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ABSTRACT 

This research study documents the analyses of English Book I Level SSC of KPK Textbook 

Board by the application of Blooms Taxonomy of Education Objectives. The study is analytical 

in nature, which critiques the subject of the research to see the conformity of the content and 

exercises of the book against the various domains and sub-categories of the taxonomy. This 

study offers strategies for the up gradation of the book through discussions of curriculum, the 

role of textbooks, the importance of evaluation, textbooks in the context of Pakistan, a pervasive 

view of Blooms Taxonomy and the Revised Blooms Taxonomy (RBT). Overall, the research 

produced a range of implementable outcomes for further study. 
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CHAPTER ONE 

Introduction 

Education is a nation's backbone for making it developed intellectually, psychologically and 

physically. To achieve the goal of making a nation progressive, curriculum is used to impart 

education. The term curriculum comprises various kinds of programs of teaching and instruction. 

Curriculum is not a narrow phenomenon, rather it is a sum total of different factors of which the 

most pivotal are the textbooks. 

The term 'curriculum' can be, and is, used, for many different kinds of programs 

of teaching and instruction (Kelly, 2004, p.2). 

The textbooks act as an immediate and the most widely accepted source of giving 

education. Schoolbooks, especially textbooks, tend to be the dominant instructional medium in 

the classroom (Sultana, Khan, Ali & Rehrnan, 2007). 

In under developed countries like Pakistan, textbooks are of vital value as they are the 

only material of instruction. The much reliance of the learners on textbooks demands a very 

careful and up to the mark preparation of textbooks. The reason is if they are prepared in 

accordance to the needs of a group of learners, whether small or large, they will serve their 

purpose in a more appropriate way. When it comes to the level of lower classes, it requires even 

more efforts. If the learners are guided properly from their early stages, they may be able to 

achieve the target of language learning. If not, the situation may get worst. The immediate 



reliance of learners is on the textbooks and they should be handled accordingly after probing 

deep down in every issue related to their preparation. 

One may say that the importance of textbooks become more evident in the light of the above- 

mentioned facts. However, the issue cannot be concluded here. With the changing scenario and 

circumstances, these textbooks need a constant revision, assessment and evaluation. This process 

of evaluation in turn affects the learners, teachers and many others related to the process. These 

effects need to be comprehended and a reliable solution should be tried to reach at after a close 

analysis. 

According to Tyler (1969), if these effects are understood and utilized properly, they can 

do much to enhance the students' learning as well as their regard for themselves. If not, they can 

do great damage to the students as well as to the educational system. 

After discussing the importance of curriculum, textbooks and evaluation or assessment, one 

may relate it to the perspective of English textbooks of class IX and X at SSC level of Khyber 

Pukhtoonkhwa Textbook Board. These textbooks are claimed to fulfill the language needs of the 

students at SSC level which seems a myth as students who get their education from the public 

sector schools are often weak in the usage and comprehension of English language. This point 

can be made clear from the previous few years' annual reports of the FPSC (Gul, 2002). In the 

commission reports, it is made clear that students having a background from public sector 

institutions are not up to the mark in the concepts of English language. The SSC level is the most 

pivotal stage as if the students are properly motivated and trained at this stage; they may grasp 

the skills and abilities required for learning the English language. Keeping in view the above 

discussion, there is a grave need to evaluate the English textbooks by the application of the well- 

known and widely recognized Bloom's taxonomy of Educational Objectives. 



1.1 Purpose of the Research 

The purpose of this study is to see the extent up to which the exercises in the English Book 1, 

level SSC of Khyber Pukhtoonkhwa ~ e x t b o o ~ ~ 6 o a r d  satisfy Blooms Taxonomy of Educational 
/ 

Objectives. This analytical study tried to reach at a fiesh and new understanding of the book. 

Moreover, the study tried to focus at the worth and correctness of the1new and changed textbook. 

The benefits of the study will be multifold, the students and the teachers will be enabled to 

enhance their performance, and if any scope of change or improvement is found in the concerned 

textbook, it will be brought to the forefront after the detailed analyses. 

1.3 Pedagogical Implications of the Study 

As is evident from the related literature, the situation of English language teaching and learning 

is not meeting the satisfactory levels. The present study not only reviewed and analyzed the 

selected textbook by the appropriate criteria; it also put forth plausible propositions and 

recommendations about the improvement of teaching and learning English language through 
i 

relevant and suitable instructional material. There is scope of research in this area. It is stated 

that, in designing English courses for students of varying levels of proficiency, most language 

programs do not set clear curricular objectives .. . (Warsi, 2004). - 

1. The book under study was compiled in 2006 (entitled as test edition) as a replacement of the previous book 

for the students of SSC level I of KPK Textbook Board. 



1.4 Research Hypothesis 

The exercises in English Book 1, of SSC of Khyber Pukhtoonkhwa Textbook Board lack 

coherency and systematic organization with regards to the content of the lessons, which in turn, 

do not fblfill the objectives of language learning in the context of the book under study in 

accordance with the selected standard criteria set in Bloom's Taxonomy. 

1.5 ~ a f n  Research Question 

How far the exercises in English Book 1, of SSC of Khyber Pukhtoonkhwa Textbook Board 

satisfy Bloom's Taxonomy of Educational Objectives? 

1.6 Subsidiary Questions 

1 : Which exercises fall under each domain suggested in Bloom's Taxonomy? 

2: How far the exercises match with the content given at the end of each lesson? 

The study is descriptive and analytical in nature which scrutinized the exercises at the end of the 

contents of English Book I Level SSC of KPK Textbook Board in light of Bloom's Taxonomy. 

The book is taught is public sector government schools throughout the province. The module 

used for the analyses of the exercises is Bloom's Taxonomy of Educational Objectives (Original 

Version). 



CHAPTER TWO 

Literature Review 

2.1 Curriculum 

In the human societies, children are always initiated into specified modes of inferring sense out 

of their experiences and the world around them since ancient times. This initiation is 

accomplished by making them exposed to a set of norms, traditions, knowledge and skills, which 

the society requires for its continuance. To question this "curriculum of initiation" is an action 

seldom followed by any society, furthermore it is revealed through the myths, immemorial 

practices and rituals. One symptom of diversity in opinion about the acceptance or rejection of 

the total or part of this set of initiations is the conflict or argument about what this code should 

contain. This conflict in the modem days gives birth to the necessity of a specified mode of rules 

for the physical and more importantly, the psychological nurture of the children, which we know 

as curriculum. 

At a superficial level, confusion about what curriculum is, and thus what people 

concerned with it should do, involves argument about whether curriculum 

subsumes instruction- and thus whether a student of curriculum should also be a 

student of the instructional methods- or whether curriculum involves all learning 

experiences, or refers simply to a blue print for achieving restricted objectives in a 



school setting, or includes the statement of objectives as well, or also the 

evaluation of their achievement, and so on (Egan, 1978, p.1). 

The discussion does not seem to have clear-cut boundaries. Majority of the accounts 

which, try to make sense out of the existing bulk of studies on the professional field of 

curriculum, reveal mere activities carried on in its name and afterwards, suggestions for 

compromise or further alternative or arguments for preference. 

To say, curriculum is not a sum of subjects or instructional materials taught in schools 

and colleges, rather it is a pervasive term, which includes systematic activities ranging from 

mental to physical, abstract to concrete and psychological to social grooming. This can be further 

testified by the view of Oliver. He states in this regard, "curriculum is something to be felt rather 

than something to be seen (Oliver, 1965, p. 102)." 

Thus, curriculum is a broader term, which encloses teaching and learning formally and 

informally and all those factors, which put an effect on the learners' skill to imbibe and retain the 

provided set of instructions and the factors, which enhance or constrain the intellectual journey 

of the learners to the intended goals. 

When it comes to the context of second language teaching, it is often dealt with by 

adopting merely teaching strategies and reliance on the instructional materials. As a result, stress 

is often put on teaching methodologies and the format of instructional materials. If the learners 

are not giving the desired results, the fault is perceived to be in teaching methods or attributed to 

the inadequacy of the instructional materials. To achieve the intended outcomes out of any 

program, proper planning, devolvement and instructional strategies need to be determined. Goals 



and objectives need to be set forth. Syllabus and instructional material along with the 

instructional strategies should be decided. Instructional strategies need to be determined, 

instructors selected and trained and assessment procedures chosen. Once the program is 

launched, a constant set of procedures as well as evaluation is needed to check the program's 

effectiveness and its impact on learning. To run an effective second language program, a 

systematic and comprehensive dealing of the language program and its development becomes a 

need. 

2.2 The Role of Textbooks 

2.2.1 The Importance of Textbooks for the Teachers 

As pointed out in the starting lines, textbooks carry a vital position in the teaching learning 

situation. Hutchinson and Torres (1994) view textbooks as a multi dimensional source of input 

into an educational setting in the shape of theoretical texts, task based practices and explanations. 

Although the factors for using instructional material differ from instructor to instructor, the 

commonly mentioned factors by instructors center on the textbooks' assisting role. So, for 

instance, Hutchinson and Torres (1 994, p. 3 18) assert: 

Textbooks save time, give direction to lessons, guide discussion, facilitate giving 

of homework, making teaching easier, faster, better. In short, textbooks provide 

teachers with security and confidence. 



2.2.2 The Importance of Textbooks for the Learners 

At the implementation stage of a curriculum the role of the textbooks cannot be denied. Learners 

invest a larger portion of their time at schools on textbooks. A study by Schau (1985), for 

example, indicates that learners invest about 90 % of their learning amount of time in the 

educational setting using some sort of informative components. While textbooks are the products 

most easily recognizable as informative components, other products often used are workbooks, 

catalogues, anthologies, dictionaries and magazines. For learners, the value of textbooks relies on 

the supply of both content and management. 

Hutchinson and Torres (1 994, p. 3 18) briefly mention the status of the textbooks as: 

Learners see textbooks as a framework or guide that helps them organize their 

learning both inside and outside the classroom during discussions in lessons, 

while doing activities and exercises, studying on their own, doing homework and 

preparing for tests. 

As Robles de Mendelez and Ostertag (1997) recommend, kids use didactic components 

to muse, generate and process concepts. They are the essential tools that help kids attain and 

shape information. 

2.2.3 Role of Textbooks in English Language Teaching 

A textbook has always been the most recommended informative content in ELT. They are best 

seen as a source in accomplishing goals that have already been set concerning the needs of the 

students (Cunningsworth, 1995). Guides perform a popular role in the teaching /learning 

procedure and they are the primary medium of offering the information to the students. Besides, 



one of the primary features of books is to make the everyday information available and obvious 

to the student in a chosen, easy and structured way. 

Hutchinson and Torres (1994) claim, that the textbook carry a very essential and a 

positive role to perform in studying and learning English. They argue that instructional materials 

provide the necessary feedback into classroom lessons through various actions, readings and 

details. One may ensure their validity on the reason that they fulfill certain requirements. 

Allwright (1981) contributes a further aspect to the role played by textbook by mentioning the 

lesson as a connection between the three components of instructor, learners and instructional 

materials. This connection increases the possibilities to understand and learn. 

Hutchinson and Torres (1994) also discuss that good instructional material; if it is 

properly used can be an outstanding means for effective and long lasting change. They conclude 

that the textbook is an important means of fulfilling a number of needs that come out from the 

classroom. Their part in teaching learning context cannot be ignored because they make the life 

of instructors and students simpler, more protected, and successful. 

Keeping in view the multidimensional part played by a textbook in ELT, Cunningsworth 

(1995) determines a textbook as a source in introducing the content, a source for students to 

exercise and do the practice. They also offer the students with referral source on sentence 

structure, vocabulary and enunciation. What is more, textbooks act as a curriculum and a self- 

study source for students. They also offer assistance for the newly hired instructors who need 

further confidence building. Thus, it can be said that the essential part of textbooks is to be at the 

assistance of instructors and students. 

IT' 1 



Richards (2001) mentions that, textbooks act as a pivotal factor in most of the language 

programs. The input provided by these textbooks helps the learners to practice and learn. They 

also act as the base for the language material and the abilities to be imparted and other types of 

language exercises that the learners are indulged in. 

Regarding the benefits, Richards (2001) declares that without instructional material a 

program may have no direction, therefore they offer framework and a syllabus. Besides, the use 

of instructional material in a system, can assure that learners in different sessions will get 

identical material and therefore can be analyzed in the same way. In other terms, textbooks 

impart up to the mark instructions. Moreover, they consist of a wide range of studying sources 

such as workbooks, CDs and audio cassettes, videos, etc., which shapes the teaching learning 

scenario exciting and pleasant for the learners. 

As for newbie instructors, Richards (2001) declares that textbooks can serve as a mean to 

make them practice. Lastly, he indicates that guides are effective in that they allow the instructor 

to pay more attention to teaching rather than material's production. 

In the same way, Grant (1990) provides the views of instructors about the instructional 

material in his book. Most instructors' state that a textbook reveals the order what ought to be 

taught to the learners and in which manner it should be taught. They train the teachers as to what 

methods to be used and as Richards (2001) declare above, a textbook saves ample time of the 

teachers. Finally yet importantly, they render great help from the perspective of the learners. 

Ur (1996) also declares that a textbook provides an obvious outline. It makes obvious 

what is arriving next and students know where they are going. As described above, it works as a 



curriculum and preserve the time of the instructor because it already contains ready-made text 

and projects for a particular list of students. It also functions as a road map to the newbie 

instructors. Lastly, Ur (1996) indicates that a textbook can enrich the student with some level of 

independence. She declares that a student without a textbook becomes more teacher's reliant. 

Even with the advent of new technology, textbooks will retain their important role as a 

guide and resource in the teaching learning situation. The next benefit is their impact in 

strengthening the learners to achieve their goals. The part played by the instructional material in 

an educational setting is indisputable. Both instructors and learners need a scaffold on which to 

build and textbooks for sure, offer this. 

2.2.4 Textbooks in Pakistani Context 

English has been dealt as a second language in Pakistan and is the formal medium of 

communication of the nation. The journey of this process has come a lengthy way to this day. 

However, it could not attain the goals what ought to be obtained. The teaching of English 

language has been done by several methods but major device and resource of teaching English 

education and studying is a textbook. The declaration is managed as, "The main teaching, 

learning, and reference tool for (English) language teaching in Pakistan is the textbook" (Harnza, 

2004, p. 3). 

Unable to get the preferred outcomes in ELT there may be various factors but the part of 

manuals cannot be declined. To find out the faults in publication several researches were 

performed. Among them, the UNESCO review is essential one, which factors out the primary 

defect in the guides that they do not indicate the curriculum of Pakistan. However, there are 
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obvious described goals of curriculum up gradation to accomplish through instructional 

materials. The curriculum review (1994) refers to, following modern strategy in teaching 

English. 

(A) 

1. 

. . 
11. 

. . . 
111. 

iv. 

v. 

vi. 

vii. 

Read various types of texts to be able to: 

Recognize the primary concept in individual passages and larger texts 

Extract informative information 

Follow sensible relationship 

Understand the externallinternal relationships 

Make implications depending on details offered in the text 

Differentiate between reality and opinion 

Understand the writer's perspective. 

In addition, there are clear and carefully designed goals and objectives for English 

language learning but while designing textbooks, these have not been taken care of and the 

textbooks are not a valid reflection of the decided policies. It is because "Textbooks prescribed 

for the level do not include the needs of the learner. Moreover, there was no 

change/modification~development incorporated in them during last two decades (Shah, 2007, p. 

101). 



Here another disadvantage of the textbooks is outlined that there was no adjustment or 

growth in books because no appropriate assessment of them was performed to discover the 

efficiency of the curriculum. This is again outlined by Shah (2007) as evaluation plays an 

important role in judging achievement of the learners. However, the examination system in 

Pakistan tests the memory of the individuals. It ignores the assessment of language skills. 

The lack of attention towards the improvement of textbooks has become the norm, thus 

they could not achieve the particular goals. It is due to not upgrading them to the modifying and 

required needs as outlined by Rehrnan (2002, p. 317), "The textbooks at the higher secondary 

level had not been revised for nearly twenty years." 

This lack of interest in the long run led to inadequate textbooks, which not only did not 

provide the preferred outcomes but also restricted the different techniques to English language 

studying. Identical types of evaluation of the textbooks has been made by Siraj (1992) as, 

"Neither the secondary school nor the college textbooks give the learner the skill to deal with any 

particular need for English." 

Before establishing the English learning and teaching objectives, first of all textbooks are 

of the main significance, which are to be made exciting, practice-oriented and having all faculty 

developing techniques and abilities. This is the situation of English textbooks in common but 

textbooks particularly at advanced level are still in more dropping down condition. In this respect 

Shah (2007, p. 94) states that "The text-books are boring, teachers are untrained, classes are 

over-crowded, conducive learning conditions are missing, traditional teaching methodology is 

followed which permit no innovation and the evaluation system is faulty. There is a dire need to 

address these problems." 



Both curriculum and textbooks are the means that together, they try to be at par with the 

requirements of the learners and also support each other in one aspect or the other. Same 

viewpoint is also recommended by Mohammad &Kumari (2007) as curriculum reforms need to 

take place in such a way that gaps between the curricular framework and the textbook are 

bridged and the needs of learners from diverse backgrounds are reflected in curricula and 

textbooks. 

To say it can be said that the condition of English textbooks usually and at advanced level 

books particularly are in not at best to back up the learning and teaching and thus, need the 

reassessment, modification and enhancement to get the ELT goals. 

2.3 Textbook Evaluation 

Material/textbook evaluation is the evaluation of effectiveness and benefit of a textbook or other 

studying and teaching components. Tomlinson explains evaluation as a process that encompasses 

gauging the effectiveness of a measuring of any number of learning materials. The material 

evaluation differs from analysis in one aspect i.e. its focus is not merely on presence or absence 

of some type of content, rather it focuses on the usefulness of that material. The analysis of a 

textbook may be carried out before or even during the evaluation process. One may say that 

analysis means "involves in looking for what is already there in the textbook". In contrast, 

evaluation focuses not only on the material but also the people who are related to the usage of 

that material. To say, it is not a trivial task but an in depth study. 



As Tomlinson states that evaluation focuses on the users of the materials and makes 

judgment about their effects. No matter how structured, criterion referenced and rigorous an 

evaluation is, it will be essentially subjective. 

Evaluation, it can be said is a relevant inspection and judgment of a product or process to 

testify or negate its validity. If there are any problems, evaluation allows figuring out the 

methods of stuffing these. This is actually the objective of textbook evaluation (in which the 

value of evaluation is inherent) i.e. to offer a best remedy out of a variety of opportunities in the 

light of specific requirements and available sources. 

2.4 Who Should Evaluate Textbooks? 

Choosing an appropriate course book or publication is not easy, since many people may be 

engaged and level of ability to resist solutions can be powerful (Chambers, 1997). Preferably, it 

is more appropriate for this decision to be made by the entire teaching team. McDonough and 

Shaw (1993) notice that teachers' option to choose components may differ from no cost to 

extremely circumscribe. However, the capability to evaluate and select relevant material needs 

professional skills for the English language teachers. 

For instance in USA, the control over the selection and usage of textbooWinstructiona1 

material entirely depends on the stateldistrict in which he or she serves. Along with the two 

largest states- California and Texas, round about twenty four states have the policy to approve or 

disapprove a course before it can be taught (Starr, 1989). Exceptions are there in few states 

where teachers have some role in decision making regarding the selection of course, but, 

majority of the selection procedure is carried at a higher level. In short, the decision about the 

selection of the textbooks retains with the higher authorities. In Southern African context very 



few instructors get involved in the choice of guides. Often, the people accountable consist of 

topic experts, personnel of educational institutions or instructors at colleges as well as curriculum 

committees. Unfortunately, instructors who are facilitators in the use of these textbooks are 

rarely involved in the decision-making. 

2.5 Why The Need To  valuate Textbooks? 

Keeping in view the fact that there is scarcity of ideal instructional material, therefore, it is 

essential that people who use guides be aware of this drawback. It places ahead two justifications 

for the assessment of guides. 

Harmer (1991) is of the view that a major bulk of the instructional materials are written 

by 'some higher authority' with assigning a minimal role to teachers. This activity may generate 

a situation where the instructional material will be produced by people, who are less acquainted 

with the level of the learners, or the issues about the expertise, performance and skills of the 

students. Thus, the teacher being familiar would play an important part in the process of writing, 

developing and choosing the material. 

Research has revealed that most textbooks' authors are white men, while the customers of these 

materials are people from all events and societies (Du Preez, 1983; Hunt, 1987; Romaine, 1994). 

Given the variety among the customers of textbooks, it is not amazing that some experts label 

them as being culturally partial and subjective. Thus, textbooks could inadvertently recommend 

values unfamiliar to those of the users. Disagreement could be put forward for gender prejudice, 

since men represent a lot of authors. In view of this, it is not amazing that some textbooks tend to 

be putting the notions of gender equality at a threshold. 



In the Taxonomy of Educational Objectives, Handbook I: Cognitive Domain, Bloom (1956) 

explains a "Taxonomy" made up of six significant stages. These stages were believed to own a 

collective ordered framework improving in complexness from the easiest stage, knowledge, to 

Comprehension, Application, Analysis, Synthesis, and lastly to the most complicated stage, 

Evaluation. The designers of the framework of the Taxonomy based their agreement of cognitive 

behaviors from easy to complicated "on the idea that a particular simple behavior may become 

integrated with other equally simple behaviors to form a more complex behavior" (Bloom, 1956, 

p. 18). One may say, knowledge comprises the cognitive behavior of Type A, Comprehension of 

Kinds A and B, Application of Kinds A, B and C, etc. Although they point out two different 

methods of watching the more complicated behaviors as either being completely analyzable into 

easier elements or as being more than the sum of the easier behaviors, they state that either way 

"the simpler behaviors may be viewed as components of the more complex behaviors" (Bloom, 

1956, p. 16). Kropp and Stoker (1966) study is the most extensive research, up to now, of the 

credibility of the collective ordered framework believed by the Taxonomy. 

Bloom considered the original Taxonomy as more than a statistic device. He considered it 

could provide a 

Common medium of communication about learning goals to assist in interaction across 

individuals, topic, and grade levels; 

A groundwork for devising a specific course or curriculum 

A standard for maintaining the equilibrium in educational objectives, tasks and 

assessment at micro and macro level; and 

An up to the mark criteria against which curricula and syllabi can be judged. 



2.6 Bloom's Taxonomy 
In 1956, Benjamin Bloom leading a group of educational specialists who categorized the 

way people learns into three spheres. One of these is the cognitive domain, which focuses on 

perceptive results. The cognitive domain is separated into six major groups or stages, from 

simple remembrance or identification of facts, at the minimum stage, through increasingly more 

complex and conceptual mental stages, to the highest stage which is termed as evaluation. 

2.7 Bloom's Cognitive Levels 

Bloom's Taxonomy was first designed as a guide for measuring learning objectives in a 

specific field or domain. However, on closer examination, it seems to provide a fine- grained 

model for evaluation. In this context the model can be viewed as a body of knowledge (or 

domain) that the evaluator employs when performing the analysis and evaluation tasks. Bloom's 

taxonomy then provides a framework within which evaluaors' knowledge of this domain can be 

assessed. There are six major levels within the cognitive domain, as specified by Bloom, and 

these are: Knowledge (which will henceforth be called recall to remove ambiguity), 

Comprehension, Application, Analysis, Synthesis and Evaluation. It is worth pointing out that 

'comprehension' is only one level in this taxonomy and has a much narrower definition than has 

been implied in many of the software comprehension studies described above. These levels are 

now described in detail. 

2.8 The Cognitive Domain 

Cognitive Level One (Knowledge) 

The knowledge level of cognitive domain is the stage of studying in which the ability of 

remembering and recognizing is used though it has several sub-categories. 



The following kinds of queries are used to analyze this kind of understanding: 

Where, when, how, what, who? 

Define aterm 

Describe a process 

1.e. the following question falls in the domain of cognition. 

1. Why did God tell him to go down again? (KPKTBB, 2006, p. 1) 

Behaviour Description 

The faculty of recognizing information or recalling is developed in this category. 

The above stated example of question may act as a mean to judge the cognitive learning of the 

learners. It can be said that the above mentioned behavior description and the key words can 

figure out the level of the queries but even then, they search for questioning patterns. 

Cognitive Level Two (Comprehension) 

This is the second level in which the understanding of the academic goals is the base towards 

knowing the trends. The learners are expected to convert a thing from one medium of interaction 

to another and also to acquire the expertise of presentation and extrapolation of issues. 

Queries which enhance the comprehension skills are as follows; 

> Rewrite in your own words.. 

> State the central theme of.. 

1. Why are honey-bees called 'Social insects'? (KPKTBB, 2006, p. 30) 



Behaviour Description 

After mastering the level one can attain the skills of comprehending the exact meaning of 

writing, re write in own words about things/issues, covert and extrapolate. Also the queries in 

Comprehension level can measure the testing level in a general sense which is apparent from the 

example item that can provide an answer to the question 'what is the main idea of jumping to the 

conclusion in text'. 

Cognitive Level Three (Application) 

It is the third stage where the learned knowledge and skills can be applied in new and novel 

situations. The learners become able to apply the theories and formulae in the practical scenario 

where ever a need arises. 

Queries which enable the learners to apply in practice the learned content are: 

o How is . . . an illustration of.. .? 

o How is . . . linked with . . .? 

o Why is . . . significant? 

As for example: 

Grammar Unit 5: Kinds Of Sentences 

We now see that there are three kinds of sentences: 

1. Statements 



2. Questions 

3. Commands 

Exercise: Say which of the following sentences are statements, which are questions and which 

are commands: 

1. What shall we do now? 

2. Let us have a game at something? 

3. Do you think it's going to rain? 

4. It looks very like it. 

5. We had better take our umbrellas. 

(KPKTBB, 2006, p. 14) 

Behaviour Description 

This level enhances the abilities of the learners to put into practice the acquired knowledge and 

provide an acceptable solution to queries in the real situations. 

In this stage the given concerns search for use of different information and technique, such as, 

there is an example of must and have which are used according to their perspective and concept 

components. 

Cognitive Level Four (Analysis) 

This is the fourth level where the learners learn to split apart the major chunk of information into 

smaller bits and pieces and then study it in separate sections. Every piece of information bears an 

underlying organizational structure and principles. The learners at this level learn to understand 



this underlying structure and to read and grab the idea of the constituent parts of this structure. 

The learners in this way even understand the internal relationship in this bulk of information or 

knowledge. 

Questions that evaluate your capability to evaluate include: 

o What are distinctive features of. .  .? 

o Classify . . . in accordance with . . . 

o Sketch/figure/web . . . 
o How does . . . comparelcontrast with . . .? 

Answer the question: 

6. How does the rapid increase in population affect the life and econ omy of a nation? 

(KPKTBB, 2006, p. 25) 

Behaviour Description 

This level of the taxonomy lends the learners the skills to split apart the elements, underlying 

structures, internal relationships and the validity of the individual components. The above 

questions help to testify the analytical inquiry in the items. 



Cognitive Level Five (Synthesis) 

This is the fifth level of the taxonomy where the learners master the skills of combining the 

separate bits of information into a united whole. This level, in theory and practice, is opposite to 

the analysis level i.e. the fourth level. The learners become able to formulate something new out 

of the existent bulk of information which is mainly in pieces. The writing skills of the learners 

are enhanced at this level and they become able to express various issues in a valid manner. 

Following are the questions, which help to render the ability to synthesize: 

o What can be inferred from . . .? 

o What dimensions can you suggest . . .? 

o How would you provide a new design of.. .? 

o What might be the outcome if . .  . is combined . . . with? 

3. Explain in your own words the third stanza of the poem? 

(KPKTBB, 2006, p. 49) 

Behaviour Description 

The learners have to develop novel structures, techniques, designs and hc t ions  at this level with 

the help of the previous level of analysis. The learners have to be able to build a new structure 

from diverse components. While combining the various parts into a whole, the emphasis should 

always be on the creation of new meaning as well. 

Synthesis stage develops the overall prospective of learning that may be well assessed from some 

of the above queries. 



Cognitive Level Six (Evaluation) 

This is the most highest and complicated level of taxonomy where the learners are supposed to 

make judgments about the value of the concepts, ideas and materials. In the process, the learners 

are to select the most effective way out or solution. The learners become able to probe into a 

matter and view its philosophical aspects. A critical ability is the outcome of the mastery of this 

stage where learners become able to find the merits and demerits of issues and phenomenon. 

Following are the questions, which illustrate the ability to demonstrate: 

o Do you accept . . .? 

o What is your opinion about.. .? 

o What in your view is the most important.. .? 

o How you will solve the.. .? 

5. Is your classroom well ventilated? 

(KPKTBB, 2006, p. 44) 

7. Is group cooperation destroyed by sports? 

(KPKTBB, 2006, p. 61) 



Behavior Description 

This is the final stage of the Cognitive domain which needs to evaluate the efficiency of the 

whole set of principles in its relation to the results, viability and judgmental overview of the 

material. Question of individual opinion and perception are asked in order to measure the 

creative ability of the learners. Such questions precisely seek the individual perceptions and 

conclusions in the issues. 

2.9 The Affective Domain 

This is the second domain in the Bloom's Taxonomy of Educational Objectives. It is devised to 

enable the learners to deal with issues and things emotionally i.e. motivation, appreciation, 

enthusiasm, values, attitudes and feelings. The goals of this domain are to ensure 'the inculcation 

of feelings, emotions and acceptance or rejection' of issues. 

Affective Level One (Receiving or Attending) 

In the Affective Domain, this is the first category where the learners are exposed to a certain 

stimuli in order to make them aware of the existent of an issue or a phenomenon. The focus of 

the instructor is to centralize the attention of the learners on what so ever matter they intend. The 

further sub division of this level lends us the concept of awareness. One may say that it 

resembles the Knowledge level in the Cognitive Domain, but underneath, a difference lies 

between awareness and cognition. Knowledge simply means to recall or recognizes a data, while 

on the other hand, awareness is not recalling of a phenomenon, rather it is taking attention and 

becoming conscious of a certain situation on the part of the learners. The learners step ahead 

towards a more thorough understanding of an issue as their conscious mind picks a clue, imbibe 



it and then moulds it. Another sub category of this level is the willingness to receive. Here the 

learners do not avoid the confrontation to an issue, rather they listens carefully and lends their 

attention wherever is necessary. The further grooming of the learners becomes evident when they 

reach at the level of controlled behavior or selected attention. The faculty to discriminate and 

controlled outflow of emotions and responses is the outcome of this level on the part of the 

learners. 

Behaviour Description 

The learners are exposed to experience and make them listen to, and give focus to a problem. 

The example is as follows: 

Test: Adapted from Questionnaire on Voluntary Reading; Test 3.32 (Chicago: Evaluation in the 

Eight-Year Study, Progressive Education Association, 1940). 

I 
Directions: The aim of this questionnaire is to find out your view about the reading activity in I 

I 

spare time. Read each query carefully and answer as frankly and honestly as possible. You can 
i 

mark the answer sheet in three ways. 
, 
I 

Y is for Yes in response to the question. 

U is for Uncertain in response to the question 

N is for No in response to the question 

1. Do you wish that you had more time to devote to reading? (Y) 

28. Do you have in mind one or two books which you would like to read sometime soon? 

(Y> 

41. It is usually possible for you to read for as long as an hour without becoming bored? 

(N> 



68. Are there any well-known works of English or American literature which you would 

like to read during your leisure time? (Y) 

Scoring Rationale: The answers provided in response to the queries show that the tendencies 

were for willingness to receive. Each question in this representation carry a behavior of a very 

preliminary and common temperament towards willingness to reading which may be termed as 

the focal point of the Affective stage of Taxonomy. The Y response to question 1 on the part of 

the learners do not necessarily mean that they are committed readers, rather they are tilted to 

read more if ever there is a chance of ample time to devote to it. 

Affective Level Two (Responding) 

At this level, the learners participate actively and ensure the practical attendance. The process 

may be termed as 'the stage of learning by doing'. Unlike the first stage of willingness, a passive l 

1 

process, the learners indulge actively in responding to issues or phenomenon. The learners may 1 

get satisfaction and they may impart a feeling of commitment. In other words, a show of ( 

obedience may be displayed. This obedience and compliance with the rules and regulations about I 

a certain issue may lead to the voluntary work on a certain issue. As a result, the learners may 

dispose a feeling of satisfaction in the task they are performing. 

Behaviour Description 

The learners respond and react actively in the learning environment. The participation in the 

study and task performing process is not passive. 

The example is given as: 

Objective: Eagerness to abide by health regulations. 



Test: Adapted from Health Activities; Inventory 1.1 (Chicago: Cooperative Study in 

General Education, American Council on Education, 1941). 

Directions: For each task given below: 

In Column 1 write X if you perform the task without being told or reminded to do 

it. 

In Column 2 write X if you perform the task only when told or reminded to do it. 

In Column 3 write X if you do not perform the activity. 

Column 1 Column 2 

12. Visits a dentist annually 

15. Wear overshoes or rubber during wet, 
cold weather. 

52. Go to bed about the same during each 
night. 

Column 3 

(Bloom et al., 1964: 123) 



Affective Level Three (Valuing) 

At this stage of the Affective Domain the learners start to attach value to a thing or issue and 

react emotionally. Internalization of feelings or giving worth or value to a certain phenomenon 

occurs. The receiving or responding to a stimuli may be deemed as worthy by the learners and an 

internalization process may start whether about social or psychological issues. The lowest level 

in this system is first of all the accepting of a value. Here the learners become ready to believe 

the stimuli. In other terms it can be said this is the lowest level of certainty. From this low 

certainty the learners move forward to the phase of conviction where the belief becomes 

stronger. And at last, they reach to the highest level of commitment. This can be called the 

highest level of certainty. At this level, the individual becomes devoted and dedicated to a set of 

beliefs and also, in the long, imparts others the impression to put the same amount of trust on the 

identical issues 

Behaviour Description 

Giving value and expressing personal opinions are developed in this category of the domain. 

Its example is shown as: 

Objective: To appreciate the value of reading in one's life. 

Test: Taken from Questionnaire on Voluntary Reading; Test 3.32 (Chicago: Evaluation in the 

Eight-Year Study, Progressive Education Association, 1940). 

Directions: The aim of this questionnaire is to find out your view about the reading activity in 

spare time. Read each query carefully and answer as frankly and honestly as possible. 



There are no "right" answers as such. It is not expected that your own thoughts or feelings or 

activities relating to books should be like those of anyone else. There are three ways to mark the 

Answer Sheet: 

Y is for Yes in response to the question. 

U is for Uncertain in response to the question 

N is for No in response to the question 

8. Have you ever tried to become, in some respect, like a character that you have read about and 

admired? (Y) 

33. Are there any characters in books that you feel you know almost as well as you know your 

own friends? (Y) 

61. After you have read a book, are you usually interested in finding out what critics have said 

about it? (Y) (Bloom et al., 1964, p. 143) 

Affective Level Four: (Organization) 

The acquisition of the value system at the third level of the Affective Domain make the learners 

to choose between the whole set of values a dominant and pervasive value/values and in turn, 

imbibe thatlthose and internalize as well. This process of selection and internalization requires 

the pre steps of 

A valid organization of the values into a system 

Clarification of the interrelationship among them 

Opting for the right and pervasive one 



The learners try to conceptualize the value system at the first encounter. This lends them to 

understand the correlation of the values in the value system. The next phase is to pick the apt one 

according to the requirement of time and place. Hence, students may not only understand the 

underneath objective of the system, but also, can become good judges and better choice- 

makerswhenever and where ever there is a need. 

Behaviour Descriptions 

The reconciliation of the internal conflicts and the development of a value system according to 

the understanding and learning of the learners are expected to be accomplished. 

Its example is shown as: 

Objective: To derive ideas about the ways of conducting life from reading. 

Test: Adapted from Satisfaction Found in Reading Fiction; Inventory H-B2 (Chicago: 

I 
Cooperative Study in General Education, American Council on Education, 1942). I 

Directions: The pages below try to judge your responses to the reading of fiction. We all read 

fictions i.e. short stories, novels etc. from this reading we extract meaning depending upon our I 

mood and occasion. The same piece of writing may induce us to react differently at different 

times. One may say, we respond to certain pieces of writing at certain times. 

Read carefully the below statements and then mark: 

A If the statement is applicable to your reading 

U if there is uncertainty whether the statement applies to you in your reading. 

D If the statement is not applicable to your reading 

44. Realizing that I do not stand alone in certain of the ideas and beliefs I hold. (A) 



92. Being encouraged by finding that other people are apparently troubled by the same 

sorts of problems and difficulties I am. (A) 

124. Being able to see many different patterns of life portrayed and the author's idea of 

what happens to people who adopt this kind of life. (A) 

128. Finding ideas which I can make part of my own philosophy of life. (A). 

(Bloom et al., 1964, p. 158) 

Affective Level Five (Characterization by a Value or Value Complex) 

This is the last level of the Affective Domain where the learners use the already acquired system 

of values and beliefs at personal and impersonal dimensions or subjectively and objectively. At 

personal level the learners perform controlled actions and projects acceptable and standard 

behavior while at objective level they nurture a desire to inculcate the same into the masses in a 
I 
I 

I 

generalized manner. The desire to inculcate values into the masses and the desire for self up- 

gradation leads to the formation of an overall pervasive philosophy, which would be in 
I 

accordance with the beliefs and value systems of the world. 

Behaviour Descriptions 

This is the optimum level of the Affective Domain where acceptable values and belief systems 

are adopted. 

Its example is shown as: 

Objective: Respect for the worth and dignity of human beings. 



Test: Problems in Human Relations Test. Cited in Paul L. Dressel and Lewis B. Mayhew, 

General Education: Explorations in Evaluation(Washington: American Council on Education, 

1. Tom and Bob were double dating two girls who were roommates. An unexpected storm 

made it impossible to meet them at the beach as was planned. Tom recommended going to a 

movie. After proposing the idea, he felt that Bob was without money. What would be your 

coarse of action if you were Tom? 

(1) Make payment for the party. 

(2) Lend some money to Bob. 

(3) Leave it up to the choice of girls. 

(4) Ask Bob if he could suggest something.* 

(5) Be apologetic to Bob for the suggestion you have made. 
4 

I 

2. Your social organization has hired a student who is disliked by some of the members. I 

One of the member and a friend as well warns to leave the organization if this person is I 

initiated. What would you do in such situation? 

(1) Discuss with your friends. 

(2) Decline to choose the prospective member. 

(3) Try to persuade other members in favor of the prospective member. 

(4) Vote on the prospective member.* 

(5) Delay the voting until the matter is worked out by itself. 

Scoring rationale: The option with the asterisk is a response, which is termed as 

"Democratic" by the authors of this instrument. 

(Bloom et al., 1964, p. 170) 



2.10. Psychomotor Domain 

This is the third domain in the taxonomy of educational objectives. Bloom and his associates 

could not devise the educational objectives of this domain as they proposed for the first two 

domains. Neither the committee formatted any handbook of illustrative examining examples and 

models. However, various versions of this domain were put forth by many (Kmari & Srivasta, 

2005, p. 77) "The development of these skills requires practice and is measured in terms of 

speed, precision, distance, procedures, or techniques in execution". The discussion below is 

based on Dave's Model (Dave, 1970) of Psychomotor domain. Five levels and their effect on 

behavior formation of the learners are described. The detail is as under: 

Imitation (Copy) 

Behavior Descriptions 

This stage includes the activities to copy or pattern behavior of someone else. The resultant 

product may be of a low quality. The example may be copying a work of art. 

Manipulation (Follow Instructions) 

Behavior Descriptions 

This level enables the learners to perform an activity or task after receiving lessons or certain 

training. The example may be creating a work after attending some coaching or guidance. 



Develop Precision 

Behavior Descriptions 

At this stage the learners are required to bring refinement in a task. The example in this regard 

may be working and reworking on a task to make it 'just right'. 

Articulation (Combine, Integrate Related Skills) 

Behavior Descriptions 

Here the learner becomes able to bring harmony and consistency in actions. They are expected to 

coordinate a series of actionsltasks. It can be illustrated as producing a video which include 

sound, music, drama, color. 

Naturalization (Automates, Become Expert) 
I 

Behavior Descriptions I 

I 

This is last stage of the psychomotor domain where the automation of the learners takes place. In 

other words the learners develop competence and become able to manifest it in performance. I 

Without deep thinking on an activity, the learners perform it with high accuracy. 

Summarized version of Cognitive, Affective and Psychomotor Domain and its objectives with 

key words is given in the appendix B. 

2.11 Revised Bloom Taxonomy (RBT) 

Lorin Anderson, a former student of Bloom, headed a new group of scholars in 1990 to update 

the Taxonomy and find new relevancy of it to the 21'' century teachers and students, if possible. 

At this particular meeting, "representatives of three groups [were present]: cognitive 

psychologists, curriculum theorists and instructional researchers, and testing and assessment 



specialists" (Anderson, &Krathwol, 2001, p. xxviii). They were nonetheless, less hopeful in their 

pursuit of learning, spending six years to give a final version to their work. The revised 

taxonomy was given the title of Theory Into Practice. Anderson et al., (2001) portray it as the 

revision of this framework, which is the subject of this issue of Theory Into Practice, was 

developed in much the same manner 45 years later. The revised edition of the Taxonomy 

appeared in 2001, which contain several apparently minor, but significant changes. A detail 

reading of the revision and changes can be extracted from several standard sources. A concise 

and brief summary appears below as well. The change occurred were in the following broad 

categories: 

Terminology 

Structure 

Emphasis 

I 

I 

Terminology Changes I 

The most obvious and the most confusing at the same time were changes in the terminology. 

Originally, "The categories were Knowledge, Comprehension, Application, Analysis, Synthesis, 

and Evaluation. With the exception of Application, each of these was broken into subcategories" 

and revised categories were; Remember, Understand, Apply, Analyze, Evaluate and Create" 

(Krathwohl, 2002). The originally titled six major categories in Bloom's taxonomy were changed 

from noun to verb forms. The lower level i.e. Knowledge was changed to Remembering and 

Comprehension and Evaluation were changed Understanding and Creating. One may say that the 



striking difference is the use of verbs. "Key to this is the use of verbs rather than nouns for each 

of the categories and arrangement of the sequence within the taxonomy" (ibid). 

Revised taxonomy was based on the two dimensional approach against the original taxonomy 

which was based for only testing and performance. It is further defined by Airasian& Miranda 

(2002, p. 249) as: 

One of the major differences between the original Taxonomy and the revised Taxonomy 

is that the original Taxonomy consisted of a single dimension; the revised Taxonomy 

reflects a dual perspective on learning and cognition. Having two dimensions to guide the 

processes of stating objectives and planning and guiding instruction leads to sharper, 

more clearly defined assessments and a stronger connection of assessment to both 

objectives and instruction. 

To conclude, one may say that curriculum is an important pillar in the whole set up of 

educational processes. It cannot be restricted to the mere usage of books, charts, writing material 

etc. but it is the accumulation of all those processes and activities, which occur, in an educational 

scenario. Henceforth, to select and implement a proper curriculum is a task of vital importance, 

which needs great care. 

Among the many aspects of curriculum, textbook is of the supreme importance as it is the 

primary means to impart the intended instructions to the learners. The textbooks are a backbone 

to the educational environment and this fact can be further strengthened from the reliance of the 

students and teachers on these textbooks for a successful learning and teaching process. Such 

gained importance of the textbooks gives birth to the need of their analysis to confirm their 

validity and reliability. To measure the effectiveness of the textbooks is the dire need of the day 

but unfortunately, in our context, the assessment or evaluation of the textbooks/instructional 



materials has not been given heed. The result is the poor outcomes in the field of ELT or English 

language teaching in Pakistan. In this context, the famous Bloom Taxonomy of Educational 

objectives are a standard to check the effectiveness of the textbooks. The taxonomy is a tool to 

test the validity of the exercise items, which in turn play a vital part in making the learners 

imbibe the allocated information and mould the behavior formation. Bloom's taxonomy is 

widely in vogue in educational setups and followed by majority of the educational systems. After 

many decades, an endeavour was put to revise the taxonomy, which resulted in the alteration of 

the original categories i.e. Knowledge and Synthesis to Remember and Create. The revised 

taxonomy altered the nouns of the original taxonomy in to verbs. Although RBT has been 

accepted and given value, yet it could not declare the original taxonomy as null neither could 

replace it in full dimensions. 



CHAPTER THREE 

Research Methodology 

3.1 Overview 

The study is analytical and descriptive in type, which tries to see the extent up to which the 

exercises in the textbook satisfl Bloom Taxonomy of Educational Objectives. The textbook 

selected is taught in the public sector government schools throughout the province. It was 

introduced in 2006 as a test edition to replace the old textbook. The study tried to see the extent 

up to which the exercises in the targeted textbook satisfy Bloom's Taxonomy of Educational 

,/ I 

Objectives (Original Version). The taxonomy is widely used to measure the validity of i I 

/; instructional materials at various levels. For this study, the original Bloom's Taxonomy was used 

and not the revised version as the revised taxonomy deals with the cognitive domain while the 
I 

I 

original covers the cognitive and affective domains, both. The third domain is taken from Dave's 

Psychomotor Domain because Bloom and his team could not devise any rule for this domain. 

All the questions in the exercises of the textbook were categorized into relevant and irrelevant on 

the ground of their relevancy to Bloom's Taxonomy. To fulfill the task, the relevant questions 

given at the end of each lesson were scrutinized in line with the Blooms taxonomy. The selected 

data was checked for its presence in all the Domains and the sub-levels of the taxonomy. In this 

process the existing and missing domains were identified alongside. The proposition which 

suggests the conformity of the content to the exercises was investigated during the study. 

Overall, relevant data from all the exercises was analyzed with regards to the selected criteria of 



Bloom's Taxonomy, its presence or absence in all the domains of the taxonomy and on the basis 

of the findings the identification of the existing and missing domains and the conformity of 

content to the exercises were done. A suggested exercise was designed which carried all the 

domains and sub-levels of the taxonomy for the content of the textbook and the exercises given 

at the end of it. 

For this purpose, the English Book I, level SSC of Khyber Pukhtoonkhwa Textbook 

Board, which contains 19 lessons, was selected. All the question items given at the end of each 

exercise were analyzed and checked for its presencelabsence against the domains and sub- 

categories within each domain. Ratio was drawn to find the presencelabsence of all the domains 

and sub-categories of the Taxonomy in the quantitative form. 

3.2 Data Collection and Sampling 

The research was concerned with the question items given at the end of the content of each 

lesson in the textbook. For this purpose, the English Book I, level SSC of Khyber Pukhtoonkhwa 

Textbook Board was selected which is taught in all the public sector schools. The exercises were 

scrutinized in relation to its relevancy/irrelevancy with the content of the textbook. The relevant 

exercises were reviewed for its congruency with the domains and sub-levels of the Taxonomy. 

The irrelevant exercises are void of any discussion. 

Regarding the procedure,lthree sets of five lessons each and one set of four lessons were 

selected for analyses in lining with every domain and the sub-level within the domain of the 

taxonomy. Every set was analyzed for the first domain and the subsequent sub-categories 

therein. In the same way, for the rest of the domains and the sub-levels, every set of the lessons 

was analyzed against simultaneously. 



1. Total of nineteen lessons are included in the textbook which are divided into three sets of 

five lessons each and one set of four lessons. These sets are devised to make the 

discussion convenient on the data of each set. Also it would render an easy understanding 

on the part of the readers. 

3.3 Delimitations of the Study 

The study is limited to the analyses of the exercise items proposed as relevant with regards to the 

taxonomy. The evaluation of the content matter is excluded. The study does not throw any light 

on the methods of English language Teaching adopted in the textbook. 

Like other English Language Teaching testing and evaluation techniques which 

investigates about the four skills of language, this study is concerned with one receptive skill i.e. 

reading and one productive skill which is writing. 

The assumption may be that the study is only limited to the development of the reading 

and writing skill as the selected sample for analyses are the exercise items. It is also 

acknowledged that the Psychomotor Domain, unlike the other two domains, was not devised by 

Bloom and his colleagues, hence Dave's psychomotor model is employed. 

The concern over the clear-cut division of the objectives within the sub-levels of each 

domain is also expressed as the learning damains within the taxonomy may everlap. The same 

fact is also mentioned by the developing committee of .the taxonomy at several occasions. To 

say, there may be a possibility of the overlapping ef the tmt items within the domains and within 

the sub-categories of the respective domains. 



CHAPTER FOUR 

Data Analysis and Discussion 

4.1 Cognitive Domain 

In the Taxonomy of Educational objectives devised by Bloom, this domain is at the top of the 

hierarchy. This domain functions to judge, test and enhance the intellectual and thinking abilities 

of the learners. The other domains i.e. Affective Domain and the Psychomotor Domain, which 

test and strengthen the emotional and sentimental approach of the students, and the physical 

aspects of the learners simultaneously, are distinct from the Cognitive domain. One may say that 

the curriculum and syllabi in our educational set up are mainly devised keeping in consideration 

the requirements of the Cognitive domain. The focus of such instructional sources is on the I 

development of the Cognitive skills mainly. 

Cognitive Domain 

Fig. 1 



The Cognitive Domain in itself is a composition of certain sub-categories. It comprises 

of six levels i.e. Knowledge, Comprehension and Application, which are lower level skills and 

Analysis, Synthesis and Evaluation, which require advanced level of mental handling or 

evaluating. A detailed discussion of the exercises in all the levels of the Cognitive Domain is as 

follows. 

4.1.1 Knowledge 

In this level of the Domain i.e. the Knowledge level, the ability to remember, acknowledging the 

facts, concepts and procedures are developed. The following items taken fiom the exercises of 

the textbooks are a testimony. 

Reading Text One: The Voice Of God 

Answer the following question: 

1. Why did the poet climb the topmost steeple? 

2. Why did God tell him to go down again? 

Reading Text Two: The Holy Prophet (SAW) 

C. Fill in the blanks. 

1. Our Holy Prophet (SAW) was born in Makkah in 

2. He said to the people of Makkah to stop worshipping your and worship 

the one true Allah. 

3. The Holy Prophet (SAW) and his fiiend, Hazrat Abu Bakr (RA), rode on camels 

across the desert from to 



4. The Holy Prophet (SAW) said," One day a woman will travel by herself with many 

from Hira to Makah and nobody will her". 

5. The word "Amin" means and the word "Sadiq" means 

Reading Text Three: Hazrat Umar (RA) 

Answer these questions: 

1. What did Hazrat Umar (RA) worship before he accepted Islam? 

B. Fill in the blanks. 

1. Hazrat Umar (RA) was born in 

2. In his last illness Hazrat (RA) in consultation with other companions 

of the Holy Prophet (SAW) named as his successor. 

3. Both these empires regarded Arab as their 

4. When the Muslims surrounded , the said they would 

surrender the city without fighting if Hazrat Umar (RA) came personally to take 

of it. 
I 

5. Every day he went to the houses of in Madina and helped them in their 

work. 

Reading Text Four: Wandering Entertainers of Pakistan 

A. Fill in the blanks. 

1. A monkey man seems to appear from nowhere playing his with his 

running beside him at the end of the rope. 

2. The sound of snake charmer's pipe has a strange for people of all 

ages. 



3. He swallows these pieces and then pulls out of his ear. 

Puppets are small dolls with and heads that can be moved by 

I 

Reading Text Five: The Happiness and Prosperity of Home 

Answer these questions: 

1. What profitable usage of wealth has been discovered recently? 

In the above exercise items taken from the first five lessons, queries are there that improve the 

learner's ability to memorize the basic facts mentioned in textbook without mental labor and 

processing. Here learner is expected to learn all the facts like 'why the poet climb the topmost 

steeple, the profitable usage of wealth, kinds of honeybees' etc. 

Furthermore, at this level the learner is not only to keep in mind the specific information 

of knowledge but also to keep in mind and memory-process the concepts and methods. For I 

example 'the remembering of what were the specific details about the Prophet's life etc.' is some 

of the cognitive faculty of the knowledge. Besides, queries that require simple memorization of 
I 

facts and information of the knowledge level also exist i.e. 'the fill in the blanks' questions. The I 

faculty of the learner's mind to remember the facts, important points and simple solution of 

things is improved by such questions in one way or the other. 

The next five lessons and their exercise items are analyzed as below: 

Reading Text Six: Honey Bee 

Answer these questions: 

2. Into how many kinds are the honeybee divided? 

Reading Text Eight: My Bank Account 

Answer these questions: 



6. What mistake did the author make when he wrote the cheque? 

Reading Text Nine: Health is Wealth 

Answer these questions: 

7. What is your weight and height? 

8. What vaccinations have you already had? 

9. Where you inoculated against typhoid this year? 

In the above, five lessons like the first except lesson 7 and 10, the ability to remember 

and recognize is checked. The learners are required to activate the faculty to memorize and 

recognize to put a solution to such question items. For example, after reading the lesson, students 

remember the specific facts like ' into how many kinds the honeybees are divided, the duration 

of the sleep taken last night, time of waking up, what was there in breakfast, which vaccine have 

been taken by the student, where the student has been inoculated against typhoid' etc. In 
i 

addition, the general facts are given for the students to learn i.e. the mistake of the author when 

he was writing the cheque. Such question items as stated above, need to put in action the mind to 

remember facts and specific details. The information in these queries is not as to understand and I 

leave it, but need to be retained in the mind and recalled and put in practice at the time of need. 

l ~ e a d i n ~  Text Eleven: King John and the Shepherd 

Answer these questions: 

1. Who told a story to the students? 

2. Did King John want to kill his Abbot? 

3. Why did he want to kill the Abbot? 

6. Who helped the abbot? 

9. How much reward was given to the shepherd? 



1 The numbering of the question items is not in order as they are numbered in accordance to their 

relation to a specific domain. 

Reading Text Twelve: Sports 

Answer these questions: 

1. What is sport? 

2. What is sportsmanship? 

3. Are sports beneficial? 

5. Does sport promote social and moral development? 

8. What is healthy competition? 

Reading Text Fourteen: Pollution 

Answer the following questions. 

1. What does the word pollute mean? 

2. How many types of pollution are there? 

Reading Text Fifteen: The Two Bargains 

1. Who owned the well of drinking water in Madina? 

2. Why did HazratUsman (RA) buy it? 

4. How much profit did Hazrat Umar (RA) offer for the flour? 

5. What price did HazatUsman (RA) get from his stock? 

B. Fill in the blanks. 

1. Arabia is country where water is 

2. The Jew agreed to sell his share to for 

dirhams. 

3. Not only the but the also made use of hazrat Usman's 

(RA) generosity. 



4. "Usman (RA) why you have become so now, when you used to be so 

in the days of the prophet?" 

5. The caliph was so by the generosity of Hmat  Usman (RA) that he 

In the above 5 lessons, except lesson 13, question items carry information which require 

the memorization of simple facts without hard mental processes and relate to the Knowledge 

level of the Taxonomy. In these items i.e. lSt question in lesson 11, requires the learners to 

remember the name of the storyteller. While in the 1'' and 2nd items of lesson 12 , there is the 

knowledge of principles and ways of sports i.e. 'what are sports and sportsmanship, what do 

children learn in sports, do sports promote social and moral development?', which can be either 

of one line or more. In the 1" item of lesson 14, the meaning of the word 'pollute' and 'types of 

pollution' are to be learned and remembered. And in the lesson 15, there is a method of proving 

facts, which also can be of one line i.e. to remember the name of the owner of the well in 

Madina, who buy it, and what was the profit offered to Hazrat Usman (RAW) and the question 
I 

where learners are made to learn by memorization by providing them the task to fill in the 
I 

blanks. The above-mentioned question items taken from the textbook make the learners know 

and remember facts and simple ideas. 

Reading Text Sixteen: Abou Ben Adhem 

Answer the following questions. 

3. What did the angel tell Abou Ben Adhem? 

4. What good things the angel told Abou Ben Adhem the next night. 

5. Where was Abou's name written amongst those who were loved by God? 



Reading Text Seventeen: The Story of the Man Who Went to Find His Lock 

Answer the following questions. 

2. On his way to find his fortune whom did he meet first? 

3. What did he say to his Fortune? 

4. What did his Fortune reply? 

5. What happened in the end? 

Reading Text Eighteen: The Conquest of Malaria 

1. Is Malaria still common in countries as far as North as England? 

2. Does Malaria usually result in the death of the sufferer? 

3. What important discovery did Manson make? 

4. Who was the first to suggest that malaria was spread by mosquitoes? 

5. Did Manson and Ross work together in India? 

10. What did the parasites look like? 

1 1. Can malaria be spread by all the mosquitoes of the Anopheles type? 

12. Did Ross' discovery bring him great wealth? 

Reading Text Nineteen: The Pied Piper of Hamelin (1-11) 

Answer the following questions. 

1. What were the people of the town doing when the Pies Piper suddenly appeared? 

2. Who made the Piper angry? 

5. Who was left behind? 

6. Give the name of the street where the children disappeared? 

In the above-mentioned last four lessons of the book, items of the knowledge level of the 

cognitive domain are stated. These items carry information with facts, which are simple and can 



be memorized without any hard mental labor. 'the message of the angel to Abou Ben Adhem, the 

place where Abou's name was written among the loved one's of God in lesson 17 and the theme 

of the dialogue of the Man with his Fortune are some of the items which require memorization. 

In lesson 18, items about the Malaria are stated, i.e. the lSt item which asks about the existence of 

malaria in north England, the 2"d item which asks about the discovery of Manson, the 3'* query 

that inquires about the discoverer of the of the specific mosquito which spread malaria. The lom 

item that asks about the shape of the parasite and the 11" query that inquires about the specific 

mosquito, which spread malaria. All these items require the faculty of remembering to be active. 

In lesson 19, queries are stated which makes the learner remember that who made the Piper 

angry and the street where all the children were disappeared. 

The question items stated and discussed above prepare the learners to develop a basic 

understanding towards the higher categories of language. It includes the activities such as , 
I 

transforming the information into other terms or methods of interaction, implementing in real 

, 
situation or using in new methods, splitting information from the details or splitting the 

components of the whole, amalgamating the different areas of obtained information to make a , 

complete whole and valuing the factors or providing the personal conclusions. Moving ahead to 

every next level needs obviously the access to and understanding of the previous stages, in 

education generally, and in language learning particularly. 

4.1.2 Comprehension 

This is the second level of the Cognitive Domain. The learners move towards this level based on 

the first acquired level i.e. Knowledge. In the Comprehension level, the learners process the 

ideas and concepts acquired at the Knowledge level and convert it into other terms. In this 



intellectual stage, students are predicted to understand the given information and turn it into their 

own means of interaction. It can be converted, considered and extrapolated. It is assumed on the 

part of the learners that they will be able to alter the communication acquired at the previous 

level, from one type to another. 

Following are the exercise items for analysis. 

Reading Text One: The Voice of God 

3. What is the message of the poem? 

Reading Text Two: The Holy Prophet (SAW) 

Answer these questions: 

1. Write five sentences, in your own words, about the Holy Prophet (SAW)? 

Reading Text Three: Hazrat Umar (RA) 

Answer these questions: 

2. How did he treat the Muslims before he accepted Islam? 

3. How did he help the Prophet (SAW) later? 

4. How did he help the first Caliph? 

5. What sort of life did he lead? 

C. Composition. 

1. Relate in your own words how Hazrat Umar (RA) helped the woman in the tent. 

Reading Text Five: The Happiness and Prosperity of Home 

Answer these questions: 

2. What is the condition of the children belonging to the rich and poor families? 

3. What are the needs of a growing child in respect of his schooling and physical health? 

4. What are the two solutions to this problem? 



5. What kind of undue burden falls on the women? 

B. choose the right one 

1. People have only slowly become aware of the importance of 

(a) girl education (b) boy education (c) education 

2. Wealthy people in the past put their money 

(a) in large pots and buried it (b) invested in industries 

(c) invested in property 

3. The idea of making or developing a family means 

(a) having a large family (b) having no family 

(c) the concern for the proper future of each member of the family 

4. The chief cause of the unhealthiness, pale and weak faces of the young people is 

(a) that the family is very large but disorganized 

(b) that the family is very poor but disorganized 

(c) that the income of the family is much lower than the cost of looking after the 

members in the family 

5. A burden of a large family with meager income is most devastating for the 

(a) mother (b) father 

(c) children. 



C. Composition. 

1. Write a short essay on how the population affects the life and economy in nation. 

Above items of comprehension taken from lSt five lessons, except lesson 4 which do not 

have any items at all, from the selected textbook 1, demand the understanding of the facts and 

defining them into one's own terms. For example 'explaining the message of the poem, narrating 

a few lines about the Holy Prophet (SAW), how Havat Umar (RA) treated Muslims before he 

accepted Islam, how did he help the Prophet (SAW) and the lSt Caliph, are some information 

mentioned in the text and learners are required to understand the important points and either 

convert, understand or extrapolate. Furthermore, in lesson three the task to narrate, the incident 

of Hazrat Umar's help to the women, on the part of the learners in their own words, and in lesson 

five, the last two queries i.e. 'to choose the right option and to write an essay about the effects of 

population on the lives and economy of a nation' are the exercise items which enables the learner 

to master the faculty of Comprehension. 

I 
In the same way, it is predicted from the learners that after going through the textbook, I 

they may have the basic knowing of the important points like ' the condition of the children of 

the poor families, the physical and educational needs of a growing child, the bulk of burden the 

women are bound to carry'. The information given in the above solutions to the question items 

enrich the learners with the skills to memorize the concepts and then use this information in the 

novel situations either by translating or rephrasing it in the suitable alternatives. Even at this 

level, the first category of Knowledge is utilized to recall and describe the mentioned facts. 



Reading Text Six: The Honey Bee 

1. Why honeybees are called 'social insects'? 

3. Why does the old queen leave the hive when young queens are about to come out of 

their cells? 

B. Choose the right one. 

1. The only buildings which can be compared to bee-hive are 

(a) universities. (b) model towns. 

(c) sky-scrapers 

2. Honey bees are called "social insects" because 

(a) they are hard workers (b) they do not quarrel 

(c) they live in large numbers 

3. Honey bee is very 

(a) harmful (b) beneficial 

(c) medicinal 

4. The most labourious job is that of 

(a) drone (b) queen 

(c) worker 

5. Wax is made of 

(a) pollen (b) nectar 

(c) honey 



Reading Text Seven: A Nation's Strength 

Answer these questions: 

2. Give in your own words the main idea of the poem? 

Reading Text Eight: My Bank Account 

Answer these questions: 

2. Why did the author decide to open an account? 

3. What was the manager's reaction when the author told him that he would like to see 

him alone? 

4. Why did the manager look relieved when he knew the purpose of the author's visit? 

7. Explain the meaning of the clerk's question 'How will you have it'? 

8. Why was there 'a roar of laughter' when the author left the bank? 

B. Choose the right one 

1. When the writer goes to the bank he 

(a) feels happy (b) feels embarrassed 

(c) gets frightened 

2. His salary was raised 

(a) 40dollars (b) 50dollars 

(c) 60dollars 

3. His fifty-six dollars were 

(a) neatly placed in his front pocket. (b) neatly placed in his back pocket. 

(c) placed together in a ball in his pocket. 

4. The manager first thought that he was a 



(b) detective (a) millionaire 

(c) robber 

5. When the accountant asked him "how will you have it", he said 

(a) fifty dollars notes (b) sixty dollar notes 

(c) eighty dollar notes 

Reading Text Nine: Health is Wealth 

Choose the right one 

1. The human body is like a 

(a) computer (b) machine 

(c) building 

2. The requirement of good health can be divided into 

(a) one category (b) two categories 

(c) three categories 

3. Children and grown up people all need 

(a) protein. (b) carbohydrates 

(c) balanced diet. 

4. One of the most important things for keeping good health is 

(a) richness (b) cleanliness 

(c) medicines 

5. Some children have a strong liking and disliking for certain food, which is a 

(a) good habit (b) bad habit 

(c) normal habit 



Reading Text Ten: Little Things (Poem) 

Answer these questions: 

2. How do little deeds of kindness make our life happy? 

In the above exercise items the faculty of comprehension is tested. In the items like 'the reason 

why honeybees are called social insects and why the old queen leaves the hive with the 

emergence of the new one', or in lesson 7, the item which 'asks to give the main idea of the 

poem', are the questions which utilizes the mind power and also invoke the mind processing 

schema to comprehend and depict it in own terms. The learner is supposed to view the text and 

the content along with the context and then infer meaning. In lesson 8, the items which asks 

about the reason of the author's opening of account, about the manager's reaction to the author's 

request to see him alone, the reason of the 'roar of laughter' after the author left the bank and in 

lesson 10, the 2nd item which inquires the little deeds that makes our lives happy are some of the 

items, which need not only the faculty of remembering, but also improves the skills of the 
I 

learners to comprehend and then reproduce in their own words the solutions to the queries. The 

exercise items in lesson six, eight and nine which asks the learners to 'choose the right option' is 

another activity which makes the learners acquire the ability to comprehend and use the 

knowledge in various circumstances. 

Following are given the next comprehension items. 

Reading Text Eleven: King John and The Shepherd 

Answer these questions: 

4. Could the Abbot answer the three questions? 

5. Why could he not answer the questions? 



7. How could he help him? 

8. Why was King John pleased with the shepherd? 

10. What happened to the Abbot in the end? 

B. choose the right one. 

1. The story was told to the class by a 

(a) student (b) outsider 

(c) teacher 

2. King john wanted that everybody in his country shold be 

(a) rich (b) Poor 

(c) average 

3. The abbot said that 

(a) the questions were easy (b) the questions were not easy 

(c) he needed three weeks' time to answer them 

4. The answer to these questions were given to abbot by 

(a) a scholar (b) a teacher 

(c) his shepherd 

5. King john 

(a) punished abbot (b) spared the abbot 

(c) punished the shepherd 

Reading Text Twelve: Sports 

Answer these questions: 

4. What do children know in sports? 

6. Has sport any effect on psychological and emotional health? 



9. Does sport introduce children to healthy competition? 

B. Choose the right one 

1. A sport is a 

(a) mental activity (b) physical activity 

(c) both mental and physical activity 

2. Sportsmanship is a conduct which is 

(a) displayed after the game (b) during a game 

(c) both during and after the game 

3. sports introduce children to 

(a) unfair competition 

(c) none of these 

4. Sports teaches youngsters that through perseverance they can 

(a) do nothing (b) fail again 

(c) win next time 

5. Sports 

(a) raises a child's self-esteem (b) destroys a child's self-esteem 

(c) does nothing in this regard. 

(b) healthy competition 

Reading Text Fourteen: Pollution 

Answer these questions: 

3. What is the cause of excessive temperature? 

B. Mark "T" for true and "F" for false statements. 



1. The increasing number of factories, industries and smoking vehicles are the 

main causes of pollution. ( ) 

2. Cholera, hepatitis and typhoid are caused by air pollution. ( ) 

3. Noise pollution is mainly a problem of scarcely populated cities. ( ) 

4. Plants and trees produce oxygen and make our environment clean. ( ) 

5. Air pollution can cause skin diseases. ( ) 

6. There is no thinning of ozone layer due to air pollution. 

Reading Text Fifteen: The Two Bargains 

4. Why did the Jew sell the other half of the well as well? 

C. Composition 

1. Relate either of these two stories in your own words. 

In these selected items from the next five lessons, except lesson 13, unlike the knowledge level, 

the interpretation of the questions that enhance the faculty of comprehension is expected in the 

given context. Learners have to go through the text and grasp the information and afterwards to 

narrate that information by their own. The items like 'could the abbot answer the questions or 

why King John was pleased with the shepherd and what happened to the Abbot in the end' are 

some of the examples. In the same way, the next question items that seeks the answers of 'what 

children learn in sports, the effect of sports on psychological and emotional health, the cause of 

the excessive temperature', and in the 5th lesson of this group, the item which ask about 'the 

reason of the selling of the well by the Jew to Hazrat Usman (RA)', can only be answered 

through getting into the text. Here the learners are required to mention in their own terms what 

they have imbibed from the text. Similarly, in lesson eleven, twelve, fourteen and fifteen there 



61 

are questions of choosing the right option and pointing out the truelfalse statements which make 

the learners understand the facts and then comprehend them. 

To say, this activity lends the learners the ability to grasp the text and the context both. 

Reading Text Sixteen: Abou Ben Adhem (Poem) 

Answer the following question: 

2. Describe what Abou Ben Adhem want to know when he felt the presence of an angel 

in his room? 

Reading Text Seventeen: The Story of the Man Who Went To Find His Luck 

Answer the following question: 

1. What difference was there between the two brothers? 

Reading Text Eighteen: The Conquest of Malaria 

7. What were the two main theories concerning the way in which Malaria spread before 

Ross found the real answer to the problem? 

8. Describe the appearance of the mosquitoes in which Ross finally found the appearance 

of the mosquitoes. 

9. Did Ross realize at once that he solved the problem of the spreading of Malaria when 

he saw the parasites in the mosquitoes? 

Exercise: 

B. Mark "T" for true and "F" for false statements. 

1. The least common disease of the tropics is malarial fever. ( ) 

2. Elephantiasis is a disease that causes, arms and legs and other parts of body to grow larger.( ) 

3. Malaria is caused by a bite from female anopheles mosquito. ( ) 



4. Malarial parasites were seen in the lung cells of mosquitoes. ( ) 

5. Manson believed that malaria was caused by drinking infected water. ( ) 

Reading Text Nineteen: The Pied Piper of Hamelin (1-11) 

3. What happened when the Piper played the three notes on his pipe? 

4. To which direction did the Piper take the children and what happened to them? 

B. Write "T" for true and "F" for false statements. 

1 .  The town of Hamelin was situated at a very pleasant spot. ( ) 

2. The number of rats were decreasing everyday.( ) 

3. The people of the town did not find themselves helpless against the rats. ( ) 

4. The rats were bold and were not a h i d  of the people. ( ) 

5. The people told the mayor that he has done hid duty very well. ( ) 

6. The strange looking man was tall, thin, dark, and had no beard or moustache on his face. ( ) 

7. The piper had a scarf of white and blue color round his waist. ( ) 

8. The mayor promised to pay fifty thousand guilders. ( ) 

9. The stranger played a few notes on the pipe and not a single rat came out of the houses. ( ) 

10. All the rats jumped into the river and were drowned. ( ) 

C. Fill in the blanks with the following words 

Plunge plunged plunging 

1. All the rats, except the stout one into the river. 

2. The lean rat could not into the river. 

3. When the mayor saw all sorts of rats were into the river, he became happy. 



Solve solved solving 

1. The pied piper had the problems of the citizens. 

2. I have come to the problems. 

3. After the problem, the piper asked for his reward. 

D. Pick out the correct ones and rewrite them. 

1. The people of the town founddid not find themselves helpless. 

2. One day they all marcheddid not march shouting to the town hall. 

3. The strange man was wearing a long coatla short coat, half whitelhalf red and half 

greedhalf yellow. 

4. If I free your town of the rats, will you give me a hundredfive hundreda thousand 

guilders? 

5. We will give you ten thousandfifty thousand/twenty thousand. 

In the last four lessons of the comprehension level of cognitive domain, there are items, which 

seek the keen attention of the learners to read the text, retain the details in the memory and 

afterwards, rewrite in their own expressions. The queries like the 'quest of Abou Ben Adhem 

from the angel in the room, or in the next lesson, i.e. lesson 17, 'the difference between the two 

brothers' compels the learners to comprehend the information and reproduce it. In the same way, 

the next items which need the answers about the two main theories regarding 'how malaria was 

spread, the shape of the specific mosquito which causes malaria', or in the last lesson, 'the result 

of the three notes which the Pied Piper played', and the in the next query, 'the direction to which 

the Piper took all the children' are the questions which make the learners read the text, grasp the 

details, understand them and then, give it the shape of well formed answer in their own words 



which further strengthens the comprehension faculty of the learners. Furthermore, in lesson 

eighteen and nineteen there are exercise items which ask to mention the truetfalse statements. In 

lesson nineteen, again there are queries which ask the learner to pick out the correct word and 

another question of 'picking out the correct lines and rewrite them in order which enrich the 

learner's capacity to understand and comprehend things. 

4.1.3 Application 

It is the third level of the Cognitive Domain and is at the last position in the hierarchy of the 

lower level thinking skills. It functions to move ahead the accomplished information and 

understanding abilities imbibed at the previous stages i.e. Knowledge and Comprehension. At 

this stage the students obtain the expertise of implementing the factors in the new tangible 

circumstances not seen formerly to the factors what were understood in the past stage. What is 

required at the Application level is the theoretical or technical supposition, furthermore, it is 

desired that application process may be desired in novel situation, which is not countered 

formerly. 

Reading Text Seven: A Nation's Strength 

3. Write a paragraph on the "character of a brave man", using the adjectives, brave, 

truthful, stand fast, honorable, hardworking, strong, great? 

Reading Text Eight: My Bank Account 

5. What is the equivalent of fifty American dollars in Pakistan currency? 

Reading Text Thirteen: Sportsmanship 

4. Underline the verbs in the poem. 



For Application level, as mentioned earlier, the pre requisite is the availability and 

understanding of the context and the application of the information in a novel situation in 

accordance to that context. After going through all the lessons of the book, no such question 

items were found which carry the context of the text and can be used as application. No doubt, 

many items are there that fall in the application level as described in the Taxonomy, but no real 

application scenario with reference to the text is made available. This may lead to the assumption 

that the learners will be able to only know in theory about the application level, but when it 

comes to practice, the result may be a disappointing one. The only few found items may be 

included in the Application level, in some way or the other; they either do not have the 

connection to the text, or have no relevancy to a proper context. Hence, they are accepted as the 

items falling in Application level, but having no practicality, are excluded in the overall 

percentage making. 

4.1.4 Analysis 

This is the fourth level in the Taxonomic objectives and alike important. Analysis level 

strengthen the learners creative schema and enrich them with an ability to split the internal and 

external elements of an information, and in this way judge the relationship of the facts within the 

body of the text. A micro level study of the elements and the relationship of the elements to the 

whole, to have a thorough insight into the organizational rules which act as a basis for a certain 

information, to break the larger chunks of information into smaller bits and to judge all these 

without putting any evaluative comments are the tools, which the learners are supposed to be 

equipped with, after they have mastered the Analysis level. 

Following are the exercise items, which fall in the analysis level. 



Reading Text Five: The Happiness and Prosperity of the Home 

Answer these questions: 

6. How does the rapid increase in population affect the life and economy of a nation? 

The analysis level of the Taxonomy can be termed as the continuation of the previous 

levels. 1.e. at Knowledge level, the learners acquire and remember different facts and concepts. 

At the Comprehension level, he can recall those facts, theories and concepts and can propose 

these in their own words. At the Application stage, the theories, concepts or facts adopted at the 

first two levels can be put into practice in new and novel situations. The only question item in the 

above group of lessons which states; 'how the rapid increase in population af%ect the life and 

economy of a nation' can only be answered if the learners consult the text deeply along with its 

context. 

Reading Text Six: Honey Bee 

Answer these questions: 

4. The life of the drone is worst, why? 

Reading Text Seven: A Nation's Strength (Poem) 

Answer these questions: 

1. Explain the poem. 

Reading Text Eight: My Bank Account 

Answer these questions: 

1. According to the author, what is the effect upon him of entering a bank to do 

business? 

In the above lessons, except lesson 9 and 10, the question items are fragmentary in 

nature. Falling in the analysis level, these queries tend to obtain information fiom a whole chunk. 



For instance the question item ' why the life of the drone is worst', requires the close study of the 

whole content because the lesson 'Honeybees' is in such a construction that describes various 

details of 'honeybees and their whole lifestyle'. The hive is described that it consists of such and 

such classes and activities but the students require analyzing the complete formulation to reach 

the phenomenon why the life of the drone is worst. Similarly, in lesson seven, the item which 

asks to 'explain the poem' and, in lesson eight, 'according to the author, what is the effect upon 

him of entering a bank to do business', are some of the queries where the situation is one of the 

several such queries and analyses. It is clear fiom the above question that to answer it, the 

learners have to probe down into the lesson and extract bits of information from the whole. Only 

in this way a suitable answer can be provided. One may say surely that this activity enrich the 

learners with the ability to analyze. Following are the next items to analyze. 

Reading Text Twelve: Sports 

Answer these questions: 

10. What is the effect of sports on self-image and self-esteem? 

Reading Text Thirteen: Sportsmanship 

Answer these questions: 

2. Make a list of rhyming words in the poem. 

Reading Text Fourteen: Pollution 

Answer these questions: 

4. How can we keep our environment clean? 

5. What is the role of plants and trees in keeping the environment clean? 

Above questioning items in the text fiom the next group of five lessons of the book, excluding 

lesson 1 1 and 15 which do not have any analysis item, inquire and develop the analytical faculty 



and understanding. The learners are supposed to split apart i.e. analyze and put an apt solution 

after reading of the text. The lesson on 'Sports' is based on the definition and benefits of sports, 

the psychological and physical grooming which sports inculcate to the sportsmen. In the next 

lesson the item asks for 'making a list of the rhyming words in the poem' and in lesson 14, the 

query which inquires about the 'role of plants and trees in keeping the environment clean'. All 

these are the laborious items, which try to make the students read the text, think and split apart 

the information, and in this way develop good understanding. 

Reading Text Sixteen: Abou Ben Adhem 

1. Explain 1 - 10 of the poem in simple English? 

Reading Text Eighteen: The Conquest of Malaria 

6. Why did Ross fail for a long time to find what he was looking for in the blood of the 

mosquitoes he examined? 

In the above group of last, four lessons, except lesson seventeen and nineteen, two items are 

there which enhances the faculty of analysis of the learners. The lesson on "Abou Ben Adhem" 

contains the query, which asks the learners to explain the first ten lines of the poem. In the next 

lesson, the item that inquires about the cause of the failure of Ross to find the germs of malaria in 

the blood of mosquito are the questions, which make the learners to peep into the text, read, 

comprehend and then analyze. 

4.1.5 Synthesis 

This is the fifth level of the taxonomic objectives where the learner uses the already acquired 

ability to crack and analyze the components and connections, to merge the items and components 

to form a unified whole. The focus of this category of educational objectives is on the pieces, 



parts and elements. Practice of this category enables the learner to develop creative writing skills 

and various standard expressive modes. 

Reading Text Ten: Little Things 

Answer the following questions: 

1. Explain the main idea of the poem in your own words? 

2. Explain in your own words the third stanza of the poem. 

Reading Text Thirteen: Sportsmanship 

Answer the following questions: 

1. Explain, in your own words, what the poet has tried to say? 

Text is the main source from where synthesis level of a text may be accomplished. To answer a 

particular question item, a specific portion of the text needs a careful analysis and after that, its 

conversion into a synthetic whole. This may be made evident from the first item in lesson ten of 

the above selected group of lessons. The query asks about the 'main idea of the poem in the 

learner's own words' which assumes that the learner should read and comprehend the whole 

poem prior. Analysis of the whole bulk of information may follow and only after this, the 

learner can be able to state the main idea of the poem in hislher own terms. Similarly, the second 

item in the same lesson assigns the task of 'explaining the third stanza of the poem in own 

words' to the learner. This also compels the student to read the stanza from all angles, imbibe 

the details, analyze them and then synthesize the whole information into a single format. In 

lesson thirteen, the query, which falls, in the Synthesis level asks the learner to 'explain the 

message of the poet in the learner's own words'. It requires the same treatment from the learner 

as the question items in the lesson discussed above in the same section. The writer has tried to 

prove that the prize may sometime go to the person who may not deserve it, or the fate may 



accompany the unworthy. However, for a sportsman these issues should not disappoint himher. 

He should bear it like a brave person with the spirit of a sportsman. The leaner is required to 

read the whole poem, understand the facts and based on analysis of the information given in the 

text, propose an overview, which might include the relevant information the poet has mentioned 

in the text. 

In the whole book, only three items, fiom 2 lessons fall in synthesis level of cognitive 

domain. Synthesis level helps the learner to develop the ability to form a unified structural piece 

of writing keeping in mind the mentioned facts. To know about each aspect of an issue and 

synthesize all the details or bits of information related to the particular issue is the quality that a 

learner acquires after mastering the Synthesis level. The question items discussed above need a 

concentrated and focused approach to understand, analyze and synthesize the knowledge. The 

critical overview of a piece of writing or a lesson, analyzing it into related bits and synthesizing 

it into a single inter related structure needs a full mastery on the part of the learner. 

4.1.6 Evaluation 

The last and highest level of the Cognitive Domain, the Evaluation level is meant for the most 

upper level of academic activities i.e. universities Bloom et.al. (1956). Despite of the tough 

nature it bears, it is also in vogue at school and college levels. The learner at this stage is 

expected to judge a piece of writing and keeping in mind the internal facts as well as the external 

evidences, can offer valid conclusions and judgments. 



Reading Text Two: The Holy Prophet (SAW) 

Answer these questions: 

2. How does a good Muslim live? Give your answer to this question in about ten 

sentences? 

Reading Text Eight: My Bank Account 

Answer these questions: 

9. The author, Stephen Leacock, was a respected university teacher and a highly 

successful writer. Do you think this is a true story? 

10. Why is it wise to keep one's money in a bank than to hoard in one's home? 

Reading Text Twelve: Sports 

7. Is group cooperation destroyed by sports? 

Reading Text Nine: Health is Wealth 

4. Is your classroom well ventilated? 

The above question items require the student to ascertain whether he believes in the story of 

Stephen Leacock or not and to explain why we need to keep our money in a bank instead of I 

home. The learner is supposed to propose hisher personal views and judgments. The answer 

proposed by the learner may either support or negate the above queries, which will reveal hisher 

judgment. 

Having very close reading of the lesson of 'The Holy Prophet (SAW)' can be said that 

the second item asks about the ways a good Muslim adopts to spend his life. Evaluation items 

were found only in three lessons out of fourteen; the rest of sixteen lessons did not have the 

items. 



The questions 

text becomes able to 

above are examples of personal judgments. The learner after reading the 

see all the important points regarding the facts, its principles and finally 

conveys the viewpoint and his summary. Such queries in the text develop the confidence of the 

learner to learn and ascertain personal thinking and viewpoint regarding various things that come 

in academic experience. 

4.2. Affective Domain 

This is the second domain in the Bloom's Taxonomy of Educational Objectives where the focus 

is on the emotional development of the learner. This domain may be observed largely in literary 

writings where the true outcome of reactions to a certain piece of writing is judged. 

Affective Domain 

Fig. 2 



The items of this domain are given below: 

Reading Text Nine: Health is Wealth 

Answer these questions: 

1. How many hours did you sleep last night? 

2. What time did you get up this morning? 

3. Did you clean your teeth this morning? 

4. What did you have for your breakfast today? 

6. Do you take any exercise? 

Reading Text Thirteen: Sportsmanship 

Answer these questions: 

3. Write down your feelings when you have lost a game. 

From a thorough understanding of the textbook it may be inferred that only six items fall in the 

Affective Domain and within the domain, are related to the sub-level of Valuing. This sub-level 

in the Affective Domain makes the learner to imbibe the belief and value system. At the most t 

upper level the learner feels a sort of devotion or dedication to the phenomenon as well. She  

wants to become a part of the phenomenon. The above queries affirm the proposition as there is 

no concept of wrong or right investigated but simply, the learner is required to develop feelings 

of likeness or dislike to a certain activity or issue. 



Table 1 showing the No. of questions in Cognitive Domain 

Percentage Cognitive Levels 

Knowledge 

Application 1 03 Question items 1 2.52 % 

Exercise Queries 

Comprehension 

48 Question items 

Analysis 1 10 Question items 

40.33 % 

50 Question items 

- 

- 

- 

- 

- 

- 

- 

Synthesis 1 03 Question items 

42.01 % 

Total Count 

4.3 Existing and Missing Domains 

At the end of the study of all the question items of the mentioned textbook, it may be claimed 

that the Cognitive Domain of the Bloom's taxonomy exists within the textbook with almost all of 

its level or sub-categories. Regarding the Affective Domain, ten items were found to be present 

in all the exercises of the textbook. The third main domain i.e. the Psychomotor Domain is not 

present in any of the query in the textbook. The ration seems imbalanced, to say, Cognitive is 

spread all over the text, Affective, at a minor level and the Psychomotor is completely absent. 

The reason of this ratio may be linked to the fact that almost in all of the syllabi the focus is on 

the enhancement of the intellectual abilities and skills of the learners. This goal to enrich the 

learner with improved mental capacities may be achieved by training them at the Cognitive level. 

The remaining two domains are negligible and absent. 

Evaluation 

119 100 % 

05 Question items 4.20 % 



Following is the Table showing the items of the educational domains in percentage. 

Taxonomical Domains 

Figure3 

Table 2 

Cognitive Domain 

Affective Domain 

Psychomotor Domain 

Percentage 

95.20 % 

4.80% 

00 % 

100 % 

Taxonomical Domain 

1. Cognitive Domain 

2. Affective Domain 

3. Psychomotor Domain 

Total 

Exercise Items 

119 

06 

0 

125 



The results after the analysis of the data mentioned in table 2 shows that Cognitive 

Domain holds a major portion of the exercises given after the content of each lesson in the 

concerned textbook. The data which falls under the category of the Cognitive Domain bears a 

ratio of 95%. On the contrary the taskslqueries which fall in the Affective Domain comprises up 

to 5% of the exercises. The Psychomotor Domain is negligible and is 0% which shows that no 

amount of queries er any task which enriches the learners' grip ever this demain are included. 

When examined closely, the in-congruency of various domains and sub-levels with regards to the 

exercises is obvious. The graphical representation in figure 1 is a testimony to the above points. 



CHAPTER FIVE 

Conclusion 

5.1 Findings of the Research 

The aim of this study was to analyze and classify the question items in the exercises of the 

textbook. The queries at the end of the exercises were analyzed against the standard criteria of 

selected key words and behaviour descriptions along with the sample questions. The exercise 

items were differentiated into 'Relevant' and 'Irrelevant' exercises in relation to its conformity 

with the exercises in the textbook which addresses the third research question of the study. Four 

types of question items were found within the exercises. The first type was of questions which 

needed answers from the content of the textbook. These types of queries may fall into any 

levelldomain and hence, upgrade the respective skillls. The second type of question items was 

'fill in the blanks' and 'opting for the right answer,' which needs memorization of the specified 

version of information. These queries deal with the development of recognition and 

memorization capacity. The third type of question items was *'grammar exercises which J 
contained mostly various types of grammatical tasks. These grammatical tasks enrich the 

learners' abilities to master the Application level in the Cognitive Domain. Finally, there are 

queries of 'Vocabulary' or giving the meanings of diEcult words which cannot be counted as 

the part of the exercises in the textbook. 

The analyses revealed that the exercises in the textbook do not meet the selected criteria 

i.e. Bloom's Taxonomy of Educational Objectives. At one side, the exercises in the textbook 

were not congruent with the domains of the taxonomy. Among the total of 125 queries, 119 were 

of the Cognitive Domain (see table 1). The Affective Domain carries 6 items while there are no 



question items related to the Psychomotor Domain. The equilibrium is not maintained within the 

six levels of the Cognitive Domain. The Knowledge and Comprehension levels are present to the 

maximum while the rest of the levels are at a negligible ratio. 

It became evident after the analyses that the major bulk of grammatical exercises did not 

have any relevancy with the content of the lessons in the textbook. The situation refers to a 

drastic and reliable change at macro and micro levels within the content of the lessons and in the 

exercises of the textbooks. 

5.2 Conclusion 

The study tried to find the relevancy/irrelevancy of the exercises of the textbook to the various 

domains and sub-categories within each domain of Bloom's Taxonomy of Educational 

Objectives. After a careful analysis it was found that the educational levels as proposed by the 

Blooms Taxonomy of Educational Objectives have not been incorporated in a valid manner in 

the exercise items of the concerned textbook. This fact is evident as well from the data in table 1 

and 2. The levels of blooms taxonomy are widely applied to test the exercise items in the 

textbooks and instructional materials at various levels. The task to gain knowledge and complete 

the process of learning requires an up to the mark and standard formation of instructional 

materials having relevant exercise items. The equal distribution of all the levels and domains is 

essential in a textbook for learning. To consider the Affective Level, it deals with the emotional 

faculties of the learners. It judges the emotional stimuli and behaviour of the learners through 

literature and literary sense perception. If we see the textbook understudy, it is evident that there 

are lessons which carry material that could groom the learners' emotional and behavioural 

aspects. But in the exercise items, no care is taken to insert queries which could render help in 



the inculcation of the mentioned level in the learners' minds. The process to learn something or 

knowledge may not be restricted to providing a bulk of shrunken knowledge to the learners, 

merely. It can be achieved through arousing their interest by enriching their positive emotional 

tendencies and in this way, make them enthusiastic about learning. 

To write about the next level i.e. the Psychomotor Domain which focuses on the learners' 

physical participation and development of physical motor skills is also not given space in the 

exercise items of the textbook. The development of this level may be attributed to the practical 

implementation of the psychological responses gained at the Affective Level. The incongruence 

of the instructional material with regards to the required placement of the relevant levels of the 

taxonomy in the exercises may lead to a poor or unsatisfactory achievement on the part of the 

learners. 

Addressing the query of the relevancy of the exercise items to the content of the textbook 
I 

I 

may lead us to unsatisfactory remarks. There are many grammatical question items which are not 

congruent to the instructional material in the textbook. One may guess that the insertion of such 

items has been made to evoke the learning desire in the learners and to strengthen their 

knowledge in multi dimensions. But if judged in broader scenario, it may lead to create lack of 

interest on the part of the learners on one side, and on the other side the curiosity of the learners 

may be reduced to a minimal level, if they constantly encounter irrelevant exercise items in 

comparison to the content of the textbook. Such exercise items may nurture the feelings of 

dislike in the learners and may move the learners to be alienated to the instructional material. As 

a result, the teaching learning process might suffer. 



Due to the lack of the clear instructions with regards to the handling of various activities 

and queries within the exercises of the textbook may prove to be another major hindrance in the 

achievement of the goal of the language learning within the context of the instructional material. 

Another disappointing fact revealed within the coarse of the concerned research study is that no 

authentic research work or analytical work has been done on this textbook. No hint can be found 

of any study in relation to the critique of the structure or organization of the textbook. The 

importance of the said textbook may be realized fiom the fact that it is public sector educational 

instrument designed by a fully fledged board of scholars deemed perfect for the accomplishment 

of this task and is taught in the government's SSC level institutions. But on the contrary, the 

absence of any attention towards its structure and formation gives birth to the claim of its failure, 

in the long run, in the fulfillment of the goal of a successful teaching learning process. 

To sum up, one may say that learners from various backgrounds having such instructional 

material as the medium of instruction might not excel in the acquisition and usage of English 

language through the textbooks. For a drastic and reliable change within in the society, education 

is the pre requisite and for a quality education to impart, the medium of education i.e. textbooks 

should be of the approvable status. 

5.3 Recommendations 

Textbooks should be designed in congruency with various learning or educational theories i.e. 

Blooms Taxonomy of Educational Objectives. This would not only render help in achieving the 

goal of learning for the learners but also will pave an ideal gateway for the instructors to meet the 

desired outcomes in a much beneficial manner. 



A dire need is there to review the textbooks and bring relevancy in the content of the 

lessons and the exercises given for the practice of the learners. It may put the learners at 

disadvantage if they encounter bulks of irrelevant exercise items. The content should cany the 

specified material which is asked in the exercises of the textbooks. To exclude all the exercises 

which do not have any clue in the content of the lessons and to let retain the relevant material 

will not only make the learners learn in true sense but also would increase the performance of the 

teachers. 

There should be a proper placement of all the domains within the textbooks. The content 

should be devised in a manner which carry material having clues to enhance the skills of the 

learners in various domains and sub levels/categories. This proper inclusion of the domains and 

levels would bring the teaching learning scenario at par with the desired goals and aims. 

Rigorous and drastic reviews and analyses is needed for a variety of textbooks, of this concerned + 
I 

level and else as well, on the basis of various modules of ELT to strengthen the learners' 

background and prepare them for the competition at national and international levels. 

A proper set of instructions and guidelines should be devised for the teachers and learners 

in order to make them at ease while handling the exercises of the textbook. Such instructions 

should not be a bulk of haphazard measures but should be formatted by a board of qualified 

members, all skillful in their respective fields. 



Suggested Exercise 

Lesson no. 1 

The Holy Prophet (SAW) 

KPK Textbook Board (SSC-IX, Book I) 

Cognitive Domain (Knowledge) 

Exercise 1 

Choose the correct answer. 

1. Our Holy Prophet (SAW) was born in 

Makkah 

Madina 

Syria 

Taayef 

2. He was born in the year 

570 

571 

572 

573 

3. Abu Talib, who brought up the Holy Prophet (SAW), was his 

Cousin 

Uncle 

Brother 



Friend 

4. When God sent his message to the Prophet (SAW), his age was 

35 

40 

45 

None of the above 

5. The distance between Makkah and Madina is 

l0Okm 

300 

500 

700 

Exercise 2 (Comprehension) 

Answer the following questions. 

1. Why did people call him Amin and Sadiq? 

2. State briefly how Arabs lived their lives before Islam? 

3. Why the people of Makkha hated the Muslims of Madina? 

4. What was the conduct of Arabs after they accepted Islam? 

5. For which good habits the Prophet (SAW) was known in his youth? 

Write a note of 200-250 words on the following: 

1. The struggles of the Holy Prophet (SAW) for Islam 

2. The lifestyle of Arabs before the emergence of Islam 



Exercise 3 (Application) 

Pick out three Helping Verbs and three Main verbs from the content of the lesson. Make one 

sentence from each verb at your own. 

Exercise 4 (Analysis) 

1. What were the distinctive features of Islam which attracted Arabs to embrace it? 

2. Contrast the condition of Arabs before and afier Islam. 

Exercise 5 (Synthesis) 

1. Explain in your own words how the Prophet (SAW) enhanced the lifestyle of Arab nation 

in all respects? 

Exercise 6 (Evaluation) 

Is Islam as a religion and as a complete code of life replaceable by any other religion or system? 

Affective Domain 

Exercise Level One (Receiving) 

Directions: The aim of this questionnaire is to find out your view about the lesson you have 

recently read. Read each query carefully and answer as frankly and honestly as possible. 

You can mark the answer sheet in three ways. 

Y is for Yes in response to the question. 

U is for Uncertain in response to the question 

N is for No in response to the question 

1. Do you wish to read more on the life history of Prophet (SAW)? 



2. Do you have some other historical aspects related to the religion or Prophet (SAW) which 

you would like to readlisten to? 

Exercise Level Two 

(Responding) 

Objectives: Encourage the learners to indulge in speakinglreading activities. 

Directions:The mark sheet can be marked in three ways as: 

Y is for Yes in response to the question. 

U is for Uncertain in response to the question 

N is for No in response to the question 

1. Do you indulge in discussion with your fiiends/classmates on the benefits of the code of 

conduct proposed by Islam? 

2. Have you ever read anything about comparative religion? 

Level Three 

(Valuing) 

Objectives: To appreciate a struggle for a cause in the life of an individual. 

Directions:The mark sheet can be marked in three ways as: 

Y is for Yes in response to the question. 

U is for Uncertain in response to the question 

N is for No in response to the question 

1. Would you ever try to work for enhancing the understanding between inter-faith 

communities? 



Level Four 

(Organization) 

Objectives: Employ Reading to enrich your understanding about the various issues of life. 

Read each statement carefully and then mark: 

A If the statement is applicable to your reading 

U if there is uncertainty whether the statement applies to you in your reading. 

D If the statement is not applicable to your reading 

1. After studying about such historical accounts, I wish to work for removing the 

misconception among the various religious communities. 

Level Five 

(Characterization by a Value or Value Complex) 

Objective: Develop respect for the dignity and worth of humanity 

Situation: The Prophet (SAW) after many years of hard struggle becomes able to conquer 

Makkha and spread Islam in the Arabs. What would you suggest as a result of the previous 

cruelties done by the disbelievers of Makkha to Muslims? 

Muslims should have taken revenge from the people of Makkha 

The people of Makkha should have been abolished from their homelands forever 

Muslims should have forgotten them 

Psychomotor Domain 

Exercise Items 

Arrange a speech competition on the life of Prophet (PBUH). 

Write about the character of Prophet (PBUH) on paper charts and display in the class. 
- 
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Cognitive, Affective, and Psychomotor Domains 
Grading 

Assignments are graded at the level indicated on the assignment. Generally, in Pharm 439, higher cognitive levels are 
expected (e.g., application and higher). Use the following tables to help you prepare your assignments. 

Cognitive Domain 

According to various researchers there are six levels of cognitive complexity: knowledge, comprehension, application, 
analysis, synthesis, evaluation. In the chart below, note the hierarchical arrangement, which means that higher levels 
subsume ability in lower levels. The higher the level, the presumably more complex mental operation is required. Higher 
levels are not necessarily more desirable than lower levels, because one cannot achieve the higher levels without an ability to 
use the lower levels. As one moves up into higher levels, however, the more applicable the skills are to those needed in daily 
life. 

- 

Level 
Evaluation 

)escription 
Lequires the formation ofjudgments and decisions about 
he ialue of methods, ideas, people, products. Must be able 
o state the bases for judgments (e.g., external criteria or 
rinciples used to reach conclusions.) 

nthesis I 
Analysis 

Application 
I 

- 

- 

- 

Borich, G.D. (1996). Effective 

L-- omprehension 

7 

I -- 
F 
t 
tl 
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L 
1 

1 

1 
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i 

-- 

teaching methods, 3rd Ed. Englewood cliffs, NJ: Merrill. 

ledge 

;ample question: Evaluate the quality or worth of a value 
1s applied to pharmacy. 
Zequires production of something unique or original. At 
his level, one is expected to solve unfamiliar problems in 
mique way, or combine parts to form a unique or novel 
iolution. 

Sample question: Integrate data from several sources (e.g., 
~arious readings and observations at the service site). 
Identification of logical errors (e.g., point out 
:ontradictions, erroneous inference) or differentiate among 
Facts, opinions, assumptions, hypotheses, conclusions. One 
IS expected to draw relations among ideas and to compare 
md contrast. 

Sample question: Deduce a client's beliefs regarding 
preventive health actions. 
Use previously acquired information in a setting other than 
the one in which it was learned. Because problems at this 
level are presented in a different and applied way, one 
cannot rely on content or context to solve the problem. 

Sample question: Organize your observations at a site to 
demonstrate a particular value. 
Some degree of understanding is required in order to 
change the form of communication, translate, restate what 
has been read or heard, see connections or relationships 
among parts of a communication (interpretation), draw 
conclusions, see consequences from information 
(inference). 

Sample Question: Explain pharmaceutical care. 
Remember or recall information such as facts, terminology, 
problem-solving strategies, rules 

Sample question: Define pharmaceutical care. 

iction Verbs Describing 
,earning Outcomes 
Yppraise Judge 
:ompare Justify 
:ontrast support 
Zriticize Validate 
lefend 

Zategorize Devise 
Zompile Formulate 
:ompose Predict 
:reate Produce 
Design 

Break down Infer 
Deduce Outline 
Diagram Point out 
Differentiate Relate 
Distinguish Separate 

out 
Illustrate 
Subdivide 
Change Organize 
compute Prepare 
Demonstrate Relate 
Develop Solve 
Modify Transfer 
Operate Use 

Convert Extend 
Defend Generalize 
Discriminate Infer 
Distinguish Paraphrase 
Estimate Predict 
Explain Summarize 

Define Name 
Describe Outline 
Identify Recall 
Label Recite 
List Select 
Match State 



Learning Taxonomy - Krathwohl's Affective Domain 

Iffective learning is demonstrated by behaviors indicating attitudes of awareness, interest, attention, concern, and responsibility, ability 
o listen and respond in interactions with others, and ability to demonstrate those attitudinal characteristics or values which are appropriate 
o the test situation and the field of study 

Level and Definition 

receiving refers to the student's willingness to attend to 
)articular phenomena of stimuli (classroom activities, textbook, 
nusic, etc.). Learning outcomes in this area range from the 
;imple awareness that a thing exists to selective attention on 
he part of the learner. Receiving represents the lowest level of 
earning outcomes in the affective domain. 

Responding refers to active participation on the part of the 
itudent. At this level he or she not only attends to a   articular 
,henomenon but also reacts to it in some way. s earn in^ 
)utcomes in this area may emphasize acquiescence in 
'esponding (reads assigned material), willingness to respond 
:voluntarily reads beyond assignment), or satisfaction in 
.esponding (reads for pleasure or enjoyment). The higher levels 
~f this category include those instructional objectives that are 
commonly classified under "interest"; that is, those that stress 
the seeking out and enjoyment of particular activities. 

Valuing is concerned with the worth or value a student 
attaches to a particular object, phenomenon, or behavior. This 
ranges in degree from the simpler acceptance of a value 
(desires to improve group skills) to the more complex level of 
commitment (assumes responsibility for the effective functioning 
of the group). Valuing is based on the internalization of a set of 
specified values, but clues to these values are expressed in the 
student's overt behavior. Learning outcomes in this area are 
concerned with behavior that is consistent and stable enough to 
make the value clearly identifiable. Instructional objectives that 
are commonly classified under "attitudes" and "appreciation" 
would fall into this category. 

Organization is concerned with bringing together different 
values, resolving conflicts between them, and beginning the 
buildinq of an internally consistent value system. Thus the 
empha;is is on compa;ing, relating, and sinthesizing values. 
Learning outcomes may be concerned with the conceptualization 
of a value (recognizes the responsibility of each individual for 
improving human relations) or with the organization of a value 
system (develops a vocational plan that satisfies his or her need 
for both economic security and social service). Instructional 
objectives relating to the development of a philosophy of life 
would fall into this category. 

Characterization by a value or value set. The individual 
has a value system that has controlled his or her behavior for a 
sufficiently long time for him or her to develop a characteristic 
"life-style." Thus the behavior is pervasive, consistent, and 
predictable. Learning outcomes at this level cover a broad 
range of activities, but the major emphasis is on the fact that 
the behavior is typical or characteristic of the student. 
Instructional objectives that are concerned with the student's 
general patterns of adjustment (personal, social, emotional) 
would be appropriate here. 

Illustrative Verbs 

sks, chooses, describes, 
ollows, gives, holds, identifies, 
xates, names, points to, 
,elects, sits erect, replies, uses 

mswers, assists, complies, 
:onforms, discusses, greets, 
lelps, labels, performs, 
~ractices, presents, reads, 
,ecites, reports, selects, tells, 
  rites 

:ompletes, describes, 
jifferentiates, explains, follows, 
'orms, initiates, invites, joins, 
iustifies, proposes, reads, 
reports, selects, shares, studies, 
norks 

adheres, alters, arranges, 
combines, compares, 
completes, defends, explains, 
generalizes, identifies, 
integrates, modifies, orders, 
organizes, prepares, relates, 
synthesizes 

acts, discriminates, displays, 
influences, listens, modifies, 
performs, practices, proposes, 
qualifies, questions, revises, 
serves, solves, uses, verifies 

Example 

istening to discussions of 
ontroversial issues with an open 
iind. 
Lespecting the rights of others. 
.isten for and remember the name 
B newly introduced people. 

:ompleting homework assignments. 
'articipating in team problem- 
olving activities. 
juestions new ideals, concepts, 
nodels, etc. in order to fully 
rnderstand them. 

iccepting the idea that integrated 
xrricula is a qood way to learn. 
'articipating in a campus blood 
jrive. 
lemonstrates belief in the 
jemocratic process. 
Shows the ability to solve problems. 
[nforms management on matters 
:hat one feels strongly about. 

- 

- 

- 

- 

Accepts professional ethical 
standards. 
Prioritizes time effectively to meet 
the needs of the organization, 
family, and self. 
A person's lifestyle influences 
reactions to many different kinds of 
situations. 
Shows self-reliance when working 
independently. 
Uses an objective approach in 
problem solving. 
Displays a professional commitment 
to ethical practice on a daily basis. 
Revises judgments and changes 
behavior in light of new evidence. 

Recognizing own abilities, 
imitations, and values and 
developing realistic aspirations. 
Accepts responsibility fro one's 
behavior. 
Explains the role of systematic 
planning in solving problems. 
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Preface 
This misccl!;my consists of essays. storics :~nd pocnls follo\ved by grammar 

units mtl cucrciscs. ('arc has been taken to select ~natcrial 111:tt would provide 
pleasure as well as educatio~i and learning to children of adolescent age. Learning 
a language is very cosy-wc acquire our mother-tongue without any effort; but at 
the sillne time i l  is also diflicult--many of us struggle with a second language 
without niii~li success. We need to go the right way to learn a language. 

To the Student 

Grainniar and excrciscs are only requircments of the syllabus. not of learning a 
language. Did 'you learn the yranirnar of your mother-tongue when you were 
acquiring it'? Most of you may still not know tlic grammar of your mother-tongue 
but you speak it effortlessly. Following are ccrtam iniportant things that you 
should follow if yo11 wish to use English pmduclivcly (speak and write). 

How to improve your English! I 

There arc many ways to improve your level of English: 

READ IT 

Read as many English books, newspapers and ~naga~ines  as you can find. Make it 
a habit to rcatl soniething in English apart from your school books. 

LISTEN TO IT 

Try somc ol'thc radio stations. such as the BHC' Ovcrscas Service. They also have 
a very good website designed to help English learncrs (and teachers). 

TALK IT 

Talk to friends who are also learning English. Make a rule that perhaps for an 
hour, or so, when you go out together. you will only speak English to each other! 
Find pcoplc, who have near-native Iluency who \vill givc you colivcrsation 
practice.  don'^ be afraid to make n~istakcs. tverybotly makes mistakes, even . ~- 

native spcakcrs. I=ocus on fluency first: accuracy will follow automntically when 
you gain contidcncc. I low did you lcarn your tiiother-tongue'.' 



MORE ABOUT LEARNING ENGLISH 

English is an easy language to start learning because: 

The difficult parts of English are: 

the spelling of a word may not show what the pronunciation (way of 
saying) of the word is. This is because English words came from many 
different sources. It is not a 'pure' language. 
because English came from two main sources - old French, and old 

1 Anglo-Saxon, there is a very large vocabulary of words. Words with 
similar meanings may have come from both sources. For example, START 
(from Anglo-Saxon) and COMMENCE (from old French). The meaning is 
similar. but not precisely the same. 
native English speakers use a lot of idioms, that is, words used in a way 
which is not their obvious meaning. An English speaker may say. 

0 i t  has no genders. Apart fioln people, all ob,jects are 'neuter', not 
'm;~sculine' or 'feminine'. So you say ' i t '  for such things, and do not need 
to Ieilr~i any genders. 

;I' "I do hot 111ttt.k M I / ( . / )  o/ / I U I / ~ ~ , I  r. " 

k I  
This does not mean hc doesn't often think about bananas. It means 
that he does not like bananas very much! 

I 

If you follow this advice, you will soon be on the joyful journey to learning 
I English. Moreover, I hopc you will find this selection entertaining and educating. 

i 

EDITOR 
I 

i t  ~lsually has easy verb endings. Apart from a I'cw 'irregular' verbs, verb 
endings are easy, and hardly change. 

0 adjectives reniain the same for all words - thcre arc no different endings 
to learn. 
the singular and plural pronoun 'you' is the same. There is no need to 

THE VOICE OF GOD 
/,orris I. A'LJIIJIIINII 

- .  
~- . 

decide whether to use a polite fonn, or an intinlate form, when speaking to 
someone as in French or German or Urdu or Pashto. 

I sought to hear the voice ofGod, 

And climbed the topmost steeple. 

Rut God declared: "Go down again. 

I dwell among the people" 

sought past tense of seek - try to find 
, / / 

steeple the tallest part of any religious building 

dwell live 

Exercise 

Answer the following questions. 

1.  Why did the poet climb the topmost steeple'? 
L 

2. Why did God tell him to go down again'? 
/- 

3. What is the message of the poem? 





THE HOL Y PROPHET (SAW) 

Oul. lloly I'r~phet Mull:uwlad (SAW) was born i n  Makkah in  571 A.1). 
His hthcr had Jicd . a tkw ~ n ~ ~ ~ c  &_was born and his uncle, Hazrat Abu 
Talib, brou&t>h!gyp. When he was a boy, he was very diftkrent from other boys \.__ 

of  his agc. Hc was always honest and truthfid. lie was never rude to anybody. lie 
was kind and merciti~l to others. People called him Atnitl and Srttliq because he 
was so honcst and trl~thli~l. Thc word 'Amin' means h o n ~ ; m d - t k w r ~ ~ I ' S ~  --- 
m a n s  truthful. 

ln those days many oK the Arabs did not I~ve a good life. They did not 
worship the one t ~ u c  Allah but worshipped many 'gods' and 'goddesses'. They 
did not say their prayers to Allah but prayed to idols made of stone. They used to 
gamble and drink wine. They often quarrelled with each other and killed each 
other. 

Allah chose Prophet Muhammad (SAW) to makc them good and to teach 
them the'laws of a virtuous life. 

When the Holy Prophet (SAW) was forty years of age, Allah sent His 
message to him. He started preaching the message of Allah. He said to the people 
of Makkah to stop worshipping their stone idols and worship the one true Allah. 

Most of the people of Makkah were annoyed when they heard his words. 
They were angry with the Holy Prophet (SAW) and often did wicked things to 
him but he did not stop preaching the word of Allah. After a few years they made 
him leave Makkah and he went and lived in a valley anlong the hills outside 
Makkah with his uncle. Hazrat Abu Talib. But he came back to Makkah again to 
give the people the message of Allah. 

His enemies in Makkah were now very angry with him. They came to his 
house to kill him. But the Holy Prophet (SAW) had left at sunset on the evening 
before and they found Hazrat Ali (RA) in the house instead of the Hol- 

(_sm 
The Holy Prophet (SAW) and his friend, Hazrat Abu Bakar (RAI, rode on 

camels across the desert from Makkah to Madina. This was a long journey of - 

nearly &ru_liydred mi_leb. I t  was a d;~ngerous journey becnusc thc Iloly 
Prophet's (SAW) enemies wcre looking for him to k~ l l  hlm. 

13y that t~me  Inany 01' the people ol' Madma had l i s ~ c ~ ~ c d  to tllc l loly 
Prophet's (SAW) message from Allah and wcre good Muslims. They were very 
happy when he arrived in Madina and came to live with them. Other Muslims 
followed the Holy Prophet (SAW) from Makkah to Madina, bccausc the people of 
Makkah had done wicked things to them. 

The people of Makkah were the enemies of the Holy Prophet (SAW) and 

of all Muslims. They hated the people of Madina b e c a w  these people were good 

Muslims and true to the Holy Prophet (SAW). Thcy fought many wars against the 
people of Madina and the Holy Prophet (SAW). 

During these years Madina was the center of Islam. Many of the tribes of 
Arabia listened to the message of the new religion and the number of Muslims in 
Arabia grew greater all the time. They saw the great difference between the old 

wicked ways of life and the good new ways of life of Islam. They prayed to the 
One Allah. They observed the fast during the month of Ramzan. They stopped 
gambling and drinking wine. The different tribes stopped fighting each other 
because Islam had taught them that all men were brothers. They were no longer 
enemies but friends. 

After some years the Muslims conquered Makkah. After their conquest of 
Makkah, they destroyed the stone idols of the Ka'aba. They worshipped the One 
Allah in the great mosque of Makkah. 

Soon all the people of Arabia were Muslims. The lives of all the people 
were better and happier. There had been no law in Arabia before the Holy Prophet 
(SAW) brought the message of Allah but now people were honest, kind and 
truthful. When a man left something by the roadside, nobody stole it. It remained 
there until he came back. The Holy Prophet (SAW) had said, "One day a woman 
will travel by herself, with.many gold ornanients, from Hira to Makkah, and 
nobody will hurt her". 





Gr~~tntt~ur Unit 3: COMMA NI)  SENTENCES c7 
Cime here. 

Skq? talking. 

Give me your book, please. 

Boys, do your lessons well. 

Ali, buy a pen for nie. 

Please. do not shut the window. 

Look at the first sentence. 

Is it a question'? No. It is an order or a command. 

Now look at the remaining sentences. They are also commands. 

NOTE. Please makes an order polite. 

Exercise 

Make a command always to speak the truth. 

Tell Rashida to stop laughing. 

Give an order about opening a door. 

Order your servant to clean your boots. Do it politely. 

Command your dog not to bark. 

Give a polite order about not making noise. 

As monitor of your class, give an order about coming to school early. 

Tell someone to find something for you. 

Ask him sternly to leave your room. 

Tell the child to be careful when crossing the road. 

GRAMM4 K IJNIT4: STA TEMENTSENTENCES" 

I 1  is raining. 

l'lie sun is no1 shining. 

Iiashida is my tiicnd. 

My dog does not bite. 

Ali is a fast bowler. 

The cow is a useful animal. 

Look at the first sentunce. 

1s it a question? No. 

Is it a command? No. 

This sentence neither asks a question nor gives a command. It says or 
states something; it makes a Statement. 

Now look at the remaining sentences. They are also statements. 

Exercise 

Tell me something about elephants. 

Say something about a horse. 

State something about roses. 

State a fact about water. 

Make a statement about your friend. 

Tell me something about gold. 

Make a statement about cricket. 

State a fact about mangoes. 

Make a statement about your friend's health. 

Make a statement about Pakistan. 

State something about the black-board. 

Make a statement about the street you live on. 





I lc received a vcrv snlull allowance liom the "baitulmal" and most of that 
was spcnt on helping others. When he dicd he owed eighty-six thousa!ld @hgs 

- 
whicli were paid liom the sale ofhis housc. 

'I'hus dicd the greatest ruler of his day and one of the greatest conquerors 

I 
of the world. 

Hazrat Umar (RA) was buried in the same room of the Prophet's (SAW) 
mosque in which were buried the Holy Prophet (SAW) and Hazrat Abu 
Bakr (RA), and so he joined them after death, as he had lived with them in life. 

I 

Vocabulary 
( 1  

torture inflict, cause severe suffering to 
t 1  affected influenced 

I caliph title of early Muslim rulers who were ~ C S C C I I C ~ ; I I I I \  01' 

Prophet Muhammad (SAW) 

sought looked for; found 
J 

campaign series of planned activities to gain an objective 

precise exact 

surrender give up; yield 

coarse rough 

distinction as different; separate 

owed be in debt to somebody 

B. Fill in the hl(1nk.s. 

I. I lazral Umar (RA) w;~s born in . 
3 . In  his last illness C-lozrat (RA) in co~lsultation 

with other co~npanions of the Holy Prophel (SAW) narllcd 
as his successor. 

3. Both thcse enipircs regarded Arab as their -. 
4. When the Muslims surrounded . the said that 

they would surrmdcr thc city without fighting if 11m:1t U~nar 
(RA) canw pa-sonally to take J 

----DPt I t ,  
5 .  Every day lie went to the houses ot' - in Matlina and 

helped them in their work. 

C. Composition. 

I. Relate in your own words how Hazrnt U n y , @ A )  llelpetl the woman i n  
the tent. L,,' 

D. Translute info Urdu. &-- 

I .  Ahmad is playing in the garden. 

2. We are listening to news. 

3. They are reading the Holy Quran. 

4. Yo11 are not listening. 

5. Is she going to play'? 







A Iniln who drives a o x  is ;I w. 
A man wlio fli& an ;ir-coplanc is a_. 

A man who ridcs a bioyclc is a -. 

A man who plays a musical-instrument is a __-. 
A man who is i n  h e  army is a . 

A man who charms snakes is a-. 

A man who co~i~jurcs is a_-. 

A man who jugglcs with things is a-. 

A man who entertains pcoplc with'a monkey is a__. 

A man who owns a farm is a-. 

The wicked man in a play is called the . 
A man who entertains people with puppets is a_. 

A man who can walk on his hands is an . 
A man who can send people to prison is called a-. 

A man who treats sick people is a_. 

A man who mends electrical instruments is called an-. 

A teacher is a person who-. 

A cook is a man who-. 

A watchman is a man who-. 

A fisherman is a man who-. 

A goldsmith is a man who . 

C. Look ut these sentences. c '  .. 

A man who cliarms snahcs 1s a s11;1hc-~l1xrniu1-. 

Mcn wllo cll:u~n :,n;ikc!, arc s i~ ;~hc  cllar 11lc'l.s 

Complctc the following scntcnccs with words lihc s~iak~~-~:l iar~i~cl-  ( s )  

1 .  A man who drives a cnmcl is ;I 

2. Men who sell books arc-__. 

3. People who make drcsses arc_-. 

4. Peoplc who grow fruit arc.--. 

5.  Men who lend moncy arc 

D: Translate into English. (-I_ 













IT' I 



I .  I'llc girl 4i11g4 >\~cclly. 

2 .  Tile boy stood on the burning iicch. 

3.  Cocks c r o ~  i n  h e  n1or1iiy. 

4. C'a~s scc in rlic dark. 

5 The hoy fell in the water. 

0 I mcl a little cottage girl. 

7. Lilllc Jack I lortier sat in  a cor~lcr. 

8. The picture hangs on the wall. 

0 .  Wc like cricket better than football. 

10. Littlc Bo-Peep lost her sheep. 

I I. Thc foolish crow tried to sing. 

12. The old woman lives all alone. 

* 
Exercise: Pick out the verbs in th@ following sentences. C- 

We have learnt our lessons. 
l ie  will do the sums in an hdur. 
I an1 writing my copybook. 
I shall be leaving next week. 
Rahman can bowl fast. 
We must rise early. 
The shops were closed yesterday. 
Children should obey their parents. 
You may eat this mango. 
I had finished work when he came. 
It was railiing when we came out. 
The baby was drinking milk when we entered the room. 

Exercise: Write down tcn sentences and underline thc verb in each. 

/ i  1 
A NA TION'S STRENGTH 

Stand faht and suflbr long. 

t3ravc men who work wliilc others slccp. 

Who dare whilc othcrs fly 

They build a nation's pillars deep. 

And lift them to the sky. 

honour sclf-respect 

h~and fast stand firnily 

I ~ Y  run in fear 

dare show courage 

pillars foundations 
I 

(i)rirl)r~~hc~itsior~: 

I. Explain the poem 

2 .  Give in your own words the main idea of the poem. 

3. Writc a paragraph on "Character of a brave man," using the acljccti\c\. 
bra\ e. trulhfd, stand Ihst, lionourable, hardworking, strong. grcat. 
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poultry domestic fowls (e.g. hens, clucks etc.) 
adulteration to debase, falsify, by mixing with something infcrior or spurious 
frequently coming or occurring often 
skipping jumping lightly and quickly 
venders sellers 
prevent stop or hinder 

Exercise 

A. Answer the following questions. 

1 .  How many hours did you sleep last night? 
2. What time did you get up this morning? 
3. Did you clean your teeth in the morning? 
4. What did you have for your breakfast today? 
5. Is your classroom well ventilated? 
6. Do you take any exercise? 
7. What is your weight and height? 
8. What vaccinations have you already had? 
9. Were you inoculated against typhoid this year? 

B. Choose the right one. 
1. The human body is like a 

(a) computer. (b) machine. 

(c) building. 

2. The requirenient of good health can be divided into 
(a) one category. (b) two categories. 

(c) three categories. 

3. Children and grown up people all need 
(a) protein. (b) carbohydrates. 

(c) balanced diet. 

4. One of the most important things for keeping good health is 
(a) richness. (b) cleanliness. 

(c) medicine. 

5 .  Some children have a strong liking and disliking for certain food, 
which is a 
(a) good habit. (b) bad habit. 

(c) normal habit. 



I GRAMMAR UNIT 11: THE PRONOUN 
1 

Listen to Ab~d: hr is singing. 

Zuhrda and R;~slliJa arc licrc. 

Tl7c.1. have come to hcar him. 
I 

flcp will be glad to scc t h r a l .  

In the above sentenccs the words in italics are used instend qf'names (or 
nouns). I t  is easier and better to usc s~.ich words than to kccp on repeating the 
nouns, and say: 

Listen to Abid; Ahid is singing. i 
Zahida and Rashida arc here. 

Zahida and Rashida have come to hear Abid. 

Abid will be glad to see Rashida and Zahida. 

Such words, which are used,for. or instead qf nolrns, are called Pronouns. 

I The word Pronoun means ':fir a noun". 
I 

A Pronoun is a word which is used instead of a nozm. 

Now read the following sentences, and carefully note that the words 
printed in italics are Pronouns. 

Did I not tell you to be punctual, Abid'! 

Yes, Sir; but I missed the train. 

Why are you crying? Are you afraid of me? 

We should always speak the truth. 

Let us go out for a walk. 

Where is the chair? Bring it here. 

Please pay this woman. She wants some money. 

Pay her at once. 

Buy thcm; thcy are the bcsl m;lt~g,.ocs il l  the shop. 

A miser bought a lump of gold. I-le buricd i t  in a holc. 

Some boys found a ncst i l l  a trcc. I t  was \..crji \c.o~iderliil. They 
found tive eggs in it. 

The lark is singing gaily; it loves ~ h c  bright sun. 

One day the boy took his brcakfwt, and atc it by a purling brook. 

Exercise: Change some of the Nouns into Pronouns. in thc following: 

1. The girl sang sweetly. The peoplc listcned to the girl. The people 
liked the girl. The people gave the girl money. 

2. These soldiers are wounded. These soldiers musl go to hospital. 
The doctors will heal these soldiers. The doctors will not make the 
soldiers pay money. 

3. A boy saw a mango. The boy wanted the mango. The boy said, 
"The mango is ripe". The boy took the mango. 

4. Rashid saw Ali. Rashid called out to Ali. Ali answered Rashid. 
Rashid and Ali went along together. I saw Rashid and Ali. 

5 .  I heard a beggar asking for alms. The beggar was very old and 
weak. I gave the beggar a rupee. The beggar took the rupee and 
thanked me. 



poultry domestic tbwls (e.g. hens, ducks etc.) 
adulteration to debase, falsify, by mixing with something inferior or spurious 
licquently coming or occurring often 
skipping jumping lightly and quickly 
venders sellers 
prevent stop or hinder 

Exercise 

A. Answer the following questions. 

1. How many hours did you sleep last night? 
2. What time did you get up this morning? 
3. Did you clean your teeth in the morning? 
4. What did you have for your breakfast today? 
5. Is your classroom well ventilated? 
6. Do you take any exercise? 
7. What is your weight and height? 
8. What vaccinations have you already had? 
9. Were you inoculated against typhoid this year? 

B. Choose the right one. 
1. The human body is like a 

(a) computer. (b) machine. 

(c) building. 

2. The requirenient of good health can be divided into 
(a) one category. (b) two categories. 

(c) three categories. 

3. Children and grown up people all need 
(a) protein. (b) carbohydrates. 

(c) balanced diet. 

4. One of the most important things for keeping good health is 
(a) richness. (b) cleanliness. 

(c) medicine. 

5 .  Some children have a strong liking and disliking for certain food, 
which is a 
(a) good habit. (b) bad habit. 
(c) normal habit. 

C. Translate into English. 



Little drops of water, 

Little grains of sand, 

LITTLE THING$ 

Make the mighty ocean, 

And the beauteous land; 

And the little moments 

Humble though they be, 

Make the mighty ages, 

Of eternity; 

So our little errors, 

Lead the soul away, 

From the paths of virtue, 

Into sin to stray, 

Little deeds of kindness, 

Little words of love, 

Vocu h ir lary 

bcautcous (poctic cxprcssion) bc;untiful 
Julia A. Carney eternity endless time; for ever 

errors mistakes; wrong doings 

stray go out of the right way 

Main Idea: 

Often little things in life indicate great changes. As little drops of watcr 
make mighty rivers, similarly little deeds of kindness can make us dear to cvcn 
our enemies, and thus make this world a happy place to live in. 

Exercise 

i. Explain the main idea of the poem in your own words. 

ii. How do little deeds of kindness make our life happy? 

iii. Explain in your own words the third stanza of the poem. 

Make our earth an Eden, 

Like the heaven above. 



I .  Thc book is otl tllc dcsk. 

2. l'he book is rtr~tkv. the dcsk. 

3. 'l'hc hook i$ tretrr tlic dcsk. 

4. Tl~c  book is in the dcsk. 

5 .  The book &.,/!e.sitic thc dcsk. 

6. Thc book is uhaw thc desk. 

7. The book is hdow the desk. 

' 

Each of the abovc scntcnces contains a word that shows the relation 
hetween the book and the dcsk. Such words are called Prepositions. 

Now examinc the following sentences: 

I .  He lives ncur us. 

2. He came with me. 

3. The letter is,fiwti him. 

4. 1 do not believe in them. 

5. Therc is a wall round it. 

In these sentences you see the Prepositions used with pronouns. 

A Preposition is u rtwrdpluced before a noun (or a pronoun) to show in 
what relation the prr:son or thing denoted by the nouns stands to something else. 

Exercise: Pick out thc Prepositions in the following sentences:- 

I .  Father is not at home. 

2. Let us go for a walk. 

3. He has eaten nothing since yesterday. 

4. The boy fell off his pony. 

5. What is that in your hand? 

6. He was among the crowd. 

1 gave ten rupccs for it. 

Let us walk along the shore. 

I don't know anything about it. 

The policeman is on duty. 

There is a bridge over the river. 

The carriage is at the door. 

London is on the Thames. 

He laughed in my face. 

The moon shines by night. 

They live across the river. 

Dip your pen in ink. 

The room is 20 feet by 16. 

He sat beside me at dinner. 

I am afraid of your dog. 

The house is on fire. 

He is tall for his age. 

1 met him by chance. 

I met him on the way. 

I have got through my work. 

I have been here since 10 o'clock. 

He is hard of hearing. 

Can you direct me to the Post Office? 

The train will start at 3 p.m. 

Little Jack Homer sat in a corner. 



\ <  
KING JOHN AND THE SHEPHERD 

The teachcr walked Into thc Class. Thc boy\ 4tood up. lle told tlwn that 
he would tell them a very mteresting story. He sad  that therc 11ved a ktng. HIS 
name wasJin~John, He was very nch, but he was fool. He wanted that there 
should be no other rich man In his kingdom. He was told that the Abbott of 
Canterbury was very rich. He called the Abbott to his court and said: 

King: 

Abbott: 

King: 

Abbott: 

King: 

Abbott: 

King: 

Abbott: 

King: 

Abbott: 

King: 

From where did you get so much money'? 

I got the money from you, Sir, 

How could you save so much? 

I spent very little and saved what was not spent. 

I shall ask you three questions. If you reply them, you will be 
allowed to go; otherwise you will lose your lands, money and your 
life. 

Will you put me to death, if 1 fail to reply your questions? 

Yes. 

Please take pity on me. 1 shall try to answer your questions. Please 
let me know your questions. 

My first question is to tell me my worth when I am wearing a 
golden crown on my head and sitting among my noblemen on the 
throne. My second question is to tell me in how much time I shall 
go round the world. And the third question is to tell me here truly 
what I am thinking now. 

Sir, these are not easy questions. Please be kind and grant me three 

weeks' time to answer these questions. 

I give you three weeks' time but if you could not answer, 1 shall 
kill you. 

The Abbott left the court and went to great scholars to find the answers but 
he could not. He was sad and was going to his home. On the way he met his 
shepherd who asked him how he was. He told him that he had only three days 

more to live if he could not answer the three questions. The shepherd told him that 
the questions were easy. He requested him to let him answer thc questions before 
the king in place of him. He told the Abbott that he resembled him. He also told 
that no body would know him if he wore the dress of the Abbott. Ilc asked thc 
Abbott for his dress and servants. 

The shepherd, wearing the full dress of the Abbott. went to the Royal 
court next morning. He had gone to the King's court earlier than the fixed day. 
The king was pleased to see the Abbott. 

King: 

Shepherd: 

King: 

Shepherd: 

King: 

Shepherd: 

King: 

Shepherd: 

King: 

Shepherd: 

King: 

Well, you have come earlier to answer my questions. 

Yes, My lord. I did not like to keep you waiting anymore. 

Alright: What is the answer to the first question? 

Your ~ a j e s t y :  Our Lord Jesus Christ was sold for thirty pence, so 
your worth should be one penny less than him. I think your worth 
is twenty nine pence. 

So little worth. But I cannot be more precious than our Lord. What 
is your answer to the second question? 

Your Majesty may get up early with the sun and go round the earth 
at the speed of the sun. You will complete your journey in 24 
hours. 

That is fine, alright: let me have the third answer. 

You are thinking that 1 am the Abbott of Canterbury. In fact I am 
his shepherd who came to beg pardon for my master and for 
myself. 

You are very clever and wise. I make you Abbott in his place. 

Sir, I am sorry I can neither read nor write. 

Well, I give you a life-long pension of four golden coins per week 
as you pleased me. And tell the old Abbott that you have brought 
pardon for him from good King John. 





GKA MMA R UNIT 13: THE CONJUNCTION 

Read tl~esc sentcnces: - 

1 . Kaahid has yonc cod Ali has come. 

2 .  Do your work or I shall punish you. 

3. 1 called him but he did not hear me. 

The word and joins the sentence Rashid has gone to the sentence Ali has 
come. 

The word or joins the sentence Do your n~ork to the sentence I shall 
punish you. 

The word but joins the sentence I culled him to the sentence He did not 
hear me. 

These words and, or, but, which are used to join one sentence to another, 
are called Conjunctions. (Latin con, together, and junctus, joined). 

Sometimes a Conjunction merely joins words; as: 

Two and two make four. 

Here the Conjunction andjoins the words Two and mo. 

A conjunction is a word that joins words or sentences together. 

The following sentences contain additional examples of Conjunctions: 

1 did not come because you did not call me. 

Give me to drink, else I shall die of thirst. 

You will get the prize ifyou deserve it. 

Do not go before I come. 

I hear that your brother is in London. 

Will you wait fill I return? 

He deserved to succeed for he worked hard. 

He asked whether he might have a holiday. 

I will stay until you return. 

He was s o y  afler he had done it. 

I Study the following sentences, containing further exa~nplcs o t  
Conjunclions: 

Ut~Ic,s.s you tell m e  the truth I shall punish you. 

He finished tirst though he began late. 

Since you say so. 1 must believe it. 

A.r he was not there, I spoke to his brother. 

When I was young I thought so. 

They are poor.vr/ cheerful. 

The bag was heavy therefore I could not eany it. 

I missed the train although I walked fast. 

The Earth is larger than the Moon. 

Exercise: 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11.  

12. 

13. 

14. 

15. 

16. 

Pick out the Conjunctions in the following sentences: 

He is a clever but lazy boy. 

She is a kind and loving mothei-. 

You must work hard or 1 shall punish you.. 

I ran fast but missed the train. 

I know that he is ill. 

I waited till the train arrived. 

The man died before the doctor arrived. 

Rashid failed because he was idle. 

The mice will play when the cat is away. 

They are poor yet contented. 

Don't answer unless you know. 

He will help you if you ask him. 

He will never succeed although he works hard. 

Ask him whether he wishes to go or not. 

You can come if you like. 

There dwelt a miller hale and bold. 



ll\crcise: I y i l l  each blank in the following sentences with ;it1 appropriate 

He is old - strong. 

Work hard -you will fail. 

The train was derailed - no one was hurt. 

Two - three make five. 

You will get the prize -you work hard. 

I spoke to him -he did not answer. 

Wait here - 1 come back. 

Be just, - fear not. 

He was punished -he was guilty. 

There is no doubt - the Earth is round. 

Will you kindly wait - I return? 

Exercise: .loin thc following p;tirs of  scntenccs hgcthcr hi/ means o f  n :;llitaI7Ic 

Cotijutlction: 

Catch me -you can. 

The grasshopper would not have starved in winter - she had not 
been lazy all the summer. 

We saw the lightning -we heard the thunder. 

I will go away - you do not want me. 

The tortoise beat the hare -the hare was the swifter of the two. 

I shall be surprised - you fail. 

Cats can climb trees, -dogs cannot. 

He has succeeded better - he hoped. 

I am sorry - you are bffended. 

Hc is rich. Hc is not happy. 

You must be quiet. You must leave the room. 

kle forgave him. Me was sorry. 

He put in his thumb. He pulled out a plum. 

Kashid works hard. Javed is idle. 

Ile was afraid of being late. He ran. 

I stumbled. I was going downstairs. 

lmran made twelve runs. He was caught at the wickct. 

He did not succeed. He worked hard. 

I lost the prize. I tried my best. 

We are not going out. It is raining. 

I honour him. He is a brave man. 

He sat down. He was tired. 

He must start at once. He will be late. 

I shall go. You will allow me. 

We have not seen him. He returned from England. 

He must do as he is told. He will be punished. 

Did he act wisely? Did he act foolishly? 

He is ill. I know it. 

Rashida failed. She was idle. 

This mango is large. This mango is sweet. 

Mother is at home. Father is at home. 

You are tall. My brother is taller. 





. C~lrooso the right orre. 

I .  A spur1 is a 

(a)  mental activity. (b) physical activity. 

(c) both mental and physical activity. 

2. Sportsmanship is a conduct which is 

(a) displayed aftcr a game. (b) during a game. 

(c) both during and after the game. 

3 .  Sports introduce children to 

(a) unfair competition. (b) healthy competition. 

(c) llOllC of t11csc. 

4. Sports teaches youngsters that through pcrsevcratice they can 

(a) do nothing. (b) fail again. 

(c) win next time. 

5. Sports 

(a) raises a child's self esteem. (b) destroys a child's self esteem. 

GRA MMA IZ (JIVIT 14: THE 1NTER.IECTION 

It cad tllcse scntcnccs: 

1 .  f1111wh! Our sidc has won. 

2. Altrs! our sidc has lost. 

3. HII.sA! I hcar SOIIIC one coning. 

4.  Brtrvo, Abid! Well hit. 

5. Hullo, Zahid! How arc you? 

6. Ah! that' the excuse cvety lazy boy makcs. 

7 .  Oh! what a beautiful rose. 

Each of the above sentences begins with a word which is used to . S / ~ ~ I N >  

.sorne,/ivling of the mind. 

The word HLII-IYI~ is an expression of pleasure and joy. 

The word Alus is an cxpression of sorrow. 

Such words are called Interjections. 

An interjection i s  a word zrsed merely to express some .sudden,/i.~Iiiis u j  
the mind. 



And In the world as in the school, 

You know how fate may  urn and shift; 

Thc pri/c be sometimes to the fool, 

Thc race not always to the swift; 

GR:l hi~W.4 IV lj,VI T IS: t?4 RS'I,\'G 

To p l r w  ;I n o d  is lo tcll \vl~al part ol'spccch i l  1s. 

Lct us l~trr:vcJ the words in italics in  rhc following sente~iccs: 

A um. om.c sfol~, ( r  big picce o/'ch~csc. 

I Mc came rr/fcr wc left. 

C'IYJM 1s a name; therefore, il  is a Noun. 

Otli?' tells us when a crow stole; thcreforc, it is an Adverb. 

S~olc  say3 wlut a crow did; therefore, it is verb. 
i 

Big: goes with the noun piece to describe it; therelbre, ~t is an 

The prize be sometimes to the swift Adjective. 

Who misses or who gains the prize Offff shows the relation between two things, piece and cheese; therefore, 
C 

Go, lose or conquer as you can, 

But if you fall or if you rise, 

Bc each. pray God, a gentleman. 

Main Idea: 

In life you may not be able to achieve everything you wish for, therefore, 
take your defeat and success both like a gentleman. Learn to be a good winner as 
well as a good loser. 

Exercise 

I .  Explain, in your own words, what the poet has tried to say? 

2. Make a list of the rhyming words in the poem. 

3. Write down your feelings when you have lost a gamc? 

4. Underline the verbs in the poem. 

it is a Preposition. 

HV: is used instead of'a noun; therefore, it is a Pronoun. 

After. joins the sentence "He came" to the sentence "We left"; therefore, 
it is a Conjunction. 

After a little practice, students may be asked to parse in the following 
manner: 

Crow: a Noun, because it is a name. 

OIILV: An Adverb, because it tells us when a crow stole. 

Stolc a Verb, because it sya what a crow dirt 

Big: an Adjective. because it goes with the noun picw to describc it. 

Of .  a Preposition, because it shows the relation between two things, 
piece und cheese. 

He: a Pronoun. because it is used instead of a noun. 

Afier a Conjunction. because it joins the sentence "He came" to the 
scntence "We left". 



Exercise 

Rcad the following paragraph carefully and idcnt~fy thc underlined words 
as different parts of spccch. 

These wanderinfi entertainers may be found in any of thc villagcs g$ 

towns of Pakistan, but there are others who arc found only & certain parts of thc 

country. I_f one walks along thc streets of Lahore, one will occasionallv come 

across a wandering musician singing some old unhappy love story of a village girl 

and her unfortunate lover. He always sings to the accompaniment of 'ek-tara' 

or g violin. The sad words of the song and the wonderhl skill with which he plays 

his instrument always attract a large crowd of  people, who remain quiet, still and 

silent until he has finished. They remember the sound of the music long after the - 
musician has stopped singing. The crowd throws a few coins onto the mat spread 

in front of the musician and go on their way. 

4 i\ 1 
POLLUTION 

7 .  l o  p o l l u t ~  means to make any featurcs of the cnvil.onment hnr~ilti~l to 
human, animal or plant life. Thcrc arc many typcs ofpoll~rtion: 

I . Watcr pollution 
2. Air pollution 
3. Soil pollution 
4. Noise pollution 

The lnzeased numhcr of factories and industries, and thc cvcr incrcas~ng 
number of smoking vehicles arc the mam causes of pollution. ... -- - - ----- - 

Very often c~ntjaminated water is mixed with drinking water due to poor 
drainage and sanitation system. This gdiut_ed-water is the mam cause of many --.. . 
diseases such as cholera, ryphoidand hepatitis. Another lund of waterpollution is 
produced by the indggia! waste. Many factories and industries throw away their 
poisonous wastes into the nearby canals. Thus polluting the watcrs in the rivers 
and lakes which is dangerous for marine life. 

The im~r~geer_disposal nf -waste _material on  the land produces soil 
pc~lution. When it rains, the rain water seeps through the soil. The waste dissolves 
and carries the harmfbl material thus polluting the soil. 

Airpollu&n is the most dangerous kind of pollution. Poisonous erniss~ons 
from th<%hicles, factories and industries pollute the air. These poisonous gases 
when ingested can cause a lot of diseases. They can produce _skij~ p_roble_ms. The 
most serious problem of air pollution is the thinning of ---- Ozone - -- layer,-which is the 
cause of excessive temperature. 

Noise pollution occurs because of the excessive use of vchiclc homs, 
particularly pressure homs and loud music. Thls is mainly a problem of dcnscly 
populated areas. Noise pollution can damage ear drum.. and can causc mental ------ - -_ -____ 
stress and strain. - _ - -- 

How can w e ~ e ~ u c c p o l l u ~ i o n ?  .A - Ertv~ronn~c~~tgI_I'rotect~on - - -- Department is 
taking measure to control pollution at govcrnlnent level. We. as responsible 
citizens must work hard to keep our environmcnt clean. It is noticed that most of 
the people clean their own places, but throw garbage in the streets and on the 
roads. It is the duty of each one to put garbage in the waste bin to keep our 
environment clean. 









GKA MICIA K IIAr1T 17: ABS'I'R.4 C1' A N D  COLLECTIVE NOCiNS 

Rend the scntcncc: 
. I . I K  boy sllowcd great cour;lgc. 

We can scc tllc sun; we can touch a book; but can we see or touch 
couragc? No; it is the namc ol'somcll~ing that we can only thinli of. Such a nnmc 
is called an Abstract Noun. 

An Abstracl Noun is tlrc r i t r i ) r c ~  cf.votnctl1ir7g tlitrt we can nn11~ rhink of;. as, 

Swcc(ncss kindncss darkness 

Weakness pity pain 

Hope doubt honesty 

Childhood misery greed 

Sleep sickness death 

Whcn a noun is thc name of a number (or collection) of persons or things 
considered as one, such as army, crowd, flock, fleet, it is called a Collective 
Noun. 

The word army is a Collective Noun, because it is the name given to a 
collection of soldiers. 

The word crowd is a Collective Noun, because it is the name b' w e n  to a 
collection of people. 

The word flock is a C'ollective Noun, because it is the name given to a 
collection of sheep or goats. 

The word fleet is a Collcctive Noun. because it is the name given to a 
collection of ships. 

A Collective Noun is the rttrrrrc of rr nzttnhcr of persons or thi~tgs 
considered as one. 



KINDS OF NOUNS: REVISION 

We now scc that tt~erc are four k~nds of nouns: 

1 .  'Thc Corntiion Noun. 

2 .  The Proper Noun. 

3. The Abstract Noun. 

4. 7'he Collectivc Noun. 

Exercise: Pick out the Nouns in the following sentences and say whether they are 
Colnmon, I'roper, Abstract, or Collective:- 

Mary had a little lamb. 

My cousin has a dog called Jack. 

A cold wind blew last night. 

The girl has a sweet voice. 

The people who live in Holland are called Dutch. 

There was a large crowd in the street. 

The child has caught cold. 

The elephant has great strength. 

Are you speaking the truth? 

Columbus discovered America. 

Karachi is a big city. 

Solomon was ftdmous for his wisdom. 

He treats his children with great kindness. 

Lahore has many fine buildings. 

The wind and the sun had a quarrel. 

The girl showed great courage. 

Ali gave his sister a great fright. 

Our class consists of twenv pupils. 

Without health there is no happiness. 

Our team is better than theirs. 

ABOU BEN ADHEM 

Abou Wen Adhem (may his tribe increase) 

Awoke one night from a deep dream of peacc, 

And saw, within the moonlight in his room, 

Making i t  rich, and like a lily in bloom, 

An angel writing in a book of g o l d . 1  

Exceeding peace had made Ben Adhem bold, 

And to the presence in the room he said, 
2 

'What writest t&'?--The vision rais'd its head, 

And with a look made of all sweet accord, . 

Answer'd, 'The names of those who love the ~ord-3 

'And is mine one?' said Abou. 'Nay, not so,' 

Replied thc angel. Abou spoke more low, 

Rut cheerly still; and said, 'I pray thee, then, 

Write me as one that loves His fellow men.' C/ 
-- 

The angel wrote and vanished. The next night 

It came again with a great wakening light, 

And show'd the names whom love of God had bl.est, 

And Lo! Ben Adhem's name led all the rest. J'- - 



I'ocn h ulrr ry 

trihc 

bloom 

cxcceding 

prcscncc 

accord 

low 

cheerly 

vanished 

Main Idea: 

pc~p lc  helollgillg 10 ;I gro~lp of  inter-rclatcd klnlilic~ 

in full l~lossom; fully ripc 

much 

thc angcl who was present there 

gentle consent; agrecablc 

humble 

m c ~ ~ i l y ;  happily 

disappeared; wcnt away 

Abou Ben Adhetn, a born prince, was a great saint who gave up a highly 
comfortable life for the service of mankind and love of Allah. 

The poet through the example of Abou Ben Adhem, teaches us to love our 
fellow men, if we want to be blessed by Allah's love. He who is patient and 
thankful, is loving and gentle to God's creatures, and returns good for evil and 
subdues his passions and forgets his own self for others will receive a great 
reward and will be loved by God. 

Exercise 

i. . Explain lines 1-10 of the poem in simple English. 

ii. Describe what did Abou Ben Adhem want to know when he felt the presence 
of an angel in his room? 

iii. What did the angel tell Abou Ben Adhem? 

iv. What good thing the angel told Abu Ben Adhem the next night? - 

v. Where was Abou's name written amongst those who were loved by God? 

GRAMMAR UNIT 18: TRANSIT1 I.'E AND IN TRA NSITI I 'E IzZ7RBS 

fiead these scntcnces: 

I . The boy matle a kitc. 

2. The boy l~n~ghetl.  

If I say to you "The boy madc," I do not makc coniplcte sensc. You want 
to know u t h f  the boy made, 

When 1 say "Thc boy made a kitc," I namc the object, which hc niade. 'l'llc 
word kifcl is, therefore, called the Object of the verb rlrtrd~. 

The verb imrtle, which rcqiiircs an Ohjcct to complcte its sense is called a 
Transitive Verb. 

If 1 say "The boy laughed," I make complete sense. You know what the 
boy did. He laughed. The verb by itself makcs good sense. 

Such a verb as the verb 1mghc.d that does not require an Object, but makes 
good sense by itself, is called an Intransitive Verb. 

It will be seen that Transitive Verbs require an Object to complete thc 
sense; Intransitive verbs do not rcquire any Object to complete the sense. 

Transitive Verbs Intransitive Verbs 

Ali shut the window. The child still lives. 

Karim opened the door Some animals swim. 

Abid saw a snake. The poor woman wept. 

the Object: 
1. 
2. 
3. 
4. 
5 .  
6. 

Exercise: Pick out the verbs in the following sentences, and tell in each case 
whether the verb is Transitive or Intransitive. Where the verb is Transitive, name 

Bad boys hide their faults. 
Some boys threw stones at the frogs. 
The fire burnt the house. 
The sun rises in the east. . 
The frog jumped out of the pond. 
Tl1.e goat fell into thc well. 



I know a funny littlc man. 
Iliumpty Dumpty sat o n  a wail. 
Go and see your father tomorrow. 
l'akc your books and go home. 
My new watch keeps good time. 
The clock stopped this morning. 
1 met a little cottage girl. 
Humpty Dumpty had a great fall. 
The crow sat on the branch and cawed. 
Abid loves work and Abdul hates it. 
The beggar sat down by the side of the road. 

Exercise: Complete the follonling by supplying an Object:- 

The horse kicked-. 

The teacher punished -. 

A shoemaker makes-. 

My brother wrote this-. 

He broke-. 

The cow gives-. 

The sun gives-. 

The mason built-. 

The tailor made-. 

The policeman caught-. 

The cat killed-. 

The thief stole-. 

THE STORY OF TIIE MAN ll'110 ll'ENT TO FIND HIS LUCK 

In this world, firstly, there isAt!%k2-:- that a man may obtain an 
opportunity; and secondly, igelligence,----tllat he may turn his opportuntty to 
account. Unless both these conditions are fidfilled, nothing ever will go right. 

Now there were two brothers. One of them enjoyed excellent good 
fortune: and as for the other, he had neither intelligence nor luck. 

So he questioned the fortune of his brother, saying, "Where, then, is my 
fortune?" 

And his brother's fortune answered, "It is asleep in such-and-such a 
wood." 

So the man set out to find it. Now upon the road there was a lion, who 
questioned the man, saying, "Whijher are you going?" 

X 

"My fortune," said the man, "lies in such-and-such a wood. I go thither." 

"Ask on my behalf, then," begged the lion, "what is the reason that I am 
thus ill, and why nothing seems to relieve me." 

"Very well," said the man; and when he had gone a little further on, he 
found a horse lying, who asked, "In what direction go you ?, 

The man explained to him. 

Then some distance beyond, he met with a tree, which addressed him, 
saying, "0' man I pray, what is your destination?" 

When the man had spoken of his intention, the tree said, "Enquire on my 
behalf also, ----why am I thus leafless." 

The man agreed. 

Now when he reached to where his fortune was he seized upon it and 
ejaculated angrily, "Here am I dying of hunger, and you asleep in a wood!" 

"You have", replied his fortune, "no cleverness." 

Then the man continued, saying, "My fortune! Why is the lion ill; and 
what will effect his cure?" 

"Tell the lion", replied his fortune, "that he should devour a fool: then will 
his recovery be complete. And tell the horse, that he should take a master who 
will ride him; then will he grow strong. And tell the trees that under its roots lies 



tlic treasure of scvcn kings, anti il'lliis 1rcast11.c hc takcn li)rlh. tllcn \vill the trcc 
flourish." 

The nian rctu~lcd upon the same road. anti upon his rcpcating what hc had 
been told, the tree said, "If you will takc out li-om among my roots this treasure. 
your kindness will be great; and you will be king (with the riches) of seven 
kings." 

The man replied, "What good to me arc riches? I lcrc is my Ibrtunc who 
now has roused up, and she will work for me." 

Then he came to the horse, which askcd, "What reply do you bring me?" 

"That you should take for yourself a master, who will ride you: then will 
you grow strong." 

"You are my master", said the horse, "takc me!" 

"Look out for someone else instead," said the man. "My fortune has 
roused up now, and she will bring me many horses." 

And then he came upon the lion who in turn questioned him, "What is my 
answer?" 

"That you shouid devour a fool," said the man, "thcn you will be restored 
to your former health." 

"Did you also obtain replies for anyonc clse'?" askcd the 11on. 

"Yes," said the man, "there was a horse and also a trce, for both of whom I 
obtained advice." * 

And then he set to, and related the whole story. 

The lion, when he had heard him through, said, "You yourself are a 
superlative fool" and, rising up, he killed and devoured him. 

He was a man of no astuteness, who could not rccognise his opportunities, 
so his fortune profited him nothing. 

I,'ocuhrrlur~~ 

obtain get; buy 

~hithcr to lliat place; in that direction 
destination place to which somebody is going 
ejaculated said suddenly and briefly 

intention airn; purpose 

riches wealth; being rich 

superlative of the highest degree or quality 

devour cat hungrily or greedily 

astuteness cleverness 

Exercise 

Answer the following question. 

What difference was there between the two brothers? 

On his way to find his Fortune whom did he meet first? 

What did he say to his Fortune? 

What did his Fortune reply? 

What happened in the end? 

Translate into Urdu. 

Dawood will have been applying for the job. 

I shall have been waiting for you. 

They will have been congratulating you. 

It will not have been raining. 

Shall we have been attending the party? 



GRAMMAR UNIT 19: ADJECTII'ES OF QUALITY 

Read these sentences: 

I. Amjad was a g w t l  soldier. 

2. Karachi is a big city. 

The word great is an Adjective, which tells who/ kind of soldier Amjad was. 

The word big is an Adjective, which tclls what kind of city Karachi is. 

Such adjectives, which tell us of what kind a person or thing is, are called 
Adjectives ofQuality. Because they describe a person or thing, they are also called 
Descriptive Adjectives. 

Adjectives of Quality answer the question "Of what kind?" 

Exercise- Pick out the adjective of quality in the following sentences. 

The girl has a sweet voice. 

Ali is a fine batsman. 

That is a big house. 

I like red roses. 

It is a bright day. 

Mary has a little lamb. 

You may eat ripe mangoes. 

Owls eat rats and small birds. 

Monkeys have long tails. 

Always drink fresh water. 

The foolish crow tried to sing. 

That boy is cruel. r- 

Exercise: Write down three sentences each containing an Adjective of 
Quality. 

TIIE CONQUEST OF MALARIA 

The most csmmon disease of the tropics- is malarial fever. In trop~cal - - --- -- 
countries about one third of the patients in hospitals have malaria, and about one- 
th~rd of the entlre population in many hot countries suffer from it every year. Only 
one case in several hundred is fat& but there are so many sufferers that the total - 
number of deaths each year is enormous. At one time it was even found in 
countries as far No_rth as EnglandandKalland 

For years scientists and doctors tried to find out how malaria was spread. 
Some said that it was caused by the night air, others that it came f r o m a c t e d  
water, Both of these the%Tes were proved to be wrong by two men who finally 

-- discovered - - that it was spread by a small flying insect. The two men were Manson 
and R o ,  

Sir Patrich Manson was a Scottish dactar who in1866 became medical 
officer at a Chinese hospital in Farmosa. There he studied elephantiasis, the 
strange disease which causes legs and arms, or other parts of the body, to grow 
very large. And there he first saw for himself the effects of malaria. At that time 
there was a theory that elephantiasis, like malaria, was caused by the night air of 
the marshes. Manson began his investigations and came to the conclusion that a 
parasite he found in human blood might be connected with the disease. But the 
problem was: 'How did the parasite get into the blood?' It could neither walk nor 
fly. Perhaps some creature that fed on human blood sucked it up from a person 
suffering from the disease and then released it again into the bodies of people who 
had previously been free from it. 

Manson thought that the mosquito might be the creature which spread'the 
disease. He persuaded one of his helpers who was infected with elephantiasis to 
sleep in a room containing mosquitoes and to let them bite him. . 

The next morning Manson collected the insects which were full of the 
blood of the infected person. He examined them under a microscope and found 
that they were all infected with the parasite. 

Manson's discovery made men think. If the mosquito carried the parasite 
of one disease from person to person, perhaps it also spread malaria., A French 
doctor named Laveran suggested that this might be so, but he did not prove it, and 
people continued to believe the old theories. Manson returned to England. 





Vocabulrrry 
fatal serious; ending in death 

enorlnous very great 

rnarshes low-lying wet land 

parasite insect or animal living on, or in another and getting its 

previously before 

memoirs a person's written account of his own life 

grub larva of insect 
exhausted used up completely 

methodically done, carried out with order 

d from it 

Exercise 

A. ~ n s w e ;  the following questions. 

I.. Is malaria still common in countries as far North as England? 

2. ~ o e s  malaria usually result in the death of the sufferer? 

3. What important discovery did Manson make? 

4. Who was the first to suggest that malaria was spread by mosquitoes? 

5. Did Manson and Ross work together in India? 

6. Why did Ross fail for a long time to find what he was looking for in the 
blood of the mosquitoes he examined? 

7. What were the two main theories concerning the way in which malaria 
spread before Ross found the real answer to the problem? 

8. Describe the appearance of the mosquitoes in which Ross finally found the 
parasites of malaria? 

9. Did Ross realize at once that he had solved the problem of the spreading 
of malaria when he saw the parasites in the mosquito? 

10. What did the parasites look like'? 

I I .  Carl malaria bc spread by all mosquitoes of the Anopheles type? 

I?. Did Ross' discovery bring him great wealth? 

B. Mark "To for true and "F" for fabe  statement.^. 

I .  The least common disease of the tropics is malarial fever. ( ) 

2. Elephantiasis is a disease that causes, arms and legs and other parts of the 

body to grow large. ( ) 

3. Malam is caused by a bite from female Anopheles mosquito. ( ) 

4. Malarial parasites were seen in the lung cells of mosquito. ( ) 

5. Manson believed that Malaria was caused by drinking inf&ted.water. ( ) 

C. Translate into English. 



b K A M M A K  UIVI I LU: AUJCC I I Vlt: UP YUAN I I I Y 
Read these sentences: 

1. Four boys ran down the strcct. 

2 .  There are twenly boys in the class. 

3. Shakespeare wrote monJl plays. 

4. 1 want some money. 

5. He has much money. 

6 .  There is little hope of victory. 

Some adjectives do not describe persons or things; they tell their rll~rnher 

or amount. 

Thus in the above six sentences each noun has an adjective which does not 
tell us what kin&but how many or how much. 

Such adjectives, which tell us how many or how rnfich, are called 
Adjectives of Quantity. 

! 

Adjectives of Quantity answer the question "How masy?'or "How 
much?" 

Exercise: Pick out the Adjectives of Quantity in the following sentences: 

1. 

2. 

3. 
4. 

5. 

6. 

7. 

8. 

Exercise: 

Step back three paces. " 

I have told you this nyny times already. 

I speak these f e i  words to all m e n  

He is ninety years of age. 

Did you get ma,ny mar+k? 

He made several mistakes. 

She has no money in her purse. 

All humans wish to live long. 

Write down three sentences each containing an Adjective of 
Quantity. 

THE PIED PIPER 0 F H:f M I i L  I,W 

PAK T-I 

A long time ago there was a hcaulifill town, callcd tla~nclin. irl ;I li11. o1.1' 

country. T h e  was a river on onc side of it and a high hill on thc other. At thc 
time of the story the people of Hamelin were in great trouble hecnusc 01. 1-at\. 
They werc so niany that there werc more rats tllall men. Their nu~lthcr n;ls 
increasing cvcry day The rats were so holci that tllcy W U L I I Q  rill LII) i~~lylllillp t l l i t t  

the wives would cook in thcir kitchens. Tlicy w u l d  tight t l~c  dogr it11ti k i l l  ~ I I C  
c;lts and even bitc the babies. The pop le  01. the to\,n ih~tai tllc~~lsclres hclplcsr. 
One day they all marched shouting to the Town Hall. whew thc city f ldcrs aJew 
silting in council. They told the Mayor and the Cou~lcillors that they had lailcd ir 
doing their duty. They werc not fit fur the job for ahich they rrcw elected. lust 
then a strange-looking man appeared ;it the Tobw lln11. He n r s  t;lII altd tIli11. l lis 
eyes werc very small. He had light, loose hair and his skin Ivas dark. 

I-le was wearing a long coat. half red and half ycllow. Round Iiis rrcck. 
there was a scarf of the same colour. From one end of the scarf was Iiangisp a 
long pipe. The stranger wished to see the Mayor. Given pcrmissio~~. he cntcrcd thc 
tlall and addressing the Councillors. said ''Good Sirs. 1 haw a nlagic pipe. By thc 
charm of its music I can draw after me all livilg Lings tliat clrcp or swing or lly 
or run. People call me the Pied Pipcr. 1 have come I, I know of' your prohlc111 ; I I I ~  I 
offer my services to solve it. If I free your town of the rats. will you give mc a 
thousand guilders? 

"One thousand! We will give you tiny thousand. cried the Mayor and all 
the Councillors with one voice. 

The Piper came o a  into the strect. He put thc pipe to his lips and hegall to 
blow. Hardly had he gone three steps and played a few notes on the pipe when 
there came out some dozens of rats from every house. AS he advanced, tllcir 
number increased. There wcrc all son\ of'rats. big anrl small. lc:ln allti fat. old :rnd 
young. broun. black and prey. whole thn~lics of t h c n ~  

They followed the Piper datlclng at the tune of his pipe HE Ie5I them fro111 
street to street until they came to thc river's bank. Thcre they all ran into the water. 
and were drowned. Only onc rat was ablc to swim ac~ross and reach the &-land to 
tell the story of the Piper's wonderful music. 



THE PIED PIPER 

PART II 

The town was free of mts, and the town people were happy. They were 
s~nging and dancing in the streets. Suddenly the Pied Piper came up before the 
Mayor, and said, "First, if you please, give me my thousand guilders!". "A 
thousand guilders", cried the Mayor in surprise. "Where was the money"? Ile 
remained silent for some time and then said, "Our business has been done. We 
saw with our own eyes the rats drown in the river. And what is dead cannot come 
to life, 1 think. However, we shall give you something for a drink, and a little 
money for your pocket too. But you know that what we spoke about the guilders 
was a joke. Here are fifty guilders. Take them and be gone." 

This made the Piper very angry. He said, "I think, Sir, that you are joking. 
But I have no time to waste. I have to visit other places. And let me tell you that 
the people who annoy me, may find that I can play my pipe to teach them a 
lesson". The Mayor was angry too and said, "Do you mean to threaten us? Go and 
do what you can. You may blow your Pipe till you burst". 

Once again the Piper stepped into the street and put the pipe to his lips. 
Hardly had he played three notes when from the houses, lanes and streets there 
rushed forth scores of childten. All the little boys and girls, with rosy cheeks, 
golden hair, and teeth like pearls, followed the Piper laughing and dancing. The 
hearts of the Mayor and the Councillors were filled with fear when they saw the 
piper leading the children towards the river. But great was their joy when they 
saw the piper turn in the direction of the hill. They thought that the Piper would 
not be able to cross the high hill, and the children would stop there. But as soon as 
the piper reached the hill side, a big door opened wide and the children marched 
straight in. When all had gone in, the door shut fast. Only one small child was left 
behind. He was lame, and could not run as fast as the other children. In later 
years, he was always sad. He used to say, "since all my play-mates left, life here 
is dull. The piper had told us that he would take us to a wonderful land. Therc 
everything would be strange, new and beautiful. I was sure that in that wonderhl 
land my lame foot would be cured. But alas! The music stopped and the gate shut 
before I could enter". 

The Mayor sent his men in every direction in search of the Piper. He 
promised that ifhewould bring back the children, he would give him as much -- 

%. 3 

Afterwards, i n  sad memoly ol' the children, the street where they llad 
disappeared was named as the Pied Piper's street. No music was nllowctl in that 
street. 

Far away, on the other side of the high hills, there lives a strange tribe of 
people. They are quite different in their dress and manners li-om their neighbours. 
I t  is said that a long time ago the fathers and mot~ers  of this tribe had risen from 
an underground cave. But how and why, nobody knows. 

Vocabulary 
scarf long strip of cloth worn round the neck, shoulder or hair 
mayor head of municipal corporation ., 

charm something believed to have magic power 

guilder unit of currency of the Netherlands 

tune melody 

burst breaks 

lanes narrow country road 

lame not able to walk normally 



Fill iri the blanks with tlic following  word.^. 

.-l irs~r~er I / r~~f i~ l /owir~g yrrcWiorr.s. 

I. UJI1;lt wcrc I I I C  pwplc o(. t l ~  town doing when tlic Picd Piper 
sucldcnly appeal-ctl'! 

2 .  ' What ~nadc thc Pipcr angry? 

3. What happened whcn thc Piper played three notes on his pipc? 

4. ' To u~hicli direction did .the Piper take the children and what 
I I ; ~ P ~ C I I C ~  to tlic'nl'! 

5 .  Who was left hchilld'! 

6. ' Givc tlic name of the street where the children had disappeared? 

Write Tfiw true and Ffiw false statements. 

I .  The towm of Hamclin was situated at a very pleasant spot. ( ) 

2. The nit~nber of' rats was decreasing every day. ( ) 

3. Thc pcoplc of the town did not find.themselves helpless against the 
rats. ( ) 

4. The rats wcre bold and wcre not afiaid of the people. ( ) 

5. Thc peoplc told thc Mayor that hc had done his duty very well. ( ) 

6. T11c strangc looking man was tall. thin, dari  and had no beard or 
moustaches on his face.! ) . 

7. Thc Pipcr had a scarf of whitc and blue colour round his waist. ( ) 

8. Thc Mayor prtr~nised to pay fifty thousand guilders. ( ) 

9. The stranger played a few notes on the pipe and not a singlc rat 
came 0111 of tlic hoiiscs. ( ) 

10. All the rats junipcd into the rlver and were drowned. ( ) 

plunge plunged plunging 

I .  All the rats except a stout one into the rivcr. 
2 .  The lean rat could not into the river. 
3. When the Mayor saw all sorts of rats were ' into the 

river, he became happy. 

solve solved solving 

I .  The Piper had the problem of the citizens. 
2. I have come to the problem. 
3. After the problem, the Piper asked for his reward.. 

Pick out the correct ones and rewrite them 
. d  

I .  The people of the town founddid not find themselves helpless. 

2. One day they all marcheddid not march shouting to the Town 
Hall. 

3. The strange man was wearing a long coatla short coat, half 
whitelhalf red and half greenhalf yellow. 

4. If I free your iown of the rats, will you give me a hundrecUfiv~ 
hundredla thousand guilders? 

5.  We will give you ten thousandfifty thous'andltwenty thousand. 

fiandate into Urdu. 

1 .  Charity begins at home. 

2. A bird id hand is worth two in the bush. 

3. All that glitters is not gold. 

4. Easy come easy go. 

5. Kettle calls the pot black. 



Send for a doctor; that is, any doctor. learning situation (such as the language classroom) implications and applications 
I want a pencil; that is, any pencil. 

i 
I of, and insights gained from, theoretical and descriptive linguistics. Hence, the 

The form an is used, instead of a, before a word beginning with a V O N ' ~ ~  applied linguist mediates between the theoretical linguist and the language 
sound or a silent h; as: 

An ass, an enemy, an inkstand, an office, an orange, an hour, an heir, an I teacher. 
honest man. 

But we say- 

i 
1 Dr. Rahman has served as Head of the Department two times (1996-1999; 

consonant sound. / PhD degrees in English awarded by the University of Peshawar. He is equally 
Fill in the blank spaces with A or An or The as may be suitable: i interested in English Literature and Linguistics. 
He 1ooks.a~ stupid as owl. 

buffalo. i bought horse, ox, and-. 1 Hamidullah Khan ( Associate ~rofessorp 

Exercise: 

1. 

2. 

3. 

4. 

5.  

6. 

7. 

' 8. 

9. 

10. 

11. 

The guide knows way. 

Copper is useful metal.' 

The children found- egg in the nest. 

I have come without u m b r e l l a .  

Aladdin had wonderful lamp. 

He retuned after hour. 

I first met him- year ago. 

sun shines brightly. 

She is MA. 

I Mr. Hamidullah Khan has been teaching English language and literature at * 

Intermediate, Graduate and Postgraduate levels for the lazr r\vr'nty cignt years. 

Presently he is working as Subject Specialist (English) at NWFP Textbook Board. 

He has co-authored, developed and edited textbooks from class I to XI1 for NWFP 

Textbook Board. He has been member of the National Review Committees, 

Curriculum Wing, Ministry of Education, Islamabad, for the review of textbooks 

of English developed by the Provincial Textbook Boards and private publishers. 






