcffial Incore: Std€ffi wqe asked about tbe income of their paretrs md

figues were provided O fr€m to give a rorqfi estimate of their paert's income. Tte d€tail

of strdeffi' responses reguding ftis question is reflecrcd in Fig. 4.2:

Percntal Incore

60,0m 80,0m

I Parental lncmre

t!i.5

a
Abore
80,0m

6.5

f
r5.5f

:16.5

I
40,0(I)

21.8I
20,0m

40

30

20

10

0

Figure l.2Pu:effil Income M,
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Resulc of figue 4.2 rdected ftat accordi.g to studemts' data parenhl income of

25o/o of stdeffi was 20,000. PrGffil income of 360/o sfid€ffi was 40,000, it was 60,000

accordi4g to 16% respondens. 6% of respondem statcd ftat the incone of lheir pare,nts is

80,000 ardllo/o stat€d thd tre income of their pareds is above 80,000. This data refleccd

trd half of the std€ds who re strdying at Islmabad public md privarc schools are

coming fro,m frmilieswhereffre income offernily meders isabove40,000 atrd fte income

of the second half is below 40,000.

+2.1.2 Type of sclook I oplored from snrdems abou fte type of school in which they

are stdying. Stdetrs' responses abort fte tlp€ of school are as follows:

Figure 4. 3. Typ of school

Ttis pie chart shows (Fig a3) ftd ftc majority of fte studeffi (837o) who

prticipabd in lhis were surdying in public schools d,l7o/o of shdeffi were stdying in

privaE schools.

4.2.13 Students llalitrs: ttrbitrs of strdem wasoploredbyaskingmrltiple statements

and Table 4.2 illusrmes fte coryarison between ftc perception of priwte and public

school strdeffi abort fteir habitw
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Table 4.2 Students Habittts

Studenb'Habituc Privrte School Public School Ovenll
Students Students Mean Scorcs

(Meen rcores) (Mean scorcs)

I only like to sit by certain people in the

class

I laugh when someone else in class makes a

mistake or doesrft rmderstand so,methittg

I try to keep classroom things/materials neat

and chan

I feel sorry whe,never somoone gets hurt due

to me

I pay gratitude to otlrers whe,n they support

me in the completion of tasks (academi: as

well as non-academb)

Teachers eNrcourage me to partbipate in
classroom discussion

I can share my problerns with my tear:hers

easily

Teachers encourage me to take
responsibility for academic/non-academft,

activities

Teachem strare their personal oeeriences
about student life

Total N.

2.12

1.46

2.47

2.69

2.60

2.22

2.t8

99

2.37

2.82

2.66

2.47

2.58

457

2.32

1.44

2.75

2.80

2.55

z.J)

2.43

5s6

1.43

2.8t

2.65

2.582.40

2.411.98

2.5t

Interpretation

The first stabment of strdenb' habitrs was relabd to strdents' habit of sitting with

specific studerts, the nrcan score of privab schools sfirdenb was2.l2, and the nrcan scorE

for public school strdens was2.37, Wrile overallrrrcan score regarding tris statement was
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2.32. All these valges of rnean scones anc in the caEgory of below-averago which reflects

that no matter from which t1rye of school strderfrs belong they lilc to sit with specific

strdert and do not have a stong habit ofsocialiation The second statement of students'

habit5 wasrelatedto fte habit of nraking fun of otters'mistalcs among strdents in the

class, the npan scoreof privaE schools strderts was 1.46, and fte IIEan scone for public

school strdents was 1.43. While overall nrcan score regarding this statenprft was 1.44. All

fiese values of npan scones are in tre caEgory of below-average which reflecg that

sUdem do not laggfr at the other shrdenE' mistakes or misunderstandingS.

The third statemert of studerils' trabitus was related to the habit of studenb to keep

classroom sfirff clearL the npan score of privaE schools students was2.47, and ttre nrcan

score frr public school studerts was 2.81. Wrile overall rnean score regarding this

staEnrerfi was2.7l.All trese values of rcan scoresare in the category of averap which

reflects that usully, strdenb have a habit ofcleanliness. The fourtr staternent of studenh'

habitrs was related to the habit of feeling sorry ailpng sfirdenb when they hurt someone.

the mean score of private schools studerfrs was 2.69, and ttre rnean score for public school

strderrc was2.82. Wtrile overall rrrcan scort regarding ffris staEment was 2.80. All these

values of mean scor€s are in the cabgory of average which reflecB that they lnnt sonrcone

they often feel sorry for thern The fiflr shEnrcnt of strdenb' habitus was related to the

habit of studenb for becoming thanldrl when others help them in conpletion of asks

(academic as well as non-academic), nrcan score of privaE schools' studerts was 2.60, and

the nrcan score for public school strdeils was 2.66.

While overall nrean scone regarding this statemert was 2.65. All these values of

rrcan s@res are in the category of averapwhich reflecbttrcy ustully aclorowledge others
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helping attitrde towards them. The sixttr statenrcff of strdeiils' habitrs was related to that

teachers encourage their sfiderf's in-class participatio& the nrcan score of private schools

snrderns was 2.40, and the nrcan score for public school strdents was 2.58. While overall

rrrcan score regarding ttris statererf was 2.55. The values of private mean soones are in the

caEgory of below-averagewhich reflects Eachers do not encourage them the participation

in the class discrssion whereas the values of public ard overall nrcan scones are in tre

category of average which shows that teachers rcually encouragg their students to

participate in class discussion.

The sevenflr statenrerfr of stderts' habitrs was related b the habit of problems'

sharing with eache$ among studenb, the nrcan score of private schools students was I .98,

and the nrcan score for public school studenb was 2.41. While overall mean scor€

regarding this staEnpnt was 2.33.T1rc values of privab nEan sconesare in the category of

below-average which rcflecb trat they cannot share treir problems witr treir bachers

easily while the values of public and overall ilEan scores are in the category of average

which shows that the studenb generally slnre their problems with teachers easily. The

eighth staEnprft of stdenE' habitus was relaM to that teachers encourage their students

to be responsible, the nrcan scoreofprivate schools' strdenb was2.22,and the rrrcan scorE

for public school strdenE was2.47.While overallnrcan scoreregarding this stabment was

2.43."11lr, values ofprivaE rpan scorEsare inthe category ofbelow-averagewhich reflects

that they are not being encouapd for taking responsibilitieswhilethe values of public and

overall IIEan scores are in the caEgory of averago which shows that usually teachers

encourage their studenb to talc responsibilities in acadenric/non-academic activities.
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The last staterrent of stdems' habits was related to that teachers share lteir

personat experie,nces abofi strde,t lift wift strdeds; the mem score of privah schools

studsffi was 2.lE md fte mcatr score for public school stderfrs was 2.58. While overall

mem sooreregardi4gthis sarement was2.5l. The valwsofprivaEmean sooresareinthe

caEgorry of belour-average which re, ecE trat teachers do not share their personal

elperiences abort stded liftwhiletbe values ofpublic md overalllrem scoresarein the

cabgory of average which shows trat teachss gEo€rally share their persoml erperieuces

abou strded lift. A pictorid de.scriptionof sfirdeffi' responses regrding lheir habitrs is

as follows (Figa.a):

Students' Habitus

Tcadrcrc sharc ther personal cxpricnces about...

Teachers emourage me to take responsblrtres of...

I can sharc my problens with my teaches easlly

-T
Teachersemoura8emGtoparticlpatencl.o'oom...42.$

.&82

I pay gratitudc to other when thery support me 1n...

I feel sorry whenever someone get hurts due to me

I try to keep classrcom thhgp/materials neat and clean

I laugh when someorE ehe in chss makes a mistake...

I only like to sit by certain peqle in class

#

Figure 4./ Sfidetrs' Ilabit$

4.2.1.4 Xlrture rele of studentg: It was oplored bV asking a qrrcstion from fte,m about a

profession fltat ftey wuf to adopt infte fifirre, sfidems respoffes regarding fifine roles

are as follorrs:

-lrft
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Future role of students

?a6 8.7 8.7lllll
Others Milltary Englneering Mdical Teaching

I Fleld Selecilon

25

20

15

10

5

0

\

Figure 4.5 Frfine role of sUdeffi

Interprctation

This Fig 4.5 shours strdeffis' respo$les regarding treir professional selection

choices M. 23.7o/o waot b choose 6e Eaohing profession ad fte same ratio waff b

choose tre medical proftssion. l5.lo/o of sudem were inbrested to go for eqgineering,

20.So/owamed to serve military while 24.$o/owereifreresbd in ofter diff€r€ot professio,nal

choices. A piotorial desuiption of sMcnts' responses regarding fteir professional

selection choices is as fullows:

trlrture mleofstudents

reaching HF t.,
Medicat G}.L

Engineerins IIFEF l5'2

Mlltary m22.s

Figure 4.6 Cryartson between public and privats school stud€ds

Others 45.S

01020304050

r Publk r Prtuate

l15



Interaretation

Figure 4.6 reflects frurt l7.lo/o of public school' studertrs want to adopt the

eaching professioq while fte ratio of this proftssion selection among private studenb is

ll.lo/o.In the npdical professiotl tlrcre is a24.lo/oruflo of public school students ard a

22.2% ratio of private school strdents. 16.20/o of public school' studerils want to be an

engineer in the fitrrne while the ratio ofthis proftssion selection arnong private students

is l0.t%. 22.5o/o ofpublic school' studeits waffto join tlre military but only ll.lo/oof

private school strdenS want b join this proftssion 20.lo/o of public school strdents and

45.5o/o of private school strderils warf to adopt other different professions.

Detail of"others" professions tlat studem elpressedto join in frtrure are as follows:

Air hosEss Animation Architectune Artist

Astrolory Banking Biosciences Biotechnolory

Buinessman Chemist Civil Services Clerk

Computer sciences Criclct CSS officer Designing

E cornnerce Entreprenetn Farming Fashion designing

Freelancing Govt job Graphic Designer

expert

IT erpert

Job on airport Journalist Iawyer Ivlanga

writing/ilhstration
IVlechanical work
in frtrure

Media TV Medical store Nursing

Office work Psphiatist AcEess Pure Sciences

Selfbuiness Stpp Software Engineer StaE life fficer
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Hr Parental irponp is associabd with the selection of tlpes of schools

Table 4.3 Correlation Analysis Stmunty for association between pwental income and
selection of school

VariaHes llttrean std N

Deviation

Pearson Sig. A-
Corrclation tailed)

ParenB'

Monthly

Incorne

Twe

School

1.348

of 1.82 .383

2.52 556 -.373** .000

P< 0.05

5s6

Interpretation

Resulb of table 4.3 reflect that ffre npan scorre for parents' rnonthly irrconB is2.52

which is inthe range ofaverage nrcan scoresand the nrean score for tlpe of school is 1.82

which reflects that the lrrcan scone is below averago. The standard deviation for parents'

motfrrly inconp is 1.348 and for fte t)"e of school is .383 and it shows the deviation of

IrEan scones from averago. For testing the association between parental income and

selection of school person product-nnnrcrfi corelation was applied and the value of

comelation r (556) =.-373, P< 0.05) reflecrcd that there is a negative association between

these variables. The alpha value is also below 0.05 which irdicates a very low significant

negative association between ftese variables. Based on these resulb we can conclude that

parents' income didnot affect child selectionofschool ard studenb whose parent's income

is low, are also atEnding elie class schools.
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H2The tlpes ofschool influence tre habifis of stderns

To e:plore trc inflrcrrce of school tlpe on fte habitus of studer6, rcgrssion

r! analpis was appliedftroudr SPSS; d€tail of data analpis along with inerpretation is as

follows:

Table 4.4 Regression ,4nalysis Surunary for tlu intlucrce of Sclnol type on stuc:lents'
habitus

Variables B Df 9So/oCl P F

Constant 1.9{8 Regressiorrl [1.801 2.0961 .000 33.259

Tlpe of .232 Residuals=554 [.153 .3lU .000

School 
P< o.o5

Note: R2 adjusEd= 0.55. CI= confiderce inbrval for B.

Dependert Variable: Studerts' Habitus

Interpetation

A sinple linear regression was wed to predict the influence of school tlpe on

strderfs' habitrs. Results ofTable 4.4 irdicaEd that type of school influence the student's

habitus, F (1,554):33.259.P< 0.05, R2adjrsted= 0.55. The regression coefficient 8=.232,

.95%Cll.ls3 .31U reflectedffrat ifthe school tpe will be rpright ttren tlre student's habitus

will be also appreciable.

Table 4.5 RegressionAnalysis Sunncy for the influence of School type on students'future
roles

IIr The tlpes of schooling influence student's firture roles

Variables B df g1yo CL p F

Constant 4.106 Regressiorrl [3.530 4.6SU .000 11.336
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Tlpe

School

of -.530 Residuals=554 [-.839 -.2211 .001

P< 0.05

*a
Nob: R2 adjusted= .018 CI= confiderrce inErval for B.

Dependerfi Variable: Strdents' firture roles

Interpretation

A sirple linear regression was used to predict the influence of School tlpe on

sfirdenb' fitrure roles. Resulb of Table 4.5 irdicated ftat type of school influence tlre

student's fiSure roles F (1,554)=11.336. P< 0.05, R2 adjusrcd= .081. The regression

coefficient B:.530, .95o/oCll-.839-.22l7reflecEdthat good school tlpe doesn't influenoe

studerts' fuure roles.

4.2.1.5 llfioral Values (Students IIaHtus)

For elploring deailed information aborf strdenb' habitus, one research question

was also formulaEd; which is as follows: what kind of values do schools aim to include

among strderts at secondary level schools? that has been answercd by students. Deailed

data relatedto fiat questions have been given intre tpcoming line which reflects ilre status

of rnoral values that are being developed bypublic and private schools among students.

Table 4.6 Moral values among Private ard Public Sclnol Students

ffi-il-V;tues Private PuHic School

School Students
Strdents

(Ilf,ean scorrcs)

(Mean

scores)'-T{i-

2.73

2.U

Overall
IVIean

Scorcs

2.81

2.65

2.78

-sp@--iiffi 2.s3

2.30

2.49

Keeping promises

Remaining honest in all dealings
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:r

Helping others (poor and rrcedy people)

Speaking pntly with all

Ivlaimaining self-cortrol when sonrcone

is bullying or Easing

Respecting elders

Total N.

2.57

2.47

2.33

2.76

99

2.79

2.77

2.63

2.92

457

2.75

2.72

2.58

2.89

J!O

Interprrctation

Table 4.6 illustrates npral valuep among private and public school studenb. The first

shtement of studenb' morai values was rplaEd to the habit of speaking the tuth among

strden6, which nrcarxi a scolE ofprivaE schools studerils was2.53 ard npans score for public

school strdenb was 2.87. Wrile overall rpan score regarding tris staEnprfr was 2.81. All

these values of nrcan scones are in fte category of averap which shows that nrost studenB are

being augfu to speak the tuttr. The second staEnpft was relabd to promoting the habit of

keepirg promises arnong str.dents. The mean score of private schools strdenb was 2.30 and

the npans score for public school strdents was2.73. While overall npan score regarding ttris

statement was 2.65. Ttre values of private nrcan scores are in fire category of below average

while tlre values of public and overall rFan scoresare in the category of average which shows

that studems are beingtaught to keep their promises.

The ttrird staEnrcnt of sfidenE' rnoral values was related to promoting tlre habit of

remaining honest in all dealings anprry strdenb. The npan score of private schools students

was2.49 and the nreans scolc for public school sfirdenb was 2.84. Wrile overall rrrcan scorp

regarding ftis staEnprf was 2.78. All these valws of nrcan scores are in the cabgory of
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averags which shows that strdenb are being taught to rpmain honest in every matter. The

fourtlt staEnpnt of stdenb' npral values was relaEdto prornoting tlrc habit of cooperation

with ftllowsand friends among studerrs. The mean scoreofprivate schools students was 2.54

ard fte Ineans score frr public sclmol strdeffi was2.77. Wrile overall nrean score regarding

shows that strdens are being tawttr to cooperate witr fellows and frierds.

The fifth stabnreril of sfiderts' moral values was rclaEd to pronnting the habit of

helping others (poor and rrcedy people) among strderfs. The npan score of private schools

studerts was2.57 and fte means scoreforpublic school strderils was2.79.While overall mean

scorc regarding ttris staEnpnt was2.75. All these values of npan scones are in the category of

average which reflecB that strdems are being taugh to trclp poorand needy people. The si:ch

statement of studenb' rnoral values was rclated to prornoting fte habit of speaking genfly with

all arnong studerils. The mean score of private schools strderfrs was2.47 and the mearui scotE

for public school strdenE was2.77. Wrile overall mean score regarding this satement was

2.72. All these values of npan scores are in lhe cabgory of average which rcflects that they

are being taught b speak gpntly with all.

The seventh staEnrent of strdenb' rnoral values was related to pronrcting ttre habit of

maintaining self-control annng studenb when sonpone is bullyng orteasing. The mean score

of privaE schools students was 2.33 and ffre nrcans score for public school studenb was 2.63.

While overallnrcan score regarding firis statenrcrt was 2.58. The values ofprivab nrcan scores

are in the caEgory of below average while the values of public and overall rrpan scores are in

the cabgory of averap which shows that they are being tau$t to maintain self-control when

sollEone is bullying or teasing tltern TtE eighth staternent of str.dcnb' rnoral values was
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relad to promoting tre habit of respecting elders armng sfidem. The mean score of privde

sclrools strdeffi was2.76 and lhe urcflls score for public scbol stldsffi was2.92. \Uhile

overallmean score regarding this sate,ment was 2.89. All these values of mean soores ae in

the carcgory of averags which reflects ftat trey are srnely beiqg tardt to respecttheir elders.

Apicorial descriptionofdatarelaEdto mral values is as follows:

Moral Values

Reryecting elden

MalnHlning self-contro! when someone is brJlyiry or
teasrng

Speaking gently with al!

Helpiry others (poor and needy peoph)

C.ooperation wrth ftllows and frierds

Remamirg honest in all deatngs

(eeping pronrses

Speaking truth

Figure 4.7: Morol Values

4.2.2 Objective5: To im,estigetethe differcncesin fieH selectionrfom of calital, and

hebitus based on students' socioeconomic hockgmmd

To ar,hieve objective five "to iwestigate the differences in field selection, forms of

capital and habifus basedon strdeds' socioecoromic background", I cotrdu&'ted a srney,

and prticipars of the sfidy wererequested b fill tre grven questiomaire. Based on the

objective thee following hypotreses were fumrlated to ararlyz- participarts' perccption:
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ILr Field selection is depemdern on the socio-ecommic stahrs of stgdent

I{5 Capital oftre stdent is associated wift fte socio-economic stahs of pareds

IIc Socio-economic stats of strrderts influe,nce their habitus

Detailed analysis of sfidenb' responses related to these lrSpotheses along wift

intrpreation has been gven in fte upcming line. Firstly descriptive analpis relaEd to

all rariables has been gvcn; aftenrrard infer€mial analysis has been described. I(ey

nariables in these hlpotheses were:

o Field selection

o Socio-economicstatus

. Capital offte stdern

4.2.2.1IIeH selectbn

To erylore shldcnh' priority fon field selectio4 strdeffi were inquired aboril fte

fieldof strdy in which they are ernolled. Sfirdeds' responses regarding field selectionhave

been described below gven gaph:

FleH Sehction

Figure 4.8: Field Selection
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Interprrctation

Figue 4.8 reflected ftat rnajority of the responderG 6lo/owercstrdenb of lst and 2nd-

year classes.260/o ofrrspordenb were strdert of 9tr and 10h grades ard only 13% ofthe

rcsporder6 were from O and A levels.

4.2.2.2 Socio.Ecommic Status

For e:rploring ffrc socio-economic sbtrs of stdents multiple questions were asked from

sfiderfs, detailed analysis ofstudertrs' rcsponses is as follow:

Table 4.7 Socio-Economic Staus (SES)

Socio-Economic Statur Private School Public School Overall

StudenE StudenB Mean Scorcs

(Mcan scorcs) (Meen scorcs)

What is the hig[rest hvel of education of 4.08 3.08 3.26

your fathefl

What is the hig[rest level of education of 3.71 2.24 2.SO

your mothei?

Can you gve a rough estimate of your 3.60 Z.2g Z.S2

household income per month?

You Live in which type ofhouse?

Your family-owned usual conveyance and 2.75 2.25 2.34

vehicle arre?

Do your ftmily members participat€ in 1.77 1.72 1.72

sociaUcultural functions held in your

locality/city?

1.64 r.9l 1.86
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With which class of people do the eHer

members of your family keep contact?

What b the opinion ofyour friends and

others about your family?

Are your family mernberc, are members of
sociaUcuftural organizatbns?

What should be the basis of sociial status

according to your fami} members?

Totrl N.

2.41

3.r I2.89

2.40

2.04

2.36

45799

2.33

2.41

2.19

3.07

2.16

2.35

s56

Interpretation

Table4.Treflectsthe socio-economic statrs ofstudenb. The Firststatement of SES

was rclaEd to the hig[rest level of education of the student's father, the mean score of
privaE schools studenb was 4.08, ard tlrc nEan scone for public school studenb was 3.0g.

wtile overall mean scone regarding this staEnrcnt was 3.26. All these values of mean

scores are in the category of above-average which reflecb ftat students, fathers have a

good level of education Ttre secord staErrcril of SES was related b the highest level of
education of the stdert's nntlrcr, ilrc npan score ofprivate schools strdents was 3.71, and

the mean score fur public school studenb was2.24. while overall rrrcan score reprding

tlris staEment was 2.50. The values of privaE nrcan scores are in the category of above-

averagE whereas the values of public mean scores are in the caegory of average. But the

overall rnean scones are in the carcgory of above-average which shows that npst of the

mthers have the highest level ofeducation.
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The third staEnrcnt of SES was nela@d to fte rough estirnab of their monthly

household irrcorrc, the rpan score ofprivaEschools studenb was3.60, ard tre npan scorp

for public school studenb was 2.28. While overall npan score regarding this statement was

2.52.Tlilr. values of privaE rrcan scones arc in the caEgory of above-average whereas the

values of public rEan scones are in the caEgory of average. But the overall nrcan scones

are in the caEgory of above-averago which shows that the nrcntrly ircome of students'

frmilies is adequate to fulfill their educational needs. Ttre fourth staternent of SES was

related b the tlpe of house in which they live, the nrcan score of private schools students

was 1.64, and tlrc mean scorc for public school studenb was 1.91. While overall mean

score regarding this staEment was 1.86. All these values of rnean scores are in the category

of below-average which indicaEs that there is no major difference in ttre living style of

shdenb.

The fifth staEnrcnt of SES was related to which type of vehicle their frmily owns.

tlre mean score of private schools studerts was2.75,and the mean score for public school

strdents was2.25. \Mrile overall nrcan score regarding this statenpnt was 2.34. The values

of privaE nEan scores are in the caEgory of average whereas the values of public mean

scones and overall nrcan scones are in the carcgory of below-average which reflects that

families of private studenE own betEr vehicles as compared to frmities of public students.

The sildr statenprt of SES was related to their family's participation in local

social/cultural firnctions, npans a score of private schools' strdents was 1.77 and means

scorc for public school strdenb was 1.72. While overall npan score regarding tris

stabment was 1.72. All these values of nrcan scones are in the category of below-average

which reflects that ttre student's family's participation in local social/cultural events is not
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verymrch effective. The severffr statenFnt ofSES wasrelatedto the classof peoplewith

which fte elder nrcmbers of your frmily tcep conhc! which rrcans a scorp of private

schools studenE was 2.89 and nrcans scorp frr public school strdenb was 3.11. While

overall rnean score regarding this staEnrcnt was 3.07. The values of private mean scores

are in the category of average whereas the values of public rrrcan scorEs and overall nrcan

scores arc in the caEgory ofabove-average which reflects that elder npmbers of sfirdents'

frmilies keep contact with people ofgreat repute.

The eig[rh staEnpnt of SES was relaEd to the opinion of their friends and others

about their family, which lrrcans a scor€ of privab schools strdents was 2.40 and rneans

scotp for public school studerfis wu 2.41. While overall nrean score regarding this

statement was 2.41. All frese values of nrcan scores are in the caEgory of below-averagp

which ncflecE that ffte strdenb were rpt asswed regarding people thinking about ttreir

frmily. The nirdr statenrcnt of SES was rrlabd to the studert's frmily nrcmbers who are

nrcmbets of social/culturalorganizations, rEans ascoteofprivate schools'studen6 was

2-04, ard nrcans score for public school s&rdenb was 2.19. While overall mean score

regarding this statenpnt was 2.16. Allthese values of npan scores are in the category of

below-averagewhich reflects ttat ttp strdent's frmily npmbers are not fiequent members

of social/cultrnal organizatiors.

The last staEnrent of SES was relarcd to the basis of social statrs according to fireir

frmily members, the nrean score ofprivaE schools strdenb was 2.33, ard the means scorE

for public school studenE was2.36. \Mrile overallnrcan scoreregarding this staternent was

2.35. All these values of nrcan sconesare in the category of below-average which reflects

that the studenE are not much assured about the basis of social status according to ttreir

127



family m€mbers. Apictorial description ofprftlic ard private shdents' SES is reflec.ted in

Fig 4.9:

Socio-Economic Status

What should be the bass of social status according to
yourfamily member?

L#
z:l3

z4t
2.4

Lt5

You Lves rnwhichtypeof house? G"

3.6

3.71

00.5 11.522.533.54

r Public r Pnvate

Figure J.9; Socio-Economic Stats

4.2.23 Studcrrts' Sociel Capital

To trt inforration abort strdeffi' social capial, they were asked to provide data about

tlrc facilities which they are availing as trey are reflecting their capital. The detail of

studems' responses is reflec'ted in Table 4.8:

What is ttc opidon of yotr friends and others about
yourfamily?

Wth which dass of people the elder members of your
family keep ontact?

Do your family members panropate rn socral/cultunl
finctions held ln your localily/city?

Your family orned usrrlconveyane and vehide ts?

C:n you grve a rough estimate of your household
ncome per month?

What s the hrghest larcl of education d your motler?

What is the hlghest level of edrration of your father?
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ftese values of mem scores are in the cabgory of average which reflec'ts that lheir

frieds/relatives celeb,rab their apademic achievereffi .

The laststatement of sfudeirts' wasrelatedto sfidef interest inperforming tasls

(eifter tloey are academic or rxnFacademic), rneans a score of private schools' strdeffi was

2.61 ard, rEars score for public school sfidenb was2.57. While overall rEan score

regrding ffris saremem was2.57. All ftese valws of mean scores are in fte carcgory of

averagE which shows frd lhey talc inffiest in performing tasls (eithtr they ae apademic

or noracademic). A picbrial desodption of public and private strdefr' oapital is

presemed inFig 4.10:

Students' Capital

You take rnterest in performing tasks (either they are...

Your fr rends/rclatines cclcbratc your academtc..

Your family members enccurage you to contirue.,,

Your parenB remain rn contact wrth your teachers for...

Computcr and rnternet facility rs avarlable at your...

You have study books/matefal and adequate ..

Your teacherc frequently use audio visual ai&..,

ln your school' playground, you can playvarious.,.

At school you harc acces to library and lab

You take help from your home tutor

Your parents assist you at home

You Eot assistance from senior stLdents

Your teachers povide ytu dre attention

005

I Publh r Prlvate

Figure 4./0; Public andprirate strdeft' capltal

15
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III Field selection is dependerfr on the socio-economic statrs of strdents

Table 4.9 Regressionanalysisstmmtyforthe intluenceof socioeconomicstotusontield
selection

Variables B Df 95o/o0 P F

Constartr 1.374 Regrcssion=l [.696 2.0521 .000 26.964

SES .730 Rcsiduals=554 1.454 1.006] .000

P< 0.05

Note: R2 adjusted= 0.45 CI= confidence irterval for B.

Dependent Variable: Field selection

A sinple linear rcgression was ued to predict the inflrcnce of socioeconomic

statu on field selection. Results of Table 4.9 irdicated that socioeconomic status

influences the studeff's field selection F (1,554) 16.964. P< 0.05, R2 adjusted= 0.45. The

regression coefficierfr B:-.730, .95o/o Cl [.454 1.006] reflected that socioeconomic status

influences strdenb' field selection

tls Capital ofthe student is associated with the socio-economic status of parents

Table 4.10 Correlation anolysis swtmry for the association between the capital of the
student and socio-economic status

Variables Mean Std. N Pearson Sig (2-

Deviation Correlation tailed)

Capital of the 2.U .360 556 -.[4]** .001

student

sEs 2.42 .423 556 P< 0.05

Results of table 4.10 reflectedftat the rrrcan score for the capital of the student is

2.44 afr the mean scotp for socioeconomic status is2.42. The standard deviation for the
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capital of ffre strdem is .360 ard for socioeconomic status is .423 and it shows the deviation

ofnpan scores fiom averap. Forbsting the association between ttre capital of the student

and socio-economic stats product-monrcrf corelation was applied and the value of

conelation r (55Q = -.141, P< 0.05) reflecEd trat trere is a negative association between

these variables. The alpha value is alsobelow 0.05 which indicates a very low significant

negative association between these variables. Based on these results we can conclude that

the capial ofthe student is notvery nnrch dependerft on their socio-economic status.

[Ie Socio-economic statrs ofsfirderils influerrce their habitus

Table 4.ll Regression Analysis Swnmary for tlu indluence of socioeconomic status on
students'habins

Variables B Df gs%oCjl P F

Conshrt 2.507

sEs -.056

Rcgression=l 12.326 2.6881 .000 2.236

Residuals=554 [-.130 .018] 0.135

P 0.05

Note: R2 adjuted= .002 CI= confidence inErval for B.

Dependent Variable: Strderils' Habitus

A simple linear regression was rsed to predict tlre influence of socioeconomic

status on studenb' habitus. Resulb of Table 4.1 I indicated the influence of socioeconomic

statw on studerfrs' habittts F (1,554) = 2.236. P< 0.05, Rll adjusted= .002. The regression

coefficient B:.056, .95% Cl [-.130 .018] reflecEd that socio-economic status does not

inflrcnce studerfs' habitus.
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Comparbon Of Private and Publh School Students about all Key

Varhbhs

,t,t 4.12 compuison "ff*:: * 
Yrr"_:rhoot ._

Key Variables Private School

StrdenG

(Meon scorec)

Public School Overall

Studentg Mean

(Mean scores) scores

sEs

Students behavior and classroom

Environment

Theteactrer rclls aboutthe benefis ofMoral

Values

Forcompbtion of academic tasks

Academic and Physbal Facilities

Capial ofStudents

Total N.

2.72

2.50

2.t9

2.53

2.35

99

2.79

2.48

2.45

2.46

457

2.74

2.43

2.47

2.44

556

2.42

2.37
2.412.tE

Table 4.12 presenE an overall coryarison of privaE and public school students

abotlt various variables of the strdy. The first variable of comparison between privaE and

public school strder{s wasrplaEdb the strderfs' sooio-economic status. The means score

of privaE schools studenb was2.72 and ttre means score for public school students was

2.35. While overallrnean score regarding this statenpnt was2.42. The values of private

npan scores are in tre category of averap while the values of public and overall nrcan

scores are in the catcgory of below-averap which shows that generally, the socio-

economic statrrs of studerxs is below average.
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The second variable ofconparison betrreen privab ard public school students was

relabd to the strdert's behavior ard classoom envirorreril nrEan score ofprivate schools

s6der,15 was 2.18 ard the rrrcans score for public school studenE was2.4l. While overall

rpan score regarding this staEmeff was2.37. All trese values of npan scones are in the

cabgory of below-averagp whioh reflecb that sfiderts' behavior and classroom

envirorrnent are quite nonnal.

The third variable of conparison befireen privaE and public school students was

relatedto the berefits of rnoral values taudrt by the teacher. The mean score of private

schools stderfrs was 2.50 and fte nrcans score for public school sfi.derfs was2.79. While

overall mean score regarding tris staEnpnt was 2.14. Nlthese values of mean scores are

in the cabgory of averagg which reflecE that in boft types of schools Eachers tell students

aborf the berrcfiB of npral valrcs.

The fourttr variableofconparison betweenprivaEand public school studenb about

allhp wasrelatedto the completion ofacademic tasls, the nreans scoreof private schools

studerils was 2.lg,arf,the means scorc for public school students was 2.48. While

overall mean scor€ regarding ffris stabrnert was 2.43. lle valrcs of private mean

scores are in the caEgOry of below average while the values of public ard overall rnean

scones are in the category of averap which shows that studerts seldom focus on timely

completion of academic tasks.

The fifth variable of comparison betvyeen privaE and public school strdenb was

related to available academic and physical frcilities for strdenE. The mean score of private

schools str.dents was 2.53 ard the means score for public school studenb was2.45. While

overall rrrcan score regarding this staErnent was2.47.All trese values of mean scores are
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in the category of averags whic,h reflects that sadeffi have normal academic and physical

facilities. The sift variableofco,ryaison betwee,n privab md public school sfide,ffi was

relaredb the capital of stdeffi, the meas score of private schools strdeffi was 2.35, and

the mems score frr public school studeffi was 2.46. V/hile overall mean score regarding

this state,med was 2.U.1fu valrrcs ofprivatemem soor€saeiathe cabgory ofbelorr

average while fte valws of public ud overallrrrcan scores re in fte caegory of average

which shows that strde,m of boft ffis of schools have averags social and acadernic

capital. Apicorial desoriptionofftis coryarison data is as prese,ffed as Fig4.11:

Overall comparison among private and publh school
students

Cagtal_of_Studcntr

Acaduic_and_Ph1 srcrl_Fao litrcs

For_compldrur_of_acdenric_t asts

Tcrhcr_rclls_about

Studens_b&ft rorr_and_clcsrmm Enr ironncnt

sEs

Figure 1.1 l: Overall conparison among privde and public sohool strdems

Dda amlysis revealed that

Corcerning the variable "sttdeds capital" fte overall rrnatr score of public schools

sudem was2.46,whileforprinate schools sfideffi were2.35. Forfte variable'hcademrio

and ph5nical facilitics" the overall rrm soorc ofpublic schools' strdeffi was2-4i,while

zT2

3
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for private schools' studenb was 2.53. For the third variable "completion of academic

tash," the overall rrcan score of publio schools' studerfs was 2.4E, while for private

schools' sfirdents was 219. For the variable "promotion of rnoral values," the overall rnean

scorr ofpublic schools' strderts was2.79,while for private schools' sMents was2.5- For

fte fifth variable "strdent behavior and classroom environnplt,' the overall nrcan score of

public schools'studeiils was2.4l, whilefor private schools'studerfs was2.l8. Forthe last

variable which was "socio economic statrs of partnb" the overall mean score of public

schools' students was 2.35, while for private schools' strdeifs was2.72.

For fotn variables which werc strderts capital, conpletion of academic tasls,

pronntion of rnoral values, ard strdert behavior/classroomenvironnpr$ mean scores of

public schools' strderts were sligffiy hidfl as corpared to privaE schools' stdents. While

for two variables which were academic and ptrysical frcilities and socio-economic status

of parerfis, rrrcan scores of private schools' shrdenb were sligtrfly hid,l as compared to

public schools' str.dents. Cunnrlatively it was deduoed tlrere was not bo much nrcan scores

diftrence in the students of public and privab schools regarding study' variables. The

major neason for this slig[n nrcan difference is trat data for this shrdy were collected from

the sfirdenb of Islarnabad Capital Territory and tlrc majority of fte people living in the

federal area ar€ erplopd/buinessmen.

4.3 Discussion

This study was conducEd o fird out that how the public and private schools in

Islamabad prepare pupils differeffly ard fte kind of culture tlrey instill in individuals

during the process of schooling; Findings of this strdy declared that at public and private

sohools teachers are using various irmovative pedagogical stategies (such as role-play.
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learning by doing; self-learning personalired learning inquiry-based learning approach.

questioning continuots rnotivation, ercouragemstt, classroom discussions, etc.) to

stengflren culfinal capital of strdertts. Teachers are using variow pedagogies strch as 'role

play, flipped classrooms, learning by doing self-learning personalired learning inquiry-

based learning approach, qrcstioning oontirruou rnotivatiorL encouragemert, smart labs,

enriched libraries,classroomdiscussions, and corilinuors feedback for promoting cultural

capial anpng strdenb.

Some of these findings correlaE wittr previors studies, for example, a study was

also carried oU by Delpit (1995) to erplore pedagogrcal staEgies that Eachers uilired to

prornoE cultnal capital among stderfs, and his sfirdy firdings declaredthat bachers are

not tained enoug[r aboU innovative pedagogical stategies to pronnte stengttren cultural

capital of studerts. Likewise, firdings of a rcsearch study corducted by Cuc (2013)

reflected that by rsing various staEgies such as rpflectio,n e:rercises, porftlios, electonic

sounces, and project nrcthods ard discrssion sessiors; teachers can enable shrdenb to

inprove ttreir inercultnal intsractiors with strdents coming from diverse

cultures/backgpounds.

Findings revealedthat for hardling the issue of language diversity in tlrc classroonL

teachels encourago their studerils to follow national languagt for their conversation and

they are not allowedto speak nrother languages. In corfrast to these findings, it has been

identified by Delpit (1995) that languap is a very inportant elenprfr of tlrc dominant

culture and school habitus. Therefore if sfirdents' rmther language is different from the

language of the dominant grorrp tren it is difficult for stdenb to cope W. In the present

research, I elplored that teacherc are uing various straEgies to prornote multilingual
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proficierrcies almng strdenE. Variors stabgies strch as discussions, conpetitions.

practical activities, questioning, etc. arc being rtrilired by teachers at both tlpes of schools

to ensure equal participation of strderts in classroom activities. These firdings are also

srpported by the firdings of Ollerhead & Taylor-Leech (2019) as ftey suggested that

baching practices corduc@d in multilingrnl wap such as reading writing, and speaking

permit stgderfrs to avail themselves the cultural ltsources which promote the personal

Sooming of their classroom work, also inproving the krowledge llroudt tertb in more

than orrc lang,nge.

The present study's findings reflecbd that for ensuring religious harmony among

strden6 schools are pronnting the values of blerance, brotherhood, and respecting all

believes and religions. These firdings are also aligrred wiflr the firdings of a research study

corducted by Sunrbulatr and Purnorno (2013) as they reflected that the urderstanding of

religion is to respect otrer religiors cornrnunities, to tolerate ard a comprehensive religious

mderstanding to prornote equality of rnajority and minorities, to pronnte religious

fieedom on the field (institution) and in society. Positive ard stong relationship among

strdent-teachers is being prornoted in botr types of schools.

Findings described that by ensrning edwational equity, nprit-based performance,

creating culfinal hannorry, good rnanners, and developing good conrrnmication skills

arnong studerfis cultural capital is being promoEd. Br.rt according to tlre findings of a

researph strdy conducted by Farid (2019) cultnal capital can be enjopd only in tlrc case

ifthe parenb of strder6 alreadyhave the frcilitation of cultrnal capital. Resulb of ttre

curerfr study showed $at teachers are rsing multiple ways for ensuing the participation

of every individural in variou curricular ard co-curricular activities and rnaking learning
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fun for strderils. In corilrast, according to McNeal (1995) findings reflected that some

strdenb take very less participation in co-curricular activities due to low grades and fewer

rnotivationVaspirations which resuled in their dropping ottr from school. Contibtrting

role and active involvenpnt ofparents can play an inportart roleto achieve the educational

objectives and entrancing strdens learning; Likewise, Colernan's (1998) fitdings also

ensured trat a sfong relationship betvyeen childre& parerft, and teachers rnay lead to sound

ernotional, social, educational srpport and guidance towards the children s positive

developnrcrfi and growth as an overall conpleE personality.

Both public ard private schools are ensuring uniformity regarding the language of

their school culture. Both tlpes of schools are organizing various activities srch asnational

evenb to promob the cultnal capital of stderts. Botr tlpes of schools do not have such

training sessions which can particularly ersure the occrpational nnbility oftheir students

in ttre job market These findings have been also srpported by the findings of a study

condncted by Felorzis and Perroton Q007) who have reflected that non-existent taining

sessionVlow qulity of Eaining sessions, poor managorrpnt of instififions may lead b an

ursuccessful lift.

Findings revealedthat parerts' irrcomp did not aftct child selection of school and

sMenb whoseparenfs irrconp islow;trey arealsoattsrding eliteclassschools.Likewise,

the findings of the researchers Ellwoodand IGne (2000) irdicated that if parents are not

economically sfiong even then they try to rnairfrain an association between their child's

edrrcational attainmerf and their inconp. The fidings of tlre prcsem sfirdy reflecbd ttnt if

the school tlpe will be good then the stdens' habitus will be also appreciable. These

findings are supported by the findings ofPatlrcr and Chetry (2015) as they reflecEd social
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capital and habifis ar€ promirrcrtly conrrccEd wift studerfs' academic ard social abilities

to integrate irmo fteir new sitration The stdent's habitus shapes his institutional

e:periences alrd academic perhrmance. According to the findings of present research

school tlpe doesn't inflrcrrce stderts' fifire roles. According to Pather and Chety's

(2015) findings, habifirs reftrs to shaping rp strdents' past and prcsent elperiences to

at6rd b the current sitration only. Therefure, in this corfre*, if a student's habihs is

coordinaEd witr the institrtional habifiE, ften tte stdent will grow positively towards

their institutional elperierrce ard academic performance but studenb' overall habitus and

irfrentions about the selection of profession in the firfine did not pt very much influenced

by school t1pe.

Findings ofthe preserilresearchreflecEdthatinbofttlpes of schoolsteacherstell

sffierfr about the benefis of rnoral values. And trese findings are stpport€d by the

viewpoint of Sari (2013) who irdicaEd trat Eaching rnoral values at school is very

essential b make studerf's behavior improve becawe it leads the students tiowards fre

betternent of their lives and in top-performing eduoational institutiors treachers are

fornally tained for promotion of ethical and nroral values among studenE. Findings

reflected that teachers don't show any frvor to particular individuals especially based on

their economic orcultral bacsround, rather they provide equal opportunities to students

for their conprehensive developnrcnt Elib class frmily backgroud does not aftct the

conpetency developnrcrt among studerfrs and fteir grades. Nevertheless, the findinp of

various researchers (e.g Ralnrnq 20M; Ivlalih 2012; UllatL 2013; & Khafiah 2014)

reflectcd trat dominart class safeguards the dcvcloprrcrt of operative English language

143



skills annng the sfidenb which is the good source ofgood quallty education. Teachers are

rnotivating stdenB of diverse backgrounds to respect distinctive cultural.

Besides the above-nrcrtiorpd frc6, findings also reflecEd that snrderf,s of both

tlpes ofschools have average socialand academic capital. The present strdy reflected that

socioeconomic statrs influerrces strderils' field selection brf has no influence on students'

habitls. These fidings are srpporrcd by Desjardins ard Tordsoushian (2005) as they stated

that strderns belonging to frmilies having different socioeconomic statuses always reflect

diverse attitrdes for field selection bu findings of the prcsent strdy are in contast b the

findings of Dumais (2006) as he highlighEd ttrat parents' statu ard habitus has a strong

influence on sfidenb' habits. The presert strdy fosbred the ideatrat the social or cultural

capital ofthe student is not very much deperdent on their socio-ecornmic status but on the

contary, it has been reported by St Johl (2006) ttrat ttt€ socio-economic status of families

plap an imporhnt role in firming the culhnal capital of studenb.

4.4 Surnmary

This chapter is based on data analysis ofqualitative and quantitative data along witlr

a discussion relabd to key resul8. There are thnee major sections in this chapter, the first

section is relaEd to qualitative data ard tlnee objectives (1,2, & 4) have been addressed in

ftis section. While the secord section is based on quantitative data and two objectives (3

& 5) trad been discussed in that section. In the end, discussion relaEd to key resuls had

been docr.unenEd keeping in view the result ofpreviorsly conducEd research studies.
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CHAPITR 5

suM MARY, CONCLUSIONS, ArtD RECOMITIENDATTONS

5.1 Summry

This rpsearchetplored the differerrce between the role of public ard privab schools

in social reproduction ard examined the exEnt to which Bourdieusian theory can explain

tris difference. Building on the theories ard rnodels on which Bourdieu's literature has

been based, the purpose of tris stdy was to join forms of field, capital, and habitw in

Bourdieu's model. Objectives of tris strdy were b amlyz. the valw corfrerils, sources,

and the tendency of value education implememation during secondary education (i.e.

HSSC and O/A levels); b examirrc "fields" of education that different tlpes of Pakistani

sohools (i.e. eliE/privae ard public) constitrre in bnre of knowledgp, cultre, and the

provision of acadernic and phpical frcilities; to determirp the effect of school Epe on

experiences and dispositions of stderfrs towards a class-basedsociety; to conprehend ffre

role of school type in shaping stdenE' habitus fur social reformatiorrs, fisure

roleVprospecb; to delirrcab how orrc form of capital reinfurces the activation of other

forms of capital ard elplore the difference in field selectiorl forms of capital and habitus

based on studenb' socioeconomic baclground. The sequertial elploratory parallel design

of the mi:red rethods approach was enplopd as flre rcsearch design. AII the Eachers and

students of Public Higfrer Secondary schools (9) and Privab schools (20) offering O/A

levels constit"tred the population of the study. A proportionate sampling technique was

used to select schools; a random sanpling Echnique was applied to select strderils, and a

convenient sarplittg Echnique was employed to selectteachers fiom tre hidrer secondary
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schools of Islamabad. The questiormairc was tsed to collect quantitative data from students

and qualitative data werc obtairpd rsing frce-to-frce interviews with teachers.

Quantitative data analysis was done by statistical analpis and qualitative data were

amlynd by applyng thematic arulpis.

Ttre key findingS are being sumnnrired below aboutthe strdy objectives.

5.1.1 Xlndings reIated to objective I

Objective one of this strdy was "to analyze the value conbnts, sources and the

tendency of value education inplenrcmation during the secondary edrrcation (i.e. HSSC

and O/A levels)". Data relaEd b ttris objective was collecEd from teachers through an

irfrerview gurde. For fte analysis of data, variow thenps urere ggnerat€d. Key findings

relaEd b ftese objectives are as follows:

Teachers staEd that they are using variots pedagogies such as 'role play.

flipped classrooms, learning by doing self-learning personalired learning,

irquiry-based learning approac[ qwstioning contintous nntivation,

errcouragenrcnt, smart labs, emiched libraries, classroom discussions, anC

corfinrcw feedback frr prornoting cultural capital among studenb.

For handling the issue of language diversity in the classroonL teachers

encourage their stdents to follow tre national langnge for their oonversation

Studens are rnade to follow class rules and regulations ard use only national

language for avoiding any miscondwt

To pronnE multilingrral proficiencies arnong studen6, teachers illustated thaf

discrusioq roleplaying slraring ideas, "rcading and creative writing on

different topics prornote proficiency in fte usage of Multi languages" goup

l.
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worh lab/ practical worh ard mixed-languagp classes can serYe as the rnost

effective strategies.

For erswing the eqrnl participation of all students and especially the

participation of irtroverted strderrs in classroom activities various stabgies

strch as discrssions, conpetitions, practical activities, questioning, etc. are

being utilired at botr tlpes ofschools.

Many wa)ls are being practiced to ensure equallty arnong stude,nts such as fair

and equl opportrnities, tansparerrcy, nreriocracy, pronrcting tlre habit of

sharing designing multiple garrEs, equal accessto curricular and co-curriculr

activities, ard creating awarenoss among strdenb abortr the inportance of

equality.

For ersuring religiots harrnony among strderfs schools are prornoting the

values of blerance, brotherhood, respecting all beliefs, and respect for all

religions.

Positive ard stong relationship among studert-teachers is being prornoted by

irfieractive teaching-learning approacb friendly environnpnt, the role of ttre

teacher as a rEnbr, gnollp discrssions, activity-based learning and involving

learners in self-directed learning.

5.1.2 Xlndings related to objective 2

Objective two of this strdy was "to examine "fields" of education that different

tlpes of Pakistani schools (i.e. elite/private ard public) constitrte in terms of knowledge,

culture and the provisionof academio ard ptrysical frcilitics".Data relatcdbthis objective

5.

7.
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was collected from teachers Arough an irhruiew $ide. For tre analysis of data, various

flrenps were prrcrated. Findings relaEd b fiese objectives ane as follows:

l. Responses revealedby ensuing educational equity, nprit-based performance,

creating cultnal lunnony, good marrers, and developinggood conrnurication

skills annng stderfr cultural capital is beingprotmrcd.

Teachers are using nnrltiple ways such as appreciating strrderfrs' performance,

positive reinforpenrcrf, praisirU their every eftrq helprrg them to elglore their

hidden tale$ orsrning the participation of every irdividual in various

curricular and co-curricular activities, and making learning fun for strdens.

Coilribuing role and active involvenrcrf of parenb can play an important role

to achieve tre educational objectives and enhancing studenb learning The

involvemerfi of parens is the best tool for encouraging sfidenb towards better

perfrrmance.

Generally, schools anc organizing variow activities such as national events; folk

songs dances, and dramas; languge-related activities; fimfrirs; and cultural

festivals and exhibitions, eb. b pronnE the cultnal capital of strdenb.

By improving the critical ftinking problem-solving and reasoning skills of

stden$, both tlpes of schools ane ffng their level bcst b inprove the social

reproduction of stdens that leading to the practice of social values and norms

development.

Unfortunaely, boft tlpes of schools do not have such taining sessions which

can particularly ensune the occupational rnobility of their students in the job

4.

5.

6.
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market There are as swh no opportnrities for Eclrnical/occupational training

of sfirdenE.

5.1.3 ltndings rrclated to objective 3

Objective three ofthis sfidy was"to comprehend the role of school type in shaping

strderfs' habitus for social rrforrnations, fifine roleVprospects. Dah relabd to ttis

objective was collected from strdents ffroqh the questiomaire. For accomplishing these

objectives tlree trypofteses were formulaEd. Firdings relabd to trypotheses and lay

variables ane as follows:

l. Half of the strderts who are stdyrng at hlarabad public and privaE schools

are coming from frmilies wherethe irponrc of frmily nrcmbers isabove 40,000

and fte irrconp ofthe second half is below 40,000.

2. The majority of the strdenb 83% who participated in this were studying in

public schools and l7o/o ofsfirderfrs were stdying in private schools.

3. The overallmoan scoreregarding students' habitus was2.37. Values of mean

scoros reflect that strdenb' behavior ard classroom environrnent are quite

normal.

4. StudenB' rcsponses regarding their proftssional selection choices reflected that

23.7% want to choose the teaching profession and the sanp ratio want to choose

the npdical proftssion

5. Value of correlation (r (556) =.-373, P< 0.05) reflecrcd that there is a negative

association between these variables. And parents' income did not affect child

selection of school and studerns whose parert's income is low, ttrey are also

atHding elib class schools.
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6. The reglession coefficierfi, W.232 reflecEd fftat if the school tlpe will be

uprig[rt then the sfirdertrs habitus will be also appreciable.

7. The regession coefficient 8=-.530 reflecEd that school type doesn't influence

studerfrs' fifir€ roles.

8. The overall rrrcan scone regarding npral values was 2.74 afi ftis value is in the

category of average which reflec$ that in bo0r types of schools teachers tell

strderfs abor.fi tre bercfiS ofnpral values.

5.1.4 trIndings related to objective 4

Objective fow of this sfirdy was'"to delineaE how one form of capital reinforces

the activation of other forms of capital". Data related to this objective was collected llom

Eachers tltrough an irfrerview guide. For the analysis of data, variow thernes werc

goneraEd. Findings related to tlrese objectives ane as follows:

l. Participanb elpressed that they don't show any frvor to a particular individual

especiallybased ontheir economic orcultural backgrowrd, rather they provide

equal opporfirnities b strden$ for their conprehersive developnrcnt.

2. Elite class frmily backgrourd does not aftct the competency developnrent

among strdents ard their grades.

3. Teachers are rnotivating strdens of diverse backgrourds to respect distinctive

cultral by inculcating the valtrcs ofrespecting others' viewpoirils; realizing flre

cultural differerces and accepting them open-heartedly.

5.1.5 Xlndings rplated to objective 5

Objective five of this study was "b investigate the differences in field selection"

forms of capital ard habitus based on sMents' socio-economic background". Data retated
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to this objective was collected from studerts Arough the questionnaire. For acconplishing

this objective; tlree trlpotheses were formulated. Firdings related to hJpotheses and key

variables are as follows:

l. The rnajority of the rcspordenS 6lo/owercsUdeffs of lst and 2nd-year classes.

260/o of rcsponderts were stderts of 9tr and l0th grades and only 13% of tre

respondenb werc from O ad A levels.

2. Overall rrrcan score regarding socio-economic statw was 2.42 and it is in the

caEgory ofbelow-averagewhichshowsthat gurerally, tlre socio-economic stafirs

of stderils is below average.

3. The overallilEan scoreregardingthe capitalof students was2.44 and itisinthe

caEgory of averago which shows that sMenb of botr tlpes of schools have

average social and academic capital.

4. TtE regression coefficiert B=-.730 reflected that socioeconomic status

influences sfirdents' feld selection.

5. Value of correlation (r (556) =-.141, P< 0.05) reflected that tlrcre is a negative

association between ffrese variables. And ttrc oapital of the sfirderf is not very

much dependent on their socio-economic stahrs

6. '[he regression coefficieff 8=-.056 reflecbd that socio-economic status does not

infl rrcnce students' habitus.

5.1.6 Curulative lfndings

Data analysis of section "Overall conparison among private and public school

studenb" revealed that there is no significant nrcan diftrence between the students of

public and private sohools corrcerning rnajor variables of the sfirdy. The major reason for
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ttris slig[rt nrcan difference is that data frr tris shrdy were collected from the students of

Islamabad Capital Territory and fte rnajority of trc people living in the federal area ane

enrployed/businessmen" Ttrcrefore it was dedwed that ftere was not too much great

differerrce in fte frmily inconp and socio-eoo,nomic baclground of stderils who are

strdyrng in the public ard privae schools oftre federal area.

5.2 Conclusions

Teachers are using variou pedagpgieVstategies for prornoting cultural capital and

equality arrnng sfirderG, developing their nnrltilingrnl proficiencies, and ersuring their

active participation in classroom activities. For hadling the issue of language diversity in

the classroorq ttrcy are errcouraging studemb to follow national langurage for their

conversation. And positive relatiorship among strdent-teachers is being promoted by

irfreractive teaching-learning approach.

Cultural capital among stdents is being pronnEd by ensuring educational equity.

nBrit-based perfonnance, creating cultnal harrnony, good rnanners, and developinggood

conmunication skills. Besides it, schools are organizing various activities/events and

contributing roles as well as the active involvenpnt of parerrs is also being assured in this

regard. Resulb irdicaEd ftat ther€ is a negative association between parcrils' inconrc and

field selection. Field selectionhas a significant effect on studenb' habitus that if ttrc school

type will be ryright then the sMerts' habitus will be also appreciable. Meanwhile, it has

been also elplored that school tlpe doesn't influence shrdents' fifire roles.

Teachers don't show any frvor to a particular irdividual especially based on their

economic or cultrral backgrourd, rather they are providing equal opportrurities to students

for their conprehensive developnrert irrespective of their diverse background. And it has
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been also e:plored lhat elib class frmily backgrourds have no significart eftct on the

conpetency developnrcrt ofstrdem. Results showedilrat socioeconomic status influences

sfiderils' field selection bU there is no eftct of socio-economic status on students' capital

ad habitus.

53 Recommendations

Based on findings and conclusions, the following recornrpndations were drawn:

l. Thoug[r findings reflecEd that Eactrcrs are puting their eftrb to promote cultnal

capital, but it is reconunended ftat still training sessions regarding various

pedagogical techdques rnay be arranged frr Eachers so that they can make students

behave accordingb cultrnal norms and valrcs.

2. Findings rcvealed ftat according to teachers conlributing role and active

involvenpnt of parerils can play an inportant role to achieve tlre educational

objectives ard to enlrance strdenb learning therefore it is recornrnended that

educational administrators at educational instittrions nEy take initiatives to ensure

active involvenpnt ofparerils for berrer perfrrmance of studcnts in curricular as well

as co-curicular activities.

3. Findings reflecEd that both public and privaE schools are ensuring the uniformity

regtrding the language of their school culture (private are enphasizing on English

medium while the public are focusing on Urdu nrcdiunr) which is not a good

predictor for ensrning national ircgrty therefore it is reconrnended that at both

tlpes of schools activities may be arranged for developing rnultilingual language

proficiencies anpng strdem.
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4. Findings reflected that boft tlpes of schools do not have srch taining sessions

which can particularly ensune occtpational rnobility of ffreir stdents in the job

market. As the high€r secordary level isconsidered the baseline for selecting a future

professio4 therefore it is reconrnended that adequate career counseling frcilities

rnay be offered fur strderils atboth types of schools.

5. Fittdittgs showed that nrost of fire strrdenb want to join teaching or rrcdical as a

profession in the fifire, therefore it is reconunended that as much as possible

teaching ard nrcdical orierfred degree programVdiplornas may be inhoduced at

collegos/rudversities lceping in view the ernollnrcrf of studenb at the higher

secondary level.

6. Firdings rcvealed that school type has a great influence on studeffs' habitus,

therefore corrcerning ardrorities may take sufficiert nrcasunes for inproving the

statw ofphysical ard infrastructral facilities at both types of schools.

7. Findings rcvealed that socioeconomic stahrs influences students' field selection

ard due to economic-relaEd barriers rnost of the studerils cannot attend better-

perfrrming edwational instifirtions, ftenrfure, scholarships and fte waivercmay be

offered for strderIs coming from frmilies having low socioeconomic status.

8. Findings reflecEd that rmral values can play an important role in forming the

culnnal capital of strdens. Thercfure, it is reconnrpnded that nnrltiple sfiategies and

npfrrods such as developing prirrciples fur characEr building of shrdenb, intoducing

npral education model, and developing caring relationships anpng studens and

teachers may be uilired for the pronntion of etrical and culfinal values among

students.
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5.3.1 Reconrrendations for trlrturrc Researchers

l. This strdy has been condwted atthe ftderal levelto e:plorc the roleofpublic and

private schools in ffre edrcation ard social reproduction of students. Future

nesearchers rnay be conduc,ted at the provirrcial level as well to etplorc the role of

public and privaE schools inthis regard.

2. This sttdy was condwGd at the secordary ard hidrer secordary level to erplore

the effect of family background as wellas the type ofeducational institutions on the

social capital of studenB. Fufine rcsearches may be corducted at the primary and

middle levels to elplore the effect of these variables on strdenb' social capital as

these arc considered transitiory' baseline levels in shaping studerils' personalities.

3. Due to tinrc constrainb, data for the present sfidy were collected from teachers

and sfidenb. In ftfire researches; parenE rnry be also involved in the research

process for getting a clear pictre of frctors that influence the social capital of

sfirdents.
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APPENDICES

Appendix 1: List of PuHic rrigher Secondary Schools

List of PuHic Higher Secondaty Schools (Urban Arcar Islambd)

institutions- under-ft le

S.No Nare

1. IMCG M-Xtr) G-6/1-4 rBD

2. rMCG (Vr-XrD, G-8/4IBD

3. rMcG (vr-x[), G-9t2

4. IMCG (r-ru), I-9ll IBD

5. IMCB (Vr-)(ID, G-9t4

6. n/rCB M-X[D c-6t2

7. MCB, (v]-Xtr), c-7t2 STNO.ll SEC c-7tzIB,D

8. IMCB M-Xtr), I-10/l

9. IMCB (VI-XI), G-7l4lbd StNo.43 NearKhadda Mar-ht

ffns ://www-fde.sov-nldi ndex-nhn/nrcdia-nervc/n e:tt cD 47 -l
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Appendix 2: List of Private Schools

List of Private Schools (Urban Area: IslalmhO

183

S.No Nam
t. 'rhe city school Addr€ss: capital campus H-u, Pitras lroldEri

RoadCitn Islamabad
2. tsahna Uolleqp Address: Naval L:omDlex E-U Clty: tslamabad
3. Headstart School Address: Horse 19, St-13 }vlauve Area, G-

8/l Citv: Islamabad
4. Roots School Sysrcq Islamabad Address: 36 Nazimddin

Road F-7ll Citv: Islamabad
5. Elite Inbrnational School Address: 218 North lvlargala Road

F-10/3 City: Islamabad
6. Global SpEm of InbgraEd Stdies Address: House-86,

Sfreet-3 H-8/l City: Islarnabad
7. Islamabad Science School &College Address:4- Nazim ud din

Road F-l ll4 Citv= Islarnabad
E. Pak-'l'urk InErnational School Addlpss: 3, Park Road, Near

Comsab Ctrak Shahzad Citv: Islarnabad
9. Islarnabad Collep of Art & Sciences Address: ISAS Canpus,

Steet # 98 G - ll l3 City: Islarnabad
10. OPF College for Girls Address: Park Road F-8/2 City:

Islarnabad

Islamabad Convert School Address: Street 8 H-8/4 City:
Islamabad

12. InErnational Grarmar School Address: Sfeet-58 F-lll4
City: Islamabad

13. WestminsEr School & College Address: 226-Nlargillla Road
F- I 0/3 City: Islarnabad

14. ASAS lntennfonal School Address: 4-lldargala Road
F-8/3 City: Islarnabad

t5. Beaconhouse School System Address: 87-A, tvlain Double
Road F-10/l City: Islamabad

16. Shalrcen School Sysbm Address: PAF Complex Sector: E-9
City: Islamabad

17. Lnperial International School Address: House-314, Main
Margalla Road F-10/3 City: Islarnabad

18. SheikfZayed International Academy Address: St.No-9
H-814 City: Islamabad

19. Islamabad Science School & College Address:24-Nadrn-rd-
din Road F-8/l City: Islarnabad

20. Inrcrnatlonal ltogressive School Address: House no-5-B/1,
Park Road F-8/l City: Islamabad

Source: Pakistan,



Apendix 3: Questionnaire for Students

Education and Social Reproductbn: Roh of Publh and Private Schools
Purpose Statenrcnt
Boudieu (a frnnrs sociologist) merilions social reprodwtion as rcproduction of the

diftrences befinreen classes or reprodrrction of social hierarchies. Social reproduction

theory of Bourdieu elplairrcd that children who conrc from disadvantagod background

rcmain cultwally ud economically weah as corpare to children coming from hig[rcr or
middle social classes. Pupose of tris stdy is to erplore the differerrce between the role of
public and private schools in social rcprodrrction. It is requested to kindly take a few
minuEs to record yow opinion against each question.

Part A: Demognaphie/Genenal Information

l. Narne (Optional):

4. Level:

OR

5. Name of School/College:

6. Living Area (wribthe narne ofyour sector ortown):

7. Envirorunent of your school is: Poor Averap Good

Average Good

9. Proftssion that pu want to adopt in firhne:

10. You participate in co-curicular activities (ganrcs, speech competitions, drawing etc.)

that are being condwEd in lour school:

IM



Part B: Socioeconomic Status @lease encirrcIe the answer that seems you the righq

l. What is ttrc higtrcst level ofedrcation of your father?
a) University's high degree PhD, M.s b)post gradute education M.A, M.s.c
c) Graduate kvel Edrcation B.A, B.S.C d) Hi$Er Secordary
e) Middle School f) primary Education

2. What is ttrc higtrest level ofeducation ofyou rnother?
a) University's hidr degee PhD, Ivfs b) post graduate education M.A, M.s.c
c) Graduate lrvel Education B.A, B.S.C d) Higher Secondary
e) Middle School f) prinrary Edrcation

3. can you give aroug[r estimaE ofptn tpusehold inconrc per nnrflr?
a) 20,000 b) 40,000 c) 60,000 d) 80,000 e) Above 80,000

4. You Lives in?
a) Your own house b) in govenrrrcnt horse c) in rerfi house

5. Your frmily owrrcd wual convelarrce ard vehicle is?
a) Motorcycle b) Car c) Jeep d) noffring

6. Do your family nrcrnbers participaE in social/cultnal filrctions held in pur
locality/citf

a) Alwap b) Sonrctinrc c)Never

7. wittr which class ofpeople the eldernrcmbers of your family hep contact?
a) Caste or conununity b) Sanre proftssion
c) Political field d)Neig[rbor and looality

8. What is the opinion of yow friends ard others aboU yotn frmily?
a) Most prosperous family b)Prosperow family
c) Average class d) Low class

9. Are your family rrcmbers, aretre npmbers of social/cultural organizations?
a) Yes b)No c) to sonrc el@nt ttrey are involved

10. What should be the basis of social statrs according to )ow family npmbers?
a) According to profession and work b) According to caste
c) on the basis of property d) orr the basis of Family Income
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Part C: Students behaviour and chssrcom Envircnrent (Ilfiark the sign of tick ($
below appropriate option)

S.No Staterents Never Sornetirres Always

1. I only like b sit by certain people in class

2. I laugh when sonreone else in class makes a

mishke or doesn't understand sonrcrffring.

3. I try to keep classroomthingVrnaErials rpat
and clean

4. I feel sorry whenever sorneone get hurts due to

nrc

5. I pay gratitude to other when they support rE
in conpletion of tasls (academic as wellas
non-academic)

6. Teachers e,ncourage np to participaE in

classroom discussion

7. I can slrare my problem withmy teachers

easily

8. Teachers encourage nrc to hke responsibilities

of academic/non-academic activities

9. Teachers share their personal elperiences
about sfirdent life

10. Teachens tell the benefits of following fhings in classrcom

l. Speaking trutr

ll. Keeping promises

lll. Remaining honest in all dealings

lv. Cooperation with ftllows ard frierds

v. Helping others (poor and needy people)

Yl. Speaking Sntly with all

vlt. Maintaining self-control when sonpone is
bullying orteasing

vlll. Respecting elders
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Part D: Statrs of Academic and Plrysical Eacilities

Thank so much foryour Parthipatbn
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S.No Staterents Disagrre Neutnal Agree

l. For completion of academic taskg

t. Your teachers provide you due atterfion

ll. You got assistance from senior studerft

ul. You parents assistlou at honp

iv. You hke help from lour honrc tsor

2. At school, 1ou have access b libnaryard labs

3. In )our school' playground, you can play

various garrcs (i.e. cricke! football,
badminton etc.)

4. You teachers frequernly we ardio visual

aids (charb, grsph, nodels, videos eb.)
drring Eaching

5. You have stdy boolsi/rnaErial and adequaE

stationery

6. Computer and inbrnet frcility is availableat
your honrc

7. Your parents rcmain in conhct withyour
teachers for ensuring you betbr perfornrarrce

8. Your frmily npmbers ercourage )ou to
contirue yotr studies

9. Yow friendVrelatives celebrate your

academic achievenrcnts

10. You takp inErest in performing tasks (either

they are academic or non-academic)



Appendix 4: Inteniew Guide for Teachen

Educatbn and Sochl Reproducthn: Roh of Publfu and Private Schools

Prupose Staterent

RespecEd madan/sir
It is hoped ftat all is well with 1ou Your good self is awane ftat it is a nature of the societies

that they want to reproduce thernselves as tlrcy arr. And, as society cannot bc separatecl

from reproduction and education. Thereforc, education is important for alistructures o[the
society and isconsideredas one of the rnain factors of the socialreproduction. Keeping in
view the broader aim of role of education in social reproductioq this stdy is designed to
find out that how the public ard private schools in Islarnabad prepare pupils differently and

which kind of culfine they are irstilling in individuals during the process of schooling I
would like to invite )rou b participate in this research consisting sonrc open ended

statetrenB/questions, which would hlle approxirmEly 30 minutes or little rnore to
conplete your irferview. I assure pu confidentiality of your responses which would
exclusively be tsed research purposes ard would not be disclosed elsewhere. Academia,
researchers, policy makers ard other stakeholders will benefit fiom the orfrconrc of the

research.

Ttrank you in arl,icipation for your support and assistance

Regads

Demographic Informatbn
Narne (Opionat):
Designation:
Genden

IvIale

Qualification:

MSA,I.Phil.

Experience:

Below 5

Above 5:

Area of Work:

Female

5 years

Any other:
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l. Just first briefly Ell what is culunal capital (the research will clarifi this concept

to ffre participant before asking frr rcsponse (TTIIS Is VALID FoR ALL

QT.JESTTONS)

In fte field ofsociolory, cultral capital conprises the social asse6 ofa person

(educatioq inEllec[ style of speecll style of dress, etc.) that promote social

mobility in a statified society.

2. Do you think that rse of variors pedagoglcal teclmiques can promote cultural

capital of students?

i. If ps, then kirdly staE which kind of pedagogical stategies you are

practicing?

furs:

ii. If no, then kirdly sugest suitable nrcasure for strengflrening cultural

capital of st^derfr.

3. How do )ou ensure that children from diverse background are attaining similar

cultural capital? What npchanism )rou use to deal with the diversity in your class?

4. TowhatexEnt eliteculfine relabdconpeEncies affectthe grading of studenb

than scholastic performance?

5. (please see conrnenB on Q.l)\Mrich kird of initiatives your school is taking for

the prornotion ofboth dominart and minority cultnal capital in a non-conflictual

manrrcr?
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5. How do you rnotivate tre strderts coming from fte disadvantapd frmilies b
ensune their active fficipation in cultne relaEd activities?

7. As a teacher how do you tolerab language diversity in classroom while Eaching

content relarcdto national or foreign languges?

8. According to your eryerience which particular straEgies have proved effective in

developing multilingrral langrrage profi cierrcies in strden6?

9. As pareirb are corsidered first Eacherc, so how you ensure the involvement of
paren$ for stengthening academic capital ofsfirderfis?

10. How a Eacher can ensulE equal participation of all stderts (irrespective of fireir

ftmily background) in classroom activities? I hope you will narrate the frcts

keeping in minds tlre practices your follow in classroorn

I l. How the corrcept of equality is being promoEd annng studenb to strengthen their

social capital?

12. Does yotn institution has prescribed sonrc guidelines for rnaintaining ttre

uniformity of languap and conmunication patierns?

i. Ifyes, then kindly sharp a briefdescriptionofthese guidelines?
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ii. If no, then how it is being ersuned?

13. How cultural activities are inportrnt in prornoting cultural capitals in students?

Which kind ofcultral activities prn institrrion is arranging for stengthening

culnral capital of strdents?

14. As educational attainnprfr is considered a strong determinant of social

reprodwtioq how do )ou ercure the hig[t achievenrcnts of your studenb in

terminal elrams?

15. floes your institutions is oftring sonrc sort oftrainingintroductory sessions for

ensuring occupational/Eclurical mobility of stdenb?

16. As ideological practices are basis of social reproductiot which kittd of initiatives

yow institrtion istaking to crcate religious harrnorry ailpng sfidenb?

17. As ideal Eacher studerfr' relationslrips play an inportrnt role in developnrcnt of

productive individuals, so which kind of instuctional activities are utilized for

ensuring such relationship?

At the end I would like b ask give any suggestion based on your experience that

how the teachers nptivate stdenb of diversebackground forpromoting distinctive

cultrnal capitals.
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Do you like to give any sugestion for pur irstittrion in this regard?

Thank you very much indeed frr sparinglour value able tinrc for this research and for

contribrtring for societal cause.

Ittlay God bless you

tv2



Apeldix 5: Transcribed rnterviews and Focus Grcup Discussions

Analysis Interyiew Guide for Teachers
Education and Sociat Reproduction: Role of PuHic and Private Schools

1. Just first brieflyEll what is cultnal capital (the research will clarifi this concept to the
participant before asking for rcsporse (THIS Is VALID FoR ALL euEsrloNs)

In the field ofsociologl, cultnal capital conprises tre social asseb of a person
(edrrcatio4 intellect, style ofspeech stvle of dress, etc.) that promote social

rnobility in a statified society.
2. Do you think that rse of various pedagogical techn[ues can prormte cultural

capital ofstudents?
i. If yes, tren kindly state which kind of pedagogical straegies you are practicing?

Pr: Role play,

P2: Flipped class roorq Self-learning learning by doing
Pr: The cultural capital of strdenb can be affectively contolled by various pedagogical

Echniqrcs based on student cenEred baching ard learning; When the focrs is strdent his
behavior developnrcnt is elgecEd. Continuow rnotivatioq errcouragenrcnt and relaxation
from economic problems are key Echniques, I am uing frr cultrnal gpowttr.

Pa: Yes pedagogical bclmique holds considerable valrc as these are the most effective
npfiod ofexploring learners as well as r.urderstanding their abilitieswit skills. Motivation.
elposing and sonretime challenging them is ftw oftechniques I have used.

Ps: Smart lab (use ofMCQs and video description for elplanation)
Pc By recomrnending books that are easy to purchase, teachers can provide reading
maErial,

Pz: Curriculum is oudated and Eacher taining is not being ensured keeping in view tre
emerying tends.
Ps: teaching sfaEgies to support sh.dents and help them Surprised, I let
my student know that ifhe needed to hl<e tinp offto be with his Rather, I
am ttrinking about how we can Each in tinps of uncertainty and how we... So how can

we, teachers, be that "dancing cla16" to balarrce our
Pq Pro: classroom disctssion and also give verbal ftedback
Prr: fstndenb are learning b calculab the arcaof a triangle, instead of ... until the age of
l6 in most states,

Prz: Inost commonly understood as the approach to teaching is the theory and practice
of learning and how ttris process inflrcnces, and is inflrcnced by, the social, political
and psychological developnrcnt of learnerc.

Pn: Yes it can, like ifwe engage studens in mixed Sollp work activities.
Pr+: I use personalired learning and inquiry based learning i.e. I encourage them to
participate in class by asking qucstions and deal with their personal problems and solve
ftern
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iii. If no, then kirdly sugsst suitable ilEasure for strengdrening cultual capital of
sudem.

Pro: We need to malc it possiblethat children from all the classes should sit along under

the sanrc roofthat can help to stengthen their cultnal capital because differem buildings

ard wittr diff€r€ft systens actrally makittg their wap apart
Pu: Hidr quality, nrcaningful, ad cultwallyresponsive digital corfrerf rnrst be available

... tlranother areas of social and eco- nomic activity (IJNESCO World Education.

Prz: In the field of sociolory, cultural capital conprises fte social asseb of a person

(educatiorL irfrellect style of speec[ style of dress, etc.) ftat pronnte social mobility in a

statified society.

3. How do you ersurt that children fium diveme background are lfflining similar
cultunal capital? What rechanism you use to deal with the divenity in your class?

Pr: No frvoritism ard giving equal opportunities.

Pz: Repeat the answer in English & L.hdu Ep contact Recap & Consolidation at tlre end

of discrssion.

Pr: Since not all children in a classroom belong to sailE background, so similar cultural
capital developnrcrt is inpossible, brtr effor$ can be nnde. So, we have to deal with
different teaching Eclmiqws ranging from hetnistic to force teaching"

Pr: Cultural diftrence is the stong elenrcnt which can be used as tool frr character

building of strdenb by tsaching them how b deal with anything not match to their
properties. So we try our very best to rcrnove culanal barriers by giving examples of each

other, making ffrem erplore mrltiple positive frctors ofdifferent cultres.
Ps: the grouping of studenE is done on lhe abilities ard interests of the task there is not a
ttard ard frst rule fur grorying orany particular patErn. All students receiveopportunities
to complete the task ard tlrcy are corsidered and served as a stdents, not a societal member
from a particular class. Lhlilc privab secbr ffre privilep is given to either the needy or
the best performer in tlre subject regardless the class or creed she belongs to.
Po: By using national language to teach those studenB who are urable b understard foreign
language

Pz: Teachers cannot cope up diverse studenE ard as a result strdenb preftr to leave school
Ps: Jump to wala to promoE diversity in pw school and community . Encourage Eachers
to tse different ... a great deal ofeconomic diversity...
Pc! we maintain consisEnt comrnnication ard alsoacknowledge to every student. We also

give fieedom and flexibility b the studerils.

Pro: Actually this is not trappening Ttrc difference in the fee is already separating the

backgrounds ouside the school building. In my class I never let someone ftel special due

to his or her background.

Prr: In onr irrcreasiSy diverse ard multicultral society, ifs more inportant than ever for
... awareness and inclusion help studerils wifrr different backgrounds andneeds
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Prz: Most people would say it's to learnthe thrce R's: reading, writingand .arithmetic. Bnt
a school cultrne that pronnEs diversity in the classroom Eaches studenb sonrcthing that,s
more imporant.
Prr: Students alt not dealt aceording o their financial or social statrs in the society but
rather tlrough their inerest ard academic performame. I discouage any activity or
exhibition of unnecessary ard e:pensive learning tools as well in my teaching.
Pu: BY providing them efirical knowledp, which is inportant fur all, help to ensure
equlity in classroor4 keeping their level in mind and dealing them accordingly.4' To what extent elite culture rclated competencies affect the grading of students

than scholastic performrnce ?
Pl: To sorE q(Ent

Pz: Grading does not depend upon elirc culture compeErrcies or depends least
Ps: EliE or any other culture has nottring to do with grading of studerB in our institutions.
Grading is characterired purely on the scholastic performarrce as focrs is, building thefoundation of orn natioL but a mirpr culprit group cannot be ignored for involving theirirdividual acb.
P+ our institutes have not the reflection ofthis believe as our intertions are highly involved
to remove culturar barriers and firter conpetitions on the academic basis.
Ps: Not at all, but elite class students have rnore opporfimities than middle class students
Pc: Elie class str'denb can perform better due b beter facilities such as tuitions etc.P,:

P$ describes that eachers are professionally tairpd and ... TtE scores ard grades that eachpupil obtains rrrcasure the degree of achievenrcrg perfurmarrce and highacademic achievement of studenb than any other frctors.
Pe: In public sector schools all studenb are teaEd equrally.
Pro: UP b very low e:rtent becarce sfi.denb from eliE.uit., rsually have their own elitegoals which require schorastic performances ofthat standard.
Ptt' Prz: up to very low erilent becaue strdents from eliE culture wually have their ownelite goals which require scholastic perfu'runces ofthat standard.
Prr: Doesn't affect my teaching at all.
Pl+: according to nrc, studenE have stong backgrounds, are npre confident and are quick
l_earner but grading trem j.ot becaue oftheir background is not rigrrl5' (please see comnrcnts on Q.r)wrich kind oi initiatives your school is taking forthe pmmotion of both dominant and minority cuttural capital in a non-conflictual

rnanner?

Pr: Educatiort style of speech,
Pz: Meritocracy, Transparency and creating cultural harnnny by different culturalpresentations in gatherings.
Pr: wren students from minority cultural- are given friendly environrnent and they areprovided facilities along sMents wittt dominant cultural, an equul cult,ral development is
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evident. Also, frierdly inbraction anpng the strdents and strict discipline are key frctors
our institution is following witrout catsing any conflict between two different cultural.
Pa: lvlaking anylhing inEresting can rcnDye all possible negative frcbrs from any case. So
we ensuE that our sfidert ty b develop a frierdly relation with others having any
contradictory roo6. We invirc any exception ard lisEnb fireir believeand alsoappreciaE
as rnrch as possible.

Ps: culfirral capital is sonrettring inbuilt very srnall amourt can be created or produced so
in my view teaclrcr can only facilitaE to malc a student able to use the ability of being
adjuted in the class. Our school is fieating everlone equally no diftrcnce between cast
crced or religion- tre elie culture is fourd in privab sector Alhandolillah we are wetl
fained and well awane ofour role as a society makers we do rpt show such gradations.

Po: Schools are not taking serious initiatives inthis regard
Pz: exfa classesarc being arranged in tris regard bu not frequently. Sfidenb have to work
on their own pace

Pr: Practice good manrrcrs and developed good conrnunication to minimire the gap and

we don't have a discrimination problemherc.
Pe: practice good nrannels ard developed good communication b minimire ttre gap and

we don't have a discrimination problem here.

Pro, Prr, Prz: I think no school is taking tris initiative in non-conflictual maruEr.
Prr: Non-biased eaching staEgies are followed at my school. The policies of my school
do not allow any teaching practice which would discriminate between ttre rich and poor or
that rnay be racist.

Pr: My institution welconps all to get admission in it taking similar fees from both
dominant and minority.

6. How do you nntivate the students coming fiom the disadvantaged families to
errsurt their active participation in culturr rclated activities?

Pr: Appreciating their litfle achievemenE, positive reinforcenrent, eliminating the barriers
Pz: Praising his proficiency. Offering him scenario to perform. Helping him flourish his
talent.

Pr: The key factor for studerils to forget everything about their cultral background is to
kcep tlrem btsy in activitiesthat might be curricular or enEacurricular. So nrotivation and

competition keeps them active and brsy.
P+: Again I will go fur nptivation technique which support them to forget the worst and

dig the best. Making it fun for the children's b keep them away from all the disaclvantages
they had in their mind.

Ps: There is a good forum of sfidenb' council, who has nrembers of all classes, showing
best rnanners so they trelp the sMenb in their problems of settlenrcnt and other related
issues.

P6: nonnally, all the students show equal perforrnarrce and seem mature enough
Pz: we give them rnore opportunities to slow learners for asking questions
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Ps: Schools that acknowledge the diversity oftheir sfident population understand the
... their classroom should actively dermnstate to their strdenb that tlrcy genuinely
thot€hts, and ideas that are inportant to their cultural ard social perspective. ...
Teachers can play a big role in helping these studerts succeed ttnoudr this str.atery.
Pc: Girls Guide (council) helps the sfirdenb to participate in different ftstival ard social
activities and also physical Eachers practice ditrEr€nt physical conrpetitiors in schools
Pro: I rnotivate sMents through personal counseling I rnually Ell him that you have to
change yourself and give him confiderrce.

Pttr School-based spor6 ard activetarsportprourde opportunities for
phpical activity...activitylevels are direcfly relatedto ttrc opporhnities theyhave to
be active.

Prz: A multicultural society is best served by a cultrnally responsive curiculun. Schools
that acknowledp ttrc diversity of their stdent population understand the imporance of
prornoting cultural awareness. Teachers who are interesEd in fostering a cultural
awaretEss in their classroom should actively denpnstate to their students that they
genuinely care about their cultnal, ernotional, and inEllectual needs.
Prr: Elfra appreciation is given ifttrcy are stuggling to achieve the level ofelite studenb.
Pu: BY communicating treir problems witr ffrem ard dealing with them as they understand
the lesson, by ensuring equality inclass.
7. As a teacher how do you tolenrte hnguage divenity in classrcom while teaching

content rclated to natioml or forcign tanguages?
P1: By applying sonrc rules, norns inthe class,
Pz: Asking him to try ttre said langruge even if he can't. jwt for uniformity.
Pr: karning is not possible before providing a peaceful learning classroom environnpnt.
This is the principleour institution is following. So, strdenb are rnade to follow class rules
and regulations and use only national language for avoiding any misconduct.
P+: Limitatiors and rules are made b enclose diversity deliberately. By limiting our
strdenb to speak only limircd conEnt can nemve that problern
Ps: nV subject is very neutral ard .has nothing to do witrthe language oraccent, so I think
nofting b write or elpress aboufi it
Po: I tU to use both languaps in class, but rnajority of stdenb can understand and speak
English in an appreciable way
Pz: basically, only foreign language is preftrred for conrnunication. But ifsome students
frce language related problems then extra classes are being arranged for improving their
language related competencies

Ps: Promoting a school culture ftat valrcs diversity in the classroom will... Skip
b ConEnt ... diversity in pu school, available as a fiee download you can print for your
... All these factors work togetlrer to inform how sMents (and Eachers, ... When
schools take inclusive and responsive approaches to diversity
Pg: wo are having sanrc language no foreigner student.
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Pro: By understanding ffre inportance of both languages
Prr: English as a secord or foreign language is the use ofEnglish by speakers witr
different native languages. Iangrup edwation for peoplelearning English rnay be known
as English as a second langrrage (ESL), English as a foreign langrnge (EFL), English as an
additional language (EAL), or Engrish for spealcrs of other langu,ages (EsoL).
Plz: Saft Classrooms elplolts how edrrcators can use social-ernotional learning to create
rnore accepting classlooms where young people feel empowered to irremrpt bullying. Each
issue irrcludes ideas ard resourpes fur edtrcatrors, parents, stdents, and their allies.
Prr: Rigorow corection of mistakes is done b enharrce language skills.
Pr+: I always encourage studenb b speak t-hdu in class, no word of punjabi is allowed.I
also ask tlrem to rse English words in crassroom witr each other.
E. Accordilg toyour experience which particular strategieshave prcved effective

in developing multilingual language policiencies in students?
Pr: Role playing Dscrssion
Pz: Discrssion of cornnpn sertences.
Pr: Studertrs arc encouraged to have goup inbraction with each other. Also it is practiced
that when a student learn sonrethiru; tre is advised to bach and share it, with his ftllow in
his own language and el@nt b lheir frantmess. This act has been found useful to enhance
sfidenb linguistics skills ard proficiencies.
P+: BY ending tre lecture allowing ilrem to elplore each other by their langgage and help
to teach one arpther different words witlr their rses.
Ps: in my experience the Eaching erperierrce ard the versatility of a Eacher makes a
diftrence. A good Eacher has to nrah ablend ofverbal and nonverbal srategies to make
the students able m underctand tlrc topic. For enmple, group task and lab work in which
strdenb have to do hand on activities are mone realistic ard practical in this regard.
Pc: I ue b pronounce twice or tlrice those words in which studenB are feeling
pronunciation relaEd compeEncies, catharsis
P7: nonnally all tre studerts speak one ard only English langrrage
Pr: Policies and practices with respect to edrrcating English learners (Els) in t1e United ...
Young children are eftctive ard efficient (second) language learnerc.
Pc: As a teacher always be kind and supportive for learning. Value each learner in tlre class
eqully.
Plo: I think you can talk subject with them in English but in person whenever ttrey tralk to
you should emphasire on national langrnge.
PIr: Multilingualism is tre use of nprc than one languap, either by an individual speakeror by a group of speakers. It is believed ffrat multilingual speakers
ouftumber nnnolingual speakers in the world's population.
Prz: The aim oftris chapter isto provideedrcators with backgrourd knowledp on English
language learners and infonnation on how b betEr assist culturally and iinguistically
diverse students to develop the literacy skills cnrcial fur academic success.
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P13: Using mixed languge in classroomcan help. Although I don't we two languges very
often.

Pl+: Reading and Creativewritingon diftreit topics prornob proficierrcy in usage ofMulti
langruges.

9. As parents are coreidered finst teachen, so how you ensure the imrolvenrcnt of
prcnts for strcngthening academic cafltet of strdents?

Pr: By rnaintain a continuous contact witr pareirt,
Pz: ParenB teacher nrceting
Pr: Parent have key roleto rmking their kids successful in all fields of lift. It is because of
the fact our institution has nrade itpossibleffre active participation of parenfs in their child
edrrcation by making Eacher-palent nrceting on monthly basis. So, strdenb work hard to
slrcw excellent progrcss before their parenb. It has a stong effect.
P+ Parpnts are the best tool for encouragerprfr. our instituE mala
parenb and request them to appreciaE their child as to nnke them
from frmily rnake their nrcntal ability fnesh and blossorn
Ps: The word cultural capital ald academic capital are two different capabilities .one
student may have ttrc abilityto adapt tre new envirorunent very easily but he /she may not
have ffre ability to score nxrtE. The parents ane much nore important ftan tlp institution.
Educabd parenb can help ffre strdenb b overcome the deficiencies of academic staff and
mak fte studerr able to cope with the psychological ard philosophical problems faced by
hirn/her atthe institution. No one knows the child betbrthen the parents so there are forums
in our institution which involve tlre parenb like PTA and the parent Eacher councils which
work together for helping the needy students b overcorne any adjrsunent problems so that
tlrc academic progress can be ensurpd.
Pc Sonrc parenE get over-involved for inrproving perfrrmance ofdrcir children, but I think
par€nb should tust on teacher regarding developnrcnt oftheir children. parents must focus
on children moral developnrcnt at initial staps
Pz: Parenb involvenpnt is limited till grades. Otlrerwise they do lrct focus on daily life
activities of their children. Parenb are required to nptivate their children for making the
time trable to pay equal attcntion towards all subjecs
Pt: Teachers who focus on parert engagenrcrt often see a profound ... in school events or
acti vities, and teachers provi de learning resounces
Pc: Parenb Teacher association helps to participate their contibution in academics.
Pro: By tre rig[rt communication and taking them in loop and by counseting them time to
time in a right wayand to make them realire
Ptr. Prz: Education in Pakishn is overseen by ttre Federal Ministry of Education and
the provincial governnrcnts, wheleasthe ftderal govern[Ent rnosfly assists in curriculum
developnren! accreditation and in the financing ofresearch and developrrcnt
Plr: Constant conmunication with parenb.

it possible to satisfr
shine rnore. Support
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Pu: Conurunication plays vital rcle, I as a Eacher set rneetings with paren6 to discuss the

performance of strder6.
10. How a teachercan ensurt equal prticipation of all students (irrespective of their

family backgrcurd) in chssroom activities? I hope you will mnate the facts'

Ireepng in minds the pactices your follow in class roonl.
Pr: By designing diffErent activities accordingto the rrrcntal abilityofstrdents.
Pz: By Asking Questiots from tlrern
Pr: In my area' majority studenb belong poor bac$round. So motivation and

encouragement are not enoug[r only. We have b frcilitate studenb, then students are able

to compete and take part in all activities irrespective oftheir background.

P+: Discussing and challenging help sildenb b participate. More than that rnaking goup
and ffnowing conpetition betweenftem make them able to put their ftoug[b ont
Ps: in Govt sectorthere isnot a big differerce inthe Soups of sfidents from different social

classes but still the differerce is tlrere and ttrc rnanapnrcrt overall is taking good care to
reduce the concept. It is obviors that fte studeril who has a good bachp for studies at home

will perform betrcr in class, but tris performarrce is not backed up by social class only there

are many other frctors ard in my viewthe rnost inportant frctor is the level of education

of the parenE. I have twin sisErswho are in flre top performing sfiderts but their frther is
not a big earner. Ttrc differerrce courcs from the rnotlrer who is very vigilant for ttreir

daugtrEr's education. So I trink minor ups ad dowrs of the rrnney does not count. The

awarerrcss fur betEr education counb.
Po: Teachers are required O l<eep all studerts active during class as if some studens will
get ignored then teaching cannot prove effective. I do not highlight that specific student
who corunit a mistake, bu guide him or her indirectly.
Pz: we try b frequently ask questiors fiom those strdenb who are averagp or below
averagc for their better undershrding.

Pd Acttlally we ane having sanrc cultrnal baokround so there is no specific problems we
have. All shrdenb follow same rules and regulations.

Pc:

Pro: Usually I don't ttrink trat classrcom participation rclaEs with frmily backgrounds.
Usually rnajority of teachers don't even have student's background in their mind during
class academics.

Prl Prz: Usully I don'tftink that classroomparticipationrelabswith family backgrounds.
Usurally majority of teachers don't even have student's background in their mind during
class academics.

Pr: All students should be given equal chance of voicing their opinions. This can be

ensued by picking on students b share views ratlBr than jrst listening b the oubpoken
ones all the times.

Pr+ Before and after lesson, I ask qucstions from sfidents, I grve them opportunity to ask
questiors and answer.
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11. Horv the conceff of equali$ is beiry promoted ermng students to strengthen their
sochl capital?

P1: Giving them fair ard equl performing opportunities.
P2: By Transparerrcy and nrcritocracy
Pr: Studefts are nptivated o work in groups, also learning by activities and siting on sarrE
deslc, ad slnring their lmowledge are frcbrs stdenE learn. It is also our grading and
examination system that force them believe in equality.
Pr: Giving them instrctions b malc an eftctive society by tellirg the inportarrce of bond
rrceded betweenthem. Designing mrltiple gaflps b mal<e them aEam can help t6em a lot.
P5: In the governnrcnt set up as all tre sources or rnost ofthe rrsourrces ane provided by the
goveflxnent and teachers are also selecEd by ttp authentic sources so the opportunities are
equral to all. I ttrink ffre teacher rnost of tlrc tinrc gives an edge to better performers not to
fte betEr dressed ones or the strdent with beter accent or cornmard on English erc.
Po: By removing ttre label of brilliantor slow learner from sfirdens and by minimizing the
diftrence among strdenb having branded thing and nonnal thinp i.e. laptops, tablets,
etc.

Pz: Concept of equality amorE the strdenb of eliE ard middle ctass remain limited till
school as they end uually end up their frierdship when tlrey leave school after completing
their grade

Pe: Junp to Facilitatols and Barriers b education as a nEans for social ... - In ttre
following facilitators and ... educational and social equality if ... been, instruments
toreinforceor ... parcnE, Eachersard stdenE, in... civil societyard social capital.
... definition ofeducatiorfs social role
Ps: schools arangs diftrent curricular and co-curricular activities which ensuring equral

access to opportrnities to enable studerts to fully participaE in the activities.
Pro: I think it is not being prornoEd at all rather we are pronnting concept ofdiscrimination
by our edrrcation s)6tem rigtrt from the word go.

Pr r: I think it is rpt being prornoEd at all ratlrer we are pronnting corcept ofdiscrimination
by our education s)6tem rig[rt from the word go.

Prz: There are many neasons to believe that increased educational opportunity and
achievenpnt lead to social progress. Tlre aim of this chapter is to ercmine how education
can promoE social progress.

Pn: I don't think ib taken into much consideration by rnajority.
Pr+ BY glving equal opportunities to every stdent, by regularly changing their sitting
place.

12. Does your irstitution has prescribed sonrc guidelines for maintaining the
uniformity of language and communication ptterns?

13. If yrcs, then kindly share a briefdescription ofthese guidelines?
Pr: Each student will speakonlythe national language in the schoor.
P2: Only one language for communication is allowed.
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Pl: In otder to rnaintain a langruge uniformity, all sfidenE ale advised to speak and
national langruge LJRDU and dort't their local/bngrr language PLJNJABI.
Pc Resticting any local langu,ago, Permiffing unity langruge syst€nl Checking their
cornnunication ard practicing with thern
P5: )Es there is a Ploper uniform for stdenb, a drcss code fur Eachers ard ttrc common
langrup which is I'hdu or English for tre conmunication There are grolps of students
who anr responsible for locating the problems among students in tlrese lines of aa3usfinents
or other academic relaEd problems.
Po: Studens are advised to speak in English languap brr iftlrey are facing any difficult in
understanding solrE topics then ffre we oflhdtr/tocat langrrage rnay be prornot€d
Pz: )€s it has been instrwEd by school adminisfation u,"t you have to speak only in
English langrrags

Ps:

Pe: )€s all rules and regulations are pre-define ard followed by all teachers and stdents.
Follow same lang,age for nrcdiun ofirst,ction ard teaching.
Pto: Yes' our institution btally based on foreign langnge communication so it already
beconrc uniformity of language patbrn.
Plr. Ptz: Yes' our institution totatly based on foreign langrrage communication so it already
beconp uniformity of langruge patEnr
Prr: Policies have been made b ersru:e all sMenb speak in the sanrc language and people
from diverse backgrounds are emplopd at school so that there is a variety ofdialects thatthey all communicate in This encourages the studens coming from diftrent frmily
backgrounds to learn b conrnunicate in diftrern ways.
Pt+! YGS, our head teachers communicats the guidelines to rse specific language with
bachers, tinB to tinrc in nrcetings.
14. If no, then how it is being eruured?

13' Eow cultural activities are important in pomtirg cultunrl capitals in students?
which kind ofcultunal actMtiesyour institution ir analging forstrengthening
cultural capitat of students?

Pr: Ianguage relaEd activities, forkevcnb, and nationar evenb.
Pz: Cultural Presentatiors. Songs, Skis, Darrce.
Pr: Culufal capitals can be prornoEd by celebrating local or folk evenb and funfair and
national dap.
Pl: Farcwell, cultural evenb, fimfrirs, historicar cerebrations.
P5: in my view the cultural capial is the ability to gpt adjusted in different culture so theculfural activitiesenhance the awarerrcssabout the social r.trp urra inEresb and i6 a great
opportunity to get attached witlr each other.
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Pc in my view the cultrral capial is ttrc ability b gpt adjued in differerr cultue so he
cultual activitiesenhance the awareircssabout tre social setup and inErests and its a great
opportunity b get afiached witr each oftrer.
Pz: Previously, srch t}rye of activities was cordrrcEd bu now they are not being arranged.
These activities are limircd till grade 8. Schools are not aking initiatives in ttris regard, as
they never bother about the cuhre of strdenb
Ps: In the field of sociologt, cultural capital comprises the social asse6 of a person
that pronnte... The cultural capital of a person is linked to his or her habitus (i.e.,
embodied dispositionand tendencies) ... Bourdieu I nrcasure high school strdenb' cultrral
capital using self-reports of involvenpnt in art music, and tircrature.
Pc: Organize different festival according b different cultnes like Cultryal Extribitions for
the students can makes ttrem frmiliar witlr their cultural capital. It also helps the students
to reprcsenb fteir backgroud and participarc actively.
Pro: Well these activities realire ffrem their trc cultne and identity ard develop some sense
of uniformity in thern our institution is doing sonrc good work by celebratini all cultural
dap and national days.
Pr l: Well these activities realia them treir true culture and identity and develop some sense
of uniformity in thern our institution is doing sonrc good work by celebrating all cultgral
dap ard national days.

Prz: In the field of sociolory, cultural capitalconprises the social asseb of a person
(educatioq inbllect, style of speec[ style of dress, eb.) trat pronnE social rnobility in a
sfatified society.

Prr: I cannot quote any.
Prl: Cultural activities are cnrcial b bring awanerrcss in the students about their identity
and self, they learn a lot from their cultural festivals ard different competition programs
arc arranged.

14. As educational attainnrcnt is considered
repoductionn how do you ensutr flrc high
teminal exanrs?

Pr: By developing the social Values ard rprms
Pz: By critical ffrinking problem solving and reasoning.
Pr Ps: Well, to attain edrrcation which is spccified as a goal of social reproductioq this
inplies studenE mrst be higtr in values ard norms, which is guarantee of good results in
e)@ms. As, being a disciplined studen[ he/she will care of hivher study.
P+ Pc: By involving hinr/trer in srccessive discrssioru. Encouraging him to ask questions
and allow hiny'her b actively participaE in class work
P7, P3i You cancopy, download or printoECD conEnt frr yo.r ownuse, ard you ...
Equity in edrcation can contribuE b economic conrpetitiveness ard social cohesion.

t strcng detenrinant of social
achieverrcnts of your students in
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Govenrnenb to provide high quality edrcatiorL significant disparities
in edrrcational ... strdemb scorpdbelow l*vel2 inreading on the 2009 PISA test
Pg: we are using classroom assessnrcril teclmiques and assessing different goup work of
sfirdenb also corduct class Est for preparation.

Prq Prr: Obviotsly by hard work ard grving them tougfr tinrc in preparations and make

them ftel like e:oms befrre exans so that they tmow what ftey have to frce.
Prz! The degree of social reproduction varies considerably between industialized
counEies, raising the question of which instittrional regulations prornoE or restict this
process.Etlucation is consideredthe rnain npdiabr of socialreproduction. Because school
fiacking
Prg: Consistfft assessrrcnt tasls and corection ofmista}es is done to prepare them for the

eromination.

15. Does your institutions is offering sonrc sort of tnaining/introductory sessions for
ereuing occupationaUtechnical moHlrty of students?

Pr: No
Pz: Yes by oftring activitiesaborfi corstrrction of diffencnt handrnade static ard movable
projects inclding npdels ard rnachines and art work innovations.

Pr: No
P+ Ps, Pe: Yes, to sonp exterft.

Pq Pz: Teacher edwation irstitrtiors may eitrer assunre a leadership role
in tre tansfonnation ... l0 INTRODUCTION Edwational spbms around flre world are

urder irrcrcasing ICTs enlrance ued to srpport tlre learning environnent
by providing tools for... Studenb should elperierrce both tlpes of uses of technolory.
Ps: in- services taining which practice problem solving skills, interpersonal skills and

Echnical skills.
Pro: No in our campus they don't brt in main campues they have counselors which do so.

Prr, Prz: No in our campus they don't but in main campwes they have counselors which do
so

Prr: Yes, to sonrc er@r[
f6. As ideological practices are basis of social reprcduction, which kind of initiatives

your institution is taking to crcate rcligiorn harrrnny armng students?
Pr: Through Tolerance and prornoting ttrc brotherhood culture (respecting tlre views of
others.)

Pz: BY teaching to teat all religions respectfully. Ard not allowingto criticire any religious
belief.

Pr: We encourage every stderil belonging to any backgrourd and religion and provide
them equal opportmities to acquire education and in co-curriculum activities. No
frvoritism is the key to religiors harrnony.

Pa, P5,P6: Welcoming evet)one on the basis of equality, arranging them only on the basis

of academic record and shrting the day with special patErn
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Pz, Ps! It is concerrcd with edwational airns, meffrods, institutions, administation and

curricula in relation to fte ecorpmic, political, religiors, social ard cultural forres.
Pc: Every percon is free to practice their religious activities and school also allow to do
those things which are acceptable for all religiors concenr"

Plq Prr. Prz: Well thcre is no srrch particular initiative br.r we have sonp good practices like
on Clristmas we malc tlprn ftel we are withthern
Pn: Can't quote any.

17. As ideal teachersttdents' reIatiorehip p,lay an important rule in developrrent of
poductive individuals, so which Hnd of instructioml activities arr utilized for
ensuring such rcIrtionship?

Pr: Activity base [rarning Grorp discussions, A Eacher with keen observations and high
level ofmentor.
Pz: lrteractive learning

Pr: Teacher sfidenE' relation is vital in characEr building and edrrcation. We oftr a very
friendly envircnmerfr b every child ard our concern is to polish his hidden abilities in
whatever field he is interesEd. Players art ercouraged and even we provide tlrem
opportunities to play at Tetsil/Districtlevel. Similarly, the sfirdenb which have interest in
co-curricular activities, they are provided opportnrities. Along with tris all, fimdanrcntal
focrs is on their education ard gpod results in exans.

Pr P+ Po: Practically inplenrcnting their knowledge, glving team exanples from real lift
by relating it with ttrerrr, pufiing possible effort to develop an empty relation by
understanding their hudles ard queries.

Pz Ps: irvestigate and understand bacher perceptiors of the relationships between ... it is
important to understand ard respond to individrul student cultures. ... spoke of and wrote
about the importarrce of planring high quality instuction in providing for ... Such
involvenrent also provides for the developnrcrt of social skills
Pc! wc teach them witr passion and erftruiasrn Know about tlreir inbrests.
Pro: Personal counseling is the best activity in my opinion. I don't fird any otrer activity
such effective
Pn: Personal counseling is tre best activity in my opinion. I don't find any other activity
such effective.

Prz: A few years ogo, I stdert of mirp lost his frther to an une)pecbd illness that took a
urong turn. Two days laErmy studert carne to class. Surprised,I let my studerf know that
ifhe rpeded to hl<e tirne offto be withhis frmily, Iwould laerworkwith him to help him
catch up on maErials he would miss.

Pn: A stong teacher -+trder[ rplation is developed by keeping a close contact with
sfirdens. Helpittg trem identifr treir wealslesses ard suggesting effective strategies to
bring improvemenb.
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At the end Iwould like to ask give ary irggestion based on your experhnce that how

the teachens rmtivate students of diverse backgrcud for pomoting digtinctive

cultual capitals,
P1: Only through giving rcspect b tlrc views ard thoug[tts of others.

Pz: Understand how to speakdaily lift senbnces in cultural langwges in difflerent cultural

languages.

Pr: For this, we have to respect each other baclground ard there mut be respect for each

other and no one mrst have corrylex of superiority.

Pl: If 1ou nrcan to say that how tre socializationarnong different students canbe enhanced

then abacher have b make sorrE grorrys ofstrdens wiffr different social backgrounds and

can assign them tasls of interests so that they can talk to each other _and rnake themselves

comfortable in the class ard the institrrtion. Field trips ard strdy tips at a distance from
honretown can also provide an opporturity to socialire at this ap.
P5: weshould have sonp sort ofconunurity programs forfimding those sfidents who want
to sfirdy bu cant continue trcir strdy due b low inoonrc oftheir parens

Pq Pro: we mrst crtaE awanerrcss arpng thc strdenb of elib class so that ttrey can take

part in activities related to social work We nnrst creaE that awareness among our all

students that if society is giving )ou many things then you should also try to return back

sonrcthing for the welfrre of society.

Pz, Ps, Po: develop active and friedly relationship with strdenE ard also makes easy access

for them to cornnunicaE witr Eacher. We also allow stderB to learn viasocial websits

and guide them b rse it purposefirlly.

Prr, Prz: Well first of all don't jdge them on their baclground rather jtdge them fairly on

nprit and never nake a sfirdent special in frort of others. This will aubmatically develop

distinctive approach in them of uniformity and nprit
Prl Pr: Teachers should alwap have proper knowledgs aborf studenb' problerq their

stengttts and wea*nesses. By dealing with flreir prcblems, studenb can build tust on

Eachers which can help bachers to rnould their personality in to cultural capital.

Do you like to give any srrygestion foryour irstitntion in this rcgard?
Pr: Tlrere are many activities, which can be trclpfirl to enhance or polish the cultural capital

of sttdents at secondary level, ard sonrc are in practice also but ffrere is always a room for
rpre. I think the institutional nranapnrcnt can arrange cultural exchange program at the

province level or public privaE secbr level to make students awarc of different cultural

elperiences at tris ago. This can suely polish tlreir ability of adjustment in different
irstitutions in future.

MaIG ditrerent staEry for Eaching personality grooming and also follow international

standards for the developnrent of creative learning,

Thank )rou very mwh indeed for sparingyour valuable time for this research and for
comibuting for societal cause.l\[ay God bless you.

Thank You So Much Respected Sir/Illadam for Your Prrciorrc Time
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Anatysb of X'ocus Group Discussbns

Qulification: MSc Chemisty, MSCS, M.phil. biolory

Ergerierrce: 30 ycars, 3 )cars

Do you think tlut therc att sottE sort of techniques at your iretitutionn which are
prormtiry cultural cafltal ermtry stldeftt?

o In governrrcnt sector conrnunity diftrerrce is definiely prevailing but we as a
Eacher fy our best to ensut uniformity among all strderils.

o We don't differentiate studenb on the basis oftheir background, parenE income
o Their style of communication (prornrnciation) ard nrcntal abilitiescan

differentiate them from one another
o If anY student from our class undencstirnaE other sttdenB just dw to his/her

backgrourd then we as Eachers stongly cordemn ffris activity

IIow do you ensurc culture divenity of different stldents thrt the comilrg in your
institution is being addrrssed?

Irrespective of their background, we teat all strderils on the basis of equality. We condemn
development of inferiority or superiority conplex among sfirdenb.

Do you think that students coming frcm elite class arc nxlrc competent as comparc to
students of middle or low class?

o Yes, obviously. As drcy have berer honp environnrerf and elposures, they show
better scho I astic performance.

o And we provide them encouragenrcnt to polishtheir skills but at the same tinrc we
train them (directlyas well as in directly) not to be over confident.

o In order to avoid conflicts, we guide over-confidert strdeng in classroom to
follow classroom room disciplirp rules (how to sit, how to shrd, how to speak)

Which type of techniques you follow for r:aising the confidence of students coming
fiom middle or ow class?

' By giving them (studenb) short presentrtions, sothat they can speak in front of
class

o By praising them on performing good tasks, by grving them er(ra attention in
completion of classwork by involving them in goup discrssioru by ensgring
their active participation in co-curicular activities

How you rmnage largrnge divenity among students?

In government sector, there is much contolled sysbm b stop sfidents from bullying other
on the basisoftheir language. By oftring eqrnl opporhmities frr all students to participate
in group discrssion.
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In our institfiions botr tlpe of languagss @nglish ad lhdu) are being tsed as mode of
oonvercation. Ttrcre are no specificationregarding the use of one and only languge.

We are trying our best to heig[ren the level of middle and low class shrdenb up to the level

of elite class' strdents. BU we carnot be 100% sure abofi it brf we rnotivate them a lot o
show betEr performance.

We surely focus b provide lhun adequab guidarrce and taining as well as focts on their

caneer developnrcrfr

Formal tlpe of relationship exist barreen strdenb and rcacher

Suggestions

It is ffre dilennna of orn education sysbrn that we are jut providing education to students

and not taining we ane focwing on completion of sy'labw but on their character building,

due to heavy workload Eaclrcrs cannot pay due afierilion frr personality developnrcnt of
studenb. Though education irstitrions can corffibut€ a lot for minimizing clas
differences, but governnrcrt are required to take serious initiatives in ttris
regard. Almost we are ofsanp class from where they are coming
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