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ABSTRACT

This research dealt with the problem of developing oral communication skills of

advanced English learners. These leamers possessed knowledge about grammatical

structures but they are lagging behind in using the language and conveying the message

across. Oral commgnication is a complex phenomenon and it demands intense practice of

language use so the learners could easily communicate in real life situations. In order to

resolve this problem it was assumed that communicative language teaching approach

CLT will help in improving verbaVnonverbal language use of the advanced leamers. This

teaching method tiggers use of communicative strategies and motivation during

interpersonal communication as it involves group work and pair worh use of authentic

materials and conductance of task based activities like role plays, discussions and

interviews. On the basis of this theoretical framework, learners of advance diploma from

National University of Modern Languages (NUML) were selected for the sake of

experiment. They were divided into two groups: experimental and control group.

Experimental grcup was given treatment (taugh| for 12 weeks with CLT based syllabus

and lesson plans, but confiol group remained deprived of this treatment. During the

treament phase, subjects were kept under strict observation which was recorded on daily

basis. Achievement test was conducted before and after the experiment to assess the

performance of the leamers of both groups. The scores gathered through pre-test and

post-test were used to calculate the value of t in t-test for independent sample. The

observations of researcher and calculation of t-value of experimental and confrol goup

revealed that the application of CLT for teaching oral communication skills at advanced

level was effective.
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CHAPTER 1

INTRODUCTION

1..1 Introduction of the shrdY

The need for dweloping commuoication skills in Eoglish has grown with the passage of time

and as a resglt the de,mand for English language learning has increased around the globe. This

increasing de,mand for language learning in English has give'n rise. to many quality language -

teaching resourc€s, language teaching methodologtes and a variety of materials for language

teaching. Nowadays, learners are desirous of improving their communication skills in English

language. I^earning of English language is possible in a variety of ways for example through

elec{ronic and print mediq travelling, and study abroad,'as well as tbrough the inte,met and direct

instruction people want to master the language to a greater level of flue,ncy as well as accuracy'

Fluency in English is necessary for advanceme,nt in different fields of emplolme'nt in this

competitive world- It is considered as a prerequisite for studying abroad and g*ting jobs'.

Therefore an appropriate teaching methodology is sfiongly required for quality teaching and

lerning.

The Oxford English Dictionary defines communicatiotr as "the imparting, conveying, or

exchange of ideas, knowledge and information with words or body language". It is the most

important phe,nome,non in human-interaction. Communication skills is the capability of a person
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to tansfer his thougfuts, ideas and information he or she wants to share with people in a way that

is being comprehe,lrsible by the person on the receiving end. So communication involves two

agents se,nder (S) and receiver (R) who follows the reciprocity conditions through inter

stimulation and response.

Communication usually has two major divisions: verbal and nonverbal. Verbal communication

refers to the form of communication in which message can be conveyed through word of mouth

or a piece of writrng hence two types: oral and written communication. Verbal communication

among fusgans is quite different from the communication which takes place i1 animals. It has

some unique features like: the information which is fiansferred is of human character and uzually

conveys feelings, attitudes, hopes, desires etc. Human language contains slmbolic signs which

have arbitary relationships to their refere,nts. Sometimes iconic and indexical slmbols are also

used. Verbal communication de,mands social e,lrvironme,lrts and situations which effect

communicative events in a limited way. In this way continuous communication itself builds a

context in which it takes place. Successful 6pmmunication is context- dependent and therefore

embedded in its particular discourse community (Biz.zel,1989).While nonverbal communication

which usually accompanies verbal communication refers to the use of proper body language

during interactions.

Speaking is fundamental to human communication. Most of us speak more than we write in our

daily routine life, yet plenty of English teachers usually dedicate most of the time on reading and

writing practice in the classroom, neglecting speaking and listening skills, having no time for its

practice. Oral communication skills should be taught and practiced in the second language

classroom to develop the potential in all the stude,nts to communicate efficie,ntly in the English
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language. As (Nunan, 1991) wrote, "Success is measured in terms of the ability to carry out a

conversation in the (targe| language."

As @rown D. H., lgg4) stated speaking is an interactive process of constnrcting meaning that

involves producing and receiving and processing information. Its form and msaning are

depeirdent on the context in which it occurs, including the participants the,mselves, their

collective experie,nces, the physical e,nvironmen! and the purposes for speaking. It is ofte'lr

spontaneous, opeir-ended, unpredictable and evolving. oral communication is a rhetorical skill

that relies on an understanding of what to say and how to say it. It ranges from informal

conversations, where there is no preplanned conte,nt to formal prese,ntations which take place in

highly structured settings. As oral communication is an interactive process, so it can be

developed by gving learners an opportunity for mutual interaction. Participants involved in

mutual interaction express their ideas according to cultural setting, situational setting and on the

basis of shared experience and knowledge which helps the,m to understand each other in a

particular context. "Communication is more than merely an exchange of words between parties;

it is a ....sociological encounter and througfu exchange sf msanings in the communication

process, social reallty is created, maintained and modified" (Halliday,1978).

Learners need to learn effective oral communication skills to perform successfully in their

acade,mic and professional lives. In today's information orieirted worl4 where world has become

a global village, communication skills can be the most effective tool. With the help of these

skills, knowledge and information can be disse,minated convenienfly and effectively. According

to (wilkins.D, tg76) .communicative' means a language learner has the capacity to understand

others and phrase ideas instead of merely explaining the language through conventional notions

of vocabulary and grarnmar. Nevertheless, an effective communicator is capable to conduct
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himselflherself in variety of eirvironme,lrts like personal, professional, ed acade'mic with

confidence.

At beginner,s and intermediate level learners usually leam the basics of the language like

g.arnmar, s56t31q se,mantics, vocabulary and develop skills in exploiting the linguistic syste'm'

But at tertiary level (advanced) along with linguistic compete,nce they need to comprehe'nd and

manipulate the social, cultural and pragmatic features of language in order to acquire

communicative competence. It refers mainly to a leamer's potential to use the language

effectively. It is not only a learner's capacity to apply the nrles of grammar in se,nte,nces, but also

to express one,s opinion and negoti2ls 6saning in certain utterances in different situations

offered by various contexts which is referred as communicative compete,lrce (Hynes, 1972).

1.2 Background of the shrdY

In pakistani schools, English is taugfut as a compulsory zubject at primary and secondary levels

along with other important zubjects. Language learners in most of the schools are intrinsically

motivated for teaming English. Main purpose is to pass the examination not to learn a language.

In schools and colleges practice of language skills i.e. listening skill, and speaking skill is very

rzre as the major focus is on reading and writing skill to get through the examination'

Consequelrtly, eve,n after learning English in school as a compulsory zubject for so many years'

the second language learners retain their low performance, especiatly in oral communication.

Learning English as a subject gave them knowledge about grammar (slrnta:r), semantics and

some vocabulary ite,ms but they are unable to use language and language skills efficiently in a

social context. This lack of communicative ability is revealed whe,n learners appear for

interviews. In today,s competitive world when the demand of learning English language has

increased majority of the local graduates are facing the problem of une,mplolm.e'nt as they
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.,failed to secure jobs because of their lack of competence in the English language, evident

particularly during .interniews" (Chan, 2006)'

It refers implicitly to the lack of compete,nce of the advanced leamers in oral communication in

English language. In this way, developing oral co-munication of second language learners has

always bee,n the firndamental motive of language teachers'

The teaching of English in a second language classroom can be done through variety of

approaches and methods which are being implemented to enhance the learning process of the

second language amoog non-native speakers. Selection of an effective teaching methodology for

dweloping oral communication skills is a difficult choice. Usually, oral communication which

displays a consistent and powerfrrl link of communication with language in society is taught by

imple,menting taditional methods in the classroom. As found by (Pham, 2006) "those who do

not have a thorough understanding of CLT can hardly develop practices appropriate to the

learning contex! thus they easily return to taditional teaching."

The major challenge nowadays for English teachers, at the advanced level, is to provide variety

of context and situations to these second language learners to communicate orally while using

Enghsh, so they can fulfill the de,mands of the job market. This is directly related to the

effectiveness of the communicative language teaching CLT in second language classrooms, to

develop oral communication among Pakistani students. In this teaching metho4 teachers make

use of real-life situations, which stude,nts probably e,ncounter in routine life like talking to a

shopkee,per for bargaining, a dialogue betwee,n mother and daughter, discussion on a festival etc'

Basically, this teaching method e,mphasizes on rigorous practice and language use for developing

communicative skills in the taryet language. So the students are provided with many

opportunities for using the language and are involved in communicative eve,lrts like agreeing or



disagreeing expressing likes and dislikes, g',ring and seeking opinions' He'nce, the activities are

designed for generating confide,nce avoidi.g reluctance and promoting self learning in authentic

situations besides teaching through peers. Lessons are focused on completing tasks through the

use of target language (Littlewood.W, 1981).

English language leamers are e,nhancing language proficie,ncy, almost all over the world in order

to perform efficiently in acade,mics and their particular professions. In Pakistani context

advanced leamers are those stude,nts who joined the university after completing their post

graduation/graduation or fourtee,n years of formal education. As (Ravitch' 2013) stated an

English language learner (ELL) is "A stude,lrt whose home language is not English and who has

not yet acquired proficiency in English." These learners have studied English as a subject not as

a language and mainly want to develop their oral communication skills in order to acquire

proficie,lrcy in English language. They have ample knowledge about gftmmar of the language

and have practiced rvriting and reading during the course of study. OraUaural skills have not been

practiced in their particular institutions so they took admission in National University of Modem

languages (NUML) to develop their communicative efficiency. Their weakness in oral

communication is quite evident whe,lr they appear for intenriews at the t'me of admission.

13 Rationale
In National University of Modern Languages (NUlv[L) different English language courses are

conducted ev€ry se,mester at different levels (beginners intermediate and advanced) for

improving language skills of stude,nts. The stude,nts of (advanced diploma) join NIJML from

differe,nt parts of the counky @akistan) and we,n after completing their fourtee,lr years of formal

education are deficient in oral communication skills in English. They want to develop the skills

to communicate efficiently in order to enter their desired professions confide,ntly and



competitivety. The above situation aided the researcher in conducting research on the topic of

oral'communication skills.

1.4 Statement of the Problem
English langu4ge tearning is about effective communication. Speaker's knowledge about the

sognds, sptar, gfammar and se,mantics of a langUage are required to constnrct gfammatical

se,ntences, but simultaneously communicative compete,lrce is needed to communicate effectively

in real life situations. To acquire this ability, it is the speaker's knowledge about the use of

second language which matters. Learning a language in context is the only way to learn and use

it with greater efficiency and accuracy, but in Pakistrn it is not possible to get acoess to the

natgral contexL This can be attained througfo commrmicative language teaching (CLT) which

provides an e,nvironme,nt where communication skills cm be learnt effectively. The prese'lrt study

is designed to dwelop the communicative compete,nce of advaoced Fnglisfu leamers with the

help of CLT

1.5 Hlpothesis of the studY

Keeping in view the problems faced by advanced learners ths following assumption was made:

Communicative language teaching methodology (CLT) helps in developing the oral

communication skills of English language learners at advanced level'

1.6 Delimitation
As oral communication skills are a set of oraUaural skills, the researcher would delimit the

teaching of these skills to certain eleme,lrts so that leamers would acquire communicative

proficie,ncy professionally and acade,mically. The following oral communication skills were

practiced with the use of communicative strateges, by advanced leame,rc in the classroom where

commgnicative language teaching is emptoyed through communicative activities.
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Skill of dyadic commuoication: conversational routines and inte'lrriews'

Formulaic sequences and exchanges like greeting and leave-taking expression" telling

about likes and dislikes, asking questions and giving answers gtc.

Desoibing explainin& gving ao opinion, agreeing and disagreeing in group discussions

Giving and asking for information during prese'lrtations

Use of paralinguistic featgres in oral communications like gbstures, posture, facial

expression, loudness, stress, tempo, intonation etc.

Atte,ntive listening and giving atte,lrtion to other speakers

Achieve,me,lrt communicative strategies like appeal for assistance, approximation.

1.7 Significance of the studY

The adoption of communicative approach in second language teaching brings into light some

relevant issues regarding teachers' training, materials developmen! syllabus designing,

assessm€Nrt and evaluation. These iszues should be addressed in order to e,nhance the students'

level of language performance, especially in oral communication. So the research is significant

as it will provide guidelines to various stakeholders involved in second language teaching such

as policy makers, cgriculum planne,rs, syllabus designers, material dwelopers, mast€'r teacher

trainers, resource persons in worlshops as well as instructors and teachers, to make more

effective pedagogical decisions in relation to second language teaching.

1.8 Research Methodologr
The research was experimental in nature. The population of the study was 70 students of

advanced levet statified on the variable of grade (36% A gade 360/o9 grade 28o/o C grade) 16

studelrts were kept itr stratum A and statum B each while 13 students from stratum C were

included 6aking a total of 45 as a sample.

t
€.

*

*

*
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1.9 Research Design

It,s a two group experimental research desigB in which the sample has been divided into two

groups: expoimental goup containing 23 stude,nts and control group having 22 students for the

sake of comparison and for acquiring reliability and validity during and after the experiment'

The instnrme,nts used for the research were the achieve,me,lrt tests to measure the progress of

learners in thebeginning and at the end of the course of study i.e. Pre-test and Post-tesl

The researcher had collected data by conducting a pretest (Appendix t) of the selected sample

before treatuent in order to test their commuoicative efficie,lrcy. The pretest was developed

keeping in view the principles of the communicative laoguage teaching (CLT) method for

teaching communication skills to second language learners. After the pretest a treafue,lrt of 12

weeks was given to the experimental goup while teaching with the help of lesson plans

(Appendix IV) designed on weeHy basis. During treatme,lrt phase researcher observed and

recorded the changes in the behavior of learners through structured observation sheet (Appe'ndix

1;;. After this treatue,nt of 12 weeks a post test (Appendix VI having the same patte,r:r of pretest)

was conducted to assess the oral ability of learners ofboth groups. The assessment of oral ability

was recorded according to the scoring sche'me (Appendix Vtr)'

1.10 Data Collection and Analysis

The analysis of the data was done on Mcrosoft Excel. The achieve,me,lrt scores secured by

advanced learners in pretest and posttest were e,lrtered in the cells and perce,lrtages of both groups

were calculated initially. Afterwards, mean and standard deviation of experime,ntal and contol

goup was calculated. T-test was applied to calculate the t-value. The results reveal the differe'nce

in the performance of control and experimental group'
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CHAPTER 2

LITERATT]RE REVIEW

2.llntroduction
Rece,nt pedagogical research in the second language learning sphere reflects a multidime'nsional

exploration of the various second language acquisition theories as well as their corresponding

practices via curre,nt teaching methodologies and approaches. There are assorted limitations

regarding specific implb,melrtation of these approaches.but one compone,lrt re,mains the focal

point of language learning success: meaningful language use at all stages of the second language

acquisition process.

For leamers to acquire more advanced language proficiency, pedagogUes must acknowledge the

interdepende,nce of language and communication. The focus ea 66aning and purpose through

the leamer's e)rposure to authentic language is necessary for acquiring 
.communicative

efficiency. Communication is interactive process that involves the effective tausmission of facts,

ideas, thougfuts, feelings and values. It is d}mamic as it e,ngages us consciously and

unconsciously in communicative activities. Communication is a rymbolic process as it involves

not only flow of words through a series of steps but also facial expressions and gestrnes which

are concomitant to spoken interaction.
!
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2.2 Oral Communication
oral communication is a productive skill involving 6nssding transmitting and decoding intended

messages. It is an-ongoing and circular process because during decoding the process of encoding

already starts. At its most basic level, oral communication is the spoke,n interaction betwee'n two

or more people in a speech community in real world. It is ever changrng, interactive, ed

irretrievabte and always e,mbedded in a context. It is a continuous activity that involves two or

more people who interac! exchange information and influence each other's ideas' It is

irreversible in a way that its effects cannot be altered once a communication has taken place,

despite taking efforts to change them.

oral communication is an exchange of meaning and understanding. It consists of multiple

ele,me,nts which are esse,ntial for the success or faiftue of the interaction. The skills with which

the speaker should be familiar along with language to communicate efEcie,lrtly are: flue'ncy,

correct pronunciation, eye contact with audience, body language, style of spealong'

understanding, persuading and adapting to the audie,lrce, active and reflexive liste'lring,

polite,ness, preciseness, organizatton etc. so, oral compete,ncy is defined as the ability to

communicate orally using various oral communicative strategies for various communicative

purposes in various communicative contexts with various communicative communities'

OraI communication consists of three main steps: encoding of message (production), sending a

message througfu a communicative channel and decoding of message (reception) and its

interpretation. Besides it is goal-oriented-the sender intends to achieve certain goals which

de,pends upon the behavior and response of the liste,ner (receiver). It consists of following three

ele,me,nts: message (information), a medium of communication and complex communication

network (Sabol and OndruS, 1981,).
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Message is converted into ranguage (code) by a se,nder and transferred as a discourse through a

channel to a receiver. Usually communication starts whe,n the se,nder has information in hand but

sometimes communication process is initiated without any preplanned message or purpose as in

some stereot5pical situations like greetings, congratulations, condoling etc'

Language is tansferred tbrough a medium. This tansfer of code can take place through the

primary code in verbal communication i.e. the syste,m of arbinary slmbols along with

grammatical and pragmatic rules. Besides this dominant code verbal communication is possible

througfu non linguistic sign syste,ms e.g. using the index finger to point at things. The signs in this

tlpe of communication show analogical behavior towards other signs in the e,lrvironme'lrt

simultaneously affecting someone's behavior in a particular community. C€ftain features of

paralanguage .ue significant n orgataing the mechanism of turn taking in face-to-face

e,ncounters because it is meta communication which is inter factional and culture-tied. Non

linguistic codes can be of different tlpes but the most common of all are kinesics (body

language) and proxe,mics (space). (Friesen, 1969) explained five functions of nonverbal

behavior repetition, contradiction, comple,me,ntation, regulation and substitution. Non verbal

communication either repeats or zubstitutes what is said verbally. Sometimes it comple,me'lrts and

regulates the communicative event. But if it contadicts with verbal behavior communication

breakdown occu6. The linguistic and nonJinguistic syste,ms work hand in hand as paralanguage

stimulates the process sf sommuoication because human brain decodes images quickly while

language is decoded in a linear, sequential manner which takes more time to process. If they do

not work simultaneously communication breakup will occur. Oral communication is concurre,lrt

with non verbal communication which modifies the meaning of utterances and facilitates

exchange of idea and e,motion.
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The communication network includes sender (e,ncoder), receiver (decoder) channel and context'

A channel is a path throug! which a message is sen! represe,nting physical connection betwee'lr

comm.nicants. channel determines the tlpe of contact betwee,n the participants like face to face

conversation (dyadic communication), cell phone taft electronic media etc' Context represe'nts a

set of circlmstances surrounding a particular speech eve,nt with other components of setting' It is

vital for the production and interpretation of utterances. For example meeting an old frie'nd in a

wedding ceremony after a long time will define the context of implicit and explicit utterances of

the speakers. Conversations are not only embedded in situational contexts but also in culttrral and

pragmatic (knowledge and experie,nce) context. (Porter, 1991) put forwarded that communication

oocurs in a situation and is confiolled by the rules of social and physical contexts. on the other

han4 culture of a country is a rule goveming syste,m that defines the firnctions, forms and

conteirts sf comm unication.

Noise is disturbance which obstructs the fiansfer of a message e.g. se,mantic ambiguity, irony or

any other carxie would lead to the communication failure. In order to compe,nsate for the loss of

information in the tansmitted signal, redundancy is sometimes found in utterances. Feedback is

a response that a se,nder obtains from receiver. It imparts information about success or failure of

comm,nication. Backchannel signals obtain the fiansfer of the information that the message is

being received and signal the degree of (un)involvedness of the receiver in the communication.

They may be verbal (noises: mhm, righq really) or non-verbal (smile, head nod) and may differ

as to the degree of their spontaneity. In some contexts they may be more obligatory than in

others e.g. teachers' feedback is mandatory in the classroom interaction. In relation to feedback

on communication, (Ur, 1996) distinguishes betwee,n three focus areils of feedback to be

provided: on the result, on process, and on the language use. Response of receiver is important in
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Lwaybecause se,nder would alter his/her production accordingly. Turn taking suggests those

signals which reveal the e,nd of individual contributions and the willingness to 'yield the floor'-

linguistic end of slmtactic unit; paralinguistic (reestablishme,nt of eye-contact). Pragmatic effect

is a desired effect that a se,nder wants to attain with the help of whole communication activity'

On .daily basis, people produce thousands and thousands of words without 6aking any

re,markable effort (Chaney, 1998) defined speaking as "the process of building and sharing

meaning throug! the use of verbal and non-verbal symbols, in a variety of contextsn. ([I1mes,

lg72) suggests the acronlm 'speaking' as a mnemonic device to prese,lrt the following

comlrcne,lrts of sPeech situation:

o Settings - setting scene;

. participants - speaker/trearer (sender/receiver, addressor/addressee), audie'nce;

o Ends - functions (transactional or interactional) and outcomes (etrects);

Act seque,nces - message form and conte'nt;

o Key - tone, mood or maoner (e.g., serious, formal, facetious, ironic, sarcastic);

o Instrumentalities - channel (verbal, non-verbal, face-to-face, writte,lr, electronic, etc.)

and code Qanguage varietY);

o Norms - norms of interaction and interpretation;

o Ge,nres - genre (e.g., lecture, se,minar, story, joke) and/or a speech act (e-g., asking,

answering.

22.1 List€ning and Speaking Relationship:

In fact, both listening and speaking happen togefheq whe,lr teachers ce,nter their attention on

? speaking listening is always there. There is "a natural link between speaking and listening"



15

@rown" 2001), and teachers should pay atte,ntion to incorporate these two skills in the teaching

process. Theyboth comple,me,nt one another in almost all the activities used to teach speaking.

Developing oral cpmmunication .thh a.p*ds upon number of factors like the process of

communication, interaction patterns, @ount of information proc€ssed non verbal clueso

e,ncoder, decoder and above all the context which defines the interaction. In order to achieve a

communicative goal orally, the following two aspects are important: knowledge of the language,

and skill in using this knowledge. It is not sufficient to possess a certain amount of knowledge,

but a speaker of the language should be capable enoug[ to use this linguistic knowledge in

variefy of situations. possessing the skill of using language plays a dominant role in completion

of commgnicative goals, so the speaker should be capable e,nougfo to alter or rephrase the

utterances on the spot This ability to use the language is firther divided into two compone'lrts:

production skills and interaction skills. @ygate'M, 1'991)

2.2.2 Production skills
Wheir speakers communicate with the audience accordingly the process of production of

cohere,nt language uzually takes place at certain time and in particulr situations. The process of

production is afued by time and processing conditions and speaker has to use devices which

facilitate productions and the tools to compe,nsate for difficulties.

Whe,n speakers use devices which help the,m make the oral production possible or easier it is

ge,nerally called .facilitation'. There are four ele,mentary wala of facilitating that are e'mployed:

simplifiing stnrctures, ellipsis, formulaic expressions, and use of time creating devices.

simplification: use of parataxis (coordinating conjunction)

Ellipsis: omission of certain parts of se'lrte,nce
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Formulaic expressions: idioms, collocations, lexical buodles etc.

Time creating devices: fillers, pauses and hesitations

On the other hand whe,n a speaker wants to alter, correct or change what he or she has sai4 they

will need to make use of compe,nsation devices. These include tools such as self-correction, false

starts, repetition and rephrasing. So the processing conditious of oral language have certain

common linguistic features:

Adjustme,nts: hesitations, false starts, self corrections, rephrasing and circumlocutions

Sptaitic features: ellipsis and parataxis

Repetition: expansion or reduction

Formulaic expressions: prefaibricated units, speech formulas, conversational routines'

Formulaic sequences serve as a means to meet the communication needs whe,n language learners

and users have inadequate linguistic compete,nce. These sequernces make it easier for the heaer

to decode, which increases the likelihood of the interactional purpose being achieved' As

(Wray.A,2000) stated

A seque,lrce, continuous ordiscontinuous, ofwords or othermeaning ele'ments, which is,

or 4ppears to be, prefabricated: that is stored and retrieved whole from the memory at the

time ofuse, rather than being subject to ge,neration or analysis by the language grammar'

. 
The incorporation of atl these features, in the teachingJearning process is of parmount

importance, in order to develop students' oral production'

All these features [facilitation, compensation] may in fact help learners to speak, and

he,nce help the,m to learn to speak . . . In addition to helping learners to lern to speal

these featgre may also help learners to sound normal in theiruse of the foreign language

(Bygate, 1987).



L7

Facilitation and compensation, whe,n learnt help students and make the oral production possible

or easier, as they can be learnt conveniently.

2.2.3 Interaction skills
According to @ygate , lg87), both speakers and liste,ners, besides being good at processing

spoken words should be 'good communicators' or possess interaction skills, which means 'good

at saying what they want to say in a way which the listener finds understandable'. Spoke'n

interaction then depends on reciprocity conditions during the process of speech, so the

commgnication of meaning relies upon two kinds of skill: routines and negotiation skills

Routines are the tpical patterns in which speakers orgenir'e what they want to communicate.

The two kinds of routines are identified: information and interactive. The information routines

involve imparting information through tlpical information structures and can be divided in to

two more tlpes: expository and evaluative. Expository routines contain factual information, for

examplg stories, descriptions, comparisons, or instructions and the evaluative routines deal with

the expression of lsassning like explanations, justifications, predictions and prefere,lrces. The

interaction routines, preseirt the various ways, in which interactionS are organized dealing with

the logical organization and order of the parts of conversation. lnteraction routines can tlpically

be obserned in telephonic co4versations, interniews, or conversations at the party. These routines

present the tlpical patterns of conversation i.e. to initiate, develop and conclude a conversation.

Negotiation skills resolve communication proble,ms making the speaker and liste,lrer capable

e,nougfu to be clearly understood. These skills get routines througfu by the manage'me'lrt of

interaction and negotiation of 6saning. Manage,me,nt of interaction covers two main aspects:

agenda manage,me,nt and tum-taking. Agenda menagement deals with the participants' right to

select a topic of conversation. They decide how to develop or shift from one topic to another
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gradually. Effective turn-taking requires certain abilities: how to signal that one wants to speak,

capturing the right mome,lrt to get a tun, how to use appropriate turn structue in order to take

one's tgrn properlS identiffing other people's signals of their willingness to spealc, and knowing

how to let someone else have a tun. In other words, one should be capable e,nough to manage an

interaction. In this way, social talk creates a characteristic stnrcture in the rezulting conversation.

......where one person offers a topic for comment by the other person, responds to the

other person if his topic is successful, and if it is no! proffers another topic of

conversation. Such interactional chats are frequently characteized by constantly shifting

topics and a great deal of agree,ment upon the'm (Yule, 1983)'

Negotiation of meaning 'refers to the skill of communicating ideas clearly and exhibiting

understanding or misunderstanding during a conversation'. For sufficie,nt understanding a level

of explicitness is required between speaker and listener. Speaker's expression depends upon

what the interlocutor want to know and can comprehe,nd. This process of understanding is

e,nsured when speaker uses c€rtain procedures of negotiation like, metaphor, rqlhrase, paraphrase

or ary set of words which e,nhance interaction.

Mainly, there are two basic aspects that are distinguished while considering the skill of speaking.

These include the knowledge of the language and the skill in using this knowledge. The

knowledge of producing the language has to be used in different circumstances as they appear

during a conversation by means of the skill. The ability to use the knowledge requires g',pe kinds

of skills - production skills, and interaction skills.

production skills involve two aspects - facilitation and compensation, brougfut about by

processing conditions. The use of both devices facilitates the oral production. Interaction skills,

on the other hand, involve routines and negotiation skills. Routines prese,nt the tlpical patte,ms of
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conversation including interaction and information routines. Negotiation skills serve as a means

for enabling the speaker and liste,ner to make the,mselves understood. This is achieved bytwo

aspects: managemeirt of interaction and negotiation ofmeaning.

According to (Harmer, 2001) the two necessary ele,me,nts for flue,nt oral production is:

knowledge of .language feafilres', and'mentaVsocial processing'. Linguistic features involved in

the process of oral production, are: @nnected speech, expressive denices, lexis and grammar,

and negotiation of language. The overview is give'nbelow:

o connected speech - conveying fluent connected speech including contractions and stress

patterns);

o expressive - pitch" stess, speed, volume, physical - non-verbal means for

coweying meanings (gestures, postures, facial expressions)

o lexis and grammar - supplying common lexical phrases for different functions

agreing, disagreeing expllining, asking questions etc')

negotiation of language ; to get clarification and reveal the structure of what we are

sayrng.

In order to carry on a successful language interaction, it is desired to comprehend the use of the

linguistic features throug! me,ntaUsocial processing while taking the help of 'the rapid processing

skills,. .MentaVsocial processing' consists of three main featt[es - language processing

interacting with others, and on-the-spot information processing: language processing refers to the

processing in the head and putting the language into cohere,nt order, which de,mands the need for

undersandability and conveying of meaning, interacting with others - includes attentive

listening with comprehe,nsion and a knowledge of how to take turns linguistically or allow others
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to do so and on-the-spot information processing includes processing the information, the receiver

receives from the se,nder on the spot.

To develop the ability to wage oral communication, it is necessary that the participant possesses

knowledge of language features, and the ability to process information and language on the spot'

Language featgres involve four areas - connected speech" expressive devices, lexis and

grmmar, and negotiation of language. Possessing these language features along with the ability

of .mentaUsocial processhg', will help the speaker to achieve successful communication goal.

I

processing skills include these featrues - laoguage processing interacting with others, and on-

the-spot information processing (Vilimec, 2006).

on the basis of Harmer and Bygates's views on speaking skitls it is evide,nt that communication

is aprocess and it demands interaction with others. As, there are no ideal encodeni or decoders of

a language who possess aware,ness of the nrles of second language he,lrce are unable to use it

appropriately in all social interactions. During the process of oral communication, people require

not only knowledge of linguistic structures but their use in particular context as well. It is

implicitly related to the concept of communicative competence or 'communicative language

ability, (cLA) which comprises two basic features: firstly, knowledgg compete'nce in the

language, and, secondly, the capaoty for imple,me,nting or using the compete'nce @achmaq

lgg4). .commrmicative language ability' framework includes three components: language

compete,nce, sfiategic compete,nce, and psychological mechanisms.

Ianguage competency is divided into two categories: organizational and pragmatic compete'lrce'

Organizational compete,nce firther zubdivided into grammatical and textual compete'nce.

Grammatical compete,lrce includes the knowledge of vocabulary, mo4rhology, slmtax, and

\a
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phonology and graphology all of which govern, the choice of words to express specific signs,

their particular forms, organizations in utterances to express opinions and ideas. Textual

compete,nbe, on the other hand, includes the knowledge of the conve,lrtions for joining utterances

together to form a text/discotrse structured according to rules of cohesion" rhetorical and

conversational organization. So organizational compete,nce refers to those abilities involved in

organizing the formal stnrcture of language for producing and identiffing grammatically correct

utt€rances, understanding their propositional conten! and converting thsm to texts/discourses'

The second category of language compete,nce is pragmatic compete,nce, further divided into

functional compete,nce and sociolinguistic compete,nce. Functional compete'nce deals with the

pragmatic knowledge of conve,ntions for performing ideational, heuristic, manipulative, and

imagin6liye language functions needed for language developme,nt 'pertaining to sending and

receiving intended 6ganings' while sociolinguistic competeirce refers to the knowledge of the

sociolingUistic conve,ntions for performing these language firnctions in a Sven context which

deats with the language varieties, registers, knowledge of dialects and figures of speech and

deal with such considerations as polite,ness, formality, metaphor and cultural aspects of the

language. Both competencies concern 'the relationship between utterances and the acts of

firnctions that speakers . . . intend to perform through these utterances'. In relation to firnctional

compete,nce a widely e,mployed model of language functions by (Halliday, 1994) also identifies

four communicative 'meta functions': ideational (referential, experie,lrtial, i.e., understanding the

world), interpersonal (conative, expressive, i.e., acting on the participants), textual (constnrction

of discogrses) and logical (building logical connections within discouses).

While language competeirce is a set of specific knowledge compone,nts that are utilized in

communication with the aid of language, strategic competence is the term that characteizes the
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communicative language use. The third componetrt, psycho physiological mechanisms prese'lrt

the neurological and psychological processes involved in the actual execution of language as a

physical phe,nomeiron (Bachman, 199 4).

This frame work deals with the knowledge of connecting words into utterances according to the

rules Qinguistic competence) and simultaneously inform fts communicators about the use of

particular set of utterances in typical situations (strategic competence). Both compete,ncies thaq

in relation to oral production, provide devices for creating cohesive relationships in oral

discourse and organizing such discourse in ways that are 'ma:<imally efficient in achieving the

communicative goals of the interlocutors' (Brown D.H., 1994)-

For Canale and Swaiq stategic competence is: "how to cope in an authentic communicative

situation and how to keep the communicative channel open". Strategic compete,ncs is mainly

related to communication strategies. When leamers try to say something and the,n fail, seeking to

find the right word or sente,nce, they tend to mims, use some gestures and use the structure "you

knou/', they are using achieve,ment stratery. On the other hand if students, sometimes, feel

lncertain about their knowledge conce,ming a particular form, so they tend to avoid using it and

selec! for instance, "perhaps" they have incorporated reduction sfiategy (Hedge,2000).

23 Communicative Strategies (CS)

Commlnicative stategies (CS) play asignificant role in second language acquisition (SLA).

(Frerch, 1983) define "communicative strategy as notential conscious plans for solving what to

an individual prese,lrts itself as a proble,m in reaching a particular communicative goal". They

argue that communicative strategies e,ncourage hypothesis formation and risk is esse,ntial for

automatization.
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Classification of communicative strategies (CS)

(Frerch, 1983), stated communicative stategies as a psychological process, and suggested CS is

the solution to the individuat's problems of processing rather than the speaker's and the hearer's

mutual proble,ms. The communicative stategies were categorized into two main aspects:

achieve,ment communicative stategies and reduction communicative strategies. The

achievemenl sommunicative sfiategies involve hlpothesis formaation and the communicator's

practical state,ment and it can promote language acquisition. On the other han4 whe,lr using

reduction communicative strategies, the original purpose is changed and it may result in less

language acquisition

23.1 Achievement strategies

By using the achieve,ment strategies, leamers try to solve communicative probleins in the

planning phase due to insufficient linguistic resources. The achieve,ment CSs were

subcategorized into: code-switching, interJingual stategies, cooperative sfiategies and

nonverbal stategies. Most of the following stategies are connected with proble,ms in the

planning phase md some others with problems in the execution phase.

1) Code-switching

When communicating with others in foreign languages, there is always a switching from L2 to

Ll. The extelrt to which the switching happens depends on the real communicative situation. For

slample, foreigu classroom stude,lrts ofte,n share the Ll with their teacher, which enables them to

switch code exte,nsively betweenL2 and Ll.

2) Inter-lingual transfer

Learners always ignore the IL code whe,lr using the code-switching strategy. However, strategies

of interJingual tansfer result in a combination of linguistic features from the IL and Ll. Inter-

lingual fiansfer may not only occur on the phonological level but also at the pragmatic level. For
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example: Native speaker: How do you read the word,"think"? Learner: Um, /sild (in Chinese

there is no l1t for lthl,there is only /s/ similar to l0l n Engtish) By using their IL system, learners

may have several ways of coping with communicative proble,ms, zuch as generalize, paraphrase,

coin new words or restructure. From the perspective of IL, generalization means that learners

solve proble,ms in the planning phase by filling "gaps" in their plans with IL items which they

would not normally use in such context. While, from the perspective of L2, the stategy

rese,mbles overge,neralaanon of an L2 item, as it results in the exte'nsion of an ite,m to an

inappropriate context. For example, we ofte,n use the word fruit to stand for a particular tlpe of

ftrit i.e. water melon. Paraphrase stategy means the learner replaces anL2 itern by describing

or exe,mpliffing it Paraphrase refers to not only the form of description or circumlocutions but

also bears the form of exe,mplification. For instance: "Lily: ..:U* sspsthing that you use when

yogr hair is wet and you want to dry it...Marry: Oh, you mean hair dryer." "Jack: ...You take it

whe,lr you want to make tea or coffee. Jim: Um, that's kettle". Word coinage refers to the

shategy that the learner replaces an L2 ite,m with a new created L2 item. In the following

example the leamer wants 1s talk about "the curve of stadium". E.g. we were sitting in the

rounding of the stadium and ... Restructuring stategy is ofte,n applied when the learner realizes

that he cannot finish his previous plan, and develops an alternative constituent plan to ensure the

expressing of his message.

3) Cooperative stategy

(Frerch, 1983) exptain "although problems in interaction are necessarily shared proble,ms and can

be solved by joint efforts, they originate in either of the interactions, and it is up to him (the

speaker) to decide whether to atte,mpt a solution himself or to signal his proble'ms to his

interlocutor and attempt to get the proble,m solved on a cooperative basis". If the individual
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decides to depe,nd on his interlocutor that he is experie,ningacommunicative proble,m and that

he needs help, he makes use of the cooperative communication stratery of "appealing". Appeals

can be characterized as "self-initiated other-repairs". As can be seen in the following example:

Student: Miss, how do you spell "star"? Teacher: S-t and then look at car referring to the word

"caf'.

4) Nonverbal stategy

Nonverbal strategy means the stategy which learners use to replace a lexical ite,m or an action.

In ogr daily communications, individuals ofte,n use nonverbal strategies, such as mime, gesttre

and sound-imitation. Although nonverbal stategies are less syste,matic than verbal behavior, it is

still very important in interpersonal interaction. Furthermore, nonv€rbal language including not

only the gestures, posture, facial expression but also other sims which are possible to prese,lrt by

a communicator, for instance, his address or his hair style.

23.2 Reduction strategies
In order to prwe,lrt producing non-flue,lrt or incorrect utterances by using inzufEciently acquired

rules, leamers may make up their mind to communicate by "reduced" systems which conce,lrtrate

on old nrles. When a second language leamer interacts with a native speaker, the native speaker

may use some simplified version of their Ll system to match the learner's receptive level.

Therefore, reduction sfiategies play an imFortant role in learners' process of second language

acquisition.

l) Formal reduction strategies

In reduction strategies, there are two main aspects. Firstly, it is the formal reduction strategies.

The formal reduction strategies refer to the reduction by which parts of linguistic syste,m are

avoided. Leamers te,nd to adopt formal reduction strategies mainly for the following two reasons.

First of all, learners want to avoid meking mistakes. Error avoidance, to some exten! may be
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psychologically detemined. Some second language leamers believe that linguistic correctness is

a prerequisite for the zuccess of communication. Secondly second language learners want to

increase their fluency. It may facilitate communication by increasing flue,ncy..

2) Functional reduction stategies

Fuoctional reduction may affect the following three main tlpes of ele,me,nts of the

communicative goal: actionable communicative Bod, modal communicative goal and

propositional communicative goal. Functional reduction of the actionable communicative goal

may be reduced when leamers experie,nce difficulties in performing specific speech acts.

Functional reduction of modal communicative goal may occur to the lea:ners who experie'lrce

problems in making their utterance appropriate for polite,ness or social distance. When coming

across communicative tasks which de,mand other tlpes of speech acts (for example,

argumelrtative directive functions), learners may experie,nce considerable proble,ms in

performing tense. In this case, they either avoid engagng in communication situations which are

likelyto necessitate the use of zuch functions, s12lstain from using the,m in communication.

Functional reduction of the propositional content includes strategies such as topic avoidance,

message abandonmen! and meaning replace,ment. By using topic avoidance is meant that

learners manage to prevelrt the occurre,nce of topics that are certain to present difficulties. Topic

avoidance is used only in connection with problems in the planning phase; in confrast message

avoidance can be used in connection with proble,ms in the execution phase. The result of topic

avoidance and message avoidance is that the learner gives up referring to a specific topic, while,

in meaning replace,me,nt learners are confronted by a planning or retrieval proble,m, so they try to

operate within the intended propositional content and prese,lrue the topic but refer to it by a more

ge,neral expression. fv[saning replace,me,lrt usually leads to vagu€,lress.
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Different from psycho linguistically orie,ntated researchers, such as (Farch, 1983) wfos think of

commgnicative strategies as psychological process, (Taron.E, 1980) studies commuoicative

shategies from the perspective of social intiraction and elaborates the definition of CS as:

..mutual attempts of two interlocutors to agree s1 6saning in situations where the requisite

meaning stnrctgres do not see,m to be shared.... meaning stnrctures include both linguistic and

socio-linguistic strgctgre". Communicative strategies werc categoized by (Taron.E, 1980) under

the following three main types.

l) Paraphrase

Paraphrase includes three zubcategories :

Approrimation: The use of a target language voc.abulary ite,m or stnrcture, which the learner

'knows 
is not correct, but which shares sernantic features with the desired ite,m to satisfi the

qp*kgr e.g. 'pipe'for'\rater pipe", you can see aaa ... a pigeon hole" (letterbox) gfandfather may be

paraphrased as'my fatheds fathern.

Word coinage: The learner's creation of a new word in order to communicate a desired conc€,pt

.e.g. "airball" for Lballon", house shoes for slippers, art gallery as a npicfirre placen.

Qircnmlocution: The leamer's describing the characteristic or elements of an object or action

instead of using the appropriatetngetlanguage structure e.g. "She is, uh, smoking something. I

don't know what its name is. That is cigar, it's like ja- jacket without the arms? (waist coat)

2) Transfer

Transfer has four ele,me,nts in it:

Literal hanslation: the learner's tanslating word for word from the native language e.g. "He

invites him to drinko'for "They toast one anothet''-

Language switch: the leamer's usi.B the native language term without bothering to translate e.g.

*balon- for'ballon- or "tirtil" for "firrtle".
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Appeal for assistance: the leamer asks for the correct term or structure e.g. 'lrrhat is this?"how

do you call this? (Chin)

Mime: the learner uses nonverbal stategies in place of a meaning structure e.g. "clapping one's

hands to illushate apptause", (leamer mimics knocking) (doorknocker)

3) Avoidance includes three major divisions:

Topic avoidance: a learner's using of passing concepts for which the vocabulary or other

meaning structures are not known to them. The speaker, lacking the necessary vocabulary to refer to an

object or action, avoids any mention to it. E.g. ,,wears a ... pair of enormous tousers' (braces)

Message abandonment: a learner's beginning to talk about a concept but being unable to

continue due to lack of meaning stnrcture, and stopping in mid-utterance. Eg. ,,a shirt with .'. eh ... umm

... ... I don't know" (tie)

Message reduction: The leamer reduces their original message, reports the same idea but with less

precision and detail. e.g. some kind of ... uniform" (school uniform).

Reduction shategies can be regarded as "risk-avoidi.tg" while achieveme,nt sfiategies may be

seen as "risk-taking" which contibutes to zuccessful language learning. As (Taron.E, 1980)

stated that the main purpose of Communicative Strategies (CS) is to deal with communication

proble,ms and are e,mployed to increase efficiency in speech production.

2.4 Communicative language teaching CLT and Oral
communication skills
The Communicative language teaching (CLT) has its foundation on two main guiding principles:

to develop communicative compete,lrce, (Widdowson 1978) and communication both an end and

a means towards language leanring (Long 1985). Based upon these two principles CLT does a lot

to expand on the goal of creating communicative competence compared to earlier methods that

professed the same objective. Teaching stude,nts how to use the language is considered to be at
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least as important as learning the language itself. @rown D. H., 1994) aptly describes the

featrnes of Communicative Language Teaching (CLT):

i. CLT e,mphasizes upon social, cultural and pragmatic features of language instead of

grammatical di scourses.

ii. Classroom practices of communication are based upon unrehearsed practice in variety of

. contexts.

\\iii. The major focus is to develop flue,lrcy in communication so the learners could perform in

\l
Sl real life situations
NI
Sli". When CLT is e,mployed in the classroom the potential of cooperative learning develop

N
=! among participants as they interact with others for accomplishme,nt of tasks.

.E

,&o Commgnicative language teaching is a set of principles about the goal of language teaching,
q.

how learners learn along in unrehearsed contex! the kinds of classroom activities that best

facilitate learning and enhance flue,lrcy whereby the learners use language productively and

receptively in the classroom. Since communication is a proc€ss, it is inzufficie,lrt to have

knowledge of target language forms, meanings and ftrnctions. Learners must be able to apply this

grammatical knowledge in real life situations which is practiced in Communicative language

teaching. In addition, (Harmer, 2001) when suggesting featues of CLT imFlies that 'the

language leanring will take care of itself and agrees with Brown that the accuracy of the

language is less important than successful achieve,me,lrt of the communicative task.

In relation to this, communicative language teaching implies that language teachers should

supply learners with opportunities to use tu1etlanguage along with linguistic stnrctures, he,nce

* 
shifting attention from linguistic compete,nce to communicative competeirce to e,lrhance oral
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communication skills. In order to attain this, learners are involved in a number of communicative

activities which leads to spontaneous language use in variety of social settings.

Communicative activities are categorized into two groups: pre-communicative activities and

communicative activities. The aim of the pre-communicative activities is to 'help the leamers to

develop links with meanings that will later e,nable the,m to use this language for communicative

purposes'. The second category forms a group of 'communicative activities' which are divided

into trryo categories: 'functional activities', and 'social interaction activities'. The purpose of the

firnctional communication activities is to practice students' ability to get msaning across ,ls

effectively as possible. The activities included in it are information sharing, identiffing pictures,

discovering sequ€,nces, locating missing information, sharing and processing information by

reconstnrcting story sequences, extracting information to solve a proble,m, etc. On the other

han4 social interaction activities deals with the social meanings of the language through, for

example, simulation and role-play activities, discussions or conversations thus developing also

social acceptability in the language use (Littlewood.W, 1991).

As (Johnsonr 1982) study found the following. These activities take many forms:

o Wright (1976) achieves itby showing out of focus slides which the stude'nts atte'mpt to

identifr.

. B),rne (1978) provides incomplete plans and diagrams which students have to complete

by asking for information.

o Aflwright (1977) places a scree,n betrveen students and gets one to place objects in a

certain patte'm: this patte'm is thus communicated to stude'nts behind the screen'

o Geddes and Sutidge (1979) develop jigsaw listening in which students listen to different

taped materials and then communicate their content to others in the class.
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Most of these techniques operate by providing information to some and withholding from others.

An important aspect in CLT is the principle of information gap, which states that in real

communication, people normally communicate in order to get information they do not possess'

More authe,ntic communication usually takes place in the second language classroom if leamers

obt-in information for their own self by manipulating their linguistic and communicative

resources, avoiding routine drills based on language forms. For example, the class is divided into

5-6 groups and each goup has some portion of the information required to complete a story. The

class has to fix the pieces together like a jigsaw psz,zleto complete the whole by making use of

gven hints. For completion of this information gap activity (igsaw activity), learners will utilize

efficiently their language resources to impart information while getting involved ia msaningful

communication practice making use of communication strategies exhausting the source of

vocabulary as well. As (Richards,1992) comme'nts:

Finally without information gap practice and ge,nuine communication, the appropriate use

of language in differe,nt contexts is neglected. Student without this knowledge maybe

able to compose grammatical se,lrtences but still not be able to use the,m appropriately

with other people. Without information gaps, classroom activities will be mechanical and

artificial.

Other activities based on the principle of information gap are interviews, opinion exchange and

role play and jigsaw activities.

Role play plays a pivotal role in enhancing interpersonal skills of learners, as (Lingard, 2002)

argues "Team work skills and team me,mber participation can ofte,n be enhanced through role

playrng". Role plays give students an oppornmity to assume different social roles in various

social contexts. In e,mploying this techniqug stude,nts are asked to make pairs or groups of 3-6
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studeirts. They are gven a situation and roles are assigned for e,nactment in the classroom, like

dialogue between mother and daugfuter, conversation between doctor and patien! a hotel

manager surrognded by customers. Students pre,pare their roles and improvise the sce,ne on the

basis of gren information or clues. The information about the aszumed role can be given

verbally by the teacher or througfu a role card. Role plays enhance the opportunities for

negotiation of meaning and interactive processes.

Discussions and presentations are equally important for developing oral communication skills

of learners with the help of communicative language teaching. The teachers who incorporate

daily discussions and weekly presentation in their lesson plans can facilitate learners in

improving upon their communication skills.

Learners are exposed to these communicative activities while keeping in view the aspect of

fluency which is the real focus in communicative language teaching. Teacher controlled class

activities that focus on the accuracy of language involve making drills and controlled

conversations, while fluency activities focus on convercations, discussions or story-telling.

Flueircy activities include project worh various information gap activities, and role plays calried

sul wirhin groups or pairs @yrne, 1991).

In CLT classroom manage,me,lrt procure special atte,lrtion. Sometimes learners work individually

as in speeches and oral prese,lrtations but it is necessary to make pairs and groups for mutual

interaction. (Byne, 1991) suggests that there are differe,lrt ways of making pairs like opeir Pairs,

fixed pairs and flexible pairs but prefers the existing classroom manage,ment where stude,nts can

work with their neighbors or with little moveme,nt whe,n necessary without any fuss.

The physical reorganization can be done very simply by getting some students to tum

face those behind them if they are normally in rows. This may need a little
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modification... but once the students are settled into fixed groups, they will assume the'm

quickly and with little fuss each time (Ur, 1991).

Methodologists discuss the settle,ment of students within the groups as flexible or fixed. They

recomme,lrd that teachers set up fixed or flexible groups that are likely to prevent some problems

connected with their conseque,nt misbehavior. Group work te,nds to zupport cooperative learning,

and ge,lrerate confideirce and courage in shy students when dealing with the target language.

(Harmer, 2001) While considering organiz6lisn of classroom in groups and pairs recomme,nds

three stages in relation to conducting various communicative speaking activities- before, during,

and after i.e. pre-activity stage, during-activity stage, and conclusion stage. Each stage includes

c€rtain areas of focus, for which didactic principles have been collected as a symthesis of several

sogrces. Therefore, the first stage, pre-activity stage, includes two main areas - firstly 'engage-

instruct-initiate sequence' and secondly 'grouping students'. 'Engage' refers to the techniques

for involving or e,ngaging students,' insftuct' deals with teacher Slving insfuctions to stude,lrts

and 'initiate' means setting the stage to start the activity. All leamers are divided into either pairs

or groups for conducting communicative activities.

Dgring-activity Stage focuses on 'the roles of the teacher' that he or she can take on during

activities. The role of teacher varies according to the de,mands of the learner and situation.

Another focus 'the mother tongue use', which deals with the attitudes of leamers towards

mother tongue use in the classroom, and actions that can be taken by the teacher to promote the

use of English and preve,nt the use of first language will be included in this stage.

Conclusion stage concerning organizing activities includes the areas which focus on the process

of 'sopping the activity' at an appropriate time and providing feedback after the activity.

(Harmer, 2001) comme,nts on providing feedback after the activity. 'What the groups have done
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must be displayed and related to in some way by teacher and class: assessed, criticize4 admired,

argued with, or eve,lr simply listened with interest'.

Many methodologists favored the use of authentic 'from life' materials in the second language

classroom while applylng communicative teaching method with activities- These include

language-based realia, such as magazines, advertise,ments, newspapers and visual sources such as

pictures, maps, charts, movies etc, around which communicative activities can be built. Short

texts can also be used for practicing oral communication skills effectively. (Clarlq 1977) stated:

Classroom activities shoutd be as close to the "real world" as possible. Since language is

a tool of communication" methods and materials should conce,lrtrate on the message and

not on the medium. The po.poses of speaking should be the same in class as they are in

real life.

The authentic materials are be,neficial because they provide more culn[al information about the

target language and give a better exposure to real language. They relate more closely to leamers'

needs and zupport a more creative approach to teaching. Authentic materials are viewed as a

medigm of influeircing the quality of classroom interaction and communicative language use.

The ongoing process of communicative language use among people in daily routine life is based

on two purposes: transactional and interactional. Talking to somebody for establishing and

maintaining social relationships is termed as interactional purpose while tansactional purpose

involves communicating to get something done which includes exchange of goods and services.

Most spoken interactions "can be placed on a continuum from relatively predictable to relatively

rrnFredictable" (Nunan, lggg). Classroom activities should e,mbody both interactional and

transactional purposes as language learners will have to speak the target language in both

settings.
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This theoretical perspective does not suggest that communicative laoguage teaching which leads

to language use in the second language classroom would automatically result in second language

acquisition. Students may use the existing knowledge through lexical syste,m without

constnrcting new knowledge. So teachers and language educators need to give more importance

to communicative activities which help in developing communicative efficie,ncy and lead to

second language acquisition as well. Teachers need to be cautious in the selection and

sequencing of activities in order to attain the desired outcomes. Besides, prope,r planning about

the stnrcture of activity and giving leamers the opportunity to repeat an activity would help in

attaining targets. p[anning and improvisation both are equally important for the execution of a

balanced lesson plan.

The term 'balanced' suggests that in most cases a lesson which is so tightly planned (and

implemelrted) that there is no room at all for improvisation, and conversely, a lesson

which is not planned at all and therefore eirtirely improvised, would generally be

considered unbalanced and perhaps not e,lrtirely effective (Van Lier, 1991).

Balanced teaching de,mands flexibility towards the activity-based pedagogy which needs not to

be stuctured and can be altered according to the needs of the learners. The teaching techniques

required for activity-based leaming are very different from those of ordinary language teaching.

The differe,nces lie in the ordering and weighting of activities and in the fact that there is a

greater amognt of student activity. Errors are admissible and considered as part of learning and

focus is on leanring processes not on producl

2.5 Communicative Language Teaching and Motivation

Motivation is: '\rhat gets you going, keeps you going, and determines where you're going to go"

(Slavin.R.E, 2006). trn other words, motivation is the drive that helps one meet hislher desired

goals. Motivation is fundamental in learning in the sense that it controls the students' behavior; it
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seryes as an evide,nce for teachers to interpret how much students are willing to learn. Motivation

is one of the major affective factors to second language acquisition as it is the most important catrse

in students, success or failue. (Harmer, 2001) defines motivation as "some kind of drive which

pushes somgotre 1s ds things in order to achieve something". Extroversion and intoversion are two

important affective compone,nts of motivation involved in second language acquisition.

Extroversion represe,nts the portion of people who are sociable and outgoing, while infioversion

represe,nts the portion of people who are generally shy and inhibited.

Intrinsic motivation: Introversion is "the extent to which a person derives a sense of whole,ness

and fulfilftne,nt apart from a reflection of this self from other people" @rown, 2007).In other

words, introverts do not need the pres€,nce of others to feel in a better state. Intoverts are shy,

inhibited and risk avoiders, they are all time silent and refuse any kind of participation in the

classroom. Even thougb" introverts have sfiength that extroverts do not have. For this, teachers

can help the,m in b.ingng out this stre,ngth by engaging them in different language games and

activities mainly role plays.

(Slavin.RE ,2006) commented that "Classroom insfiuction should enhance intrinsic motivation

as much as possible". Moreover, language teachers can maintain the students interest by using a

variety of interesting prese,ntation modes like songs, films, guest speakers, de,monshations,

computers, language games, role plays, and so forth. Furthermore, teachers can "help sfudents set

their own goals" by encouraging them to work firmer to reach the aims they set.

Extrinsic Motivation: Extroversion, as defined by Brown (2007) is "the extent to which a

penion has a deep-rooted need to receive ego e,nhance,me,nt, self-estee,m, ed a se,lrse of

wholeness from other people." In other words, extroverts usually need the presence of others to

feel good. The ele,me,lrt of sociability in extroversion is a crucial constituent in language learning
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which reveals sociable learners are more self-confidelrt and risk takers; they participate in alms51

all language activities without caring much about making mistakes.

Teachers provide learners with extrinsic incentive as "a reward that is external to the activity, such

as recognition or good grade and "clear, immediate and frequent feedback"- Feedback is

.,information on the results of one's efforts" (Slavin.RE, 2006). Feedback can be positive and

..consists of short interjections, like good, okay' or negative which "consists exclusively of the

instnrctor repeating the learner's reE onse with a rising intonation." Positive feedback is being more

efficient than negative feedback in changing the students' behavior. Fruthermore, teachers can

..increase the value and availability of extrinsic motivators"; i.e. students "must value incentives that

are used to motivate them" (Nuoan, l99l).

2.5.1Activities Used in CLT to enhance motivation

Commgnicative language teaching e,mphasizes the use of various activities usually in groups,

such as games (guessing games), role play (performing a dialogue in a give,n context), projects,

interviews (may take the form of dialogues), information gap, discussion and debate, and jigsaw

(sfiip story). In order, to accelerate the second language learning process, teachers conduct different

classroom activities such as role plays, discussions, audio/vizual aids, language games, and group

work Such activities enhance motivation in the stude,nts, help introverts get rid of their shyness and

extroverts to be more e,mpathic, lower inhibition and anxiety, encourage them to take risks and higher

their self-esteem.

2.5.2 CLT in the motivational process

@6rnyei, 1998) define motivation as "the dpamically changrng cumulative arousal in a person

that initiates, directs, coordinates, amplifies, terminates and evaluates the cognitive and the motor

processes whereby initial wishes and desires are selected, prioritize( operationalized and acted



38

out',. @6rnyei, 1998) derived a process model from this definition that ide,ntifies three stages

withitr the evolution of motivation:

preactional Stage - The first stage implies an act of initiation, there must be a rationale behind

the desire to pursue a specific goal or task.

Actional Stage - The second stage zuggests preservatio& in that the individual must have a

desire or drive to continue towards that goal and conseque,ntly preserve the purzuit meaning

thereby, that the leamer's attention and interest on the task at hand must be "maintained" and

"protected."

Post actional Stage - The third and final stage addresses reilrospection. At this stage, the concept

that past experie,nces can dictate reactions towards the 12 and thereby affect any future

interactions. So the leamer reflects back on his or her past experie,nces, which often detemine

the leamer's future motivation

Using this model as a framework, we can define motivation as a dynamic process of initiation,

preserrration, and retrospection. CLT assists to bring about the motivational process and carry

learners througfo thi s process convenie,lrtly.

1. Initiation

Ihere are several facets of creating initial stude,lrt motivation.

Majority of the leaners have certain unrealistic beliefs about second language learning which

hinder language learning process, so by e,nhancing the motivational lwel and leamers'

expectancy ofsuccess, such false beliefs can be neutralized.

trn a second language classroom, mastering the course conte,nt should not be the class group's

ultimate aim, but completion of a particular task in a situation should be considered significant.

I



Use of autheirtic material lil<e magaziines, newspapers, storybooks etc. must be selected and

improvised cautiously in the classroom as it enhances motivation'

CLT effectively ge,nerate a variety of specific classroom techniques and activities to promote the

particular commlnicatiys dimexrsion that motivates leamers in the very beginning. It sustains

learners at this pre actional stage, (initiation) which easily leads them into the actional

(preservation) stage.

2. Preseruation

Since hgman behavior is highly unpredictable the natural te,nde,lrcy to lose sight of the goal, to

get tired of the activity, and to grve way to attractive distactions will result in the initial

motivation gradually disappear, therefore, motivation needs to be actively nurtured in different

ways. Activities in CLT are enjoyable anp authe,ntic so that students feel they are applicable to

their lives. By presenting students with positive interactions with the target language, CLT

assists in presenring motivation. An important part of a motivational teaching practice that has a

considerable e,mpowering effect is to raise stude,nt aware,lress of relevant communicative

stategies and to re,mind the,m at appropriate times of their usefulness. This stage provides

memorable experie,nces on which students can favorably reflec! thereby e,ntering conve'nie,ntly in

the third and final stage of the L2 motivational process: the post actional stage (retospection).

3. PositiveRetrospection

The way learners feel about their past accomplishme,nts and the amount of satisfaction they

experie,nce after successful task completion will determine how they approach subseque,nt

learning tasks.. The students' appraisal of their past perfonnance depends not only on the

objective level of the success they have auained but also on how subjectively they interpret their

achieve,ment. Teachers can help learners to evaluate their past performance by using appropriate
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sfiategies, in a more "positive light," taking more satisfaction in their progress, and explain their

past failures in a constructive way. Feed back is very important at this stage as it had particularly

sfiong impact on the students' self-appraisal. Various forms of feedback have at least three

firnctions: Appropriate motivational feedback can have a gratiffing finction, that is, by offering

praise it can increase learner satisfaction and lift the leaming spirit. Positive motivational

feedback communicated with tust and e,ncourageme,nt can promote a positive self-concept and

self-confid*"" io the student. Motivational feedback should be informative, prompting the

learner to reflect constnrctively on areas that need improve,meirt. In this way, CLT controls the

judgmental nature of feedback @rown J. D., 2013).

As in accordance with (Ikashen, 1981) Input Hlpothesis, which states that acquisition occurs

whe,lr L2 learners receive comprehe,nsible input (i+1), i represe,nting language compete'nce and

+l represe,nting input above this level. CLT focuses on communicative interaction, students'

particrpation in the activities rather than correctness, which eliminates the need of formal

students' assessmenl Instead, CLT teachers' focus on sfudents' strengths and build their

confide,nce, thereby providing studeirts with a positive experie,nce, rather than one in which they

feel is represe,ntative of their failures and poor abilities. CLT operates at one step beyond the

leatner's level and a learner never feels incapable in a CLT classroom.

2.6 Limitations of CLT
Communicative language teaching has its be,nefits because it helps in developing all the four

skills of language i.e. speaking reading, uriting and liste,ning. It is applicable in variety of

contexts and gives a learner-ce,lrtered e,lrvironment in the classroom. In spite of having wide

applicability and validity in teaching learning situation CLT has a set of short comings which are

gtv€,rbelow:
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The lack of linguistic guidelines which results in problems to ide,ntiff the linguistic

conte,nt of CLT.

{. lnteractive tasks which are supposed to focus on the comprehe,nsibility of the language

give priority to flue,ncy over accuracy.

{. Language forms although necessary in language learning are not considered in CLT.

t Conversational interaction may not match the learner's view of learning (Alcon, 2004)-

In relation to explore tinguistic outlines @achman, 1994) and (Canale M. M., 1980) gave models

sf communicative compete,nce and (Van Elq 1975) and (Wilkins.D, 1976) tried to develop the

communicative syllabus which was of no practical help. From a communicative perspective it

was argud that learners will interact and take part in conversation in order to accomplish the

communicative task which automatically promote second language leaming but actually it does

not happe,n. Linguistic forms which are necessary for communication are over looked as

learners' objective is flue,ncy and result is the production of wrong structures. Conversation

patte,ms may set the sce,ne but it does not necessarily lead to second language acquisition. Verbal

passivity interfere the interaction as learning outcomes are dete,mined by affective and cognitive

factors.

To sum up, communicative language teaching offers a wider perspective for teaching productive

and interactive skills especially at intennediate and advanced level because these leamers are

familiar with grrmmatical structures, but it may not prove as much effective at beginner's level

of second language learning. It also provides ample opportunities to advanced leamers for the

practice of interactive processes which are helpful in improving oral communication skills but

the teachers should not neglect the limitations of this method. Keeping in view the sloppy side,
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language teache,rs can effectively manipulate this method of instruction and can improve and test

the speaking skills of learners.

2.7 CLT &NT]ML
The National University of Modem Languages offers variety of courses for language learning. In

English deparhent the courses offered are atthree levels: beginner's interrtediate and advanced.

At beginner,s level BBC stage l&2 arcused as text book and at intermediate level the prescribed

textbook is Headway Intermediate. For advanced leamers the recommended textbook is

Headway Advanced which contains activities for teaching integrated skills. In shor! there is no

separate syllabus for teaching oral communication skills of advanced leamers. Besides, the

activities which are designed for bringing improve,ment in speaking skills are not focused. The

speaking activities mainly dealt with exact pronunciation of structures and giving learners'

awar€,ness about some vocabutary items (Appendix) without e,mphasizing upon language

firnctions, commlnicative stategies and conversational patte,las with exact body language.

Besides this, close observation revealed that practice of language teaching at advanced level in

N{.JML did not incorporate the aspect of motivation as well. So the researchff, 6 part of system

desigped lesson plans with specific focus on language firnctions, nonverbal communication and

achieve,me,nt communicative strategies. These lesson plans were carefully planned and were

divided into three stages: pre activity, during activity (practice stage) and (production)

conclusion stage as suggested by (Harmer, 2001). These three stages are directly in relation to

the three aspects of motivational process: initiation, preservation and retrospection. Every stage

of.lesson plan motivated the learners intrinsically so they took part in interpersonal activities

effectively. With the help of these communicative activities incorporated in carefully planned

lesson plans researcher taught the effective use of communicative stategies and paralinguistic as

well. These practices we,re uncommon and practically not implemented at NUML.
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CHAPTER3

RBSEARCH METHODOLOGY

3.1 trntroduction
The paradigm selected for this particular research is quantitative in nature. The developme,nt in

hgman language and second language acquisition can be conve,nie,ntly measured through

quantitative methods. The research studies of linguistics in this paradigm had stengthe,ned its

credibility among other scie,ntific researches. As (Creswell, 1994) stated about quantitative

app,roach as nan inquiry into a social or human proble,m based on testing a theory composed of

variables, measgred with numbers, and analped with statistical procedures, in order to

det€rmine whether the predictive generalizations of the theory hold tnre.n In this research the

researcher tests a theory by speciffing narow hlpotheses and collects data to zupport or refute

the hlpotheses. An experimental design is the one in which attitudes are assessed on the basis of

hpothesis both before and after an experime,ntd treame,lrl The data are collected with

instnrments that measures attitudes and behavior, and the information is analped using

statistical procedures and hlpothesis testing.

In this way, the research method selected for the study was experime,ntal. An experiment is

usually a study of cause and effect and it gives more acctrate and valid results. As (Gay, 1996)

explained-
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Experimental research is the only type of research that can truly test hlpothesis

conceming cause-and-effect relationships. It represe,lrts the most valid approach to the

solution of educational problems; both practical and theoretical....experimental research

is both the most demanding and the most productive type of research' ' ' '

The underlyng imptication is that differential hypotheses can be tested with the help of

experime,ntal research as it provides a framework for other researchers as well.

3.2 Research design
The research design used in this study was a two-group comparative experime,ntal design. An

experimental research stategy usually involves comparison of two or more situations (classes,

schools and districts) that are matching on important factors, such as race and socii class in

ev€ry possible way, but that differ in few factors (such as curriculum materials, teaching

methods, leadership style) whose effect or outcomes ire tested. It provided form and logical

structgre to the research, and thus answer the research hlpothesis empirically.

3.2.l Population
To carry out reserch on the basis of this design a class of advance diploma students (moming

session) was take,n from NUML (National University of Modern Languages). (Gay, 1987) has

defined population "as the goup of interest to the reseatcher, the group to which he or she would

Iike the results of stgdy to be generalisable" G. 102). So the target population selected for the

study was 70 students of advanced diploma (first semester) who joined the university in the

month of February 2012.

3.2.2 Sample
The strategy of stratified sampling was adopted for this research in order to select 6 sample from

target population. (Gay, 1996) has defined sample as "selecting a group of subjects for a study in
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such a way that the individuals represent the larger goup from which they were selected"'

Stratified sample is the one in which the e,ntire target population is divided into differe'nt

zubgroups or strata. Afterwards, the researcher randomly selects the final subjects from the

various sfiata- This type of sampling technique is very effective as it highlights specific

subgroups within the population and has a high statistical precision.

As the research was comprative experimental in nattre, the total sample of 45 zubjects was

divided in to two groups for the sake of comparison. One goup was the experimental goup

oomprising 23 stude,nts that received the interve,ntion. The other was the contol group containing

22 stude,nts that received the usual fieatme,lrt or was an alternative freatne,lrt goup that received

a different intervention that is being tested. So, two groups Experimental and Confrol were

formulated-

Two group pre-tesUpost-test desigu

Experimental Group

Control Group

Pretest ---+ Treatue,lrt # Posttest

Pretest -+ No Treatme,nt- Posttest

The total sample size of the two groups is 45. It is a mixed abilrty class so the stratified sample

was selected to caler all Epes of learners i.e. excelle,n! good and ayerage. The differe,nt strata

were made on the basis of their previous acade,mic qualification and the grades which they

se",ne. In this way" three strata were made namely statum Ab statum B and shatum C. 45

stndents have been s6atified on the variable of grade (360/o sEafirm Aa 360/o stratum B, 28o/o

statum C). In other words, the researcher has kept 16 students in both stratum A and B and

statum C contains 13 stude,nts only. The description of sample has been glv€Nr:
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Table 3.1

Description of straffied sample for the present research

3.3 Instruments
For conducting the experime,ntal research the cognitive instnrme,nts were e,mployed to measure

the progress of learners at the eird of the course. The achieve,me,lrt tests used were:

o Pre-test

o Post-test

o Stucturedobsenration

33.1Pretest
A preliminary test was administered to measure a zubject's basic knowledge about English

language for placing in an educational experiexrce or course of study. Learners were anallzed on

communicative tasks to establish their knowledge and performance on these tasks. The test was

adapted from IELTS (International English Language Testing Syste,m) pattern of speaking test

and modified according to the needs of the learners. Its duration was of 12 minutes and consisted

activity cards. Every card contained speaking topics aod hints for learners (Appendix t). This test

determined theirknowledge about organization of ideas, flue,lrcy ce,ntral idea of conte,lrt and use

of non verbal trait

Shatum A Stratum B Stratum C Total

70o/ondabove 60% 
---69%

5goyo-.--59To

t6 t6 t3 45
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332 Post- test

The two groups were again assessed on communicative tasks in post test (Appendix Vtr) after

teaching for twelve weeks. This test was prepared on a patte,m similar to pretest which was

preseirted to the,m earlier. It was also adapted and modified from IELTS speaking test. The time

limit give,n to the students was again 12 minutes. They have to speak on the topics give,n to

the,m through activity cards. Posttest was given to subjects of both groups. The experime,ntal

goup received a treatment of 12 weeks but conhol goup re,mained without teatue,lrt

333 Structured Observation

Another tool used for measuring the progress of learners on oral communication was stnrctured

observation (Appendix VI). Stnrctured obseivation is used to study specific people's behavior

under particular conditions. It helps the researcher in two woys, firstly to understand the process

of particular behavior of subjects and secondly helps in measuring the behavior during a

specific time period @ryanan, 1988).

Structured obserrration takes place whe,lr the researcher creates a situation where a behavior can

o@ur. The researcher had kept the antecede,nt conditions contolled so the conseque,lrt behavior

of every subject can be readily obse,nred. The researcher recorded the observation on the basis

of the obse,lrration categories which are directly related to the variables.

First category was the use of paralinguistic support dtring the interactions. The following

features of nonverbal communication were closely observed: posture, eye contact and body

moveine,n! attentive listening and voice modulation. Besides this, the researcher has also made

another category about the effective use of achieve,me,nt communicative strategies like mime,

i 
approximation or rephrasing in order to get a clear picture of the improve,me,lrt of oral

communication of subjects. The third category was placed to evaluate the freque,ncy of different



phases of motivation: initiation, preseryafion and refiospection among subjects which was

enhanced and in the classroom with the help of communicative activities like role play pair

work, goup discussions and information gap activities. All categories were determined

cautiously on likert freque,lrcy scale.

3.4 Variables
In experimental research strategy, there is deliberate manipulation of certain stimuli, teatuents

or e,nvironmental conditions and observation of how the condition or behavior of the zubject is

affected. When experime,nt is conducted certain variables are manipulated and their effects on

other variables obse,r:yed (Campbell and Stanley,1966). The variables are operationally defined:

3.4.1 Independent variables (IV)
As in experimental research there is deliberate manipulation of one variable, while trying to keep

all other variables constant which enabled the researchers to study the effects of independent

variable on the de,pendent variable. It provides the input which is modified by the model to

change the outpu! therefore sometimes referred as 'input variables'. The independent variable in

the study was Communicative Language Teaching (CLT). It was manipulated to observe its

effect on the dependent variable. As it is a method of instruction which has to be implemented in

the language classroom so the researcher brought changes in the classroom organization and

teaching material to conduct classroom activities with the help of audio visual aids.

c Orgarrulation of leamers: Pair work and group work or individual prese,ntations

o Use of authentic material by teacher along with use of audio-vizual aids in the classroom

r Classroom activities: roleplay, discussion, debates, information gap activities

o Feedback of teacher and dynamic role of teacher

All these factors affect classroom environment collectively and learners individually.
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3.4.2 Dependent variables @V)
Depe,ndent variable is afued by the indepe,nde,nt variable. As the experime,nter changes the

independe,nt variable the change in depe,ndent variable is observed and recordd. It deals with the

output orreqronse of the tfrEetpopulation which the experimelrter wants to change and measure

in the experime,lrL The depe,lrde,lrt variable used in the study was oral commtrnication skills

which is a complex pheirome,non and a unique skill. The researcher had focused on the following

set of production and interaction skills for the sake of experime,lrt as it is difficult to e,ncompass

all forms of oral communication.

Following is the set of language firnctions used during oral communication and wasselected by

the experime,nter for exnoimenl and tested with the help of achieve,me,lrt tests.

{. Dyadic communication: conversational routines and interniews.

.:. Formulaic sequences and exchanges like gfeeting and leave-taking expression, telling

about likes and dislikes, asking questions and giving answ€rs etc.

* Describing, explaining, grving an opinion, agreeing and disagreeing in goup discussions

* Giving and asking for information druing prese'lrtations

* Paralinguistic featgres in oral communications like gestures, posture, facial expressiog

loudness, stess, te,mpo, intonation etc.

Attentive listening and giving atte,lrtion to other speakers

achiwe,ment communicative strategies: mimg appeal for assistance, approximation,

rephrasing

The experime,nter wanted to measure the effect of IV (CLT) on oonverBational skills of subjects

and it was done througfo recording the scores of learners on pretest and posttesL

*

a

\'f
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3.43 Extraneous Variables

These are the variables which are not the independe,nt variable, but could affect the results

(depende,nt variable) of the experiment. As (Gay, 1996) stated nany uncontrolled exfraneous

variables affecting performance on the depe,nde,nt variable are threats to the validity of an

experiment.n The differe,nt tJpes of extraneous variables ide,ntified in this research were:

participant variables which suggest the mood aoxiety, intelligence, academic qualification and

atte,lrtion span of learners. Situational variables include noise, temperature, lighting etc. The

exhaneous variable which can affect the experiment the most is experime,nter herself because

experime,nter would unconsciously convey subjects how to behave due to bias. The experime,lrter

controlled the situational variables conve,nie,ntly with the help of administrative authorities.

participant variables were kept constant while keeping affective filter low in the classroom and

took a stratified sample in order to preve,nt the intervention of confounding variable i.e.

intellige,nce/acade,mic background of participant

3.4.4 Control Variables
Variables that are held constant througfuout the experiment in order to assess or clarif the

relationship betweeir two other variables are called control variables. In this experime,nt the

control variables were the age, ge,nder, religron and nationality of subjects which were kept

constanL They did not affect the outcomes of the experime,lrl

ta this chapter the researcher has explained about the research design" target population, sample

size and instnrme,nts used for this experime,lrtal research. The different tlpes of variables are also

defined operationally for the sake of understanding.

E
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CHAPTER 4

DATA AI\ALYSIS .AI\D REST]LTS

4.1 Introduction
The experime,lrt was conducted on a group of advance diploma stude,nts of first se,mester

(Morning) who joined the university (NUI!{L) in Febnrary 2012 for developing oral

communication skills in English language. The personal profiles of these leamers displayed the

diverse nature of group. They had come from differe,nt backgrounds in terms of gender, region,

acade,mic qualification, experie,nce and lenel of teaching. Most of the stude,nts were graduates

and some girls and boys were post graduates as well. The professions in which the advance

diploma students were involved in were also differe,nt. Majority of the stude,lrts belonged to the

profession of teaching. There were stude,nts from the profession of Information Technology [T,

law, banking and fine arts. Atnost all students had joined the language course for improving oral

communication skills.

4.2 Subjects
The total smple (45 subjects) of the research was divided into two groups for the sake of

comparison. So experime,lrtal group had 23 stude,nts and control group had 22 students. Each

goup was diwided into three strata: stratum A, B and C. At this stagg the zubjects from all three

sfrata were randomly selected and firrther dividd into three zub categories. In this way, in

experimental goup stratum A and B had eight subjects each, and shatum C consists of seven

zubjects making a total of 23.The sample used for experimental goup is shown in table below:
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Table 42.1

(SALPLE) ExPerimental GrouP

gimilsfly the confiol group had a sum total of 22 subjects. These zubjects were randomly

selected from the three strata and kept in firther srb groups. Consequently, stratum A and B

contained eight subjects and six subjects comprises stuatum C. The sample of control group is

gtven in Table.

Table 422

(SAMPLE) Control GrouP

4.3 Variables
The two variables independe,lrt and depe,nde,nt variables were used to determine the cause and

effect relationship in the experide,nl The indepe,nde,lrt variable (IV) was communicative

language teaching method which was manipulated to measrure its effect on dependent variable

(DU i.e. oral communication skills. The confounding variable intelligence of subjects was also

Stratum A StratumB Statum C Total

70o/ondabove 69o7o 
--$)!s

50o/o-59o/o

08 08 07 23

StratumA Stratum B Stratum C Total

7Uo/oatdabove 60% __169% 50o/o-59o/o

08 08 06 22
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contolled in order to avoid interv€ntion. For experimental group the experimenter changes IV

but for conEol gouP there is no change in IV.

4.4Data Collection
The grogp of learners selected for the sake of experime,nt was divided into two groups (contol

and experim€'ntal) which were further divided into three sfrata for the sake of validity in the

experimenl The researcher wantd to assess whether there was improve,me,lrt in their oral

communication skills or not.

4.4.1 Instruments
The two instnrments used by the experim€,lrter w€re cognitive instruments and stnrctured

observation. Cognitive instnrments measure the individual's success in acade,mic ar@s. These

instrgments can be divided into achieve,me,nt tests and aptitude tests. The researcher has used the

achieve,me,nt tests for the sake of experiment.

4.42 AchievementTests
The achieve,me,nt tests were adapted from IELTS (Intemational English Language Testing

Syst€m) speaking test and ut'rlized for collecting data The two tlpes of achieve,ment tests were

pretest and post test (Appendix I&Vtr). The duration of each test conducted was 12 minutes.

Each learner was give,n an activity card consisting of two sections. First section comprises of 6

minutes in which the learner was give,n the opportunity to talk on a particular topic on the basis

of hints gven on the card. Second section is a question answer session of six minutes in which

the interaction betrnee,lr examiner and learner took place. In this way both production and

interaction skills were evaluated from these tests. The soores obtained by participants of both

groups were noted and tabulated for analpis.
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4.43 Structured Obsenation
A stnrctured obserrration sheet (Appe,ndix VI) was also used by the experime'lrter in the class

room whe,n the process of treatue,nt was going on. This obsernation sheet was divided in to three

categories in order to monitor and record ev€ry activity that affects the process of

communication. First category comprises of the use of achieve,me,nt communicative strategyused

by the zubjects duing interaction. The communicative strategies recorded by the experime,lrter

were: approximationo nonverbal strategy, appeal for assistance and rephrasing. Second category

of observation sheet was divided into four sub categories in order to assess the paralingurstic

zupport during interpersonal communication. The subcategories were: eye contac! gestures and

postgre, attentive listening and voice modulation which were also assessed on the same criterion.

The third category of observation sheet meant to record the different phases of motivation

indicated by zubjects: initiation, preservation and retrospection which were triggered due to

prwale,lrt communicative e,nvironme,nt in the classroom. All categories were determined on a

five point frequency likert scale: very freque,nfly, frequenfly, occasionally, rarely and never. The

teahe,lrt gven to the experimental gfoup was for a time span of twelve weeks.

t
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4.5 Procedure
As the research was pre-test and post-test

following phases.

1. Pre-test Phase

2. Teching Phase (Treatment Phase)

3. Post- test phase

two group design' therefore it was divided into

45.1Pre-test Phase.
pre-test (Ap'pendix D was conducted to assess the performance of students in both groups

(control and experimental) on oral communication skills. This pretest was conducted before

treatme,nt in order to test their communicative efficiency. The pretest was dweloped keeping in

view the major te,nets of communicative language teaching.

452 Treatment Phase Cfeaching with Lesson plans)

After the pretes! a teatue,lrt of 12 weeks was give,n only to the Experimental group by teaching

with the aid of communicative activities (Schedule give,n in Appendix tr) like role plays,

interrriews, information gap activities, exchanging information and discussions based on lesson

plans (Appe,ndix \I). These lesson plans had the communicative pattern of pre activity stage,

dgring activity and conclusion stage which include communicative processes like information

sharing negotiation of meaning and mutual interaction. Audio-visual aids like Drr'D player, tape

recorder, pictures, wall charts and.flashcards were utilized druing teaching through lesson plans

to conduct these class room activities which motivated the learners to attain oral communication

skills rapidly while using communicative strategies. While every subject of experime,ntal group

was closely monitored by the researcher for the use of achieve,me,nt communicative strategies,

i proper body language and .showing motivation during the process of interpersonal

communication. This stnrctgred obsernation was recorded on a sheet on dailybasis. On the other
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han4 Contol goup re,mained without this teatuelrt and was tauglt in a usual way where the

main focus is to attain correct pronunciation and accuracy in the use of grammatical stnrctures

(Ap,pendix IV).

453 Post- test Phase

A post test (Apipendix VIt) was conducted to assess the oral ability of learners of experime,lrtal

and contol group after the teatue,nt. The questions in the tests were designd in order to

evaluate the conceptual aware,ness. Performance level of every individual of both groups was

assessed through analytic scoring scheme which was done by following the criterion give,n in

(Appe,ndix VfD. The oral ability was measured in terms of conveying and organizing the central

messagE provision of supporting material, flue,lrcy and nonverbal delivery techniques like eye

contac! body language etc. This sample scoring sheet has bee,n adapted, modified and retrieved

from the website The contol

goup which re,mained without treatue,lrt was assessed in post test for the sake of comparison

only. Later on" the reults of the tests were measured through scores.

4.6Data Analysis

4.6.1 Pre tests of erperimental and control group

Researcher,s hypothesis wasi that Communicative language teaching (CLT) would improve oral

communication skills of advanced English learners. Firstly in phase I, the two grouPs control and

experime,ntal goup were give,lr the pretest to measure their performance in the beginning of the

experime,lrl The two groups were firther divided into three strata A" B and C for the sake of

precision.

First of all, statum A's scores were arlalyed- The eight subjects of control and experime,ntal

goup appeared in pretests and their scores were tabulated (Appe,ndix D().
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Figure 4.22 Pretests of CG and EG (Stratum A)

Figue 4.2 shows the comparison of the s@res of eight zubjects k€pt in sfiatum A of control and

experimental Soup for pretesl The graphic represe,ntation clearly reveals that the total scores

were 50 and the s@res of the zubjects of experimental group range from the value of 14 to the

value of 2L.Otthe other hand the value of the score of contol goup range from 13-20. In this

way, in the beginning of the experime,nt both the zubjects in this stratum scored almost in a

similar fashion.

After the analysis of statum A the subjects in shatum B were take,n into consideration. They

were give,n the same pretest to measure their communicative skills in which same time limit (12

minutes) was give,n for production and interaction.
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Figure 43: Pre tests of CG and EG (Stratum B)

In figr5e 4.3 the performance of the subjects in stratum B has bee,n represe,nted. Eight zubjects

from each goup were kept in this statum as well. Out of the total score of 50 the scores of

experimental goup raoge from20-25 and the scores of control goup range from the value of 18

to the value of 23.Although this statum was slightly better than shatum A but the subjects in

both the groups are almost at the same level.

Some zubjects were kept in the last statum labeled as stratum C. They were also tested initially

with the help of same instnrment and the scores were tabulated (Appendix D().
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Figure 4.4: Pretests of CG and EG (Stratum C)

Figure 4.4 shows the performance of control and experimental group kept in statum C. The

control goup has six zubje-cts while the experime,ntal group contained seve,n zubjects. The score

obtained by control goup were from the value of 15-19. While the scores obtained by

experimental gtroup also ranges from l5-19.This data revealed that zubjects kept in this stratum

are also at the Same level.

pre-test scores reveal that all zubjects from strata A" B and C of contol and experimental group

were at the same level at the initial stage of the experime'lrt'

4.6.2Stalistical Analysis of Pre tests of control and experimental group

The statistical analysis of the data was done in Microsoft Excel. The scores were e,ntered in cells

and perce,lrtages were calculated. Besides, the mean and standard deviation was also calculated.

In this way, the pretest soores were used to calculate the value of t and t test for indepe,ndent
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sample wasi used to determine whether there is probably a significant differe,nce betwee,n the

means oftwo independent samples. The formula employed forthis purpose is as under:

T= Mr-N{z

lsDr2+sDz2t--
.l N' N,

Whereas Nr= tro of subjects in sample I

Nz= no of zubjects in sample 2

SDt: Staodard deviation of samplel

SDz=Standard deviation of sample 2

Ml= mean of sample I

M2= mean of sample 2

Table4.6.2

gummary of Statistical Analysis: Comparison of Pre-Tests of Experimental Group and

Control Group

PRETEST

Statistical Analysis Experimental group Control group

No of scores 23 22

Sum ofscores 452 414

Mean 19.6 18.8

Sum ofsquared scores 9r02 7924
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SD(Standard Dwiation) 3.r5 2.5t

o. Level of significance 0.05

Table value 2.021

t-value 0.95

Degree of freedom (df) 43

It was observed that t-value of comparison was 0.95 at the probability level of 0.05 and the

degree of freedom'was 43. And this t-value was less than the table value which was 2.021.It

means the differe,nce betweeir all three strata of the two groups was insignificant and both groups

were at the sme level at the time of experime,lrl The statistical analysis of the s@res has bee,lr

gve,lr in the Table 4.6.1.

4.63 Post tests of erperimental and control group

Phase tr deals with the post-test analysis of experime,lrtal group and control group. The

experime,ntal group consisted of 23 subjects and the control goup hat 22 subjects. These

zubjects were fi5ther divided into three strata and each one was analped distinctly.

Firstly the posttest scores of zubjects of experimelrtal and conhol goup kept in stratum A were

measured and tabulated (Appendix X):

9
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Figure 45: Post tests of CG and EG (Stratum A)

The above figure 4.5 shows the post test comparison of the subjects of confiol and experimental

goup in snatum A. Eight subjects were kept in both the groups and were assigned scores from a

sgm total of 50. The scores of the zubjects of confiol group moge from 15'2land the scores of

experimeirtal group was from 3145. The post test scores show signs of improve,ment in the

performance of sfiata A of experimental group.

After this, post test scores of statum B of contol and experimental group were tabulated and

amlyzed for comparison (Appendix X).

.9
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figure 4.6: Post tests of CG and EG (Stratum B)

The above figorre shows the equal number of participants i.e. eight in two groups control and

experimental. They appeared in post test and scores were measured and recorded. The gaph

shows the total value of scores was 50 and the scores of experimental group were from 3347,

whereas the range of the value of scores of contol Soup is 19-29. The difference in values

shows the difference in performance.

Last of all, the post test scorci of stratum C of confiol group and experime,ntal group were

collected and compared.
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Figure 4.7: Post tests of CG and EG (Stratum C)

Figure 4.7 shows the results of the scores of the subjects kePt in statum C of experimental and

control goup. Seve,lr zubjects comprised experimental goup and contol group consists of six

subjects, making a sgm total oll3 subjects. The scores of subjects in confiol goup range from

17-20 and the range of the value of the scores of experimeirtal group is 35-46. Subjects of

stratum C in experime,ntal group also improved upon their scores and showed good perfonnance.

post test scores of both groups reflected that zubjects in Experime,lrtal group performed better

irrespective of grade. Not only sfiatum A zubjects showed signs of improve,me,lrt but zubjects

from statum C and B also improved upon. On the contrary, conEol goup reflected low level

performance.
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4.6.4 Statistical Analysis of Post tests of erperimental and control g.oup

Post-test scores of experime,ntal group and confiol group along with perce'lrtages were used to

calculate the t-value in Microsoft Excel. Firstly the means and standard dwiation was calculated

and later tn" fo..rrtu of T test for independe,nt sample was e,mployed in this phase as well'

Table 4.6.4

Summary of Statistical Analysis: Comparison of Post-Tests of Erperimental Group and

Control GrouP

POST IEST POST TEST

Statistical analysis Erperimental group Control grouP

No of scores 23 22

Sum ofscores 896 4l

Mean 38.95 20.0

Sum ofsquared scores 35334 13377

Standard Deviation 4.41 2.81

a (Level of significance) 0.05

Table value 2.021

t-nalue 17.38

Degree of freedom (df) 43

i It was observed that t-value of comparison was 17.38 at the probability level of 0.05 and the

degree of freedom was 43. And this t-value was greater than the table value which was 2-021-



This post-test statistical analysis showed significant differe,nce betwee,lr the post test scores of

expaimental and contol group. This analysis has also rejected the null hlpothesis which states

that there is no differe,nce in the performance of both groups and accepted our hlpothesis that all

the subjects in the e,lrtire stata of experime,lrtal group performed better on the basis of

instnrctions and tasks assigned to the,ui through CLT. The statistical analysis of the scores had

bee,n giveir in the Table 4.6.2.

4.6.5 Structured obsenation
Observation is a part of every experime,nt as experiments are incomplete without close

monitoring of the zubjects by the experimenter. In this study an obse,lrration sheet was prepared

to keep the record of 36 speaking activities conducted in the classroom of experimental group on

daily basis. First category of the observation sheet dealt with the use of achieve,ment

communicative strategies.
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Figure 4.t: Use of communicative stuategies



Figrue 4.8 show the graphical represe,ntation of the use of communicative sEategies used by

subjects in the classroom. Results reveal that the use of stategy appeal for assistance wils 33o/orn

the classroom as it was used in 12 activities out of the total of 36. The non verbal stratery or

mime was used in total 6 activities showing the perce,lrtage of 17. Use of the strategy of

rephrasing was 2go/o as it was used in 10 activities. Besides, the sfiategy of approximation was

used in only 8 activities and the ratio of use is relatively low i.e.22o/o.

The paralinguistic used by subjects during the teahe,nt phase was also obse,lved and recorded

by the experime,nter.

r Seriesl
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Eye Contact Posture Listening

Figure 4.9: Paralinguistic support

Figrse 4.9 show the use of paralinguistic features by the subjects who were kept under scrtrtiny.

The maximum numbers of zubjects 87% (20) keep eye contact with listeners. While 78% (18)

subjects avoid sloppy posture and their body language like the use of head and hands were

according to the utterances. The atte,lrtive listeners in the experimental goup w€re 15 (65%). The
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disproportion which was observed (30%) was in voice modulation. Very few zubjects (7) were

familiar with the accurate intonation pattems, stress and exact pronunciation.

The researcher conducted 36 speaking activities in the time period of twelve weeks. Observation

sheet was used to keep the record of the freque,ncy of the motivational lwel in subjects.
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Figure 4.10: Phases of motivation

Figrse 4.10 is the graphical represe,ntation of the phasesflevels of motivation through which

every zubject passed. Out of total23 zubjects, 20 were motivated in the begindng (warm up

activiry) showing the percentage of 87. Majority of the subjects 22 (96%) re,mained motivated till

the next stage of the sommunicative activities hetd in the classroom Le. prese,lvation. Few (17)

74o/orctzimthe interest till the third stage (feedback) and enter into positive retrospection.

4.7 lnterpretation of Data and Results
The above experime,nt was conducted on 45 zubjects of NUML. These zubjects were fi[lher

divided into two groups: experimental and contol goup. The experime,ntal group was give'lr

teatue,nt for l2weeks and the control goup re,mained without treatue,lrt. The instruments used
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for collecting the scores of the subjects before and after the experime,lrt were pretest and post

test After data collection and analysis it has bee,n observed that before the experime'lrt was

conducted at the time of pretest subjects were unaware of the communicative techniques and

were unable to employ the communicative sEategies in the target language, therefore they could

not perform well in pretests. The statistical analysis has also proved this aspect of learner's

incapacity to work efficiently in pretests. So the zubjects did not have the skill of using the

linguistic stnrcfires, accurate kinesics in real life situations'

In posttest after the treatme,nt of twelve weeks the change in the performance of the subjects of

all three strata of experimental group could be obserrred but the scores of the zubjects of contol

gFoup chose,n for study show no sign of improve,me,nt in any strata. Sim. ultaneously the

calculation of t-value after e,mployrng independe,nt sample t test also revealed that there is

significant change in the performance of experimental group as compared to the control goup.

In this way, the researcher accepted the assumption that the oral communication skills of learners

develop after the application of CLT in a second language classroom reaching the conclusion

that the performmce of experime,ntal group show signs of improve,me,lrt in post test thereby

rejecting the null hlpothesis that there is no differe,nce in the performance of the goup before

and after the experiment.

4.7.1 Reliability of Test

The test used by the researcher has reliability because it produced stable and consiste,nt results as

it was prepared on the patte,m of test and retest over a period of rime. The experime,nter had used

the pattem of pre test and post test after twelve weeks in order to attain reliability in the

expoime,nL
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4.7.2 Validity of Test

It refers to how well the test measrued what it has purported to measure. The test used has

internal and exte,mal reliability both. It has intemal validity because it has proved that the

observed effects of independent variable on dependent variable are original and are not caused

due to extaneous factors. As the results of experimental group based upon achieve'me'nt tests

could be generalized to other groups where English is taught as second language thereby gving

the test external validity. The test used in this experime,nt was adapted from IELTS speaking test

and modified by the experime,lrter but the conte,lrts of test helpd the researcher in evaluating the

behavior and interactive and productive skills of subjects which gave the test content validity as

well.

The stnrctured obsernations helped the experime,nter in this artificial interactional setting to chart

differe,nt forms of behavior. First section of observation sheet showed the use of communicative

strategies by subjects of experimental group to maximize language acquisition. Almost all the

zubjects in experimental group used the strategy of assistance because it is the characteristic of

CLT that interlocutors can take help from each other so its use was maximizeL re n 12

activities. Besides, leamers also used words which are closed to the real words in 8

communicative activities, so making use of approximation, but the mime although practiced less

(in 6 activities only) was really enjoyed by all the zubjects as they find it easy to express

the,mselves with it. Rephrasing was another strategy utilized abundantly i1 almost l0 activities

by subjects as they oome to know about its effectiv€,ness as Figure 4.8 reveal.

Similarly, another obse,lvation made by experimenter while collecting quantitative data was

about non verbal tait of zubjects. Most of the subjects could retain an eye contact with audie'nce

except some shy ones whose number was less (3) but they tried to put on the habit. Similarly
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78o/o of the subjects were able to listen atte,ntively and respond to others druing greetings and

leave taking expressions and in expressing likes or dislikes as figure 4.9 revealed. At the same

time it was observed that majority (65%) of the subjects' body movements in experimental

goup like head no4 hand gestures and posture were according to the tlpe of situation in which

the interaction took place. Some of the subjects had slouching posture indicated by researcher

and they improved upon. On the other side, few of the learners (only 7) were aware of shess and

intonation patterns so majority could not modulate the voice properly which they learnt through

listening passages and watching movies on television.

Third section of obse,r:vation sheet dealt with the rise of motivational level of 23 subjects in 36

communicative activities conducted in the classroom according to the schedule (Appendix tr).

The researcher created a context with the help of these activities to observe the changes in

behavior. Subjects enjoyed all the activities but the visible proportion in the rise of motivational

spirit can be see,n in figure 4.10. Most of the activities conducted begn with a wann up activity

which gained atte,ntion of participants at the initial stage and they willingly participate. In fact

while doing an information gap activity, the subjects revealed maximum involve,me,nt in mutual

interaction especially whe,n they took inte,r:niews of other subjects in the garb of celebrities,

singers or anchor persons, so the freque,ncy of occurre,nce of such activities wils kept higher.

Similarly whe,n they assume the role of a charaster like shopkeeper, clerk or teacher the

production of naive utterances was noted and these role plays also ge,nerate maximum

confide,nce in learners hence 'prese,nring' motivation. It was observed that weak and shy sfude,nts

also participate and enjoy, so more opportunities were glven to zubjects to do role plays. Group

discussions and debates on different topics also ,muse the subjects as they were less anxious and

more relaxed during performance. Subjects learn the function of agreeing, disagreeing aod
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explaining rapidly with the help of Soup discussions. Althoug! the activities related to

individual prese,ntations were conducted few times because the researcher observed that except

few good speakers the subjects did not participate, as prese,ntation skills de,mand more planning,

confidence, exact execution of information in hand and a shary contact with audience. But they

were highly motivated throughout the e,nactue,nts and situations. Feedback Fven by teacher to

learners about their accomplishme,nts during the completion of task results in positive

.relrospection, to some extent but the level as compared to the first trro phases i-e. initiation and

preservation re,mains low.

Other than these observations, the researcher faced some practical constraints during the

execution of the whole experime,nt. The plan of 40 activities could not be accomplished due to

certain personal and adminisfiative reasons and the experimenter could conduct only 36

activities. Besides, the schedule was altered according to the interest and motivational level of

stude,lrts. Sometimes, the researcher has to shift to altemate plans due to sudde,n unforesee,lr

proble,ms. At times, some participants create proble,ms and try to disturb the classroom

e,nvironme,nt. But despite these difficulties the researcher accomplished the task of conducting an

experime,nt.

I
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CHAPTER 5

CONCLUSION

5.1 Findings
The prese,nt research started with the research question whether CLT would be helpful in

bringingimprove,me,nt in the oral communication skills of advanced English language learne,rs or

not For this purpose, the researcher selected the 45 advanced learners (first se,mester) of

National University of Mode,m Languages (NUML) for the sake of experiment. Research pattern

of quantitativedescriptive was adopted to conduct the research.

On the basis of this question, an experime,ntal research was conducted. The advanced learners

were divided into two groups i.e. 'experimental group' and'confiol group.' Experimental Stroup

received the teafme,nt of 12 weeks and exte,nsively practiced the use of language firnctions in

real tife along with non verbal communication. fluring teatuen! this group was taught througfu

communicative activities like group discussions, informatior gap activities, role plays and

interviews based on communicative language teaching method. As a result, their motivational

level remained high as they were engaged in interpersonal communication with the conscious,

and abundant use of achiwe,me,nt communicative strategies. But on the contary, conhol goup

remained without this featueirt and was taught in a usual way where the focus wasi on

acquisition of correct grammatical structures and vocabulary ite,ms. Before gving this teatue'nt

a pre-test of both groups was take,n. Later a post-test of the same patte,l:r was also conducted and

the scores were compared.



The resglts show a significant difference in the performance of experimental goup and contol

goup. The performance of experimental goup improved as compared to the contol group. The

data collected through achievement tests was arrrlyzed with the help of gaph charts and

statistical analysis was done with the help of t-test. Differe,nces in the calculated t-value and

tabulated t-value revealed the difference betwee,n the performances of two groups. The

obse,lvationi recorded throughout the teatuent period also showed improve,ments on the part of

subjects of experimental group. Therefore, it was prove,n that CLT was an effective teaching

pedagogy for developing oral communication skills of advanced English language leamers.

5.2 Limitations of the study
The findings from analysis respond to hypothesis and help to achieve its goals which were to

identiff different communication processes to e,nhance communication skills of advanced

learners. These findings have several significant limihlisr. for both assessing the performance

of learners and constucting the instrument for measuring it. On the other han4 the inltrume,nt

does not focus on all types of skills like liste,ning, thinking and non verbal skill acquired during

communication. It gives general information about the sub skills relevant to oral communication

skills only. Hence improve,me,nt in manipulation of teaching methodology is possible besides,

measure,me,nt methods can also be altered.

5.3 Implications for further research
The rezults of this study have majol implications for task based instruction TBI in Pakistan

which can be rcahzed methodologrcally in Communicative Language Teaching methodology.

This method addresses the issue of language learning in the classroom where interactional

processes are practiced with the help of specially designed instructional tasks. As CLT gives

learner autonomy over their own learning when they are engaged in interaction with others and



76

an e,trvifonme,lrt of cooperative learning is developed which can be replicated in any context'

Based on this research a faculty developme,nt progfttm can be arranged for the faculty members

who are not explicitly involved in teaching of English as a second language. It has bee'n observed

during the course of the experime,nt that people from other deparbnents join the course of

comm.nication skills because they are lacking in this particular field. So the research is helpful

for teacher tainer's and faculty development programmers'

The results of the study are consistent with 'CLT paradigm shift which has brought changes in

approaches to second language pedagogy' (Richards, 2006). English is not taught solely as a

subject but is linked to other subjects in the curriculum as a result of content based instruction

CBI. Meaningful leaming through variety of conte,nts leads to develop flue,lrcy because learners

negotiate meaning, use communicative strategies, correct misunderstandings and work to avoid

communication breakdowns. In this way, the research is helpful for all those leamers who are

pgrsuing their degrees in other fields like information tecbnology, management scienceg

economics, computer sciences etc. and want to improve their oral communication skills. The

major influx of knowledge is available in English language so the research would give benefits

to these learners to excel academically and professionally.

The findings of this study have multidimeirsional effects on education systems where CLT is

employed in the classroom. Irarners use differ€,nt learning and communicative strategies during

the course of developme,nt of second language which leads to develop higher order thinking

skills. During the process of language leaming leamers apply their thinking skills in situations

that go beyond the classroom and conseque,ntly criticaUcreative thinking is developed. In this

respec( the above experime,ntal research can help the language educators in planning new

programs for foreigners whose first language is not English. The same stategy of language
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leaming $rith CLT can be applied to all those learners who are involved in the process of gaining

higher education because this method is not based on taditional forms of assessmeirt like drills

and multiple choice questions rather the process of learning tbroug! doing is assessed with new

methods like interviews, observations and discussions. So, the problern of assessment can be

resolved with the e,mployment of communicative language teaching in the classroom.

5.4 Conclusion
In the light of above study the researcher can firmly establish the notion that communicative

language teaching approach (CLT) is greatly effective in bringing improve,me'nt in oral

communication skills of learners. Oral communication is the most powerful tool in today's

competitive world. people who have good command in it can excel in any field as it is the basic

prerequisite in most of the jobs in the country and abroad. Apart from i! developme,lrt in oral

communication skills will also help the leamers in academics and improve their grades. During

the application of CLT students are immensely engaged in communicative tasks in the

classroom, which were take,n from real life situations like inte,nriews and discussions. Whe,n

learners exchange ideas and opinions ope,n mindedly in the classroom they do not feel alieirated

in the outer world. In this way, participants develop the capability to communicate.

In this research, during the whole treatme,nt phase the researcher had followed CLT extensively

and adopted'the learner-centered approach which leads to an e,nvironme,lrt of co operation and

zupport in the classroom, where students participate in a variety of tasks and generate confide,nce

gradually. Besides, for the practice of oral communication skills the researcher has provided

improvised settings so that classroom interaction becomes realistic and meaningful. This

suggests that the main objective is not passing an exam but completion of minor communicative

tasks, resultantly evsrcoming feff and hesitation.
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The researcher observed that the major advantage while imple,menting CLT is the use of

authe,lrtic material other than the textbook like advertise,me,nts, newspaper cuttings or storybooks

with or without pictures. The main responsibility of a teacher is to consider and cater to the needs

of his/her stude,lrts. If the text book offers less creative opportunities, for example, doing a

substitution drill or reading a dialogue between two people, a teacher can select, adapt and

zuppleme,lrt another text to practice a communicative activity in the classroom. Similarly, if

teacher considers an activity in the course book to be irrelevant or not according to the level of

stude,nts, there are many other activities which can be more meaningful, like conducting surveys,

using a picture as a stimulus and questions for elicitation or a series of pictures which learaers

have to put in a sequ€xrce for story discussion.

In this research, a mixed abihty class was taken as a sample and researcher noticed that CLT

addresses the challe,nge of the mixed-ability class very aptly. Whe,n the lesson reaches the stage

of production, where learners are involved in free speaking without intemrption, they

convenieirtly participate according to their capacity and level of confide,nce. It is a challenge for

the excelle,nt students, while others with an average ability also put in effort to communicate

which is fruitful. Each mixed abilrty class has its own require,ments and CLT whenever is

e,mployed intelligently is applicable under suitable circumstances.

The lesson plans made by the researcher were more structurd but student-ce,ntered. The teacher

plays a very significant role in conducting activities that confirm oral commrmication actually

happens. Flue,nt language use leads to self correction. CLT implicifly benefits students by

providing them vocabulary ite,ms relevant to a particular situation" grammatical structures and

functions, as well as communication stategies, which equip and e,nable them to mutually interact

efficiently.
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In shor! CLT is quite helpful in dealing with the problem of mixed-ability classes, fostering

motivation among learners, shifting the teaching focus from form to flue'ncy, and inculcating

collaborative learning.

Nevertheless, CLT is a holistic approach. Its major focus is not the conventional stnrctural

syllabus but it takes into consideration the communicative a,spect of language. It provides vitality

and motivation within the second language classroom, as it is a learner-ce,lrtered approach. It

highlights thi needs and the interests of the learner. In today's world where communication of

information has ample scope in almost 3[t qralks of life, CLT can play a pivotal role in the field

of education around the globe.

5.5 Recommendations
On the basis of findings and results collecte{ following recomme,ndations have bee,n made for

syllabus designers, curriculum planners, language instnrctors, teacher trainers and teachers.

i. The institutions while integrating CLT based instnrction in their language courses and

progrms must have a comprehe,nsive poticy like NUML regarding effective integration

ofCLT.

Cogrse developme,lrt coordinators or the material developers should consider the

limitations of institutions and needs ofthe stude'lrts.

Trained faculty should be give,n the task of planning, designing and coordinating CLT

based language programs.

Syllabus designers should focus on communicative task- based syllabus while gving

consideration to variety of activities, so that students should not feel boredom. Syllabus

should cater the needs of differ€xlt tJ/pes of learners like excellent good, average etc. A

good syllabus contains variety of activities and follows the learner-ce,lrtered approach.

iii.

iv.

3'
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v. CLT should be adopted as a teaching methodology by teachers because it is effective in

improving communication skills. Practicing vocabulary ite,ms for different kinds of

situations will provide useful guidelines to leamers.

vi. Functions of language should be taught in the classroom while following the technique of

goup work and pair work.

vii. Language instructors should take prese,ntations from participants during workshops as

public speaking is a very effective phenomenon in learning communication.

viii. Teachers' ftaining in use of authentic material like pictures and realia in the language

classroom while teaching oral communication skills is truly beneficial for the students as

' a picture is worth a thousand words'.
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APPEI\DIX I

PRE-TEST

Subject: Oral communication skills
Marks: 50

Time: 12 minutes
Level: Advanced

Learners were given activity cards on particular topics, which include key points that students

should talk about. Ever), learner was given a time span of 6 minutes. Two minutes were given for

preparation and 4 minutes for delivery. The examiner will ask further questions which are

connected to the topics gtven previously. 6 minutes were allotted for questioa answsr session.

SAMPLE ACTTVTIY CARD

Describe aplace you have visited that you have fond me,mories of.

Hints for student:

1) Where this was?

2) Uihy you went there?

3) What you did there?

4) What it was about the place that makes it so me,morable.

ACTMIY CARD 1 (for student)

Describe your favorite personal possession.

Hints for stude,nts:

(6 minu1651
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1) What this possession is?

2) When you first got it?

3) When do you use it?

a) Why it's so important to You?

Example Questions (asked by the 614miner) (6 minutes)

e: It is sometimes argued that local cultures are being desfioyed by tourism. Why do think

people might feel this?

Q: Whatbe,nefits do people get from travelling to other countries?

Q: Do you think people are becoming too materialistic?

Q: To what exte,nt are people's buyng habits affected by advertising?

ACTMTY CARD 2 (for student)

Tell something about your favorite news channel

Hints for stude,nts:

1) What is it?

2) How ofte,n do you watch it?

3) Explain why you like it?

Example Questions (asked by the examiner)

Q: What do you think for ordinary people the most effective media to get news is?

Q: Compare the people's attitude to media between now and the past 20 years?

.- Qt Should we tnrst the journalists?

Q: What do you think what a good journalist should be?
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APPENDD( tr

WEEKLY PLAIY OF COMMT]MCATIVE ACTTVTTIES

Topic Commnnicative

activity

Number of weeks Audievisual aids

Giving opinions, Asking

questions for getting

information, food

recrpes

Information gap

activities

2 weeks Newspaper cuttings.

Worksheets

Talking about a

restaurant, wedding

birth, funeral

Role plays 2 weels TV/CD player

Cue cards

Various debatable

topics.

Public speaking

(individually)

2 weeks Flash cards

Story reading Assuming the role of

characters.

2 weeks ReadingpassageV Story

books

Introduce each other.

faking interview from

celebrity.

Interviews 2 weels Tape recorder,

CD player

Small t-lks on differe,nt

topics

Group discussions 2 weeks PicfircVWaIl charts

Total 12 weeks
I

?
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APPENDX III

SYLLABUS FOR EXPERIMENTAL GROI']P

WEEK 1

a) lntroduce somebody and use basic greeting and leave-taking expression.

b) Ask and answer simple questions on familiar topic and about personal details.

c) Make and respond to simple stateinents.

WEEK 2

a) Order something to eat or drink.

b) Express and respond to feelings.

c) Give or seek personal oPinions.

WEEK3

a) Describe yourself, family and where you live.

b) Describe your hobbies and interests.

c) Saywhat you like or dislike.

WEEK4

a) Ask for and give directions.

b) Make and respond to invitation.

c) Make and accept apologies.
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WEEK5

a) Give description ofplaces' persons.

b) Use public fianspor! asking for basic information'

c) Make simple Purchases.

WEEK 6

a) Talk about numbers, quantities and time.

b) Say what you want in a shop and ask the price'

c) Ask for atteirtion.
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APPENDIX IV

SYLLABUS OUTLII\E OF' CONTROL GROUP
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Objectives
I The stude,nts will be able to:

Time: /g minutes

use modals like shall, will, woul4 coul{ must etc' for

pronounce modal auxiliary verbs with accurate stress

10 minutes

expressing obligations.

I Tte learners will be able to:

patte,rns.

Introduction

Pre-activity (Presentation)

Teacher introduced the modal auxiliaries (like: shoul4 coul4 woul4 might etc.) and gave some

examples from real life to explain the skill of obligation like, 'you should perform your duty, the

girl must take care while getting down from tree and that boy could not climb the beanstalk'.

Besides, the teacher explicitly e,mphasizes the use of exact pronunciation of words in utterances.

Learners can nsie these new vocabulary ite,ms in order to improve their grammarusage.

Erplanation -
10 minutes

The teacher showd media clip of some peopls futfilling obligations. Teacher emphasized upon

the use of accurate stnrctures and various vocabulary ite,ms like the use of modals during

interactions.

During activity (Focused practice) 20 minutes

o Teacher asked following comprehe,nsion questions

Ql. What would you do before going to a party? I would like to change my dress.

Q2. How could you keep yourselves clean? I would wash mpelf on daily basis.
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In this manner, drilling practice would go on without any significant innovation on the part of the

leamer.

Conclusion (Production) 35 minutes

Class was divided into groups and students perform the activity following the input and

guidelines gven by the teacher. students focused more on accuracy and practice some structures

necessary to fulfill an obligation like I could not lock the door; I should have locked the door.

Later,groups perform using modals like shall, should not could not.

Feedback

Teacher sommented on stude,nts' performarce, suggested alte,mative phrases or ideas making

stude,nts aware of other possible vocabulary items for obligation while reinforcing exact

pronunciation.

Outcome of lesson plan

f After completing this lesson learner were able to: use modals like shall, will, would,

could, must etc.

f After completing this lesson leanier were able to: pronounce modal auxiliary verbs with

accurate sfress Patterns.
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APPENDIX V

LESSON PLAN 1

Time: 75 minutes

Objectives
L The stgde,nts will be able to: describe a place,/objecVperson in real life.

r The learners will be able to: use communicative stategies like rephrasing and appeal for

assistance.

Introduction

Preactivity (Presentation) lQ minutes

Teacher introduced the describing words (adjectives: brighg well decorate4 beautiful, small etc.)

and gave some examples from real life to explain the skill of description like description of an

object zuch as room (this room is spacious, beautiful and well-lighJed), chair (broken, U.o*r,'

woode,n) or description of persons (tall, smar! handsome and helpful). Besides, the teacher

explicitly e,mphasizes the use of communicative strategy of rephrasing during the description.

Leamqs can rephrase the utterances flike I want to talk about someone who willingly help others

and accommodate. Oh! Sorry I repeat 'a cooperative person') if they are unable to express an

idea or thought during an interaction with the partner. Simultaneously learners can appeal for

assistance from teacher as well such as: what do you call this showing arm (elbow).

Erplanation 10 minutes

The teacher showed media clip of customers ordering food in a restaurant (e.g., from TV show or

movie). Teacher asked geireral comprehe,nsion questions from stude,lrts (what kind of restaurant

4
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which food item etc.) Describe fmiliar routines or food items me,lrtioned (e.g., names / tlpes of

Eastern foods)

During activity (Focused practice)

o Teacher asked following comprehe'nsion questions

!Q minutes

el.What kind of restaurant would you like to visit? Well-decorate4 close to house, spacious

e2. Whd is yogr favorite dish? Describe the dish: delicious, readily available, te,mpting

Q3.What is your prefere,lrce for buying food: cheaper, reasonabletate, expe'nsive

e4.Do you considerthe exte,mal decor of restaurant? Embellishments all aound

Q5. Describe the buffet dinner? Standing, multiple dishes, starter, dessert

e6. Describe the location and interior of washroom in a restaurant: sidewaln, clean, well-lighte(

eT.Whom would you like to accompany whe,n visiting a ne\r restaurant? Name and describe the

person: lively, witty', talkative, aod well-mannered.

Conclusion (Production) Jt minutes

- Class wasi diviiled into groups and sfudents create their own restaurant dialogues / skits using

descriptive words and techniques. Learners ask abundantly for lexical help from interlocutor

using .appeal for assistance' and rephrasing during description of restaurant and food items-

Like one goup me,mber asked what do you call this list of food ite,ms and the other one replies

(meiru card).Similarly one me,mber asked about the place where dinners are served for huge

gatherings and the other replied taking help from teacher (banquet hall). The other group

me,mbers produce and rephrase utterances like 'this restaurant is well decoratd clean and can

ascommodate many people I mean to say 'spacious'. I,altff, groups perform demonstrating the

skill of describing along with the use of the communicative s{rategies; rephrasing and appeal for
t.

J assistance.



Feedback

Teacher applauded stude,lrts' performance, zuggested alternative phrases or ideas making

stude,nts aw,re of other possible vocabulary ite,ms for description while reinforcing the strategy

of rephrasing in dailY life.

Outcome of lesson Plan

I After completing this lesson learners were able to: use fts communicative stategy of

rephrasing and appeal for assistance.

I After completing this lesson learner were able to: desqibe a placg person or object.

Y
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LESSON PLAI\ 2

Time: Jg minutes

Obiectives
I The students will be able to: state/express their opinion (agree or disagree) verbally on a

topic in real life.

I The learners will be able to: demonstrate non verbal communication like upright posture,

good eyeeontact and attentive listening during oral communication.

Introduction

he activity (Presentation) 10 minutes

Teacher provoked the learaers by asking questions on variety of topics like what is your opinion

on child labor, what do you mean by junk food what is the significance of mobile in a person's

oommon life etc. Teacher also threw light on the significance of paralanguage (non verbal

' communication) during normal routine interactions

Pictures ofpeople who are involved in discussions and presentations were displayed for Iearners

(aftachd with lesson) in the classroom in order to de,monstate the right kind of body language

druing speaking. Besides, the teacher reinforced the use of phrases to be used during

conversations such as, I agree because......, according to my opinion this matter can be

resolvd......I am against this motion due to following reasons.......how to start and e,nd a

discussion and guide them to carry out the conversation wheel.

Explanation

During activity (Focused practice)

10 minulsg

20minutes

Teacher displayed all the topics of discussion along with pictures on wall charts so all stude,nts

could observe conve,niently. Teacher inquird which topics were appropriate for small goup
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discussions. For those topics which are appropriate, think of one interesting comme'nt to make

whe,n the teacher asked and show a pictrue. For those topics which are inappropriate, be able to

explain why you believe they are not appropriate for gpup discussion.

Activity: Topics (on wall charts) for stating an opinion

. The latest fihns

. The One True Path to Etemal Life

. CarS

. Yourhome town

. Your lasUworst holidaY

. Your favorite movie-star

. The weather

. Gardeiring

. Your family

. Yourbest friend
r A magazine
. Learning a language
. Playing tennis
. Your current job
. An interesting excursion nearby
. The Internet
. Keeping healthy

! . Your favorite food
. Finding a job in your countrY

Conclusion (production) 35 minutes

Class was divided into five/six groups. Ever),goup was assigned a separate topic with different

set of pictures. Each me,mber expressed ideas on a particular topic while agreeing or disagreeing

with other me,mbers of the group on a differe,nt topic. Like one leamer comme,nted 'l think junk

food is the biggest cause of obesity nowadays' while the other me,mber of the group li516nsd him

with patie,nce and maintained a proper posture and eye contact with others druing the discussion.

Similarly another leamer gave his opinion on the excessive use of internet and its harmful impact

upon youth and children. The other member disagreed by stating 'in my opinion intemet is the
.F
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biggest source of information in mode,l:r times and cannot be avoided. In this way the process of

verbal communication with the proper use of body language continued'

Feedback

Teacher applauded stude,lrts' performance, suggested alternative phrases or ideas making

stude,nts aware of other possible vocabulary items for giving opinions while highlighting the

significance of non verbal communication in daily life.

Outcome of lesson plan

f After completing this lesson leamers were able to: show accurate body langua$e, eye

contact and capacity to listen others.
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I After completing this lesson learners were able to: express opinion on variety of topics

dwing interactioaal routines.
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LESSON PLAI\ 3

Time: 75 minutes
0bjectives

I The studeirts will be able to: ide,ntiff and use formulaic expressions (ike greetings and

leave taking expressions) in real life.

I The learners will be able to: indicate the three aspects of motivation: initiation,

preservation and retrospection whe,n they are engaged in the process of communication.

Introduction
Pre activity 10 minqls5

Teacher use the technique of brainstorming by directly asking students how do they receive and

g@ta guesUfriend whom they meet after some time or a long "me. Teacher wrote expressions

zuggested by students on board (how are you? what's up). Similarly, the leave taking expressions

were also asked (goodbye! see you soon, will meet again, good luck) and enlisted to facilitate

Iearners. So the participants were motivated initially to participate and express their own

thoughts in a speaking session instead of following the conventional method of teaching where

only teacher imparts knowledge. This direct involve,me,nt of learners led to the production of

naive utterances.

Erplanation 10 minutes

Teacher dividd the class in to groups and distr"buted some reading passages containing stories

like 'Snow white and the seven dwarfs', 'Sleeping Beauty', Goldilocks and the three bears,

Hensel and Gretel. Teacher hightghts the conve,ntional formulaic expressions in the stories like

'once ullon a "'ne'i othere was a witch/wizard with magic spells', 'lived happily wer after', and
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guided the,m to underline it In this way learners became familiar with formulaic expressions in

daily routine life and in written form as well.

During activity (Focused practice)

Activity: Group discussion.

20 minutes

As the class was divided into groups and ev€ry goup got different situation for role play. For

instance, one group would receive snow white (imaginary character) while using greetings.

Another goup will de,monstrate the departing scene of Heirsel and Gretel (story character) using

leave taking expressions. Leamers would make their own dialogues t^king help from each other

and teacher.

Studenh' production /Conclusion 35 minqlss

Every group had to do a role play based on the character and formulaic expression give,n to the,m.

For example, in a goup one 6iirl became snow white and the rest of the me,mbers assumed the

garb of dwarfs who greeted her memily like, how do you do? How wasi your day? Etc. The role

players outlind the sce,ne according to the situation and prepared dialogue. One corner of

classroom became the dwarfs' house and the other comer became a jungle from which snow

white came and the sce,ne e,nactue,nt took place. The students portray their roles, responding

realistically to each other. Similarly other group followed the samepattern' assumed the role of

goldilocks and bears while imitated the expressions of greetings and leave taking. In this way,

the motivational level which was initiated previously was raised to the level of 'prese,l:ration' as

the learners re,main motivated while communicating independe,ntly with low anxiety level and

having fewer interactions with teacher.

v
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Feedback

Teacher had a class discussion, after the enactments had been completed. Teacher evaluated the

role playing while comme,lrting on the effective,lress of the use of exact expressions in the

classroom and daily life. In the end, teacher informed learners about their past failures and recent

performances regarding oral @mmunication, thereby, taking the,m into the third stage of

motivation .retospection' where leamers got a se,nse of accomplishment as none of the,m feel

incapable in the classroom.

Outcome of lesson plan

I After completing this lesson learners were able to: identiff and use formulaic expressions

(like greetings and leave taking expressions) in real life.

I After completing this lesson learners were able to: indicate the three aspects of

motivation: initiation, prese,lvation and retrospection when they are engaged in the

process of communication.
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Time: /t minutes

Objectives
I The students will be able to: grve and follow instnrctions in a real life situation.

I The leamers will be able to: use commrmicative (achieve,ment) strategies like

approximation and nonverbal stratery (mime).

Introduction

Pre-activity (Presentation) 10 minutes

Teacher intoduced the imperatives (puq fill, keep, use, go, briog, add etc.) and gave some

examples from real life to explain the technique of instnrcting, like gving instnrctions to a child

as 'how to keep books in your schoolbag in proper order: keep your books in one section, put the

notebooks in the other and use outer pocket for other stationery ite,ms'. Besides, the teacher

explicifly emphasizes the use of achieve,ment communicative strategy of approximation while

instructing. Leaners can use the strategy of approximation if they do not know the accurate

utterances or words (ike I want to say bag used during travelling, you mean traveling bag or

baggage, yeah!) during an interastion with the partner. Simultaneously leamers can use the non

verbal strategy (gesture, action) instead of words for completion of an utterance, like they can

use the action of knocking on the door or gesture of pouring water in a glass.

Erplanation 10 minutes

Teacher brought conversations of differe,nt people gving and following instructions, which were

played on tape recorder for the learners. Teacher asked ge,neral comprehension questions from



stude,nts (what kind of insktrction,

comprehe,nsion.

During activity (Focused practice)
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which order taken etc.) in order to check their listening

20 minutes

!E

Students work in pairs to give and follow instnrctions related to familiar routines from each

other, like a simple activity gven to a pair was 'how to clean your room, one learner gave

insfiuctions likg 'put all the dirty items (garbage) in the waste container (means waste basket or

dust bin) heirce used the sfiategy of approximation. The other leamer followed the instnrctions

by using actions (mime). Similarly, one parher of the pair told the other to keep flowers in the

flower bottle approximately close to the word (vase) thereby use of approximation

during interaction and the other one did by showing through gestures, so nonverbal strategy in

action.

Conclusion (Production) 35 minsls5

Class was divided into pairs and stude,nts were give,n situations like (how to make a cup of teq

how to bake cake, how to brush and floss your teeth) to create their own set of instnrctions by

using imFeratives and relevant communicative achieve,me,nt stategies (approximation and mime)

during interpersonal communication. Leamers got an opportunity to work aod practice freely

with their partners and later performed in front of the whole class. For example, one pair

improvised the situation of tea-making by using imperatives like, *fill your pot with water and

put it on the stove to boil. Put hot water in the kettle to warm it and later e,mpty it. Add hot water

and one teaspoon of tea-leaves in the ketrle and leave i1 1s 'sftain color for felr, minutes' instead

of using (brew the tea). Similarly, sayng use a perforated container (instead of strainer) to clean

(strain) the tea while pouring tea in each cup, so the frequent use of approximation during

inte,raction The other participant of the whole situation followed the instructions while making
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use of zuitable gestures and actions he,nce mime works here effectively. Later, pairs also used

approximation communicative strategy and nonverbal strategy while grving and following

instructions in different situations assigned to them.

Feedback

Teacher applauded stude,lrts' performance, zuggested altemative phrases or ideas making

students aware of other possible imperatives for instruction while reinforcing the achieve,ment

strategy of approximation in daily life to e,nhance interpersonal communication.

Outcome of lesson plan

I After completing this lesson learners were able to: use the communicative strategy of

approximation and nonverbal strategy (mime).

t After completing this lesson learner were able to: give and follow instructions in a real

life situation.
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Time: 75 minutes
Objectives

I The stude,nts will be able to: state/express their prefere,nces Qike or dislike) verbally on a

topic in real life.

I The learners will be able to: perform kinesics: body languagg accurate eye contact and

atte,ntive listening during oral communication.

Introduction

Pre activity (Presentation) 10 minutes

Teacher initiated the activity by showing various pictures of persons (famous personalities like

Abdul Sattar Edhi), places (most popular one likg Faisal mosque) and objects (like mobile, cold

drinks, elegant dresses) and provoked the lerners to express their preferences for a particular

p€rson or object Teacher also threw light on the significance of paralanguage (non verbal

communication) during normal routine interactions.

Erplanation 10 minutes

Pichres of people who are involved in oral communication were displayed for learners

(Appendix V) in the classroom in order to de,monstrate the right kind of body language during

speaking. Besides, the teacher reinforced the use of phrases to be used during conversations such

as, I like using cell phone because it helps to convey the message instantly,, or I dislike cold

drinks due to its hrmful effects on health. In this way, they can start and e,nd a discussion.

During activity (Focused practice) ![ minutes

Teacher displayed all the pictures on wall charts so the stude,nts could obserrre conve,nie,ntly.

Teacher inquired about their likes and dislikes towards a particular perso& place and objects.

Everyone participaled in this discussion while telling the reasons of their likes and dislikes.
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Conclusion (production) 35 minutes

Class was divided into five/six groups. Every gtroup was give,n a differe,lrt set of pictures. Each

me,mber expressed their likes and dislikes on those particular pictures with other me,mbers of the

goup. Like one learner commented 'I like the dress wom by this grl in the picture as it looks

elegant and nice, while the other members of the goup liste,ned him/her with patience and

maintained a proper posture and eye contact with others during the discussion. Similarly another

learner expressed fois disliking oa the excessive use of cigarettes and its harmful impact upon a

man's health- The other me,mbers also stated their preferences on variety of other objects: I like

to sleep in the day and work at 
"ight, 

I dislike eating burgers and sandwiches. In this way the

process ofverbal communication with the proper use oflonesics continued.

Feedback

Teacher applauded stude,ntso performance, suggested alte,mative phrases or ideas making

stude,nts aware of other possible vocabulary ite,ms to be used for the expression of their own

preferences in real life while reinforcing the effective use of kinesics in daily life.

Outcome of lesson plm

I After completing this lesson leamers were able to: state/express their prefere,nces (like or

dislike) verbally on a topic in real life.

r After completing this lesson learners were able to: perform kinesics: body languagq

accurate eye contact and attentive liste,ning during oral communication.

J
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LESSON PLAN 6

Time: 75 minutes
Objectives

I The shrdents will be able to: exchange information in the form of dyad in real life.

I The learners will be able to: indicate the three aspects of motivation: initiation,

preseruation and retrospection wheir they are engaged in the process of communication.

Introduction
Pre activity 10 minutes

Teacher provoked students by directly asking how they exfract information from somebody.

Teacher wrote expressions suggested by stude,nts on board (may I know your name?, do you

know where the next blocl/street is? , where did N[r. Salim reside? etc.). In the next phase of this

wafln up activity, teacher asked how they respond to somebody who is seeking information such

as (Yeab I can help you to do this task, you can deposit the check in your foank, and if you tunr

right you will find the red house on the left side of the road) and eiilisted the,m as well in order to

facilitate leamers. So the participants were motivated initially to participate with the help of this

warm up activity and they express their own thoughts in a speaking session instead of the

conve,ntional teaching where only teacher imparts knowledge.

Erplanation 10 minutes

Teacher dividd the class in to pairs and distributed some reading passages containing dialogues.

She highligfoted the method of getting information from each other. One person can assume the

role of Mr. A and other person can become Mr. B while asking and answering questions from

Y eachother.



During activity (Focused practice)

ttt

!Q minutes.

As the class was dividd into pairs and every pair got a different situation for role play. For

instance, one pair would assume the role of mother and dauglter in a real life situation. Sara

(daugftter) asked Razia (mother) where you have kept my clothes. Razia replied go and check

yoru cupboard. In this way learners made their own dialogues by taking help from each other and

passages grven to the,m.

Students' production /Conclusion 35 minutes

Every pair had to do a role play based on the dyadic situation gven to the,m. For example, in a

pair one girl became celebrity and the other one assumed the role of host. In this way they

sxshange information with each other while discussing the routine activities' of the celebrity's

life like what is your favorite food, (replied blryani) which color/month do you like,(answered

whitg January) how do you keep yourself physically fit (responded by doing exercise) and the

conversation goes on. The role players outlined the sce,ne according to the situation and prepared

dialogue. The students portray their roles, responding realistically to each other. Similarly other

pair followed the same pattern, assumed the role of employer and e,mployee while filling in the

information gap during an interview. In this way, the motivational level which was initiated in

the wrm up activity was raised to the level of preservation as the learners interact actively and

independently, less conscious of teacher's presence.

Feedback

Teacher had a class discussion, after the dyads had been completed. Teacher evaluated the role

playns while comme,lrting on the effective,ness of the use of information gap activity in the

classroom and daily life. In the end, teacher compared and contrasted learners past failures and

i

i

v
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rece,nt accomplishments regarding oral communication, thereby, pushing the,m into the third

stage of motivation: retrospection.

Outcome of lesson plan

I After completing this lesson leamers were able to: exchange information in the form of

dyad in real life.

I After completing this lesson learners were able to: indicate the three aspects of

motivation: initiation, preservation and retospection whe,n they are engaged in the

process 6f 6pmm unication.

v
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APPEI\DD( VI
oBSERVATION SmET (SAMPLE)

Achievement strategt Veryfrequently

5

Frequenfly

4

g.sgsignally

3

Rarely

2

Never

I

Rephrase

Appeal forassistance

MimelNon verbal stategy

Approximation

Para linguistics

Eye contact

Posture

Atteutive listening

Voice modulation

InHnsic motivation

Initiation

Preserrration

Retrospection
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APPENDIX VII

POST.TEST

Subiecfi Oral communication skills Time: 12 minutes

Marks: 50 evel: Advanced

Learners were give,n activity cards on a particular topic, which include key points that students

should talk about Ever),learner was give,lr a time span of 6 minutes. Two minutes were given for

preparation and 4 minutes for delivery. The examiner will ask firrther questions which are

connected to the topics gven previously. 6 minutes were allotted for question answer session.

SAIVIPLE ACTIVTIY CARI)

Many peopte enjoy visiting zoos and seeing the animals. Other people believe that animals should

not be take,n from their natural surroundings and put into zoos.

1. Whatisyouropinion?

i 2. Do you keep pets?

3. Explain anypersonal experience?

4. What it was about the place that make the visit to the zoo so me,morable.

ACTIVTIY CARD 1 (for students)

Tell something about your learning English experie,lrce. 6 minutes

1) When and where you study English?

2) What English coruse does you like the best?

3) Explain whyit is imFortant for you?

.s Erample Questions (asked by the eraminer) 6 minutes



115

Q: Why are you studying English?

Q: Do you think learning English will benefit you?

Q: What do you think is the best way to study English?

Q: How difEculties in teaching English can be resolved?

ACTNTIY CARD 2 (for the student)

Tell me about an equipment of your household (such as computer, television, refrigerator,

mobile phone as so on).

Hints for stude,nts:

1) What it is?

2) What do you do with it?

3) Explain why it i5 imFortant for you?

Erample Questions (asked by the saaminer)

Q: Do you always keep it?

Q: Is it worlh much?

Q: Do you think the technology will have developme,nt in the futue?

Q: Why the gadget is important?

. Q: How ofte,n do you access internet on computer?



116

APPEI\DIX YIII

Adaptd modified and retrieved from
http ://www. aacu.orslvalue/nrbrics/pdfl OralCommunication.pdf

Sample oral-English Rating Sheet

Performance lwel of every individual in oral test will be assessed through analytic scoring which

can be done by fotlowing the sriterion gven in the table-

Organizotion

l0

Fluency

10

Delivery

t0

Supporting

Material

10

Central

Message

10

Total

50

Yoage

I Inadequate llnadequate llnadequate llnadequate I Inadequate

2 Emerging 2 Emerging 2 Emeqging 2 Emerging 2 Emerging

3 Proficient 3 Proficie,nt 3 Proficient 3 Profisient 3 Proficient

4 Ere,mplary 4Exe,mplary 4Exe,mplary 4Eremplary 4 Exe,mplary

;.
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O ORGAI{IZATION

l. Organizational patte,m (specific innoduction and conclusion, seque,nced material within

the body, and nansitions) is not obsernable within the prese,ntation.

' 2. Organizational patte,m (specific introduction and conclusion, sequernced material within

the body, and transitions) is intermitte,ntly obsernable within the prese,lrtation.

3. Organizational pattern (qpecific introduction and conclusio& sequenced material within

the body, and transitions) is clearly and consiste,nfly observable within the prese,ntation

4. Organizational pattern (qpecific introduction and conclusion, seque,nced material within

the body, and tansitions) is clearly and consistently observable and is skillful and makes

the conteirt of the prese,ntation cohesive.

o FLIIENCY

1. Speech is very slow and uneve,lr except for short or routine sente,lrces.

2. Speech is frequently hesitant ani jerky: sentences may be left uncompleted.

+ 3. Sleech is occasionally hesitant with some unevenness cause by rephrasing and goping

forwords.

4. Speech is effortless and smootb, but perceptibly non native in speech and eve,nness.

O DELIVERY

1. Delivery techniques (posture, gesture, eye contact, and vocal expressive,lress) detract

from the gnderstandability of the presentatio& and speaker appears uncomfortable.

2. Delivery techniques (postrne, gesture, eye contact, and vocal expressive,ness) make the

preseirtation understandable, and speaker appefis te,lrtative.

3. Delivery techniques (posnre, gesture, eye contac! and vocal expressive,ness) make the

!l prese,lrtation interesting, and speaker appears comfortable.
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Delivery techniques (posture, geshre, eye contac! and vocal expressive,lress) make the

prese,lrtation compelling, and speaker appears polished and confident.

STTPPORTING MATERIAL

Inzufficient zupporting materials (explanations, examples, illustrations, statisticso

,nalogles, quotations from relevant authorities) make reference to information or analysis

that minimally supports the presentation or establishes the presenteds credibility/authority

on the topic.

Supporting materials (explanations, examples, illustations, statistics, analogies,

quotations from relevant authorities) make appropriate refere,nce to information or

analpis that partially zupports the prese,ntation or establishes the prese,lrter's

credibility/authority on the topic.

Supporting materials (explanations, examples, illushations, statistics, analogies,

quotatiqns from relevant authorities) make appropriate refereDce to information or

analpis that generally supports the prese,ntation or establishes the prese,lrter's

credibility/authority on the topic.

A variety of tpes of zupporting materials (explanations, examples, illusEations, statistics,

analogies, quotations from relevant authorities) make appropriate refere,nce to inforEation

or analpis that significantly supports the presentation or establishes the prese,nter's

credibility/authority on the topic.

o CENTRAL MESSAGE

1. Celrtal message can be deduce4 but is not explicitly stated in the prese,ntation

2. Central message is basically understandable but is not ofteir repeated and is not

me,morable.

3.

=
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3. Central message is clear and consistent with the supporting material.

4. Central message is compelling (precisely stated, appropriately repeated, me,morable, and

shongly supported.)
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APPENDIX IX

COMPARISON OF PRETEST

DPERIMENTAL GROUP CONTROLGROUP

Subject Sfratum Total Marks

50

Percentage

%

TotalMarks

50

Percentage

%

Pretest Pre test

Student I A 2l 42 18 36

Stude,nt 2 A 22 M 20 40

Student 3 A t9 38 l8 36

Stude,nt 4 A 18 36 L7 34

Stud€nt 5 A t9 38 l8 36

Student 6 A 22 M 19 38

Stud€nt 7 A t4 28 l3 26

Studexf 8 A t9 38 18 36

Student 9 B 22 4 2l 42

Studentl0 B 20 40 18 36

Studexrt ll B 20 N 20 40

. t-
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Student 12 B 21 42 19 38

Student 13 B 25 50 23 46

Student 14 B 23 46 23 46

Student 15 B 25 50 22 44

Studext 16 B 24 48 23 46

Student 17 C 15 30 t8 36

Student 18 C t9 38 t7 34

Studqt 19 C l8 36 l9 38

Student 20 C l8 36 18 36

Student 2l C 16 32 15 30

Student 22 C l8 36 l8 36

Student 23 C t7 34
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APPENDX X

COMPARISON OF POST TEST

EXPERIMENTAL GROI]P CONTROL GROT]P

Subject Stratum Total Marks

50

Percentage

Yo

Total Marks

50

Percentage

o/o

Post test Post test

Student I A 38 76 20 40

Stude,nt 2 A 45 90 2l 42

Stude,nt 3 A 33 66 20 40

Stude,nt 4 A 34 68 t8 36

Student 5 A 3l 62 t9 38

Stud€xrt 6 A 42 84 2t 42

Student 7 A 37 74 15 30

Stud€nt 8 A 43 86 20 40

Stud€nt 9 B 38 76 20 40

Studmtl0 B 40 80 t9 38

'!:'
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Stude,nt 11 B 4t 82 22 M

Student 12 B 45 90 t9 38

Student 13 B 35 70 29 58

Student 14 B 38 76 24 52

Student 15 B 47 94 24 52

Student 16 B 33 66 25 50

Student l7 C 37 74 l9 38

Studexrt 18 C 35 70 18 36

Student 19 C 38 76 20 40

Student 20 C 39 78 20 40

Stude,nt 21 C 42 84 t7 34

Student 22 C 46 92 18 36

Student 23 C 39 78


