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ABSTRACT

This thesis aimed at investigating the ELT related problems of the government colleges of
Hyderabad, mainly focusing on the English language learning opportunities to the learners
of the colleges. Purpose of this study was to find out the ELT related issues of the

government colleges and suggest some recommendations for improving English of the

" college students.

Study was conducted in five government colleges of Hyderabad. The data was collected
through questionnaires and non participatory class observations. All the respondents
showed 100% participation.

This study recommends ensuring learner centred classrooms, imparting ELT trainings to
the collége teachers and revising the syllabus focussing more on improving the linguistic

skills of the learners.

vii




CONTENTS

CHAPTER 1 INTRODUCTION

1.1 Context of the Study

1.2 Objectives of the Study

1.3 Significance of the Study

1.4 Research Questions

CHAPTER 2 LITERATURE REVIEW

2.1 English Language Teaching in Pakistan

2.2 Modern Language Learning Methods

2.3 Problems in ELT Classes

2.4 Communicative Tasks and the Language Curriculum
CHAPTER 3 RESEARCH METHODOLOGY

3.1 Population and Sampling

3.2 Data Collection _
CHAPTER 4 DATA PRESENTATION AND DISC’USSION

4.1 Description of Questionnaire

4.2 Discussion

4.3 Analysis of Classroom Observation

. -4.4 Discussion

- CHAPTER 5 FINDINGS, RESULSTS AND DISCUSSION
5.1 Findings

5.2 Conclusion

5.3 Recommendations

References
Appendices

viii

L N~ N U S N N S,

00 00 08 0O 00 O th N N = o= = T
OOO\uau._.._-N._.,__OOOOoo.kw

\O \O
w o




LIST OF TABLES

Table 1 Data of the Class Rooms Observation

ix

62




Graph 1:
Graph 2:
Graph 3:
Graph 4:
Graph 5:
Graph 6:

Graph 7:
-Gra'ph 8:

Graph .9:

LIST OF GRAPHS

Gender of the Respondents
Age of the Respondents
Educational Level
Teaching Experience
Professional Training
Lesson Planning

Following a Lesson Plan
Text Book

Supplementary Books

Graph 10: Teaching through Grammar Translation Method

Graph 11: Direct Method

Graph 12: Availability of Audiovisual Aids

Graph 13: Use of Audiovisual Aids

Graph 14: Students Regularity

Graph 15: Students Participation

Graph 16: Communication of Students

Graph 17: Use of Mother Tongue

Graph 18: How Learners Are Assessed

Graph 19: How Often Students Are Assessed

Graph 20: Requirement for Appointment

Graph 21: In Service ELT Trainings

Graph 22: Taking Any ELT Training

22
23
24
25
26
27

28
29

30
31
32
33
34
35
36
37
38
39
40
41
42

43




Graph 23: Facilities of ELT Trainings
Graph 24: Consent for Trainings
Graph 25: Large Classes

Graph 26: Professional Membership
Graph 27: ELT Conferences

Graph 28: ELT Workshops

Graph 29: Publications

xi

45

46

47

48

49

50




[ N E——————

Note on Style Manual

The style manual followed in this study for in-text citations and references is

APA Publication Manual [APA] (2001).

xii




. CHAPTER 1

INTRODUCTION

English in Pakistan is considered as a remarkable feature for socio economic
prosperity of the people. Proficiency over English language is of great significance to
have perks and privileges and it is believed to be the language of elite class. In order
to qualify any competent examination in civil or military bureaucracy or to opt for a
lucrative job in any multi national organization or NGOs, the proficiency of English
language is essential.

English is commonly called a second language in Pakistan. But, as a matter of
fact, English is almost the first language for the elite Pakistanis. English is not only
the language of commﬁﬁication and symbol of status but, in this cyber age, it is
essential for going to any corner of the world.

Keeping in view the growing demand of English language, the learners as well as
the parents are more inclined toward English and prefer English medium education to
Urdu medium.

In Sindh, the state owned educational institutions are not believed to impart
quality education and students’ proficiency of English language is hardly termed
satisfactory. The teachers aré qualified, but untrained. They are mostly MA in English
Literature, whereas, in the colleges they are supposed to teach English language. In
the colleges, teachers mostly use lecture method for teaching English to the learners.

Students find few opportunities of learning English in the class. The present study




explores the English language teaching practicum in the government colleges of
Hyderabad city focusing opportunities available to the learners to learn English in the

class.

1.1 Context of the Study

English language teaching is of vital importance because of global status of English. The
competence over English language plays an important role in material achievements
of an individual. A person with good English language skills in Pakistan can hope for
a good future in practical life. For getting a job whether in public or private sector, a
candidate is required to be good at English. Proficiency over English language is
believed to be a prerequisite to qualify any federal or provincial competitive
examination. |

This has been the desire of every parent to impart quality education to their
children so that they may find any attractive post in the job market. But the situation
of English language teaching in the state owned educational institutions of Pakistan is
believed to be critical. Rahman (2004) argues that there are no resources in the state
owned schools which he calls “Urdu medium schools”. He further states that students
have to cover miles to reach any school. In these schools, learners depend on rote
learning and are awarded corporal punishment for making any mistake. In thesé
schools, one finds shortage of fans in summer season and no facility of heaters in the
~ winter. Students sit on hard benches and remember their lessons by cramming and

singing them in chorus.




Same is the situation of state owned schools in Sindh. Students of matriculation or
FA/FSc depend on rote learning. They do not know the simple writing skills. In the
examination, the students use unfair means and get through. It has been observed fhat
the learners of the state owned schools and colleges are not good at English. The
government has announced to teach English to the students from class one. But
students of even matric class do not speak or understand English. There is no criterion
set by the government to gauge the competence of the English language of the high
school teachers. There is a cry on the part of the college teachers that the students
seeking admission in the colleges find an alien atmosphere and are found with poor
English language skills. Their schooling up to matriculation was in their mother
tongue, _whereas, in the colleges all subjects are supposed to be taught in English.

There is deérth of quality education in the public sector colleges of Sindh. The
-situation is aggravating despite the flow of funding by the international donors in
education sector. Besides, this is also a common observation that the linguistic
competence of the learners of public sector colleges of Sindh, especially with
reference to English can hardly be considered satisfactory. One reason could be the
teachers' own unfamiliarity with the modern language teaching methods because no
such training is either required or available for the teachers of government
intermediate and degree colleges. The teachers are appointed by the Sindh public
service commission. The qualification for the appointment is just MA English. Most
of the English teachers of the government colleges have the qualification of MA in
_English literature not in linguistics. Hence, they are completely ignorant of the

3




modern concepts of foreign language teaching. There could be host of other
educational reasons not particularly associated with the subject of English Language

Teaching (ELT) alone.

1.2 Objectives of the Study

The overall purpose of this research is to study the English language teaching
practices in the government colleges of Hyderabad city. More specifically this study
attempts: to study the present state of English language teaching at the government
colleges of Hyderabad city and suggest appropriate remedial measures and innovative
ways of English language teaching for improvement in the English language teaching

practices.

1.3 Significance of the Study

This study will apprise the policy makers, curriculum designers and teacher
training planners of the provincial Ministry of Education (MoE) of the existing
situation ‘and suggest the steps to improve the trend of English Language Teaching
A (ELT) at the colleges and introduce the innovative ways of teachings. The concerned
lecturers may adopt the recommended ways of English teaching to ensure effective

English Language teaching at the colleges.




1.4 Research Questions

1. How far English classes in the government colleges of Hyderabad city are
successful in providing opportunities to the students to learn English?

2. If there are not much opportunities, then what is its effect on their learning?

3. What is the role of teachers in the classrooms?

4. What is the role of learning material in the classrooms?




CHAPTER 2

LITERATURE REVIEW

In this chapter, the literature review pertaining to English language teaching such
as problems in ELT classes, use of audio lingual methods, grammar translation
method, direct method and socio cultural methods for teaching English and other

related topics will be discussed.
2.1 English Language Teaching in Pakistan

.2.1.1 Profile of Teaching and Learning of English in the Classroom
In the state owned schools and non elitist schools, there is dearth of quality
education. The teachers mostly depend on the outdated ways of teaching tools such as
reading and explaining text in the English classes. Shamim (2008), in this context,
observes that in the government and non elite private secondary schools in Pakistan,
the teachers mainly focus on ‘doing a lesson’ or ‘doing grammar.’ In the doing lesson
process a language teacher either asks the student to open their text books on page
number so and so and take out their copies. The teacher asks the selected students to
réad the text. Following this, teacher herself reads a text aloud and writes the meaning
of difficult words on blackboard and explains the text in Urdu or any other regional
language. During this process students remain passivé listener in the class with their
heads down pretending to mechanically note what ever is written by the teacher on
the blackboard. In the ‘doing grammar’ method one finds teaching and learning of a

grammar item having focus on form only and writing essays, letters and so forth.
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Most of the time, the teachers use L1 in the class and opt for grammar translation
method for teaching English.

The majoﬁty of the children in Pakistan study in non elite privafe English medium
or Urdu medium government schools, where the teachers’ limited proficiency in
English hinders to make English as a medium of communication in the class. The
situation gets worse when the teachers encourage rote learning and the learners
dictate the letters and essays to reproduce them in examination.

2.1.2 Issues and Challenges in the English Language Teaching

There are some hindrances involved in the process of effective teaching and
learning of English in the public sector educational institutions. Shamim(2008)
believes that the following main issues impede the way to implement the policies to
ensure quality education: There is non-availability of equal opportunities of education
. to the masses. In Pakistan education facilities are available as per social class of
people and there is also a two stream of education system in Pakistan - Urdu and
English medium. There is lack of shared implementation policies with sustainable
strategies and the absence of well defined national language policy. She adds that the
main challenge is to formulate ways and means of providing equal opportunities for
learning English and other subjects to the children studying in non elite private
English medium schools or Urdu medium govemment schools in Pakistan, the
facilities and opportunities which are already available to the children in the elite

English medium schools. The curriculum development wing, located in the federal




ministry of education, is funded through donor projects, but there is no sustainability
of the externally imposed donor funded projects..

She further states that until now no fruitful efforts have been made to improve the
teaching and learning of English in different school types. On the other hand, one
finds many private institutes for the English language teachers’ education and teacher
development programs like Spelt, which indicate that private schools provide training
to their teachers or such training is required for getting a job in these schools but,

nothing of the sort is found for the teachers of state owned educational institutes.
2.2 Modern Language Learning Methods

2.2.1 Grammar Translation Method

The grammar translation method focuses on vocabulary and reading text.
Grammar rules were taught through deductive methods. This way of teaching was
common up to 1940. In this way of teaching, sentences were used as the fundamental
units of teaching. Later on, the reformists like Gouin underlined the need to learn the
second language with the pattern linked with the methods of first language
acquisition. He endorsed to learn the second language in a natural way, which led to
the development of the Direct Method of Teaching (Richards & Rodgers, 2001).
2.2.2 Direct Method

Direct method of learning aimed at learning any target language in a natural wéy.
The learners are exposed to the target language to practice and absorb it. This method
focuses to practice in target language followed by repetition and production based on

accuracy. For teaching this method the teachers should be either a native speaker or
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should have native like fluency in the target language (Richards & Rodgers,
2001).This method of teaching could not give satisfactory results everywhere, it
focused oral aspect of language learning, whereas, réading and writing skills were
ignored.This way of teaching could not be implemented everywhere particularly in
the state owned institutions of Pakistan, because these institutions have inexperienced
teachers to use such aids and there is also non availability of audiovisual aids, which
are a pre requisite for learning any language.
2.2.3 Audiolingual Methods

This way of teaching is applied through audiolingual tools, in which teaching
listening and speaking are focused. In this way of learning, a learner creates a habit of
repetition. Freire (1993) observes that the grammar translation method, direct method
and the audio-lingual methods, impart a key role to the teachers who update the
learners that what is right and what is wrong. The learners are treated like have nots
or empty vessels and the teachers perform like haves and transfer their knowledge
towards the learners. In this wayrof teaching creative and analytical qualities of the
learner are suppressed, therefore, he suggests that learner should be given an
‘environment to perform as an active learners. Freire believes to liberate the learners
from this oppressipn by introducing communication based language teaching in the
classes where teachers and learners can communicate with one another with liberty in
the target language. This way of thinking led to the emergence of communicative

language teaching.




2.2.4 Communicative Language Teaching - — -

In 1980s Communicative Language Teaching, CLT, was introduced. This method
includes the use of activities or tasks in the classroom and gives more opportunities to
the learners for interaction in classroom with fellows or teachers. In this way of
teaching classes turned to be learner centered (Brumfit & Johnson 1979).

The researchers such as Vygostky (1978) observe that learners learn through
socio cultural environment. He further adds that a learner can learn a language more
effectively through social interaction. Humans live in a society where they use
language to -communicate with one another.

2.2.5 Zone of Proximal Development Method

Vygostky also discusses Zone of Proximal Development method of leaming. In
this way of learning, he observes that interaction is not enough to ensure cognitive
development; therefore, a learner should be provided cultural symbolic tools. ZPD
provides environment for learning and also encourages group work.

Another way of learning language is scaffolding which is also linked with ZPD.
In scaffolding learners are assisted to perform or complete an activity. A teacher
provides leaners as supporting structure and when the learners reach a stage where
they can perform tasks on their own, the scaffolding is removed (Rohler & Cantlon,

1996) -

10
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2.2.6 Group Discussion -

Group discussion in a language class gives a learner an opportunity to share his
views with group members, later on; he' shares them with all class fellows. For group
activities the setting of the classroom should be arranged in a way that small group
work, individual or pair activities or whole class discussions can be held smoothly
(Wright, 1987).

Oliver (1958) describes the following goals to be achieved by group discussion:
1. It helps educate the learners so that they may expose whatever they know, believe
and feel about the daily routine of life.

2. It provides additional stimulation to the learners.

3. It gives a chance to the learners to check their work and observe the depth and
clarity of their oral or written thoughts.

4. It creates sense of tolerance and enables the learners to listen to others attentively.

In this process of group discussion the knowledge of teacher matters a lot. A
language teacher may know what to do in the class, otherwise it would be a futile
discussion and the class atmosphere may go in disorder. In a group work, particularly
in speech activities, the learners should be taught to speak without dogmatism and
they should, rather, be made to incline towards intellectual and vocal art of debate.

A language teacher has to create conducive environment for his learners. A
language teacher should keep in mind that language learning thrives in a pleasant and
cheerful environment. According to Wilson (1971), the competent and trained
language teachers always use the following methods to make their classes a success:

11
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They ask the students to share their knowledge and interact in class, therefore, they
use the words, Do you know, would you like to...Teachers use such words so that
students may participate in the class. They create opportunities for the learner to
participate in class and allow students to even use blackboard and give the students
freedom of movement in the class. Teachers encourage students to ask questions in
the class. Teachers also do not embarrass students in the class and give students the
sense of security. A student, who is unwilling to speak in class, is not forced to speak
in the beginning sessions. Teachers give learners time to think and paraphrase the
questions. Teachers try in a way to utilize the abilities of the students in the class.

The trained teachers also show interest in students out of school life and ask them
about their social activities and their area of interest. This gives students more options
for doing communication in the class. Such teachers, in the class, go from known to
unknown and concrete to abstract and give students sufficient time for class activity
and practice.

Discussing textbook Wilson (1971) recommends that the text books of beginners
level should be based on conversation and not straight prose pieces. The language
should be amusing, relevant to modern life and make students want to talk about it
and it should be colloquial and probably !ivelier.

2.2.7 Use of Supplementary Resources

The supplementary material like video taps, charts and maps are helpful for teaching.
The teachers can also make his or her own material to be used in the class. Such
material will spark discussion in the class (Harmer, 1998).

12
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Besides, it is important for a language teacher to use supplementary books in the
class also. These books are important for good teaching and students can not buy
these books individually these books include dictionaries and encyclopedia (Wilson,

1971, p.97).

2.3 Problems in ELT Classes

The large number of students in the class creates problem in the language learning
process. According to Hayes (1997, p.108), the following are some of the elements
which create problems in the class.

2.3.1 Discomfort

In the confined classrooms the language teacher feels uneasy to promote student
interaction because there is no room to move about. Students in the confined
environment, having chairs closely adjusted, can not move and can not perform
interaction practices in the class.

2.3.2 Control

It is difficult for a language teacher to control a large class. The presence of more
than 40 students in the class make noise. Hence in the noisy atmosphere, those
students who are not interested in class, will disturb the others and will make a loud
noise.Hayes (1997) further argues that large classes are a great concern for the
International Network for Class Size Studies (INCLASS). Arthur (1986, p.102)
argues that the large classes are generally believed to hinder the way to effective

learning but it is need of the hour to find as how to cope with the large classes. He

13




suggests that teacher trainers should develop certain skills among the language
teachers to adopt practical procedures in the class keeping in mind as how to do with
a class of fortﬁr. Sarwar (2001) believes that it is difficult for a _teacher to manage a
large class. In a class having hundred students, teacher feels nervous and
uncomfortable. It becomes difficult for the teacher to handle discipline and classroom
management. In the large classes it becomes problematic for a teacher to pay
individual attention and consequently give written and verbal feed back to the

learners.

2.4 Communicative Tasks and the Language Curriculum

Nunan (19917) observes that the language classes should focus on ‘Task Based
Language Teaching’ (TBLT).The process of task based language teaching should |
contain the out of class assignments to be done by the learners. Breen (1987) giving
its definition describes that task is work plans which have the over all purpose of
facilitating language learning-from the simple and brief exercise type, to more
complex and lengthy activities such as group problem solving or stimulation and
decision making
In the language learning the pedagogic task is selected with reference to the real
world of the language. Widdowson (1987) refers to task based teaching goals as:

To develop the skills necessary to take part in academic study
To communicate socially in the target language

To develop the survival skills necessary to obtain goods and services

14




To be able to read the literature of the target culture

Nunan (1991, p.293) discussing the syllabus of the task based language teaching
states fhat it should have the features like:

1. Focus on learning to communicate through interaction in the target language.

2. Provision of opportunities for learners to focus not only on language but also on
language learning process.

3. The syllabus should ensure to improve learners personal experiences as important
contributing element to classroom learning.

4. There should be accessibility to link classroom language activities with outside the
class assignments.

Sarwar (2001) argues our syllabus has no room for certain significant language

learning activities in the class. She refers to her research for giving epréure of target
language to the learners for this purpose learners are given certain Project Based
Tasks (PBL).
PBL is carried out as out of class activity. The crucial objectives of such a project are
to give opportunities to the learners so that they may be fluent and confident in the
- use of English language. In the large classes one finds students having varying degree
of proficiency but an attempt is made to involve as many students as possible.

The project is categoriied in five steps and is covered in a single academic year.
In the first step the learners are realized regarding the significance of English
language and let them know that learning a language is a skill and under these
circumstances, in the presence of above one hundred students in a class, it is not

15
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possible to perform certain language learning tasks in the cléssroom. Hence, the
students are informed about the benefits of individual work and are encouraged to
form certain groups to perform the activities like composing a news paper, compiling
a book or other topic of their interest. Students feed back for this task showed their
interest for the project.

In the second step, the students gather related information from various sources
including encyclopedia at their home. The third step involves peer checking and self
editing of the compiled work. This process provides the learners the opportunity in
editing and presenting work in an order. In the fourth step, they organize the material
for final presentation and in this step English suddenly steps out of their text books to
become a living language. Students also feel ownership of their work as they invested
time and effort in it. In the fifth and final step, learners work is displayed and
evaluated. The evaluation criteria contains learners language, handwriting and
presentation. In this process of learning students management skills are involved and
they are exposed to real-world English. They are required to share their work with
fellow learners. In this activity learners show remarkable confidence and describe
English language not as a subject to be leaned by cramming but term it as fun and a
very interesting and creative thing to do. In this way of learning the students get
realization that théy are able to do something and contribute something on their own.
In the end of the target awards are given to the three toppers while the rest of the

participants are awarded certificate as a token of appreciation (Sarwar, 2001)
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From the above experiment, it is learnt that for the successful language learning
there should be informal and warm hearted interaction between the teacher and the
learner and among the leamners themselves. Managing the learning and teaching

environment has a strong positive benefit on the learner.
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I CHAPTER 3

‘RESEARCH METHODOLOGY

For this research five government colleges (three boys’ and two girls) were
randomly selected. Data was collected through questionnaires and non participatory
class observations.

The questionnaire was administered to randomly selected forty English teachers. Ten
classes, two from each college, were observed.

3.1 Population and Sampling

3.1.1 Population: As the present study is an evaluation of English language teaching
practicum in the government colleges of Hyderabad city, the population of this
research comprises of 22 government colleges having enrolment of about.20,'000
students at FA/FSc level.

3.1.2 Sample: Five government colleges (three boys’ and two girls') which include
Government College Kali Mori, Government College Qasimabad, Government
Muslim Science College, Government Zubeda Girls College and Government Girls

Degree College, Latifabad, were selected as a sample from the population.
3.2 Data Collection

Data collection is an important segment of any sort of research. Kumar (2006)

describes that questionnaire and observation are steadfast sources for data collection

18
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to carryout any objective research. In this study I used questionnaire and non
participatory class observation to collect the data.
3.2.1 Questionnaire

The questionnaire (Appendix 2) along with the covering letter (Appendix1) was
distributed among the concerned teachers in person and was collected after one week
by the researcher.
Forty randomly selected English teachers- Lecturers, Assistant Professors and
Associate Professors- were given questionnaires in the friendly atmosphere. Last
question of the questionnaire was made descriptive and open ended, in which teachers
were asked to give their own suggestions as to how to improve English of the
learners.
3.2.2 Observation

With the permission of the teachers and the college administration, few English
classes were observed and duly documented to develop a critique thereof and
incorporate it in the thesis. The researcher developed an observation sheet (Appendix

3) to note down the students and teachers activities during observation of the classes.

3.2.3 Piloting the questionnaire

The questionnaire was piloted in the two coileges of Hyderabad city. The purpose
was to make the questionnaire unproblematic and remove complexities. Hence during
the piloting teachers asked about the ambiguities in the questionnaires, which were
later on removed in the final version.

19




3.2.4 Ethical Consideration

The colleges were visited with the permission of the concerned principals. The
respondent teachers were given a covering letter along with questionﬁaire and they
were also verbally informed that the purpose of this study is not to ﬁﬁd certain
lacunas but, to reach to the remedies and recommendations to enhance the standard of
English Language teaching practices in the colleges.
3.2.5 Delimitations of the Study

This study is delimited to the English language teaching practicum in the
government colleges of Hyderabad city focusing the opportunities available to the
learners to learn English language in the class. For this research data includes class
observation and response of the teachers and does not include learners’ assessment or

learning outcomes.
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CHAPTER 4

DATA PRESENTATION AND ANALYSIS

In this chapter, first of all, the findings of the questionnaire and observations will

be presented. This will be followed by the analysis and interpretation.
4.1 Description of Questionnaire (Appendix 2)

The questionnaire contains thirty questions. The initial five questions were meant
to get information regarding gender, age, educational level, teaching experience and
professional trainings of the respondents. This information was required to know
about the professional background and academic insights of the respondents. Some of
the questions also dealt with the information regarding lesson planning, focusing the
text in the class, épplication of various teaching methods and the availability of
teaching resources in the class. Whereas; the questions about the use of mother
tongue in the class, assessment of the leamers, the teachers consent to join ELT
trainings if offered by the government were also part of the questionnaire. In the last
question suggestions from the teachers were offered as how to improve the English
language of the learners

The following five questions incorporated in the questionnaire pertain to the
information regarding gender, age, educational level, teaching experience and

professional trainings of the teachers.
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4.1.1 Gender
In our study the first question was asked regarding gender of the respondents. The

foliowing graph shows the gender based participation of the teachers.
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Fig.1 Gender
In this research majority of the respondents (55%) were male and the rest (45%) were

female teachers.
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4.1.2 Age

In this study, through a question, the respondents were asked about their age.The

following graph shows the age of the respondents.
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Fig. 2 Age

The bar chart shows that a considerable number (30%) of the respondents were at
the age of 25-30 years and about one-third of the teachers (32%) belonged to 31-35
years,15% showed their age between 36-40 years. Whereas, 20% respondents said
that they belong to 41-55 years and a few teachers (2.4%) replied that there age is

above 56 years.
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4.1.3 Educational Level
In this study through the questionnaire, teachers were asked about their educational

level. The following chart relates to the educational level of the respondents.
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Fig. 3 Educational Level

As seen in figure number 3, all teachers have MA degree in English (100%). No
teacher has got M Phil or PhD degrees. This implies that college teachers have either

no opportunities or no intention for higher education.
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4.1.4 Teaching Experience
In our study the teachers were asked to acquaint with us their teaching experience.
The following graph pertains to the response given by the teachers regarding their

teaching experience.
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Fig. 4 Teaching Experience

In response to this question, 27.5% teachers said that they have 1-5 years teaching
experience, another large number of the teachers (30%) replied that their teaching
experience is 6-10 years; one-fourth of the respondents (25%) said that they have 11-
15 years experience. A few (10%) answered that their teaching experience is 16-20
years and an other small number (7.5%) said that they have 21-25 years teaching

experience.
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4.1.5 Professional Training
In this study, through a question, the teachers were asked to let us know about their
professional trainings. The following graph relates to the professidnal training of the

respondents.
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Fig.5 Professional Training
As seen in figure number 5, 17.5% of respondents said that they have M.Ed
degrees, one-fifth of the teachers (20%) replied that they have various certificates and
again, an other significant number (20%) said they have other degrees such as B.Ed.
While a few (2.5%) teachers said that they have diploma, whereas, around half of the
teachers (40%) replied that they do not have such professional trainings. Though
these degrees might not have direct link with English language teaching but yet it

shows that teachers have the curiosity for extending their knowledge.
' 26
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~ 4.1.6 Lesson Planning
The questionnaire contained a quéstion about lesson planning. The purpose was to
gain information whether there is trend of brining a lesson in the colleges. Lesson

plan helps a teacher to plan his teaching in the class using different teaching tools.
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Fig. 6 Lesson Planning

In response to the question whether English teachers bring a lesson plan in the
class, a few (10%) respondents said that they always bring a lesson plan in the
class,15% respondents said that they often bring a lesson plan in the class and 17.5%
of the respondents replied that they sometimes bring a lesson plan in class.Whereas,
majority of the teachers (57%) replied that they do not bring lesson plan in the class.

This shows that majority of teachers do not consider it important.
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4.1.7 Following a Lesson Plan

It is pertinent to know whether the college teachers follow a lesson plan, if they
bring it in the class. Proper following of a lesson plan will help a teacher to achieve

his teaching tasks in the class.
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Fig.7 Following a Lesson Plan
As seen in figure number 7, very few teachers (17.5%) said that they always
bring a lesson plan in the class, the same number (17.5%) said that they often bring a
lesson plan, an other same scaie of the teachers (17.5%) said that they sometimes
bring a lesson plan and around half of the teachers (47.5%) said that they never bring

a lesson plan in the class.
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4.1. 8 Text Book

This question was asked to know that to what extent the teachers focus on the text

books in the classes.
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Fig. 8 Text Book

In response to the question whether they focus text book in the class, about half of
the teachers (47.5%) said that they always focus text book, an other significant
number of the teachers (42%) replied that they often focus on the text book, a few
(10%) of the respondents stated that they sometimes focus 6n the text book and none

of them (%) said that they never focus on the text book in the class.
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4.1.9 Supplementary Books

The use of supplementary books such as dictionaries, newspapers and various
guides and the other books relatedvto the text, make the process of teaching and
learning more effective in the class. The supplementary books open new vistas of

knowledge to the learners.

Fig. 9 Supplementary Books
As seen in the figure number 9, less than half of the teachers (40%) said that they
sometimes use the supplementary material in the class, a considerable number (30%)
replied that they never use supplementary material. About one-fifth of the teachers
(20.5%) said that they often use the supplementary books and a few (7.5%) said that

they always use supplementary books in the class.
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4.1.10 Teaching through Grammar Translation Method

Teaching through grammar translation method is considered to be an outdated
way of teaching. There is criticism on this way of teaching that it encourages rote
learning and focuses less on speaking skills. The answer given by the teachers about

this question is described in the following graph.
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Fig.10 Grammar Translation Method
In response to the teaching method,less than half of the respondents(40%) said
they often teach English through grammar translation method, whereas, 22.5%
replied that they always use this method, another same number (22.5%) of
respondents also replied that they sometimes use this method and a few of the
teachers(15%) said that they never use GTM in the class. This shows that majority of
the teachers prefers GTM
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4.1.11 Direct Method
The grammar translation method has been replaced with the direct method of
teaching. The purpose of asking this question was to know that how much the direct

method is used in the colleges. The following graph shows the response of the

respondents.
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Fig.11 Direct Method

In response to the question regarding teaching English through direct method, less
than half of the teachers (40%) replied that they sometimes use this method, one-fifth
of the teachers (25%) replied that they never use this method. An other significant
number (20%) said that they always use direct method and a few teachers (15%) said
that they often use direct method for teaching in the class.

4.1.12 Availability of Audiovisual Aids
32
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In the modern way of teaching there is also focus on the use of the audiovisual
aids. This questions pertains to the availability of audio video aids in the colleges.

‘The answer of the teachers is given in the graph which is as follows:
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Fig.12 Availability of A.V Aids
For the availability of resources , a large majority of the respondents (97.5 %)
replied that there are no audiovisual aids/multimedia resources in their colleges and
very few teachers (2.5%) said that the multimedia resources ére often available in

the colleges.
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4.1.13 Use of Audiovisual Aids
This is also pertinent to know that whether the teachers solely depend on lecture
method of teaching or manages to use the audiovisual aids, if available, for the better

learning of the students.
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Fig.13 Use of A.V Aids

The above figure shows that there are no such facilities évailable at college;
therefore, great majority of the teachers (92.5%) replied they never use such facilities
in the classrooms. A few teachers (5%) said that they sometimes use these resources

and very few (2.5%) said that they often use such resources in the classes.
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4.1.14 Students Regularity
The learners regularity leaves impact on their proper learning. This question attempts

to find out the regularity of the learners in the state owned colleges.
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Fig.14 Students Regularity
About the regularity of students, more than half of the respondents (52%) replied
that the students are often regular and signiﬁcaﬁt number of the teachers (32%)
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