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ABSTRACT

Modaris and schools are the institutions established by the state to cultivate

proper attitudes and betiefs in leamers. They use different tools for this purpose One of

thesetoolsiscurriculum.Throughcurriculum,theseinstitutionsachievetheir

educational objectives. In.order to achieve the objectives each institution needs to fulfill

thedemandsofmodemera.ForthisPurpose'thisstudyaimedatconductingasurvey

type research of elementary level Madaris and schools in order to find the possibilities

of integration of curricula of Madaris and schools of the mainstream. The major

objectives ofthe study were: (l) To review the efforts being made to integrate curricula

of luladaris and mainstream education in Pakistan, (2) To study the nature and panem of

integrated curricula at elementary level in Pakistan' (3) To identify the factors

influencing the process of integration of curricula at elementary level of both the

systems in Pakistan. (4) To explore the prospects of evolution of curricula integration

for both systems at elementary level.

Thepopulationcomprisedheadsandteachersworkinginl1006DeeniMadaris

and 13251 elementary schools in the four provinces of Pakistan (EMIS, 2007). Sample

of the study consisted of 320 administrators and 1280 teachers of both streams of

education. They were selected by stratified random sampling technique' For the

purpose of studies sample, 15 percent districts of total population were selected

randomly. 10 Madaris and l0 elementary schools were selected from each district.

From each institution, the head and four ieachers teaching at elementary level were

randomly taken as sample. Two questionnaires were prepared, one for administrators



and the other for the teachers of both the systems, to explore the area of curricula

integration. The collected data was tabulated, analyzed and interpreted by using chi-

square test for homogeneity. On the bases of findings, conclusions were drawn and

recommendations made.

The major findings of the study were as: majority of the respondents

significantly differed and opined that society might be harmonized with the curricula

integration. By integrating both the systems, modem subjects might be taught in the

Islamic perspectives and a balanced personality might be developed' Madaris did not

have good physicat facilities' There was no pre-service and in-service teacher training

programme for lhe Moallamin. There was lack of government's interest' Financial

matters were the main hindrance in it. There was no proper planning for problem

solvinginintegrationofcurriculaandnospecificfundsallocatedinthisregard.

The major recommendations of the study were as: integrated curricula may be revised

and up-dated in the Islamic perspective. Institutions of both the systems may be

provided all physical facilities without discrimination. Pre-service and in-service

teachers training courses may be started irt Madaris to train the Moallamin to use the

modem teaching technologies and audio visual facilities. Specific funds may be

provided for integrated curricul4 and share of elementary education may be increased

by increasing total budget from2.7Yo to 4% of GDP by the year 2012'

xl



Title

Acknowledgement

Abstract

Table of contents

Lists of Figures

List of Tables

List of abbreviations

CHAPTER.l

TABLE OF CONTENTS

INTRODUCTION

Statement of the problem

Objectives ofthe study

Delimitations

Research questions

Significance of the Study

Research Methodology

1.6.1 Population ofthe Study

1.6.2 Sample of the Sody

1.6.2.1 Sample for questionnaires

1.6.2.2 Sample for interviews

Research Instruments

1.7 .l Questionnaires

1.7 .2 Interviews

I .7 .3 Documents Analysis

Collection of Data

Analysis of Data

Definition of Key Terms

REVIEW OF LITERATUR-E

AN OVERVIEW OF EDUCATION IN ISLAM

Page
No.

v iii

x

xii

xxi

xxii

xxx

I

5

6

6

'1

?

8

8

9

I
t0

i0

t0

l0

IO

il
lt
lt
t3

l3

1.1

1.2

1.3

t.4

1.5

1.6

1.7

1.8

1.9

I .10

CHAPTER-2

2.1

x



2.1.1 Islamic Concept of Education

2.1.2 Significance of Knowledge

2.1.2.1 Significance of knowledge in the ti8ht of 
, t

QUran

^ , . .., Sigrrificance of knowledge in the light of 
,Uz' L 'z'z traditions of the Holy Prophet

TI{E, MADMSSAEDUCATION SYSTEM I6

2.2.1 Etymological Explanation of Madaris 1 6

2.2.2 Evolution of Madaris in the Era of Holy Prophet l8

2.2.3 Expansion of Education under the four Pious Caliphs 2l

2. 2.4 Expansion of Madaris Education in Arab World 22

2.2.4.1 Expansi on of Madaris in Umayyad period 23

2.2.4.2 Expansion of Madaris in Abbasid period 24

2.2.5 Expansion of Madaris in Non-Arab world 26'

2. 2.6 Madaris in the Subcontinent 27

2.2.7 Madaris in Pre-British Period 28

., ., 1 t Prominent Makateb and Madaris in pre- ,,
British Period

2.2.8 Overview of Education in British Period 30

2.2.8.1 Indigenous education in British period 32

2.2.8.2 Bifurcation of education in British period 33

Expansion of integrated education in 'ls
,"z o') British period

2.2.9 Madaris Education since Independence 1947

CATEGORIES OF MADANS

2.3.1 Madaris for Quran (Primary Madarrs)

2.1.2 Madaris for Kutab

, ? ,, r Madaris for primary and secondary

ofeducation

2.3.2.2 Madaris for higher education 44

2.3.2.3 Madaris for female education 48

2.4 ITEHAD-I.TANZLMAT MADARIS.E-DEENIYA(ITMD) 5I

2.a.1 ll/afaq-ulMadaris a\-Salfia 53

I3

l4

2.2

2.3

37

39

:19

40

level 
40

xlt I



2.4.2 Waiaq-ul-Madaris Al-Arbia Pakistan 53

2.4.3 Wafaq -ul-Madarri Al-Shia Pakistan 55

2.4.4 Tanzeem-ul-Madaru Pakistan 55

2.4.5 Rabitah-al-Madaris Al-Islamiya 56

2.4.6 Indep.endent Madais Degree/ Awarded Institutions 
57

(Maclarts)

2.4.7 Salient Features o/Madrassa Syste m of Education 59

2,5 THE MAINSTREAM EDUCATION SYSTEM IN 61

PAKISTAN

2.5.1 Elementary Education 62

2.5.1.1 Primary level of education 62

2.5.1 .2 Middle level of education 6)

2'5'2 Secondary Education 63

2'5'2'1 Secondary level of education 64

2.5.2.2 Higher secondary level of education 64

2'5'3 Tertiary Education 65

2.5.4 Salient Features of the Mainstream System of 68
Education

CONCEPT OF CURRICULA INTEGRATION .

2.6.1 Components of Curricula Integration

2.6.2 Main Areas of Cunicula Integration

2.6.2.1 lntegration of knowledge

2.6.2.2 Integration as curriculum design

2.6.2.3 lntegration of experience

2.6.2.4 Socialintegration

2.6.3 Principles of Integated Curriculum Development

CI{ARACTERISTICS OF GOOD INTEGRATED
CURRICULA

MODELS OF CURRICULA INTEGRATION

2.8.1 The Merger Model

2.6 70

72

73

13

14

15

't5

76

78

79

80

2.7

2.8

xlv



2.9

2.8.2 The Federation Model

2.8.3 The Deep Collaboration Model

2.8.4 The Loose Affiliation Model

2.8.5 The Status Quo Model

PBL (Problem based leaming) lntegrated Curricula

Model

2.8.7 The Immersed Model of cunicula Integration

2.8.8 The Webbed Model of Curriculum Integration

2.8.9 The Threaded Model of Integrated Curricula

INTEGRATION OF ISLAMIC EDUCATION IN
MAINSTREAM EDUCATION SYSTEM I.JNDER THE
EDUCATIONAL POLICIES

2.9.1 First All Pakistan National Education Conference,

1947

2.9.1.1 Quaid-i- Azam's message

2.8.6

2.9.2

2.9.3

80

8I

8l

82

84

85

86

86

81

88

89

89
2.9.1.2 Address of federal education minister

Fazul-ur-Rehman

Sharif Commission's Report on National Education
(1959)

2.9.2.r Integration of Islamic education at

elementary level

Islamiyat as compulsory subject up to
class VIII2.9.2.2

92

93

94

94

96

98

2.9.2.3 lslamic education at higher level

I o ) n lntegration of modern knowledge in

Madarts

Proposal of the New Education Policy I 969

Indicated barrier for integration of both

the systems ofeducation in Policy, 19692.9.3.1 99



1 o a , Recommendations ofnew education 102

PolicY, 1969

2.9.4. The Education Policy, 1972-80 103

n ..,,i r Steps taken for integration in national 
104L')"'t' t education PolicY,1972

2.g.4.2 Recommendations of the education oolicy, ,0,

2.g.5 The National Education Policy, '1978 I 06

. o < r Aims of education in national education l,l
PolicY, I978

2.9.5.2 PrimarY education 108

Religious education through mosque 
1082.9.5.3 schools

, o < a Religious education through mohalla 109

scnools

Recognition of Madrassa education I l0

Integation of Islamiyat and Arabic I I I
leaming in mainstream schools

2.9.6 The National Education Policy (1992) 112

2.9.7

2.9.5.5

2.9.5.6

2.9.6.1

2.9.6.2

2.9.7.2

2.9.7.3

2.9.7.4

2.9.'1 .5

Objectives ofthe national education 117
policy, ( I 992)

Religious and moral education in national I 14

education policY (1992)

The National Education Policy 'Iqra' (1998-2010) I l5

Conceptual framework of Islamic

2.9.7.1 education in national education policy I I5

( l 9e8)
Specific objectives about [slamic

education

Policy provisions about Islamic education

Implementation strategy about religious

education

Purposed steps for integration of
education

ll8

il8

r20

l2l

XVI



2.9.8 The National Education Poticv, (2009) 123

2.g.g.l Proposed steps for Islamic 
^education 

in l2o
national education PolicY, (2009)

21O TI{E EFFORTS MADE FOR INTEGRATION OF BOTH THE t2s
SYSTEMS.

2.l1.l A comprehensive Survey Report of Deeni Madaris D6
( l96o)

2.10.2 Establishment of Special Comminee for Madaris 126
( t 961)

2'10'3 Equivalence Ce(ificates of Madaris (197 5) 177

2.10.4 Proposed Concessions for the Students of Madaris 129
(197s)

2.10.5 First International Conference on Muslim Education 130

(1977)

2.10.6 A Report of National Committee for Deeni Madaris, I 3 I

(1979)

2.10.6.1 Recommendations of national committee 132
for curricula integration

2.10.6.2 Recommendations for phySical facilities 134
in Madaris

2.10.7 Second Intemational Conference on Muslim 135

Education (1980)

2.10.8 Proposed National Commission for the Education of 136

Madaris by the University Grarts Commission

2.10.9 Suwey of Deeni Madaris under the Ministry of I39
Education in ( 1982)

2.l0.lO National Committee on Religious Educational 140

Institutions (1986)

2.10.I I Proposals ofProvincial Board of Examination for 140

Madaris

xvU



2'10'12 14rt1r.rt af s MadrossaReforms Policies in 2001

2'10'13 74o6rotsa Reforms Project (MRP)

2.t0.13.1 Objectives of Madrassa reforms project

(i/RP)

2.10.13.2 Expected results of Madrassa tefoms 
144

Project (MRP)

2.10.13.3 Status of Madarssa reform project (MRP) 144

2'10'14 Repo( of National Steering Committee (2004) 145

2'lo'15 Basic Education Improvement Project.(BEIP) 146

DIFFERENT PATTERN OF CURRICULA INTEGRATION 147

OF BOTH THE SYSTEMS

POSSIBILITIES FOR CIJRRICULA INTEGRATION OF 149

BOTH THE SYSTEMS OF EDUCATION

141

142

I43

2.11

2.12

2.t3

2.r4

CHAPTER-3

3.1

J.L

REVIEW OF RELATED STITIDIES

RESEARCH PAPERS

RESEARCII METHODS AND PROCEDURES

POPULATION OF THE STIJDY

SAMPLE OF THE STUDY

3.2.1 Sample for Questionnaires

3.2.2 Sample for Interviews

Consolidated Sample for Questionnaires
Interviews

RESEARCH INSTRUMENTS

3.3.1 Questionnaires

3.3.2 Interviews

3.3.3 DocumentAnalYses

152

154

156

t56

157

157

r59

and 166

t6t

l6t

l6l

162

3.2.3

J.)

XVIII



3.3.4 Pilot Testing for Research Instruments 162

3.4.1 Reliability ofthe Research Instrument 163

3.4 DATA coLLECTIoN 164

3'5 DATA ANALYSIS l6s

CHAPTER-4 INTERPRETATIONALANALYSISOFDATA I68

4.1 GENERAL INFORMATION 169

A.) DATA ANALYSIS OF THE RESPONSES OF MOI{TAMIM 
171

AND HEADMASTERS.

A 1 DATA ANALYSIS OF THE RESPONSES OF MOALLAMIN 
2OI

AND TEACFIERS

,1 A DATA ANALYSIS FOR THE RESPONSES OF Z:Z4'+ MzALLAMN AND M1HTAMIMoF MADARIS.

^ < DATA ANALYSIS FOR THE RESPONSES OF TEAC^HERS zro9.J AND HEADMASTERS OF ELEI\'{ENTARY SCHOOLS.

INTERVIEWS WITH ADMINISTRATORS AND
4.6 CURRICULUM EXPERTS OF MADAMS AND 277

4.1

ELEMENTARY SCHOOLS.
DOCUMENTATION OF SOCIAL STUDIES AM zso
GENERAL SCIENCE.

4.7 .11 Social Studies 281

4.7.1.i General aims and objectives of Social Studies 281

4.7.1.2 Specific objectives ofsocial Studies 282

. - , . General objectives of Social Studies 2t .o"
''''"- elementary level (Vl-VIII)

4.7.2 General Science

4.7.2.1 3;[:rc1 
aims and objectives of

4.7 .2.2 Specific objectives of General Science

4.7 .3 Analysis of Social Studies and General Science

.4.7.3.1 Intemal AnalYsis

4.7.3.2 External AnalYsis

4.8 DISCUSSIONS 290

SUMMARY, FINDINGS, CONCLUSIONS AND 
297

R.ECOMMENDATIONS

5.1 Summary

5.2. Findings

285

General ,, -

286

288

288

290

CIIAPTER-5

297

299

xrx



5.3 Conclusions 309

5.5 Recommendations 3 l0

BIBLIOGRAPHY 314

Appendix A, Questionnaire for Mohtamim of Madaris and headmasters 3r5
of mainstream elementary schools

Appendix B, Questionnaire for Moallamin of Madaris and teachers of ,"0
mainstream elementary schools

Appendix C (Urdu Version) Questionnaire for Mohtamim of Madaris ^^,
and headmasters of mainstream elementary schools

Appendix D, (Jrdu Version) Questionnaire for Moallamin of Madaris "",
and teachers of mairstream elementary schools

Appendix E, A letter for curriculum experts and educationists for the .0.
validation of questionnaire.
Appendix F, A list of experts and educationists who gave valuable .OO

suggestions for the validation of questionnaire.

Appendix G, Questionnaires dispatched and received from teachers of
Madaris and Elementary Schools from each District and their 345

Percentage
Appendix H, Questionnaires dispatched and received

Administrators from each District
Appendix I, Questionnaire for interview of administrators
cuniculum experts

from ...J+o

und 
347

xx



Fig. no.
2.1

2.2

Lists of Figures

Title
lntegated Cuniculum and teaching leaming Continuum

The Immersed Model of Integrated curricula

The Webbed Model of Curriculum Integration

The Threaded Model oflntegrated Curricula

Page no.
84

85

86

8?

2.3

2.4

xxt



Tables
No.

l.

2.

3.

4.

5.

6.

.7.

8.

9.

10.

il.

12.

13.

t4.

15.

16.

17.

18.

19.

20.

21.

List of Tables

Description

Prominent Madarrs in the Pre-British Period

Curriculum oflslyear al Mula'wassra level ofeducation

Curriculum ofllnd year at Mutdwassla level ofeducation

Curriculum oflllrd year at Mutawassta level ofeducation

Curriculum of Aama level of education

Curriculum of Sanaviya Khasa level of education

Curriculum oflst year at Aalia level ofeducation

Curriculum of IInd year at Aalia level of education

Curriculum oflst year at Aalmiya level ofeducation

Curriculum of IInd year at Aalmiya level of education

Comparision of Classes in Madaris and Mainstream Education System

Enrolment in Deeni Madaris by levels and Gender

Deeni Madaris Affitiated with Madrassa Board with Gender

Establishment year Boards of Madaris in Pakistan

Total of Madaris, Teachers and Students (2004-2005)

Structure of Mainstream education system

Numbers of Mainstream Educational Institutions in Pakistan

Number ofinstitutions, teachers and students by each level ofeducation

Duration of different classes in Madaris

Proposed Curricula for Integration

Authority for conducting the examination at different levels

Page

30

42

42

43

44

45

45

46

46

4't

49

50

53

lt

62

66

67

132

r33

134

xx



22. Populations of Madaris and Elementary Schools in Pakistan

23. Sample for Questionnaires

24. Sample for Interviews

25. : Consolidated Sample for Questionnaires and Interviews

26. Total ntmber of Madarrs and Elementary Schools in Pakistan

27 . Sample of Heads and Teachers of Madaris and Elementary Schools

28. Harmonization of societY

29. Minirnirution of religious issues

30' D.r"loprent ofa balanced personality

31. Equal chances ofprogress for the students ofboth the systems

32. Teaching ofmodem subjects in Islamic perspectives

1.t One system ofeducation can be benefited with the facilities ofother
-- svstem

34. Graduates may offer their services equally in all walks of life

35. The strengthening ofnational integrity and prosperity

36. Immensity in the curricula integration

37. Spiritual purification ofstudents

38. Equally beneficial for the both types of the students

39. Teachers need same educational efficacy

40. Teachers need same professional fraining

4l . Teachers need same in-service refresher courses

42. Satisfaction ofstudents with the teaching methods ofteachers

43. Completion of curricula within specific time

157

r58

159

160

169

170

111

172

112

\73

t?4

114

175

t76

176

t'|7

178

178

179

180

180

l8l

xx|ll



oo. Teachers may solve the problems by themselves, raised during the

teachrng lg2

45. Academic problems during the evaluation lg2

46. Problems in assimilation of papers I g3

47. Problems in scoring the papers lg4

48. Production of feed back about the teacher's teaching methods lg4

Ao Teachers approach to Head of educational institution to solve the
-' problems during the teaching lg5

Curricula of Social Studies subjects of class Mutawassta / Ylfi class are)u 
according to mental level ofelementary stage lg6

Curricula of General Science subjects of class Mutawassta /VIII class
) t 

aie according to mental level ofelernentary stage Ig7

52. Availability ofaudiovisual facilities t83

53. Usage ofaudiovisual facilities lg9

54. Availability oflibrary facilities 190

55. Usage of library facilities 190

56. Availability of laboratory facilities l9l

57. Usage of laboratory facilities BZ

<e Teachers faced difficulties during the teaching of Social Studies as

"' lndicated by the Mohtamim of Madaris.N=160 D4

.o Teachers faced difficulties during the teaching of Social Studies as

" indicated by the Headmasters of elementary schools. N='160 g4

Teachers face diffrculties during the teaching of General Science as
6u' indi.rt.d by the Mohtamim of Madaris.N=160 

195

Teachers face difficulties during the teaching of General Science as0l' 
indi.ated by the Headmasters of El.-entr.y Schools. N=150 

195

The Problems faced in curricula integration as indicated by the
62' Mohtori^ of Madaris in close ended qr.riion, and their ranking N:160 D6

63' The Problems faced in curricula integration as indicated by the 196

xxlv



Headmasters of elementary schools in close ended questions and their
ranking N=160

t^ The Problems faced in curricula integration as indicated by theu'' 
Mohto^i^ of Madaris in open ended questions and their ranking N=160 D7

The Problems faced in curricula integration as indicated by the

65. Headmasters of elementary schools in open ended questions and their

ranking N= I 60 I 98

Sussestions for improvement to more curricula integration at
oo' El"il'"ntury level as indicated by the Mohtamim of MadarisN=160 tq9

Suggestions: for improvement to more curricula integtation at Elementary

67: level

68.

69.

70.

71.

72.

73.

as indicated by the Headmasters of Elementary Schools N: I 60

Harmonization of societY

Minimization of religious issues

Development of a balanced personal ity

Equal chances ofprogress for the students ofboth the systems

Teaching of modem subjects in Islamic perspectives

One system of education can be benefited with the facilities of other

system

74. Graduates may offer their services equally inall walks of Iife

75. The strengthening ofnational integrity and prosperity

76. Immensity in the curricula integration

77. Spiritual purification of students

78. Equally beneficial for the both types of the students

79. Teachers need same educational efficacy

80. Teachers need same professional training

8l . Teachers need same in-service refresher courses

82. Satisfaction ofstudents with the teaching methods ofteachers

83. Completion of curricula within specific time

200

201

202

202

203

204

205

205

206

207

207

208

209

209

2t0

2t1

2|

xxv



84.

85.

86.

87.

88.

212

213

2t3

214

215

oo Heads of educational institution help the teachers to solve the problems
"'' during the teaching 2rc

on Curricula of Social Studies subjects of class Mutawassla / VIII class are
'"' according to mental level ofelementary stage 217

or Curricula of General Science subjects of class Mutawassra /Vlll class
''' are according to mental level ofelementary stage 217

92. Availability ofaudiovisual facilities 218

93. Usage ofaudiovisual facilities 219

94. Availability oflibrary facilities z2O

95. Usage of library facilities 221

96. Availability of laboratory facilities 222

97. Usage of laboratory facilities 223

oa Teachers face difficulties in curricula of Social Study as indicated by
the Moallamin of MadarisN=4l, ,rO

Teachers face difficulties during the teaching of Social Study as

indicates by the teachers ofmainstream system ofeducation. N=512 224

Teachers face difficulties in curricula of General Science as indicated
by the Moallamin of MadarisN=45?

225

r^r Teachers face difficulties in curricula of General Science as indicated
by the teachers of mainstream system ofeducation N=512 

225

The Problems faced in curricula integration as indicated by the
102. Moallanin of Madaris in close ended questions and their ranking

N=452 
226

103. The Problems faced in curricula integration as indicated by the teachers 227

Solution of problems by the Teachers

Academic problems during the evaluation

Problems in assimilation of papers

Problems in scoring the papers

Production offeed back about the teacher's teaching methods

99.

100.

\

xxvi



106.

t07.

108.

109.

110.

111.

112.

113.

of elementary schools in close ended questions and their ranking

N=452

The Problems faced in curricula integration as indicated by the

104. Moallamin of Madaris in open ended questions and their ranking

N=452 228

rn < The Problems faced in curricula integration as indicated by the teachers
I vJ 

of elementary schools in open ended questions and their ranking N:512 229

Suggestions for improvement to more cunicula integration at

Elementary level as indicated by the Moallanin of Madaris N=452

Suggestions for improvement to more curricula integration at

Elementary level as indicated by the teachers of schools N:5 1 2

Harmonization of society

Minimization of religious issues

Development of a balanced personality

Equal chances ofprogress for the students ofboth the systems

Teaching ofmodem subjects in Islamic perspectives

One system of education can be benefited with the facilities of other

system

114. Graduates may offer their services equally in all walks of life

115. The strengthening ofnational integrity and prosperity

116. Immensity in the curricula integration

1 17. Spiritual purification ofstudents

118. Equally beneficial for the both types ofthe students

119. Teachers need same educational efficacy

120. Teachers need same professional training

121. Teachers need same in-service refresher courses

122. Satisfaction of students with the teaching methods ofteachers

123. Completion of curricula within specific time

230

231

l))

733

234

235

235

iJo

238

239

239

240

241

241

242

xxv



,r, Teachers
'- " teaching

may solve the problems by themselves, raised during the

125. Academic problems during the evaluation

126. Problems in assimilation of papers

127. Problems in scoring the papers

128. Production of feed back about the teacher's teaching methods

,ro Teachers approach to head of educational institution to solve

'"' problems during the teaching

243

243

244

245

245

the

246

247

249

2s0

251

252

253

254

255

255

256

257

, ^^ Curricula of social studies subjects of class Mulawassta / YIII class are
t'u' 

according to mental level o[elementary stage

, ^, Cunicula of general science subjects of class Mutawassla / VIII class are

'" according to mental level ofelementary stage

132.

133.

134.

135.

136.

137.

l3 8.

139.

r40.

141.

t42.

t43.

Availabitity of audiovisual facilities

Usage of audiovisual facilities

Availability of library facilities

Usage of library facilities

Availability of laboratory facilities

Usage of laboratory facilities

Harmonization of society

Minimization of religious issues

Development of a balanced personality

Equal chances ofprogress for the students ofboth the systems

Teaching of modem subjects in Islamic perspectives

One system of education can be benefited with the facilities of other

system

144. Graduates may offer their services equally in all walks of life

145. The strengthening ofnational integrity and prosperity

257

258

259

xxvlll



t46.

147.

148.

149.

I 50.

151.

152.

I53.

t54.

155.

156.

157.

r58.

r 59.

160.

161.

162.

r 63.

t64.

165.

166.

167.

Immensity in the cunicula integration

Spiritual purifi cation of studens

Equally beneficial for the both types ofthe students

Teachers need same educational efficacy

Teachers need same professional training

Teachers need same in-service refresher courses

Satisfaction ofstudents with the teaching methods ofteachers ,

Completion of cunicula within specific time

Solution of problems by the teachers

Academic problems during the evaluation

Problems in assimilation of papers

Problems in scoring the papers

Production of feed back about the teacher's teaching methods

Teachers approach to head of educational institution to solve the

problems during the teaching

Curricula ofsocial studies subjects ofclass Mzlawassta /YIll '

class are according to mental level of elementary stage

Cunicula of general science subjects of class Mutdwassla Nlll
class are according to mental level of elementary stage

Availability ol audiovisual facilities

Usage of audiovisual facilities

Availability of I ibrary facilities

Usage of library facilities

Availability of laboratory facilities

Usage of laboratory facilities

2s9

260

261

261

ldl

263

264

264

265

266

266

261

268

269

269

210

271

272

ll)

274

275

276

xxlx



LIST OF ABBREVIATIONS

o/o Percentage

t Summation

A Agreed

A.D. Anno Domini (It is Latin word which means

the number ofyears since the time ofJesus

Christ)

A.V.aids ' Audio-Visual Aids

BEIP Basic Education hnprovement Project

BISE Board oflntermediate and Secondary

Education

C.T

D.A.

d

df

EMIS

HSSC

IRP

ITMD

KP

PBL

PMEB

Certificate of Teaching

Disagreed

died

Degree of freedom

Education Management Information Systenr

Higher Secondary School Certifi cate

Institutional Reforms Programme

It eh ad-e- Tanzim at Madari s -e- De eniy a

Khyber Pakhtunkhwa

Problems based learning

Pakistan Madrassa Education Board



MRP

SA

SDA

SSC

UD

UGC

U.K.

U.S.A.

Madr as s a Reform Project

Strongly agreed

Strongly Disagreed

Secondary SchooI Certifi cate

Undecided

University Grants Commission

United Kingdom

United State of America

xxx i



CEAPTER 1

INTRODUCTION

Islam started with the injunction 'Iqra' meaning "read". ln Islam, seeking

knowledge is a sacred obligation. The Holy Quran asserts: "Are those who know and

those who do not lsrow equal?" (Al-Quran, 39-9). In Surah Al-Baqarah, Allah

Aknighty revealed, "He (Allah) ganteth wisdom unto whom He will, and he unto

whom wisdom is granted, he truly hath received abundant good. But none remember

except men of understanding" (Al-Quran, 2-269). Islam does not make any division

and distinction in knowledge. The Holy Prophet (+J +L 'ijr sl-) was reported to have

said, "Seek lcrowledge even if you have to go to China" (Alvi, 2001). Seeking

knowledge has been an integml part of the Islamic tradition. Knowledge is not limited

to religious knowledge only; it is the knowledge ofalI available things at a particular

time (Bilgrami, 2001).

The first educational institution in Islam started at the house of Zaid-bin-Arqam

in the valley of the Safa Hill, where the Prophet Hazrat Muhammad (&r +t 'xl "!-)
himself was a teacher and some of his early followers became his students (Shah,

2007). The Holy Quran and the sayings of the Holy Prophel Hazrat Muhammad ( "l-
&r.rL i) were the curricula of that institution (Qasim, 2005). After the migration of

Holy Prophet (&J Cl' ,ill sl-) from Makkah to Medina, a regular Madrassa, namely

"Suffa" was established on a site adjacent to the east of the Prophet's Mosque at

Medina (Usmani, 2002). The captives of the battle of Badar who could read and write

were engaged for teaching reading and writing to Muslims (Shalaby, 1954).



Mosques hold a very important position in Islamic society. Many grand

universities and Madaris were set up in the mosques or in the adjoining buildings in

different cities of the Islamic state (Shahid, 200). In the times of the Umayyad and

the Abbasid, the Madaris were attached to mosques set up by religious minded

affluent persons and also by the govemment for the children aad grown up persons

of all communities (Khan, 1985). During the Abbasid period, the Seljuk Vazir,

Nizam-at-Mulik established a major official academic institution known in history as

the Madrassa-e-Nizamiyyah in Baghdad (Mansoor, 1997). He set a state Madaris

system of education in various Abbasid cities in the l lth century where, grammar,

poetry, Iiterature, logic, mathematics and other disciplines were taught with Arabic

and Persian as medium ofinstruction (Shalaby, 1954).

In India, in 1828, the East India Company stopped the use of Persian in the

Indian courts and replaced it with English. Soon after that, a decision was taken by

the British govemment to declare English as the medium of instruction and several

oppressive measures were adopted to create a new system of education in India

(Kaur, 1985). Muslims felt that the new system would lead the Muslims to

secularism and westemisation (Ziyaudin and Desai, 1978). In 1853, when Lord

Macaulay was determined to declare English as medium of instruction in educational

institutions in India, Muslims strongly opposed British pronouncement which they

thought would destroy India's cultural heritage and Islamic religious spirits (Kaur,

1985). Therefore, Moulana Muhammad Qasim Nanutwi set up Madrassa Deoband

on May 30, 1866, only for religious education (Usmani, 2002). Similarty, some other
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religious institutions were established which offered facilities of leaming for the

Muslims of the sub-continent. These facilities were provided in Madrassa

Mazahirul-Uum, Saharanpur (1869), Madrassa Manzarul-Islan, Bareily ( 1903),

Madrassatul-Wajziz Lucknow (1919) (Ziyaudin and Desai 1978). It was a point

when distinction started in knowledge. Religious scholars felt that the British

education system would eliminate Muslim identity. Muslim scholars tumed to

religious education and leaming of English was considered as a non-Islamic act

(Rahman and Mansoor, 2002).

During the same period, some institutions for the modem education were also

established in India, benefiting from the Western experiments in the field of

knowledge, learning and education. The Aligarh Movement was the first modernistic

movement launched by Sir Syed Ahmad Khan, which resulted in social change

among Indian Muslims (Rahman and Mansoor, 2002). A group of Muslim thinkers

of the Nadva Movement was of the view that Aligarh and Deoband movements were

taking two extreme positions with regard to the education of Muslim community.

They aimed at reforming and harmonizing the old religious sciences curriculum with

the modem trends and demands ofknowledge (Rahman, 2002).ln this way, different

attempts were made to integrate the curricula ofthese two systems of education and

institutions were established like the Jamia Millia Islamia, Delhi, Jamia Nazimia

Lucknow, Madrassa AaliaRampur etc. (Ziyaudin and Desai, 1978).

At the time of independence, there existed both the British system ofeducation



and religious system of education. The gulf between these two systems widened

with the passage of time. Madaris arranged themselves on sectarian lines (Sajjad,

2005). The students of these Madaris had deep emotional attachment with their

schools of thought. The followers of different sects could not make a united or

homogenous group @ahman and Mansoor, 2002). Therefore, every sect had its own

regulatory system of Madaris and was affiliated with one of the five Madrassa

Boards in Pakistan (Marsoor, 1997). The curriculum taught in most of these

Madaris was known as Dars-i-Nizami after the name of Mullah Nizam-ud-Din

Sihalvi, who had updated the religious curriculum about 250 years ago (Rahman and

Mansoor, 2002).ll is generally held ihat the graduates of these Madaris had limited

understanding of modem world and their life was restricted to mosques and

Madaris. Except mosques and Madaris, they were unable to play their useful role in

modern societal practical activities due to the lack of knowledge about modern

subjects and social training (Mansoor, 1997).

Different attempts seemed to have been made to weld together these two

systems of education by integrating the curricula so that these two systems could

interact with different linkages. But the gaps and flaws of integration of curricula

had not been filled. The students coming out from the mainstream system had little

awareness of the religion and Islamic education, whereas those passing out from

religious schools were usually unaware of the world outside (Rahman and Mansoor,

2002). This resulted in stratification and disruption of society.
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In response to the situation described above, different types of sporadic

efforts, however, continued to integrate the curricula of mainstream and religious

systems of education, which could fulfil the requirements of these two systems in

Pakistan. There was no scientific and systematic study conducted on integration of

curricula of Madaris and mainstream institutions in Pakistan. So it was necessary to

find out the possibilities of cunicula integration of both the systems, which may

fi.rlfil the requirements of religious education as well as mainstream education. This

study represents an attempt to probe into the process of integration of cunicula of

these two systems ofeducation.

I.I- STATEMENT OF THE PROBLEN{

In Pakistan, tbe Madaris and schools systems have been functioning on parallel

lines giving different tlpes of product to the nation. Students coming out from

mainstream system of education had little awareness of religion, whereas those passing

out from Madaris were usually unaware of the world outside. Several efforts had been

made to integrate the curricula of botl systems to produce such leamers who were fully

equipped with religious and modem education. This study was conducted to analyze the

efforts made and factors affecting the process of integration of curricula of Madrassa

and mainstream systems of education at elementary level in Pakistan. It carried out the

analysis ofthe institutions teaching integrated cunicula ofboth the systems and find out

as io how far they had been successful to impart religious and modern education

simultaneously. It was necessary to find out the possibilities of establishing such

institutions which could fulfill the requirements of religious education as well as



mainstream education. The study involved a thorough review of related literature,

analysis of documents of institutions and collection of data from heads and teachers of

both institutions i.e. Madaris and elementary schools of tle mainstream system. An

investigation into the problem further involved analysis of data from different

stakeholders ofboth the systems for having a complete Picture ofthe problem.

r.2- OBJECTIVES OF THE STUDY

The objectives ofthe study were as under:

l) To review the efforts made for integration of cunicula of Madaris and mainstream

schools in Pakistan. 
.

2) To study the nature and pattem of integration of curricula at elementary level in

Pakistan.

3) To identify the factors influencing the process of integration of curricula at

elementary level ofboth the systems in Pakistan.

4) To explore the prospects of integration of curricula for both the systems at

elementary level.

I.3 DELIMITATIONS

The study was delimited to the following:-

l) Only male institutions ofthe system ofeducation;

2) Only Madaris (Madaris for Kutab /Islamic literature) and provincial elementary

schools;

3) Only the subjects ofSocial Studies and General Science for class VIII;



r.4- RESEARCH QUESTIONS

Following were the major research questions explored in the study:

l) wlat were the major efforts made under different educational policies and

plans to integrate the curricula of both the setups?

2) What was the condition of both the systems of education in terms of integration

of curricula?

What were the problems of integrated curricula at elementary level in both the

systems?

What were the opinions of educationists, educational expe(s and religious scholars

about the integated curricula at elementary level in both the systems?

What were the possibilities of integrated curricula of both the systems?

1.5. SIGNIFICANCE OF'TIIE STUDY

Significance of this study may be described from several angles. The findings of

the study are likely to serve as a source of guidance lo the Mohtamim, Moallamin,

headmasters and teachers of Madaris and mainstream schools at elementary level. They

would be able to find the factors affecting the process and the loopholes of integation of

cunicula at elementary levels of both the systems.

Findings of this study are likely to be helpful for the management bodies of

Madaris and mainstream system of education for the identification of problems

associated with the implementation of curricula inte$ation in Madaris and elementary

schools. Moreover, they would have valid suggestions to overcome these problems and

3)

4)

5)

;



propose some measures to be taken by lhe Madaris ard schools system authority in this

regard.

The research findings of this study would help the curriculum developers,

textbook writers and the religious experts in identifting the problems of integrated

curricula. It would be helpful and beneficial for policy makers and educational

practitioners in understanding the similarities and contradictions in integration of

curricula of both the systems.

The findings of the study would also be useful for different agencies and

NGOs making efforts to bridge up the nvo:systems of education. This research

would pave the way and provide a strong baseline for the future researchers working

in this area.

1.6 RESEARCH METHODOLOGY

The study was descriptive in nature and the method of study involved survey,

interview and document analysis. It focused on an analysis of efforts made for the

integation of curricula of Madrassa and mainstream education systems at elementary

level in Pakistan.

I.6.1 Population of the Study

Population of the study comprised Mohtamim and Moallamin of Deeni Madaris

and Headmasters and teachers of mainstream elementary schools in the four provinces



of Pakistan. According to National Educational Census 2007, their estimated number

was I 1006 and 13251 respectively (EMIS, 2007).

1.6.2 Sample of the Study

Sample of the study consisted of 1664 with the break up of 1600 for

questionnaires and 64 for interviews. In the selection of the sample various steps were

taken to ensure its representative-ness. For this purPose, sample for questionnaires and

interviervs of respondents were selected by random sampling technique. Detailed

description of sample is given as under.

'

1.6.2.1 Sample for questionnaire

Suatified rardom sampling technique was adopted to s"l""t the sample for

questionnaire which consisted of 1600 respondents with a breakup of, 160 Mohtamim

Qreads of Madaris). 160 Headmasters of Elementary schools, 640 Moallamin (teachers of

Madaris) and 640 teachers of elementary schools. There were 105 districts in all the four

provinces of Pakistan. Sixteen districts (15%) of the total population were selected

randomly as sample from all the four provinces of Pakistan; 10 Madaris and I 0 elementary

schools were selected from each disfict. From each sample educational institution, an

administrator of educational institution and four teachers teaching at elementary level were

randomly selected for the sample.



1.6.2.2 Sample for Interview

The sample for interview consist of 64 with the break up of 32 stakeholders

from each strearn of Madaris and mainstream system of education was selected by

random sampling technique for conducting their structured interview' Random

sampling technique was adopted to select the sample with a breakup of , 16 Mohtamim'

16 religious scholars, 16 headmasters of elementary schools and l6 cuniculum experts

mainstream system of education'

1.7-RESEARCII INSTRT]MENTS

Three types of instruments were used to collect data for the study'

Trvo questionnaires (five points rating scale) were constructed, one questionnaire

for the administrators and the otler for the teachers of Madaris and elementary schools

for the purpose of exploring possible areas of integration of both the systems' Both the

questionnaires consisted of close ended and open ended questions'

1.7.2- Intcrviews

Religious scholars, Mohtamim of Madaris, Headmasters of elementary schools and

curriculum experts (cuniculum wing), were selected randomly for conducting their

interview for the purpose of exploring possible areas of integration of both the systems.

1.7.3- Document AnalYsis

Document analysis was done to collect base line data regarding the efforts made lor

curricula integration. The two subjects viz, Social Studies and General Science of class VIII

were analyzed for identifiing the possibilities of cunicula integration as document analysis.
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1.8 COLLECTION OF DATA

The research instruments were administered by the researcher himself in the

approachable sample institutions and procedure of mailing was adopted for the rest

of institutions taken as sample. The researcher personally conducted the interviews

ofreligious scholars of Madrassa Boards, Mohtamim of Madaris, headmasters and

experts of cuniculum.

1.9 ANALYSIS OF DATA

Collected data was tabulated and analysed by using Chi-square test for

homogeneity ofproportions and percentage method. The data was analyzed in the light of

objectives through male administrators and teachers of Madaris and elementary schools

of rhainstream education system. The findings were extracted, conclusions finalized, and

recommendations made in light thereof.

r.1O DEFINITION OF KEY TERMS

The definitions ofdifferent terms used in the study are given as under:

l.10.1 Integration

Integration is a process in which separate components or subsystems are

combined and problems in their interactions are addressed.

1.10.2 Curriculum Integration

It may be defined as a curriculum approach that purposefully draws together

lorowledge, skills, attitudes and values from within or across subject areas to develop

a Etore powerfir I understanding of key ideas. Cuniculum integration occurs when

il



components of the curriculum are connected and related in meaningful ways by both

the students and teachers.

1.L0.3 Madrassa

Madarassa is an educationat institution teaching religious subjecs generally

organized by the concerned religious scholars. ln Arabic word "Madrassa' mean

center of Ieaming and its plural is " Madaris"

I.10.4 Mainstream Elementary Institutions

It refers to institutions of formal education running under public administration

impaaing education up to class VIII.
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CHAPTER2

REVIEW OF RELATED LITERATURE

This study aimed at analyzing the efforts, problems and prosPects of integration

of curricula of Madrassa and Mainstream systems of education at elementary level in

Pakistan. This chapter on review of related literature comprises two pafts. First part deals

with conceptual framework integation of cunicula of Madrassa and mainstream systems

of education whereas second part deals with the major researches done in the area under

investigation. Major concepts discussed in this chapter pertain to different aspects of the

topic. \\ftile reviewing the related literature the following aspects were kept in view:

l) An overview of education in Islam.

2) The Madrassa education system in Pakistan.

3) The mainstream education system in Pakistan.

4) Concept of curricula integation.

5) Integration of Islamic education under the educationaI policies.

6) The efforts made for integration of education.

7) Major studies done on the topic under investigation.

2.I AN OVERVTEW OF EDUCATION TN ISLAM

2.1.1 Islamic Concept of Education

Islam is a natural religion and is according to nature ofhuman being. Islam started the

universal campaign for promotion of leaming. It covered major part of the whole world

within limited period of time (Saleem, 1988). Islam initiated the obligatory and compulsory

education for the whole mankind for the first time. So the slogan "Education for all" was
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raised firstly in the religion of Islam (Qasim, 2005). Islam does not stand for any

discrimination in the acquisition of knowledge by men or women or societal difference of

classes e.g. upper or lower. In fact, the first institution ofeducation in Islam was established

in Makkah. In Islam every one could get education according to his capability. It has

prescribed the best rules and regulations for living a sacred [ife. These rules and regulations

are given in the Holy book Al-Quran and had been practiced by the Holy Prophet Hazrat

Muhammad (J-; rJ. rl sl-). The Holy Quran prescribed the best code of conduct for

Muslims and laid great emphasis on attainment of knowledge (Khan, 1986). There is a great

difference in the purposes of attainment of knowledge in Islam and other religions. Other

religions give importance to attainment of knowledge of worldly affairs, whereas Islarn

emphasizes it for.the attainment of knowledge for the pleasure of Allah (Khan, 1986) Due

to this reason, seeking knowledge has been an integral Part of the Islamic tradition. Islam

does not make any division and peculiarity in knowledge. The knowledge is not limited to

religion but obtaining the information and knowledge ofall available fields is appreciated by

Islam. Importance of knowledge in Islam has been emphasized both in Holy book Al-Quran

and traditions of the Holy Prophet (,J--r !L nt .,.L) (Usmani, 2002).

2.1.2 Significance of Knowledge

Islam grants paramount significance to education and learning. It wants such

education for Muslims which can provide them knowledge and equip them to lead superior

life. The leaming should enable them to understand the etemal and spiritual realities of life

(Ziyaudin and Desai, 1978). It should also prepare Muslims for attainment of knowledge to

get the proximity and desire of Allah. Below are some ofthe verses about the significance of
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education in Holy Quran, and the sayings of Holy Prophet Hazrat Muhunmad ( 1+ 'i' d-

&r).

2.1.2.1 Significance of knowledge in the light of Quran

Quran gives much importance to education. Some verses are mentioned below:-.

l) First verse of this Holy book revealed to Prophet Muhammad (d-r 1+ '!l st-),

instructed the Prophet to "READ".Islam started with the injunction 'IQM' meaning

"READ". The Quran says: "Read, in the name of thy Lord who created man from a

clot. Read and thy Lord is the Most Bounteous, who teaches by the pen, teaches man

that which he knew not" (AI-Quran 96: l-5).

2) Allah commanded His messenger to pray to Him in Holy book: ".O My Lord!

advance me in knowledge" (Al-Quran 20:ll4).

3) In Islam, seeking knowledge is a sacred duty. The Holy Quran asserts: "Are those

who know and those who do not know equal?" (Al-Quran 39:9).

4) "He Q\llah) granteth wisdom unto vrhotn He will, and he unto whom rvis,lrlt is

granted, he truly hath received abundant good. But none remember except men of

understanding" (Al-Quran 2 :269).

5) "And when it is said, come up higher! Go up higher; Allah will exalt those who

believe among you, and those who have knowledge, to high ranks. Allah is informed

of what ye do" (Al-Quran 58: I 1).
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2.1.2.2 Significance of knowledge in the Light ofTraditions ofthe Holy Prophet

l) Hazrat Anas fajE il ;:.4) reported that the Messenger of Allah said: Search for

knowledge is compulsory upon every Muslim male and Muslim female (Ahmed,

2009).

2) Hazrat Ayesha reported: Superiority in education is better than superiority in the

Divine service. And the root ofreligion is abstinence (Alvi, 2001).

3) Hazrat Anas fdc A ;2)) reported that the Messenger of Allah said; "Search

knowledge though it is in China" (Alvi, 2001).

4) Hazrat Ibn Masud (AiE ;itl ;:4) reported that the Messenger of Allah said; "There

is no envy except for two: a man whom Allah has given wealth and whom He

gave power for spending it for cause of truth and a man whom Allah has given

wisdom and who acts up to it and teaches it (to others)" (U2ma,2007).

5) Hazrat Kasir-b-Qais ('b 
^t ;:4) reported; "Certainly the superiority of a learned

man over llie pio,.rs worshipper is like tlie superiority of thc full moon-lit night to

the rest of the stars; and verily the learned are the heritage of the prophets, and the

prophets left for heritage no silver or gold coins, but they left learning. So

whosoever acquires it, acquires a suflicient fortune" (Hassan, 2003).

2.2 THE MADRA,S,S,4 EDUCATION SYSTEM

2.2.1 Etymological Explanatiot of Madaris

The word " Madrassa" is used in Urdu, Arabic, Turkish and Persian languages

almost with similar meanings. The word Madrassa comes from the word "dars" which
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means "lesson", "to teach" or "to leam" (Qasim,2005). In Arabic, the word " Madrassa"

means center of leaming and its plural is "Madaris". The general meaning of the word

" Madrassa " is school (the place where something is taught) and its secondary meaning is,

an educational institution offering Islamic learning (Shahid, 2009). In nulshell, Madrassa

means"a place of menlal exercise." There are two categoies of Madaris; Quranic Madaris

and Kutab Madaris.

Most of the Muslim families send their children to Madaris for Quranic education

(Nazra Quran and Hifr). Tlte Quranic Madarrs focus on recitation and memorization of the

Holy Quran. At primary school level, educational aims of the Madarisare to develop skills

in reading and reciting the Hoty Quran, while at the secondary school level, the Madrassa

imparts, skills pertaining to read and writ Arabic and Persian languages (Qasim, 2005).

Over the time, Madrassa was raised to Dar-ul-Uoom (College) which literally means

"house of Islamic sciences" (Shami, 2006). The curriculum of Dar-ul-Uoom included

reading and interpretation of the Holy Quran and traditions (Hadith) of the Prophet

Muhammad (&r +t' ,Irl ,J-), Study of theology and Shariat (lslamic law). The

metaphysical and logical leaming were also included (Shami, 2006). The interpretation of

the Holy Quran, in-depth study of the fuabic language, including grammatical and

lexicographical knowledge as well as classical Arabic and Persian secular literature,

Shariah law and the knowledge of Arithmetic etc. are taught in Jamia (Qasim, 2005). So

religious institutions are of four types i.e. (1| Mahab (2) Madrassa (3) Dar-ul-Uloom (4)

Jamia. These types are corresponding to primary school, secondary school, college and
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university. The female Madrassa is called Madrassat-ul-Bannat. The Head of Madrassa is

known as Mohtamiml Principal etc. (Shami, 200Q. The majority of the Madaris are

fulltime institutions where free accommodation, books and all other basic necessities of life

are provided to the students.

Madaris or Makateb are usually attached to mosques and provide basic Islamic

education, e.g. reading and memorization of the Holy Quran. These educational

institutions provide advanced instruction in Islamic education. According to Ibn-i-

Khaldun, there were two main streams of knowledge: Al-uloom .Vaqlrya (Religious

Disciplines/ transmitted sciences) and Al-uloom ol-Aqliya (Cultural Sciences/ Rational

Sciences) (Khaldun, 2000). Similarly Al-Ghalazi, distinguishes clearly between two

types of curricula of education: Al-uloom Fan-i-Ain (Compulsory Knowledge) and

l/-uloom Farzi-i-Kafaye (Optional IGowledge) (Rahman and Mansoor, 2002). As a

Muslim thinker, Shah Wali Allah laid emphasis on Islamic Knowledge i.e. Quran,

Hadith and Fiql (Rahman and Mansoor, 2002). Madrassa education covers about 20

subjects and halfofthe curriculum includes those subjects that are strictly religious in

nature. The textbooks used for religious subjects generally date back to the seventh

century (Shami, 2006).

2.2.2 Evolution of Madaris itr the Era of Holy Prophet fd..r lrlt .11 ,.r,a)

Islam gives the highest importance to leaming. A very famous Hadith of Prophet

Mohammad (J--r +t- al sl-) is, "Seek knowledge even if you have to go to China

@aihaqi, 2006)". Seeking knowledge has been an integral part of the Islamic tradition.

The first educational institution in Islam started at the house of Zaid-ibn-Arqam in the
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valley of the Safa Hill, where the Prophet Muhammad (&J cL ,i!t ,L) himself was a

teacher and some of his early followers became his students (Qasim,2005). The curriculum

ofthat institution consisted ofthe Holy Quran and the sayings ofthe Holy Prophet Hazrat

Muhammad f&r llc ij,r ,J-) (Ahmed, 2005).

The second independent learning center was established in the house of Hazrat

Abu Bakar Siddque 1t-u itt izt) where he himself catered the Quranic education and

teachings of Islam to new Muslims. In this house, Hazrat Abu Bakar Siddque ( bt izt

&/ convinced the four well-known people of Makkah, Hazrat lJsman 1+ i$l u7-t), and

Hazrat Saad bin Abi-Waqas 1t:o iitt , ir, Hazrat Tallha 1t'o ht .jz.:) and Hazrar Zubir

(A-b iitl ui)) who embraced Islam. Similarly, Usman-bin-Mazmoon f{b ,i,t .Frr, nb,

Salma and Abu Ubyada (A.b. ;tl ,Jt' )) also embraced Islam in this house (Yousaf, 1984).

Hazrat Fatima-bint-i-Khittab was the sister of Hazrat Umar-bin-i-Khittab ( uel

+ic- ,ly lSecond caliph of Istam). She embraced Islam along with her husband Hazrat

Saeed-bin-Zaid 1l.b )\l t.' t). Hazrat Khtbab-bin-Arat ({e }tt h, taught them the

teachings of the Holy Al-Quran in their house (Qasim, 2005). In this way, the house of

Hazrat Fatima-bint-i-Khittab became the center of learning for the new Muslims.

Before the migration of Holy Prophet (f-r !L nr ,,1-), first Madrassa was

established in the Mosque of Zariq situated in the central part of the city of Medina where

Hazrat Rafi (t-b. iitl ;2r) worked as the Moalim (teacher); second was established in the

Mosque of Quba situated in the Northern part of the city of Medina where Hazrat Salam
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(A.b itt ,p)) worked as the Moalim, third Madrassa was established in Naki-ul-Khismat,

situated at the distance of one mile form the city of Medina, in the house of Hazrat Saad'

bin-Zaru 1* itt , b.t) where Hazrat Masab-bin-Umiar (r'ic ot ,2.1 worked as the

Moalim (teacher) (Qasim, 2005).

After the migration of Holy Prophet Hazrat Muhammad (rl-r d' ^l ,J-)

from Makkah to Medina, a regular Madrassa, named the Madrassa Ahle-Suffa was

established on a site adjacent to the east of the Prophet's (&.r +:' ;t rl-) mosque at

Medina. Hazrat Ubada-bin-Samit fljc 6l u11) was the primary instructor there. Hazrat

Abu Huraira (4o Al .i)), Hazrat Mu'az-bin-Jabal (rb ,ilt ,2t), Hazrat Abu Zar

Ghaffari (a:e ;3!l ,2)) and other well known companions (Sahaba) of the Holy Prophet

(rl-r +r- ,:r,r s!-), were among the slvdenls of Madrassa Ahle-Suffa (Saleem, 1988). The

figure of Ahle-Suffa remained different at different occasions. At one occasion 400

students were present in this Madrassa. The curriculum of that institution was the Holy

Quran and the sayings of the Holy Prophel Hazrat Muhammad (C-r +t ':,t .r-) (Qasim,

2005). The graduates of Ahle-Suffa were sent to different parts ofthe country to educate

the new Muslims and they worked there as teachers. The houses of hosts happened to be

a Madaris for the general people (Mansoor, 2002). The Holy Prophet Hazrat Muhammad

(J-: +J. ^t .t"-) appointed different Moallamin (teachers) in different cities i.e. Hazrat

Umar-bin-Hazam (b Al ;i)) was sent to Nijjar Tribe, Hazrat Mu'az-bin-Jabal was

appointed for Ahl-i-Yaman while Hazrat Abdullah-bin-Masooad f4b i:tl ,r't) and

Hazrat Abdullah-bin-Sami 1t c iitt .b) were appointed for the people of Medina

(Yousal 1984).
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2.2.3 -Erpansion ofEducation under the four Pious Caliphs

The system of education in early ages inaugurated by the Holy Prophet ( nt ,l-

el-.r +J'1 and expanded by his companion, created a wonderful drive for education

amongst the Muslims. It was organized in the mosques on a purely voluntary basis and

imparted entirely free education for all (Qasim, 2005).

Following the consequent archetype of Prophet Hazrat Muhammad f cL ,r,r .l-

pl-.r) magnificent steps were taken by the four pious Caliphs in order to approach towards

strong Islamic educationa[ structure. Till the era of Caliphs, education was considered a

religious obligation of Islam (Hameed, 2p03). Hazrat Abu Bakar flje ,irl ;:, was the

adherent of the Prophet Hazral Muhammad (J-.r CL nt -.1-) in every societal movement

including education. Another contribution of Hazrat Abu Bakar Siddque (a.:c ):ut . " ')

was the collection of the verses of Quran after the slain of large number of Huffiz afler

the battle of Yamama. In the era of Hazrat Abu Bakar Siddque (rie hl ,?1) th"

compilation of Quran as a book was completed (Haq, 
.I997).

Hazrat l)mar 6'c ht .,p:) worked for education splendidly. He established

Makateb in all conquered areas with remunerated mentors. During the caliphate of

Hozrat lJmar 1rjc iitt til) special arrangement was made, along with the teaching of the

Quran, for the teaching, leaming and dissemination and publication of lhe Hadith lore

also (lbrahimy, 1997). HufJhz-e-Quran were sent to several regions of the state to teach

Quran, e.g. Hazrat 1Jb:adah-bin-Sdmit (ie irl Li)), Hazrot Mu'-az-binJabl (a i$ 
".z-1)
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and Hazrat Abu DardE 1t:c itr t?.) were sent to Syria. (Haq, 1999). Hadith was given

equal importance in this era.

Afterwards, core contributio n of Hazrat Usman (.Uc 'll ;..l,) u6or,

education was to bond the Muslims on one text in reading Quran. A number of authentic

copies of Quran were sent to different parts of the state (Hameed, 2003). Hazrat Usman

1+:c itt t?L) himself was a great scholar of the Holy Quran and was a "Hafiz". He was

well-versed in "Shan-e-Nuz l"'i.e. the chronology of revelation ofvarious verses and the

chapters of the Holy Quran, and was accredited an authority on the same (lbrahimy,

1997). He was among the few Companions rvho excelled in deriving laws from the verses

ofthe Holy Quran (Haq, 1999).

Hazrat Ali 1t-t ht 
'?t) was competent enough in the matters concerning

justice. His verdicts and judgments had been mentioned in history books. He was also

estimable on'laws of Hajj'. Even Hazrat Umar ({c iitt,At) asked him the laws of Hajj

during his time (Haq, l999).

2.2.4 -Expansio n of Madaris Education in Arab World

Leamed Muslims were dedicated to making the teachings of the Quran more

accessible to the Islamic community. They taught the Quran at different places and in this

way, these places were known as the Madaris. The Madaris could be Iocated in a variety

ofvenues: mosques, private homes, shops, tents and in the open places (Haq, 1999). The

core idea of Maktab/ Madrassa in the primordial era of Islam was about the basic
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Quranic and religious leaming. Imam Shdfi says that, "my mother admined me in a

Maklab where I leamt Qurin; afterwards I got admission in Masjid. Tillthe age of seven,

I learnt Qur5n in Malaab then I went Basra for further education" (Hameed, 2003). ln

many mosques there were different halls and annexes to provide accommodation for

classes as well as residence for students and teachers (Shalaby, 1954). The mosques were

built in all the tenitories under the Islamic sovereignty. The mosques were centers of

instruction. In these centers the precepts and injections of Holy Quran were taught in the

light ofthe Seeral ofthe Prophet (Ibrahimy, 1997).

After the creation of Madrassa as separate institution, the mosque itself was used

for the purpose of prayers and leaming. lv{oreover, every great mosque built by Muslim

emperors had a full-fledged Madrassa attached to it (Qasim, 2005). Libraries were

necessary component of these educational institutions and residential arrangements for

students and teachers were distinctive features of these Madrassa which were the

precursors ofthe residential colleges and the British Universities (Shalaby, 1954).

2.2.4.1 Expansion of Madaris in Umayyad Period

In the times of the Umayyad, to bring education within the reach of common

people, the Caliph and men of mears constructed mosques, with attached schools and

accommodation for students and teachers (Hamiduddin, 1967). Madaris were attached to

mosques set up by religious minded a{fluent persons and also by the government for the

children and grown up persons of all communities (Khan, t985). The first book of

Tafseer was written by Ibn-Jabeer in the time of Adul Maalik (lbrahimy, 1997). ln this
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way, there developed Hadith literature in the reigns ofUmayyad. Many scripts ofTafseer

and Hadith were collected in the era of Umar Bin Abdul Aziz. Many book of Say'and

Nahw were prepared in this age (Khan, 1985). Vowels points (Aarab) were proposed by

Hajaj-bin-Yousaf in Waleed's period. History started to get written in Umaryad era.

Many Greek books were translated into Arabic in this period (Khar, 1985). Kufa and

Busra, two principal cities of Iraq, set up by Hazrat lJmar 1t;o bt .At), developed in the

Umayyad period into centers of the most animated intellectual activities in the Islamic

world (Hamiduddin, 1967). The system of education under the Umayyad was the same,

which was introduced by the Holy Prophet (6J-1 4c all ,rf-) himself and followed by the

four successors. The system was based upon the Quran, Hadith and hvin sciences of

Philosophy and Lexicography. While new sciences i.e. Mathematics, Geography, Physics

and Scholasticism were also included in the syllabus (Khan, 1985). There rvas an

integrated cuniculum of those Madans.

2.2.4.2 Exparcion of Madaris in Abbasid Period

In Abbasid period, when Islamic civilization, educational activities and leaming

was at its apex, Muslims not only became proficient in the literature and philosophy of

the Greek but also became familiar with other natural sciences and thoughts (Khan,

1985). It was the epoch when institutionalization of leaming came about with the

establishment of Bait-ul-Hiknta (House of Wisdom) set up by Al-Mamun-ur-Rashid in

830 A.D (Shalaby, 1954).
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During the Abbasid period, the Seljuk Vazir, Nizam-Ul-Mulik established one

major official academic institution known in history as the Madrassa<-Nizamiyyah in

Baghdad. He started state Madaris system ofeducation in various cities in the l lth century

where grammar, poetry, literature, logic, mathematics and other disciplines were taught

with Arabic and Persian as medium of instruction (Shalaby, 1954). One of the famous

Madrassa for higher education was established in Eg1pt. This educational institution had

a complete library where food, Iodging and free education was offered (Khan, 1985).

Many Madaris were established in Baghdad, Nishapur, Cairo and other cities of the

Muslim state. Not only the theological subjects were taught in these Madaris but also

faculties of medicine, philosophy, and applied sciences were established (Ali, 2005). As a

result, within few centuries of advent of Islam, there had developed throughout the

Islamic world the Muslim scholarship of high order, not only in traditional lore, but in the

intellectual sciences as well. The Muslim's literature flourished at such centers of

leaming as Makkah, Madin4 Baghdad, Basr4 Kufa, Damascus, Cairo, Cordova, Ray,

Shiraz, Nishapur, and Samarqand etc. which had been duly hailed as torch-bearers

illuminating the dark corridors of human search for knowledge (Ziyaudin and Desai,

1978). In the Arab World, the great University of Al-Azhar in Cairo has a history of over

one thousand years and is one of the oldest existing universities in the world. It played an

extremely important role in promoting the Islamic teaching (Khan, 1985). [n fact, the

comprehensive and integrated education prevailed in the Muslim sovereignty which

remained missing anywhere else (Ibrahimy, 1997).
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2.2.5 -Expansion of Madaris in the Non-Arab World

lslam expanded to other regions of the world (Non-Arab world), it became

necessary to create uniformity in the teachings of Islam to preserve religious conformity.

So in the second Hijri year, the tradition of leaming activities increased. The textbooks

were written on fiqh (Islamic jurisprudence), Hadith (Prophet's sayings) and Tafseer (the

interpretation of the Quran). The leamers of knowledge traveled from city to city to learn

different types of knowledge. Education was given at the houses of scholars or in the

mosques. But separate building was not allocated for leaming activities (AIi,2005). The

Kuttab (Madaris) for reading and writing situated mostly in the teacher's houses,

preserved their independence, from the other sort of Kuuab (Madaris)in which Quran and

elementary religious knowledge was taught (Shalaby, 1954). However some hujras

(rooms) were built along the mosques for the accommodation of the students (Qasim,

2005). So, different types of Halques (Classes) ofstudents were carried in the Mosques for

the leaming of Islamic consideration (Shalaby, 1954).

Different tutors had their own Halques (Classes) in which they taught their own

choice of subject. When Imam Ghazali (504 A.H.) retired from Nizamiyya, he went to his

native town Tus where he sat to teach theology in his house (Shalaby, 1954). The

cuniculum of the elementary schools i.e. Kuttab, centeted upon the Quran as a reading

textbook. Together with reading and pen-ship the students were taught Arabic grammar,

stories of Holy Prophets (il-.r qt ,u .t-), particularty Hadith relating to Hazrat

Muhammad (J-.r +t- ,trt ..L) (Shalaby, 1954).
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The knowledge was generally classified into two categories: Basic or fundamental

knowledge and the acquired knowledge. Basic or fundamental knowledge, the knowledge

derived directly from the Al-Quran and the Sunnah. However, the acquire knowledge

which is acquired by man primarily with the help of his intellect. But these two types of

knowledge were always integrated through a system of concepts which had been

variously described by different philosophers and thinkers ofthe Muslim worlds such as

Al-Farabi, Bu Ali Avicenna and Ghazali (Rahman, 2002). The classification of

knowledge was later recorded by Ibne Khaldun in his book "Muqqadma. ibn Khaldun"

divided knowledge into Aloom AHi and Aloom Naqli. This means philosophical

knowledge and intellectual knowledge (Khaldun, 2000). This division did not split

knowledge into completely separate components, as both of these were the symbols of

the lslamic revelations. For that reason, leaming was made inseparable from religion.

Although the curriculum of the Madrassa had not been the same through all periods of

the Islamic history, and in all parts of the Islamic world, there had been a general ideal

order of the units of knowledge which had always remained in the background and had

often been followed especially in the schools where the philosophical sciences were

taught.

2.2.6 Madaris in the Subcontinent

Islamic education was introduced in. the Subcontinent (lndia) with the advent of

the Muslims. In the first stage, more emphasize was put on the main sources of Islamic

learning, Quran and Hadith. Grad,tally, they taught other branches of lslamic learning.

The people ofthis region were influenc-ed by the culture, customs and conduct ofruling

people (brahimy, 1997). During the period from Muhammad bin Qasim to the Mogul

2l



Emperors, educational institutions were completely free in their internal and

administrative affairs (Ahmed, 2005).

Teachers of institutions developed the syllabus for the leamers which they felt fit

for them and they used different teaching methods of their own choice. State and the public

had so much trust in these institutions and they donated large tracts of land as endowments.

Education was not res[icted to the transfer of "revealed" and "ac4uired" knowledge, but

included among others things the fine arts, the arts of defense and tactical warfare,

architecture, calligraphy, sculpture, medicine, pharmacy and surgery (Bilgrami,200l).

2.2.1 Madaris in Pre-British Period

Madaris have a long brilliant history catering the education and character

building for the young generation. The knowledge imparted during Pre-British period

included theology as a compulsory subject in Madaris (Bilgrami, 2001). In hdia, the

foundation of organized knowledge was laid by Mahmood Ghaznavi and Sultan Shahab-

ud-Din Ghori (Ahmed, 2005). During the Salateen Period (1175-1526), lslamic Sharia

(Code of Islamic Iaw) was institutionalized by the early thirteenth century. Sultan

Qutubuddin Aibek and other Solateen established number of mosques and Madaris to

provide religious and modem education to the Muslims of India (Banoo, 2007). The

Mughal emperors built educational institutions where integrated knowledge was imparted

on an organized paftem. The curricula of these institutions consisted of Al-Quran and

Hadilh, SarJ Nahw, Kalam, Fiqh, Taswaf, Mathematics, Geography and Medical etc.
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Initially, education was imparted in the mosques and their adjacent building of Madaris

in Delhi, Agr4 Lahore, Peshawar, Thafta, Junepur, Ahmedabad and Gujrat had the

renaissance of these institutionas (Nadavi, 1979).

The system of education in the Indian Madaris was more or less the same as was

in vogue in the Muslim countries and Turkish Empire, and it had the same objectives as

the countries of Central Asia which disseminated tlat system. Thus, under the Afghan,

the Turk and the Mughal regimes, the courses of study were Grammar, Law /

Jurisprudence, Logic, Mysticism, History, Tradition and Medicine. It included some new

subjects such as Agticulture, Economics and Civics. Some changes took place to some

extent in curriculum in different regimes (Rahman and Mansoor, 2002). The teaching

subjects were increased but basic structure of educational institutions remained the same.

2.7.1 Prominent Makaleb anil Madarb in the Pre-British Period

The Muslim rulers of South Asia were fully aware of the Islamic concept of

education. Most of the Muslim rulers were leamed men. They were extremely generous,

broad minded and helped in spreading education. They promoted education and knowledge

among their people without any discrimination. They built mosques, Madaris and Maktab s

of Islamic learning both adjoining to and separate from mosques (Aziz, 1994). In this way,

Islamic educational system was established in the sub-continent by the Muslim scholars and

prominent thinkers. Name of some of the most prominent Madaris and Makoteb of Islamic

learning are given below.
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Table :1 Promitent Makateb aad Madaris in the Pre-British Period

S/.1\o.
Name of Madaris Year City Name of Founder

I Madrassa Ghazravi 409A.H Ghaznavi Mehmood Ghazni

2. Madrassa Ajmar 587A.H. Ajmar Shahb-ud-din Ghuri

5- Madrassa Delhi 587 A.H. Delhi Shahb-ud-din Ghuri

4. Madrassa Muiaz 620 A.H Delhi Shamsuddin Altamsh

5.
MadrassaNalib.u-
dolla 620 A.H Delhi Shamsuddin Altamsh

6. Madrassa Nasiria 620 A.H Delhi Nasiruddin Mehmood

7. Madrassa Ferozi 650A.H. Multan (Uoch) Nasiruddin Kabacha

8. Madrassa Lucknow 668 A.H. Lucknow Ghiasuddin

9. Talemm-un-Nissa 668 A.H. Daccan Ghiasuddin

10. Madrassa Maqbara 715 A.H Delhi Allauddin Khalji

t1 Madrassa Rang Pur 72tA.H.
Nadia (Bangal

)
Bak}tiar Khalji

12. Madrassa Delhi 744 A.H. Khurmabad Mohd Tughliq

13.
Madrassa Feroz
Shah

753.A.H Delhi Feroz Shah

14. Madrassa HaoizKhas 755 A.H. Delhi Feroz Shah

15. Madrassa Felha
Khan.

776 A.H. Delhi Feroz Shah

(Qasim,2005, Law,1972 & Hamiduddin, 1967)

2.2.8 Overview of education in British Period

Education was free for all in the Muslim period. Standard of education was very

high. Extra educational facilities were available in educational institutions (Saleem,

1989). According to Witliam Adam's Report, one hundred thousand (100,000) schools

were present in Bengal Province before the English time (Graves, 1993). Similarly,

Amold wrote his report about Punjab: education was free and teachers taught the students

without any cost (Graves, 1993). In 1828, the East India Company stopped the use of
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Persian in the Indian courts and replaced it with English (Chinnappa, 1988). With the

Anglicisation of the judicial system, Ihere was an immediate need for English speaking

lawyers who could represent Indian clients. The need arose to introduce English-medium

schools. Warren Hastings established a Madrassa Aalia in l77l where Islamiyat, Arabic

and Persian were given importance along with other western subjects. (Sufi, 1941).

The modem system of education was developed by the British during their

imperial rule of India and its objective was to create a class of persons, Indian in blood

and colour, but English in taste, in opinion, in morals and in intellect "for service of

East India Company and later with the Govemment of British India (Graves, 1993). The

system which was developed by the British for the purpose of producing clerks and

officers for Government service, was completely secular and remained largely so, while

the other, which was developed to prevent Muslims from forgetting their cultural

heritage, was entirely conventional (Sufi, l94l). With these two systems operating at

separate extremes of education, it was inevitable that the products ofone system found

themselves totally unable to communicate with the products ofthe other (Kaur, 1985).

The Hindu College was inaugurated in Banaras in l79l while Agra College

and Delhi College were established in 1822 and 1827 respectively. Gradually, English

was introduced into the public schools system (Sufi, l9al). The Madaris, which taught

Arabic and Persian, took a direct hit. They were marginalized to teaching Gulistan and

Booston, classics of the Eastem languages, which had little utilitarian value in the new

colonial order (Qasim, 2005).
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2.2.8.1 Indigenous Education in British Period in the Subcontinent

It is important to mention that indigenous education was carried out in

sub-continent through Pathshala Schools, Madaris and Gurumukhi Schools etc. These

institutions were the source of traditional knowledge systems in India and played a very

significant role in the Indian education @ahman and Mansoor, 2002). The Muslims, who

had lost the power, struggled with the British for control oflndia, had a deep distrust for

the foreigners. This distrust did not stop at the English language and culture but extended

to philosophy, science and mathematics (Akram, 2005). Isolation set in and the old

system of education retreated into a comer. Even the basic exposure to philosophy and

mathematics that was offered in the Nizamiya syllabus was abandoned because the

Firangee subjects were much better at these subjects than the Indians. For survival, the

Indians had to introduce product differentiation into religious education and gave it new

branding Q)iasmeld, 1950).

The system of education in British period was indigenous system of education

where Hindus and Muslims had separate schools of leaming. However, it was abolished

and an alien system of education was imposed on Indian people on 7th March, 1835 by

the order of Lord William Bentinck on the argument forwarded by Macaulay (Ghaffar,

1999). Soon after, a decision was taken by British Government to declare English as the

medium of instruction and also as medium of institutions (Chinnapp4 1988). Hindus felt

the pulse of the time and got opportunities to receive modem education and availed the
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benefits attached to it whereas Muslims remained behind the scene (Ghaffar, 1999).

Though, different efforts were made to create the new system ofeducation in the Muslim

society by the British Government, yet the Muslims of lndia were interested in religious

education and they did not give positive response in this regard. The mosque institutions

and, Madaris continued to increase in number and played an important role in reshaping

the Muslim society @ahman ,2002).

2.2.8.2 Bifwcation of Education in British Period

The bifurcation of education into Deeni talim and Dunyavi talim was completed

in British period and two different systems ofeducation were introduced for the progress

of different thoughts. As the prospects of the graduates from Madaris finding jobs in the

government evaporated, the Muslim scholars drew an ever-tighter circle around the

Madrassa syllabus so as to guard the religious turf. Any subject that would open them up

to Westem influences was summarily abandoned (Kame, 1964). The first effort, related

to education was initiated by the Portuguese and French whose missionaries opened

schools for Indian children and provided books of Christianity in local languages

(Ghaffar, 1999). In fact, educational efforts were stimulated by missionaries who made a

great contribution to set up the new formal system along with Christian knowledge. Some

enthusiastic missionaries like Schwartz (1760) William Carey (1793) and George

contributed a lot towards popularisation of Christian knowledge through education

(Kame, 1964). All these missionaries tried to educate the people by knowledge of

Christianity with the formal system of education. During the same period, Warren

Hasting took some measures in the promotion of oriented learning. A Madrassa for

eduction of Muslims with Arabic as medium of instruction was established along with
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formal system of education at Calcutta in 1784 and British Resident opened a Sanskrit

college for Hindu Community in Banaris in l79l (Ghaffar, 1999). This was an attempt to

integrate the Muslim's religious education with the formal system but the Muslims of

India took no enthusiastic interest in it.

About three hundred years ago, the beacon of knowledge started getting dim

among the Muslims who were compelled to be on the defensive to the extent that they

felt satisfied with being able to protect and preserve their sources of knowledge, Quran,

Hadith, and Frglz (lslamic jurisprudence) and to transfer it to their progeny. They paid no

attention to the innovative pursuits of knowledge (Rahman and Mansoor 2002). Muslims

considered that the new system would lead the Muslims to secularism and westernisation.

Therefore, the need of the hour was to preserve the religious sciences so that coming

generations be reared and brought up according to Islamic teachings that could resist

secularism and westemisation (Rahman and Mansoor 2002). For this purpose, Moulana

Muhammad Qasim Nanutwi sel up a Madrassa in Deoband city on May 30, 1866 A.D

only for religious education. Moulana Muhammad Qasim Nanutwi was a pupil of Mulvi

Mamluk Ali, who was a graduate in Hazrat Shah Waliullah's school of thought (Qureshi,

1975). This Madrassa was the start of the Deoband school of thought which was very

much the continuation and succession of Shah Waliullah's school of thought (Shahid,

2000). Similarly, some other religious institutions were established which offered

facilities of leaming for the Muslims of the Sub-continent i.e. Madrassat-ul-Ilaizin,

Lucbtow, Madrassa Mazahir-ul-Uoom, Saharanpur, Madrassa Manzar-ul-lslam,

Bareilly etc. These institutions had a major impact on Islamic thinking in the sub-
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continent (Ziyaudn and Desai, 1978).

In the mean time, some institutions for the modem education were also

established in the Muslim world, benefiting from the Westem experiments in the field of

knowledge, Ieaming and education. The Aligarh Movement was the first modemistic

movement launched by Sir Syed Ahmad Khan, which resulted in social change among

Indian Muslims (Kaur, 1985). The two streams of education, one was in vogue in the

Muslim world for quite long but was now receding in the face of the colonial onslaught

and the other of nrodern education institutions, created an ideological rift among the

beneficiaries of these two streams (Rahman and Mansoor,2002). So these two systems of

education created a distinguished diversity among themselves. Sevcral philanthropists

tried to establish the institutions by combining the curricula of both the systems i.e.

religious education and secular education. In this way the institutions of Nadva

Movement, Anjuman Himayat-tul-Islam, Jamia Millia Islamia and Sind Madrassa-tul-

Islam etc were started by the Muslim.

2.2.8.3. Expansion of integrated education systems in British period

By 1857, almost alI the major Muslim educational institutions were closed and

Awqaf was abolished (Ziyaudin and Desai, 1978). The Muslims found no other

altemative way except to preserve their heritage. They felt the need to establish their own

education institutions for the preservation ofthe Islamic education and heritage so that, at

least the required manpower to provide religious guidance and Islamic orientation to the

masses remained available as far as possible (Shami, 2006). Therefore, many other

religious institutions were established which offered facilities oflearning for the Muslims
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ofthe sub-continent (Ziyaudin and Desai, 1978). Subsequently, two streams of education

continued to flow parallel to each other. It was a point when distinction in knowledge

started (Rafique, 1982). Religious scholars felt that the British education system would

eliminate Muslim identity. Muslim scholars rumed to religious education and leaming of

English was considered as a non-Islamic act. This situation of dichotomy was soon

perceived by the leaders and efforts were made to develop such education system as to

bring the two streams nearer to each other, by integrating both the systems (Rafique,

1982).

The Aligarh Movement was the first modernistic movement launched by Sir Syed

Ahmad Khan which resulted in social change among Indian Muslims (Rahman,2002)' A

group of Muslim thinkers of the Nadva Movement was of the view that Aligarh and

Deoband movements were not doing well with regard to the Muslim community'

Therefore, they wanted to evolve such a system of education in between the Aligarh and

Deoband movements. They aimed at reforming and harmonizing the old religious

sciences with the modem trends and demand of knowledge (Brasmeld, 1950). In this

way, different attempts were made to integrate these fwo systems of education and such

instirutions were also set up in this regard in the same manner. For example the Jamia

Millia Islamia, Jamia Nazimia, Lucknow (college) Madrassa l/ia, Rampur etc'

established for the promotion of integrated systems of education (Ziyaudin and Desai,

1978).

In Sub-continent, the efforts for integration of religious instructions with the

general school education were made as early as in 1915-16 by arranging for teaching in

the Madaris subjects that were taught in ordinary schools. This reform was adopted by
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some of Madaris but others continued to follow the old courses. As a result, the Madaris

were divided into wo categories (l ) old scheme Madaris (2) The reformed scheme

Madaris (Ibrahimy, 1997). The latter had gradually been coming nearer to the general

scheme of studies. The fotlowing were some of the institutions of the latter type: (l)

Nadva-tu1-Ulema, Lucknow (2) lamia Millia, Delhi (3) Farangi Mahal, Lucknow (4)

Jamia Usmania, Deccan (5) Anjuman Himayat-tul-lslam, Lahore (6) Anjuman Islamia,

Punjab (7) Anjuman Islamia, Amritsar (8) Majlis Moin-ul-Nadva (Bihar) and Anjuman

Moin-ul-Nadva, Meerut.

Towards the 20th century, different educationists attempted to introduce

integrated system of education. However, unlike the Aligarh Movement, they sought to

integrate the old and the new according to a formula which obliged the students to study

Arabic and religion as well as English and such modem subjects as algebra and geometry

etc. (Zaman,2009). These students took the same examination as the other at modern

school and could afterwards join colleges and universities. The idea was that they would

be so well grounded in traditional leaming that exposure to the Westem ideas at a later

stage would not destroy their faith or undermine their belief in their own history and

heritage (lbrahimy, 1997).

2.2.9 Madrassa E,ducation Since Independ ence, 19 41

Like other educational institutions, there were only few institutions of religious

education (Madans) at thstime of inception of Pakistan in 1947. According to the survey

of 1956, there were 245 Madaris existing in East and West Pakistan. Since then, both the
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British system of education (secular system) and religious system of education (Madaris)

have been existed independent of each other. However, the mainstream education

institutions increased more rapidly due to attention of government as well as non-

govemment sector and welfare organizations @ahman and Mansoor,2002). The need to

develop on religious educational system commensurate with Islamic culture was stressed

by the people but unfortunately , Madaris were neglected, the field of Islamic education

was practically abandoned and surrendered mostly to the fortune seekers. However, the

people expressed deep relation with Islamic education. Madaris were independent

institutions. They prescribed their cuniculum in consultation with their scholars and

Ulama. No serious effort was made at government level to integrate these two systems of

education. The gulf between these two systems widened rvith the passage of time.

Madaris arranged themselves on sectarian lines (Sajjad, 2005). The students of these

Madaris have deep emotional attachment with their schools of thought. The followers of

different sects could not make a united or homogenous group (Rahman and Mansoor,

2002). Thar is why each sect had its own regulatory system of Madarl.r and was affiliated

with one of the lwe Madrassa Boards in Pakistan (Mansoor, 1997).

The curriculum being taught in all these Madaris was known as Dars-i-

Nizami after the name of Mullah Nizam-ud-Din Sihatvi, who had updated the religious

curriculum about 250 years ago (Rahman, and Mansoor, 2002).lt was generally held that

the graduates of these Madaris had limited understanding of modern world. Their life

was restricted to mosques and Madaris. Expect in the case of mosques and Madaris,lhey
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were unable to play their useful role in modern societal practical activities due to the lack

ofmodern subjects and social training (Mansoor, 1997).

2.3 CATEGORIES OF MA"DARIS

There are two categories of Madaris: Madaris for Quran and Madaris for Kuttab.

The Quranic Madaris are focused on recitation and memorization of the Holy Quran

properly. On the other hand, Madaris for Kutab are paying attention on the curriculum

included reading and interpretation of the Holy Quran and traditions (Hadilh) of the

Prophet Mohammed (f-r .:L nr JJ-), Studies of Theology, Sftarial (lslamic law),

metaphysicaI and logical leaming.

2.3.7 Madaris for Quran (Primary Madaris)

The Quranic Madaris are primary level of educational institutions. At present,

there are thousand Islamic schools spread all across the country (Pakistan). Most of

the mosques have a primary religious school or Mahab attached to them' where

Muslim children leam the Holy Quran and the basic teachings of Islam according to

their faith. The Quranic Madaris are focused on recitation and memorization of the

Holy Qurar properly- At the Primary school level, the educational aim of the

Madrassa was to develop skills in reading and reciting the Quran in the Arabic

language. These Madaris usually function during the morning time and late in

aftemoon. pari (Quranic teacher) usually himself isa Hafiz or Qari. The primary level

of educational institions are also called the Mahab schools, attached to the mosques.

where children are initiated in religious instruction emphasizing memorization of the
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verses of the Holy Quran. Those who complete elementary education are awarded

certificates depending on their proficiency in Nazira (Reading of Holy Quran), Hifz

(Memorization of Holy Quran), and Tajweed-o-Qiraat (Techniques for the Recitation

of Holy Quran) (Shami, 2006). Nazira, Hafz and Tajweed-iQuran are taught in

primary level of Madaris in different classes as under:

l) Nazira: Reading of the Holy Qurar without meaning.

2) Hifz: Memorization of the Holy Quran without meaning.The Sanad issued at th is

level is known as Shahadat-ul-Hifz

3) Tajweed-O-Qiraat: Reading of the Holy Quran with conect pronounciation and

prescribed principles. The Sanad issued at this level is known as Tajweed-O'

Qiraat (Shami,2006). For children who desire to specialize in religious studies

and trained as Imam and Maulvi. Numerous large Madaris exist, with each

Muslim sect having its own chain of such institutions.

2.3.2 Madaris for Kutab

Madaris for Kutab are dividing into three levels ofeducation. These are the primary,

secondary and higher level ofeducational institutions.

2.3.2.1 Madaris for primara and secondary level of education

Madaris are divided into the primary and secondary level of religious education

institutions where the students are taught the reading and writing of Arabic and Persian

languages. The institution for higher level of education is also called Dar-ul-Uloont

(College). Literally, this means "House of higher Islamic learning". The curriculum of

Dar-ul-Uoom included reading and interpretation of the Holy Quran and traditions

(Hadith) of the Prophet Mohammed (C-r cL l.L) Studies of Theology, ,Sl,crlat (lslamic
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law), metaphysical and logical leaming are also included in the curriculum (Shami,

2006).

The interpretation ofthe Quran, in-depth study of the Arabic language, including

grammatical and lexicographical knowledge, as well as classical Arabic and Persian

secular Literature, Shariah law and the knowledge of Arithmetic etc. are taught at Jamia

level which is higher than Dar-ul-(Jloon. So, these religious institutions can be

categorized into four levels i.e. (l) Maldab (2) Madrassa (3) Dar-ul-Uoom (4) Jamia.

These types are corresponding to primary school, secondary school, college and

university in English language. Those who complete the equivalent of secondary level

education are awarded the Amma Sanaviya Certificate. The examination leading to it

includes Arabic language and literature, Islamic law and jurisprudence alongwith

translation of some chapters of the Quran. Arabic language and translation are taught

from primary level of Madaris in different classes. These classes are as under:

7-Eidadiya (5 years):

It is primary level of religious education where basic religious courses are

taught along with formal subjects. It is also called lbtedaiya. Eidadiya education is

equivalent to primary level of mainstream education (Shami,2006). This is the first Ievel

of Madrassa education, which comprises 5 years of schooling (classes I-V). Normally,

the children of 5 years of age begin class I and finish class V at the age of l0 years. The

,Sazad issued at lbtadia level is known as Eidadiya (Usmani, 2002). According to

Halepota Report, the curriculum of Ibtadaiya level ofeducation may consist of following

subjects: (l) Reading of the Holy Quran wilhout meaning (2) Prayer and Danyiat (3)
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Persian (4) Social Study, General Science, Mathematics and Urdu (Government of

Pakistan, 1979).

z-Mutau'assla (3 years):

The Mutawassta level of Madrassa education consists ofthree years ofschooling.

It takes three years in completit1 Mutawassta stage (Middle level) from class VI to VIII.

It is the middle level ofreligious education where basic religious courses are taught along

with formal subjects and the Sanad issued at this level is known as Mutawassta

(Usmani, 2OO2).In the comprehensive rePort of National Committee of Deeni Madaris, it

was suggested that the integrated curricula of Mutawassta level of education tn Madaris

will consist of following subjects and related to their books:

Table 2: Curriculum of Ist t Mulawassla level of educationa a

Subiects Books

1) Quran Hifaz and Nazira (Reading) of the Holy Quran
with meaning (Only Ist Half Umma Para)

2) Crammar Mizan u Sarf, Munsha'ib and Sarf Mir or Illam u Sarf.

3) Syntax Nahw Mir or Illam un Nahw

4) Arabic Language Arbi Ka Muallim (Part I)
5) Syirat: Rahmat ul Aalamin (part I)
6) Subiects of Class VI Sociat Study, Science, Mathematics,English and Urdu

(Government of Pakistan, I 979)

it Mulah,assta level of educationa

Subiects Books
1) Quran Hifaz and Nazira (Reading) of the Holy Quran

with meaning (Only IInd Half Umma Para)

2) Grammar Fusul i Akabari
3) Syntax Sharh I mi't 'amil and Hidayatu'n Nahw

4) Arabic Language Arbi Ka Muallim (Part II and III)
5) Fiqh Nuru'l Ayiza.
6) Syirat Rahmat ul Aalamin (part II).
7) Subiects of Class VII Social study, Science, Mathematics, English and Urdu

(Govemment of Pakistan, I 979)

Table 3: Curriculum of IInd
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Table 4: Curriculum of IIIrd at Mutah)assta level of education
Subjects Books

I ) Quran Surha Buqra and Surha Al Imran ofthe
Holv Ouran with meaning.

2) Syntax Kafiyah.
3) Jurisprudence (Fiqh) Qudoori.
4) Principles of Fiqh Usal i Shashi.

5) Syirat Rahmat ul Aalamin (part II).

6) Mantiq (Logic) Taiseer al-Martiq

7) Subjects of Class VIII Social study, Science, Mathematics, English and Urdu

(Government of Pakistan, 1979)

3-Sanviya Aama (2 years)

The Sanaviya Aama level of Madrassa education comprises two years

ofschooling. It takes two years in completing Sanaviya Aama stage (Secondary level)

from classes IX -X. It is secondary level of religious education where basic religious

courses are taught and the Sanad issued at this level is known as Saniya Aama (Usmani,

2002). National Committee of Deeni Madrassa suggested the integrated curricula of

Sanviya level of education in 1979. The integrated curricula of Sanaviya Aama level of

education in Madaris will consist of following subjects and related to their books:

Table 5: Curriculum ol Sawiya Aama level of education

Subjects Books

Quran Surha Nisa to Surha Bani Israil of the Holy Quran wilh
meaning.

Hadilh Mishkatu' l-Masabih part Ist

Svntax Sharh jami

Arabic Literature Kanzul Daqiq

Jurisprudence (Fiqh) Nuru'l-anwar
Mantiq (Logic) Sharh Tahdhib

Syirat Rahmat ul Aalamin (part II).
Subjects of Class IX Social study, Science, Mathematics, English and Urdu

(Covernment of Pakistan, I 979)

+J



4-,Sanviya Khasa (2 years):

T"he Sanvia Khasa level of Madrassa education comprises two years ofschooling. tt

is higher secondary level of religious education where basic religious courses are taught

and the Sanad issued at this level is known as Satoia Khasa (Jsmani,2002). National

Committee of Deeni Madrassa suggested the integrated curricula of Sarvlya level of

education in 1979. The integated curricula of Sanviya Khasa level of education in

Madaris wtll consist of following subjects and related to their books:

Table 6: Curriculum of Sanaviya Khasa level of education

Subiects Contents

Quran Surha Kahaf to end of the Holy Qnran y!!!49q!!I&
Hadith Mishkatu'l-Masabih part II
Fiqh Hidaya Part Ist

Mantiq (Logic) Qutbi
Usool-i-Fiqh Hassami

Maani Mukhtasar'A[-ma-ani Part I
Slrat Rahmat ul Aalamin (part II)
Subiects of Class X Social srudy, Science, Mathematics, English and Urdu

(Govemment of Pakistan, 1979)

2.3.2.2 Madaris for Higher Education

It is possible for Madaris students to continue their higher education within the

Madrassa system of education. The degree or certificate issued by the wafaq's Board is

considered as equivalent to a Master's degree in Arabic / Islamiyat. Their own

organizations or Boards control all registered Madaris. A Madrassa student is qualified

lo declare Fatwas (religiol]s edicts) when he passes the examination. Those students who

have passed the wafaq's Board examination may continue their higher studies. Such

students can join the Islamic university to acquire higher education degree and become a

part of mainstream system of education. Arabic language and literature, Quran, Hadith,
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Islamic law, jurisprudence, and sanslation are taught in higher level of Madaris in

different classes (Abbasi, 1994). These classes included Aalia and Aalmiya at higher

level ofeducation. Thses higher classes are as under:

l- Aalia (2 years):

The Aalia level of Madrassa education comprises two years ofschooling. It takes

two years in completing Aalia stage from classes XIII -XIV. It is the $aduation level of

religious education. It is also known as Mauqoof-alaih. Funoon of religious education are

completed at this level and the certificatel Sanad issued at this level is known as Aalia I

(Usmani, 2002). The suggested integrated curricula oflalia level was as under: 
I

Table 7: Curriculum of Istyear at Aalia level of education

Subiects Contents
Tafsir of Qvan Tafsir Jalalayn (lst Hal0
Hadith Mishkatu'l-Masabih
Usool-i-Hadith Muqama Mishkatu

Fiqh Hidaya Part IIrd
Logic Sullam'ul-ulum

Maani Mukhtasarkul' -ma'ani Part IInd

History History of Islam

Two Subiects of F.A. Economics, Political Science, English
(Govemment of Pakistan, 1979)

Table 8:Curriculum of IInd year 
^t 

Aalid level of education

Subiects Contents
Talsir of Quran Tafsir Jalalayn (Second hal0
Usool-i-Tofsir Alfauzul Kabeer & Husamy (complete)

Fiqh Al-Hadith Hajjatu-Balgha

Fiqh Hidaya Part III (complete with Itaque subject.

Arabic Literature Qasid Mutnabbi

Philosophy Muqadma Abni Khaldoon

History History of Islam

Two Subiects of F.A. Economics, Political Science, English
(Govemment of Pakistan, 1979)
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2- Aalmiya (2 years):

The Aalmia level of education comprises two yezus schooling. It takes two

years to complete Aalmiya stage. It is the final category of Darsi Nizami where

prescribed textbooks of Tafseer and Hadith are taught. It is also known as Daure-e-

Hadith and the Sanad awarded by five Wafaqs and five degrees awarding institutions at

this stage is known as "shahadatul-Aalmiya Fil-uloomil Arabiya wal-lslamia (abbasi,

1994). The suggested integrated cur.icula of Aalmia level was as under:

Table 9: Curriculum of Ist year at,4almiya level of education
Subiects Contents

Quran Baidawi
Hadith Nasa'i Sharif (Complete)

Hadith Ibn-e-Maja Sharif (Complete)

Hodith Mu'atta Imam Malik (Complete)

Jurisprudence Mu'atta Imam Mohammad (Complete)

History History of Islam

Two Formal
Subiects of B.A

Economics, Political Science, English

(Government of Pakistan, 1979)

Table 10: Curriculum of IInd year 
^t 

Adlmiya level of education
Su bi ects Contents

Quran Al-Atqan or Al Byian

Hadith Bukhari Sharif (Complete)

Hadith Muslim Sharif (Complete)

Hadith Tirmizi Sharif (Complete)

Hadilh Abu Da'ud Sharif OR Usool Kafi (Complete)

History History of Islam

Two Formal
Subiects of B.A

Economics, Political Science, English

(Government of Pakistan, 1979)

The higher level of Islamic leaming is imparted in Madaris, whose graduates,

called Aallim or Fazil and are qualified to be religious teachers in secondary schools as

well for teaching religious subjects in the modem education system. They may be
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awarded the degree of MauqooJ Alaih, equivalent to a bachelor's degree, for their

advanced knowledge of Arabic language and literature, history, logic, and the ability to

translate passages from the Quran (Abbasi, 1994). Advanced education is given at Dava-

ul-uluma, Academy, which is a university level postgraduate institution in the

Intemational Islamic University, Islamabad. The awarded degree is equivalent to a

master,s degree, indicating the candidate's specialization in "The meaning and

interpretation of the sayings of Prophet Muhammad (C-, et ,/rl l-)"' This is the final

category of Darsi Nizami wherein the prescribed textbooks in Tafseer and Hadith are

taught. It is equated with M.A. Arabic and Islamic Studies by the Higher Education

Commission. No other certificate (Sand) has been equated with formal education (Shami,

2006). The schemes of studies which cover the syllabus of Madaris (only male because

female Madaris have not sixteen years schemes ofstudies) are spread over sixteen years.

This period is divided into six grades (Govt., 2007). The following table l1 reflects the

classes of Madrassa education and its equalivance with formal education system as well:

Table: 11: comparision of classes in Madaris and Mainstream Education System

Grade Level Duration Equivalence with

Maitrstream

Class Duration

Eidadiya Primary 5 years Primary 1-5 5 years

Mulah)assla Middle 3 years Middle 6-8 3 years

SanaviyaAama Secondary 2 yeac Matriculation 9-10 2 years

Sanaviya

Khasa

Higher

Secondary

2 yearc Intermediate fi-12 2 years

Aalia College 2 years Bachelors l3-14 2 years

Aalmiya University 2 years Master 15-16 2 years

ifrlatuation Report of Madrassa Reforms Project, 2007)
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Degree holders of lhe Sanviya Khassa can either continue to higher

education within the Madrassa system or degree holders may take admission in BS

four years programme at Intemational Islamic University Islamabad. However, such

students can continue their studies in Madaris education for two years and enjoy the

degree of shahdat-ul-A alia and shahdot-ul-Aalmia respectively

(http ://www. hec. eov.pk/html s/hei./coll uni I ist.htm).

2.3.2.3 Madaris for Female Education

In the pre-independence, the education of girls was informal in Muslim society.

Affluent Muslim families arranged lady teacher or elderly men to teach their daughters

the Quran and the basic tenets of Islam. The poor and lower middle class families sent

their daughters to Maktab normally located in a nearby mosque or in a lady teacher's

home, to got religious education (Raiz, 2008). Now qualified aalmat (women religious

scholars) are teaching in a number of girl's Madaris. In the year 2006, "8554" girls

appeared in the examination of darjah Aalmia (equal to MA Arabic and Islamic studies),

as compared to 4660 boys, conducted by Wafaq-ul-Madaris Al-Arbia (Raiz, 2008). The

focus of cuniculum revolves around the religious sciences and little attention is paid to

the modern subject. Modern subjects are taught during the first eight years of schooling

in girls Madaris @ahman, 2004). Nearly all Madaris combine religious education with

modem subjects to varying degrees as required by the relevant llafaq. By doingthis, they

are playing a major role in promoting literacy as well as lslamic awareness among the

Muslim girls. As a result, girls are immune from leaming modern subjects after passing

the VIII class. Formal systems of education's subjects are also component of primary and

middle level education of Madaris. English, Urdu, and mathematics are compulsory

48



subjects during the class I to VIII. In addition to these, Social Studies during the years I

to VIII and Science during the years V to VIII are also the part of the modem education

which the traditional institutions are imparting (Rahman, 2004). All books taught in these

institutions are approved by the textbook Boards of the relevant province. Comparing

with the same quality of education in the state-run schools, the Madaris education is

more than equal to govemment schools, because Madrassa students not only study the

state-approved curriculum but also get religious education. After completing 8-year

schooling, a girl can get admission to a higher Madrassa for a two-year certificate course

of Darja Sanriyya Aamma, equivalent to matriculation. The total enrolment in the Deeni

Madaris is 1.603 million of which 0.454 miltion (3%) is in public sector, whereas, 1.558

million (97%) is in private sector. The total male enrolment in Deeni Madaris is 0.999

million (62%), whereas, the female enrolment is 0.604 (38%).

Table: 12: Enrolment and percentag€s in Deeni Madarb by levels and Gender

Level of Madarb Girls Boys Total

Nazta 747782 (49%) 303043 (53%) M4739 (47%)

H,fz 409863 (27o/o) t21938 (2t%) 28792s (30%)

Ibtidia t30764(8.6%) 54s60 (9.s%) 76204 (8o/o)

Mulawassla s'7968 (3.8%) 20671(3.60/o) 37297 (3.9o/o)

Sanviya Aama 52993 (3.4o/o) 22207 (3.8o/o) 30786 (3.2o/o)

Sanviya Khasa 36473 (2.4%) 1s22t (2.6%) 21252 (2.2o/o)

Aalia 2s338 (1.6%) 9834 (1.7%) 1ss04 (1.6%)

Allmia 2tss2 (1.4%) 83r8 (r.4%) t3234 (1.4o/o)

Takhassus 407't (0.2%) t2t3 (0.2%) 2864 (0.3%)

(Xhers 31488 (2.0%) 1s426 (2.6%) t6062 (1.6%)

Total 1518298(10070) s72431(t00%) 945867(100o/o)

@akistan Education Statistics 2006-2007)

49



The Table 12 shows that majority (53%) of the boys enrolled in Nazra Quran

while 27%o girls and 2lo/o boys took admission in Hirt. There were 23o/o girls and 25%

boys enrolled in other levels ofeducation. However, only 0.3%o students were enrolled in

Takhassas level of education.

Table: 13: Deeni Madaris Alfiliated with Madrassa Board with Gender

@akistan Education Statistics, 2006-2007)

The tabte 13 shows that the Modaris affrliated with Wafaq-ulMadarrs Arabia,

Tanzeem-ul-Madaris and Rabat-ul-Madaris were 3454 (30%), 2654 (23o/.) and 906

(7.8%) respertively while, 934 (8.1%) Madaris were affiliated with others boards. The

Madaris 3543(30.8%) were not afliliated to any Madrassa Board (Pakistan Education

Statistics, 2006-200'7).

The Madaris are largely funded and controlled by the local private administrators

and partially by the government of Pakistan (lbrahimy, 1997). AII these Madaris arc

established on sectarian bases. The main purpose of lhese Madaris was to guard and

Am[a6oD Status Tolal Madatu Girls Madub Boys Madarb Mixed Madarb

Affiliated with
Wafaq Arabia

34s4 (30%) 555(30.5o/o) 1379(3s.1%) 1520(26.4%)

Aftiliated with
Tanzeem

26s4(23%) 439Q4.1%) 833(21.2%) 1382(24.0o/")

Affiliated wi&
Rabta

906(7.8%) 12r(6.6%) 304(7.7%) 481(8.3%)

Affiliated with
Others

934(8.1%) 134(7.3%) 301(7.6%) 499(8.6%)

Total Afliliated 7948(69.1%) 1249(68.8%) 28t7(71.7%) 3882(67.s%)

Total Not Aftrliated 3s43(30.8%) s66(31.t%) r r08(28.3%) t869(32.4%)

Grand total I l49l(100%) l S r s(100%) 392s(r00o/") s75l(r00%)
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spread their version of Islam (Haq, 1997). Every sect has its own regulatory system of

Madaris. Therefore, these Madaris are affiliated with one of the ftve Madrassa Boards in

Pakistan. Each Wafaq is independent institution and prescribes its own curriculum in

consultation with its scholars and Ulema. That is why Government has no control on

fitese Madaris (Hameed, 2003). Trust in Allah and active cooperation of sincere well-

wishers is the main asset on which these lvhdaris stand. HoweYer, Ma daris xe funded by

different resources i.e. Donations, Chuily, Zakat and Sadqat etc. and in the form ofeating

and constructing materials. Some local philanthropists also sponsor the Madaris and

financial inputs from Zalat an4 the Islamic ritual of Eid-ul-Azha can't be neglected

(lbrahimy, 1997). This system gives an authority to Madaris officials over the use of

these Donations, Charity, kkat and Sadqat (Ilaq, 1997).

2.4 ITEHAD-I - T AJ{ZWTAT TIADARIS-E-DEENI YA (ITMD)

Itehad-i-Tanzimat Madaris-e-Deeniya (ITMD) is an alliance of all the five

Wafaq or tanzeem or Rabita in Pakistan which consists of Deobandi, Barelvi, Ahl-e-

Hadith, Aht-e-Shia and Jamaat-e-1slarzi schools of thought' In 2001, a memorandum

of understanding was signed between ltehad-i-Tanzimat Madaris-e-Deeniya (ITMD)

and the Ministry of Religious Affairs @epresenting Federal Govemment). It was

issued as an ordinance by the Government ofPakistan. This ordinance became an Act

of Parliament (Govemment of Pakistan, 2007). The five Wafaqs or Tanzeem or Rabita

agreed to constitute one reperesntative body with the name of ltehad-i- Tanzimat

Madaris-e-Deeniya (ITMD) to negotiate with the goYernment on different issues on

the behalfofall Wafaq (Govemment of Pakistan, 2004). The main purpose of ltehad-
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i-Tanzimat Madaris-e-Deenrya (ITMD) is to discuss common issues and problems

with Govemment. This organization works towards the better standard of Islamic

education and sharing information about the curricula of Madrassa education. The

Itehad-i-Tanzimat Madaris-e-Deeniya (ITMD) is becoming efficient and effective.

There is an opportunity for cooperation between Govt. and authority of Madaris. The

Itehad-i-Tanzimat Madaris-e-Deeniya (ITMD) created monitoring Board which will

oversee all the religious examination Boards (Govemment of Pakistan, 2007).

This ltehqd-i-Tanzimal Madaris-e-Deeniya (ITMD) Board was established for

strengthening the Madaris of the same school of thought' In this way, same types of

institutions were registered in these boards. Pakistan has more than 14000-16000

registered and unregistered Madaris with an estimated 1.7 to I .9 million students in 2004.

Each Madrassa is affilated with one of the lYafaq as per Maslak (school of thought).

Each Wa/aq is reponsible to PrePare curriculum and scheme of studies, to Prescribe

textbooks, to hold examinations and to issue certificates to the students of Madaris of

their respective Masalik (Govemment of Pakistan, 2007). All credible information on

these Madaris is present in these boards. However, each Madrassa board controls their

Madaris and registers them. They determine the syllabi; collect a registration fee and an

examination fee. They send examination PaPers, in Urdu and Arabic to their Madaris

where pupils sit for examinations and the Boards declare results. All lhe Wafaqs have

their Headquarters in Punjab. Four out of five Wafaqs were established in late 1950s and

only one was established in I983 (Government of Pakistan, 2007). The establishment

year ofthese l afaq boards are as follows:
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Table: 14: Establishment year of Madrassa ofBoards in Pakistan

Breif information of five wafoqs and names of recognized wafaq[lanzeem ul

Madaris/Rabata+ul Madaris are as under:

2.4.1 ll afaq -il-Madar is A l-S a IJi a

l{afaq-ul-Madaris Al-Salfia represents Ahl-e-Hadith's institutions' This

lhafaq was established in 1955 and its main office is located in F aisalabad. Ahl-i-

Hadith claim to follow no particular school oflqft and are thus called nonconformists

by their opponents. The Ahl-i-Hadith Madaris also teach the Dars-i-Nizami but they

emphasize the Quru and Hadith.

2.4.2 Wafaq-il-Madaris Al-Arabia P akistan

WaJaq-ul-Madaris Al-Arbia Pakistan represents Swni, Hanafi and Deobandi

institutions and its main office is ]ocated in Multan. IhaJaq ul Madaris Al-Arbia,

Pakistan, founded in 1957 in West Pakistan, is the largest federation of lslamic

seminaries around the world. More than 10,000 seminaries and about 8,000 Iqra schools

Sub-Sect Name Establishment Place of Board

Ahl-e-Hadith W afa q -ul- M ad arrs-al- Salfi a 1955 Faislabad

Deobandi W ala q -ul Ma do r i s Al - Ar abia
Pakistan

1959 Multan

Shia I|t afa q -ul Mada r i s Al'Shia r959 Lahore

Barelvi Tanzi m- ul-Madaris P akistan 1960 Lahore

Iamaat-i-Islami Rab taiul-Madar is Al- Is I ami a 1983 Lahore
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across the Islamic Republic of Pakistan are'afliliated with the federation' It controls all

the seminaries which are run by Deoband school of thought. Deoband school of thought

is supposed to be the country's most powerful and dominant school of thought. A

renewed Hanafi Scholar Molana Saleemullah Khan is the President and Qari Hanif

Jalandhari is the General Sectary ofthe federation.

The major functions of Wifaq-d'Madaris Al-Arabia Pakistan are: the registration

of seminaries, creation of syllabus, checking standard of education, arrangement of

examination and issuance of degrees. The Dars-i-Nizani emphasizes studies based on

Maqulat ajnd Manqulat which are transmitted unchanged to the learners. Thus, they teach

much more Iladilft than what the D ars-i-Nizami has originally prescribed. Up to the years

2005 it has produced more than millions of graduates (Qasim, 2005). About seventy

percentages of total Madaris are catering religious education in Pakistan. At present, the

number of students exceeds 1,02,865 in these Madaris. The number of registered

Madaris in Pakistan is 9398 which shows how fast these Madaris have been growing in

recent years in this country (all these figures are from the central office of the llafaq-ul

Madaris, Multan). Some top ranking Madaris of Wafaq-ul-Madaris Al-Arbia Pakistan

are:

1) Dar ul uloom, Karachi

2) Jamia K.hir ul Madaris, Multan

3) Jamia Ashrafia, Lahore

4) Jamia Binoria, Karachi

5) Jamia Imdadiya, Faisalabad
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2.4.3 Wafaq -il-Madaris Al-9 hia P akisttt

This Walaq represents Ahl-Tashe's institutions. It was established in 1959

and its main office is located in Lahore. Besides the Sunni Madaris, there are Sftia

Madaris too. All the Madaris, including the Ahl-Tashe ones, teach the syllabus of

Arabic language but they do not use the same texts. They also teach their particular

point of view (madhab or maslak) which clarifies and rationalizes the beliefs of their

own sect. There are abot:t 400 Madarrs which are catering to the needs for the minority

sect Ahle-Ta-shee. Some top ranking Madaris of ttafaq -rtl-Madaris Shia Pakistan are:

I ) Hoza Illmia Jamia ul Muntzar, Lahore

2) Jamia Ilmia, Karachi

3) Jamia Imamia Krbala Gama Shah, Lahore

4) Madrassa Muhammadia, Jalalpur

2.4.4 Tanzeem-ul-Madarr's Pakistan

This organization represents Sunni, Hanafi and Barelvi institutions. Tanzeem-ul-

Madaris Pakistan was established in 1960 and main office is located in Lahore. The

Barelvi movement was stimulated by Ahmed Raza Khan of Barelvi ( I 856- 1921) who is

highly ho4ored by his fotlowers . The Barelvi are closely tied to the intercession of the

Pirs of the shrines. The Barclvi Madaris in Pakistan also teach the Dars-i-Nizami and

appeal to the ordinary folk ofthe country. The seminary education board for Madrassa

is teaching Barelvi school of thought in Pakistan. Some top runking Madaris of

Tanze e m -ul- Ma d arrs Pakistan are :

I ) Jamia Naeemia, Lahore
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2) Jamia Mohammadi4 Ghausia Bhera

3) Dawat-e-Islami, Karachi

4) Tehrik Minhajul Quran, Lahore

5) Jamia Faridia, Sahiwal

2,4.5- Rd bta-l ul-Madaris Al-Is lamiya

This is a non-sectarian ytlafaq and it recognizes all schools of Islamic thoughts

or Jurisprudence. It was established in 1983 and its main office was located in

Mansoora, Lahore (Govt of Pakistan, 2007). The Jamaat-i-lslami is a revivalist political

party started by Abu-Ala-Maudoodi (1903-1979). Maudoodi believed in borrowing

technology and other concepts from the West in order to empower the lslamic

community. So he favored more modemist education than any of the orthodox

organizers of the traditional Madaris. He did, however, also emphasize uPon the

refutation of Western culture and intellectual domination and, therefore, his anti-

Westem critique is more thorough, trenchant and appealing than that ofthe traditionalist

serninarians (Maudoodi, 1974).In the Jamaat's Madaris the traditional tcxts aie taught

but politics, economics and history is also emphasized with a view to preparing the

young Uema for confionting the ideas of the West.

When Pakistan came into being in 1947, there were working only 245 Madaris.

But according to Pakistan Education Statistics 2004-2005, the number and percentage

of Madaris, teachers and students present in these institutions were as under:
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Name of Wafaq Institutions Teachers Students

llafaq- ul- Madarrs ll-Salfi a 336 (2.60/o) 1374 (2.1%) 3s2st(2.3%)

Wafaq-ul - Mada r is Al - Ar b i a 9398(74.2o/o) 48s00 (76.2%) 1350000(87.4%)

Wafaq-ul-Ma daris ,4 l-Sh ia 37s (2.9%) 1982 (3.1o/o) t644t(t.06%)

Tanzeem-ul Madaris Pakistan 2064(16.3%) 8s00 (13.3%) 82806(5.4%)

Rabta-fi!- M a d ar i s - al - I s I a m i a 4s4 (3.5%) 2740(4.3%) 5277 4(3.4o/o)

Independent 27 (0.2%) 512 (0.80%) '7566 (0.48%)

Total 12654(t00oio) 63617 (100'/") rs44838(r00%)

Table: 15: Total oI Madaris, Teachers and Students (2004-2005)

@akistan Education Statistics 2004-2005)

. These Madaris belong to the major sects of Islam, Srznnrs and Siia. However,

Sunni secl is predominant in Pakistan. Among the Sunni, therc are three sub-sects:

Deobandi, Barelvi and the Jamaat-i-lslami while Ahl-i-Hadith (Sal,fia) claims that they

follow all thefgl, (iurisprudence). These organization conduct examination at all levels

except Nazira Quran and specialization courses. The final Asnad title as "Shahadatul'

Aalmiya Fil-uloomil Arabiya Wal-Islamia" issued by the above organizations has been

equated M.A. (Arabic) and M.A. (lslamic Studies) by the Government of Pakistan

(Shami, 2006).

2.4.6 Independent Madaris fDegree Awarded Institutions

The Higher Education Commission declared that these institutions are

autonomous. These are independent and de$ee awarding institutions. These institutions

conduct examination at all levels except Nazra Quran and specialization courses. The

final Sanad (Certificate) titled as "shahadatul-Aalmiya Fil-uloomil Arabiya wal-lslamia"
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issued by the foltowing five independent institutions has been equated M.A. (Arabic) and

M.A. (Islamic Studies) by the Higher Education Commission for teaching purpose and

pursuing higher education studies (Shami' 2006).

ln these Madais specialization io Fiqh, Hadith artd Tafseer etc' is made after

the completion of shahadanl-Aalmiya. Afr.* passing the final examination from these

independent Madaris, the graduates of these Madais can also join the IIUI and AIOU

with 60%o marks along with equivalence certificate ftom HEC. In addition to religious

education,formaleducationisalsoimpartedinsomeMadaris(Shami,2006),Thefinal

Sanad 
,,shahadatul-Aalmiya Fil.uloomil Arabia wal-Islamia', is issued by the following

five independent institutions:

l) Darual Uloom, Karachi.

2) Jamia Ashrafia, Lahore.

3) Darut Uloom Mohammadia Ghousia, Bhera Sharif'

4) Jamia Islamia Minhaj-ul-Quran, Lahore

5) Jamia Taleemat-e-Islamia, Faisalabad.

TheHigherEducationCommissiondeclaredtheseinstitutionsas

autonomousbodies'Thedegreesawardedbytheseinstitutionsarerecognized

equivalent to all other affiliate d MadrassaBoards'
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l.Ad ministration

2, Finances

3-Cu rriculum

2.4.7 Salient features of Madrassa system ofEducation

A Madrassa runs under registered organizations, but usually a

dominating personality behind the whole show is called Mohtamim.

Mohtamim is the head of institution and there is one Nazirn who

manages the whole system in the Madrassa. Teachers teach the

students. There is no uniform (dress) in the Madaris system of education

but all Madaris have the specific structure of administration. All

teachers participate in it.

There is no identified and budgeted income. However, Madaris are

funded by different resources i.e. Donationi, Charity, Zakat and Sadqat.

The accounts for income and expenditure are however got audited.

Madaris have centuries old curriculum. The division of various stages

has been made on the basis of reading of book rather than percentage

and weight-age. In the beginning, the Nazira and Tajweed, Arabic

Language, Surf, Nahw and Mantiq are taught. Fiqh, Usul Fiqh, Hadilh'

usut Hadith and Tafseer are taught later. Specialization in Fiqh, Hadith

nd Tafseer is also catered. All subjects are compulsory. No option and

no short cut are available. The student has to study all the subjects in

depth. All the books are common. There is only one stream which leads

to Khatib and Imam with no technical skill leading to some other

4.Entrance

duration

profession.

and Entry test differs from institution to institution. Some institutions take
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5-Recognition

6-Training

7-Scholarships

8. Staff

9-Examinations

l0.Further

education

entry test at Matric level and allow admission dt Amma level. Some

institutions take entry test at Primary level for admission at Mutav'assta

levet. Some instirutions do not take entry test for admission at Eidadiya

level. Entry at the age of 5+ and duration 5+3+2 years.

Madaris have no recognition by the Govemment at all levels. There are

no uniform curricula in all levels ofeducation in all types of Madaris.

Facilities for training as scouts, girls guide, fire fighting, civil defense

etc. are not available. The only training available for students is to train

them as Khatib, Imam or Muazin.

Scholarships at primary, middle and Matric Ievels are not available.

The staff is employed on personal recognition of Mohtamim and Nazim-

No set procedure or rules for service or employment and no proper

structure of salaries and benefits are defined.

There is a proper procedure of examinations which are held twice a year.

Private candidates are not allowed to participate in examinations.

The choices /fields are not available for the students after passing out the

final Madrassa Board examination. The graduates of recog zed ll/afaq

Madrassa can only join ATTC course of AIOU after receiving the

equivalence certificate from [BCC. The graduates of recognized Wafaq

Madrassa with 60% mark along with equivalence certificate from HEC

can also join the four-year degree programme of IIU[.
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1l Absorption of There is no scope of ab sorPlion of Madrasrd graduates in the economy of

Graduates the country exce pt in the Masajid as Khatib,Imam and as teachers in

same Madrassa.

2.5 TIIE MAINSTREAM EDUCATION SYSTEM IN PAKISTAN

The mainstream system of education has evolved from its colonial past and has

reached its current state after undergoing numerous policies shift and experimentation

during the past two centuries. Pakistan follows centralized system of education and

there is statutory requirement for all schools and college to follow a national curriculum

(Shami, 2006). The structure of education system has adopted three tires rnode (8+4+4)

with following distant stages:

1) Elementary Education

2) Secondary Education

3) Tertiary Education

Each ofthese stages is further divided into different levels ofeducation:

A- Elementary Education

The elementary education comprises two stages which consist of eight classes.

1) Primary Level (classes I to 5)

2) Middle level (classes 6 to 8)

B- Secondary Education

The secondary education comprises two stages which consist offour classes.

l) High level (classes 9 and 10 culminating in matriculation)
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2) Higher Secondary/ (classes I I and 12, F.Sc (Science) or F.A. Arts)

Intermediate

C- Tertiary Education

The tertiary education comprises two stages which consist offour classes.

Graduation level(Degree ) (classes l3 and 14, B.Sc. Science or B.A. Arts)

Post graduate level/ (classes 15 and 16, M.Sc. Science or M.A. Arts)

University Programmes

Tabte: 16: Structure of Mainstream Education System

2.5.1 Elementary Education
The elementary education comprises two distant stages

1) Primary Level (Class I to Class 5)

2) Middte Level (Class 6 to Class 8)

2.5.1.1 Primary level of education

Primary education comprises class I-V. This level of education is

comprised of 5 years of formal schooling (class l-v). Primary education is generally

imparted in primary schools. The language of instruction is either Urdu or the regional

Ianguage. The curriculum includes reading, writing, Urdu, English, Arithmetic, General

science, Social Studies and Islamic Education. Primary education Senerally begins

1)

2)

Level Stage Age on entry Class Duration

Elementary
Education

Primary 3-5 vears I.V 5 years

Middle l1 years VI-VIII 3 years

Secondary
Education

Secondary l4 years x-x 2 years

Higher Secondary l6 years XI.XII 2 yearc

University
Educatiotr

Graduation level
'l 

8 years XIII-XIV 2 years

Post graduation level 20 years XV.XVI 2 years
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when children are four to five years of age. The major facus of this stage is on basic

mathematics and literacy skills, apprecation of traditions, values and socialization.

Promotion to next class is automatic to save wastage of time as per policy (Shami,

2006). Gross primary enrolment rate is 86 % (2005-2006).

2.5.1.2 Middle level of education

The middle level schooling is of three years duration and comprises of class

VI, VII and VIII. The age group is l0-12 years. The curriculum includes the compulsory

subjects of Urdu, English, Mathematics, Sciences, Social Studies and Islamic Studies.

Non- Muslims are exempt fiom Islamiyat/lslamic Studies. Instead, they are taught Moral

Education/ Ethics. The division between primary and secondary education is somewhat

arbitrary, but it generally occurs at about eleven or twelve years ofage (Sheikh, l98l).

The curriculum is common for all male and female students as well as urban

and rural dwellers. The curricula focus of this stage is to sten$hen foundations of first

and second languages along with developing unerstanding of family, community,

enviorment and health (Shami,2006). Provincial Education Department as well as private

schools conducts terminal examination at this stage. Gross middle level enrollment is

47.5o/o (2005-2006).

2.5.2 Secondary Education

Secondary Education comprises of two stages Secondary Education and Higher

Secondary Education.

l) High (Class 9th and Class l0th )
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2) lntermediate (Class I 1th and Class l2th i'e' F'Sc' or F'A')

2.5.2.1 Secondary level of education

Secondary Education is of two years duration from class IX to X' Students can

specialize in science, humanities or technical sheams' Compulsory subjects for all are

English, Urdu, Islamiyat, Pakistan Studies and Mathematics Secondary education is

mainly the process ofthe teenage (Farooq, 1993)'

The purpose of secondary education is to give common knowledge' to prepare for

either higher education, vocational education or to train directly for a profession Thero is

aSecondarySchoolCertificate(SSC)examinationattheendofthetenthclassconducted

by wenry three Boards of htermediate and Secondary Education through out the

country.

2.5.2.2 Higher secondary level of education

The Higher Secondary Education (Class XI-XII) is imparted at both

Intermediate Colleges and Higher Secondary Schools' The students follow two years

program of study at Higher Secondary level of education which leads to Higher

Secondary School Certificate (HSSC) and pre-requisite for enfiance to university or

an institutions ofhigher education (Shami, 1995). There is a Higher Secondary School

Certificate (1ISSC) examination at the end of the I ld and i2th classes conducted by

twenty three Boards of Intermediate and Secondary Education through out the country

(Bhatti, 1999).
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2.5.3 Tertiary Education

Higher education, also called tertiary, third stage or post secondary education'

often known as academic, is the non-compulsory educational level. Higher education

starts with inputs of higher secondary students and out puts are the gladuates and post

graduates even Doctorate and post Doctorate who go into the market or even join the

ranks of their specialization (Joshi, 1978). Tertiary education is normally taken to

include undergraduate and postgaduate:

Graduate level @egree Pro$amme) or College Level of Education

Post graduate Ievel or University Level ofEducation

colleges and universities are the main institutions that provide tertialy

education. Tertiary education generally results in the receipt of certificates, diplomas

or academic degrees after higher secondary education. Higher education includes

teaching, research and social services activities ofuniversities, and within the realm of

teaching, it includes both the undergraduate level (sometimes referred to as tertiary

education) and the graduate (or postgraduate) level. In most of the developed

countries, a high proportion of the population (up to 50%) now enters higher

education (http//www.hec. gov.pk/htmls/collunilist.htm).

At present, the mainstream education system offers l6 years schooling system

of education between classes I to the Masters level. The period between class I, which

enrolls srudent with an average age of 5 years, to class V is considered primary level;

class vl to X and XI to XII are secondary and higher secondary levels respectively,

class XIII to XIV represents Bachelors level, class xv to xvl Iepresents Masters

1)

2)
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level. Those who successfully complete secondary and higher secondary levels are

awardedSecondarySchoolCertificate(SSC)andHigherSecondaryCertificate(HSC)

respectively. At this level, diplomas are also offered in different vocational and

technical subjects such as Diploma of Associate Engineering in different technologies'

nursing and certificate ofteaching (C'T) etc'

AttheBachelorslevel,thedegteesawardedincludeBA,B.Sc,BBA,B.Com'

BCS etc. Similarly, at the Masters level, the degrees awarded include MA' M'Sc'

M.Com, MBA, MCS, etc. Primary, secondary and tertiary level education is provided

by 245682 schools, colleges and universities (public: 164579' private: 81103) with a

student's enrolment of 33,37 9,57 8.

Table l7: Numbers of Mainstream Educational Institutions in Pakistan (2007)

Area Total Public Private

Pakistan 245682 r64s79 (67%) 81103 (33%)

Punjab trs3rt(46.9%) 66770 (s8%) 48541 (42o/o)

Sindh s93r2(24.t%) 46738 19o/o) 12s74 (21%)

KPK 40706 (16.5%) 29430 (72%) 11276 (28%)

Balochistan r1492(4.6%) 9742 (8s%) 1750 (15%)

]CT 1348(0.5%) 598 (44%) 750 (s6%)

FATA s344(2.r%) 4704 (88o/o) 640 (12%)

FANA 4366(r.7%) 1505 (34o/o) 2861 (660/o)

AJK 7803(3.t%) s092 (6s%) 2711 (3s%)

lNationul Educrtion Census, 2007)

ThetablelTshowsthatthereweretotal245682educationalinstitutionsofall

categoriesfunctioninginthecountry.outofthetotaleducationalinstitutions,l645T9

(67%) wercfunctioning in the pubtic sector and remaining 81 103 (33%) were functioning
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in the private sector. The educational institutions of all categories functioning in the

Punjab, Sindh, Pukhtoon Khoa and Balochistan wete 46'90/o, 24'1%, 16'5% and 4'6Vo

respectively (Got. of Pakistan, 2007)-

The public sector educational institutions working in Punjab, Sindh, Pukhtoon

Khoa and Balochistan were 587o, 7g%,72% and 85Yo respectively in 2007. on the other

hand, the educational institutions operating in private sector in Punjab, Sindh, KPK and

Balochistan were 42%,21%,28% u-rd l57o respectively (Govt. of Pakistan, 2007).

Table: 18: Number of institutions, teachers and students by each level ofeducation

(Gora. of Pakistan, 2007)

The table 18 shows that as per 2007 statistics there were total 251134

educational institutions functioning in the country. Out of these institutions, 156732

(62%) pimary,3g37o (|5%) middle, 22909 (9.1%) high schools were functioning. There

S/

No.

Level Institutions Teachers Enrollment

I Pre-primary 794 (0.3o/o) 340s(0.25%) 713s447(t9.7%)

2. Primary rs6'132 (62%) 440568(32%) 16834417 (46%)

3. Middle 39370 (ts%) 3107s3(23%) s262323 (24%)

4. High 22909 (9.1%) 362188(26.9%) 2133008(5.9o/o)

5. Higher Sec. / Inter 2996 (1.1%) 6942s (s.t%) 853s3s(2.3%)

6. Degree Colleges 1t3s (0.4%) 20s68(1.s%) 3?s993 (0.9%)

7. Technical /Vocational 30s9 (r.2%) t4s6s(t.0%) 238687(0.6%)

8. Teachers training 169 (0.06%) 348s (0.2s%) s96s92 (1.6%)

9. Universities 1t6 (0.04%) 37509(2.',l%) 424012 (t.t%)

10 Professional 1516 (0.60/o) 18137(1.3o/,) 419231 (1.1%)

ll Madaris 12153 (4.8%) s4909(4.0%) 1st244s (4.t%)

t2 Total 2s1134 (100) 1345697( I 0o) 36097437 (t00)
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were 2996 Higher Secondary schools / Inter colleges, 1135 (0.4%) degree colleges, 3059

(1.2o/o), leclnicaVvocational institutions, 169 teachers training institutions and ll6

universities working in the country. The total teaching staff was 1.346 million out of

which 0.745 million (56%) were in public sector and 0.601 million (44%) in private

sector. Among them, 0.528 million (48%) were male and 0.677 million (52%) were

female teachers (Gow. of Pakistan,2007). The total enrollment in pre-primary, primary,

middle, high and higher stage for both sectors was7135447 (19.7%), 16834417 (46%),

5262323 (24%), 2l33OO8 (5.9%) and 853535 (2.3%) resPectively (Govt. of Pakistan,

2007). Ofabout I l6 universities, 57 (49%) were in public sector, whereas 59 (51%) were

in private sector, to meet the need for graduate and postgraduate level education. The

total teachers in the universities were 37509 out of which 31312 (83%) were in public

and 6197 ( l7%) in private sector (Govt. ofPakistan, 2007).

2.5.4 Salient Features of the Mainstream System of Education

l.Ad.riilistration

2. Finances

3-Curriculum

It is a well organized system. The structure in all the institutions is the

same (Shami, 2006).

This system is fully patronized and financed by the Govemment of

Pakistan.

There is a uniform curriculum which is updated from time to time by the

Covernment. Urdu, English, Mathematics, Science, lslamic Studies,

Social Studies and vocational subjects have been given equal weight-

age.
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4.Entrance and

duration

5-Recognition

6-Training

7-Participation

8-Scholarsb ips

9. Staff

10- Eraminations

I lFurther education

The entry in the system is at the age of 5+ and duration is 5+3+2 years

up to tlre Matric level.

It is fully recognized by the Govemment at all levels.

Facilities for training as scouts, girls guide, fire fighting and civil

defense are available.

Participation in all local, national as well as international events is

allowed.

Scholarships at primary, middle and Matric levels are available to

eligible srudents.

Qualified staff is appointed with proper structure of salaries and other

financial benefits. There are proper recruitment rules and regulations for

the teachers. Teachers are appointed according to these rules and

regulations throughout the Pakistan.

There is a set procedure of examinations. Private candidates can also

appear in examinations and obtain certificates in general subjections.

There are twenty three Boards of Intermediate and Secondary Education

in the country for conducting the examination at secondary and Higher

Secondary Schools Cetificate (I{SSC) examination at the end of

educational year.

After matriculation the students choose any of the following streams:

Commerce, Engineering, Medicine, Humanities, Home Eco., Agriculture,

and Nursing, and Technical, Vocational etc.
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I2 Absorption The products have the oPportunities to go in any field of life' Possibilities

for their absorption are open everywhere.

2.6 CONCEPT OF CURRICI]LLA INTEGRATION

Integation is a sector of education and institutions of integrated curricula are

working as organizations to bring changes in Pakistani society. This change has become a

persistent theme in religious education and mainstream system of education in the past

several decades. Different attempts seemed to weld together these two systems of

education by integrating their curricula. These types of aftempts to overcome or reduce

the barriers between the school subjects and Madaris subjects are usually referred to as

curricuta integration. However, these attemPts did not prove sufficient for this purpose

The concept of integrated curricula skesses methods which concentrate on

viewing the student as a complete person. Every part of personality i.e. mind, body,

emotion, moral, spirit and religion should be developed at the same time and be integrated

into the perfect person (Rizavi, 1986). Curricula integration is "a currictrlum tl:eory that is

concemed with enhancing the possibilities for personal, moral, spiritual and social

integation through the organization of curriculum around significant problems and

issues, collaboratively identified by educators and young people, without regard for

subject-area lines" (Beane, 1997)'

IntegratedcurriculamaybedefinedaS''acourseofacademicstudiesthat;S

formed or united into a whole" @eane, 199?). In keeping with this thematic description.

inte$ated curricula can be defined as "education that is planned in such a way that it cuts
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across subject-matter, bringing together various aspects ofthe curriculum into meaningful

relationship to focus upon broad areas of study (Beane, 1997)," Integration as a concept

of organization is seen in different ways. Some definitions stress horizontal association of

various areas of curriculum with each other. This conc€ption leads to an apprehension

"with the integrative process in which one should engage as he strives to organize in

meaningful fashion knowledge and experiences which at first seem largely unrelated"

(Munay, 1993).

Kerrviewedinhisbook..ChangingofCurriculum',thatleamingandteaching

in a hotistic way and reflects the real world which is interactive. Another term that is

often used synonymously with integrated curricula is interdiscipl inary curriculum (Kerr,

2008). Interdisciplinary curriculum is defined in the Dictionary of Education as "a

curriculum organization, which cuts across subject-matter lines to focus upon

comprehensive life problems or broad based areas of study that bring together the various

segments of the curiculum into meaningful association," (Good, 2003). The similarity

between this definition and of integated curricula is clear. Jacobs defines

interdisciplinary curriculum as "a knowledge view and cunicular approach that

consciously applies methodology and language from more than one discipline to examine

a central theme, issue, problem, topic or experience" (Ken, 2008) Everett defined

interdisciplinary curriculum as "combines several school subjects into one active project

since that is how children encounter subjects in the real world-combined in one activity"

(Good, 2003). In general, atl ofthe definitions of integrated cunicula or interdisciplinary

cuniculum include:

l) A combination of subjects
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2) An emphasis on Projects

3) Sources that go beYond textbook

4) Relationships among concePts

5) Thematic units as organizing principles

6) Flexibte schedules

7) Flexible student groupings famous

2.6.1-Components of Curricula Itrtegration

Shoemaker (2007) listed the following essential components of curricula

integration:

1) Core skills and processes. These include basic skills, such as reading and

mathematics as well as social skills and problem solving.

2) Curriculum strands and themes. These are the organizing principles around

which the curriculum is built. This is a broader concept as human societies and

integrates contents from multiple areas.

3) Major themes. Each curriculum strand is further divided into major themes,

e.g., Environment or DiversitY.

4) Questions. Questions are used to further define major themes and focus

activities.

5)Unitdevelopment.Fromthemajorthemeandthequestions,knowledgeand

skills related to the concepts, teachers plan activities that will lead to the

development of knowledge and skills which will answer the questions. Teachers
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also collect resources and develop actual lesson plans and assessment skategies

(Shoemaker, 2007)

2.6.2- Main Areas of Curricula Integration

According to Shrivastava (1988), curricula integration involves three central

activities: (l) harmonizing activities to achieve overall organizational goals (2) evaluating

and controlling organizational activities to ensure that they are performing at sufficient

levels of quality and output (3) resolving differences between inconsistent sub-goals

Four main areas in integrated curricula are as follows:

l) Integration of knowledge

2) Integration of curriculum design

3) Integration of experiences

4) Social Integration

2.6.2.1. Integration of knowledge

When students begin to seek knowledge, skills and values are connected; they also

begin to see the "big picture" of leaming. They can then more easily and readily make new

connections and apply their knowledge. Leaming in this (inte$ated) way contrasts with

fragmented leaming that inhibits a student's ability to see how learning tasks might be

connected to one another and then to situations that are real, not only to themselves but also

to the community.

The integration of knowledge in this sense involves students making and seeing

connections "in their minds" as well as in the reality ofprojects, tasks and assignments. To
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attain both types of leaming, the teachers need to work with and alongside students, to have

conversations in which the students explain and demonstrate what they know and

understand. Teaching in this integrative-conversational sense, involves the teachers

becoming the leamers, listening to the students, being inquisitive, empathizing in order to

understand connections as the students see tlem and, thereby, influencing their

development more effectively. "A child should make sense. It shoutd be about something.

Ideally the various activities of the day should work together, building upon one another for

some purpose" (Shrivastava, 1988).

2.6.2.2. Integration as curriculum design

Integration in this sense encourages students and teachers alike to explore,

process, refine and present information about the topics they want or need to investigate,

beyond the boundaries of subjects. These, more often than not, serve to disintegrate

knowledge and understanding than to connect or integrate it. Especially, when all the

individual involved in leaming and teaching actively participate in the design processes

and achieve consensus about what is to be done and why. The processes might include,

for instance, the identification ofan issue, topic or interest to be studied; the clarification

of knowledge and skills to be applied and developed with programmes goals sent

accordingly, the construction of leaming activities and the selection or creation of

authentic tasks and assessment procedures (Shrivastava, 1988). Dewey, Piaget and

Bruner acknowledged that studenls (especially young ones) can and should be included in

the cuniculum design process. When included, the designs for their learning are more

likely to be perceived by them as relevant, interesting and personally worthwhile.
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2.6,2.3, Irtegration of erperience

New experience becomes part ofour existing knowledge and ways ofseeing things.

We use past experiences to help us understand and solve new problems Experience

whether "primary" as in gathering data or doing observations, or "secondary" as in

processing the data and observations in a database, is the raw material for developing

knowledge and understanding and for developing and applying the skills essential for

effective leaming.

2.6.2.4. Social integration

Here, leamers apply the ideas and understandings they have developed, to their

daily lives and to the lives of others, and they leam by interacting with others. The

curriculum is organized around personal and social issues, problems and concerns

identified in, or developed from, the lives of the leamers in the world in which they live.

To be integrated socially is to learn socially, and this, in its tum, requires that the learner

understand that "society" is greater than and exists prior to the individuals who live in and

contribute to it. Alt leaming is thus social leaming and to learn effectively involves

working with others as well as on one's own. For this reason too, good curriculum designs

are collaborative or "socially integrated" designs. "The participation of young people in

cuniculum planning follows from the democratic concept of pa(icipatory, collaborative

govemance and decision making. The inclusion of personal issues alongside social

problems follows from the democratic possibility of integrating self and social interest"

(Shrivastava., 1988). In this connection, following recurring features can be genuinely

integrated:

1) Programmes based on topics of substance and significance.
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2) An emphasis on students seeing connections in and purposes for leaming.

3) Developing big ideas that excited the imagination ofstudents and teachers alike.

4) A desire for the leaming process to be active and participatory.

5) . Developing skills and knowledge in contexts real to the students.

6) Building on and extending a student's personal knowledge and experience.

7) Developing sustained programmes or work in contrast to one-off, unrelated

lessons. (Kerr,2008)

2.6.3 Principles of Integrated Curriculum Development

The following principles should be kept in mind for developing the integrated

curriculum:

l) The integrated curriculum is to be developed on the basis of the needs, interest,

abilities, aptitudes, development level and circumstances ofthe child.

2) It should revolve around the child because the child forms the core factor in the

curriculum.

3) The cuniculum should be able to impart knowledge in an integrated way. Activities

ofteachers as well as those of students should be integrated.

4) The integrated curriculum includes the totality of experiences that a pupil receives

through manifold activities that go in the school, in the classroom, playground and in

numerous informal contacts between teachers and pupils.

5) The integrated curriculum should be broad-based, because narrow curriculum fails to

develop varied faculties of the individual. At every level, the cuniculum should have

variety to allow for individual differences and adaptation to individual needs and

interests.
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6) The integated cuniculum should be developed so as to be flexible and adjustable to

the needs of the pupils at every stage.

7) It should conform to the changing social conditions and should reflect the latest

developments in educational philosophy and psychology.

8) In the integrated curriculum, the proPer harmony should be maintained between

formal and informal education, direct and indirect education, general and specific

education, Iiberal and vocationaI education, individuaI and social aims ofeducation.

9) In fact, the integrated curriculum should grow out of community life and should be

based on the needs and problems of the members of the community.

l0)It should reflect all that is significant and characteristic in the life of the community.

It should correlate with the environment of the community.

l1)Integrated curriculum should be constructed on the basis of the activities of the

education in which the students are interested. It should provide opportunities for play

activities, constructive and creative activities and project activities.

l2)When integrated curriculum is created, attention should be paid to encourage each

pupil to develop his creative abiliry as far as possible. A curriculum should be suited

to the needs of today and of the future.

l3) The integrated curriculum should be framed so as to develop democratic values. [t is

an important consideration in shaping the curriculum for primary, secondary and

higher education in all the democratic countries of the world.

l4)Those subjects should be included in the integrated curriculum which is useful for

preserving and transmitting culture and civilization. (Satija, 2007)
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2.7 CIIARACTERISTICS OF GOOD INTEGRATED CI,IRRICULA

Integration may shape central part of curriculum which has the following

characteristics.

l) Common leaming

2) Cooperative planning of activities

3) Provision of special need

4) Provision of skill need.

The core curriculum prescribed for early Muslims was the Quran, (Sajjad,

1986). Under this educational approach, the students could have more diversified

knorvledge rather than specific or limited leaming. For construction of good

integrated curricula, following characteristics should be borne in mind:

1) Inte$ated curricula should be child centered.

2) Integrated curricula should provide fullness ofexperience.

3) Integrated curricula should make provision for flexibility within a framework

of acceptable principals and values.

4) Integrated curricula should be related to the life, needs and aspiration of the

people.

5) Integrated curricula should be able to develop a rational outlook.

6) Integrated curricula should make provision for socially useful productive work.

7) Integrated curricula should be able to promote socialjustice, democratic values

and integration.

8) Integrated curricula should make adequate provision for the study of national

language.
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9) Integrated curricula should make provision for artistic experiences and

expression.

l0) Integrated curricula should make provision for physicaI development.

I 1) It should make adequate provision for character building and human values.

l2) Integrated curricula should make adequate provision for uniformity.

13) Integrated curricula should provide for continuity in the whole programme

(Sajjad, 1986).

2.8 MODELS OF CURRICULA INTEGRATION

There are different models developed for curricula integration. These models

are all multi-faceted in the sense that each form of integration entails a number of

elements to be changed or reshaped. This "mix" of elements in the transformation

should be assembled into a coherent form, and each coherent assembly can be seen as

a "model." Such as PBL (Problems based learning) is a model for the integrated

curriculum design through implementation, evaluation and reflection. Other models

i.e. integation of experience, social integration, integration of knowledge (and skills)

and integration as curriculum design was implemented in different situations. The

purpose of these models of inte$ation was to provide guidance to persons who want

to be carrying out work to ensure the integration of an information model developed

by a project of the information these models (Niland, 2004). There is a significant

range of options, expressed as models for the purpose of providing a coherent

framework, through which may be assessed the benefits and drawbacks of particular

closer working relationships. Niland described the following five models of curricula

integration in his famous book "A Hong Kong Integration Education Matters."
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l) The Merger Model

2) The Federation Model

3) The Deep Collaboration Model

-{ =Tfr 
e Loose-ffiiiftidMil;l-

5) The Status Quo Model

2.8.1 The Merger Model

This model can take place where the inte$ating parties combine permanently into

a single unit in all respects. The new unit will have a clear identity with a single

governing body, a single academic committee, a single vice chancellor or president and a

unified management structure. Put into the context of amalgamation betq,een institutions

rather than mergers within institutions, rationalization may take longer in other important

areas such as degree programme offerings, the structure of academic units and

management systems (Niland, 2004). However, the integration strategy should drive to

fusion here as well, and in a relatively short time.

2.8.2 The Federation Model

The Federation ModeI of institutions integration draws universities closer together

while preserving certain autonomy to the partner institutions (Niland 2004). Typically'

the integration of institutions surrenders governance autonomy and install a single, over-

arching council and a single vice chancellor or president to take responsibility for the

federated entity. There is a variety ofpossible arrangements with secondary elements and

just where the new entity sits on the continuum of loose to tight federation depends on
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how these elements are handled and in particular what else is assigned to the central

authority (.,liland, 2004).

2.8.3 The Deep Collaboration Model

A less extensive form of integration, though still one of some impact, is the Deep

Collaboration Model. Here, the parnrer institutions agree to merge functions in designated

areas. Typical examples involve establishing a single office to handle some or many of the

various support functions: information technology; human resource administration; student

support services such as counseling, sport and recreation; estate management and

professional staff development (Niland, 2004). Certain academic functions also lend

themselves to deep collaboration, such as where two (or more) universities share the teaching

of specialized subjects and even large-class core units. Deep collaboration covers less terrain

than federation or merger; it nonetheless witl entail some surrendering of independence, but

not the autonomy of govemance itself (Niland, 2004).

2.8.4 The Loose A-ffiliation Model
The Loose Affiliation Model promotes some of the benefits of a closer working

relationship, while preserving a high degree of autonomy and independence for each partner.

This may encompass such arrangements as team teaching with academics from each institution

jointly responsible for a course enrolling students from each university for credit toward their

respective degrees (Niland,2004). Similar examples are easily found in general administration

where two or more institutions find mutual advantage. Agreeing to let each other's students

gain Iibrary access is another initiative typical in the Loose Affiliation Model.
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2.8.5 The Status Quo Model

The Status Quo Model is essentially self-explanatory: the higher education sector

maintains its current form and character, with existing institutions maintaining already

established boundaries. The only integration meelsures are those, which flow in the normal and

time-honoured manner. One university aglees to host another's study-abroad students or staff

on sabbatical leave. Researchers from.different institutions collaborate on grant applications,

patents and commercialization exercises. International conferences facilitate the easier flow of

information and ideas. The point is that universities have long engaged in cooperative

endeavours, albeit usually at the individuaho-individual level, and no doubt this will continue

(Niland, 2004). That institutional integration may be taken to entail active measures drawn

from and set within an array of coherent models that are designed to bring about closer

operating relations between two or more institutions, for the purpose of achieving all of three

primary (and intenelated) objectives:

l) Through building gleater synergy between the institutions, lifting academic

performance to levels that would not otherwise occur;

2) Through creating the effect of greater critical mass among institutions, introducing

stronger efficiency in operations and a wider array of academic course offerings;

3) Through combining disconnected functions, usually of an administrative nature,

generating savings that can be used to enhance the academic mission and

support services (Nitand, 2004).

Modern formal institutes operate through functionally different departments that

perform a narrow set of specialized tasks. Integration has three dimensions in

education sector. TheY are:

l) Procedural integration
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2) Physical integration

3) Socio-cultural integation (Beane, 1997).

l) Procedural integration

Procedural integration involves combining systems and procedures of the merged

companies at the operating, management control and strategic planning levels' The

objective ofsuch integration is to homogenize and standardize work procedures.

2) Physicalintegration

physical integration of resources and assets usually accompanies procedural

integration.

3) Socio-cultural integration

Socio-cultural integration involves a complex combination of issues related to the

selection or transfer of leaders, changes in organizational structure, development of a

consistent culture, and the increases in the commitment and motivation of perSOnnel

@eane, 1997). Integated educational model is based on three fundamental pillars:

l) Academic development, with high-levcl theoretical content and applicable to

the reality of the market.

2) Humanistic development, composed of culture, citizenship and ethics,

subjects explored in the classroom and also extracurricular activities sponsored

by the school.

3) Professional development, through the development of fundamental

competencies for bringing the student closer to his or her professional

objectives. (Wan, 2008)
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2.8.6 PBL @roblem based learning) Integrated Curricula Model

Nolan and Harwood explained that cuniculum integration is the process of

experiencing and understanding connections and, because of this, seeing things whole'

JamesBeane(1997)identifiedfouraspectsofintegration.Theseareinte$ationof

experience, social integration, integption of knowledge (and skills) and integration as

curriculum design. A model showing the relationship between the integrative

curriculum and teaching learning continuum (adapted from Brown & Nolan' 1989) has

been developed as below:

Fig: 2.1 Integrated Curricula and Teaching Learning Continuum

General aims of problem-based leaming (PBL) of integrated curricula are given below:

1) To develop children's independence as efficient and motivated learners'

2)Toenablechildrentoperceivethecurriculumrelevanttotheirlearningneeds.

3)Toacknowledgethatattitudesandvaluesplayapivotalroleinexploringconcepts

and principles in all area of curriculum.

4) To enhance teaching and leaming more effectively than through a separate subject

approach @eane, 1997).
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2.E.7 The Immersed Model of Integrated curricula

Thismodeltakesissues,probtemsandconcemsrealtothestudentandrealin

the community as the essential building btocks (topics for study) of the curriculum'

Students and teachers work together to select the specific topic of interest to them and

together they plan how, when, where and why they will pursue it. The focus is on active

student participation and decision-making (Feng, 2001). Together with their teacher and

individually, the students explore or investigate the issue in order to understand it befter

and to perhaps propose a solution, suggest a new direction and report their results to a

significant audience. Teachers, as enablers and facilitators, focus on helping students to

develop essential skills intrinsic to their study and leaming' Key skills may be

formulating questions, creating hypotheses, working out ways to collect data, and

reporting on what has been learned (wan,2008). subject content and knowledge comes

into play after, rather than before, deciding what is to be studied and how'

Figlre: 2.2 The Immersed Model of Integrated curricula

Inquiry Exploration

Investigation

Issue

Problems Concerns
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2,8.E Webbed Model of Curriculum Integration

Thismodelidentifiesconnectionbetweenexistingsubjectsusingacentralthemeor

topic. Teachers ask what leaming activities will contribute to the student's understanding

of this theme. .{t the same time, the activities allow students to represent and develop

their ideas in different areas ofthe curriculum. This differs from the thematic approach,

wh ich is commonly thought of as being an integrative approach ' A poem about dogs may

indeed be a worthwhite leaming activity in an English programme, but if it does not

contribute to leaming significant ideas about dogs, it does not meet the criteria for

integration (Feng,2001). The webbed modet helps teachers plan in ways that maximize

opportunities for Ieamers to make connections across the curriculum'

Figure 2.3: The Webbed Model of Curriculum Integration

2.8.9 The Threaded Model of Integrated Curricula

Thinking skills, social skills, study skills, and the essential skills "thread" through

all leaming. This model of curriculum integation focuses on a meta-curriculum that
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overlays subject content matter. For examPle, Prediction is a skill used to estimate in

mathematics,forecastafutureperspectiveinsocialstudies'andanticipatetheendofa

storyinEnglishandh)?othesisduringascienceinvestigation'Thefocusforteachingis

to help students Ieam how they learn'

Figure 2.4: The Threaded Model of Integrated Curricula '

2.9 INTEGRATION OF ISLAMIC EDUCATION UNDER THE EDUCATIONAL

POLICIES

At the time of independence, both the colonial and religious systems of education

existed. Parallel to mainstream System of education, there were Madaris imparting

religious education based on the Holy Quran, Hadith, Islamic jurisprudence and logic'

During the time of freedom, according to 1956 survey, Pakistan's educational

infrastructurecomprised245Madaris,10,000primaryandmiddleschools(including

l,700forgirls),408secondaryschools(including64forgirls),46secondaryvocational

institutions (18 for girls),40 Arts and Science colleges (including 5 for girls) and one

university all over the west Pakistan. There was not a single professional college in the

country (HoodbhoY, 1998).

Threaded Model of Integrated Curricula
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Quai&i.A"'-m was genrirely ifiere$ed in iEfio&Eing m iutegrded e&caion

system for a newly iDd€efldent coEtry with a blend of Isl"'nic values and Westem

educ*bn He rypohted an e&Iediotr commissim in 1946 to m€et *irh the adminisilrdioo

of Muslim univ€rsity Aligah for drafting an edEdioDal agemda for the forthcoming

independentcoutry.Howwer,thecommissioncouldnotmeetinAligElhbece$€of

Ifindu-Muslim riots in Aligah in 1946 (Ahm€4 2002). The British left the country in

Awus, 1947 l€aviry b€hind 6e system of edrrdion wirh hopes md sorrows. Pakistaq

like otter rew bom cormtries bad to face the problems of devising guide-lines for

reconstruction aad rmrientdion of its entire syste,m of eercaion (Gaftr, I 999).

For implementation of cruricula integrati on of Ma&assa and main$ream system of

education at el€rn€ntary leveL different policies werc prepared in diff€retrt regimes In the

following s€cti{r4 it is malysed how different seps of integmted curricula were taken in

different edrrational Policies.

2.9.1 First Atr Pakistan Natiorel Educrtiron Conferencc (194|

wilhin the€ months of &e independence of Pakisa, ft€ fiIst AII Pakistan

Edration Cmfernce wm hld at Kardchi from 27th November to the lst December,

1947. Mr. Fazrl-ur-Rebman, Federat Educdion Mmisfer, Iead fu m€ssage of Quaid-i-

Azzrfr, as inaugpfal address to the Conference which was truly an agenda for the edtrcation

system of a ncwty irdepende,rt Islarnic cormt.y. The following monumental message of the

Quai{t-i-Azam to the fus6.A1l Pakigan Naional Education confercEce" ever since served
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asthefimdme,*alguidingprinciplesfortteedrreationpolicyfolmdionofth,coffiy.

The goals u/hich were set by lte foroder of tte ndion always served as a guiding liglt for

thenation(Govr of Pakistaq 1947).

2.9.1.1 Thc Qurid's mesag€

The farhsr of the nation in his historic m€ssage of rhe conference provided the

basic guidelines for the restrrrctrning of education system in future. The futuistic

systEm of education was visualised as having in charact€xistics of relcvance to modern

condition. He $ressed the need of baving sygem of education inspired by the cultural

anrl Islamic ideologkal aspiraion of the people (Caffar, 1999). He expressed tbe views

that academic education was Dot only enougfu there was immediate and urgent need of

scientific and tecbnical education. Quaid-i-Azarn also emphasized the need for building

the character ofthe future generation (Govr of Pakisran' 1947)'

2.9.12 Addrca3 of fcdenl educrtim aini{erFml-ur-Rehn
In inaugural addresq Mr. Faal-ur-Rebmaq Federal Minister for Interior,

Information, Broadcasing, E&rcation 4d Qhairman of the confereace pointed out the

weaknesses of the system of edrrcation inherited from the alien rule such as it intended

'to serve a narow utilitarian purpose. It lacked realism and it was unable to adjuS itself

on the needs of rapidly chaneiry society (Govt. of Pakistan, 1947). He described tkee

dimensions of education to be intodrrced in Pakistan, i.e.

Spiriual edrrcation (Islarnic education)

Social edrrcation (Common Blucati{mi

Vocational education (Job Education)

l)

2)

3)
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Inhisviews,"thefutureeducationwouldalsobebroughtaboutintheseelements'

representing a whole system. In the beginning of his speech he gave a lot of stress to

Islamize the educational system and said: "Our educational policy should be according to

rnodemrequirementsandalsoreflectsthoseideaswhicharetherealbiasofthecreation

ofPakistan.WewillhavetochangethePakistanintothatdemocraticstate,which

citizens have the physical, intellectual and moral qualities to lay a good liie and for this

purpose, we will have to get benefits fiom lslamic values and civilization Our

educationalsystemwillhavetogetguidelinefromlslamicprinciples.Itisonlylslamin

throughout school of thoughts which Presents a complete code of human sympathy and

unity. Without moral and spiritual training scientific Progress can be harmful for

humanity" (Govemment of Pakistan, 1947)

ThefoltowinggoalsweresetbytheConferencetoinspirethefutureSystemof

education in Pakistan.

1) The educational system in Pakistan would be inspired by Islamic ideology'

2) The social, spiritual and vocational elements were integrated in the system'

3) Religious education was made compulsory'

4) Compulsory physical training was introduced at all level of education (Ghaffar'

1999).

The conference recommended several sub-committees to consider and report on

the relevant items such as the Advisory Board of Education, Inter university Board,

women Education committee, and council of Technical Education, to be constituted to

assist the central Govemment on nature of education and to co-ordinate educational

poticies in the counhy. In one Committee, Shams-ul-Ulema Abu Nasar Waheed was
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elected as chairman and following were the membe$:-

1) The Right Rev, G.D Barne, Bishop of Lahore'

2) Mrs. Safia Ahmed'

The committee laid down the following guiding principles for educational ideology:-

l) Education should be based on the Islamic conception ofuniversal

brotherhood of man, social democracy and social justice'

' 2) It would be compulsory for students to leam the fundamental principles of

their religion.

3) There would be proper integration of spiritual, social and vocational

I .l"rn"nt, of education.

The committee passed the supplementary agenda and recommended that:-

i) The educational system in Pakistan would be inspired by Islamic ideology'

emphasising its characteristics those ofuniversal brotherhood and tolerance'

2) Religious instructions would be compulsory for Muslim students in schools and

colleges. Similar facilities may be provided for other communities'

3)Thequestionofinteglationoftheelementsofeducationwastoanextentcovered

by above Para (l) and (2).

4) Compulsory physical training may be provided at all Ievels of education While'

compulsory military training may be provided in universities and colleges

5)Theprinciplesandmethodsofselectionneedcarefulexaminationandthequestion

may be considered in detait by the authorities concerned'

6) Efforts would be made in introducing literacy among the masses

7) Free and compulsory primary education should be introduced for a period of five
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years, which would be raised to eight years (Govt' of Pakistan, 1947)'

Although efforts were made for the improvement of education systems during the years

of 1947-55 but the progress was very slow and expected results were not achieved'

2.9.2 Sharif Commission's Report on National Education (1959)

FieldMartialMuhammadAyubK}rantookoverthepowerinoctober,l958and

inMarch,lg5gtheNationalEducationPolicywasannouncedasSharifCommission,s

Report.Mr.S.M.SharifwastheFederalEducationSecretaryunderwhose

chairmanship; Field Ma(ial Ayub Khan constituted this commission. Since the

independence of Pakistan, different efforts had been made to bring the educational

system in consonance with the Islamic ideology and national need of an independent

state. The report of the commission on National Education in 1959 was also another

effort in this regard. The main objective for appointing the commission was to evolve a

national system of education which could reflect the spiritual, moral and Islamic values

ofan independent state (Ghffar, 1999)'

The existing system of education was not adequate to meet the requirements of

the nation. The President Mohammad Ayub Khan inaugurated it on January 5, 1959.

The President asked the Commission to suggest the measures for making best possible

use of its available human resources and wealth (Govt. of Pakistan, 1959). The

Commission analysed all the previous reports and the prevailing situations of the

country and the reforms movements in other societies and submitted a comprehensive

report to the governments in other societies after one year in 1960 (Govt. of Pakistan,

1959).
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In view of the Commission, education aims at the integrated and balanced

development of the whole man body, mind and spirit' It must create an appreciation of

fundamental moral and spiritual values that constitute the foundation of civilization,

towards which all human endeavours should be directed' ln performing this task, a

systemofeducationmustbebenefitedfromthehumanizinginfluenceofreligion.

Religious education should skengthen the unity by developing a spirit of tol"r"n"e'

Several religious faiths are professed and practised in our country' and their teaching

should be confined to those who profess them (Govt' ofPakistan' 1959)'

2.9.2.1 ln\egration of Islamic education at elementary level

In view of the Commission, compulsory education at elementary level u'as

indispensable for skilled manpower and inteltigent citizenry. For this purpose, at least

eightyearsschoolingwasmadecompulsory.TheCommissionrecommendedachieving

5-years compulsory schooling within the period of l0 years and 8 years compulsory

schooling within period of 15 years. It was suggested that teaching of religious education

should have three clear-cut stages:

l) The compulsorY stage

2) The optional stage

3) The research stage (Govt. ofPakistan, 1959)

The salient features of Islamic education in the mainstream system of education in the

report were briefly described as follows:

1) Islaqiyat l!1u,9t b94 qompulsory subjegt of study f-or all Mlslims students for the

first eight years, i.e. in the primary and middle stages'

2) Islamiyat should be an optional subject in class IX and X'
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3) In intermediate classes it should become a component part of Islamic Studies

which should be offered as an oPtional subject'

4) At university stage, Istamic Studies should be an optional subject (Govt' of

Pakistan, 1959).

2,9.2,2lslamiryat as compulsory subject up to class VIII

It was.suggested in Commission's Report (1959) that Islamiyat must be

compulsory subject for atl Muslim students for the first eight years' i'e in the primary

and middle stages. The syllabus and teaching should be on the following lines:

I ) All students should learn to read the Holy Quran (Nazira)'

2) Learning of Kalima and Suras used in prayer (Nimaz) may be compulsory for all

Muslimstudents.AfewmoreSurasformtheHolyQuranshouldalsobe

memorized.

3) Collections of Ayat from the Holy Quran, inculcating social virtues and

practical goodness, may be introduced in the syllabus and taught with

translation. Students should be able to recite such Ayats'

4) Stories and parables from the Holy Quran, the life of Holy Prophet f 1+ 'jir *l,:

C-r) and form the Muslim history' lore and literature should be included in the

booksoflslamiyat'Theyshouldillustratemoralandspirituallessonsandshould

be presented in simple and attractive language (Govt' ofPakistan' 1959)'

2.9.2.3 Islamic education at higher level

It was suggested in

personal inspiration of the

Commission's Report (1959) that throughout early year's

teachers and the Parents is an important influence on the
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formation of character. The teachers should, therefore, exemplify a sense ofduty, honesty,

integrity and human dignity and be able to inspire the child to emulate him. In large

number of primary schools, there were only one or two teachers for all five classes and it

was, therefore, not possible to provide specialist teachers. Every teacher of primary school

should be qualified to teach Islamiyat, which should be included as a compulsory subject of

study in the training of teachers for primary classes. Religious instruction should be offered

asoptionalsubjectinclasseslXandX.InclassesXlandXllitshouldbecomea

component part of Islamic Studies which should be offered as an optional subject (Govt. of

Pakistan, 1959).

The functions of a university rvere to advance knowledge and promote research'

our universities should, therefore, produce scholars ofthe highest quality in this discipline

(Islamiyat) as in orhers. The standards of scholarship should compare with the highest to be

found in the best Universities elsewhere. Undertaking research and presenting [slam in its

spirit, university teachers should have a thorough knowtedge of comparative religion and

wortd history to be able to bring out clearly and forcefully the important role religion has

played in the social, economic and political life of mankind. They should be able to

interpret Islam and present it as a body of thought that can meet the challenge of modern

times and fulfilt the requirements of a modem scientific society (Govt. of Pakistan, 1959).

This implies that there should be a gradually increasing critical appraisal of Islam as

a code of practical life in the light of the Holy Quran and the life of the Prophet- The

original and rational Islam should be interpreted properly and applied to the problem of

modem life. Students should be given a full understanding of the Holy Qwan and Hadirh.

95



Istamic jurisprudence, Muslim History and Muslim philosophy should from integral parts

ofthe syllabus.

Scholars and teachers of Islamiyat should develop an objective outlook and

understand the spirit and methods of modern science, natural as well as social, which

should be freely applied in the interpretation of Islam. It would be desirable that teachers of

Islamic studies, besides having and adequate knowledge of their subject in its various

aspects, should have up-to-date knowledge of at least one of the social sciences such as

economics, philosophy, sociology, psychology or political science and be able to appreciate

the principles underlying the spirit and methods ofnatural sciences.

The main objectives of primary education should be to make a child

functionally literate, to develop all aspects of his personality, to equip him with basic

knowledge, skill and to develop in him habits of industry, integrity and curiosity. The

curriculum should be adapted to mental abilities of the children. It must be designed to

develop basic skills. Teaching methods should be activity-oriented. Religious education

should be made compulsory and stress was given to the teaching of Urdu language; school

building and fumiture. (Gow. of Pakistan, 1959).

2.9.2.4lnlegration of modern knowledge in Madarb

The Madrassa, Maluteb, and Dar-ul-Uoom ate a continuation of a traditional

system of education with the restriction of teaching of lslamic studies. The main emphasis

of the report was on the teaching of Arabic which started at very beginning, and on the

teaching of Quran, Tafseer, Hadith and Fiqh. Their primary purpose was the teaching of

Islam, understanding and interpretation was made of modem knowledge (Gaffar, 1999).
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Most of such institutions were in East Pakistan, where they were called Madaris' These

were formal institutions with definite syllabi, which sent up their students to the

examination conducted by Madrassa Education Board' There were successive stages of

education:thelbtidai,Dakhit,Aalim,FazilandKamiLThesyllabishowedcontinuityfrom

onestagetotheotherandapersoncouldjointhehigherstageparticularlyaftertheDakhil

stage, only having passed the lower stage (Govt' ofPakistan, 1959)'

The number of educational institutions providing an education in Arabic and

IslamicsubjectsfromtheverybeginningwascomparativelysmallinWestPakistan.These

were called as Makateb and were mainly ofan elementary standard, seldom going beyond

the primary stage. Their system of education and presentation of Islam followed traditional

method, and showed little awareness of modem knowledge and scientific advancement'

ThesystemofeducationinMadrassa,MakatebandDar.ul-[Jloomwasratheronesidein

sofarasitaimsatpreparingallitsstudentsforaspecializedstudyoflslam.Educationat

theelementarystagemustofnecessity,broadlybasedandcoveralargenumberofsubjects'

The study of religion should be an integral part ofeducation at elementary stages, but there

were other essential elements which should not be ignored and which should receive proper

emphasis to Proper students for various spheres of national life The Madrassa' Makateb'

and Dar-ul-(Jloom were not providing such broad based elementary education (Gora. of

Pakistan, 1959).

TheMadrassa,MakalebandDar.ul-I/loomsystemofeducationhadbeenfeeling

the need for brining their system near to the requirement of modem life and had introduced
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the teaching of modsrn sbjects lfte fui6m€tic, ItrSory, Elem€nE,y scienc€s md English

hto tb€h sy$em. It was hoped thql Madsris had been feeting the noed to $udy s$jects

tbat are usefirl in moderD Efe. This was a mov€merft in the right direction and it was

expected th^t ltis teDd€ncy miglt be progessively mahtain€d through the revision of the

syllabns of lvl&osso ad Ds-ul-tllun ft,om time to time, giving to $bjects other

religron The importance they deserued iD prdctical lif€ aDd mating firll use of modertr

thought in tbe uod€rstasling and interp'ret*im of Islm (Govt of Pati$ao, 1959)'

2.93 Preposalof theNe* Education Peliy(1969)

In 1969, Geu Yahya Khan took over ftom President Ayub Khm ad althoqfu his

tenure of office as Presidsnt of Paki$an was v€ry short but Air Marsh.d Noor Khan who

was his Rlucation Miniser annormced the anoor Khan Education Policy" in Jme 1969.

Tbe new Educational policy was adopted by the Cabinet on Ma*ch 26, 1970. Altho4h

the policy could not be implemeoted in tbe cormty, yet it did tq/o rhings. Firstly it was

declaration, at tte Government level, to the discretion tlat therc nras'some thing

basically wrong with orn edrrcati,on sy$em" which the previous policy based report of the

commission on Natioml Education (1959) had failed to rnend secoodly it paved the

path for the formulation oftbe Educatbn Policy (1972-80).

Accarding to the new Edrrcation Polrcy 1969, it was described that the role of

education was to promote Islamic values and Islamic ideology. The reasons for this werc

not difficult to mdsrgan(L PakiSas,"as a nation, has only boen in exi*eDce since 1947.

Before that, it had been a British col,ony for over l5O years. The reason why the people
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who today coositute Pakistar j{rircd togeth€r to form a rcw ndiotr was their comrxxl

belief in social and cultr.rral values of Islam, col,onial traditioDs and Islamic values were

not consisted with each otrer. This bd resrlted in disortioos ad divisim ic on

society marked by barriers of commrmicatioq uihich prevented tte emergence of a

natioral identity.

It Soulil bave been one of Ore eirns of6e educational policy to break down these

baniers. In fact, if the education policies followed by Pakistan to date have bad the efect

of firther hanlening tle barriers of commrmicdion between the various divisions of its

society. These baEiers wer€, o,hy'th" educational poli,cies failed to break them <trown and

wffi ghanges were therefore requilEd io srrch policies' The subject policies have had the

effect of perpetuating the barriers which s4araed:

1) Those who go througfu the religious tum and those who seek howledge in

seculm schmls.

2) Those who use Englis laaguage in their norrnal day to day business and those

who do not

3) Those who are bom in well-to-do famfies and those who are not'

This educarional polky was rlesigE€d to break down some barriers \rhich r€mained

hindraoce of integraion ofboth the sysems of education'

2.93.1 Indic.ted Berrier for intcgretior of bo,tl t[c system of cdnc*br ie Pe5ey'

1959

There were two disirct systems of educdion operating side by side i-o Pakissn

today. These were describcd as the modem sysem aDd he Madrassa system. The
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modern system was develoPed by the British during their imperial rule of India and its

objective was to create a class ofpersons, Indian in blood and colour but English in taste,

inopinion,inmoralsandinintellectforserviceofEastlndiaCompanyandlaterwiththe

Covernment of British India. The system which was devetoped by the British for the

purpose ofproducing clerks and officers for Govemment service, was completely secular

andhasremainedlargelyso,whiletheother,whichwasdevelopedtopreventMuslims

from forgetting their cultural heritage, was entirely orthodox' With these two systems

operating at separate extremes of education, it was inevitable that the products of one

system find themselves totally unable to communicate with the products of the other. It

had been suggested that classical ,yr,.r'r^y completely be eliminated' This, however'

was neither correct nor wise. Pakistan must aim at ideological unity and not ideological

vacuum.

It was not the aim of this system to promote national cohesion through imparting

cultural valley to its students or to promote national develoPment through imparting

technical skill. This system had remained largely unchanged since independence. The

reasons for this have been that the system continued to be oPerated by those who had

themselves been its products, and there had been no mechanism whereby the system could

respond to public opinion. It was largely secular in nature and non- technical in content. As

such, it could be considered a suitable system of education for an independent developing

nation (Gow. ofPakistan, 1969).

Theclassicalsystemofeducation,ontheotherhand,developedinitspresent

form at the tum of the century when Muslim leaders, worried about the fate of Islamic
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cultural values in the sub-continent, established Madrassa, Dar-ul'Uloom and Jamia

Millia, throug)t which they hoped to preserve Muslim thought' This system had also

remained largely unchanged over the years. It emphasized Arabic teaching. It did not

focus the cause of economic development, as it did not aim to promote the analy'tical and

technical skills on which such development must be based. It was clear that neither ofthe

two systems of education were operating in Pakistan entirely satisfactory. There was,

therefore, a need to change the existing educational system and to focus an educational

policy, which was more in harmony with the political, social and economic needs of

Pakistan (Govt. of Pakistan, 1 969).

It must aim at providing a uniform and integrated system of education which

seeks to impart a common set ofcultural values based on the precepts of Islarn. Islamiyat,

in its broadest sense, must be made a compulsory subject up to class X and optional

thereafter. It is also necessary to accord a high priority to Islamic research in the

universities and to progressively incorporate the results of such research into the normal

cunicula of our faculties of law, politics, economics and other social sciences. In the

meantime, the teaching of mathematics and science subjects should be introduced in

,, Madaris" and special programmes should be undertaken to train their existing teachers

to teach such modern subject. Simultaneously, equivalence should be established between

the various stages of Madrassa education and those of "modern" education so that the

products of Madrassa can obtain all those jobs which, at present, were available only to

those who have had modem education. East Pakistan Government already had a

Madrassa Education Board with enabling legislation to control and regulate their studies
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aod standad- West pa&istaa Crcveromt $odd do the same thing (GovL of Pakish,

I %9). Anotk &cbf u/hich has been respoosible for tbe emergffi of a secular class is

the influmce qihfuh in natioml aftirs is totaly orf of proportkm- Tb€x€ bas be€n th€

exi*rc of a lagp mmber of foreigp missioaary educatkmd irtit*iors. It wre

coasidered S"q for reamos given in tbe ftport, the new policy $ould aim n*ioaatizing

these istia*bm. There wre necessarily the need fur cha&gc.

2.93.2 ef rew cdutier lnlicy

In The Proposed New Edueafiion Policy, th€ followirg five major areas reform were

suggesed.

1) Integrafion o f M&assainto ttr€ ffical sckol system ad bring the latter more

in lfurc with orr i.&olo,gilal d€maods.

2) IntegrdioE of priirary ard mi&le schools into elrentary scbols.

3) Undertaking tbe massive pogrmme of adult edrratfua

4) Compl€te rcorgaoizdion of secondary €&Icdioo incorPoratiry a massiYe sldft

toureds techoi(d md rccatknal taining.

5i Decertratisation edwation adminisratkn

. 
It was elear that the otfrrtives of this system should be ta impet a commn set of

cultrral values to all its $den*s. It was equdly clea tha* this comren s€t of crdhrd

values must be Islamic in charact€r. Therefore, the s€* of culfiEd values to be impated

through the d:catioa system slrculd be only Islamic in character. It Bttst b€ r€c.ogais€d

tlat th€ rnifu s,ystein of e&teatbn io Paki$ao SouH be th€ Islmic ore. The srdy of

Islamiyat, as a subj€ct in its oo* comprehemive sere, shotdd be made compdsory qto

elass X and sbor{d theteafter rc,main optional so that tboce srdents who have the a#itdo
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could avail themselves of the opportrmity to lEderbke Isloic rcseach up to the po$

gpduate level md to contitrute 6rcugb tb€ir publications to tbe promotion of the Islamic

ideolog5r.

In East Pakisnan Vrvslin Ma&assa, Ds-ul-tJlmm aad Mal,ateb had an enrolnent

of nearly 600,m0 $ud€nts at difr€rent levels called *fuHril" 
' "FEil", "Alin" od

-Kamil-. The Ea$ Paki$an Govemment esabtished a proviacial Mdrussa Educaion

Board to regulare their studies and *andards. M Modris were willing to adept fte

pafi€rn atrd streams of general and vocational edu€tion of the proposed Education Policy

with adjusment of courses md syllabi. This integration must be eocouraged aDd the East

The corresponding equivalence of the, Mafuassa C€rtificates of " Dathil " , ' Fazil '

-Aalim- arrd " Ksnil" etc. should be esablish€d with the general Sream of edrrcation

provided extra courses aod time to prnsre tbem is Once this is done those who

pass out of tfu Ma&asso should be eligfule for dl those jobs for which our general

education streamers were eligible. In West Pakisar, there were no the reliable SatiSics and

no contol on religious Lfuris. A Boad on the lines of the Board consituted in East

Paki$an may be established to regulafe tbeir working and ultimarc integration in the

streams of our new education system (GovL of Pakistaq 1969).

2.9.4 The Netioul Educetion Policy (lyIU-EO)

Mr. Zulfiqer Ali Bhufio was inducted into power in Decerrber l97l. The ltesident

of Pakisaa Zulfiqg AIi Bhfio, itr his ad&ess to the n*ion on 156lvlach l9! pcsnted
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the salient featrres of Educaim Policy 1972-80. He observed th* the e&rcaion sysem

imposd in ee part was mrrch rigid rmwarate4 inflo<rlble and was availed only by the

few u,ho consiutred tbe elite in 6e cormtry. The Btrcaional Mniser Mr-

Abdul Hafeez Piruada annormced the *The Ndioml Educdion Policy" in 1972.

The National Erlucation Policy 1972-19t0 uas a landma* doclmeot ih't ass€rted

tbat the 'Sms-quo will be Daintaircd wi6 rcsp€ct to iE$ittsions imparting excltsively

religious instnrctioq srjh as MakAeb ail M&ossq etc., run by Mustims md similar

instihfrioos run by any other religious demminatioo' (Govt of Pakisfall 1972). It thus gave

all srch religious institutions (both Muslim and non-Muslim) a mandde to operate rmder

the govemment gunbhn€s for priwde in$it$bDs. Tbe policy devotved the responsibility

for the dwel,opmer of sritable religiors attiurdes to pacnts ad bome iosnrction-

2.9.4.1 Stcps teken for irtegretion in ttc retknd cducrtion pelicy (f 97240)

In tbe Natioml Btucational Policy l9T2-fi, tbe curriculum of Islamiyat was

integraled in the wbole educational system instead ofconsiicring a pilt as srbject.

I ) The surdy of Islamiyat was declaed compulsory fq Muslim sErdeDts rp to class

X. It was ens:red tbat the $rdy of Ishmiyar did not remain an isolated item in

the school crrriculum but thar 6e valrrs and spiris of Islm werc woven into

the entire warp and woof ofour educatioral frbric.

2) The chief aim of religious iDstrwtion was to enable the $udcnts to develop a

positive way and code of life vfiich combine into its€lf the rich heritage of our
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pas aDd firtfils the hopes, aspirdi,on and id€al of our fi[ure' In promoting 6is

objective, a great h[den of responsibility was to be laid oo par€nts to provide

inside the home sritable uaining ed envirormem to serve as a base for the

developrent of proper religious altitud€ in the mind of tbeir children'

3) The new educatioaal radio and television channels would be &voted sbstantial

time to tbe recitation of tbe Holy Qrran and its traaslati'on.

4) Educational insiurions nm by religious soct€ty may continue to function

provi&d tbey comply with the reg,Iations goveming the operation of privately I

5) Status was to tre maintained iE respect of institutions imparting exclusively 
i

religiorrs insrucdon i.e. Malcaeb, Madnis, Do'ul'Uoom etc. run by Muslims 
r

and any other religious denomination (Crovr of Pakisalq 1972).

2.9.4J Recommeudetfuns of lle cducetion policy' 1972

I ) Education was dech€d free ed rmiversal rry to class X for all childrcn

2) Prinrry education fiom class I tp to class v would become rmiversal for boys by

1979 and for girls by l9&4 and up to class VItr for boys by 1982 and for girls by

1987.

3) In th€ fi$t phase, fiom I * October I 9?2 edrcatirm up to class VIII was made fiee'

In the second pbase, from I g October f 974 free ducdiotr was exterded to classes

D(-X in all sciools.
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To increased enrolment, 3800 additionat classooms fm pimry classes wtre

consnrcted aod abor* 2300 additional classmoms were also consnrted for prpils

inclassesW-V[L

The rmiversalization of eleme,mry education was requfu€d 2.25 lac' Tbe demand

was madc by o<isting training insiEnioDs fuough imo<trction of treher educdion

as oflional srbjecrs, in colleges and tbe egablisboeil of a Itlational Literacy Corp'

Texbooks ard wdting material was provided Aee in primary scbool children'

A Curricul4 syllabus and text books were revised (Govt of Pakistaq I 972).

2.9.5 The Netionel Educetion Poliry (f9ffi)

The National Education Poticy of 1978 made clear the role of mosque schools in

Islamic society. It advocared the need for understading Arabic language, to make the

meaning of the Qwan *c*sig,!rl,^, to the Mudim chil&ea The Policy $owed m awalElress

of the issues inheEnt in rriving d a coDsensrs on the revised cunicula by fu Ulena

(religi{xrs scholars) of the country and the Couocil of Islamic Ideology, since it was not

uncollmon for different sects to offer divergent views on certain is$es. The condition of

MakAeb d l,ffia*sa impmved and equivalence of degrees was develope{ especially for

higher gradesi srch as MaSers Qtralificaions AII Muslim coomrmity had been conscious

of this sitration and for the hS one hr:n&ed years seriors eforts bad been made to reform

the system of education from within, at leas throug[ tkee routes:

l) Addition of modem disciplirc in the old system of education

2) E$abli$ment of institrxions, which could weld together tte two sueans of

religious and secular edrrcation sysems.

4)

5)

o
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3) Building bridges between tte trv'o systens so tbat both could interrct or linkages

at different levels (Govt. ofPakistaq 1972)'

2.9.5.1 Aims of educetion in n tioDrl educetion poEcy (I9m)

Acordiog to National Edrrcation Policy 19& aims of education were guideposts

which provided p,roper direction to the education systtm' The edrcdion aims at the

iotegrated ard balanced development of whole man body, min4 and spirit. obviously they

should be consistent with orn faith, natioral ideolog and aspiraions. Since aims have to

provide clea-cut frame work, the Govemment decided in National Education Policy 197&

to adopt the following aims of edueation for the nation:

1) To foster h the heads and minds of the people of Paki$an in gen€ral' and the $udenG

inparticularadeepandabidingloyattytolslamandalivingconsciorrsnessofMuslim

nationho@ tbereby stoengthening the unity of the orslook of the people living in

various provinces and the minorities on the basis ofjustice aad fair play'

2)Toeateawarenessineverystudentthathe,asamemberofPaki$anirratioqisalsoa

part of the universal Mustim Ummah aad that it is expected of him to make a

contrib$ion towards the welfare of the fellow Muslims iohabiting the globe on the one

handadtohelpspreadthemessagegftslamihroughorrttheworldonrheotkr.

3)TodevelopadimulcateinaccordancewithlheQurdnaldS*nnah'thecharacter,

conduct aod motivation expected of a true Muslim

4)ToproducecitizenswhoarefullyconversantwithPakis(aDimovemeot'itsideological

fomdatiotrs, history and culture so that ftey feed proud of &eir heritage and display

from faith in firtrre of tbe cormtry as Islamic state'
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5) To develop firlly according to his c4pacity, each individual's potemially fuough

training and to liberate the creative and innovative energies ofthe people with a view to

build their capability to efrectively man"ge social, naffial and podrrtive forces (c-rovt

ofPakisaq 1979).

2.952 Prinrry Fducrtim
The policy provided informdion that the enrollB€nt of primary education bas

inffeas€d about 7-8 times since inde,pendence. But half of nation's childrm do mt go to

prirary schools. This low level enrollment would be insreased that all boys of class I age

group would be enrolled by 1982-83. Universal enollmetrt for boys would be afiained

byl98GB7. rn the case of girls, miversalization will be achieved by 1992. i{early tbirteen

thousand new primary schools were opned druing the next five years mainly in the rural

areas. Efforts were made to improve tbe quality of Fimary edrrcation Number of non'

formal means was also used to achieve tmiversalization- Opening of nealy five thousand

mosque scbools was a sep in this direction (Govt of Pakisan' I 979).

2.953 Religiors educetbr frrough nuque schools

l) The mosques bave traditi,onatly been a center of haning in a Muslim society. It was an

institution uihich tbe commrmity owns and sryPorts. However, for a cot4 e of centries

these centers of leaming srffered from s4pression and mUation by the colonial rulers

wbo inteded to strangulate our faith and confidence. Generally, both boys ad girls go

th€ro to study the Holy Quran iodigenous edrrcational system which drew its $rength

form the genius of the peoprle.

2) It was decided to revitalize these iDsitutions which have immense pote,ntial of

educating the masses. The mosques would be used as a place of leaning for childreD,
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youth and adults. In addition to the traditional curricula of Islamiyat, the children would

also sody the modem curricula for primary school and the timetable will be of a shorter

duration. In order to teach modem subjects, primary school teachers would be appointed

in these schools, in cooperation with tle Imam. Those teachers would teach school

children and adults at hours convenient to the community. Free books and teaching aids

would be supplied to children going to mosque schools. This would ensure rational

utilization of the mosque and re-establish its raditional role of spreading the light of

knowledge in the community. About 5000 mosque schools were initially established in

the country (Go\4. ofPakistan, 1979).

2.9.5.4 Religious education through mohalla schools

There were other types of institutions in our communities which, in spite of

being relegated to neglect continue to survive. Purdeh obsewing respectable ladies who

could read and write but did not go out teach the Holy Quran, Islamiyat and a few skills

of home management such as embroidery etc. were to e utilized in Mohalla schools. ln

these proposed Mohatla Schools, timings were arranged according to the mutual

convenience of the leamers and the teacher. The policy intended to recognise,

institutionalise and strengthen this arrangement. It was intended to open five thousand

such schools during the next five years. Free books, teaching aids and suitable

remuneration to such ladies would be provided on a regular basis so that this institution

receives the recognition and support which it rightly deserves. It was envisaged that home

economic oriented primary education would be imparted in these schools.

Attempts were made to integrate these schools into the formal educational system to

provide for the vertical movement of girls who wish to continue their education. At an
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approPriatestage,suitableprogrammesforfunctionaleducationandskilltrainingof

grown-up tadies would also be introduced (Govt' ofPakistan' 1979)'

2.9.5.5 Recognition of Madrassa education

Theparallelsystemsofeducationareprevalentinthecountry.Madrassa,Maklteb

and Dar-ul-uloon being the traditional institutes aim at the dissemination of Islamic

tfroiigfri,,uiniyitio-ugf, quiii, ttiiii-*a-Tifseer. rtrisi i"siitttioni have immenselv

contributed to the $owth of education at all times; it was unfortunate that proPer efforts

were never made to make use of the potential available in these institutions. Since the

spiritoflslampermeatesthispolicyithasbeenensuredthatMadrassa,Makateband

Dar-ul-(Jloom do not remain neglected any more' Government recognition would be

giventotheseinstitutions.Allthefacilitiesandconcessionswhichareavailabletothe

students of mainstream educational institutions would be extended the pupils of Madaris,

Makate b and D ar -ul- Uo o m.

Ahigh-powerednationalcommitteecomprisingUlema,eminentscholarsand

educationists examined recognition ofthe'Sanad' and facilities for affiliation with the

Boards. In order to enable the graduates of these institutions to pursue higher and

professional education and make them eligible for horizontal mobility, integrated

cunicula would be devised in consultation with the Ulema with a view to streamlining

their programme. Scholarships and loans would be provided to the deserving and

meritorious students so that they feel pride in acquiring knowtedge in these institutions

(Govt. of Pakistan, I979).
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2.9.5.6lntegration of Islamiyat and Arabic learning in mainstream education

Pakistan is an Islamic Republic country. Not only the people of this country

deriveinspirationformlslambutitisapartandparceloftheirevery-daylife.True

understandingofthereligioncanonlybeachievediftheprinciplesoflslamicideology

are given due importance in the teaching of Islamiyat and promotion of Arabic Language'

Toachievethisobjective,alltheeducationalinstitutionsrequiredtoPlayanimportant

roleinthepreservationandinculcationoflslamicvaluesthroughtheteachingof.

Islamiyat.FoltowingstepsweretakenfortheintegrationoflslamiyatandArabicleaming

in mainstream system of education.

1)Islamiyatwasmadecompulsoryforallstreamsofeducation.Islamiyatcurriculum-

and textbooks were common for Muslim students up to class X'

2) The cuniculum of Islamiyat would be revised in consultation ofreligious scholars

and (Jlema so as to inculcate among the students greater sense of commitment

towards Islam.

3) It was decided to invite religious leader to deliver lectures in the educational

institutions to increase the student's motivation towards Islam and Islamic

ideology.

It was ensured that cuniculum offered in general and courses in history,

languages and social studies in particular, reflected basic principles of Islam'

Full-fledged Faculty of Shariah was established at the Quaid-i-Azam university

Islamabad. Its programmes were developed in consultation with the Council of

Islamic Ideology.

4)

5)
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6) With a Yiew to educate an adequate number of Persons in Islamic Shariah,

Muslim jurisprudence, and law, various departrnents of Islamia University,

Bahawalpur, were strengthened.

7) Allama Iqbal Open University strengthened its programmes for the teaching of

Arabic at various levels. In order to Promote Arabic language in the country and to

facilitate its teaching, 30 Arabic language centers were set uP in the country under

the umbrella of the Allama Iqbal open University, to provide face-to-face teaching

component for the University's multimedia courses in Arabic in addition to regular

evening classes at different levels.

8)FacilitiesforArabicteachingwereextendedtoallhighschoolsandcolleges.

9) Radio and television also transmitted programmes for the teaching of Arabic (Govt.

of Pakistan, 1979).

2.9.6 The National Education Policy (1992)

The National Education Policy of 1992 had a separate chapter on "Religious and Moral

Education" which clearly pointed out the emphasis on Islamic education and the

significance attributed to it in imparting ethicat and moral values (Govt. of Pakistan,

't992).

2.9.6.1 Objectives of the Policy (1992)

The objectives of the Policy (1992) were as under:

[) To restructure the existing educational system on modern lines with the principles

of Islam so as to create a healthy, forward looking and enlightened Muslim

society.
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2)

3)

To promote the teaching of Islamic sciences to enable the students to understand

the lslamic cultural moorings as members of the Muslim Ummah.

To bring out the creative, critical and dynamic abilities of students which may

enable them: (a) develop a balanced outlook about man and nature, (b) increase

their lifelong eamings and contribute to the social and economic development of

the country and (Jmmah (c) defend the ideology of Pakistan at the interface of

intemational social political and economic development.

To provide equal opportunities to the children of the poor and the rich alike in

order to promote national harmony and cohesion.

To ensure 100 percent participation of children at the primary level by the year

2002 and to eradicate illiteracy through formal and non formal methods.

To pay special attention to the development of female education and literacy

through formal and non-formal systems, particularly in rural areas.

To improve the quality of education.

(a) By revising curricul4 improving physical facilities, and making the

leaming process more effective at all levels of education.

(b) Through extensive use of media for educational purposes.

(c) By intensiling research activities the universities especially in modern

science and technology.

To make efforts to promote academic and democratic culture in institutions of

higher education within the framework ofnational objectives and requirements.

4)

s)

o,

7)

8)
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9) To recognize the importance of teacher by giving him due status in society

through award and incentives .but at the same time promoting in him sense of

responsibility and professionalism through accountability to the community'

l0) To redesign and expand technical, vocational and engineering education facilities

in the light ofnew emerging technologies needed for industry thereby enhancing

the employability ofthe educated youth.

ll)To promote sports, cultural and recreational activities at all levels for the

, - development of,moral phylcal and-social abilities of the youth'

l2)To encourage and involve the private sector for participation in the educational

system.

l3) To create

Ieaming

in pupils a capacity for self-leaming and self-reliance so that their

process continues throughout life (Gow. ofPakistan, 1992)

2.9.6.2 Religious and moral education in national education Policy (f992)

Since the inception of Pakistan, it has been the endeavours ofall the governments to

transform its predominantly Muslim population into an egalitarian Muslim society, and

enabling the society to emulate the principles enshrined in the Holy Quran and sunnah.

Education, with a modicum of success, has been used as a means of a achieving this

objective, the report of the Nationat commission Education (1959) and the Education

Policy (1972), made considerable progress in this regard. Pa(icularly, in the Education

Policy 1979, an educational framework was introduced for inculcating lslamic values in

students for improving the quality of Islamic education in Deeni Madaris and for creating

Pakistani nationhood. As a result any material, which was considered repugnant to the

teachings of Islam, was removed form some 551 titles used as textbooks. Completion of
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QuranNazirawasmadecompulsoryforpassingthematriculationexamination.Pakistan

Studies and Islamiyat were introduced as compulsory subjects from classes' I-XIV and

in professional colleges' Urdu was made a compulsory subject from classes' I-XII' All

students in classes w-vIII received compulsory education in the Arabic language' The

conditionofDeeniMadarisimprovedthroughfinancialassistance'provisionoflibrary

books and equating the prestigious degrees of these Madaris would be M A' degree in

Islamiyat or Arabic. The Education Policy proposed to Pursue these initiatives with

increased avidity yet it considers these initiatives insufficient for a fuller intellectual and

moral development of youth in the face of increasing challenges form free competitive

societies built on the edifice of a worldview presented by science and technology'

2.9.7 TheNational Education Policy 'Iqra' (1998-2010)

2.9.7.1 Conceptual framework of Islamic education

NationalEducationPolicy.IQRA'1998_20l0ctearlypointedoutthatlslamic

ideology is contradictory to secular ideotogy lslamic ideology uses the verses of the

Qurqn to indicate a significance ofknowledgeabte and critical thinking with compassion'

ki.rlliress aurl responsiveness. This policy was focused on the need for integration of the

religious education and modem learning. Incentives of financial resources, printing of

textbooks, training of teachers, opportunity for higher education, equivalence of degrees'

and facilities and concessions to students etc. were offered to the affiliated institutions'

Some steps taken in this education policy toward the Islamic values and learning were as

under:

l) The only justification for existence of this country was total commitment to

Islamasitsidentity.Althoughthepreviouseducationalpoliciesdiddilateno

'l
.l
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2)

Islamic education and Pakistan ideotogy but those policies did not suggest how

to translate the Islamic ideology into moral profile and the educational system-

pakistan is an ideological Muslim state. Article 31 of the constitution of the

Islamic Republic of Pakistan, clearly pointed out this aspect. It was required to

develop such steps in educational policy to ensure preservation, practice and

promotion of Islamic ideology and principles as enshrined in the teachings ofthe

Quran and the Holy Prophet (C-.r a+l' 
"'t .J"').

Islam is not just a matter of belief, it is a complete code of life wherein Science

and Technology as well as Social and Human Sciences, economic and cultural

activities, in briel all aspects of life are to be guided and determined by the

principles of the Hoty Quran and the Sunnah. Therefore, allocation of one or

more hours in a week for teaching of Islamic studies, memorization of a few

shorter Surah of the Holy Quran or reading a few passages, selected from the

Holy Quran, without knowing their implication for life, may serve a formal

requirement to satisfy constitutional needs, but it does not serve the spirit of the

Constitution.

Pakistan is not a secular country, nevertheless, during the past fifty years,

Muslim did not dissociate themselves from the colonial and secular concept of

education, in which religious subjects are incorporated in the curricula'

However, moral, ethical and religious vision was not allowed to penetrate and

get fully reflected in the total educational system. A disregard for relationship

between our Islamic vision, ideology and educational system would only defeat

the purpose of even including Islamiyat or Pakistan Studies in our curricula'

3)

4)
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5) For over 50 years, Muslims have encouraged different and opposite views

exclusive of each other, through educational policies. The state-sponsored as

well as private educational system creates a secular man who does not mind

visiting Masjid once a week or sometimes five times in a day, but his religious

commitment is not reflected in his life style, economic, social and cultural

activities. The other world view is that of a traditional sectarian believer who

regards his interPretation of religious doctrines as the only valid practice'

Consequently, we have not been able to build the nation with an integrated

vision and a clear direction for the future. It is high time that new educational

policy would take into consideration the development of an integrated

educational system in which our Islamic values, principles and objectives must

be reflected not only in the syllabi of Islamic studies but also in all the

disciplines.

Aqidah (one's conviction and faith) in Islam is not a matter of blind belief' It

calls for the use of analltical faculty to be actively applied and after proper

analysis to be translated into one's everyday life. This anti-dogmatic approach of

Islam is inculcated through the Quranic and the Sunnah paradigm of education'

Unfortunately, the dualistic vision of life, in which religious and secular realms

of knowledge are clearly marked into Deen and Dunya, secular and the sacred,

is even recognized by several classical Muslim scholars. They interpret religious

sciences i.e. uloom-ud-Deenia as a matter of belief , while worldly sciences i.e'

{Jloom-ud-Deenio as a mundang imperial activity. This approach needs to be

examined empirically.

6)
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A knowledgeable person is superior to one, who does not know' He is honoured

by the Holy Quran at many places. "AIIah will exalt those who believe among

you, and those who have knowledge to high ranks.

These and many other references in the Hoty Quran refer to those who seek

knowledge, who conduct research, investigate, explore, interpret and reason out'

This shows that Islamic vision of human conduct is based on a conscious

rational and meaningful volitional behavior. In short, it leaves no room for a

dogmatic way of life (Govt. ofPakistan, 1998).

2.9.7.2 Specific objectives about Islamic education

1) To fulfill the requirements of the Consritution of Islamic Republic of Pakistan

saying that education and training would enable the citizens of Pakistan to lead

their lives according to the teachings of Islam as laid down in the Quran and

Sunnah.

2) To evolve an integrated system of national education by bringing Deeni

Madaris and modem schools closer to each stream in curriculum and the

contents ofeducation.

3) To educate and kain the future generation of Pakistan as a true practicing

Muslim who would be able to enter into 2lst century with courage confidence,

wisdom and tolerance (Govt. ofPakistan, 1998).

2.9.7.3 Policy provisions of Islamic education

l) Teaching of the Holy Quran with translation will commence form class VI and

will be completed by class XII.

7)

8)
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2) The basic teachings of the Holy Quran will be included in all the courses of

studies.

3) Pre-service and in-service training programmes for Islamiyat and Arabic

teachers will be ensured. They will be given due respect and status among the

teaching community.

4) To bridge the existing gulf between the formal education system and Deeni

Madaris system and to eradicate sectarianism, the curricula of Deeni Madaris

will be upgraded and improved to enhance prosPects of employment' Necessary

legislation, if required, will be introduced. Incentives will be provided to Deeni

Madaris for introduction of formal school subjects and technical and vocational

subjects so that their graduates could be absorbed in the labour market.

5)The degrees/ ,4 snadwill be equated with the formal degrees at all levels.

6) Recognition will be given to these institutions by the Govemment.

7) In terms of Article No. 31 of the Constitution, the preservation, promotion and

practice of the basic ideology of Pakistan, making Islam as integml part of

individual and national life with the purpose of reformation and development of

society on the principles of Quran and Sunnah will be ensured.

8) Valuable and rare book on Islam will be reprinted and distributed among Deeni

Madaris for research and reference.

9) Curricula and textbook of all the subjects should be revised so as to exclude

and expunge any material repugnant to Islamic values, and include sufficient

material on Qwan and Islamic teaching, information, history, moral values etc-

relevant to the subject and level ofeducation (Govt. ofPakistan, 1998).
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2.9.7.4 Implementation strat€y for the integration of Islamic education

l) Islamiyat will be taught as a compulsory subject in all educational institutions in

the public and private sectors from class I to BA/B.So. including professional

courses.

2) Nazira Quran will form an integral part of Islamiyat and will be completed by

class VIII.

3) Islamiyat, Arabic and the Holy Quran with translation are integrated in a single

compulsory subject from class IX onward'

4) The textbooks of Arabic and Islamiyat will be updated'

5) New integrated textbooks would be developed for class IX-Xll'

6) Teacher would be considered the focal point for dissemination of information orr

fundamental principles oflslam as laid dorvn in the Holy Quran, and as applicable

to the development of an egalitarian Muslim society. For this purpose, extensive

in-service .training programs would be conducted. The curricula of pre-service

teachers training should have a compulsory component of Islamic education

including (Jswa-e-Hasana, Nazira Quran with translation. This concept will be

interwoven in al I the subjects of professional training institutions'

7) Two posts, one of Qari for teaching Nazira Quran and the other to teach the

Holy Quran with translation, would be created in each teachers training institution

by the provinces.

8) Meaningful and useful charts on selected Quranic Ayat with translation would be

published and provided to all schools.

120



9) All possible means and resources, strategies such as' electronic and print media

wouldbeusedforteachingNaziraQuranwithtranslationfordisseminating

information on Islamic values and Islamic world view at national and

intemational levels.

10) Institutes of Education and Research shall open separate centers for undertaking

researchonthecontentsoflslamiceducationforinclusioninthecoursesat

various levels and on methods ofteaching Islamic ideology'

11) Schools and colleges, during moming assemblies and during the periods for

religiousandmoraleducation,wouldbeemphasizedcharacterbuilding,high

moral values and creating an environment for societal development, patriotism

and discipline based on the injunctions ofthe Quran and Sunnah'

l2) The works and contributions of Muslim philosophers would form a compulsory

part ofthe curricula at appropriate levels ofeducation'

13) In lieu of Islamiyat as a compulsory subject for Muslim students' moral

education/ethics has been provided as an altemate to the non-Muslim students.

(Govt. of Pakistan, 1998).

2.9.7.5 Purposed steps for integration ofeducation:

TobringtheformaleducationaldDeeniMadarisclosetoeachotherandto

facilitate horizontal mobility of students with the ultimate aim of integrating the two

systems, the following steps were proposed:

l) Establishme nt of Deeni Madans Board: For uniform standards of Deeni Madrassa

education through registration, standardizztion of curricula and examination system,

equivalence of Asnad, award of foreign scholarships, grant-in-aid and financial
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z)

3)

assistance by the governm ent, a Deeni Madrassa Board was established. All the

willing WafoqsllanzeemlRabat and independent Madaris were eligible for affiliation

with this Board.

Establishment of Model Dar-ul-(Jloom: To absorb the graduates of these institutions

in the market for technical, vocational and formal educational courses, few model

Deeni Madaris would be established by the govemment under a phased program at

divisional level throughout the country.

Estabtishment of Islamic centers :The existing Sheikh Zayed Islamic centres at

Lahore, Karachi and Peshawar Universities would be converted into model Deeri

Madaris by introducing Dars-i-Nizami, modem subjects as well as technical and

vocational subjects.

Establishment of Model Madans: Later, on the same pattern, Model Madaris would

be established at divisional level throughout the country.

Integration of formal school subjects in Madaris: To integrate Deeni Madaris

system with the formal education system, some formal school subjects like English,

mathematics, general science, economics, Pakistan studies etc. would be included in

the curricula of Deeni Madaris and their Asnad at Matric, lntermediate and Graduate

levels would be equated with formal education. All the willing Madaris would be

provided suitable financial assistance for payment of salaries to the teachers.

Incentives to Madaris: Incentives for Madaris like re-printing of selected textbooks

and their distribution amongst them. Annual grant-in-aid, imparting training to their

teachers through workshops, improvement of the libraries, etc. would be continued

and extended.

4)

5)

ol
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7) Opportunities of higher studies: Opportunities of pursuing higher studies for the

students ofMadarrs would be provided in the appropriate fields ofstudies.

8) Update the Madarisz The Modaris would be updated through surveys and reports

woutd be compiled suggesting measures for improving the system.

9) Admissible facilities and concessions: All the facilities and concessions available to

the students of formal education would be admissible to the students of affiliated

Madaris.

2.9.8 National Education Policy (2009)

(Got. of Pakistan, 1998)

The educational policy 2009, the govemment has included a whole chapter on

Islamic education. It stipulates that the vision for Islamic education in the National

curriculum is the transformation of society on Islamic and human values and, as

mandated in the Constitution of Pakistan, all steps will be taken to enable Muslims of

Pakistan, individually and collectively, to order their lives in accordance with the

fundamental principles and basic concepts of Islam, and to provide facilities whereby

they may be enabled to understand the meaning of life according to the Holy Quran and

sunnah (Govt. of Pakistan, 2009). The new education policy document states that apart

from infusing Islamic and religious teachings in the curriculum wherever appropriate,

Islamiyat is being taught as a compulsory core subject from early childhood education to

higher secondary school levels extending up to gtaduation in all general and professional

institutions so as to create a tolerant and peace Ioving society with vision of finding

solurions to the real life problems through the teachings of the Holy Quran and Sznrzai.

To frrrther augment Islamic teachings, advanced Islamic Studies has also been introduced

at Grades IX-X and XI-XII as an elective subject. The NEP has nine chapters and
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describes overarching challenges, articulates the ways of filling the commitment-

implementation gap, Puts forward the provisions of Islamic education and transformation

of the society on Islamic and human values, outlines reforms and policy actions to be

taken at the sub-sector level, and broadly suggests a framework for implementation ofthe

policy (Govt. of Pakistan, 2009).

2.g.8.1 Proposed steps for Islamic education in national educatioD policy (2009)

1)AtlstepswillbetakentoenableMuslimsofPakistan'individuallyand

collectively, to order their lives in accordance with the fundamental principles

and basic concepts of Islam, and to provide facilities whereby they may be

enabled to understand the meaning of life according to the Holy Quran and

Sunnah-

Islamiyat witl be taught as a compulsory subject from Class I to Class XII'

extending up to graduation levet in all general and professional institutions'

and advanced Islamic Studies will be offered as an elective subject at class

IX-X and XI-XII.

The policy divides the Islamiyat curriculum into five main parts; Al-Quran l/

Kareem; Imaniyaat and lbaadat; Seerat-e-Tayyiba; Ethics and good

behaviour, and prominent personalities of Islam'

Arabic teachers, preferably having the qualification as paris' will be

appointed to such institutions. The policy promises to ensure that textual and

other learning materials do not contain an,'thing repugnant to Islamic

injunctions and controversial material against any sect or religion or ethnic

minorities.

2)

3)

4)
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5) The policy recommends that special teachers should be appointed for teaching

of Ethics and Moral Education to non-Muslim students'

6) The policy says Deeni Madaris (retigious seminaries) will be mainstreamed

by introducing contemporuuy studies alongside the curricula of Deeni Madaris

!9 g.gheleg pI9!P99E-9lS-".Ls!uq9+s-to plrlu-e !n-gh:r studies' It recommends

the establishment of MadrassaEducation Authority by the Interior Ministry'

2.10 TIIF', EFFORTS MADE FOR INTEGRATION OF BOTII TEE' SYSTEMS

Pakistan is an ideological Muslim state' The ideotogical commitment to Islamic

waysoflifeiseveremphasizedbythereligiousandpoliticalleadersofPakistan.Even

theeducationiststriedtomaketheireffortstoencourageeducationaccordingtothe

ideologyoflslam.Manyauthoritiesofeducationalinstitutionstriedtoset.upsuch

institutionswherelslamiccurriculumwasintroducedalongwiththemodernsystemof

education since independence. Their curriculum was in accordance with the

conventional system of education but Islamiyat, Arabic, Recitation of Holy Quran and

teaching of moral values were given special attention (Iqbal, 1996) Jamia Naeema'

Lahore,JamiaTaalimat'I-lslamra,Fasialabad,Dar-ul-UloomQamar-uJslam'Karachi'

Jamia Salfia, Fasialabad, Dar-ul-[Jloom Qasmi4 Mirpur Khas, Idaroh Minahj-ul'

Quran,LahoreardDar'ul-UloomlamiaGhusia,Bhairaetcaretheexamplesofthose

institutions where the attempts were made to integrate the curricula of both the systems

of education uP to some extent' In the \btadia, Mutawassta (Awal' Duam' & Soam) and

Aoola levels of education are included Social Studies' Science' Mathematics' English

andUrduofclassllltoVlllinMadrassacurriculum.|nsomeMadaris,thesubjectsof

Dras-i-Nazami were reduced and the subjects of modern education were integrated'
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Among them were Jamia Taalimat-l-Islamia, Fasialabad, Dar'ul-Uoom Qamar-u-

Islam, Karachi, Jamia Salfia, Fasialabad (Mansoor, 1997). With the creation of

sovereign state, different efforts were made to encourage education according to

ideology of Islam (lqbal, 1996). Following were some of the main efforts made by

govemment and private sector for curricula integmtion of religious and mainstream

education systems in Pakistan.

2.10.1 A Comprehensive Survey Report of Deeni Madaris (1960)

A comprehensive survey report of Deeni Madaris (laiza Madaris Arabia west

Pakistan) was conducted by Hafiz Nazir Ahmed in 1960. He compiled a detailed report

on Madaris including their brief history, management, organization, syllabus, buildings,

teachers, students, income and expenditure and also the method ofteaching and extent of

modem subjects. The need for an improvement of Madrassa education by the

Government of Pakistan was first time realised by this report (Ahmed, 1960). lt was felt

that at the elementary stage education must be broadly based and the curriculum of

Makateb, Madrassa and Dar-ul-(Jloon should make due provision for the vocational or

professional courses they may later choose to follow. At the higher levels, these

institutions must present Islam as a dynamic and progressive movement which could be

imbed only iflslam is presented in every age in the light ofthe latest advances ofscience,

philosophy, economics and contemporary history (Ahmed, 1960).

2.10.2 Establishment of Special Committee for Madaris (1961)

In the early 1960s, the Ayub IQran administration tried to introduce formal

education in the Madaris, which was resisted by the religious education system. A
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committee was set up by the erstwhile Govemment of west Pakistan is the year i951,

which recommended a number of measures including improved syllabus for various Dar-

ul-uloom and Madaris (Qazi, l99a). Its recommendations were neither approved nor

implemented, as these could never have the agreement of a majority of Madaris which

were not represented on it. So suggestions were proposed in new education policy for the

integration ofboth systems ofeducation (Qazi, 1994).

When proposals for a new education policy were made in 1969, this issue was

again taken up. ..one would imagine that for a nation, the very creation of which based

on a religious ideotogy, religion would be a tremendous force ofnational unification. The

clear cut division between the religious stream of education and the mainstream made it a

dividing factor rather than allowing it to play its role as a unifying force" (Qazi, 1994).

By allowing the two streams to operate side by side and not providing any connecting

links between them, rhe education policies have had the effect of perpetuating the

division between the religious and the secular to an extent that all communication

between the two has come to a virtual standstill (Rahman and Mansoor, 2002)'

2.10.3 Equivalence certilicates of Madaris (1915)

The corresponding equivalence of Madrassa certificate was established with the

mainstream ofeducation. Those who passed out ofthe Madrassa would be eligible for all

those jobs for which our general education stream was eligible. In west Pakistan, tlrere

were no reliable statistics and control on religious institutions. Madrassa Board on the

lines of the Board constituted in East Pakistan was established to regulate their working
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and ultimate inte$ation in the streams of our new educational system. It was, therefore,

recommended that the Madrassa should be fully integrated into the educational system

and equivalence should be established between the different levels of Madrassa

education and that of the other stream (Rahman and Mansoor, 2002).

However, during the ,"^, ,rT under great pressure and without Soing into

academic formalities, the final Asnad awarded by Wafaq-ul-Madaris (Deobandi) and

Tanzeem-ul-Madarrs (Barelvi) were recognized as equivalent to M.A. Degree of

Madrassa Asnad holders, will also have to qualify B.A. English Examination. In fact

their recognition remained as paPer recognition (Govt. of Pakistan, 1978). But there was

no implementation on this decision.

The two systems running parallel were fully noticed in the National Education

Policy of 1978 and the role played by the Deeni Madaris was also fully recognized'

These institutions immensely contributed to the growth of education at all times.

However, proper efforts could not be made to make use of the potential available in these

institutions. Since the spirit of Islam permeated throughout this policy, it ensured that

Makateb, Madrassa and Dar-ul-Uloom did not be neglected any more. All the

concessions which were available to the students of other institutions would be extended

to the pupils of Makateb, Madrassa and Dar-ul-Uoon. Recognition of Asnad and

facitities for affiliation with the Boards would be examined by a higher powered National

Committee comprising Ulema, eminent scholars and educationists (Usmani, 2002). ln

order to enable the graduates of these institutions to pursue higher and professional
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education and make them eligible for horizontal mobility, integrated cunicula would be

devised for in consultation with the Ulema with a view to streamlining their proglammes.

Scholarships would be provided to the deserving and meritorious students so that they

felt pride in acquiring knowledge in these institutions (Rahman and Mansoor 2002).

2.10.4 Purposed Concessions for the students of Madaris (1975)

ThepromisesinthepolicysuchasgantingconcessiontoMadarisstudents

available to other formal education students; cash prizes affiliation with Boards and

Universities;awardofforeignscholarshipsinreligiousdisciplinesandgrantofl5%of

thepresentlyawardedScholarshipsunderindigentscholarshipsscheme,sendingthe

graduates of the Madaris for higher studies in foreign universities with Govt. assistance

and introduction of a scheme for the award of scholarships grant of interest free loans,

have yet to see the face of implementation (Govt. of Pakistan, 1992)' The special

budgetary allocations fot Madrassa education were not given to impart quality education

to them. The tist of leakages in budgetary allocations was as, mis-allocation, corruption,

in-competency and inefficiency, very lage (Usmani' 2002)'

A section of Ulema also criticized the recommendations with the views that there

should be no interference by any agency in the affairs of Madaris and their integrity and

character should be maintained (Abbasi, I994). In view of the difference of opinion

amongst the Ulema" the experts and Ulema formulated the recommendations in this

regaxd but no further action was taken by the Govemment in the matter at that time due to

lack of interest. However the fact remained that there was an absolute need to strengthen
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the Deeni Madaris and to help them improve their programmes so as to bring about

coordination and equivalence their curriculum and to create unity among the Ulema of

various schools ofthought for the prosperity of Pakistan (Jsmani' 2002)'

2.10.5 The First International Conference on Muslim Education (1977)

The first World Islamic Conference was held in Makkah from 31st March to 8th April'

1977 on Muslim Education. It was felt that the imported education system fiom Europe

rvas equally poisoning the minds of Muslim younger generation in regard with their

betiefsandalsotakingthemawayfromcultural,socialandtraditionalvalues,whichthe

Westitselfwasnowfeelingbadly.Theparticipantsweresatisfiedthatoldtraditional

system has betn kept alive by a dedicated ahd selfless gioup of Muslim scholars and they

have been running it without any help from the Government (Afzal' 1998)' lt was also

notedthattheconflictbetweenthesetwosystemshadtakenaseriousturnandhad

affected the integrity of the nations @rfan, 2005)' The conference also defined the aims

of education. The gap between these two streams was widening day by day There is

therefore, the need of time to get rid of this situation to build up a new system on the

basisoflslamicconcepts.ltsrevolutionarytechnologicalandscientificbranchesofthe

krrowtedgeshouldbederivedfromthelslamicpointofview.Islamicconceptsmightbe

revived in new system ofeducation which the Muslim scholars and scientists invented in

the early age (Erfan, 2005)'

It was also thought that the erection of a third system embarking an integrated

system of education was necessary but integration was not an easy process Nor was it
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justifiable when integation might lead to a total elimination of the traditional system of

education'ortheloweringofthestateofthesystemtosuchanextentthatpeoplewould

look down on it, or iSnore those who would specialize in that branch (Erfan' 2005)'

2.10,6 Report of National Committee iot Deeni Madazs, Pakistan (1979)

A National committee for Deeni Madarrs wzrs set up for the suwey of Deeni Madaris

throughoutPakistan,inlgTg.ThecommitteesurveyedtheDeeniMadarisinthecountry

and studied the system of teaching, examination and facilities being provided in the

Madaris (Halepota, 1980). The National Committee tried to assess the existed facilities in

DeeniMadarisinPakistanparticularlyintermsofbuilding'lands,fumiture,equipment'

staff, course of studies, libraries, laboratories, residential and transportation facilities for

staff and students, gainful employment or higher education opportunities for students

after completing the Madrassa education (Rahman and Mansoor 2002)'

The committee also interviewed the eminent Muslim scholars and organizers of

the Madaris and tried to suggest the concrete and feasible measures for improving and

devetoping Deeni Madaris along the sound lines, in terms of physical facilities curricula

and syllabi, staff and equipment to bring education and training 
^t 

such Madaris in

consonance witlr the requirement of modern age on the basic tents and spirit of lslam.

The committee submitted a comprehensive report in three months (Halepota, 1980).
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2.10.6,1 Recommendations of national committee for curricula integration

The committee gave some recommendations for curricula integration of Madaris and

mainstream systems ofeducation. These were as under:

l) The curriculum being taught in Madaris should be integrated with the subjects of

formal system ofeducation up to a suitable extent.

2) There should be a four tier education ,y.t.rn in the Madaris. The duration of

education system in the Madaris at all level woutd be same as in the mainstream

system of education (FIalepota, 1980).

The duration ofdifferent levels was consisting in Madaris was as follow:

l) -Duration:

Table: 19: Duration of different classes in Madaris

Level Class Duration Equivalent to
Mainstream system of
Education

Elementary Eidadia /
Ibtedaiya.

5 years Primary.

Mutavrassta 3 years Middle

Secondary Sanviya Aamo 2 yearc Matric

Sanviya Khasa 2 years F.A.

Under
Graduate

Aliya 2 years B.A.

University Aalmia 2 years M.A.

Taldtassus 2 years M. Phil.

2) Curricula:

The weight-age of curricula of Modaris and formal subjects were recommended as

213'd and l/3d respectivelY.
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Class Proposed Curricula for Integration

Eidadiya Urdu, Mathematics, Social studies, General Science be added with
the Religious education.

Mulavtossla General Mathematics, Gsneral Science, Pakistan studies, English

be added with religious instn:cticins

Aliya To Subjects from Economics, Political Science and English,
Pakistan studies, and Islamic studies.

Table20: Proposed Curricula for Integration

Detailed syllabus of each stage (class wise) was also drafted and submitted

along with the report. The division of various levels was made in the way that it

equated with formal system and provided the chances of better employment to the

Madrassa graduates (Halepota, 1980). Separate syllabus for women at Mutavrassta

level was also recommended by the committee (Halepota, 1980).

l) The curriculum being taught at formal institutions was also made relevant to the

teaching in Madaris.It was further recommended that syllabus of M.A, in the

universities in the relevant field was to be at the same time revised.

An autonomous National Board of Deeni Madaris of Pakistan should be

established to conduct the examination, results to review curricula and work for

the welfare of the students and the teachers of Madaris.lt would be represented

by Ulema of all four major Masalik (sects), Education Ministry, University

Grants Commission and Inter Board Committee (Halepota, 1980).

2)
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S/N
o.

t.

Class autUority tor Conducting the examination

Ibtadia ffiination themselves'

2. Mulatgassta The Modarit conducted the examination themselves'

J.

4.
--
5.

Sanviya Aama Final examination conducted by the waJaq t:oaro

Sanviya Khasa Fir"l "-a.i""ti"" 
*rducted by the Wafaq Boatd

Fi"G".l*tio, .orducted by the llafaq Board

Altya

6. Aalmia

7. Aliya Final examination conducted by the Board

8. Takhassus Final examination conducted b'! lrte Madrassa

3) Examination

Table: 21: Authority for conducting the examination at different levels

2.10.6.2 Recommendations for physical facilities in Madaris:-

The committee made various recommendations for betterment and welfare of the

Madaris snch x:
1) Grants for land, building, fumiture, books and reading material'

2) All concessions being given to formal institutions will be extended fot Madaris'

teachers and students, therein.

3) Assistance for teaching of formal subjects would be being introduced in

Madaris.

4)ProvisionofteachingkitsandestablishingofbookbankforDeeniMadaris,

and reprint ofbooks being reprinted and supply to Madaris on cost bases'

5) The teachers of rhe Madaris would be provided with the facilities for plots in

residential schemes and overseas training, scholarship Merits / Quaid-i-Azam

scholarship and other scholarships like teachers of formal system'
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6) All the students of the Madariswould be given scholarship by the Government

to encourage the Madaris system of education'

7) The graduate s of Madaris would be given the employment oPportunities at all

levels according to the qualification being equivalent to Matric' B'A' and M'A'

in formal system.

8) The Khatib and Imam holding Sanad Aliy4 would be given Grade BPS-14'

9) While recruiting school teachers for teaching of Arabic and Islamic studies'

Madrassa graduates, holding Aliya an d Takhassus Asnad would be preferred'

lO) Madrassa graduates might be given preference for religious and Sharia seats in

the Ministry of religious Affa\rs, Awqaf Department and in other offices

(Halepota, 1980).

The repo( of the committee was further considered by the Ministry of

Education, Adviser of the President on Islamic Education, Ministry of Religious and

Minorities Affairs, University Grant Commission, and the Cabinet' Various Ministries'

UniversityGrantCommission,submittedreportforconsiderationoftheCabinet

separatelyinthisrespect.AgroupofUlemaalsocriticizedtherecommendationswiththe

views that there should be no interference by any agency in the affairs of Madaris and

their integrity and character would be maintained and no new subjects would be

introduced. In view of the difference of opinion amongst the Ulema' no further action

was taken by the Govemment in the matter for the time'

2.10.7 Second International Conference on Muslim education (1980)

During the second conference held (1980) at Islamabad, the classification of the

knowledgewasmadeintotwogrouPsi.e.perennialandacquired.Theperennialincluded
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Qrxan, Sunnah, Tauhid, Fiqh, and Qaranic Arabic whereas the ac4uired consisted of

categories of Imaginative (Arts, Languages) and Intetlectual Sciences (Social sciences),

Natural Sciences; Applied sciences and Practical (professional sciences). A draft

curriculum for primary, secondary and University levels was also designed. The conference

recommended that the Curriculum Committees of Muslim countries should give due

consideration to the recommendation made in this conference. ln Pakistan, there are many

institutions which teach the modem subjects along with the traditional subjects at present

such as: Jamia Abbasi4 Bahawalpur (Jamia Istamia, Bahawalpur), Jamia Muhammadia'

Jhang, Jamia Muhammadi4 Ghausia, Bhera' Jamia Salfia, Faisalabad etc'

2.10.8 Proposed National Commission for the Education of Madaris by the

University Grants Commission

In order to encourage and regulate religious education and Deeni Madaris' lhe

UniversityGrantsCommissionproposedtheestablishmentofaNationalCommissionfor

Deezi Education with the following terms:

l) To recognize an institution for award ofAsnad'

2)Toevaluatethestandardofteachingandresearchcoursesofstudyandsyllabi/

physical and academic facilities.

3)Tocoordinateandcollaboratewithorganizationslikel/,afaq.ul-Madarisand

Tanzeem-ul-Madans etc. in order to maintain the standards of teaching, research

and examination in Deeni Madaris.

4) To anange fetlowships, scholarships and other facilities for persons holding

Asnad of Madaris.

136



5) To arrange seminars, symposium, workshops and conferences on national and

regional basis and arrange refresher courses for in service training of persons

holding Asnad of Deeni Madaris '

6) To provide facitities for research on religious subjects'

7) To arrange educational exchange programmes with other Muslim countries and to

decide equivalence of foreign degrees/Asnad'

8) To publish Islamic Books / literature /low cost editions of Dars-i-Nizami

textbooksandarrangefortranslationofsuitablelslamic/religiousbookofother

languages.

9) To recommend ways and means to create synthesis in the religious Education

Curicula and the General Education curricula (Govemment of Pakistan' 1985)'

Meanwhile, the University Grants Commission has equated the Final Asnad of

the Deeni Madaris as under:

" Ashahdat'ul-Fazeela Asanad awarded by Wifaqul Madaris; Ashahdat-ul-Faragh

sanad awarded by Tanzeem-ul-Madaris; shahadat-ul-Alia sanad awarded by wafq-ul

Madaris-ul-Salfia (Ahle-Hadith) Sultan-ul-Fazil sanad awarded by lhafaq-ul-Madaris

Shia ardsuch other degrees awarded by De eni Madaris after Dora-e-Hadith as approved

bytheUniversityGrantsCommissionmightbeconsideredequivalenttoM.A.inArabic/

IslamicstudiesforthepurposeofteachingArabicandlslamicstudiesincollegesand

university and for pursuing higher studies in Arabic and Islamic studies (Govt' of

Pakistan, 1985). For employment in fields other than teaching' however' such sanad

holderswoutdberequiredtoqualiffintwoadditionalsubjectsotherthanArabicand
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Islamic studies at the B.A. level from a University. Further, they would have to qualifr in

the compulsory subject of Pakistan Studies at B.A. Ievel".

Moreover Inter Board Committee of Chairman (IBCC) is an authorized body to

determine equalivance of qualification up to Intermediatell2-year schooling/other than

final Asnad "shahdat-ul-Almi1rya". The Govemment of Pakistan has already established

Pakistan Madrassa Education Board (PMEB) under the ordinance No. XI. of 2001 dated

August 2001. This Board was empowered to register Deeni Madaris and to prescribe

condition for their working including development of curriculum, required scheme of

studies etc. The degree from Deeni Madaris would only be recognized if the total

duration of study was of l6 years including 8 years of elementary education. The Wafaq'

ul-Madarisl Tanzeem-ul-Madarrs would be ensured that before issuing a degree this

condition was duly fulfilled. To bring uniformity to the nomenclature of the Asnad issued

by different schools of thought, it was also decided that henceforth the final Asnad

@egree) recognised as equivalent to M.A. in Arabic and Islamic studies would be known

as shahdat-ul-Almiyya fil Uloom-ul- Arabia wal Islamia" (Govt. of Pakistan, 1985)- The

Universiry Grants Commission decision had been supported by the Ulema but had

however, no legal binding on the universities. various Academic councils of universities

had shown reluctance in giving recognition to recommendation of the UGC.

The University Grants Commission had though granted equivalence to Fauqania

level and of lYalaqs only, which have number of like minded Madaris grouped together,

more of sectarian than academic consideration to form the Wafaq and Tanzeem. They in

138



fact managed to aglee on many curricula related issues (at final [evel). The fact remained

that a significant number, if not the majority of Madaris, had remained independent. lt

was essential that the entire issue of equivalency and the standardization of academic

progBmmes at various levels in the Deeni Madoris throughout the country were to be

reviewed. The Ministry of Education was of the view that uniform academic stardards

could be guaranteed only through the time-honoured institution of examinations, and that

equivalency might be granted only after the examination to be administered regularly and

fairly on a national basis at each significant level of Madrassa education (Govt. of

Pakistan, 1985). University Grants Commission had separately aPpointed a committee

unde. the supervision of the chairman, University Grants Commission to consider

various issues of the equivalence of the Asnad of Deeni Madaris. The committee

consisted of the secretariats of Education, Religious Affairs, Nazims of all the four

wafaqs, Heads of the Islamic Studies Departments of the Universities and l0 eminent

Ulema of various schools of thought and vice-chancellor, Islamic University, Deeri

Instruction and Head of shariaDepartment of Intemational Islamic University.

2.10.9 Survey oI Deeni Madaris under the ministry of education (1982)

The Ministry of Education had separately initiated a survey of Deeni Madaris in

the country with a view to ultimately establishing a Madrassa Education Board on the

model that existed in Bangladesh and provision of Rs.2.u14 ace was Proposed in the ADB

for 1982-83 for funding of programme of scholarship to the $aduates of the Deeni

Madaris who wxe desirous ofpursuing studies in general education'
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TheMinistryhadfurtherproposed,tomeetthisobject,thatprovincial

Examination Boards for Deeni Madaris might be established with separate dePartments

for each of the five major schools of thought (Ahle-Hadith, Barelvi, Deobandi, Shia and

independent). Thus examinations could be conducted according to the particular

programme of each school of thought, white ensuring basic level of academic

achievement for all.

2.10.10 National Committee on Retigious Educational Institutions (1986)

The Govemment of Pakistan constructed a National committee on Religious

Educatlonal Institutions (1986) to compile the integrated modern curriculum with the

help of scholars and ulama of four schools of thought. unfortunately, this consensus

curriculum could not be implemented in the country. However, Islamiyat was made a

compulsory subject from primary to graduation level in the National Educational Policy

1978 while complete Nazara recilation of the Hoty Quran was made essential up to the

Middle level. The formal education system inherited from British had expanded vastly.

Madrassa system, representing various schools of thoughti.e. (wifaq-ul-Madaris Arabia.

Wafaq Salfra, Tanzeem'ul-Madarrs, Rabat-ul- Madaris, W'afaq Shia-ul'Madaris and

independent Madaris) had also expanded, though not at the scale of expansion of the

formal education sYstem.

2.10.11 Proposals of Provincial Board of Examir.atiot for Madatis

The functions ofthe proposed provincial Boards ofExaminations lor Deeri Madaris

as suggested by the Ministry ofEducation were as under:
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l) To administer examinations atthe Takhassus, Fauqania' Mauquf'Alayh and

Thania levels.

2) To issue equivalency rated Asnad-

3) To examine and issue certificates to Huffaz-ul-Quran'

4) To make gtunts to Madaris for the purpose of upgrading their teaching staff'

5) To issue formal recognitio n to affili^ted Madans that maintained the

academic standard established by the Board'

6) To ensure the maintenance of academic standards'

The Ministry of Education thought unless few general education subjects were

included in.the Madaris curricula, the academic community and indeed the general public

would not accept the Madaris Sanad as being equivalent to any degree on the general

education side. These subjects should include Pakistan studies, English, Mathematics,

and General Science.

2.10.12 Musharr^?s Madrdssa Reforms Policies (2001)

President Musharraf tried to repeat the policies ofthe early 1960s by introducing

formal subjects in the Madaris. ln the National Education Policy 1998-2010, it was

recommended to establish the model Madaris where both religious and formal education

would be taught. This was followed up when the govemment issued ordinance No. X[,

..Pakistan Madrassa Education Board (PMEB)" on 18 August 200t '1o enable the

establishment of Model Deeni Madaris to improve and secure uniformity of standards of

education and for the integration of the system of lslamic education imparted at Deeni

Madaris within the general education system (Govemment of Pakistan, 2007)." This
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Board was empowered to register Deeni Madaris and to prescribe condition for their

working including development of cuniculum and required scheme ofstudies etc. It gave

Board tlre right to monitor the performance of all these Madaris. These Madaris would

be govemed by the rules and regulations applicable to government schools, colleges and

universities. Under this ordinance, three model Madaris (Karachi, Sukkur, and

Islamabad) were established. The boys Madaris were established in Karachi and Sukkur;

while a singte Madrassa for girls was established in Islamabad (Govemment of Pakistan,

2007). In a statement published on 12th January 2002, the President further confirmed

that all Madaris must be registered under this ordinance by March 23,2002. These three

model Madaris could not be successful because parents were reluctant to send their

children while the regulation and monitoring of Madaris became a controversial issue'

The criticism centered at the Government's capability to monitor all Madaris in Pakistan

and whether the govemment would be viotating human rights if it tried to interfere the

Madaris.

2.10.13 Madrassa Reforms Project (Teaching of Formal Subjects in Deeni Madaris)

TheprojectwasdevelopedbytheFederalMinistryofEducation(Cuniculum

wing) and was built on experiences from a number of similar efforts in the past. The PC-

I of Madrassa Reform Project (MRP) was approved for the period of five years by

ECNEC on 76 January 2004 with the estimated cost of Rs. 5759.395 miltion

(Govemment of Pakistan, 2004). In the concept-phase, a committee was set up with the

Ministry of Education and Retigious Affairs while the religious organizations (wafaqs)

also represented. Initially, they were interested in the project because they thought it was
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.the need of the time, but soon they expressed conc€ms about the project, because they

could not allow interference in the internal affafus of Madaris (Government of Pakistan,

2004).

Theprojecthadfiveyeardurationandaimedals}OlMadaris:4000atthe

primary level, 3000 at the middle/secondary level and 1000 at intermediate/college level.

Thetotalbudgetallocatedwas5.T5gbillion(roughlyUSDl00million)andtheproject

wasentirelytobefinancedbythegovernmentfromthePublicSectorDevelopment

Programme (PSDP). The objectives of the project were (summarized) as follows:

2.10.13.f Objectives of Madrossa reforms project

l) To bring the Madrassa education system in conformity with formal education

system.

To teach English, Mathematics, Social Studies and General Science at primary'

middte and secondary levels, while English, Economics, Computer Science and

Pakistan Studies would be introduced at Intermediate level to bridge the gap

between two parallel streams of education'

To open lines of communication with religious scholars who supervised Madaris'

To improve the quality of education in 8000 Madaris through grants for AV aids'

textbooks, sports equiPment etc.

To provide the costs ofcomputers and equiPment to IOOO Madaris al Intermediate

level.

The project paid the salaries of 32,000 teachers on a contract basis for a period of

three years and this showed the magnitude ofthe project'

2)

3)

4)

5)

6)
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Selected Madaris were entitled to be facilitated with one teacher for formal subjects and

gant for the purchase of the equipment once in their history (Govemment of Pakistan,

2004). The completion of date of the project was 30h June, 2007. It was envisaged that

project after completion would yield following results.

2.10.13.2 Erpected resullc of Madrassa Reforms Project

The completion ofdate ofthe Project was 30s June,2007. It was envisaged that project

after completion would yield following results.

1) Project woutd establish and strengthen lines of communication amongst the

Madrassaand Government.

2) It would educate about 1.5 million students of8000 Madaris to be included in the

Madrassa Reform Project (MRP) by teaching them formal subjects from primary

level to Intermediate level to enable them to continue their studies in colleges and

universities.

3) It would provide opportunity of employment to 32000 teachers for teaching

formal subjects at different levels in Madaris'

4) It would provide incentive through books, fumiture, computers, printers and

sports facilities to improve education system of Madaris'

2.10.13.3 Status of Madrassa Reform Project (MRP)

The completion date ofthe project was 30d June, 2007 Based on the office record,

monitoring report, observations, and evaluation, it was found that

l) Among the targeted 8000 Madaris,only 468 (5.8%o) Madaris could be included in

the Project during four Years.
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2) Expenditure level was only 2.8Yo (Rs. 161.2 million out of 5759.3 million) of the

allocated amount.

3) 32000 qualified teachers were to be appointed in Madaris but only 2291 (7%)

teachers could be Posted.

4) Balochistan province did not establish the Project unit'

5) Madrassa Reform Project (MRP) in Punjab was administered and managed by the

Federal Project Implementation Unit (FPII-I), Punjab did not ParticiPate in Project. 
I

2.10.14 Report ofsteering committee (2004)

The Project wuls overseen by a National Steering Committee was managed and 
I

monitored by a Project Management Unit (PMU). Geographical regions were allocated a

share of the resources and Provincial Steering Committees and Project lmplementation

Units was established. The National Steering Committee met for the first time in January.

2004. The National steering committeo decided that selection criteria for eligible

Madaris were formulated as follows:

l) Acceptance ofgovernment education policy.

2) Only fulltime Madaris with more than 80 students could apply'

3) Preparing them to introduce the government syllabus at primary, middle and

secondary leYels of Madaris.

4) They must be registered under the Societies Registration Act2 I '

unfortunately, the Project was plagued with hurdles and problems right from the

beginning and there were also misconceptions with thE lYafaq and the general public. For

example, there was an impression that the govemment was implementing the US agenda

that extemal funding had been accepted.
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2.10.15 Basic Education Improvement Project (BEIP)

The Norwegian Govemment signed an agreement on 7o December' 2003 with

GovemmentofPakistan,tosupPorttheBasicEducationlmprovementProject(BEIP)

with a grant of 72.6 million. The Govemment of Pakistan cleared the project (in PC-I

format) in September, 2003. The project was of five years duration and was to end in

June, 2008.

At the time in 2003, the Basic Education Improvement Project (BEIP) was

definedaspartoftheEducationSectorReformsintheprovincesandwouldcomplement

the shortfalls of the Institutional Reforms Programme (IRP), which was financed through

aWorldBankStructuralAdjustmentCredit.Twootherdonorsprovidedtechnical

assistance: United KingdomlDFID and GermanylGTZ The overall goal of the Basic

Education Improvement Project was to "contribute to Quality Education for All" and the

initial agreement stated the fotlowing six objectives for the project:

1) 27007 school managers, (from primary to higher secondary school level) training

in administrative, supervisory and financial matters'

2) Establishment of300 Local circle officesllocal Training & Resource centres.

3) 4484 Primary School Teachers to be trained as Mentor Support Teachers'

4) Improve teacher guides (mathematics and languages) for katchi class, class I and

ctass II for 22573 primary schools.

5) More effective community involvement in school management and support

through reformed Parent Teacher Associations'

6) Initiation of the process for mainstreamin g Madrassa education

(Govemment of Pakistan, 2004)
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Some activities were added later: for example: the strengthening of existing

teachereducationinstitutions,workshops/seminars/consultancies'advertisementand

awareness campaign through print and electronic media'

2.11 DIFFERENT SEAPES OF CTIRRICULA INTEGRATION IN BOTH TIIE

SYSTEMS

Itisafactthatmodemeducationisbeneficialfor(Jlemaandreligiousscholars.

Religious education has its own importance to become a true Muslim for mainstream /

conventional system of education' These two systems of education created a

distinguished diversity among them' Different attempts were being made to integrate

thesetwosystemsofeducation.Bothgovernmentandsomephi,lanthropiststriedto

establishtheintegatedinstitutionsincombiningtheircurricu[aindifferentways.Inthis

way, some other efforts were being made to integrate both the systems of education for

the unity ofthe nation was as under:

1. Attempts for integration at individual level in private sector

Differentattemptsweremadetointegratethecurriculaofthesetwosystemsof

education.Thatwaswhysomephilanthropiststriedtoestzblishtheintegratedinstitutions

bycombiningtwocurriculaofbothretigiousandseculareducation.Amongthemwere

Iqra Roz-tul-ltfal, Al-Huda, Al-Qalam, Al-Khair, Al-Maarif system of education' Jamia

Islamia Minahj-ul-Quran, Darul-uloom Muhammadia Ghusia and Jamia-ut- Rashidia

(Sajjad,2005). In this way, some other efforts were also being made to evolve a unified

cuniculum of education for the unity of the nation' (Sajjad' 2005)'
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2. Attempts for iDtegration at institutional leYel in private sector

ManyMadarisauthoritiestriedtosetupsuchinstitutionswherelslamic

curriculum was introduced along with the cunicula ofmodern system of education' As in

someMadaristhesubjectsofDras.i-Nazamiwerereducedandthesubjectsofmodern

educationwereintegrated.ForexampleJamiaTaalimat.Ilslamia,Fasia|abad,Dar.ul.

AloomQamar-u-Islam,Karachi,JamiaSalfia,Fasialabad(Mansoor'1997)'Theirsubjects

andcuniculumwasinaccordancewiththeconventionalsystemofeducationbut

Islamiyat, Arabic, Recitation ofthe Holy Quran and teaching of moral values were given

special attention. Jamia Naeema Lahore, Darul Aloom Qasmia Mirpur Khas' Idarah

Minahj-ul-Quran Lahore, etc *"." ltho," Madaris where the attempts were made to

integrate the curriculum ofboth systems ofeducation up to some extent (Sajjad' 2005)'

3. Madaris those are running both religious and formal schools

InsomeMadaris,studentsweretaughtthecurriculaofbothSystemsof

educationatthesametime.InthemorningsessionstudentsweretaughtMadrassa

subjects while modem subjects were taught them in the evening' In this way' curricula of

both the systems went side by side (Sajjad, 2005)'

In some Madaris, curricula of both the systems were running in the way that

studentsappearintheexaminationofMadarissystemeducationinfirstyearwhilein

secondyeartheyaPPearedinfinaldegreeexaminationofmainstreamsystemof

education in relevant B.l.s.E. Darul-uloom lamia Ghusia Bhaira, Al-Beruni intermediate

CollegeandldarraAloom-i-Islamialslamabadetcweretheexamplesofsuchtypesof

integratededucation.TheseMadarispursuedthesamecurriculaofconcemB.I.S.E,at

Secondaryandhighersecondarylevelsofeducation(Sajjad,2005).Thesesystemsof
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education created a distinguished diversity them' ln this way the curricula of both the

systems were went side by side' This type of effort was being made to inte$ate the

curricula of mainstream and religious systems of education' which might fulfill the

requirements of these two systems'

4. Attempts for integration * Madaris system of education'

InMadaris,theattemptswerebeingmadetointegratethecurriculaofboththe

systems of education up to some extent. For example in the Ibtadia' Mutawassta (Aawal'

Duam & Soam) and Aoola (8 years schooling) level of education were included Social

Srudies, Science, Mathematics, English and Urdu of class III to VIII in Madaris

curriculum. In some Madaris, the subjects of Dras-i-Nazami were reduced and the

subjects ofmodern education were integrated i'e' computer education was included in the

curriculum of Madaris in the last decade (Qasim' 2005)'

2.12 POSSIBILITIES FOR CURRICULA INTEGRATION IN BOTH

TIIE SYSTEMS OF EDUCATION

Since the establishment of Pakistan, the leaders of public opinion had been feeling

the necessity of re-organizing the educational structure of the counhy so as to make it

harmoniouswiththevastpolitical,socialandeconomicchangesthathadbeenusheredin

by the recent attainment of independence (lbrahimy, 1997). At the same time making it

conforms to the exigencies ofthe modem world' The education so long imparted in this

country was introduced and with the establishment ofthe free state of Pakistan based on

Islamic ideology' a review ofthe educational problem ofthe country had become urgent'

what was required in the present context was a complete re-orientation ofour education
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in accordance with the Islamic culture, tradition and temperament of the people' Along

with the general educatio n, the Madaris system which forms an integral part of the

educational structure also required a thorough overhaul so as to make it more suited to

the present requirements (Ibrahimy' 1997)'

l- Combination of subjects in Madrassa system

It was suggested that combination of the basic elements of the mainstream

elementary education with essential Madaris subjects, the course might be made to

conformthatoftheelementaryschools.Thereforecurriculummightberevisedtoenable

the students to aware the modem and raditional leaming to face the rapidly changing

society in post modem era with Islamic ideblogy ' In lhe Madrassa course combination

mightbeeffectedbetwe€nsecularsubjectslikesocialStudies'Science'English'

Mathematics etc. and basic Islamic subjects like Arabic, the Quran' lslamic law and

Theology (IbrahimY, I 997).

2.Training of Madrassa teachers

One of the principal causes of the poor quality of teaching in the Madaris was ihe

lack of trained teachers. It was the need of the hour that teachers of Madaris might be

facilitated for pedagogical training for teaching. This matter was so urgent and important

that it took no further detay. For this purpose, it was necessary that a five-year scheme

would be drawn up to train the Madatis leachers (lbrahimy' 1997)'

3. Provision of Grants for Madrassa

It was an admitted fact that the deplorable condition of Madaris was due to the

lackofadequatefinancesforrunningthemonanefticientbasis.ThestudentsofMadarrs
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had poor financiat condition as they could not Pay my fee' Even they could hardly afford

to meet their own expenses- While the teachers had practically to depend upon the charity

ofthe people for their paltry wages often paid irregularly Such conditions were definitely

not conducive to ProPer educational atmosPhere' No scheme of education' however'

laboriously drawn up, could be expected to attain any measure of success so long as the

eachers upon whom was the main responsibility of giving it a practical shape were not

contented. Moreover, the path followed so long by an alien Govemment in dealing with

Madaris was definitely step-motherly character' The situation changed and an

independent state based on Islamic ideology, was not to follow the policy ofthe former

British masters. Every citizen of a democratic country got the right to claim an equal

share of the benefits of the state,s nation-building activities' Discrimination in such a

matter was unjustified on any known maxims ofjustice, equity or democratic principles'

It was therefore, necessary that in the disnibution of grants and scholarships' The

Madrassa would receive a fair share in proportion to such institutions and their

enrollment (IbrahimY, 1 997.

4. Inspection of Madrassa

The subject had been dealt at some length in connection with the re-organization

of elementary education, where it was recommended that special inspecting agency for

.Madrassa and for proper supervision of teaching of Islamic subjects in schools of all

types, would be retained. It was also suggested that such special inspectorate would be

strengthened in number as well as in quality of Madaris'
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2.13. REVTEW OF RELATED STUDIES

Ziajad (2007) conducted a research study on "Hermeneutics of Islamic Education

andconstructionofNewMuslimCultureintheWest.',Thethesiswasdesignedtoforma

wholechainofdeveloPmentalelementstohelpinunderstandingtheessenceofMuslim

religiousprinciplesandculture,educationandpossibilitiestoreformascontextis

changed. It shoutd be grounded in the teaching ofthe Quran and the Sunnah' attempting

to imbue educational and social institutions and cultural experimental activities with an

Islamic character, while being flexible in the new context' He recommended that Islamic

education aims to preserve traditional values and transmit them to the next generation'

rvhile at the same time it searches to adapt selectively from other system as long as basic

religious principles are respected. There should be close tie between family' school and

societyintermsofvaluesoflslamiceducation.Theresearcherrecommendedthat

through review of existing policies on interpretation of scared text, sources of education

withtheintenttoupdatethemtomeetthecontemPoraryneedofMuslimsandtheir

communities. To make the best use of Islamic intellectual heritage, there should be

constant revitalization of both levels of principles. Innovative methods should be

employed in different educational context.

Rahman, (2004) conducted a research study on "lslam and modernity:

Transformation of an Intellectual Tradition" and identified the possibilities of

reconciliation between the Islamic education and modem activities are quite feasible.

Muslim scholars can provide an innovative vision of how Islam can be fully lived in

westem societies, and how religion in modern times can be reconciled with social change

t52



without living in the past. Rahman further elaborated the sigrrificance of the Muslim

identity by discussing its four fundamental pillars and their specific dimensions @ahman

2004).

Elmasri(2005)urgesinhisstrrdy..Towardssmartlntegmtion:Thechoiceof

canadian Muslim,' that Muslims choose a balanced approach in the canadian society

through',smart integration." Because smart integration promotes the preservation of

one's identity in mafters of religion, culture, language and leaming' and promoting both

individual and collective contributions in all fields of its wellbeing (Elmasri, 2008). The

smart integration model gives an opportunity to minority to be considered as an asset,

thereby leading toward contributions. '

Yinmei Wan (2008) conducted a study under the topic, "Managing Merger

Integration: A case study of a Merger in chinese Higher Education" for the degree of

PhD.Thepurposeofthisdissertationwastoinvestigatehowinteglationwas

accomplished in this merger. The study resulted in a conceptual model that provided a

framework to analyze integation in higher education context. The findings of this study

suggested the importance of active intervention in managing post-merger integration'

Proper affention should be given to coordination, control and conflict resolution in the

Process.

Alexander, W.M. (2OO I ) conducted a study under the topic, "Making the

Transition to curriculum Integration: A curriculum Design in Middle Level Schools" for

the degree of PhD. This study was carried out to identify key stakeholders in this

transitional process and determine the role each played, and to identify and investigate
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the key steps and obstacles along the way. The two primary participants in this study

were identified as teachers in the process of transitioning to curicula integration.

The findings of this study revealed number of benefits to cuniculum integration,

including: the motivational value, the constructive nature of leaming which is enhanced

by emphasizing connections across the curriculum, the need for students to become

responsible and accountable for their own leaming, and the effectiveness of cooperative

learning and peer teaching.

Asif (2001) conducted a research on developing a model curriculum in Pakistan

for elementary [evel. The main objectives of the mrdy were to review the curriculum

process and to propose a model cuniculum for elementary level in Pakistan. The major

findings ofthe study were that the curriculum did not fulfill the needs of students as rvell

as society. The curriculum was above the mental level of the students and was even not

related to the latest trends. The curriculum was gender bias and does not help in

developing spirit of observation and sense of inquiry. The positive findings ofthe study

were that the curriculum promoted Islamic values, good habits and spirit of patriotism

among the students.

2.14 Research Papers

Many research studies have been under taken on Madaris education in Pakistan,

south Asia and all over the world, including the works of Mumtaz Ahmed, Jamal Malik,

Muhammad Qasim Zaman, J.K.Kran, Singer and Francis Robinson. Among others were

Tahir Andrabi; Religious School Enrollment in Pakistan: A Look at the Data (The World
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Bank, February 8, 2005); Saleem Mansoor Khalid of the Institute of Poticy Studies' and

Tariq Rehaman carried out surveys of Madaris in Pakistan in 2002' They collected

information on these religious schools' Fair also discussed some of the methodological

problems associated with this survey in 2004' Peter Bergen and Swati Pandey argued that

Madaris education (Dars-i-Nizamfl started after completion of Mutawassla ' "l}th'

grade." Madrassa students were older than their counterParts in Urdu and English-

mediumschools.TariqRahmanpresentedhisresearchpaper''Pluralismandlntolerance

inPakistaniSociety:AttitudesofPakistanistudentstowardstheReligiousMinorities

(October 30, 2003)" in a conference on pluralism at the Agha Khan University'

'

. Saleem H. Ali wrote on "Islamic Education and Conflict: Understanding the

MadrassaofPakistan''(draftreport,UnitedStateslnstituteofPeace,Julyl,2005).His

workiscommendablebecauseitseektocombineinterviewdatawithotherformof

surveydata'Thedatahecollectedandanalyzedcontainedinherentsamplebiasesthat

limitthegeneratizabitityoftheresult.Hisworkmadegreatstridesinincorporating

differentkindofdatawithwhichtoanalyzetheapparentproblems.WhileA'H.Nayyar

andAhmedSaleemexplainedaboutthecurriculum,TheSubtleSubversion:TheStateof

curricula and Textbooks in Pakistan-Urdu, English, Social Studies and civics

(Islamabad: Sustainable Development Policy Institute' 2003)'
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CHAPTER3

RESEARCH METHODS AND PROCEDI'RES

Major objectives of this study were to analyze the efforts and explore the

feasibility of curricula of integration of Madrassa and mainstream systems of education

at elementary level in Pakistan. The format ofpresentation in this chapter is as follows:

l) Population ofthe study ofthe study

2) Sample ofthe study ofthe study

3) Research instruments

4) The method ofdata collection

5) Data Analysis

3.1 Population of the Study

The population ofthe study consisted ofall heads and teachers working in the two major

types of institutions as under:

1) Madaris (Institutions for Religious education)

2) Mainstream elementary schools

The estimated ntmber of Deeni Madaris and mainstream elementary schools

in the four provinces of Pakistan was 11006 and 13251 respectively (EMIS,2007) All

the Heads and teachers working in Madaris and mainstream elementary schools in

Pakistan were taken as population of the study. Detailed breakup of heads and teachers

working in the Madaris and public sector of elementary schools in Pakistan is given

below:
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Tablez 2l;Populations ol Madaris and Elementary Schools in Pakistan (2007)

Madaris Elementary Schools

Provinces No. of
districts

No. of
Madaris

Mohtamim
Moallamin

Elementary
Schools

Headmasters Teachers

Punjab 35 5459 5459 24977 7375 '7375 67209

Sindh 28 t935 1935 l1951 2648 2648 10 r55

KP 24 2842 2842 r2058 2443 2443 15059

Balochistan t8 769 769 2891 '785 785 8'.781

Total 105 11006 lr006 518',17 13251 13251 0t210

@007. Academy of Educational

Planning and Management Ministry of Education, 2007, Islamabad)

3.2 Sample of the Study

The sample of study was selected by using stratified random sampling technique

consisting of the following two types.

l) Sample for questionnaires

2) Sample for interviews

3.2.1 Sample for Questionnaires

Sample of the study for questionnaires consisted of 1600 with the break up of'

160 Mohtanim, 160 Headmaster s, 640 Moallamin (Teachers of Madaris) and 640

teachers of elementary schools were selected. There were 105 districts in all the four

provinces of Pakistan. Sixteen districts (15%) oftotal population rvere selected randomly

as sanrpte in four provinces of Pakistan. out of 35 districts of Punjab, 6 districts were

selected namely, Attock, Rawalpindi, Chakwal, Lahore, Khanewal, Multan' Out of 23

districts of sindh, 4 districts were selected namely, Jaccaabad, Karachi, Larkana and

Sukkur. out of 24 districts of KP,4 districts were selected namely, Buttgram, D.l.Khan,



Haripur and Peshawar. Out of 18 districts of Balochistan' 2 districts were selected

namely, Quetta and Zoab.

l) From each district l0 Madaris and 10 elementary schools were selected as

samPle.

2) Two Madaris were taken from each school of thought i'e' Deoband' Barelvi'

Ahle-Hadith, Ahle'Tashia and Jamaat-i-Islami, in each district'

3) Ten elementary schools were selected in each '

4) From each institution, the Head of educational institution and four teachers

teaching Sociat Studies and General Science at elementary level were randomly

taken.as samPle. '

Table 23: Showing the Detailed Break-up of Sample for Questionnaires
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Total No. of Mohtamim and Headmasters = 320

No. of teachers (Moallamin) of Madaris = 640

No. ofteachers of Elementary Schools = 640

Total No. ofteachers :1280

Total number ofresPondents = 320+1280 =1600

3.2.2 Sample for Interviews

The sample for interview consisted of64 with the break up of 32 stakeholders from

each stream of Madarisand schools system of education were selected for conducting their i

interview. Random sampling technique was adopted to select the sample with a breakup of,

16 lvlohtamim, l6 religious scholars, l6 headmasters of elementary schocils and l6

curriculum experts mainstream systenl of education.

Table 24: Showing the Detailed Breah-up of Sample for Interviews
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No. of Curriculum experts of Modaris = l5

No. of Curriculum exPerts in mainstream system ofeducarion = l6

Total number ofrespondents = 16+16+16+16 =64

3.2.2 Consolidated Sample for Questionnaires and Interviews

Sample of the study consisted of 1664 with the break up of 1600 respondents for

questionnaires and 64 respondents for interviews were selected through stratified random

sampling technique.

Table 25: Consolidated Sample for Questionnaires and Interviews
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No. of teachers ofElementary Schools = 640

No. of Headmasters of and Curriculum Experts of

Mainstream system of education =32

Totalnumberofrespondents = 160+640+32+160+640+32 =1664

3.3 RESEARCII INSTRI,]MENTS

Afterreviewingtherelatedliterature,officialdocuments,educationalpolicies,

plans and proceedings the researcher prepared two questionnaires and an interview

schedule for the study.

3.3.1 Questionnaires

Twoquestionnairesweredevelopedfordatacollection.TheQuestionnairefor

Moallamin of Madaris and teachers of elementary schools appears at Appendix A

rvhile the second questionnaire for the Mohtamim of Madaris and Headmasters of

elementary schools is given as in Appendix B. The items in the questionnaires were

basedonfivepointlikertscale.Thesequestionnairesconsistedofcloseendedandopen

ended questions used in the studY.

3.3.2 Interviews

Data was also collected from interviews of respondents. Descriptive information

was collected about the integration of cunicula of Madrassa and Mainstream systems of

education from the following categories ofrespondents'

1) Mohtamin (Heads) of Madaris

2) Headmasters of elementary schools
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Curriculum experts

Religious scholars

3.3.3 Document AnaiYsis

Documentary analysis was done on base line data regarding the number of

institutions, curriculum and the teaching staff for curricula integration. The two subjects,

Social Studies and General Science of class VIII I Mutawassta were analyzed for

identifying the possibilities of curricula integration as documentary analysis'

3.3.4 Pilot Testing of Research Instruments

For pilot testing the instruments, five Madaris and five mainstreams elementary

schools were selected from Rawalpindi district. The researcher personally visited the

institutions and administered the questionnaires to the five administrators and 20 teachers

ofMadarisandmainstreamelementaryschools.Theywereaskedtofillinthe

questionnaire and also mark any word or sentence structure that they found ambiguous,

confusing or incomprehensible. From the responses of these respondents and the

difficulty faced in understanding the items, the language of some of the items were

modified and improved accordingly. The researcher also personally visited 25 religious

scholars, experts and educationists who gave valuable suggestions for the validation and

amendment of questionnaire. They were requested to give their suggestions for

modification, further improvement and amendment of the questionnaires. The list of

experts is given as in annexure F. After discussion with the supervisor' experts and

educationists, following changes were incorporated to finalize the questionnaires'

3)

4)
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3.4.1 Reliability of the Research [nstrument

Thereliabilityofthequestionnaireswasfound0.84and0.Slthroughsplithalf

method. split half reliability is used when the test is tong and it is difficult to re-

administer the test to the groups. The procedure is that, first the test is administered to a

group. After performing on the test by the group, it is divided into two comparable

halves. The score of each subject is computed on both the halves and the conelation

between the score is found out. (Gay, 2000)

For this purpose, the items in the questionnaires were divided in to two equal

halves, the odd and even numbered items. The score acquired by each respondent during

the pilot test on both the pa(s were determined. This was done by assigning a numeric

code to each ofthe response as given below'

Strongly Agree

Agree

Undecided

Disagree 2

Strongly Agree I

The score ofeach individual on each item was found out and added up to get his

total scores on the odd and even numbered items. The two sets of scores of all the

respondents were than statisticalty ?lllalyzed using SPSS to find the conelation between

the two halves. The correlation was found manually by using Pearson correlation formula

given below:

r63

5

4



r= Where x = X-f,,
v = v-i

After finding the correlation between the odd and even numbered items'

coefticient of reliability for the whole questionnaire was checked by applying

Spearman - Brown prophecy formula (Gay, 2000)'

2r
C[ lReliability of full questionnaire) - il

The coefficient of reliability calculated for each questionnaire is given below:

Moht ami m [Headmasters =0.84

Moallamin/Teachers =0.81

After discussion with rhe supervisor, experts and educationists, following changes

were incorporated to finalize the questionnaires.

1) Questions were ananged in sequence'

2) Before pilot testing questionnaire consist of23 items'

3) After pilot testing t7 items ''vere more included making the

total of items 40.

4) Language ofquestions was edited'

The tist of experts and educationists who gave valuable suggestions for the validation and

amendment ofquestionnaire is given as arnexure F.

3.5 DATA COLLECTION

A lisl of Madaris was obtained from the "Madrassa project," a department of the

Ministry of Education, Islamabad while the list of elementary schools was collected

from the EMIS Center of the Ministry of Education. The researcher himself

the

the
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administered the instnrments in the sample districts viz. Attock, Chakwal Rawalpindi,

Lahore, Khanewal Multan, Peshawar, Haripur, But$am and D I' Khan' Questionnaires

were mailed lo Mohtamim and Headmasters of each Madrassa and school along with

prepaid self addressed enveloPe'

The researcher personally conducted the interviews of Heads of Madaris'

administrators and experts of curriculum' With the consent of the respondents a tape

recorder was used to record the interview' It enabled the researcher to pay full attention

to the respondents during the interview' Needed information was obtained from the

printeddocumentsoncurriculumandtextbooksofclassVlllforanalysis.Thecollectedi

data was tabulated, aoalyzedand interpreted by using Chi-square test for Homogeneity 
r

ofproportions.

3.6 DATA ANALYSIS

After data collection the next steP was cleaning and codification of data Raw data

wasconvertedintomeaningfuldatathroughtheuseofvariousstatisticaltools.Thedata

needtobeedited,classifiedandtabulatedsothatitservedworthwhilepurposes.The

responses were quantified and numerical values were assigned to distracters' Scoring

scheme was as under:-

StronglY Agreed 5

Agreed 4

Undecided 3

Disagreed 2
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Strongly disagreed I

Data collected on the above-mentioned questionnaires were divided into two

grouPs:

1) Perceptual questions.

2) Factual questions.

perceptual questions were analyzed by using two-way chi-square Test for Homogeneity

of proportions at 0.05 tevel of significance. For meaningful results, the items of the

questionnaires were converted into null hypothesis. These hypotheses were tested by

applying chi-square test for Homogeneity. The formula for calculating chi-square (1'1 is

stated as follow:

I'?= I (fo-feY-

fp

Where

fo = Observed FrequencY

fe = Expected Frequency ofoccurrence on null hypothesis

(fo-fef

Formula = (fo-fef

fe

x - I (fo-feY

fe

Having seen the association between the opinions of Moallamin, teachers,

Mohtamim and Headmasters of elementary schools, two-way chi-square test for

Homogeneity of propo(ions was applied. Factual questions were. analyzed by using

percentage method with the help of bar graph to identif, the association between the

responses of respondents.
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There were three open-ended questions in each questionnaire. In one of the

questions, the respondents were asked to identifo hindrances in the integation of

curricula Of Madrassa and mainstream systems of education. In another question

respondents were asked to enlist the difficulties faced during the teaching of curricula

integration of Madrassa and mainstream systems of education. In the third question, .

respondents were asked to give their suggestions to more integate the curricula of

Madrassa and mainstream systems ofeducation at elementary level ofeducation.
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CIIAPTER 4

ANALYSIS AND INTERPRETATION OF DATA

This chapter deals with analysis and interpretation ofdata' Major purpose ofthe

stridywastoanalyzetheeffortsmadetoexplorethepossibilitiesofcurriculainte$ation

ofMadrassaandMainstreamsystemsofeducationatelementarylevelinPakistan'The

researcher analyzed the existing curricula of Social Studies and General Science of

MadrassaandMainstreamsystemsofeducationatelementarylevel.Datawascollected

through questionnaires from 160 Madaris and 160 Elementary schools ofsixteen districts

of four provinces of Pakistan. Collected data was tabulated and Chi-square test for

Homogeneity of proPortions was applied to sort out the findings keeping in view the

objectivesofthestudy.Percentagemethodwasalsoappliedforanalysisofdata.Thedata

based on questionnaires, interviews and document analysis has been presented in this

chapter in six parts as under:

'l) In part one, the responses rate of Mohtamim of Madaris and headmasters of

elementary schools is presented in tables 28 to 67

2)ParttwoconsistsofthedataobtainedftomMoallaminofMadarisandteachers

ofelementaryschoolsbyquestionnaires.Dataarepresentedintables63tol0T

3) Part thee consists of the data obtained from Mohtamim and Moallamin of

Madaris. Data are presented in tables 108 to 137'

4) In part four, the response rate obtained from headmasters and teachers of

elementary schools by questionnaires. Data are Presented in tables 138 to 167
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parts five pertained to the analysis of interview of administrators, curriculum

experts and religious scholars.

part six of this chapter contained data extracted from the analysis of documents

pertaining to social studies and general science for class VIII'

4.1 Geheral Information

Table 26: Totel number of Madaris and Elementary Schools in Pakistan

0T AcademY of Educational

Planning and management Ministry of Education, 2007, lslamabad)

Tabte 26 shows, there were 11006 Deeni Madaris and 13251 elementary schools

functioning in all the four provinces of Pakistan. The total teachers working in Madaris

and elementary schools of mainsteam system of education were 51877 and l0l2l0

respectively in four provinces of Pakistan.

5)

6)

p"p"t"t 
"" "frtlrarnt ".a 

Elementary Schoots in Pakistan (2007)

Province/
Districts

Madaris Elementary Schools

Provinces No. of
districts

No. of
Madaris

Mohtamim
Teachers

Elementary
Schools

Headmasters Teachers

Punjab 35 5459 5459 24977 737 5 '737 5 67209

Sindh 28 1935 t935 1l95r 2648 2648 10155

KPK 24 2842 2842 12058 2443 2443 r5059

Balochistan 18 769 769 2891 78s 785 8787

Total 105 l r006 r 1006 51877 13251 t3251 l0l2l0

t69



Table 27: Province wise Breakup of Sample ol Madaris and Elementary schools in

Pakistan (for Questionnaires)

Table 27 reveals that sixteen districts (15% of the total districts) were selected

randomlyasasampleftomthefourprovincesofPakistanFromthesesixteendistricts'

160 Madaris and 160 elementary schools randomly selected in this study, while 10

Madarisandl0elementaryschoolswereselectedfromeachdistrict.Province-wise

breakup of sample of Madarrs and elementary schools shows that i60 Heads and 640

teachers from each stream of education were selected for the collection of data from the

four provinces of Pakistan.

Province/Districts Madaris Elementary Schools Respondents

€

oEE:6s
ZIAU'

Glq)

z

.t-

-: e)z8F
F

q)

i3d
o0)FF

o
F<
E
6l

oq)

Fi

tr

E

z

.3
ct

ct

os.ll
zt cl

zz
Punjab 06 60 60 240 60 60 240 120 480 600

40 160 80 320 400
Sindh 04 40 40 160 40

KPK 04 40' 40 160 40 40 160 80 320 400

Balochi
stan

02 20 20 80 20 20 80 40 160 200

Total t6 160 160 640 160 t60 640 320 I280 1600

t70



Part One:

4.2 Data Analysis of Questionnaires for Mohtamim and Headmasters

In part one, the responses rale of Mohtamim of Madaris and Headmasters of

elementary schools is presented. Data are Presented in tables 28 to 67.

Table 28: Ilarmonization of society

+ Significant df :4 f at 0.05 level= 9.49

Tabte 28 shows that the calculated value of t' was found to be 15.48 which was

greater than the table value at 0.05 level of significance. It indicates that the responses of

Mohtamim of Madaris and headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between headmasters and Mohtamim on

the statement that the society could be harmonized with the integration of curricula of

Madrassa and mainstream systems ofeducation.

Category Frequency SA A T'D DA SDA Total x:

B

Observed
Percentage

67
41.57%

21

t3.r2%
l3

08.12%
28

17.5%
31

19.37%
160

100%

15.4*
Expected

83 19.s 1 1.5 24 22

L

c{q,

Observed
Percentage

99
61.87Yo

18

1t.25%
i0

6.25%
20.

12.5%
l3

8.12%
r60

100%

Expected

83 19.5 l1.s 24 22

t7t



Table 29: Minimization of religious issues

Categorv Frequency SA A IJD DA SDA Total t

el
{

Observed

Percentaqe
8l

50.620/o

I7
10.620/o

t4
8.7 5o/o

31

19.37o/o

1?

10.620/o

160
100%

2.0+
Expected 85.5 17 t4 26.5 17

(l)

E6
o)

Observed
Percentage

90
56.2s%

t7
10.62%

t4
8.75%

22
13.75%

t'7

r0.62%
r60

100Vo

Expected
85.5 17 t4 26.5 l7

*Not Significant df=4 at 0.05 level= 9.49

Table 29 shows that the calculated value of f was found to be 2.0 which was less

than the table value at 0.05 Ievel of sigaificance. Though, majority of Mohtamim and

headmasters agreed with the statement, however, this agreement may be accidental and

did not reflect the real agreement. It is, therefore, concluded that there was no significant

agreement in the views of Mohtamim and headmasters regarding the minimization of

religious issues with the curricula integration of Madrassa and mainstream schools. In

other words, they differed from each other regarding the statement.

Table 30: Development of a balanced personality

Category Frequency SA A I]D DA SDA Total t

s

Observed

Percentage

68
42.5%

27
16.87%

l3
8.12%

28
t'l.5%

24
15%

160

100%

18.44+Expected 82.5 19 i6,5 21.5 20.s

tr
e)

6

(B
o

Observed

Percentage

97
60.62%

1l
6.87%

20
12.5%

l5
9.37%

t7
10.62%

160

100%

Expected
82.5 t9 16.5 21.5 20.5

* Sigaificant df --4 f at0.05level:9.49
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Table 30 indicates that the calculated value of f was found to be 18.44 which was

$eater than the table value at 0.05 level of significance. It indicates that the responses of

Mohtamim of Madaris and headmasters of elementary schools showed a significant

agreement- Hence, it showed a strong agre€ment between headmasters and Mohtamim on

the statement that a balanced personality could be developed, with the curricula integration

of Madrassaand mainstream schools system ofeducation'

Table 31: Equal opportunities of progress for both types of the students

*Significant df=4 t' at 0.05 level: 9.49

Tabte3lrevealsthatthecalculatedvalueoft'wasfoundtobe19.52whichwas

greater than the table value at 0.05 level of significance. It indicates that the responses of

Mohtamim of Madaris and headmasters of elementary schools showed a significant

agleement. Hence, it showed a strong agreement between headmasters and Mohtamim on

the statement that the students of Madaris and schools could have equal opportunities of

progress with the help ofcurricula integration.

Category Frequeney SA A tTD DA SDA Total t

Observed

Percentaqe

74
46.25%

26
16.25%

23
14.37o/o

24
15%

l3
8.r2%

160

100%

19.52*
Expected 86.5 18 t6 22 t7.5

o
(l
E t,

q)

Observed

Percentage

99
61.8o/o

l0
6.25%

9
5.620/o

20
12.5%

22.

13.7%

160

r00%

Expected 86.5 18 16 22 t7.5

t'73



Table 32: Teaching of modern subjects in Islamic perspectives

Category Frequency SA A UD DA SDA Total T:

E

\r
+

Observed
Percentage

74
46.25o/o

26
16.25%

23
t4.37%

24
t5%

l3
8.12%

160
100%

15.7+
Expected 83.s 19 20.5 l8 19

6)

6

cgo

Observed
Percentage

93
58.r2%

12

7.5%
7

ll.25Yo
12

75%
29

15.62%
160

100%

Expected 83.s l9 20.5 18 t9

* Significant df =4 1'z at 0.05 level= 9.49

Table 32 depicts that the calculated value of 1' was found to be l5'7 which was

greater than the table value at 0.05 level of significance. It indicates that the responses of

Mohtamim of Madaris and headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between headmasters and Mohtamim on

thestatementthatmodemsubjectscouldbetaughtinthelslamicperspectiveswiththehelp

of curricula integration.

Table 33: One system of education benefiting from the facilities of other system

Category Frequency SA A UD DA SDA Total t
Observed

Percentage
69

43.12o/o

27
r6.87%

22
13.75%

31

19.37%

11

6.870/o

160

100%

34.5*
Expected

84 20 t4.s 21.5 20

(u

GI

EI

GIo

Observed
Percentage

99
61.87%

13

8.12%
0'7

4.37%
12

75%
29

18.12%
160

100%

Expected
84 20 14.5 2t.s 20
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+Significant df= 4 f at 0.05 level:9.49

Table 33 shows that the calculated value of 12 was found to be 34'5 which was

greater than the table value at 0.05 level of significance. It indicates that the responses of

Mohramim of Madaris and headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between headmasters and Mohtamim on

the statement that one system ofeducation can benefit with the facilities ofother system by

curricula integration of Madrassa and mainstream schools'

Table 34: Graduates offer their services equally in all walks of life

*Significant dF_4 f at 0.05 level= 9.49

Table 34 reflects that the calculated value of12 was found to be 34'1 which was

$eater than the table value at 0.05 level of significance. It indicates that the responses of

Mohtamim of Madaris and headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between headmasters and Mohtamim on

the statement that the graduate s of Madaris and mainstream school can equally offer their

services in all walks of life.

Category Frequency SA A UD DA SDA Total 1:

t!

Observed
Percentage

85
42.92Yo

23
16.37%

10

9.73%
2'.7

t9.02%
l5

1t.94yo
160

100%

34.1 +Ernected 89 12.5 t7.s 19.5 21.s

Lq,

.!l

d
6)

Observed
Percentage

93
s8.12%

02
1.25%

2-)

15.62%
t2

7.5%
28

t7.5%
160

100%

Expected 89 12.5 17.5 19.5 21.5
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Category Frequenca SA A UD DA SDA Total x'

{
G
a

Observed
Percentage

79

49.37%

)9

18.12o/o

11

6.87%

l3

8.12%

28

17.5%

160

100%

I5.6+
Ernected 86.5 2l t4 17.5 2t

q)

6l

q)

Observed
PerceEtage

94

58.75%

13

8.t2%

17

l0.62Yo

22

t3.75%

14

8.9%

160

100%

Expected 86.5 2l 14 17.5 21

Tabte 35: The strengthening of national integrity and prosperity

+ Sigrificant df:4 7a at 0.05 level= 9.49

Table 35 shows that the calculated value off was found to be 156 rvhich was

greater than the table value at 0.05 level of significance. It indicates that the responstjs of

Mohtamim of Madaris and headmasters of elementary schools showed a significant

agleement.Hence,itshowedastrongagreementbetweenheadmastersandMohtamimon

the statement that the national integriry and prosperity can be strengthened with the help of

integrated cunicula of Madrassa and mainstream school system ofeducation'

Table 36: Immensity in the curricula integration

Frequency SA A T'D DA SDA Total T:

Observed
Percentage

9t
56.8%

13

8.12%
09

5.62%
29

t8.t2%
18

11.25%
160

100%

t 9.98*Expected
90.5 t1 18 21 r 3.5

6)

6
E!a

o

Observed
Percentage 90

s6.2%

21

13.12%

27

16.87%
13

8.12%

09

5.62%
160

100%

Erpected 90.5 17 l8 2t 13.5
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+Sigrrificant df=4 f at 0.05 level= 9.49

Table 36 indicates that the calculated value of 12 was found to be l9'98 which was

greaterthanthetablevalueat0.05Ievelofsigrrificance.Itindicatesthattheresponsesof

Mohtamim of Madaris and headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between headmasters and Mohtamim on

the statement that there is immensity in the curricula integation of Madrassa and

mainstream schools. So the curricula for both the systems of education at elementary level

can be integrated in this regard.

Table 37: Spiritual purification of students

Category Frequency SA A UD DA SDA Total t:

B
q

Observed

Percentage

77

48.1%

27

16.8%

13

8.t%

ZO

t6.2%

t1

t0.6%

160

l00o/o

t2.96*
Expected 84 20.5 t7 19 19.5

4)

d

d

Observed
Percentage

91

56.8%

l4

8.7%

2l

13.1%

12

7.5%

22

13.7%

160

100%

Expected 84 20.5 1.'.7 t9 19.5

+ Significant df =4 1'z at 0.05 level= 9.49

Table 37 reveals that the calculated value of 1'? was found to be 12.96 which was

greater than the table value at 0.05 level of significance. It indicates that the responses of

Mohtamim of Madaris and headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between headmasters and Mohtamim on

the statement that cunicula integration can be helpful for the spiritual purification of

students of both the sYstems.
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Table 38: Equalty beneficial for the both tlpes of the students

Category f,'requency SA A I'D DA SDA Total t

\t
{
G

Observed

Percentaqe

8l

50.6%

19

tl.8%

l0

6.2%

30

t8.1vo

20

t2.5%

160

10.36*Erpected 86.s 2l t4 22.5 t6

Lo

ct,€
clq)

Observed

Percentage

92

57 .sYo

23

14.3%

18

lt.2%

15

9.3%

12

7 .5o/o

160

Expected 86.5 21 l4 22.5 l6

*Significant df=4 I at 0'05 level= 9'49

Table 38 dePicts that the calculated value of1'zwas found to be 10'36 which was

geaterthanthetablevalueat0.05levelofsignificance.Itindicatesthattheresponsesof

Mohtamim of Madaris and headmasters of elementary schools showed a significant

agreement. Hence, it showed a skong agreement between headmasters and Mohtamim on

the statement that the students of both the systems of education can equally be benefited

from the integated curricula.

Table 39: Teachers need same educational efficacy

Category Frequency SA A UD DA SDA Total *

E
{.s

Observed

Percentage

69

43.1%

21

13.1%

t9

rt.8%

3t

19.3%

20

125%

160

100%

28.2*
Expected

7l 18.5 32 18.5 20

L
q)

GIt
(!
a)

Observed

Percentage

t5

45.6%

It)

t0%

45

28.1%

06

3.7%

20

t2.5%

160

100%

Erpected 'll 18.5 32 18.5 20
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f significant df-,-4 1'z at 0.05 level= 9.49

Table 39 reflects that the catculated value of 12 was found to be 28'24 which was

greaterthanthetablevalueat0.05levelofsignificance.Itindicatesthattheresponsesof

Mohtamim of Madaris ard headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between headmasters and Mohtamim on

the statement that the teacher s of Madaris and elementary schools needed the same

educational efficacy to teach the integrated curricula'

Table 40: Teachers need same professional training

t Significant df =4 t' at 0.05 level= 9.49

Table 40 shows that the calculated vatue of f was found to be I l '23 which was

greater than the table value at 0.05 level of significance' It indicates that the responses of

Mohtamim of Madaris and headmasters of elementary schools showed a sigificant

agreement.Hence,itshowedastrongagreementbetweenheadmastersandMohtamimon

the statement that the teachers of Madaris and elementary schools needed same

professional training to teach the integrated curricula'

Category Frequency SA A UD DA SDA Total x'

.:
l!iE
S

Observed
Percentage

71

44.37o/o

2l

13.l2o/o

15

9.37%

34

21.25%

19

11.87o/o

160

l00o/o

l.23*Expected 84.5 19 t5 26 15.5

t-
e)

.tl

q)

Observed
Percentage

98

61.25%

17

10.62%

15

9.37%

l8

1l .25o/o

12

7.5%

160

t00%

Expected 84.5 19 l5 26 I5.5

t79



Tabte 41: Teachers need same in-service refresher courses

CategorY FrequencY SA A TJD DA SDA Total *

23

l4.37Yo

2l

13.l2o/o

18

tr.25%

1)

20%

160

100%

t5.79*

It
{o

Observed
Percentage

66

4t.25%
Expected 82 20.5 19 16 22.5

1E

ll.25o/o

.17

10.620/o

l4

8.75%

l3

8.1%

160

100%
L
q)

dl

c)

Observed

Percentage

98

6t.25%

Expected 82 20.5 19 t6 22.s

*Significant df-,-4 1' ut O.OS levet= 9.49

The table 4l shows that the calculated value of 1' was found to be 15'79 which

was greater than the table value at 0 05 level of significance lt indicates that the

responses of Mohtamim of Madaris and headmasters of elementary schools showed a

significant agreement. Hence, it showed a strong agreement between headmasters and

Mohtamimon the statement that the teachers of Madaris and elementary schools needed

the same in-service reftesher courses to teach integrated cunicula'

Table 42: Satisfaction of students with the teaching methods of teachers

Category Frequency SA A UD DA SDA Total f

Et

Observed

Percentage

10

49.37%

28

17.5%

17

10.62%

l3

8.12%

23

t4.37%

160

100%

7.82+Expected 8'.7 25.5 l4 l6 t7.5

o

dq)

Observed

Percentage

95

59.37o/o

23

t4.3',1%

11

6.87%

t9

11.87%

12

7.s%

160

100%

Expected 8'7 2s.5 t4 l6 17.5
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*Not Significart df= 4 f at 0.05 level= 9.49

Table 42 indicates that the calculated f was found to be 7'82 which was

less than the table value at 0.05 level ofsignificance. Though, majority of Mohtamim and

headmasters agreed with the statement, however, this agreement may be accidental and

did not reflect the real agreement. It is, therefore, concluded that there was no significant

agleementintheviewsofMohramimofMadarisandheadmastersofelementaryschools

regarding the satisfaction of students with the teaching methods of teachers of inte$ated

curricula. In other words, they differed from each other regarding the statement'

Table 43: Completion of curricula within specific time

*Significant df=4 t' at 0.05 level= 9.49

The table 43 reveals that the calculated value of1'was found to be 9'9 which was

greater than the table value at 0.05 level of significance. It indicates that the responses of

Mohtamim of Madaris and headmasters of elementary schools showed a significant

agreement.Hence,itshowedastrongagreementbetweenheadmaslersandMohtamimon

the statement that teachers could complete the integrated curricula within the specified

time.

Category Frequency SA A UD DA SDA Total r:

t!

o

Observed
Percentage

83

51.87%

26

16.25%

t3

8.12%

12

7.5%

lo

16.25%

160

t00%

9.9*Expected 90 20.5 17.5 12 20

tr

o

Observed
Percentage

97

60.62%

l5

9.31%

22

13.75%

12

75%

14

8.75%

160

100%

Expected 90 20.5 17.5 t2 20

t8t



Table 44.. Solution of problems by the teachers

Category Frequency SA A UD DA SDA Total t

E

o
a

Obserryed

Percentaqe

89

5s.62%

26

t6.25%

17

t0.62%

t2

7.5%

16

10%

160

100%
6.15*

Expected 91.5 20 18 l6 14.5

6t
E?
;e)
q)

Observed
Percentage

94

58.7 5o/o

l4

8.75%

19

1t.87%

.20

12.5Vo

l3

8.t2%

160

100%

Expected 91.5 20 l8 16 14.5

+Not Significant df=4 f at 0.05 level: 9.49

The table 44 depicts that the calculated 1, was found to be 6.15 which was less

than the table value at 0.05 level of significance. It is concluded that there was no

significant agreement in the views of Mohtamim of Madaris and headmasters of

elementary schools regarding the solution of problems by the teachers' Though' majority

of Mohtamim and headmasters agreed with the statement, but this agreement may be

unexpected and did not reflect the real situation.

Table 45: Academic problems during the evaluation

Category Frequency SA A TID DA SDA Total

ql

Observed
Percentage

5l
3t.87%

l9
11.87%

25
15.62%

34
21.25o/o

3l
t9.37%

160

l00Yo

33.3*Expected '73 22 I 8.5 24.5 22

L
0)

Observed
Percentage

95
s9.37%

25

15.62%

12

7.5.t2%
l5

9.37%
l3

8.12%
r60

100%

Expected t) 22 18.5 24.5 22

182



*Significant dF4 1'? at 0.05 level= 9.49

Tabte 45 exhibie that the calculated value of 12 was found to be 33.3 which was

greater than the table value at 0.05 level of significance. It indicates that the responses of

Mohtomim of Madaris and headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between headmasters and Mohtamim on

the statement that teachers faced the academic problems during the evaluation of

integrated cunicula.

Table 46: Problems in assimilation of papers

+Significant dtr4 t' at 0.05 level: 9.49

Table 46 reflects that the calculated value of1' was found to be 62'9'7 which was

greater than the table value at 0.05 level. It indicates that the responses of Mohtamim of

Madaris and headmasters of elementary schools showed a significant agreement.

Therefore, the headmasters (64.3%) strongty agreed that the teachers faced the problems

in the assimilation of papers of curricula integration. But Mohtamin (48.7%) were

disagreed the statement.

Category Frequency SA A IJD DA SDA Total t

6

Observed
Percentage

37
23.120/o

29
18.12%

l6
t0%

41

25.62%
37

23.12% 160

100%

62.97*

Expected 70 19.5 t7 28.5 25

6lq)

Observed
Percentage

103

64.37%
l0

6.25%
18

1t.25%
l6

10%
l3

8.12% 160
100%

Erpected 70 r9.5 t7 28.5 25

r83



Table 47: Problems in scoring the papers

+Sigrrificant dF4 1'z at 0.05 level= 9.49

Table 47 shows that the calculated value of f was found to be 94.88 which was

greater than the table value at 0.05 level. It indicates that the resPonses of Mohtamim of

Madaris and headmasters of elementary schools showed a significant agreement.

However, the headmasters (72.2/o) ageed that the teachers faced the problems during

scoring the papers of integrated cunicula. 54.3%io Mohtamim disagreed the statement.

Table 48: Production of feed back about the teacher's teaching methods

Category Frequency SA A UD DA SDA Total t
E

E
{q

Observed
Percentaqe

20
t2.5%

24
t5%

29
18.12%

38
23.? 1vo

49
30.62%

160
100%

94.8 8 
+Expected 62.s t7 20 26.5 34

(l
q)

Observed
Percentage 105

65.62%
10

6.25o/o

l1
6.87o/o

l5
9.37%

19

11.87%
160

t00%

Expected 62.5 tt 20 26.5 )+

Category Frequency SA A IID DA SDA Total t

*i

Observed
Percentage

19

11.87%
28

17 .5o/o

30
18.75%

48
30%

35
21.87o/o

160

l00o/o

81 .4x

Expected 56.5 22.5 25.s 3l .5 31.5

()

6lq)

Observed
Percentage

94
58.7 50/o

1',?

10.62%

21

t3.12%
l5

9.37%
l3

8.12%
r60

t00%

Expected 56.5 22.5 25.5 3r.5 3r.5

r84



*Significant dts-4 72 a|0.05 level= 9.49

Table 48 indicates that the calculated value of12 was found to be 8l'42 which

was greater than the table value at 0.05 level of significance. It indicates that the

responses of Mohtamim of Madaris and headmasters of elementary schools showed a

sigrificant agreement. Hence, it showed a strong agreement between headmasters and

Mohtamim on the statement that students were asked to produce feedback about the

teacher,s teaching methods of integrated curricula at the end of academic year. on the

otherhand,theMohtamimstronglydisagreedwiththestatementthatstudentswerenot

asked to produce feedback about the teacher's teaching methods'

Table 49: Teachers approach to Head to solve the problems during the teaching

*Significant dtr4 ,(' at 0.05 level= 9.49

Table 49 reveals that the calculated value of f was found to be 30.91 which was

greater than the table value at 0.05 level of significance. It indicates that the responses of

Mohtamim of Madaris and headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between headmasters and Mohtamim on

the statement that teachers approached to the head of educational institution to solve the

problems during the teaching ofcurricula integration'

Category Frequency SA A UD DA SDA Total t

Observed
Percentage

74
46.25%

3l
19.37%

l5
9.37%

19

tt.8t%
21

13.12%
160

100%

30.91 *Expected 80 l8 26.5 17.5 18

(l

6l

Observed
Percentage

89

53.75o/o

05
3.12%

38
23.7s%

l6
10.%

t5
9.37%

160

100%

Expected r05.62 15.42 7.58 16.20 15.16
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Category Frequency SA A L.,ID DA SDA Total x'

E

El!
{s

Observed

Percentaqe

82
51.25% 20.%

l0
6.25o/o

21

13.12%
15

9.37o/o

160

l00o/o

2.17*

Erpected 84.5 28.5 12.5 20.s 14

E

a6q)

Observed

Percentaqe

87
54.37%

25
15.62%

15

9.37%
20

12.sYo

l3
8.'.t2!/o

160

100%

Expected 84.5 28.s t2.5 20.5 l4

Table 50: Curricula of Social Studies subjects for class Mulawossta / VIII is

according to mental level ofstudents at elementary stage.

. *Not Significant dF4

Table 50 depicts that the calculated value of 7"'?was found tobe2.l7 which rvas less

than the table value at 0.05 tevel of significance. Though, majority of Mohtamim and

headmasters ageed with the statement, however, this agleement may be accidental and did

not reflect the real agreement.

It is, therefore, concluded that there was no significant aSreement in the views of

Mohtamim of Madaris and headmasters ofelementary schools regarding curricula ofSocial

Studies subjects of class VIIIth were according to mental level of students at elementary

stage. In other words, they differed from each other regarding the statement'

1'z at 0.05 level= 9.49
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Category Frequency SA A UD DA SDA Total *

It!
Obserred
Percentege

87
54.37%

24
t5%

l3
8.12o/o

l9
11.87%

t7
10.620h

160

100%

7.79+
Expected 9l 19 18.5 t7 .5 14

a)

.(lo

Observed
Percentage

95
59.37%

l4
8.7 5%;o t5%

l6
10%

ll
6.87Yo

160

t00%

Expected
91 I9 18.5 17.s t4

Table 51: Curricula of General science of class Mutawassta / vIIIth class is

according to mental level ofstudents at elementar] stage.

*Not Significant 1'z at 0.05 level= 9.49

Table 5l exhibits that the calculated value of f was found to be 7 .7 which was

less than the table value at 0.05 level of significance. Though, majority of Mohtamim

and headmasters agreed with the statement, however, this agreement may be accidental

and did not reflect the real agreement.

It is, therefore, concluded that there was no significant agreement in the views

of Mohtamim of Madaris and headmasters of elementary schools regarding the

statement that curricula of general science subjects of class VIIIth were according to

mental level of students at elementary stage. In other words, they differed from each

other regarding the statement.

df=4
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Categora SA A I,JI) DA SDA Total

I

iso
Responses 13 17 21 31 78 r60

Percentage 8.1o/o 1O.60/o 13.1o/o 19.3o/o 48.7o/o 100%

EA
H o.
o

Responses
98 12 26 11 13 160

Percentage 61 .2o/o 7 .5o/o 16.2Yo 6.lYo 8.1Yo 100%

Table: 52 Availabitity of audiovisual facilities

Ava il. bility ol .u d ioYis u al f.cilitie s
70

60

c50

810

-3)

:_20

0

I

ESA

EA

I L'D

ODA

^^.t
Le 

S0A

tlohtamlm lhalmasrers

Table52reflectsthatmajority(6|.2%)oftheHeadmastersofelementaryschools

strongly ageed with the statement that audiovisual facilities were available for the

teaching of integrated cunicula in their educational institution. on the other hand,

Mohtamim (48.7%) of Madaris disagreed with the statement that audiovisual facilities

were available for the teaching of integrated cunicula in their educational institutions'
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Category Frequency SA A IJI) DA SDA Total

'=t
Ss
S

Responses 10 15 31 28 76
160

Percentaqe 6.2o/o 9.3% 19.3% 17.5% 47 .5o/o

100%

6l

=yt;s
Responses 96 17 23 14 10 160

Percentage 60% 10.6% 14.3% 8.7% 6.2o/o

100%

Table 53: Usage of audiovisual facilities

Usage of audiovis ua I hcilities

oSA

UA

ir u0

]DA

Table 53 shows that majoriry (60%) of the Headmasters of elementary schools

strongly agreed with the statement that audiovisual facilities were used for the teaching of

integrated curricula in their educational institution. on the other hand, Mohtamim

(47.5o/o) of Madans disagreed with the statement that audiovisuat facilities were used for

the teaching of inte$ated curricula in their educational institutions'
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Category Frequency SA A UD DA SDA Total

tr
{
as

Responses
93 29 l8 ll 9 160

Percentage 58.1% 18.1o/o 11.2% 6.8% 5.6% 100%

a! r;oq)

Responses
2l 18 34 20 67

160

Percetrtage 13.1o/o tl.2% 21.2% 12.5% 4l.8Yo 100%

Table 54: Availability of library facilities

Avahbflrty of [bn11 hcillhs

Table 54 indicates that majority of the Mohtamim (58.1%) of Madaris strongly

agreed with the statement that library facilities were available for the teaching of

inte$ated curricula. on the other hand, Headmasters (4'1.8%) of elementary schools

disagreed with the statement that library facilities were available for the teaching of

integrated curricula.
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Category Frequency SA A I.ID DA SDA Total

!!

S

Responses
98 24 2l l0 7 i60

Percentage 61.2% 15o/o 13.1% 6.25% 4.3o/o t00%

6l

,o
cl

Responses 20 t6 30 z5 '11 160

Percentage t2.5% 10% 18.7% 14.3% 44.3% t00%

Table 55: Usage of library facilities

Table 55 reveals that majority Mohtamim (61.2%) of Madarrs strongly agreed that

library facilities used for the teaching of integrated curricula in their educational institution.

On the other hand, Headmasters (44.3%) of elementary schools disagreed with the statement

that library facilities were used for the teaching of integrated curricula in their institutions.

Responses of irohtamim and

Headmasters regarding ljsages of
70

60

-50
Silo
to
Efr*
E" ro

't0

0
Mohtamim lhadmasters

auo
a0A
c SOA

r9r



Category Frequenry SA A I]D DA SDA Total

<!

s

Responses
37 l0 l3 57 43 t60

Percentage

23.l2%o 6.25o/o 8.12o/o 3s.62% 26.87o/o t00%

6t

6l

Responses 87 l6 27 16 l4 160

Percentage 54.37% l0 t6.87% t0% 8.75% 100%

Table 56: Availability of laboratory facilities

Table 56 shows that majority of the Headmasters (54%) of elementary schools

strongly ageed that laboratory facilities were available for the teaching of integrated

curricula in their educational institution. On the other hand, Mohtamim (62%) of Madaris did

not agree with the statement that laboratory facilities were available for the teaching of

integrated curricula in their educational institutions.

R..pons.t of Moh!.rtrim rDd Hc.dmisl.rs
rbout thc rviil.blity of Lrborrtory

60

o
A40.,t
o30

ED

9c 20

g
o- ,v

0
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Category Frequency SA A UD DA SDA Total

qt

o
e

Responses
51 l8 14 5t 45 r60

Percentage 21.25% ll.25o/o 8.7 sYo 31.87% 26.87% l00Yo

6t

6t
c)

Responses 94 20 t6 14 l6 r60

Percentage s8.75% t2.5% 10% 8.7%5 t0% 100%

Table 57: Usage of laboratory facilities

Resposes of Mohtamlm and
lleadmaster regardlng tho usage of

E"
tDc
93.
F8
EEc

70

60

50

40

30

20

10

0

31.87

Mohtam itr tbaBmaste rs

Table 57 exhibits that majority (58%) of the Headmasters of elementary

schools strongly ageed with the statement that laboratory facilities used for the

teaching of integrated curricula in their educational institution. On the other hand,

Mohramim (31%) of Madaris did not agee with the statement that laboratory

facilities were used for the teaching of integrated curricula in their educational

institutions.
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Table 58: Teachers faced dilliculties during the teaching of social studies

as indicated by the Mohtamim of Madaris N=160

S/1\Io. Dilliculties Yes No

l. System of Universe 3l
(19.37%)

t29
(80.62%)

) Population and Economics. 28
(17.s%)

132
(82.s%)

3. Political awareness in the Muslims
of South Asia

t37
(r4.37%)

160
(8s.62%)

4. United Nation Organization 30
(r8.7s%)

130
(81.2s%)

@mim (80.6%) of Madaris indicated that

teachers did not face any difficulties during the teaching ofsocial study. They suggested

that Islamic Historical material might be included in curricula by which curricula become

more useful for the students.

Table 59: Teachers faced difficulties during the teaching of social studies

as indicated by the Ileadmasters of elementary schools. N=I60

S/l'{o. Dilliculties Yes No

I System of Universe l3
(8.12o/o)

147
(91.87o/o)

., Population and Economics. ll
(6.87%)

149
(93.t2%)

3 Political awareness in the Muslims of
South Asia.

l3
(8.12o/.)

147
(91.87o/o)

4 United Nation Organization 20
(12.5o/o)

r40
(8'.7j%)

faUte SS shows that majority of the Headmasters (91%) of elementary

schools indicated that teachers of their educational institutions did not face any

difficulties during the teaching of Social Study. However, Headmasters gave

suggestions that teaching of Social Studies might become more effective and efficient

ifpractical part ofgeographical portion was included in curricula.
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Table 60: Teechers faced difficulties during the teaehing of General science as

indicated by the Mohtamim of Madafis N=l6O

S/1.{o. Dilficulties Yes No

1. eiassifi cation of living Organisms. 23
(r4.37%)

137
(85.620/o)

a Elern.nts and Chemical reaction' 22
(13.75%)

138
(86.25o/o\

3. Light and Lens. ')<
(rs.62%)

135
(84.37%)

4. Modern Technologies. 27
(16.87o/"')

r33
(83.12%)

%l of Madaris indicated

that teachers of thei Madaris did not face difficulties during the teaching of

Generalscience'TheygaveSuggestionsthatpracticalworkmightbeincludedin

curricula of General Science and the cunicula of General Science might be revised

according to need of modem era. So, teaching of General Science can become more

effectual and effi cient.

Table 6l: Teachers faced difficulties during teaching of General

Science as indicated by Headmasters N=160

SNo. Difficulties Yes No

I Classihcation of living Organisms 2l
(13.12s%')

139
(86.87s%)

) Elen ents and Chemical reaction. 24
(ts%)

136
(8s%)

3 Light and Lens. 26
(16.25o/,)

t34
(83.7s%)

4 Modem Technologies. 7)
(20%)

128
(80%)

Table 6 t ,*eals that majority of the Headmasters (86%) of elementary

schools indicated that their teachers did not face difficulties during the teaching of

General Science. They gave suggestions that teaching of General Science become more

effectual and efficient ifpractical section was included in integrated cunicula.
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Table 62: Tbe Problems faced in curricula integration as indicated by the

Mohtamim oI Madaris in close ended questions and their ranking N=160

S/No. Eindrances Frequency o/o Ranking

1. Govemment's lack of interest t28 80% lst.

) Social Status 95 59.17o/o Znd.

3. Financial matters 94 s8.75% 3rd.

4. Personal Status 45 28.12o/o 4th.

5. Other reasons 35 21.87% 5th.

6. Rigidity. 27 16.87o/o 6th.

1 Narrow Mindedness 23 14.3',7% 7th.

8. Lack of Professionalism ll 6.87o/o 8th.

@ngscollectedfromthedataregardin8problems

remained in integrated curricula indicated by lhe Mohtanirn, were presented with the

percentage of the respondents ofthat Particular statement is also given:

1) Lack of Govemment interest was the first difficulty remained with percentage 80%.

2) Social Status was rated second difliculty remained with Percentage of 59'3%'

3) Financial matters was rated third difficulry remained with percentage of 58.7o/o.

Table 63: Tbe Problems faced in curricula integration as indicated by the
N=160Headmasters of elementary schools in close ended Cu$!&!$E!3I!EC-N:1

S/l{o. Hindrances Frequency " Ranking

l. Govemment's lack of interest l4l 88.t2% ist.

2. Social Status l3l 81.87% 2nd.

3. Financial matters 113 70.62% 3rd.

4. Personal Status 89 55.62% 4th.

5. Rigidity 78 48;15% 5th.

6. Narrow Mindedness 75 46.87o/o 6rh.

7. Lack of Professionalism 61 38.12% 7rh.

8. Any other 52 32.5% 8th.
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Table 63 shows that the findings collected from the data regarding problems

remained in integrated curricula as indicated by the Headmasters were presented with the

percentage of the respondents ofthat particular statement is given:

l) Lack of Govemment interest was the first hindrance remained with 88%

2) Social Status was rated second hindrance remained with percentage of 8l %

3)FinanciatmatterswasratedthirdhindranceremainedwithpercentageofT0%

Table64:TheProblemsfacedincurriculaintegrationasindicatedbythe
Mohlamim of Madaris in open ended questions and their ranking N=160

Table64referssomeoftheproblemsidentifiedbyMohtamimofMadaris'There

were 85.6% Mohtamim who viewed that there was not approPriate planning for problems

solving of curricula integration. Similarly 80.6%o Mohtamim of Madaris were of the

Main Problems Frequency Ranking

I No Proper planning for problems so.lving

for curricul a integration.

137 85.62% I st.

2 Curricula is not according to Islamic

ldeological base.

129 80.620/o 2nd.

3 Lack ofcoordination between teachers and

Curriculum develoP"o._
124 77.5% 3rd.

4 Lack ofpractical work in curricula integration. 107 66.87o/o 4th.

5 Lack of sufficient funds. 94 58.7 5o/o 5th.

6 Lack of trained and skilful teachers. 92 5',1 .50/o 6th.

7 Lack of resources and A.V. aids 89 55.620/o 7th.

8 Lack ofupgrade and update curricula to face

new challenges.

83 5t.870/o 8rh.

9 Curriculum is traditionat and contents need to

be change according to the challenges ofnew al

68 42.5% 9rh.

10 Laboratory equipments are not available. 51 31.87% loth.

ll Lack of Library facilities. 4l 25.62% I lth.

12 No proper evaluation ofteachers performance 39 24.37% t 2rh.
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opinion that curricula were not according to Islamic ideology which remained the basic

hurdle for curricula integration. On the other hand,'7?.5%o respondents were ofthe opinion

that lack of coordination between teachers and curriculum developers, 65.8% regarded lack

of practical work, 58.7% viewed that lack of sufiicient funds, 57.5% related that lack of

trained and skilful teachers were also remained a barrier for curricula integration.

Table 65: The Problems faced in curricula integration as indicated by the

Ileadmasters in open ended questions and their ranking N=160

Table 65 highlights some of the problems identified by Headmasters of schools. [t

can be seen from the table that 94.3% HeadmaSers viewed that there was not proPer

planning for problem solving in curricula integration. 93.1% Headmasters were of the

S/l..Io. Main Problems Frequent o/" Ranking

1 No proper planning for problems solving for

curricula integration.

l5t 94.37% lst.

2 Lack of sufficient funds availabiliry. 149 93.12o/o 2nd.

3 Iack oftrained and skilful teachers. t4t 88.t2% 3rd.

4 Lack ofcoordination between teachers and

curriculum developers.

135 84.37% 4th.

5 Curriculum is not according to the Islamic

ideological base.

119 74.37% 5th.

6 Curriculum is traditional and content need to

be change according to the challenges ofnew age.

113 '70.620/o 6th.

7 Lack ofup grade and update curricula to face new cha 98 6t.25% 7th.

8 Library facilities are not available. 96 60% 8th.

9 No proper evaluation of teacher's performance. 95 59.37% 9th.

r0 Lack of resources and A.V. aids. 78 48.75% lOth.

ll Lack ofpractical work in curricula integration. 73 45.6% I lth.

l2 Laboratory equipments are not available. 65 40.62% l2rh.
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opinion that sufficient funds were not available for this purpose, 88.1% Headmasers viewed

that lack of tained and skilful teachers, 84yo related lack of coordination between teachers

and curriculum developers md 74/o regarded that curricula were not according to the Islamic

ideology. These were the basic hurdle for curricula integration as reported the respondents.

Table 55: Suggestions for improvement to more curricula integration at

Elementary level as indicated by the Mohtamim oI Madaris N=160

@ Mohtamim (86.25%) of Madaris suggested

rhat sufficient physical facilities should be provided to all Madaris.82.5%o Mohtamim

recommended that there should be proper planning for problems solving in curricula

integation whlle 76.8%o respondents suggested that coordination should be enhanced for

curricula integration between teachers and curriculum developers of both the systems.

According to 7 5%o Mohtanin suggested that curricula should be regulally revised

S/l'{o. Suggestions Frequency o/" Rankin

I Srff,ci"r,t pt ysi"al facilities should be provided to all

educational institutions.

t38 86.25% I st.

2 @emssolving. t32 82.5% 2nd

., Co*ai*tion should be enhanced between teachers of both

systems of education and curriculum developers.

123 76.87% 3rd.

4 R*i." o*i"rl^ regularly according to face new needs' t20 7 5o/o 4th.

5 iI" suffi"ient funds for curricula integration of
both the systems.

118 73.'75% 5th.

6 Improve the examination system for quality assuranc€' ll6 72.5% 6rh.

'7
""he.s 

.horld be trained with the latest techniques and

modem teaching method to meet the new challenges'

107 66.87% 7th.

8 practicat wort< should be introduced in integrated curricula' 81 50.620/o 8th.

9 Teaching material for cunicula integration at should be

upgrade and updated regularlY.

74 46.25% 9th.

l0 Proper evaluation of teacher's performance. 69 43.12% lfth
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accordingtonewneeds.LastlyT3%oMohtamimsuggestedtoincreasesufficientfundsfor

curricula integration.

Table 67: Suggestions for improvement to more -curricula 
integration at

Elementary levil as indicated by the Headmasters of schools N=160

ffi of respondents, Headmasters (93%),

suggested that coordination might be enhanced between teachers ofboth the systems and cuniculum

developers.Accordingtosecondhighestnumberofheadmasters(87.5%)ofschools,theremightbe

proper planning for problems solving in cunicula integration' Similarly 85% respondents

recommended that sufficient physicat facilities and funds might be provided to all institutions. The

headmasters (87.5%) suggested increasing suffrcient funds for curricula integration of both the

Suggestions Frequency Percentage Rankin
S/No.

I ffieachersof
both systems ofeducation and curriculum developers'

r49 93.r2% lst.

2 @rproblems solving of

curricula integration.

SuffiC"t phystcal facilities should be provided to all

Educational institutions.

140 87.5% 2nd

3 136 85o/o 3rd.

4 troer." sufficient funds for curricula integration 132 82.5% 4th.

5
----T"..ho, 

rhould b" t 
"ined 

with the latest techniques and

modem teaching method to meet the new challenges

R#se cunicrta regularly according to face new needs'

129 80.62% 5rh.

6 126 78.75%
6th.

7 T"rcht"g mrt*i"l for curricula integration should be

upgraded and uPdated regularlY'

118 73.75% 7rh.

8 Proper evaluation of teach".'s Performance' 97 60.62% 8th.

9 Improve the examination system for quality assurance' 89 55.62% 9th.

i0 Pdti"rt *".k .h"rld be introduced in integrated curricula 76 475% lOth

systems.
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Part Two

4. 3 Data Analysis of the Responses of Moaltomin and Teachers

This part consists ofthe data obtained from Moallamin of Madaris and teachers of
elementary schools by questionnaires. Data are presented in tables 68 to 107

Table 68: Harmonization of sociefy

+Not Sigrificant df= 4 I at 0.05 level= 9.49

Table 68 reflects that the calculated value of f was found tobe2.74 which was less

than the table value at 0.05 level of significance. Though, majority of Moallamin of

Madaris and teachers of elementary schools agreed with the statement, however, this

agreement may be accidental and did not reflect the real agreement. It is, therefore,

concluded that there was no significant agreement in the views of Moallamin of Madaris

and teachers of elementary schools regarding the harmonization of society with the

cunicula integration of Madrassa and mainstream schools. In other words, they differed

ftom each other regarding the statement.

Category Frequency SA A UD DA SDA Total x'

<l

Eo

0bserved
Percentage

347

76.7%

52

tl.5 %

26

5.0%

l8

3.9%

9

1.9%

452

100%

2.7 4r
Expected 356.34 45.95 23.44 18.28 7.97

C)

F

Observed

Percentage

413

80.66%

46

8.98%

24

4.68%

2t

4.1 %

8

1.56%

512

100%
Expected 403.6s 52.04 26.55 20.71 9.02
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Part Two

4, 3 Data Aualysis of the Responses of Moallamin and Teachers

This part consists of the data obtained from Moallamin of Madaris and teachers of

elementary schools by questionnaires. Data are presented in tables 68 to 107

Table 68: Earmonization of society

*Not Significant df= 4 X'z at 0.05 level= 9.49

Table68reflectsthatthecalculatedvalueofl2wasfoundtobe2'T4whichwasless

than the table value at 0'05 level of significance' Though, majority of Moallamin of

Madaris and teachers of elementary schools agreed with the statement, however, this

agreement may be accidental and did not reflect the real agreement' It is' therefore'

concluded that there was no significant agreement in the views of Moallamin of Madaris

and teachers of elementary schools regarding the harmonization of society with the

curricula integmtion of Madrassa and mainstream schools. In other words, they differed

from each other regarding the statement'

Category Frequency SA A UD DA SDA Total r:

(!

o

Observed

Percentage

347

76.7%

52

lt.5 %

26

5.0 o/o

18

3.9%

9

t.9%

452

t00%

2.7 4+Erpected 356.34 45.95 23.44 18.28 7.97

4)

o
c)

F<

Observed

Percentage

413

80.66%

46

8.98%

24

4.68%

2l

4.1 %

8

l.56Yo

512

100%

Expected 403.65 52.04 26.55 20.7 | 9.02
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Table 69: Minimization of religious issues

UD DA SDA Total x'
Category FrequencY SA A

8l
179%

48
l0.6Yo

28
6.1%

452
100%

38.2'.1*

'=
qt

lr
Observed

Percentage
180

39.8%
ll5

25.40

Erpected 22'1.40 94.24 70.33 3'.7.97 22.03

69
t3.4%

33
6.4%

19

3.'.lo/o

512
100%4)

6lo3

Observed
Percentage

305
59.5o/o

86

t6;7%

Expected 25'.t.59 106.75 79.66 43.02 24.96

+ Significant df=4 1'? at 0.05 level= 9.49

Table6gshowsthatthecalculatedvalueof12wasfoundtobe3S.2Twhichwas

greater than the table value at 0'05 level of significance' It indicates that the responses of

Moallamin of Madaris and teachers of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between Moallamin and teachers on the

statement that religious issues could be minimized with the cunicula integration of

Madrassa and mainstream system ofeducation'

Table 70: Development of a balanced personality

UD DA SDA Total T:
CategorY FrequencY SA A

50
11.06%

28
6.19%

452
100%

5.84+

Observed

Percentage

186

4t.t5%
110

24.J3o/o

78
17.25%

Expected
203.02 100.34 72.67 46.41 29.53

49
9.S'.|o/o

35

6.83o/o

512
I00%q)

q)

h

Obserryed

Percentage

247
48.24%

104

20.31%

77

15.03o/o

Expected 229.9'l 1 13.65 82.32 52.58 33.46

+Not Significant df =4 f at 0.05 level= 9.49
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Table 70 indicates that the calculated value of 1'zwas fund to be 5'84 which was

ress than the tabre varue at 0.05 lever of significance. Though, majority of Moallamin of

Madaris and teachers of elementary schools agreed with the statement' however' this

agrerment may be accidental and did not reflect the real agreement' It is' therefore'

concluded that there was no significant agreement in the views of Moallamin of Madaris

and teachers of elementary schools about the statement that a balance personality can be

developed with curricula integtation of Madrassa and Mainstream systems of education ln

other words, they differed from each other regarding the statement'

Table 71: Equal opportunities of progress for both types ofthe students

UD DA SDA Total t
Cat€gorY FrequencY SA A

54
r1.94%

27
5.97%

23
5.O8%

452
100%

8.67*

\t
cto

Observed
Percentage

264
58.40%

84
18.58%

Expected 281;79 68.92 52.04 27.66 21.56

6
6)
F

Observed
Percentage

317
6s.82%

63
12.30%

5'.1

11.13%
32

6.25%

)1
4.49o/o

512
100%

Expected 319.20 78.07 5 8.95 31 .33 24.43

*Not Significant dts4 1'? at 0 05 level= 9'49

Table 71 reveals that the calculated vatue of f was found to be 8 67 which was

less than the table value at 0.05 level of significance' Though' majority of Moallamin of

Mailaris and teachers of elementary schools a$eed with the statement' however' this

agreement may be accidental and did not reflect the real agreement' It is' therefore'

concluded that there was no significant agreement in the views of Moallamin of Madaris

andteachersofelementaryschoolsregardingthestatementthatthestudentsofboththe
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systems could have equal opporhrnities of progress with the help of curricula integration'

In other words, they differed from each other regarding the statement'

+Not Significant df=4 1'z at 0.05 level= 9'49

Table'T2depicts that the calculated value of f was found Lobe 9'22 which was

Iess than the table value at 0'05 level ofsigniflrcance Though' majority of Moallamin of

Madarisand teachers of elementary schoors agreed with the statement, however' this

agreement may be accidental and did not reflect the real agreement' It is' therefore'

concruded that there was no significant agreement in the views of Moallamin of

Madaris andteachers of elementary schools that modem subjects could be taught in the

Islamic perspectives with the help ofcurricula integration' In other words' they differed

from each other regarding the statement'

TableT2:Teachingofmodernsubjectsinlslamicperspectives

UD DA SDA Total t
CategorY FrequencY SA A

27

5.97%

13

2.87%

452

100%

9.22xcts

Observed

Percen!499-

338

'7 4.770/o

'54

ll.94o/o

20

4.42yo

15.94 21.56 9.37
Expected 3s4.94 50.1'7

14

2.13%

19

3.71%
7

1.360/o

512
100%

t-
c)

(J

!t)
F

Observed

Percentage

4t9
8I.83%

)J
10.35o/o

24.43 t0.62
Expected 402.05 s6.82 18.05
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Table 73: One system of education benefiting from the facilities of o

*significant df= 4 t' at 0'05 level= 9 49

Table 73 exhibits that the calculated value off was found to be 97 04 which was

greater than the table value at 0 05 level of significance lt indicates that the responses of

Moallamin of Madaris and teachers of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between Moallamin and teachers on the

statement that one system of education could benefit from the facilities of other system

by curricula integlation of Madrassaand Mainstream systems ofeducation'

Table 74: Graduates offer their services equally in all walks of life

SDA Total *
Category FrequencY SA A TJD DA

26
5.75%

t'1

.7 610/o

452
100%

9',1.04*
lt
ll

Observed

Percentagq
331

'13.23%
58

12.83%

20
4.42%

18.75 65.1'7 34.69
ExPected 263.97 69.39

20
3.90%

1i3
22.07%

57
11.l3Yo

512
100%

Lq,

cq
c)t-

Observed
Percentage

1a')

45.31%
90

r'1.51%

'13.82 39.30
Expected 299.02 78.60 27.24

DA SDA Total t
Category FrequencY SA A UD

'74

1637%
44

9.73%

86
t9.02%

54
tt.94%

452
100%

t6t.93*(:
o

Observed

Percentage

194
42.92%

54.85 34.69
ErpePlg{ 2'.72.8 60.48 29.07

21

4.10o/o

08
1.560/o

512
100%q)

c€
c)
F

Observed
Percentage

413
80.66%

46
R S8%

24
4.68%

32.92 62.14 39.30
Expected 309.1I 68.51

+Significant df= 4 1' at 0'05 level= 9'49
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Tab|eT4reflectsthatthecalculatedvalueofl,wasfoundtobel6l.g3whichwas

greater than the table value at 0'05 level of significance' It indicates that the responses of

Moallamin of Madais and teachers of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between Moallamin and teachers on the

statement that the graduates of integrated curricula of Madrassa and mainstream school

could equally offer their services in all walks of life'

TableT5:Thestrengtheningofnationalintegrityandprosperity

CategorY FrequencY SA A TID DA SDA Total t

56
12.3o/o

2l
4.64%

29
6.41%

l4
3.0%

452
100%

1 .99+

cl

o

Observed
Percentage 332

73.4o/o

Expected 354.94 46.41 15.94 22.91 11.72

55

t0.7%
18

3.51o/o

31

6.0s%
20

(3.90%
512

100%I
o
6t
Q)

F

Observed
Percentage

388
75.18%

Expected 402.05 52.58 18.05 26.02 13.27

tNot Significant df=4 1'? at 0.05 level= 9.49

Table 75 shows that the calculated value of1'was found to be 1'99 which was

less than the table value at 0'05 level of significance' Though' majority of Moallamin of

Madaris and teachers of elementary schools ageed with the statement' however' this

agreement may be accidental and did not reflect the real agreement' It is' therefore'

concluded that there was no significant agreement in the views of Moallamin of Madaris

and teachers of elementary schools about the national integrity and prosperity could

strengthen wirh the help of cunicula integration' In other words' they differed from each

other regarding the statement.
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Tzble76:. Immensity in the curricula integration

Category Frequency SA A I,JI) DA SDA Total *

EI

tts

Observed

Percentage
341

7 5.44o/o

44
9.73o/o

t4
3.09%

32
7.07%

2l
4.64%

452
100%

11 .46+

Expected 359.1 40.7 12.6 24.3 15.0

q)

cl
q)

F

0bserved
Percentage

425
83.00%

43
8.39%

l3
2.53%

20
3.90o/o

ll
2.14%

512

100%

Expected 406.83 46.20 14.34 27.61 r6.9

*Sigrrificant df:4 t' at 0.05 level= 9.49

Table 76 indicates that the calculated value of 1'was found to be 'l 1.46 which was

greater than the table value at 0.05 level of sigrrificance. It indicates that the responses of

Moallamin of Madaris and teachers of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between Moallamin and teachers on the

statement that there was immensity in the integrated curricula of Madrassa and

mainstream systems of education.

T able7 7 : Spiritual purifi cation of students

Category Frequency SA A UD DA SDA Total t

ll
E

Observed

Percentaqe
322

71.23%
5l

I | .28o/o

26
5.'.|5%

26
5.75%

27
5.97o/o

452
l00o/o

3.09 *Expected 321.65 45.01 25.31 29.07 30.94

o

q)

F

Observed

Percentage

364
71.09%

45
8.78%

28
5.46%

36
7.03%

39
7.61%

512
100%

Expected
364.34 50.98 28.68 32.92 35.05

t' at 0.05 level= 9.49iNot Significant df =4
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Table 77 reveals that the calculated value of 1' was found to be 3'09 which was

less than the table value at 0'05 level of significance' Though' majoriry of Moallamin of

Madaris and teachers of elementary schools agreed with the statement' however' this

agreement may be accidental and did not reflect the real agreement' It is' therefore'

concluded that there was no significant agreement in the.views of Moallamin of Madaris

and teachers of elementary schools about curricula inte$ation coutd be helpful for the

spiritual purification of students of both streams of education' In other words' they

differed from each other regarding the statement'

+Not Significant 1' "t 
O.OS level= 9'49

Table 78 depicts that the calculated value off was found to be l'27 0 which was

less than the table value at 0.05 level of significance' Though' majority of Moallamin of

Madaris and teachers of elementary schools agreed with the statement' however' this

agreement may be accidental and did not reflect the real agreement' It is' therefore'

concluded that there was no significant agreement in the views of Moallamin and

teachers that the students of both the systems ofeducation could equally benefit from the

dts4

TableT8: Equally benefrcial for both types of the students

Category FrequencY SA A T'D DA SDA Total

452
100%

x'

7

1.54%

'1.27+

(!

o

Observed
Percentage

379
83.84%

38
8.40%

l5
3.31%

l3
2.87%

Expected 382.1 36.10 12.65 13.12 7.97

L
q)

6,(l)

F

Observed
Percentage

436
77.53%

39
8.98%

12

4.68%
15

5.66%
l0

3.12%
512

100%

Expected 432.86 40.89 14.34 t4.87 9.02
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curricula integration' In other words' they differed

statement.

from each other regarding the

*O 1'?at 0'05 level= 9'49*significant or =+

Table Tgexhibits that the calculated value of 1'was found to be 2321 which was

greater than the table value at 0'05 level of significance' It indicates that the responses of

Moallamin of Madaris and teachers of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between Moallamin and teachers on the

statement that the teachers of Madaris and mainstream system of education needed the

same educational efficacy to teach integrated curricula'

ble 80: Teachers need same professional training

Table 79: Teachers need same educatiotral eflicacy

DA SDA Total x'
CategorY FrequencY SA A I'D

r37'
5.970h 7.30%

452

100%

232.'7*
Bs

Observed

Percentagq

144
69.24%

82
I1.50%

17

s.97%
19.22 7'1.83 4t.26

-Expected
253.66 60.01

29
5.66%

16

3.12s%

512

100%
q)

<,
q)

ts

Observed
Percentage

397
'77.53o/o

46
8.98%

24
4.68%

88.16 46.73
Expected 287.13 67.98 21.7't

Ta
SDA Total x,

CategorY FrequencY SA A UD DA

3.76%

82
18.14%

68
15.04%

452
100%

i51.4*

B
Eo

Obserred
Percentagq

203
44.91%

82

18.14%

4'.1 .82 37.97
Expected 287.89 60.95 17.34

48
9.37%

20
3.90%

20
3.90%

t3
2.53%

512
100%

q)

6
q)

F

Observed
Percentagq

411

80.27o/o

19.65 54.1'l 43.02
Expected 326.10 69.04
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*Sigrrificant df=4 f at 0.05 level= 9.49

Table80reflecBthatthecalculatedvalueoffwasfoundtobel5l.48whichwas

greater than the table value at 0'05 level of significance' It indicates that the responses of

Moallamin of Madais and teachers of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between Moallamin and teachers on the

statement that *le teacher s of Madrassa and mainstream system of education needed

same professional training to teach integrated curricula'

Table 81: Teachers need same in-service refresher courses

* S i grifrcant 1'? at 0.05 level= 9 49

Table8lshowsthatthecalculatedvalueoffwasfoundtobel20.4Swhichrvas

greater than the table value at 0'05 level of significance' It indicates that the responses of

Moallamin of Madaris and teachers of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between Moallamin and teachers on the

statement that the teachers of both systems needed the same in-service refresher courses

to teach integrated cunicula' But, the teachers (61'5%) of elementary schools disagreed

that the teachers of both the systems did not need the same in-service refresher courses

during their service'

dr-4

DA SDA Total t
CategorY FrequencY SA A UD

2l
4.64%

64
14.15%

59

13.0s%

452
r00%

120.4+tr

<s

Observed
Percentagq

224
4955%

U4

18.58%

60.95 21.09 103.62 t02.21Expected 164.10
159

31.05%

512
100%L

Cll
c)
F

Observed
Percentage

ExPected

126
24.60%

46
8.98o/o

24 ls1
4.68% 30.66%

185.89 69.04 21.90 rt7.17 1 15.78
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(

Table 82: Satisfaction of students with the teaching methods of teachers

I.ID DA

\)
tt.5%

SDA Total t
Category tr'requencY SA A

61

13.4%

452
t00%

79.4+
et

BS

Observed

Percentage

240
53.0%

82
tE.l%

17

1.7%

37.97 36.10
Expected 298.67 60.01 19.22

29
30.66%

.15

31.05%
512
100o/oLo

d
6)
ti

Observed
Percentage

397
24.60%

46
8.98%

24
4.68%

43.02 40.89
Expected 138.32 67.98 21.77

*Significant df:4 1'at 0'05 level= 9 49

Table32indicatesthatthecalculatedvalueofl,wasfoundtobeTg.4lwhichwas

' greater than the table value at 0'05 level of significance' It indicates that the responses of

Moallamin of Madaris and teachers of elementary schools showed a significant

agreement' Hence, it showed a strong agreement bet\^'een Moallamin and teachers on the

Statementthatthestudentsweresatisfiedwiththeteachingmethodsofteachersof

integratedcurricula.However,majorityteachersofelementaryschoolsdidnotagTeewith

the statement'

Table 83: Completion of curricula within specific time

DA SDA Total t
Category FrequencY SA A UD

1M
31.85%

130
28.76%

452
100%

435.6*
B
(l
S

Observed

Percentage

78
17.25%

82

18.1%

18

398%

Expected 230.21 60.01 19.69 75.0 67.0

o)

c
6)
F

Observed

Percentage

413
80.66%

46
8.98%

24
4.68%

16

3.12%
13

2.5%
512
100%

22.30 84.97 75.9s
Expected 260.78 67.98
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*Significant df =4 f at 0'05 level= 9'49

Tabje 83 reveals that the calculated value of1'?was found to be 435'6 which was

greaterthanthetablevalueat0.05levelofsignificance.Itindicatesthattheresponsesof

Moallamin of Madaris and teachers of elementary schools showed a significant

agreement. Hence, it showed a strong agreemen t belween Moallamrz and teachers on the

statement that the teachers could complete the integrated curricula within the specified

time. However, majority of lhe Moallamin of Madais did not agree with the statement

Table 84: Solution of problems by the teachers

* Significant df=4 t' at 0.05 level= 9'49

Table 84 depicts that the calculated value of12 was found to be 414 74 which was

greater than the table value at 0.05 level of significance. It indicates that the responses of

Moallamin of Madaris and teachers of elementaly schools showed a significant

agreement. Hence, it showed a strong a$eemen I betvteer. Moallanin and teachers on the

statement that teachers could solYe the problems by themselves, raised during the

teachingofintegratedcunicula.However,majorityoftheMoallaminofMadarisdidnot

agreewiththestatementthatMoallamincouldnotsolvetheproblemsbythemselves,

raised during the teaching ofcurricula integration'

Category Frequency SA A UD DA SDA Total T:

19

4.20%
140

30.97%
134

29.64%
452

100%
414.74*

B

o

Observed

Percentage
80

17.69%
79

17.47%

Expected 228.81 58.60 20.t6 74.55 69.86

c)

q)

F

Observed
Percentage

408
79.68%

46
8.98o/o

24
4.680/o

t9
3.7\%

l5
2.92%

512
100%

Expected 259.18 66.39 22.83 84.44 79.13

2t2
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Tabte 85: Academic problems during the evaluation

DA SDA Total t
Catesory

FrequencY SA A T,ID

56
12.38%

126
27.87%

t29
28.53%

452
100%

14.46*

!
B
l!

Observed

Percent4gq

80
t7.69%

6l
13.49%

t43.47 t36.44
Expected 76.89 50.17 4).U r

46
RR%

40
't.ilyo

180

35.15%
162

31.64%

512
100%

o)

a)

I
F.

Observed
Percentage 84

16.40o/o

50.98 t62.52 154.55 259.1 8
Expected

87.10 56.82

. 
*Significant df=a 1'?at 0 05 level= 9 49

Table 85 exhibits that the calculated vatue off was found to be 14'46 which was

$eater than the table value at 0'05 level lt indicates that the responses of Moallamin of

Madarisand teachers of elementary schools showed a significance agreement. Therefore,

the majority of teachers and Moallamin disagreed with the statement that teachers did not

face the problems during the evaluation of integrated curricula'

Table 86: Problems in assimilation of papers

SDA Total t
Category FrequencY SA A UD DA

27
5.97.9%

33

7.30%
452

100o/o

43.24r

'=
ct

q
6

Observed

Percentage

313
69 2o/o

<,

1.5%
27

5.9%

45.95 21.91 46.41 56.26
Expt4ed- )79.45

46
8.98%

24
4.68%

72
9.96%

8?

10.35%

512
100%q)

r-l
6l

F

Obsened
Percentagq

283
66 OlYo

66.39 22.83 84.44 79.13Expected 259.r8

*Significant df =4 t' at 0.05 level= 9.49
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Table 86 reflects that the calculated value of12 was found lo be 43 '24 which was

greater than the table vatue at 0'05 level' It indicares that the responses of Moallamin of

Madarisandteachersofelementaryschoolsshowedasignificantagreement.Therefore,

the majority of the Moallam'z and teacher strongly agreed with the statement that

teachers face problems in the assimilation of papers of integrated curricula

Table 87: Problems in scoring the papers

+Significant df=4 1'z at 0.05 level= 9.49

Table 87 shows that the calculated value of1'was found to be 36'83 which was

greaterthanthetablevalueat0.05tevelofsigaificance.Itindicatesthattheresponsesof

MohramimofMadarisandheadmastersofelementaryschoolsshowedasignificant

agreement. Hence, it showed a strong agrcement between headmasters and Mohtamim on

the statement that teachers face the problems during scoring the papers of integrated

curricula.

CategorY FrequencY SA A I.ID DA SDA Total x'

22
4.86%

2r.56

tJ
2.87%

22
4.86v.

452
100%

3 6.83 +

!t
Es

Observed
Percentage

366
80.9'7%

29
6.41o/o

30.00 3 5.1 65Expected 330.09 3s.165

o

c)
F

Observed
Percentage

338
66.01%

46
8.98%

24
4.68%

51

9.96%
53

t0.35%
512

r00%

Expected 3'73.90 39.83 24.431 33.99 39.83

2t4



TableS8:Productionoffeedbackabouttheteacher'steachingmethods

*Not Significant df=4 1'zat 0'05 level= 9'49

Table 88 indicates that the calculated value of12 was found to be 4 51 0 which was

lessthanthetablevalueat0.05levelofsignificance.Though,majorityofMoallaminof

Madarisandteachersofelementaryschoolsagreedwiththestatement'however,this

agreement may be accidental and did not reflect the real agreement'

It is, therefore, concluded that there was no significant agreement in the views of

MoallaminofMadarisandteachersofelementaryschoolsonthestatementthatStudents

couldnotproducedfeedbackabouttheteacher,steachingmethodsattheendofyear.[n

otfrer words, they differed from each other regarding the statement'

Category FrequencY SA A TID DA SDA Total t

qt

tr

Observed

Percentage

378
8J.620/o

29
6.4t%

9
r.99%

t7
3.76%

l9
4.200h 452

100%
4.51 *

Expected 371.3s 30.47 r1.25 22.50 16.41

L
tu

6l
<)
F

Observed

Percentage

414
80.85%

36
7.03%

l5
2.92%

31

6.05%
l6
3.l2Vo 512

100%

Expected 420.64 34.52 12.74 25.49 18.58

215



Category Frequency SA A UD DA SDA Total t

t
ct

Bo

Observed
Percentage

374
82.74%

29
6.4toh

t2
2.65%

22
4.86%

15

3.31% 452
100%

2.46* 'Expected 372.75 25.78 10.78 25.78 16.87

?

a)

OJF

Obserred
Percentage

421
82.22o/o

26
5.07o/o

ll
2.r4%

33
6.44%

2l
4.10% 512

t00%

Expected
422.24 29.21 12.2r 29.21 19.12

Table 89: Heads of educational institution helP the

during the teaching

teachers to solve the Problems

*Not S[gnificant dF4 t' at 0.05 level= 9.49

Table 89 reveals that the calculated value of 1' was found lo be 2'46 which was

lessthanthetablevalueat0.05levelofsignificance.Though,majorityofMoallaminand

teachers agreed with the statement, however, this agreement may be accidental and did

not reflect the real ageement.

It is, therefore, concluded that there was no significant agreement in the views of

Moallaminandteachersonthestatementthattheheadsofeducationalinstitution

facilitatetheteacherstosolvetheproblemsduringtheirteaching.lnotherwords,they

differed from each other regarding the statement'
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Table 90: curricura of sociar Studies subjects of crrss Mutah'assra / vrrr class is

;;*d;;; Io ."ot,l level of students't "1"%

Table 91: curricura of Generar Science subjects of crzss Mutawassla Ay'rrI class is

;;"dt;; io ..ot,l level of students at elementary stage' , , - - 
,

*sigrrificant df--4

Table 90 depicts that the calculated value of12 was found to be 13'90 which was

greater than the table value at 0 05 level of significance' It indicates that the responses of

Moauamin and teachers showed a significant agreement. Hence, it showed a strong

agreement between Moallaminand teachers on the statement that the curricula of Social

Studies subjects of class Mutawassta Ar'III of Madrassa and mainstream systems of

education were according to mental level at elementary stage'

t

1'z at 0.05 level= 9'49

Category FrequencY SA A IID DA SDA Total t

27
5.9'.70/o

12

2.650/o

452
100%

13.90+

B

S

Observed
Percentagq

333
'17 670/"

46
10.61%

3,/.

7.07%

39.85 29.53 40.32 15.94
Expected 326.34

o
()
q)

3

Observed
Percentage

363
70.89%

5t
7 .220h

3l
6.05%

59
lt.52%

))
4.29o/o

512
100%

33.46 45.67 18.058
Expected 369.6s 45.145

atu uf lgYEl- 7.'r7

DA SDA Total t
Category FrequencY SA A UD

34

7.52%

30

6.630/o

35

7 .7 40/o

452

r00%

9.81 *

!
<3

a

Observed
Percentage

308

68.r4%

45

9.95%
30.47 M.54 34.69

Expected 303.83 38.44

37
7.22%

3l
6.05%

65
12.69%

39
7.61% 512

100%
o
63
q)

t-i

Observed
Percentage

340
66.40%

34.52 50.45 39.30
Expected 344.16 43.55

*Significant df=4

217



Table 91 exhibits that the calculated value of12 was found to be 9'81 which was

less than the table value at 0'05 level of sigrificance' lt is concluded that there was no

significant agreement in the views of Moallomin of Madaris and teachers of elementary

schools. Hence, it did not show agreement on the statement that the curricula of General

Science subjects of class Mutawasla / WIIth of Madrassa and mainsteam systems of

education were according to mental level at elementary stage'

Table 92: Availability of audiovisual facilities

Category FrequencY SA A UD DA SDA Total

EI

,+.i

Responses. 34 20 44 113 241 452

Percentage
1 <O/- 4.4% 9.7% 25% 53.30 100%

t-
q)

4)
L- o,

Responses
397 46 24 29 l6

5t2

Percentage 77.53% 8.98% 4.68% 5.66% 3.12%
| 00o/o

Table 92reflects that majority of the teachers (77 5%) strongly agreed with the

statement that audiovisual facilities were available for the teaching of integrated curricula

in their educational institutions. However the Moallamin (53'3%) of Madaris disagreed

Ay.ilr bility ol . udiovl$.1 hciliti e 3
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with the statement that audiovisual facilities were

integrated cunicula in their educational institutions'

Tabte 93: Usage of audiovisual facilities

not available for the teaching of

Table 93 shows that majority of the teachers (80'2%) of schools agreed with the

shtement that audiovisual facilities were used for the teaching of integrated curricula

in their educational institutions' On the other hand' the Moallanin (59o/o) ol Madaris

disagreed that audiovisual facilities were not used for the teaching of integrated

curricula in their educational institutions'

CategorY FrequencY SA A I.'D DA SDA Total

51 75 267 452
ct

s
X.s

Responses 31 28

16.5 59.07 100%
Percentage 6.8 6.1 11.2

20 20 l3 512
c)

4'
?,a

RespqE!g!__ 4ll 48

9.37% 3.90% 3.90% 2.53o/o

100%

Percentag9 80.2'7%

Us g. of .udloYi$.1 f.cill6es

osA

!A

I

!0

-70

i50

:l0

:!

r0

0

2t9



Category FrequencY SA A UD DA SDA Total

qt

\t-

ES
-
(l)

(.,
a!
OJ

F

Responses 231 47 96 35 43 452

Percentage

Responses

5t.1% t0.3% 2l.zYo 7.7% 9.5o/o 100%

43 120 44 261 51244

Percentage
8..5% 8.3% 23.4% 8.5% 50.9% t00%

Table 94: Availabitity of library facilities

Table 94 indicates that majority of the Moallamin (5l l%) of Madarrs agreed

with the statement that library facilities were available for the teaching of inte$ated

curricula in their educational institutions' On the other hand' the teachers (50'9%) of

elementary schools strongly disagreed with the statement that library facilities were

available for the teaching of inte$ated cunicula in their educational institutions'

Availability ol library facilities

so kr__|_--E sSA

:-roIN Ean

E!ml\-,--1-+uf euo

E3^^lN- I rnEmon
i*,olNE7'"iutrffEeson

12
irloallamin Teachers

220



Tabte 95: Usage of library facilities

Category Frequency SA A UD DA SDA Total

l!
q!

Responses 330 28 l4 43 37 452

Percentage 73.0% 6.1% 3.0% 95% 8.1% t00%

c)

4l l-q,
F

Responses 11 29 43 105 298 512

Percentage '7.2% 5.6% 8.3% 20.5o/o 58.2o/o
100%

tb age of library facilities
--7r

a<l

5E2

t=

m.l

95 t.t tt aa..-

Nil,iJIIIE
lorll.nln T..ch.r,

r 6l)

t--

!o
!p
!20

fn

Es^
oA

1,uo

io*'l so^tl

Tableg5revealsthatMoallamin(73%)ofMadarisagreedthatlibraryfacilities

used for the teaching of integrated curricula in their educational institutions' on the

other hand, the teachers (58.2%) of elementary schools disageed with the statement

that tibrary facilities were used for the teaching of integrated curricula in their

educational institutions.
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Table 96: Availability of taboratory facilities

Category FrequencY SA A I.'D DA SDA Total

tr
E

Responses '78 82 18 144 130 452

Percentage l't.25% 18.1% 3.98o/o 31.85o/o 26.76% 100%

46 24 16 l3 512
q)

q)

F

Responses 4t3

Percentage 80.8% 8.98o/o 4.680/o 3.12% 2.53o/o
100%

90

80

270
o

850
o40
C!

€so
920
tlo

0

R€sponscs of Morll.mir rnd TGAchcrs

rbout rvailrblity of Lrbor.iory F'cilities

Table 96 depicts that majority of teachers (80%) of elementary schools agreed

that laboratory facilities were available for the teaching of integrated cunicula in the

educationalinstitutions.ontheotherhand,theMoallamin(58.5%)ofMadarlsdisagreed

thatlaboratoryfacilitieswerenotavailablefortheteachingofintegratedcurriculaintheir

educational institutions.

NSA

aA
IUD
roA
E SDA
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Tabte 97: Usage of laboratory facilities

Table 97 shows that majority (79%) of the teachers of elementary schools

stronglyagreedwiththestatementthatlaboratoryfacilitiesusedfortheteachingof

integrated curricula in their educational institutions' On the other hand' the Moallamin

(60.5Y0) of Madaris did not agree with the statement and indicated that laboratory

facilities were not used for the teaching of integrated curricula in their educational

institutions.

CategorY FrequencY SA A UD DA SDA Total

19 l9 140 t34
452

ct

B

Responses 80

4.20% 30.9't% 29.64%
100%

Percetrtage
17.69% 7.41%

46 24 19 l5
512

o

q)

F

Responses
408

Percentage
79.68% 8.98% 4.68% 3.7r% 2.92%

100%

Rcspotrs.s of Morllrmim end

Tcxchcrsrbout thG usrgc of
I.rboral6rY Fscilitics

90

,80
270o-^ct 6u

E5U
Elo
E30
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0
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Dilliculties

System of Universe

Numbers
of Yes

Numbers
of NoSA.{o.

91

(20.t3%
361

(7e.86%L

74
(16.37o/o)

378
(83.620/0)6. Population and Economlcs'

80
(17.69%)

3',72

(82.30o/o\
Political awareness in the Musnms

of South Asia

101

(22.34%)

351

(77.6s%L
8. United Nation Organizafi on

ers didthat teach
Table 98 reflects that ma.1onry

face any difficulties during the teaching of Social Study On the other hand' the

Moallamin (20%) agreed that teachers faced Some difficulties during the teaching of

Social Study' They gave suggestions that practical work might be included in curricula

then teaching of social studies might become more efticient'

Table 98: Teachers faced difficulties in curricula of Social Studies as indicated by

ihe Moallamin of Madrassa N=452 , :

Tabte 99: Teachers faced difficulties during the teaching of Social Studies as

i";;;*;tih" teachers of mainstream sYstem of education' N=512

Dilliculties

System of Universe

Numbers
of Yes

Numbers
Of NoS/l{o.

51
(9.96%)

46r
(90.03%)1

90
(r757%)

422
(82.42%)

') Population and Economtcs'

83

(t7.69%)
429

(83.78%)3 Potitical awareness in the Musllms

of South Asia.
101

(19.72%)

41 I
(80.27%)4 United Nation Organizatron

T entary schools

disagreed that the teachers did not face any difficulties during the teaching of Social

Study. However some of the teachers of elementary schools agreed that teachers

facedifticultiesduringtheteachingofsocialstudy'Theygavesuggestionsthat
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teaching of Social Studies might become more efficient if practical part of

geographical portion could be included in curricula.

Table 100: Teacbers faced difficulties in curricula of General Science as

indicated bv the
S/I{o. Dificulties Numbers

of Yes

Numbers
of No

I C tassifrcatio. of livin g Organisms 184
(40.70%)

268
(s9.29%)

2. Elements and Chemical reaction. 193
(42.69%)

259
(s7.30%)

3. I Light and Lens.
I

4.

211
(46.68%)

241
(s3.31%)

14)
(32,96"/")

303
(67.03%)

Table 100 indicates that majority of rhe Moaliamin of Madaris did not agree with

. the statement that teachers face difficulties during the teaching of General Science. They

gave suggestions that if practical rvork might be included in curricula then teaching of

General Science might become more effectual and efficient'

Table 101: Teachers face difficulties in curricula of General science as indicated

by the teachers of mainstream system of education N=512

S/1.{o. Difficulties Numbers
of Yes

Numbers
of No

1 Classification of living Organisms 73
(r4.2s%)

439
(8s.74%)

2 Elements and Chemical reaction. 92
(17.96%)

420
(82.03%)

3 Light and Lens. r0l
(19.72%)

411
(80.21%)

4 Modem Technologies.
lr3

(22.07%)
399

(77.92%)

teachers of Madrasso N=452
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Table l0I reveals that majority of the teachers of elementary schools did not

agree with the statement that teachers face diffrculties during the teaching of general

science. They gave suggestions that teaching of General Science might become more

effecrual and efficient ifpractical section might be included in curricula'

Table 102: The Problems faced in curricula integration as indicated by the

Moallamin of. Madaris in close ended questions and their ranking N=452

SNo. Difficulties Frequency Percentage Ranking

l. Govemment's lack of interest 319 70.57% I st.

2. Financial matters 263 58.18% 2nd.

1 Personal Status 241 53.31% 3rd.

4. Lack of Professionalism 153 33.840 4th.

5. Rigidity tt7 25.88% 5th.

6. Narrow Mindedness 84 18.58% 6rh.

7. Any other 65 14.38% 7th.

8. Social Status 35 7.74% 8th.

Tablel02depictsthatthefindingscollectedfromthedataregardingdifficulties

remained in curricula integration of Madrassa and mainstream systems of education as

indicated by the Mohtamin are presented with the percentage of the respondents of that

particular statement is also given:

1) Lack of Govemment interest was the first hindrance remained wilh70.57o/o.

2) Financial matters was rated third hindrance remained with 58' 18%'

3) Personal Status was rated second hindrance remained 53 31%o
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Table 103: The Problems faced in curricula integration as indicated by the

tea"hers of elementary schools in close ended questions and their ranking N=452

S/l{o. Dilliculties Frequency Percentage Rankings

1 Government's lack of
interest

370 72.26% I st.

2 Financial matters 271 52.92% 2nd.

3 Rigidity 253 49.41% 3rd.

4 Personal Status 210 41.01% 4th.

5 Narrow Mindedness 198 38.670/o 5th.

6 Lack of Professionalism 198 38.67% 6th.

7 Social Status 175 34.t7% 7th.

8 Any other 135 26.36% 8rh.

Table 103 depicts that the findings collected from the data regarding difficulties

remained in curricula integration of Madrassa and mainstream systems of education as

indicated by the Headmasters are presented with the percentage ofthe respondents ofthat

particular statement is also given:

1) Lack of Govemment's interest remained I st' difficulties with percentage of

72.26Y..

Financial matters was rated second hindrance remained with percettage of 52'9%o

personal Status was rated third hindrance remained with percentage of 49.40/o

2)

3)
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Table 104: The Problems faced in curricula integration as indicated by the

Moallamin of Madarbio op"o 
""a"4 

questions and their ranking N=452

Table 104 refers some of the problems identified by Moallamin of Madaris' There

were 95%o Moallaminwho viewed that lack of sufficient funds' Lack of physical facilities'

and non availability of laboratory equipments remained the main difficulties for the

curricula integration. Similarly SlYo Moallamin were of the opinion that there was no

proper planning for curricula integration in Pakistan' According to Moallamin of Modaris'

someofotherproblems;lackofcoordinationbehveenteachersandcuniculumdevelopers

and no proper evaluatioh of teacher's performance were also barrier for cunicula

integration of both the system'

Indicated Problems

ffi
FrequencY

oh Ranking
SNo.

410 95.13% I st.

1

429 94.91% Znd.
2 Laboratory equipments are not avattaole'

T"i[ of t"tor..es and A V' aids 398 88.05% 3rd.
J

367 81.19% 4th.
4 There is no proper Planning tor proDlems sorvrrrB rr

. !,:-.^-^*:^-
ctllTlcula ltllsBr4rrurr' - -

293 64.82% 5th.
5

\)

Lack of coordination between teacners anu

! -l---,1^-,-l^-6'6

2s3 5s.97% 6rh.

, r -- -^r ^^^^-ri-d r^ rhe challenses of new age

223 49.33% 7rh.
7

og cnallP,ts aeeur surS
2r3 47.12% 8th.

8 Lack ofupgraded and updated cumcula ro rase lrsr

challenges.

Lack of librarY tacllttres.ffi*
178 39.38% 9rh.

9
156 34.51o/o loth.

l0
1t7 25.}Eo/o I 1th.

11

Base.

113 25Vo l2th.
12
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Table 105: The Problems faced in curricula integration as indicated by the

teachers of elementary scnool' io open ended questions and their ranking N=512

Tablel05highlightssomeoftheproblemsidentifiedbyteachersofschools.Itcan

beseenfromthetablethat85'7%oteacherofschoolspointedoutthatlackofsufficientfunds'

non availability of laboratory equipments and lack of resources were the difficulties in the

cunicula integration. '7 5%o teachers viewed that there was no proper planning for cunicula

integration'52,9%orelatedlackofcoordinationbetweenteachersandcurriculumdevelopers

nd S}Yoregarded lack of proper evaluation ofteachers performance were the basic hurdle in

cunicula integration.

Indicated Problems

ffi
Frequent Percentag, Ranking

SNo,
439 85.74% I st.

1

437 85.35% Znd.
2 Laboratory equipments were not available'

ffi 391 76.36% 3rd.
J

384 75% 4th.
4 There was no Proper planning for problems solvmg

c^- ^"-i.rrla Infeoration-
271 5292% 5th.

5 Lack ofcoordination between teachers ano

^,,*in'rhrrn deweloners-
261 52.l4Yo 6th.

1

M proper evaluation ofteacher's pertormance'

243 4'.1 .46% 7th.
Curriculum was traditional and content need to

k- ahanoc oncnrdins to the challenges ofnew age'

217 42.38% 8th.
8 Lack ofup-graded and updated curricula to

f-^o ^-.r challenoes
196 38.28% 9th.

9 There was no proper planning tor Problems sotvlng

f^- i-tamatinn nf crrrricula

-.

Library facilities were not aval

ffi
192 37.5% loth.

10

168 32.81o/o I lth.
l1

145 28.32% I2th.
t2 Elementary school curriculum was not accordrng to

the ideological base of country.
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Table 106: Suggestions for improvement to morejntegration of curricula at elementary

i*", ". irrai"rt"a W the Moallamin of MadrassaN=49 , , ,, t -

Table 106 indicates that higtrest number of respondents (Moallamin 76%) of

Madrassaeducationsuggested,increasingsufficientfundsforthecurricu.laintegration.

Majority of Moallamin fl3%) suggested that proper monitoring of teacher's performarce'

Similarly 65%o Moallaminsuggested there should be proper planning for problems solving of

curricula integration. The Moallamin (61%) recommended that sufficient physical facilities

be provided for curricula integration, 56Vo Moallamin suggested that teachers should be

trainedinthelatesttechniquesandmodernteachingmethodtomeetthenewchallenges.

level as indicated b! the Moauamtn ot tutuur """" ' '
Suggestions

--.----..--.----

Frequenq Ranking
SNo.

147 76.76%
I st.

I Increase sufficient funds lor currtcula lntegraLruu

332
73.45%

2nd.
2 Proper monitoring of teacher's penormance'

a 296 65.48o/o 3rd.
3 There may be proper planning lor Problems solYrng' or

ctuTlcula ltrlsEr4lruu' ..- - -.- ..---
279

61.72o/o
4th.

4 Suflicient physical facilities shoulo De proYrueu

A 257
56.85o/o

5th.
5 Teachers should be trained wlth me laresr resultquei 4rru

a, r--.^^^L:-- *-rk^,l r^ rnpel the new challenqes.lvlou(il t, **r.r..5 
^ 245

s4.20%

6th.
6

,7

improve the examination system tor quauty 
'rssurauet''

T*.rrhc m"="t*t--"l f* 
"'"t"ula 

lntegation at Elementary

r --.:^- ^L^,,rr L.-,,^.*dad ,nd undated reqularly'

2r3
47.12%

7rh.

c{lLlgalluu Jrr\ruru vv sI/E ---- -'- -r. - ".. - --.-------
198

43.80%

8th.
8 Practical work should be intoduced ln lntegraleo surrruurd'

195

43.14%

9th.
9 Coordination should be enhanced between teacners or

n^.L ^.,-+6'*6 ^fcrlrrnqtinn and cttrriculum developers.
185 40.92o/o lorh.

10 Revise curricula regularly according to tace new neeqs'
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Table 107: Suggestions for improvement to more integration of curricula at

elementary levelly the teachers of meinstream schools N=512

dents; teachers (87 3%) of

mainstream schools suggested to increase sufficient funds for the curricula integration

According to second highest number ofteachers (68%) sufficient physical facilities should be

providedtoalleducationalinstitutions'Similarly60Toteacherssuggestedthatteaching

material for curricula integration should be upgraded and updated regularly. The teachers of

schools (58%) recommended that teachers should be trained with the latest techniques and

modem teaching method to meet the new challenges, 5570 teachers suggested that teachers

should be trained with the latest techniques ard modem teaching method to meet the new

challenges.

S/l{o. Suggestions Frequency Ranking

I tncrease sufficient funds for curricula integration' 447 87 .30o/o 1st.

2 $ftctent physical Etltttes should be provided to all

educational institutions.

349 68.16% 2nd.

3 Teach*g mGrtal for c"-cula integration should be

and updated regularlY.

312 60.91% 3rd.

4

-Truch",s 

sh*ld b" trained with the latest techniques

and modem teaching method to meet the new

challenges.

Proper evaluation of teacher's performance'

298 58.20o/o 4th.

286 55.85% 5th.
)

6 -lmp.or" 

th" 
"*^-ination 

system for quality assurance'

Th"r" ,ho"ld b" proper planning for problems solving'

275 53.71% 6th.

7

274 53.5t% 7th.

8

Revtre cr*"rt-"grtarly according to face new needs' 2t5 4t.99% 8th.

9 C"*di*ti"" th*ld be enhanced between teachers

And curriculum d"r.lgPgrt ...-.......-.-.
2t4 4t;19% 9th.

l0 Pra;t"al *".k tt rld be introduced in integrated

curricula.

t6l 31.44% t oth.
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Part Three

4.4 Data Analysis of Questionnaires ahrlut Moatlamin a,nd Mohlamim

Part three deals with analysis of the data obtained fiom Moallamin and Mohtamim of

Madaris. Data are presented in tables 108 to 137'

Table 108: Harmonization of society

Categor
v

FrequencY SA A UD DA SDA Total x'

U

tss
Cbserved

Percentage

347

'7 6.1Yo

52

11.5%

lo

5.7%

l8

3.9o/o

9

1.9%

452

100%

I05.9*Expected 305.76 53.91 28.8 33.97 29.54

11

o

Observed

Percentage

67
4l .57Yo

2l
t3.12%

13

08.t2%
28

175%
3l

19.37%

160

100%

Expected
108.23 19.08 10.19 12.0 r 0.45

+ Significant df = 4 t' at 0 05 level= 9'49

Tablel0Sdepictsthatthecalculatedvalueoffwasfoundtobel05.9whichwas

greaterthanthetabtevalueat0.05levelofsignificance.Itindicatesthattheresponsesof

,MoallaminandMohtamimofMadarisshowedasignificantagreement.Hence,itshowed

aStrongagleementbetweenMoallaminutdMohtamimonthestatementthatsociety

. 
"ould 

be harmonized with the cunicula integration ofboth the systems'
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Table 109: Minimization of religious issues

uD DA SDA Total t
Category FrequencY SA A

48
10.610/o

28
6.19%

452
100%

2.01

It
cto

Observed

Percentage

180
3932%

115

25.44o/o

81

t7.92%

70.16 58.34 33.23
Expected 192.76 97.49

l7

t0.62%

l4

8.75%

31

19.37%

t7

10.63%

r60

t00%
E
-rt

Observed

Percentage

81

50.62%
20.65 11.76

Expected 68.23 34.50 24.83

Ievel= 9.49
i Ict 3ignificant df =4 1' at 0.05

Table 109 reflects that the calculated value of t' was found to be 2'0 which was

less than the table vatue at 0 05 level of significance' Though' majority of Moalkimin and

MohtamimofMadarisagreedwiththestatement,however'thisagreementmaybe

accidenta.l and did not reflect the real agreement' It is' therefore' concluded that there was

no significant ageement in the views of Moallamin and Mohramim of Madaris regarding

the minimization of religious issues with the curricula integration of Madrassa md

mainstream schools ln other words, they differed from each other regarding the statement'

Table 110: Development ofa balanced personality

UD DA SDA

28

6.19%

Total

452

100%

t
CategorY FrequencY SA A

.l
Observed

Percentage

186

41.r5%

110

24.33%

78

t7.25%

50

11.06%

Expected r87.59 101.18 6'1.20 57.60 38.40

o

Observed

Percentage

68

42.5%

11

t6.87%

13

8.t2%

28

1'.7.5%

24

15%

160

100%

Expected 66.40 35.81 23.79 20.39 t3.59
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r Significant dF4 f at 0.05 level= 9'49

Table l l0 shows that the calculated value of f was found to be 24 24 which was

greaterthanthetablevalueato.05tevelofsignificance'Itindicatesthattheresponsesof

Moallamin and Mohtamim of Madaris showed a sigrrificant agteement Hence' it showed

a strong agreement between Moallamin and Mohramim on the statement that a balanced

personality could be developed, with the integration ofcurricula'

Table 111: Equal opportunities of progress for both types of the students

* Significant df=4 t' at 0.05 level= 9.49

Table I I I reflects that the calculated vatue oft' was found to be I7'48 which was

greaterthanthetablevalueat0.05levelofsignificance.Itindicatesthattheresponsesof

Moallamin and Mohtamim of Madaris showed a significant agreement' Therefore' it

showed a strong agreement between Moallamin and Mohtamim of Madaris on the

statement that the students of Madaris and elementary schools might have equal

opportunities of progress with inte$ated ofcurricula'

Category FrequencY SA A UD DA SDA Total *

cl

Es

Observed

Percentage

264

58.40%

84

18.58%

54

t1.94%

27

5.97Yo

23

5.08Yo

452

100%

17 .48+Expected 249.61 8t.24 56.86 37.66 26.58

€
{
S

Observed

Percentage

74

46.25%

26

16.25%

21

14.37%

24

15%

l3

8.12%

160

100%

Expected 88.36 28.75 20.t3 13.33 9.41
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.Tablel12:Teachingofmodernsubjectsinthelstamicperspectives
DA SDA Total *

Category FrequencY SA A UD

20
4.420

27
5.9',7%

13

2.87o/o

452
r00%

5 t.82+
ct

Observed

Percentage

338
74.77%

54

1l.94Yo

Expected 304.28 ss 08 31.7 5 37.66 19.20

23
14.37Yo

24
t5%

13

8.12o/o

160

100%
E
B

S

Observed

Percentage

74
46.25%

26
16.25o/o

11.24 13.33 6.79Expected r07 .7 | 20.9r

* Significant df=4 t' at 0'05 level= 9 49

Table 112 indicates that the calculated value off was found to be 5l'82 which

was greater than the table value at 0'05 level of significance lt indicates that the

responses of Moallamin and Mohramim of Madaris showed a significant agreement'

Hence, it showed a strong agreement between Moallamin and Mohtamim on the

statement that modern subjects could be taught in the Islamic persPectives with the help

of integrated curricula'

Tabte 113: One system of education benefiting 
""t 

tn" *"tt:tto o"
DA SDA Total

452
100%

x'

58.8+

CategorY FrequencY SA A UD

331

73.23%

58

12.83%

20
4.42%

3 r.01

26
5.75%

42.0

17

3.76%

20.67

(t
a

Responses

Percentage

Expected )q\ 4) 62.',|7

27

16.87%

22

13.7 50/o

3l

19.37Vo

14.90

ll

6.87%

7.32

160

100%

s

Responses

Percentagq

69

43.12%

ErP"r!99 104.57 22.22 10.98
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+Significant dt= 4 f at 0.05 level= 9.49

Table 113 reveals that the calculated value of12 was found to be 58'8 which was

greaterthanthetablevalueat0.05levelofsignificance.ltindicatesthattheresponsesof

MoallaminutdMohtamimofMadarisshowedasignificantagreement.Hence,itshowed

a strong agreement between Moallamin artd Mohtamim on the statement that one system

of education could benefit from the facilities of other system by the help of integrated

curricula.

iii ;ll ll's cf lifr

*Not Significant df =4 1'? at 0.05 level= 9.49

Table 114 depicts that the calculated value of12 was found to be 5'6 which was less

than the table value at 0.05 level of significance. Though, majority of Moallamin and

Mohtamim of Madaris agreed with the statement, however, this agteement may be

accidentalanddidnotreflecttherealagreement'Itis,therefore,concludedthattherewas

no sigrrificant agreement in the views of Moallamin and Mohtamim of Madaris on the

shtement that the graduate s of Madrassa and mainstream school could equally offer their

services in all walks of life. In other words, they differed from each other regarding the

statement.

-r. !r!e 1 1d: Grrduates Lrii-i iLeir st)i-YiCCS J c e

Category FrequencY SA A UD DA SDA Total r:

It

Responses

Percentage
lg4

42.92%
74

r6.37%
44

9.73%
86

19.0%
54

| | .94o/o

452
100%

5.61t

Expected 206.05 71.64 39.88 83.45 50.96

E

s

Responses

Percentage
85

53.12%
23

r4.37%
l0

6.25%
27

t6.87%
t5

9.37%
160

100%

Erpectg4 '12.94 25.35 14.1 I 29.54 18.0
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Table 115: The strengthening of national integrity and prosperity

Category Frequency SA A I,JD DA SDA Total t

ct

€
G

Responses

Percentage

332

73.45%

56

1238%

2l

4.64%

29

6.41%

t4

3.0%

452

100%

50.34r
Expected 303.54 62.77 23.0 3l .0 3 1.0

S

Responses

Percentage

79

49.37%

29

18.12o/o

l1

6.87%

13

8.12o/o

28

t'7.5%

160

100%

Erpected r07.45
.>1 1'' 8.36 10.98 10.98

f at 0.05 level= 9.49tSignificant df =4

Table 115 exhibits that the calculated value of f was found to be 50 34 which

was greater than the table value at 0 05 level of significance' It indicates that the

responses of Moallamin and Mohtamim of Madaris showed a significant agreement'

Hence, it showed a strong agreement between Moallamin and Mohtamim on the

statement that national integity and prosperity can be strenglhened with the help of

curricula integra tion of Madrassa and mainstream systems of education'

Table 116: Immensity in the curricula integration

Category FrequencY SA A UD DA SDA Total x'

l4
5.62%

1)
18.12%

2l
ll.25Yo

452
l00o/o

30.66-a:

Responses

Percentage

341

56.87%

M
8.12%

Expected 319.0 42.0 16.98 45.0 28.80

<l

G

Responses
Percentage 9t

56.870h
l3

8.12%
9

5.62%

29
18.12%

r8
n.25%

160

t00%

Expected

112.94 14.90 6.0 r 15.94 10.19
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*Significant df=4 t' at 0.05 level= 9'49

Tablel16reflectsthatthecalculatedvalueoffwasfoundtobel5'4Swhichwas

greater than the tabte value at 0'05 levet of significance' It indicates that the responses of

Moallamin and Mohtamim of Madarisshowed a significant agreement' Hence' it showed

a strong agreement between Moallamin and Mohtamim on the statement that there was

immensity in the integrated curricula of Madrassa and mainstream systems of education'

Table 117: Spiritual Purification of Students

* Significant df =4 1'? at 0.05 tevel: 9.49

TablellTshowsthatthecalculatedvalueoffwasfoundtobe32.50whichwas

greater than the table value at 0 05 level of significance' It indicates that the responses of

Moallamin alld Mohramim of Madaris showed a significant agreement' Hence' it showed

a strong agreement between Moallamin and Mohtamim on the statement that cunicula

integration could be helpful for the spiritual purification of students ofboth the systems'

SDA

27
5.9'.1%

Total x'
Ca-iegorY FrequencY A Uii

26
5.75%

452
t00%

32.50+

Responses

Percentagq
322

71.23%
5l

|t.28%
26

5.75%

38.40 32.49Expected 294.68 57.60 28.80

26
16.25%

ll
r0.62%

r60
100%q!

-!i

Responses
Percentage 77

48.12%
27

t6.87%
i3

8.t2%

Expected 104.31 20.39 10.19 13.59 I1.50
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Table 118: Equally beneficial for the both types of students

*Significant df =4 1'?at 0.05

Tablell8indicatesthatthecalculatedvalueofl2wasfoundtobeg5.86which

was greater than the table value at 0'05 ievel of significance' It indicates that the

responses of Moallamin arrd Mohtamim of Madaris showed a significant agreement'

Hence, it showed a strong agreement between Moallamin and Mohtamim on the

statement that the students of Madrassa and mainstream system of education could

equally benefit from the integrated cunicula'

Table 119: Teachers need same educational efficacy

)

DA SDA Total t
CategorY FrequencY SA A UD

15

3.3lYo
l3

2.87%
7

| .540/o

452
100%

95.86*
EI

ql

Responses

Percentage
3',19

83.84%
38

R 4lo/o
18.46 31.7 5 19.94

Expected 339.71 42.09

10

6.25%
30

18.75%

20
12.5%

160
100%

cl

Responses

Percentage

81

50.62%

l9
tr.87%

Expected t20.26 14.90 6.53 71.24 7.05

evel= 9 49

UD DA SDA Total t:
CategorY FrequencY SA A

27

5.91%

27

5.97o/o

33

7.30%

452

100%

44;13*

E

Eo

Responses

Percentage

313

69.24%

52

11.s0%

Expected
339.11 42.09 18.46 31.75 19.94

E
{

Responses

Percentage

69

43.r2%

21

13.12%

19

rr.87%

3l

19.37%

20

12.5%

160

100%

Expected 99.86 19.08 t2.02 15.16 13.85
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*Significant df =4 t' at 0.05 tevel= 9.49

Tablellgrevealsthatthecalculatedvalueoffwasfoundtobe44,T3whichwas

greater than the table value at 0'05 level of significance' It indicates that the responses of

Moallamin artd Mohramim of Madaris showed a sigrrificant agreement' Hence' it showed

.a strong agreement between Moallamin and Mohtami' on the statement that the teachers

of Madarisand mainstream system of education needed the same educational efficacy to

teach integrated curricula'

Table 120: 'f eaci;ers ;";J j lariie 1-rl "'*-'--""1 'r '-i" ';

*Significant df =4 1'z at 0.05 level= 9.49

Table 120 depicts that the calculated value of 1'was found to be93'25 which was

greater than the table value at 0 05 level ofsignificance' It indicates that the responses of

Moallamin alrd Mohtomim of Madaris showed a significant agreement' Hence' it showed

a strong agreement between Moallamin and Mohtamim on the statement that the teachers

of Madarisand mainstream system of education needed same professional training to

teach integrated curricula''l

DA

l3
2.87%

SDA

22
4.86%

Total t
Categor

v
FrequencY SA A UD

11

4.86%

452
100%

93.2*

qt

l,S

Responses

Percentage

366
80.9%

29
6.41o/o

27.32 34.71 30.28
Expected 322.75 36.92

21

13.l%
15

9.37%

34
2t.250h

r9
11.8%

i60
100%

l,
.q

d

Responses

Percentage

'71

44.3%

12.28 10.71
Expected t14.24 13.0 9.67
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UD DA SDA Total *
Category FrequencY SA A

2l
4.64Yo

26
5.75%

452
100%

91.01*

cl

t.s
Responses
Percentage

359
79.42%

36
7.96%

IO
2.2lYo

Expected 313.88 41.57 22.89 28.80 42.83

2l
13.12Vo

18

tt.25%
1)

20o/o

160
100%

*

Responses
Percentage

66
4r.25% 23

14.37o/o

Expeq!90 111.11 15.42 8.10 10.196 15.16

Table 121: Teachers need same in-service refresher courses

+Significant df =4 f at 0.05 level= 9.49

Table12lexhibitsthatthecalculatedvalueofl2wasfoundtobegl.0lwhich

u,as greater than the table value at 0 05 level of significance' It indicates that the

responses of Moallamin arrd Mohtamim of Madaris showed a significant agreement'

Hence, it showed a strong agreement between Moallamin and Mohtamim on the

statement that the teachers of both streams needed same in-service refresher courses

training.

Table 122: Satisfaction of students with the teaching methods of teachers

UD DA SDA Total *
Category FrequencY SA A

9

1.99%

tl

3.76%

19

4.20%

452

100%

77.29*

tr

o

Responses

Percentage

378

83.62%

29

6A1%

ExPected 317.52 42.0 19.20 22.15 3r.0

o

Responses

Percentage

79

49.3'.1%

28

t't5%

t7

10.62%

13

8.r2%

23

t4.37%

160.

r00%

Expected r19.47 14.90 6;79 7.84 10.98
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+Sigrrificant df =4 1'z at 0.05 level= 9.49

Table 122 reflects that the calculated value of 12 was found to be 77'29 which

was greater than the table value at 0'05 tevel of significance' It indicates that the

responses of Moallamin utd Mohtamim of Madaris showed a significant agre€ment'

Hence, it showed a strong agreement between Moallamin utd Mohtamim on the

statement that the students were satisfied with the teaching methods ofteachers'

Table 123: Completion of Curricula within Specilic Time

*Sigrif,tcant dts4 1'z at 0.05 level: 9'49

Table 123 shows that the calculated value of 12 was found to be 67 '42 which was

$eaterthanthetablevalueat0'05levelofsignificance.Itindicatesthattheresponsesof

Moallamin and Mohtamim of Madaris showed a significant agreement' Hence, it showed

a strong agreement between Moallamin nd Mohtamim on the statement that teachers

could complete the integrated curricula within the specified time'

Category FrequencY SA A UD DA SDA Total t

t!o

Responses

Percentage

374

82.74%

29

6.41o/o

t2

2.65%

22

4.86%

15

3.31%

452

t00%

67 .42*
Expected 33',1.s2 40.6 18.46 25.11 30.26

Ss
S

Responses
Percentage

83

51.87%
26

16.25%

t3
8.t2%

12
'1.5%

26
16.25o/o

160

100%

Expected 119.47 14.37 6.53 8.88 10.71
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UD DA SDA Total t
Category FrequencY SA A

l4

3.09%

31

7.30%

23

s.08%

452

100%

34.4r

l!
<la

Responses

Percentage

348

76.99%

34

7.52%

Erpected 322.75 44.31 22.89 33.23 28.80

!l

S

Responses

PerceDtage

89

5s.62%

26

16.25%

l'l

10.62%

t2

7.5%

16

to%

160

t00%

11.76 10.l9
Expected 114.2 15.68 8.10

Table 124: Sotution of problems by the teachers

*Significant df =4 t' at 0.05 level= 9.49

Table 124 indicates that the calculated value of 12 was found to be 34'43 which

was greater than the table value at 0'05 level of significance' lt indicates that the

responses of Moallamin and Mohramim of Madaris showed a sigificant agreement'

Hence, it showed a strong agreement beNveen Moallamin and Mohtamim on the

statement that Mohtamim could solve the problems by themselves raised during the

teaching of integrated curricula'

Tabte 125: Academic problems during the evaluation

Category FrequencY SA A UD DA SDA Total x'

(!

<l

Responses

Percentege

80

t7.69%

6l

13.49%

56

12.38%

126

27.87%

129

28.s3%

452

100%

18.0+
f,'.vnected 96.75 59.08 59.82 I18.16 I 18. r6

ql
Responses

Percentage

5l

3l.87Yo

l9

I l.87Vo

25

15.620/o

34

2t.25%

3t

19.37o/o

160

100%

Expected 34.24 20.91 2l.l'7 41.83 41 .83
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*Significant df =4 t' at 0.05 level= 9.49

Table 125 reveals that the calculated value of12 was found to be l8'04 which was

greater than the table value at 0'05 level' It indicates that the responses of Moallamin and

Mohtamim of Madaris showed a significance agreement' Therefore' the Mohtamim

agreed with the statement lhal Moallamin faced the academic problems during the

evaluation of integrated curricula' However' Moallamin did not agree with the statement

and opined lhat Moallamindid not face the academic problems during the evaluation of

',, , .,,;111.;..r] C,t,:f iCUIa.

Table 126: Problems in assimilation of papers

+Significant df=4 1'? at 0.05 level= 9.49

Table 126 depicts that the calculated value of J(2 was found to be l3 5l which was

greater than the table value at 0.05 level' It indicates that the responses of Moallamin and

Mohtamim of Madaris showed a significance agreement' Therefore' lhe Mohtamim and

Moallamin disagreed with the statement lhat Moallamin faced problems in the

assimilation of Papers of integraed curricula'

FrequencY SA A UD DA SDA Total x'

a,

o

Responses

Percentage

63

13.93%

56

t2.38%

44

9.73o/o

147

32.52o/o

142

3l.4lo/o

452

t00%

13.51 *

Expected 73.85 62.77 44.31 138.84 r32.20

s€
{

Responses

Percentage

3t
23.12%

29
18.12o/o

l6
t0%

4l
25.62%

37

23.12%
160

100%

Expected 26.r4 22.22 15.68 49.15 46.79
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{

Table 127: Problems during scoring the papers

Significant df :4 1'zat 0'05 level= 9'49

Table 127 exhibits that the calculated value of 12 was found to be 10 57 which

wasgreaterthanthetablevalueat0.05level.ItindicatesthattheresponsesofMoallamin

andMohtamimofMadarisshowedasignificanceagreementTherefore'theMoallamin

andMohtamimdisagreedwiththeStatementthatMoallaminfacedtheproblemsduring

scoring the papers of integrated curricula in their institutions'

Tablet2S:Productionoffeedbackabouttheteacher'steachingmethods

Category Frequency SA A UD DA SDA Total

qt

(!
S

Responses

Percentage

48

l0.610/o

49

10.84o/o

51

1t.28%

I54

34.07%

150

33.18%

452

r00%

10.5*

Expected 50.22 53.91 59.0 141.80 146.97

'i

Responses

Percentage

20

12.5%

24

r5%

29

18.12o/o

38

23.75%

49

30.62%

160

100%

'r.;11: ':t: I 17.77 19.0 20.91 !0.1e 52.02

Category
Frequency SA A UD DA SDA Total t

a!

<t

Responses

Percentage

35

7.'14%

48

t0.61%

96

21.23%

135

29.86%

138

30.53%

452

100%

10.24
Expected

39.88 56. 130 93.0 135.15 t27.77

Responses

Percentage

l9
11.87%

28

17 .5o/o

30
t8.75%

48
30o/o

35

21.87%
r60

100%

Expected l4.ll r9.86 32.94 47.84 45.22

*Significant df =4 f at 0.05 level= 9.49
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Table 128 reflects that the calculated value of t' was found to be l0 '27 which was

greaterthanthetablevalueat0.05level.ItindicatesthattheresponsesofMoallaminand

Mohtamim of Madaris showed a significance agreement' Therefore' the Moallamin and

Mohtamim disagreed with the statement that students were not asked to produce feedback

abouttheMoallamin,steachingmethodsofintegratedcurriculaattheendofacademic

yeat.

Terchers a,pproach to Head of educational institution to solYe the

+Significant 1'z at 0.05 level= 9.49

Table 129 shows that calculated value of 12 was found to be 47 '63 which was

greaterthanthetablevalueat0.05levelofsignificance.Itindicatesthattheresponsesof

MoallaminandMohtamimofMadarisshowedasignificantagreement'Hence'itshowed

a strong agreement between Moallamin and Mohtamim on the statement that teachers

approached the head ofeducational institutions to solve the problems during the teaching

of integrated curricula.

T -ttte 129:.

dF4

Category FrequencY SA A UD DA SDA Total *

14

3.09%

43

9.51%

3't

8.18%

452

l00o/o

4'1 .6*

U

E

Observed
Percentage

330

'73.00%

28

6.19o/o

Expected 298.37 43.57 21.41 45.79 42.83

g

Observed
Percentage

'14

46.25Yo

3t

19.37%

l5

9.17o/o

l9

ll.87Vo

21

13.12%

160

100%

Expected
105.62 t5.42 7.58 16.20 15.16
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UD DA SDA. Total x'
CategorY FrequencY SA A

27

5.97%

t2 452

2.6s% r00%

36.6r

B
Bs

Observed
Percentage

333

73.67%

48 32

t0.61%'1.07%

35.45 19.94
Exoected 306.50 59.0 31.0

ll

s
i

Observed
Percentage

82

51 .250/o

1)

20.%

10

6.25%

2l

13.r2%

l5

9.37%

160

100%

12.54 '7.05
Expected 108.49 ),o.91 10.98

0.05 let rcl= 9.49

Table 130: Curricula of Social Studies of class Mz tap'assta /YIIIth is according to

mental tevel of students at elementary stage'

+Significant df =4 tat

Tablel30indicatesthatthecalculatedvalueoffwasfoundtobe36.63which

was greater than the table value at 0'05 level of significance' It indicates that the

responses of Moallamin artd Mohtamim of Madaris showed a significant agreement'

Hence, it showed a strong agreement between Moallamin and Mohtamim on the

statement that curriculum of Sociar Studies subjects of crass vIIIth was according to

mental level at elementary stage'

Table 131: Curricula of General Science of class Mulawassta /VIIIth is according

to mental level of students at elementary stage'

DA SDA Total t
Crtegory_ FrequencY SA A [JD

34

7.52%

30

6.63%

J)

7.74%

452

100%

I 1.3*

B

Observed
Percentage

308

68.14%

45

9.95%

Expected 291.73 50.96 34.71 36.18 38.40

Observed

Percentage

87

54.37%

24

15%

13

8.12%

19

11.87%

t7

10.62%

160

100%

Expected r01.26 18.03 t2.28 12.8 i 13.59
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*Significant ,6'z at 0.05 level= 9.49

Table l3l reveals that the calculated value of 1'?was found to be Il 3 which was

greaterthanthetablevalueat0.05levelofsignificance.Itindicatesthattheresponsesof

Moallamin and Mohfamim of Modaris showed a significant agreement Hence, it showed

a strong agreement between Moallamin and Mohramim on the statement that curricula of

GeneralsciencesubjectofclassMutawassta^J]rll.thofMadrassaandmainstreamsystem

ofeducation was according to mental level ofstudents at elementary stage'

'-' .'t 132: Availability of alrii"visual faciiitics

Category Frequency SA A UD DA SDA Total

,a .i

Responses 34 20 44 r l3 241 452

Percentaqe 7.5% 4.4% 9.7% 25% 51.3% r00%

!s
Responses 13 17 21 31

'74 160

Percentage 8.10/o 10.6% 13.1o/o 19.3o/o 48.7% 100%

dt4

Rrrpolrle! o( foalamh and lloltrnin rug.rdnd

Ar.lrblTry ol.udroYisuil hc lies

60

50

g:30

i:m
410

0
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Table 132 depicts that Moollamin (53 3%) nd Mohtamim (48JV') of Madaris

sronglydisagreedwiththestatementthataudiovisualfacilitieswereavailableforthe

teaching of integrated curricula in their educational institutions'

Table 133: Usage of audiovisual facilities

Category FrequencY SA, A UD DA SDA Total

EI

Bs
:l .,

!tiEs.:

Responses JI 28 51 75 267 452

6n 6.1 11 .2 16.5 59.07 l00o/o

Responses 10 15 31 28 76
r60

Percentage 6.2% 9.3% 19.3o/o 17.5% 47.5%
r00%

Table 133 shows that Moallamin (59.07%) and Mohtamim (47.5%) of Madaris

stronglydisagreedwiththestatementthataudiovisualfacilitywereusedfortheteaching

of inte$ated cunicula in their educational instirutions'

Responses of Moalhmin and lilohlamim

regarding Usage of audlovbual facilities

70

60

-50
33o

; i3o

i- zo
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Category FrequencY SA A I'D DA SDA Total

47 96 35 43 452

ct

€s
AI

Responses 21r

Percentagq
5t.1% t0.3% 21.2Yo 7.7% 9.s% 100%

l8 11 9

160

ql
Responses 93 29

Percentage
58.1% 18.r% tr.2% 6.8% 5.6%

100%

Tabte 134: Availability of library facilities

Tablel34reflectsthatMoallamin(51.1%)andMohtamim(58.1%)of

Madaris strongly agreed with the statement that library facilities were available

for the teaching of integrated cunicula in their educational institutions'

Responses o, Moallamin and

Mohtamim regarding Availability ot

10

60

-50
gz 0
go

im
10

0

1 lo s.'ios
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Category Frequency SA A IJD DA SDA Total

qt

E

Responses
330 28 14 43 37 452

Percentage 73.0% 6.t% 3.0% 9.5o/o 8.l%o 100%

E
{s

Responses 98 24 2l l0 7 160

Percentage 61.2% t5% t3.t% 6.25% 4.3% t00%

Table 135: Usage of library facilities

Tablel35showsthatMoallamin(73Y)andMohtamim(61.2%)ofMadaris

strongly agreed with the statement that library facilities were used for the teaching of

inte$ated curricula in Madaris

Responses ol Moallamin and Mohtam im

-_ regarding tbages of library
EO

70

3oo

o. 50

d,
E40

Bso

o.
10

0
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Table 136: Availability of laboratory facilities

Rsponses ol [loalhmin and l,lohtamim

aboutAvaihbility of hboralory hcili[es

-s
5!a
-.15

":10

ESA

OA

rU)

loalafirin Iof,umim

Tablel36 indicates lhat Moallomin (31.8%) and Mohtamim (35%) of Madaris

disagreed with the statement that laboratory facilities were not available for the

teaching of curricula integration in their educational institutions'

CategorY FrequencY SA A T,ID DA SDA Total

EI

Eo

Responses
78 82 l8 t44 130 160

Percentage 1'l .25o/o t8.14% 3.98% 31.85% 28.76% l00o/o

c:

Responses )l l0 l3 57 43 160

?3.12% 6.25% 8.12% 35.5').% ?.6.31% 100o/o
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Table 137: Usage of laboratory facilities

Rsponses ofl.loallamin and [lohtamim

$

--fr
-tN

:o
":10

0

Table 137 shows that Moallamin (31.8%) and Mohtamim (30.97%) of Madaris

disagreed with the statement that laboratory facility were used for the teaching of curricula

integration in educational institutions.

Category Frequency SA A t,D DA SDA Total

t
ct
ql

Responses
34 l8 l4 51 43 452

Percentage 21.25o/o 11.25% 8.75% 11.87% 26.87% t00%

S

Responses 80 79 l9 140 134 160

'i 
c,"e;.,.. :tg t t1.6)% i/.,it:,(, 30.9'.t% ').) .:',o 100o/o
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Part four

4.5 Data Analysis of Questionnaires about Teachers and Headmasters

PartfourdealswithanalysisofdataobtainedfromHeadmastersandTeachers

of elementary schools by questionnaires. Data are presented in tables 138 to 164

Table 138: Harmonization of Society

* Significant df= 4 1'? at 0.05 level= 9.49

Table I38 reflects that the calculated value of 1, was found tobe 37.78 which was

greater t}lan the table value at 0.05 level ofsignificance. It indicates that the responses of

teachers and Headmasters of elementaly schools showed a significant agreement. Hence,

it showed a strong agreement between teachers and Headmasters on the statement that

society could be harmonized with the cunicula integration of Madrassa and Mainstream

systems ofeducation.

Category Frequency SA A I]D DA SDA Total 1:

:).

e
(tl
a)F

,ll,,iersed

Percentage

413

80.66%

46

E.98%

24

4.68%

21

4.10%

8

r.56%

512

100%

31 .78+
Expected 390.09 48.76 25.90 31.23 16

0)

Eh
a!
q)

Observed

Percentage

99

61 .87Yo

18

11.25Yo

l0

6.25%

20

12.5Vo

l3

8.12%

160

t00%

Expected tzt.90 15.23 8.09 9.76 10.45
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Categoty Frequency SA A IJD DA SDA Total

o
F

Observed

Percentage

305

59.5o/o

86

16.7%

69

13.4%

33

6.4%

19

3.7%

512

t00%

24.28tExpected 300.95 78.47 63.23 41.90 27.42

rl
.6
q)
:1

Observed
Percentage

90

56.25%

t7

10.62%

l4

8.75%

)')

13.7s%

t7

10.625%

160

r00%

Expected 94.04 24.52 t9.76 13.09 8.57

Table 139: Minimization of religious issues

* Significant df =4 1'z at 0.05 level= 9.49

Tablel3gindicatesthatthecalculatedvalueof12wasfoundtobe24.28which

was greater than the table value at 0.05 level of significance. It indicates that the

responses of teachers and Headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between teachers and headmasters on

the statement that religious issues could be minimized with the curricula integration of

Madrassa and mainstream systems of education.

Table 140: Development of a balanced personality

Category Frequency SA A UD DA SDA Total T:

0)

(.)

q)

F

Observed

Percentage

247

48.24%

104

20.3r%

77

ts.03%

49

9.57%

35

6.83%

512

t00%

19.32+Expected 262.09 87.61 73.90 48.'.76 39.61

q)

Observed
Percentage

91

60.62%

11

6.87%

20

12.5%

l5

9.37o/o

t7

10.62%

160

t00%

Expected 81 .90 2'.7.38 23.09 15.23 12.38
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+Sigrrificant dF4 I'z at 0'05 level= 9'49

fuUi" f+O shows that the calculated value of 1'was found to be l9'32 which was

gleaterthanthetablevalueat0.05levelofsigrrificance'Itindicatesthattheresponsesof

teachersandheadmastersofelementaryschoolsshowedasignificantagreement.Hence,

it showed a strong agreement between teachers and headmasters on the statement that a

balanced personality could be developed, with the curricula integrqtion'

Table 141: Equal opportunities of progress for both types of the students

*Significant df =4 1' at 0.05 level= 9.49

Table 141 indicates that the calculated value of1'?was found to be 29'92 which

was greater than the table value at 0 05 level of significance lt indicates that the

responses of teachers and headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between teachers and headmasters on

the statement that students of Madaris and schools could have equal opportunities of

progress with the help of integrated cunicula'

a-'",
ory

Fr cquenc
v

SA A T]D DA EDA Total t

6
F

Observed

Percentege

337
653%

63
12.3o/o

57
l l.to

32
6.2%

23

4.49Yo

512
l00o/o

29.92*
Expected 332.19 55.61 50.28 39.61 34.28 390.09

tr

d
Et/)
(!
q)

Observed

Percentage

99
6t.87%

10

6.25%
9

5.62%

20
12.5%

22
t3.7 5

%
r60

100%

Expected 103.80 17.38 t5.714 r2.38 10.7 I
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Table 142: Teaching of modern subjects in the Islamic perspectives

Category Frequency SA A TJD DA SDA Total *

o
I
q)

F

Observed

Percentage

419
81.8%

53
10.3%

t4
2.7%

19

3.7%
7

13%
512
100%

84.41*
Expected 390.09 49.52 24.38 23.61 24.38

6)

dq)
|ll

Obserryed

Percentage

93
58.1%

1')

75%
18
1t.2%

12

7 .s%o

25
15.6Yo

160
100%

Expected 121.90 15.47 7.6 7.38 7.6

*Significant df =4 f at 0.05 level= 9.49

Tablel42revealsthatthecalculatedvalueof12wasfoundtobe84.4lwhichwas

greater than the table value at 0.05 level of significance. It indicates that the responses of

teachers and headmasters of elementary schools showed a significant agreement. Hence,

it showed a strong agreement between teachers and headmasters on the statement that

modem subjects could be taught in the Islamic perspectives with the help of cunicula

inte$ation.

Table 143: One system of education benefiting from the facilities of other system

CategoIT Frequency SA A IID DA SDA Total T:

t-
C)

o
c)

F<

Observed

Percentage

232
45.31o/o

90
17 .57o/o

20
3.90%

113

22.07%
57

t1.13%
5t2

100%

32.53*
Expected

252.19 78.47 20.57 95.23 65.52

L
q)

6l

€
d
o)

TE

Observed

Percentage

99
61.87%

l3
8.120/o

7
437%

12

7.s%
29

18.12%
160

100%

Expected 78.80 24.52 6.42 29.76 20.4'.7
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+significant df = 4 1'zat 0'05 level= 9'49

f"Uj" f+l depicts that the calculated value off was found to be 32'53 which was

greaterthanthetablevalueat0.05levetofsignificance.Itindicatesthattheresponsesof

teachersandheadmastersofelementaryschoolsshowedasignificantagreement.Hence,

it showed a strong agreement between teachers and headmasters on the statement that one

systemofeducationcouldbenefitfromthefacilitiesofothersystem.byinteglated

curricula.

Tabte 144: Graduates offer equally their services in all walks of life

rSignificant df =4 1'? at 0.05 level= 9.49

Table 144 exhibits that the calculated value of f was found to be 99 10 which

was greater than the table value at 0 05 level of significance' It indicates that the

responses of teachers and headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between teachers and headmasters on

the statement that $aduates of cunicula integration of Madrassa and mainstream system

ofeducation could be equally be offered their services in all walks of life'

Category FrequencY SA A UD DA SDA Total t

all

F

Observed
Percentage

413
80.6%

46
8.9%

24
4.6%

21

4.1%
8

t.5%
5t2

t00%

99. l0+Expected 385.5 36.5 37.3 25.1 27.4

L
4

o
E

q

Observed
Percentage

93
58.lYo

2
1.2%

25
15.6%

l2
7 .5Yo

28
17.5%

r60
r00%

Expected 120.4 11.4 l 1.6 7.8 8.5
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Table 145: The strengthening of national integrity and prosperity

+ Significant 1'? at 0.05 level: 9.49

- Tabte 145 reflects that the calculated value of t' was found to be 32.39 which was

greater than the table value at 0.05 levet of significance. It indicates that the responses of

teachers and headmasters of elementary schools showed a significant agreement. Hence,

it showed a strong agreement between teachers and headmasters on the statement that the

national integrity and prosperity could be strengthened with the help of curricula

integmtion.

Table 146: Immensity in the curricula integration

dF4

Category Frequency SA A UD DA SDA Total t

o
a)
6t
6)F

Observed

Percentage

388
75.78%

55

10.?%
l8

3.51%
31

6.05%
20

3.90%
512

t00%

32.39*
Expected 367.23 51.80 26.66 40.38 25.90

q)

,cl

q)

',i

Observed
Percentaqe

94
58.75%

13

8.r2%
17

10.62%
22

t3.7s%
14

8.75%
160

l00o/o

Expected 1t4.76 16.19 8.33 12.61 8.09

Category Frequency SA A UD DA SDA Total t

q)

()
q)

F{

Observed
Percentage

425
83.00o/o

43

8.39%
13

2.53%
20

3.90%
11

2.t4%
5t2

100%

65.70*
Expected 392.38 48.76 30.47 25.14 15.23

G)

6l

6
a)

Observed

Percentage

90
56.25%

21

13.12%
27

r6.87%
l3

8.12%
9

s.62%
160

100%

Expected 122.6r |s.23 9.s2 7.85 4.76
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*significant dF-4 1'z at 0.05 level= 9.49

Table 146 shows that the calculated value of t' was found to be 65'70 which was

gleaterthanthetablevalueat0.05levelofsignificance.Itindicatesthattheresponsesof

teachersandheadmastersofelementaryschoolsshowedasignificantagreement.Hence,

it showed a strong agreement between teachers and headmasters on the statement that

there is immensity in the curricula integration of Madrassa and mainstream ;chool

systems of education'

+significant dtr4 f at 0.05 level= 9.49

Table l4? indicates that calculated value of1'was found to be l8'52 which was

greaterthanthetablevalueat0.05levelofsignificance.Itindicatesthattheresponsesof

teachers and headmasters of elementaly schools showed a significant agreement Hence,

itshowedaStrongagreementbetweenteachersandheadmastersonthestatementthat

cuniculaintegrationcouldbehelpfulforthespiritualpurificationofstudentsofboththe

systems of education.

Category FrequencY SA A UD DA SDA Total t

o

F

Observed
Percentage

364
7 t.09%

45
8.'.|80/o

28
5.46%

36
1.03%

39
7 .61Y.

5t2

r00%

18.52tExpected 346.66
44.95 37.33 36.57 46.47

(l)

6
E t!,

6'
a)

Observed
Percentage

91

s6.87%
l4

8.75%
2l

t3.12%
12

7.5%
22

13.7 5o/o

160

100%

Expected 108.33 14.04 I 1.66 t|.42 t4.52
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I
Total *

Category FrequencY SA A UD DA SI.,A

l5

5.66%

10

3.12%

512

100%

62 36.r

c)
q)
qt

F

Observed

Percentage

436

'17.53%

39

R 9flo/o

12

4.68%

22.85 22.85 16.76Expected 402.28 47.23

23

t4.37%

18

11.25o/o

t5

9.37Yo

12

7.5%

160

100%

L

6l

6q)
ti

Obserryed

Percentage

92

57.5%

2.70 )1)Expected 2.82 1.43 5.157
9.49

Table 148: Equally beneficial for both types ofstudents

'Significant df =4 I' at 0.05 level=

Table 148 reveals that the calculated value of 12 was found to be 62'36 which was

greater than the table value at 0 05 level of significance' It indicates that the responses of

teachers and headmasters of elementary schools showed a significant agreement' Hence'

it showed a strong agreement between teachers and headmasters on the statement that

students of Madrassa and mainstream system of education could equally benefit from the

curricula integration'

Table 149: Teachers need same educational efficacy

DA SDA Total 7c
CategorY FrequencY SA A UD

46

8.9%

24

4.60/o 14.0%

87

16.9%

512

100%
80.2+

tio

al
q)

t-.

Observed

Percentage

283

55.2%

59.4 81.5Expected 2'11.2 4',1.2 52.5

45

17 .5o/o

6

6.2o/o

20

6.8%

160

100%q,)

6!

dlo

Observed

Percentage

'73

58.1%

16

11.2%

18.5 25.4

Expected

84.7 t4.7 16.4
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*Significant df =4 1'z at 0.05 level= 9.49

Table 149 dePicts that the calculated value of12 was found to be 80'21 which was

greater than the table value at 0'05 level of significance' It indicates that the responses of

teachers and headmasters of elementary schools showed a significant agreement. Hence,

it showed a strong agreement between teachers and headmasters on the statement that

teachers of Madaris and mainstream system of education needed same educational

efficacy to teach integrated curricula'

tNot Significant df =4 1' at 0.05 level= 9.49

Table 150 exhibits that the calculated value of 12 which was less than the table

value at 0.05 level of significance' Though, majority of headmasters and teachers agreed

with the statement, however, this a$eement may be accidental and did not reflect the real

agreement. It is, therefore, concluded that there was no significant agreement in the views

of headmasters and teachers on the statement that teachers of Madrassa and mainstream

Category FrequencY SA A UD DA SDA Total t

46
8.9o/o

24
4.6%

51

9.9%
53

t0.3%
512

100%

6.6t"q)

F

Obserryed

Percentage

338
66.0%

52.5 49.5
Expected

332.1 48 29.7

L
a)

clI

Observed

Percentage

98
61.2%

t7
10.6%

15

9.3o/o

18

tt.2%
12

75%
160

100%

Expected 103.8 15 9.28 16.4 15.4
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system of education needed same professional training to teach curricula integration'

other words, they differed from each other regarding the statement'

Tabte 151: Teachers need same in-service refresher courses

*significant df --4 t' at 0.05 level= 9'49

Table 151 reflects that the calculated value of 12 was found lobe23'77 which was

greater than the table value at 0'05 level of significance' It indicates that the responses of

teachers and headmasters of erementary schools showed a significant agreement Hence'

it showed a stong agreement between teachers and headmasters on the sutement that

teachers of both the systems of education needed the same in-service refresher courses to

teach integrated curricula'

23.7 +
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systemofeducationneededsameprofessionaltrainingtoteachcurriculaintegration.ln

other words, they differed from each other regarding the statement'

Table I51: Teachers need same in-service refresher courses

+Significant df4 X'? at 0.05 level= 9.49

Table l5l reflects that the calculated value of t' was found tobe23'77 which was

greater than the table value at 0.05 level of significance. It indicates that the responses of

teachers and headmasters of elementary schools showed a significant agreement. Hence,

itshowedastrongagleementbetweenteachersandheadmastersonthestatementthat

teachers of both the systems of education needed the same in-service refresher courses to

teach integrated curricula.

Category Frequency SA A I,,ID DA SDA Total t

4)

()
6t(l)

F

Observed
Percentege

392
7 6.5o/o

35
6.8%

ls
2.9%

43
8.3%

27
5.2%

512
t00%

23.'l +

Expected
373.33 40.38 24.38 43.42 30.47

(.)

6

4)

Observed
Percentage .

98
6r.2%

t8
rt.2%

l7
r0.6%

14

8.7%
t3

8.1%
160

100%

Expected I16.6 12.6 7.6 13.5 9.5
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Category FrequencY SA A UD DA SDA Total t

q)

4loF

Observed

Percentage
4t4
80.85%

36
't.03%

t5
2.92%

31

6.05%
t6
3.12%

5'.t2
100%

30.97*Expected 3 87.80 44.95 19.80 38.09 21.33

c)

o

Observed
Percentaqe

95
59.37%

L)
14.37%

ll
6.87%

19

11.87%
t2

7.5%
160

100%

Expected 9.52 tzl.l9 14.04 6.t9 l 1.90

Table 152: Satisfaction of students with the teaching methods of teachers

*Significant df4 1'z at 0.05 level= 9.49

Tablel52showsthatthecalculatedvalueofl,wasfoundtobe30.9Twhichwas

greater than the table value at 0.05 tevel of sigificance. It indicates that the responses of

teachers and headmasters of elementary schools showed a significant agreement. Hence,

it showed a strong agreement between teachers and headmasters on the statement that

students were satisfied with the teaching methods of teachers of integrated curricula.

Tdble 153: Completion of curricula within specific time

Category Frequency SA A UD DA SDA Total T:

q)

a)

F<

Observed

Percentage
421

82.22%

26
5.07%

ll
2.14%

33

6.44%
2l

4.t0%
512

100%
49.74*

Expected 394.66 31.23 25.14 34.28 26.66

o)

q)

Observed

Percentage

97

60.62%

l5
937%

22

13.75o/o

t2
7.5%

t4
8.75%

160

100%

Expected 123.33 9.76 7.85 10.7 I 8.33
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+Significant df :4 1'? at 0.05 level= 9.49

Table 153 indicates that the calculated value of 1' was found to be 49.74 which

was greater than the table value at 0.05 levet of sigr:rificance. It indicates that the

responses of teachers and headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between teachers and headmasters on

the statement that teachers completed the teaching of integrated curricula within the

specified time.

')'-31:' l': Sol':iirx '--f J,rcb!: .:!)rrt'.:..^'

*Significant df =4 1'at 0.05 level:9.49

Table 154 reveals that the calculated value of 1' was found to be 37 .26 which was

greater than the table value at 0.05 level ofsignificance. It indicates that the responses of

teachers and headmasters of elementary schools showed a significant agreement. Hence,

it showed a strong agreement between teachers and headmasters on the statement that

teachers could solve the problems by themselves raised during the teaching of integrated

curricula.

Category Frequency SA A I]D DA SDA Total t

(9

F

Observed
Percentage

411
80.27%

27
5.27%

16

3.12%
28

5.46%
30

s.85%
512

100o/o

37 .2+
Expected

384.76 31.23 26.66 36.s7 32.76

a)

6

q)

Observed
Percentage 94

58.75%
l4

125%
l9

t0%
20

8.7 5Yo

13

10%
160

100%

Expected 120.23 9.76 8.33 11.42 10.23
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Table I55: Academic problems during the evaluation

CategorT Frequency SA A I'D DA SDA Total x'

L
q)

doF

Observed
Percentage

84
t6.4%

46
8.98%

40
7.8t%

180
35.15%

162
31.64%

512
l00o/o

143.4*
Expected

r36.38 54.09 39.6t 148.57 133.33

(u

ql
E t,
E(l
o
t!

Observed
Percentage

95
5937%

25
15.62%

12
'7.5%

15

9.37%
l3

8.12%
160

100%

Expected
42.61 16.90 t2.38 46.42 41.66

-Slg"tfrc^"t dtr4 1'zat 0.05 level= 9.49

table i5S depicts that the calculated value of 12 was found to be 143'40 which

was greater than the table value at 0.05 level. It indicates that the responses of

Headmasters and teachers of elementary schools showed a significant agreement. The

majority of headmasters a$eed with the statement that teachers faced the academic

problems during the evaluation of curricula integration. On the other hand, most of the

teachers disagreed with the statement that teachers did not face the academic problems

during the evaluation of integrated curricula'

Table 156: Problems in assimilation of papers

Category Frequency SA A UD DA SDA Total r:

q)

q)

f-r

Observed
Percentage

58

tt.32%
50

9.76%
53

10.35%
113

33.78o/o

178
34.76%

452
l00o/o

199.93+
Expected 122.66 45.'.l1 54.09 144 145.52

ato

Observed

Percentage

103

64.37%
10

6.25%
t8

fi.25%
t6

t0%
t3

8.12%
r60

100%

Expected 38.33 t4.28 16.90 45 45.47
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*Sigrificant df =4 1'? at 0.05 level= 9.49

Tablel55exhibitsthatthecalculatedvalueof12wasfoundtobel99.93which

was greater than the table value at 0.05 tevel of significance. It indicates that the

responses of teachers and headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between teachers and headmasters on

the statement that teachers faced problems in the assimilation of papers of curricula

integration. However, the teachers (68.4%) disagreed with the statement that teachers did

not face problems in the assimilation of papers'

Table I57: Problems in scoring the papers

*Significant dF4 f at 0.05 level= 9.49

Table 157 reflects that the calculated value of ;1' was found to be 229.08 which

was greater than the table value at 0.05 levet of significance. It indicates that the

responses of headmasters and teachers of elementary schools showed a significant

agreement. The majority of the headmasters strongly agreed with the statement that

teachers faced the problems during scoring the papers. On the other hand, teachers

Category Frequency SA A UD DA SDA Total t:

q)

q)

F

Observed
Percentage

46
8.98%

45
8.78%

53

r0.35%
190

37 .10o/o

178

34.7 604

452
t00%

229.0r
Expected 115.04 41.90 48.76 156.19 150.09

q)

q)

Observed
Percentage

105

65.620/o

10

6.25%
ll

6.8'.7%

t5
9.3'75%

t9
rt.87%

160

100%

Expected 3 5.95 13.09 15.23 48.80 46.90
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disagreed with the statement that teachers did not face the problems during scoring the

papers.

Table 158: Production of feedback about the teacher's teaching methods

+ Significant df=4 X' at 0.05 level= 9.49

Table 158 shows that the calculated value of 1' was found to be 199 76

which was greater than the table value at 0.05 level. It indicates that the responses

headmasters and teachers of elementary schools showed a significant agleement.

Majority of the headmasters strongly agreed with the statement that students were

asked to produce feedback about the teacher's teaching methods of integrated

curricula at the end of year. However, majority of the teachers did not agree with the

statement that students were not asked to produce feedback about the teacher's

teaching methods at the end ofyear.

Category Frequency SA A UD DA SDA Total x'

q)

(l)
E-

Observed

Percentage
44

8.5%
43

8.3%
t20

23.4o/o

ls5
30.2%

150

29.20/o

512
100%

199.7 6*Expected 105.1 45.7 t07.4 129.5 124.1

0)

EP
dto

0bserved
Percentage

94
58.7%

l7
10.6%

21

t3.t%
15

9.3%
l3

8.1%
160

100%

Expected 32.8 1,4.2 33.5 40.4 3 8.8
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Tabte 159: Head of institution facilitate the teachers to solve the problems

1' at 0.05 level= 9.49

Table 159 indicates that the calculated value of f was found to be 63.1 which

was greater than the table value at 0.05 level of significance' It indicates that the

responses of teachers and headmasters of elementary schools showed a significant

agreement. Hence, it showed a strong agreement between teachers and headmasters

on the statement that head of their educational institution facilitated the teachers to

solve the problems during the teaching of integrated curricula.

Table 160: Curricula of Social Studies of class Mulab'assla / WII class is
according to mental level of students at elementary stage

Category
Frequency SA A UD DA SDA

Total t

(u

(l)
F

Observed
Percentaqe

368
7t.8%

29
5.6%

20
3.9o/o

49
95%

46
8.9%

512
100%

63.1 +
Expected

345.9 25.9 44.1 49.5 46.4

(l)

(l
Eq,

EL(l
q)

Observed
Percentage

86
53.7%

5

3.1%
38

23.7%
16

r0%
l5

9.3%
160

r00%

Expected 108.0 8.0 13.8 15.4 14.5

Category Frequency SA A UD DA SDA Total t
I
o
(-)

o)
F

Observed

Percentage
363

70.89%
JI

'7.22%
3i

6.05%
59

1t.52%
22

4.29%
512

100%
t 3.9+

Expected 342.85 47.23 35.04 60.19 26.66

6)

6l

Observed

Perbentage
87

54.37%
25

t5.62%
l5

9.37%
20

t25%
l3

8.12%
r60

100%

Expected r07.t4 14.76 10.95 18.80 8.33
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tSignificant df-4 f at 0.05 level= 9.49

Table 160 reveals that the calculated value of f was found to be I 3 90 which was

greaterthanthetablevalueat0.05levelofsignificance'Itindicatesthattheresponsesof

teachersandheadmastersofelementaryschoolsshowedasigrrificantagreement.Hence,

it showed a strong agreement between teachers and headmasters on the statement that the

curricula of social studies subjects of class VIII th were according to mental level of

students at elementary stage.

'r\|e161:CurriculaofGeleralscienceofclr':slrf'lawtsstaNlTlisaccordingto
rnental level of students at elementary stage

Significant dF4 f at 0'05 level= 9'49

Table 161 reflects that the calculated value oft' was found to be l4'0 which was

greaterthanthetablevalueat0'o5levelofsignificance.Itindicatesthattheresponsesof

teachers and headmasters of elementary schools showed a significant agreement Hence'

it showed a strong agreement between teachers and headmasters on the statement that the

cuniculaofGeneralsciencesubjectsofclassVlllthwasaccordingtomentallevelofthe

students at elementary stage.

T,ID DA SDA Total t
Category FrequencY SA A

t-
c)

(ll
o
F

Observed
Percentage

340
66.4%

37
7.2%

31

6.0%
65

12.6Yo

39
7 .60/o

5t2
100%

14.0*Expected
33t.42 38.85 41.90 61.'7 | 38.09

o

e.AE
6o

Observed
Percentage

95
59.3o/o

l4
8.7 5o/o

24
15%

16

t0%
ll

6.8%

160

100%

Expected

103.57 12.14 13.09 19.28 r r.90
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Table 162 Availability of audiovisual facilities

Category SA A UD DA SDA Total

I
o
I
cloF

Responses
397 46 24 29 l6 5t2

Percentage
77.53% 8.98% 4.680 5.66% 3.12% 100%

!-
a)

d

€
0)

Responses
98 12 26 11 13 160

Percentage
61 .2o/o 7 .5o/o 16.20k 6.9Yo 8.1o/o

100%

Responses of Teachers and

ESA

AA

EUD

trDA

E SDA

:
660

32,
Soc eao

;E30
A-

Table 162 shows that majority of the teachers (77.5%) and headmasters (61.2%)

of elementary schools strongly ageed with the statement that audiovisual facilities were

available for the teaching of integrated cunicula in their educational institutions.
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Category Frequency SA A IID DA SDA Total

q)

C'
6loF

Responses 411 48 20 20 13 5t2

Percentage
80.27%o 9.37o/o 3s0% 390% 2.530h

100%

q)

6l

t)

Responses

96 17 23 14 10

r60

Percentage
60% 10.6% 14.3% 8.1% 6.2%

l00o/o

Table 163: Usage of audiovisual facilities

Table 153 indicates that teachers (80%) and headmasters (60%) of elementary

schools strongly a$eed with the statement that audiovisual facilities were used for the

teaching of integrated cunicula in their educational institutions.

Responses ol Teachers and Headmasters

regardirg Usage of audiovisual facilities
90

m

70

3:s0
Ea,
eEo
t2o

10

0

Teachers Headmasters
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Category Frequency SA A IJD DA SDA Total

ti
(!)

q)

F

Responses
44 43 t20 44 261 5t2

Percentage 85% 8.3% 23.4o/o 8.5% 50.9o/o 100%

o
c0

,rl

;,i

Responses

21 18 34 20 67 160

Percentage t3.t% rt.2% 21.2% 12.5% 41.8% 100%

Table 164: Availabitity of library facilities

The tabte 154 shows that Teachers (50.9%) and Headmasters (41 8%) of

elementary schools disagreed that library facilities were not available for the teaching of

integrated curricula in their educational institutions.

Responses of Teachers and

Headma$ers regarding

Availability of library facilities

.g oJU

3;
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Category Frequency SA A UD DA SDA Total

t
6iq)
t-.

Responses 37 29 43 105 298 512

Percentage 7.2% 5.6% 8.3% 20.5% 58.2% 100%

L
q)

E

6l
6)

Responses 20 t6 30 23 ?t
160

Percentage
125% 10% t8.7% 14.3% 44.3%. 100%

Table 165: Usage of library facilities

The table 165 reflects that majority of the teachers (58.6%) and headmastets

(78.8%) of elementary schools disagreed with the statement that library facilities were

used for the teaching of integrated curricula in their educational institutions.

Responses of Teachers and

llE-admasters regardlng tbages o,
lU 

---i_=1--

go

A

60

50

40

30

m

'10

0
Teachers lbadmasters
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Category Frequency SA A I'D DA SDA Total

trq)

dq)

t-.

Responses 413 46 24 16 t3 5t2

Percentage 80.66% 8.98% 4.68% 3.12Y. 2.53o/o r00%

(l)

(!l
Eul
(l)

i,i

Responses
87 l6 )1 16 t4 160

Percentage
54.37% t0% t6.87% 10% 8.75% t00%

Table 166: Availabitity of laboratory facilities

Table 166 reveals that majority teachers (88.5%) and headmasters (64.3%) of

elementary schools agreed with the statement that laboratory facilities were available for

the teaching of integrated curricula in their educational institutions'

Respnses of Teachen and f,eadmasten

ahut the Auihbility ofUbrary facilities

90

80

70

o obu

I s:o
i-m

10

0

tsA i

iue

,rtD i
l

inM
ir son il_l

Teachets HeadnaSers
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Table 167: Uses of laboratory facilities

ksprser ofTercicn rnd E€rdmast€n rhut

hadm&ters

Tabte 167 depicts that majority teachers (86.5%) and headmaster (718%) of

elementary schools agreed that laboratory facilities were used for the teaching of

integrated curricula in their educational institutions.

s
80

70

:p
3p
z4
i20

10

0

Category Frequency SA A UD DA SDA Total

(u

6t
a)F

Responses 408 46 24 l9 l5 512

Percentage 79.680/o 8.98% 4.68% 3.71% 2.92% 100%

6'

6l
ii
c.i
c)

Responses 94 20 l6 t4 t6 160

5?".75% 125% t0% 8.75% 1C,% 100%
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Part Five

4.6 Interviews with Administrators and curriculum Experts of Modaris and

Elementary Schools

To make the study more useful the researcher visited the offrces of Mohtamim,

curriculum experts and headmasters of elementary schools to discuss key issues for

integration of curricula of Madrassa education and Mainstream system at elementary

level in Pakistan. All interviews began with structured protocol and progressed to opgn-

-',Ced questions, usually asking responde.lts what else they thought about the

integration of curricula of Madrassa and mainstream systems of education at

elementary tevel in Pakistan. Since the interview yielded qualitative data, differ'ent

themes were identified which are analyzed as under:

Integration of both the systems: Fourteen headmasters of elementary schools'

ten curriculum experts and eleven Mohtamim of Madaris were in favour of integration of

both the systems. They predicted that aims, objectives, contents and methods ofteaching,

as promoted in tlte Quran and lhe Sunnah, had not been successfully translated into the

educational system of Pakistan. They quoted the example of Bangladesh, where Aalia

Madrassa and Quami Madaris were running under the same system of education. These

two systems were integrated with different linkages. The graduates of the Madaris had

Iimited understanding of modem world and they could play their useful role in the

modem societal. similarly, some heads gave the examples of some Muslim countries lran

Iike Egypt and Saudi Arabia where only single inte$ated system of education was

running in which all elements of education were included in the light of Islamic values
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and principles. These elements were coordinated and organized in such a way that they

became a unit for the acquisition of Islamic aims of education. These aims and objectives

were reflected not only in the sytlabi of Islamic studies but also in all other disciplines.

so it was the need of the hour that objectives of both the systems might be integrated.

Then contents might be structured in such a way that Islamic aims of education could be

achieved. However, nine religious scholars had negative opinions. They were not in

favour of integration of cunicula, They suggested that the present structure of Madaris

.i;..1-,1\ 1 1-11":.1.,71r,r1 ,,t il, '.1. il..,,r auic,.rily an{ it. 1,..r. .,r'.ri,.i-rcc is tr.,t'.,',iilpered with.

Revision of Curricula: Thirteen Mohtamim, eleven religious scholars, fifteen

headmasters and ten curriculum.experts viewed that Islamic concept, cultural values and

moral ideas might be introduced in the integrated curricula for harmonization of society,

but they can understand the intellectual, physical and material demand of the society. [t

may be beneficial equally for the students of both the systems. The respondents ofboth the

systems viewed that integrated curricula might provide chances for all students to study the

modem and traditional knowledge according to rapidly changing in post modern era with

Islamic ideology and balanced personality can be developed. Therefore, integated

curricula might be revised in Islamic perspective to bring harmony in the students of both

the systems to cope with theological and modern society.

Equal Qualification: During the interviews, thirteen cuniculum experts pointed

out that the teachers of both the systems had sepamte academic qualification. The

teache$ of Madarr.r needed to enhance their academic and professional qualification to
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maintainSameeducationalefficacytoteachintegratedcurricula.However,nine

Mohtamim of Madaris hetd the opinion that that Arabic teachers were teaching in

mainstreamSystemofeducationwiththesamequalificationi.e.Shahadat.ul-Alimiya.

They got this type of degree from the recognized Madrassa board/ Wafaq' They can

teach the Social Studies and General Science in both the set-ups'

Teacher Training: Fourteen Mohtamim' twelve religious scholars' sixteen

!--rr! -.-riis "hd :tP::n -".1ir"'l';;'r -1'r ,1i5 r-'l' ' 4 '""t |ii-:''t ii-'':'e 
"'as 

no concept of

induction training at the time of aPpointment fot Moallamin to provide orientation

regarding integrated curricula' Moallamin of Madaris did not have any in-service

training courses. Moreover, there were no refresher courses arranged for the Moallamin

of Madaris during the service' Therefo re, the Moallamin of Madaris did not follow

modem teaching methods due to non availability of A V aids and innovative

technologies. There was lack of resources and non availability of innovative

technologies for the teaching ofintegrated cuni culain the Madaris'

Lack of facilities for teachers: Eleven Mohtamirz and fourteen religious

scholars pointed out that the teachers of Madaris having no job security' proper pay

package and any sorts of compensation' They also mentioned the burden of healthy'

tengthy and over loaded curricula of Madaris along with integrated cunicula of

Mainstream system of education' Only five heads of Madaris were in favour of this

integration due to benefits and compensation: those were being paid to the teachers of
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mainstream system of education. According to their opinion, because of the integration,

the teachers of Madaris might also enjoy all these benefits.

Provision of Physical facilities for Institutions: sixteen headmasters and fifteen

curriculum experts described that elementary schools of mainstream system of education

had better physical facilities: necessary audio visual aids, laboratory facilities but lacking in

Madaris. Similarly, the use of these aids was also neglected in Madaris. Both the heads of

Madaris and Elementary schools thought that the outcomes of integration of curricula

:. ';i,t prc'r: fruitful.

Evaluation system: Ten Mohlamim, thirteen religious scholars, sixteen

headmasters and fourteen curriculum expe(s viewed that the teachers may be trained to

solve their problems by themselves during assimilation and scoring of papers. They

suggested modiling the system of evaluation to meet the challenges of twenty first

century.

Part Six

4.7 DOCT]MENT ANALSIS OF SOCIAL STUDY AND GENERAL

SCIENCE

Relevant information was obtained through the study of documents of the study

and it served many purposes. The cuniculum documents were the basic sources of

information of educational activities. These documents Provide the evidence of subject.

The Social Studies and General Science curricula designed by the Ministry of Education

and the Textbook Boards. Social Studies and General Science for elementary classes

were published by the provincial Textbook Board, March 2010. It lacks the verity of
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examples and lack of breadth' Pedagogical problems also existed in the curricula of both

the subjects.

4.7.1 Social Studies

Social Study is a basic subject that draws its content primarily from history' the

social science. It is an elementary school subject' to make the children understand and

comprehend values that were quintessential for the well being of the individual' the

society and the country' The Social Studies curriculum could play a large part in helping

rhe students to become more aware of their cultural bi:ckgrcund Tl-rc entire educational

curricula contribute the responsibilities for citizenship education' but social studies had

historically occupied a unique role in contributing that process (Jarho' 1986)' Social

Studies is a systemic study of human behaviour' the creation of knowledge and the

refinement of the existing one in the social' economics and cultural context of human

being. It has its primary objectives of development of the leamers who possess the

attitudes, understanding and ability to critically examine effectively apply the information

andskillcreatedandusedinsocialsciences'TheSocialstudiescurriculumplannedfor

any community, society at any level, emphasizes the understanding of it growth in social

relationship and ofpersonal social problems of the individual (Jarho' 1986)'

4.7.1.1 General Aims and Objectives of Social Studies

The general aims and objectives with reference to Social Studies can be framed such as;

1) The devetopment of effective ways of thinking'

-i
I
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2) The development of increased sensitivity of social problems and issues of

Pakistan.

3) The inculcation of social rather selfish attitude towards different people and

communities in Pakistan.

4) The development of appreciation of literature' Art and music of the different

regions of Pakistan.

5) The increased personal-social adjustment into the rapidly changing conditions of

tife of Pakistan society (Govr,ln,ent cf iirl<i-:i':n, I996)'

4.7.1.2 Specific Objectives of Social Studies

The Social Studies was introduced as a compulsory subject in 1960 The

purpose of the curricula of Sociat Studies was to promote the knowledge about the

country and the world around him, significance of nation building problems

(Govemment of Pakistan, 1996). A wide variety of objectives of Social Studies had

been framed which was hoped to reflect the true spirit of the course. According to the

above source, the objectives ofthe Social Study may be described as under:

l) The Social Studies woutd help leamers to come to an awareness of them' to

classiff and examine their values and to establish a sense of self identify as a true

Pakistani.

2) lt would provide leamers with an understanding of the past events of Pakistan

movement and of their roles.

3) It would promote leamers a concern for the development of an understanding and

acceptance ofothers in different regions of this country'
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4) It would provide leamers knowledge ofhuman systems in the areas ofeconomics,

goYemment and culture of Pakistan.

5) It would provide leamers with the skill necessary to carryout independent

investigation of problems and to react critically to the solution posed by others.

6) It would provide leamers with an awareness of possible features and the roles

they might play in shaping those features.

7) It woutd provide leamers with an appreciation of people's efforts improve human

r,--',-,,iitic,rs, tl.ircugh crcr-ti re :..:},iesiicn and plcblc';rs scl:ing'

8) It would provide atmosphere to leam with an understanding of decision making

process involved in human interaction and with skill necessary to become

effective decision maker.

9)Itwouldprovideleamerswiththeabilitytoutilizebothcooperativeand

competence circumstances for the achievement of goals'

10) It would provide leamers with sensitivity towards their own potential and their

fellow human beings (Elbis, 2007).

4.7.1.3 General Objectives of Social Studies at Elementary Level (VI-VIII)

According to the implementation strategy of National Educational Policy (1979)

highest priority was assigned to the revision of curricula with a view of reorganize the

entire content around Islamic thought, giving education an ideological orientation so that

Islamic ideology Permeates the thinking of younger generation and help them with

necessary conviction and ability of refashion society according to Islamic tenets

(Govemment of Pakistan, 1979). The recommendations of "subject Expert Committee"
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were placed before the 'National Committees' constituted separately for each subject.

The objectives framed by the National committee (1979) for the teaching of social

Studies at elementary level were stated below:

1) Cognitive

To enable the students to acquire

a. Knowledge ofthe ideology ofPakistan

'y. ,t;^,-;.,\.t-r f lhe Zt:., ' ,' -.i-,.''...,na,nd.:tri.,li;l-r: ,',,tof Ccrt.-tiy.

c. Knowledge oflslamic code ofpersonal and social life'

d. Knowledge ofthe contribution ofprovincial leaders'

2) Affective

To enable the students to develoP

a. Attitude to respect Islamic way of life.

b. Appreciation of the Movements for freedom'

c. Appreciation for the pride in our cultural heritage'

d. Appreciation for the reliabte sources of information'

3) Psycho Motor

a. To enable the students to undertake activities to promote Islamic Values'

b. To enable the students to develop skill for organizing ideas and statements.

c. To enable the students to acquire ability to solve problems'

d. To enable the students to undertake activities for preserving our private and public

property (Government of Pakistan' 1979).
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4.7.2General Science

The curriculum of General science is fundamental to science education, which

provides a systematic approach to the students learning in Science in a well defined and

organized framework. Therefore, the curriculum of General Science is to act as a

foundation document for achieving the goals of developing scientific knowledge in a

systematic way for all the students of elementary level'

The study of General Science is based on scientific method' An explanation is

ba.-;d cn ot-,servations, ;.nd can be usqd'L) 1i1ak" lj:itliclic;is, tl-le theory remains as current

theory until a new experimental fact contradicts (Lee, 1992) Then theory is modified' or

changed to a new theory that fits the facts until a new fact disproves the theory and so on

(GovtofPakistan,200g).Theelementaryscienceeducationprovidesfortheindividual

$owth of students. Gifted students are quick to learn, read easily and rapidly' and

remember concepts longer and with sharper detail than average students They have a

longer attention span, greater power of concentration, and are more persistent in working

with problems that confront them (Govt. ofPakistan, 2009)'

4.7 .2.1 Geaeral Aims and Objectives of General Science

TheobjectivesofGeneralsciencemayhelpthestudentstogrowtheirScientific

knowledge because objectives are vital to science subject' They serve as a guide to decide

which leaming activities may be used for effective leaming (Govt of Pakistan,2009). The

general aims and objectives ofGeneral Science at elementary level are given below:

1) To achieve a broad and genuine appreciation and understanding of

different asPects of science.
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2) To Promote scientific literacy among the masses'

3) To prepare the younger generation for careers in modern science and high

technology so as to catch up with the developed nations ofthe world'

4) To develop the scientific, technological and vocationat manpower for the

rapid socioeconomic development of the country'

5) To develop the scientific approach in the young pupils' so that they

acquire knowledge gained, towards a solution of social problem'

6) To provide the opportunity to an individual to deterraine his interests and

aPtitudes in science Problems'

7) To bring back the glory, prestige and honour of the past to the Muslim

Ummah by rapid development and unprecedented progress in science and

technologY.

8) To encourage the young generation to adopt careers in scientific and

technological research (Govt' of Pakistan, 2009)'

4.7.2.2 Specific objectives of General Science

FollowingaimsandobjectiveshavebeenmentionedofGeneralScienceatelementary

Ievel:

1-Enquiring and investigating

Knowledge is acquired through a verity ofactivities and experiences. Teaching of science

at elementary should helPs to

1) Devetop an ability to recognize, define and analyze a problem'
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2) Take accurate measurements, observe carefully and record observations'

3) Design and carry out single investigations to verify information'

4) Draw conclusion and make inferences (Govt' of Pakistan, 2009)'

2- Understanding and Apptying Scientific knowledge

Understanding of scientific knowledge, principles and processes helps children to apPly

this knowledge to solve their everyday problems' Thus, they become active and

responsible citizens. Science education at elementary Ievel aims to develop

i) ''rtowledge ali,i ln'-'t.r:t,:itil,t'J lli ljasic co'it'l)ts, p':'.;iples and processes of

science.

2)Applicationofscientificknowtedgeinfamitiarandunfamiliarsituationandin

daily life including those of personal, social of environment nature

3) Ability to utilize simple technologies

4)Understandingofthepersonal,social(bothbenefitsanddrawbacks)and

environmental implication of science

5) Understanding of the economic and technological application of science'

(Govt. of Pakistan, 2009).

3-Communication of scientifi c knowledge

Leaming of science should focus on developing communication skills in children

so that they can report scientific information in simple but clear and accurate verbal or in

wriften form elementary level students should be able to:

l) Discuss ideas and present arguments

2) Report observations and finding verbally or in written form oftable

3) Explain event oftheir daily life (Govt. of Pakistan, 2009).

287



4-Developing Scientifi c Attitude

Activities and leaming experiences in science should also lead to the development of

scientific attitude in children. Teaching of elementary science should develop:

l) An attitude ofcuriosity, interest and enjoyment in science

2) The habits of critical thinking and to draw inferences from observation

3) Behaviour of scientifically literate citizen

4) Appreciation that Allah is the creator and sustainer ofthis universe

5) A ccrnr,ritinent to l€aming :r:d woikirlq il:r-l'. . '.,-,,, as rvell as working

effectively with others

6) A tolerance for other scientific opinions. (Govt. ofPakistan, 2009)

4.7.3 Analysis of Social Studies and Gen€r8l Science

In this study, document analysis provided basic information of Social Studies and

General Science. Researcher looked critically into both the books of Social Studies and

General Science about the existing practices and procedures of the Textbook Boards

about the development, review and approval of textbooks. This was based on intemal

criticism and extemal criticism.

4.7.3.1 Internal Analysis

A curriculum normally focuses on four areas: aims and objectives, content,

methodology and evaluation. The curriculum documents of Social Studies and General

science were generally structured around these principles but these appeared to be a poor

understanding of their meaning. The inferences drawn from content analysis of Social

Studies and General Science books are as under:
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The content analysis of social studies clearly indicates: first, the selection of

material in the textbooks presents Islam not simply as a belief system but a political

ideology that must be accepted by all citizens' Second, the main objective of the Social

Srudies textbooks is to indoctrinate children for a romanticized Islamic state as

conceptualized by Islamic theocrats. Third, although the vocabulary in the textbooks

und"rr"or., Islamic virtues, such as piety, obedience, and submission' was mentioned

about critical thinking, civic participation, or democratic values of freedom of speech'

'...',i'.t, ), ' .).c:t- 
i',t,', lh :l ,li''''.'--;ty. Fcur.il, '' I' '.'''-: llts offer a biased treatment

of non-Muslim citizens in Pakistan. The textbook undertaken shown that the book

narrowly focused on the Mustim community and the account were one-sided' Pakistani

nationalism rvas repeatedly defined in a manner that excluded non-Muslim Pakistani. The

booksonSocialStudiessystematicallymisrepresentedeventsthathappenedthroughout

the Pakistan,s history, including those which were within living memory of many people.

The Science curriculum is fundamental to the science education, which can

provide a systematic approach to the student's learning in science in a well defined and

organized framework. General Science curriculum was to act as a foundation document

for achieving the goal of developing scientific literacy in a systematic ways for all

students, which addressed the basic scientific fields of study life, physical, earth and

space science. General Science of class vIII offered a wide range of learning activities

for children thus makes it possible for school to provide for the varied abilities, interests

and needs that had. These activities went hyond the classroom because they provided

students with understandings that they could not obtain through instruction in the class
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room. This process of science provides children an opportunity to think critically and

creatively. This type of knowledge was acquired through verities of activities and

experiences.

4.7.3.2 Erternal Analysis

curricula of Social Studies and General Science of elementary level were a

national curriculum and were followed tkoughout the country. It was a centralized

curriculum throughout in Pakistan. Whosoever wanted to develop textbooks for

^ .',cri,:,.ierrt and private schools aiiili.,ii;d with public ei.rrniiiation bodies of Pakistan

had to follow the national curriculum. The Textbook Boards and the private publishers

developed textbooks following the guidelines given in the intact national curriculum.

Some of the guidelines specifically given by the cuniculum wing for the textbook

writers were as under: (1) The language should be simple, clear and logical. (2) The time

limit for the course completion should be considered. (3) The book should be student

centered. (4) Avoid unnecessary details while developing the material. (5) The sequential

development of topics as suggested in the curriculum should be kept in mind' (6) The

activities and guidelines for teachers should be given at proper places. (7) There should

be glossary at the end of the textbook to ctarify the key terms (Govemment. of Pakistan,

2002).

4.8 DISCUSSION

Pakistan is an Islamic state and Islamic ideology is the key concePt in the

educational system. Madaris and schools are such institutions that cultivate proper values,

attitudes and beliefs in leamers. Different tools were used for this purpose. Among them,
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one of the tools was curriculum. Through curriculum these institutions achieved their

educational objectives.

Madaris are imparting the Islamic concePt of education in all over the world.

Madrassa system of education and its reforms according to challenges of modern era was

a buming issue in all over the Muslim world. The merits and demerits of this system were

also being discussed in public forums ofPakistan. There were two government sponsored

: - :: :-, l.(r!^ris; ^': in 19'52 -rd the otl-,cr in 1)'l9 Both the reports present

govemmental attemPts to control lhe Madaris by recommending reform in their

organization and curriculum in order to bring them in conjunction with the mainstream

education. J. D. Kraan's monograph, "Religious Education in Islam" provides a succinct

introduction of Madrassa education in Pakistan. Jamal Malik's "colonialization of

Islam,, was major contribution towards understanding the Madaris in relation to post-

colonial state of Pakistan (2005).

AstudysponsoredbytheWorldBankandpublishedin2005,usingthepublished

data, deals only with the enrolment issue in Pakistan i Madaris. The report asserts that

Madaris were enrolling only less than one percent of all enrolment in Pakistan, a claim

rejected by the ICG Report (2007). An excellent ethnographic study was conducted by

Masooda Bano. she argued in is place "a Madrassa, even today, was primarily a social

entity with a specific socio-economic role." A recently published book on Madaris edited

by Robert Hefner and Muhammad Qasim Zaman examines the varieties of modern

Muslim education and their implications for national and global (Zaman 
' 

2009) '
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AnintegratedsyslemofMadrassaandmainstreameducationsystemwasbeing

demanded to implement in the Islamic Republic of Pakistan. Mainstream system of

education had been regarded as the system for the secular or modem subjects. Madaris

were such educational institutions in which all elements of educational system were

arranged in the light of Islamic principles. On the other hand, the institutions of integrated

curricula were increasing day by day in various profiles. In these circumstances there was

:r ,r;1,r i,t.d cf siudy to ;2.:;.rine the ii.i;gi.tld clr, icula of Madaris and mainstream

education system with respect to objectives, contents, teaching methodology, teacher

training and evaluation of these two systems of education. The present study was

designed to analyze the possibilities of integration of curricula of Madrassa and

mainstream system ofeducation at elementary level in Pakistan.

The results of this study show that different efforts were made for the integration

ofcurricula of Madrassa and mainstream system ofeducation at Government and private

levels. These efforts showed in the educational policies and plans of the country. These

educational policies and plan documents sufficiently reflect this commitment. However,

the aims, objectives, contents and method ofeducation, as promoted in the Quran and the

Sunnah, have not been successfully translated into the educational system of Pakistan.

Therefore, integated curricula might be revised in Islamic perspective to bring harmony

in the students of both the systems to cope with theological and modem society. It might

enable them to be aware of the modern and traditional learning for better performance of

a balanced personality in future. As it was cleared in Third Five Year Plan (1965-70);
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curricula integration needed to 'bring the country's spiritual and cultural heritage into

harmony with the contemporary world'. Seven education policies in over the sixty years

were announced in the country. During these sixty years, policy makers always felt that

the state did not have the resources to do according to their recommendations. In the

absence ofpopular financial support the sharif commission (1959) Report failed terribly.

This Report established the role of religious education as 'humanizing' (Ministry of

Education, 1959). The Report recommended that Islamic education may be made

^::,rpul:;iy for l/r:r;lii,i s|uC'-,,ts at thc L::ic l';":l .,f c-ducation, thus laying the

groundwork for introducing the subject in formal education. Bhutto announced

nationalization education policy. It was announced that education rvould be free and

universal up to class X for atl children. This policy acknowledged the rcle of Makoteb

and Madaris in providing education. The National Education Policy of 1979 reasserted

the role of mosque schools. It advocated the need for understanding Arabic as a language,

to make the meaning of the Quran accessible to the educated masses (Govt., 1979). The

National Education Policy of 1992, with a separate chapter on "Religious and Moral

Education,,, clearly indicated the emphasis on Islamic education and the significance

attributed to it in imparting moral values (Govt., 1992). National Education Policy

'IQRA' 1998-2010 clearly indicates an image of Islamic ideology. This policy also

focused on the need for integration of the Modaris (religious schools) and mainstream

schools. This was an important step that a sepiuate Board might be established to

integrate all willing institutions into the mainstream public education system. Incentives

of financial resources, printing of textbooks, training of teachers, opportunity for higher
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education,equivalenceofde$ees,andfacilitiesandconcessionstostudents,etc.,were

offered to the affiliated institutions'

Theresultsofthisstudyshowedthataudiovisual,andlaboratoriesfacilitieswere

comparativelybetterinmainsEeameducationalinstitutionsthanMadaris'So'practical

workwasneglectedduringtheteachingofintegratedcurriculaalMadarisbecauseshortage

ofscientificequipmentintheseeducationalinstitutions.Akhtal(2000)describedthat

, . i;ortr.:.c rl,,ring the tear-hing. Iqbal (1996) declared

that curricula stressed theoretical rather than practical courses. This study indicated that the

usageoflibrariesfacilitieswerecomparativelybetterinMadaristhaninmainstream

schools at elementary level'

Thesocio.economicconditionsofPakistandemandmorecompetitiveandskilled

teachers were needed. This showed the clear fact that qualified teachers was possessed

byschoolslhanMadaris.Thereasonwasthatmajorityoftheteachersofelementary

schools were trained and they knew to use ofaudio visual facilities for teaching. Anees

(2005) also supPorts the above findings' Similarly, the pre-sewice teachers training of

Madaris needed to enhance their academic and professional qualification to maintain

sameeducationalefficacytoteachintegratedcunicula.Theteacherswerenotproperly

trained in evaluation and testing techniques (Tables, 4 16-4'20) lsani and Virk (2004)

arguedthatduetolackoftrainingfacilitiesforteacherstraining,theirprofessional

competencies and training was alarmingly tow' Shirazi (2004) reported the same result

The elementary teachers were not trained in designing teaching aids. Aness (2005) did
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not support that the pre-service teachers training focused on modem instructional

strategies.

The study also pointed out that there was no concept of induction training at

the time of appointment for Moallamin to teach integrated curricula' Moallamin of

Madaris did not have any in-service training courses' Moreover' there were no

refreshers courses alrangeA fo, th" Moallamin of Madaris during the service'

Therefore, lhe Moallamin of Madaris did not follow modern teaching methods' For this

Dr.rrpose, training for using modem educational technology was essentially needed for

the teachers of Madaris. Regarding in-service teacher training' it was found that in-

seryice teacher training was provided by professional trainers for the improvement of

teaching skills. So, professional and in-service training courses updated the knowledge

and competencies of teachers (Ramzan, 2002)' Bentely (2001) stated that training

changes the aptirude ofteachers. There was no pre-service teacher kaining programme

for the Moallamin of Madaris. So, Moallamin were inexperienced as compared to the

teachers of mainstream system of education (Tables, 45 to 48)' There were no such

seriouseffortsmadeforcurriculaintegrationbytheGovemmentofPakistan.Similarly

no such specific amount was allocated for the welfare of Madaris in the last sixty years

inanyannualbudget.TherewaslackofGovemment'sinterest;financialmattersand

social status were the main hindrance in the integration ofcurricula ofboth the systems

of education (Tables, 62 to 67). Moreover, curricula were not revised and up-dated

accordingtothelslamicideology.PhysicalfacilitieswerenotprovidedloMadoris.

Rehman (1984) revealed the problems of education in Pakistan as' Iack of funds' lack
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ofpolicy makers and teachers, ineffective system ofevaluation: aims and objectives are

not described in clear and inadequate laboratories'

other difficulties those were identified in this study: the lack of Govt's

interest, financial matter, lack of trained and skillful teachers, Social status and rigidity.

Particularly lack of funds for education remained the major problem from the creation

of Pakistan. Financiat constraints and the reluctance of Government of Pakistan to

l-i1?tce ?1,.\1't tlle r'.ttrricula int'lgr"tion of Madrassa ind l'lainstream systems of

education had been a great dilemma of this country as less than 2% ofGDP budget was

allocated for education. It was recommended in the study that more funds may be

earmarked for elementary education especially for integration of curricula of both the

systems. Share of elementary education may be increased by increasing total allocation

for education from 2.7o/o to 4% of GDP by the year 2012'
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not described in clear and inadequate laboratories'
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CEAPIER5

SUMMARY, FINDINGST CONCLUSIONS AD RECOMMENDATIONS

5.TSUMMARY

The elementary level is tbe fir$ ladd€r of Paki$ani educational system- The

curicula for elemeffiry level a€ very signifi€ant as it lays tbe formddion for the

stseqfuent levels- By this $age uDiveNal titmcy cm $g alttained within commrnity and

talents of gifted. children may be idemified- At present, dEr$ all the Muslim couDties

have two syg,ems of educafioq (traditional Islamic system of education) Ma&asso system

of edrrcation md modern system of edrcafun (secula sysem of educaion). ft is generally

b€ld rh"r tbe ga(tjates of ltr)s€, Mdqis have limited uder*an<ting of modem world and

their life is restricted to mosques md trladris-

some philanrhropiss have ever been aqfring and cbaonalising their efforts to

establish tbe hlegrded itrst'mnioos by combining tkir crrricuhrm- As ditrerent atfl-mFts

seemed to be mede to weld together these two sySems of eftrcation by integrating the

"*dgulasothattwosy$emscouldinieractwithdiffercotlinkages'Brrtthegapsandflaws

of integrdioo of curricula have not been fill€d The aim of this Sdy was to find oltr the

possibilities of curricula infegration of both lb6 systetms at elemeotary tevel which might

finfi[ tbe of religious e&rcation as well as mrinsk€arn sy$em of education-

Tbe mdor objectives of the sunly \r,Ere its ud€r- (D To review the efforts made for

irtegration of curricula of Madro'is anrl meins(r€am schools in Pakisan (2) To srdy the
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trfircandpdB€rnofintegrationofcrEriculaatel€m€ffiylevelhPakism.(3)Toidentis

tbe frc,tors influeming he process of integration of curricula at ele,mentary level of both the

sy$emsiDPakista[.(4)Toexplore6epospecrsofimegraionofcrrnicrrlaforboththe

syst€ms at el€,m€ntary level.

The estimated number of Deeni Madhni and rnaillstredn elementary schools in

the four govinces of Paki$an was I 1006 and 13251 respectively @MIS, 2007)' All the

l7^. .-1s ',^ 4tzr:hers vrcrl:ir'' lj7 i|:')n: i'r i-4 r- ^i' -! ^^'11 
'lemqnrns'y 

3"hTls in Paki$an

wereinclrdedaspopulationoftb€study.Sampleofthe$rrdyconsistof1664withthe

brcakupof1600forquestionnairesand64forinterviewrDetaileddescriptionof

sample is given as under.

Statified random sampling techdque was adopted to select the sample for

questionnaires. Sample of tbe *udy consi*ed of 1600 respondens with a breakup ot

160Mohtanim(beadsofMadfris),l6oHeadmasersofElementaryschools'640

Moollomin(teacbersofMadoris,laod640teachersofElementaryschools.Tberewere

105 districts h all the four provinces of Pakiscaq Pudab' Sindh' Balochism aDd KPIC

Sixteendisicts(157o)oftotalpoprlatiotr\^,er€selectedrandomlyforselectingsample

from all the forr provinces of Pfistan' From Prmjab province' six districG werc

selected and forn from sindh aad KP provinces while two disricts were selected from

BalocnistatrurhichwasfollowedbytheselectionofloMadcisandl0elemcntary

schools &on each districr From each sample educational insitution, an arlministrator

of the edr:cational institr*ion and forn teach€rs teaching at elcxm€ntfiy level were
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raDdmly sel€cted as sampl€. Tbe samph for imer,riews cosis of 64 with sc treak q

of 32 gakeholrbrs from each #em of Mfuis and mairseam sy$em of education

was selected by random sampting tec,hnique fc conducting their struc,trred interview-

Fq tbe collection of dda two qrEiomaires with five poine rating scale werc us€d

to elicit fte opinions of arlminisrrrors ad teachers- one que$immke wlas fu the teaclers

of 
^,?fub 

and Elementary. schools while the otkr questiomafu€ was for Heads of

LIdois (Itbhtonin) md elemdry schoots. auessomlail€s for teacbers and Heads of

i. ,,,,:,:rl ii*iEtsions ernsised of 40 itsms. Qrc-*iolr.airt"' -'''rere reviewod pilot tested

andvalid*edtomaketbemautherrricadclEdiblen€as[ingiDfiIm€nts"Theintemal

reliability of the qrresionraires was evaluated by rylit-half method. Religious scholars,

Motttonim of Mdsis, Headmasers of elememry schools ad cunfuulum erclrts were

setectedbyrandomsamplingtechniqu€forcoodrrtingtb€irsuctr€dinterview.The

collected .l"ta was tabulated ana processa bv using chi-squae te$ for Hmogeoeity of

proporti{ros ard p€rc€ntag,e me*hod- On the bases sf findmgs' Conclusions were drawn and

recommenddions were made in the perspeaive of the aata

5.2FINDINGS

The major findings of this srdy were as follows:

1) Tbe document aDal)4ns trac€d that different efforts were made for the inlegration of

Madhassa aDd meinstsEsn sy$cm of educdion ftough covt ed pdYde sd.Es qfiich

re as tmd€r:

I Efforts made for integration a individral level'
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ii. Etrorts ma& for at iDstituti@al le'tel.ln }"Idqis, tte integred

stbjects i.e. Social ordies, Scieoce, Matbematics, Engli$ aod Urdu of class

Itr b VItr were intoduced d. Eidodiya, Aoola and lthn6wassta levels of

educarion .

iii.Inthesaneway'insome[,Ifu*ithesrbjectsofMs-i-Nizoniwerc

redr€d ad the $bjects of mainsream education were integrated

iv. Similarly tbe cudcuh of bo{h systems were going on at tb sme time in

:.- .:': l,{c -\.';ris. TLoT p:n:':C "l'e :':-'-'t ' ':;l: 't' I ':f ':rlemed BISE at

secondary aod higber secondary levels ofedrration-

2) Thc fuument analysis formd tbat difer€nt efforts were made for inrcgration of curricula

of Mafuassa and main$ezm systeDs of efircation d Government md privale sectors.

These edrrcation policies ad plans documents sufrciently reflected ihis commitment.

Different atternp(s of integration of curriorla in formal sy$em of edxation w€re started

by the government m 1947 as;

i.SbfiifCommissionReportrecomoendedthatlslaEiyatwouldbea

compulsory srbject up to class YItr for Muslim srdents and modem

knowtedge woutrd tr-'mk,gfred ii bkfuit'

ii.Integrationofboththesy$emsofeducaionwasproposedinNew

MrraionPolicY 1969.

iii. Islamiyat was declared as compulsory $bject up to class X in 1972'

iv. The National E&rcation Policy of 198 re-asserted tbe role of mosque scbools

in Islfifc smisty. It advocated the need for undersadhg Arabic language'
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3)

to make tbe meaing of fu Qtoor accesdble to the Muslim children

Religious educdioD was introduced thoug! mosque and Molullai Scbools

in 1978. Integration of modern loowledge rms Eoposed it tMqis

v. A naional srvey was codwt€d in 1979 and the rcport of tbe commiuee

Crhe Hal€?ota Rast) propos€d tbe imprmvement of the ecommic

conditim of Mfub ad modernizing the'm with the aim of eventually

integraing the religious aDd the fomal e&ration se(tors

',i. l- ; -;,C for L"tg..;J,,:l ,:f curicrrle ,-.f ]!") ''is 2ad mainsttam schools

wasstessedinNatioDatElrrationPolicylgs.Irnplementationcategies

about religious edrrcation were proposed.

vii.Tb€M&ossahoject200laimedd:edr'rcating$dentsofMadoisn

main<tEatn srbjects from the primary to the secondary level and also

impartiDg taining of teacbers to interact tbem with modero knowledge'

subj€ctsi teaching methods and ardio-visual aids'

Majority of tu Mohtonin (Y.6W, Headoasers (73o/), Moallonin (88'2%0)' and

teacb€rs (8g.6W showed a sigDificaDt agresment md held opined that society can be

barnonized wfth lhe qrricuta integration of M&ossa antl mahsearn sy$em of

edrcation (Iables28,68, 108 and 108).

TheprqortiomofMoltanim(6|.2ye),Hqtnz*ers(6.P/o)r,roailonia(652yo\ad

teacbeTs (76.20/o') sow€d that there was no sipificant a8r€erD€nt in the views of

t tohtofim aDd h€adDastqs rcgardiDg s3 minimization of religious issues with the

qrricuta integrdion However, the respolrses of Moal/az in of Mdois and teachers of

4)
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el€mentary scboots showed a sipificant areement o that religious issrrc could be

minimized with the curricula integrati on of tr l&assa afr mainsream school sysem of

education (Iables 29, 69, l@ ad 139).

5) Mos of tfu Mottomin (59.3yo), Headma,sters (67.40/0), Mullanin (65.4y.) and'

teacb€rs (65.5y.) Sowed a sienfficant agr€€m€nt and made it clear tha a balmced

personality can be developed by cunicula integration of Ma&asso aDd meinstre'm

school system ofeducation (tables 30, 70, I 10 and 14O).

) )/cl,' :,.! i'?..il), ii-. .',. '; ((\%) )!:.!r ..: ',75.f/o) and teachers (78.lyo)

showed a sipificant agreem€nt and opined that equal opportunities of progress could

be available for sttrdents of Madaris and mains&e^m sy$em of education (Tables 31,

71,lll and 141).

Most of the Mohtamim (62.5%), Headmasers (65-600, Moallamin (86.7v$, nd

teachers (gzJy}, $owed a sipificant agre€.metrt aod opined that modern subjects

could be taught in the Islamic perspectives with the klp of curricula integration (tables

32,72, ll2 atd 142).

Mohtlmim (59.Y/"), Headmasters (69.90/">, Moallamin (867"), teachers (62.eyi,

showed a sigpificant ag€ement from each ofter and viewed that ore qyste'm of

educaion could btneft form the facilities of other sy$ern by curricula integration of

Mobassa arrdMa:nfram syste,ms of educatim (fables 33, 73' I 13 ad 143)-

A proportion of Molxamim (59.2y0, Headmasers (59-3V) Moallamin (59.2Yo\ ad

teachers (89.6yo) showed a sipificant agreement and opined that the graduaes of both

7)

8)

e)
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the systems could equally offer their sernices b dl walks of life (tables A,74, ll4

ad 144). The cunicuhrm experts werc also morc colfident in the statem€nt

10)Mo$ of tb Mohtantim (67.4'/0), Ileadmasers (66.9/o) Mmllonin (t5.7/o) and

laslf,tT (75.7o/o\ $owed a dgpiftant agreeEert from each other and viewed that the

narional futegrty md posperity ca be strtogtbned wift 6e help of the integral€d

cunicula (rabks 35, 75, 115 ad 145). Th€ crmiculum €xp€rts IVEIE also in favour of

the statement

1l) l.{.,jority of tt ^. .t tolrro*r,t (,'A .9V), Irc^4masters (69.3y.) l[ctllnfin (85.17o) and

teacb€rs (91.370) sho\il€d a sienific€nt agre€m€d ard viewed that there was immensity

in th€ integrated curricula of Ma&assa 31d tnain$p.arn systems of education (lables

36,76,116ardl4Q,.

12)Majority of tfu Molramim (&.y/o), Hedmasters (65.5y0 Moallamin (82'5%) a\d

teach€fs (7g.8yo), sbowed a sigEificat agesmed md favorned rh"t integration of

cunicula can be klpfi.rl for tbe spiriUat pruitcation of $udents of both the systems

(fables 37, 77, 1 17 and 147).

l3)Most of tfu, Mohtottin (50.6V) Headma.$ers (57.5yo)' Moallamin (92'2Vo) and

teachers (86.5010) showed a significant ag€€ment and opined thrt the Sdents of both

the systEms of €ducation ca equally be beEeftEd from the integrated cunicula (Iables

38, 78, I l8 and 148).

14) Mos of the Mohranim (56.2V), Headoasers 55.60/.), Moallamin (fi'7%) and

t€acbers (s6.5y"), showed a siggificant ag€€ment and revealed rhet t€achers of

Ma&asso and rnainfirz,n sy$em of educatiotr Deed€d th€ same educational efficacy to
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t€ach 6€ int€grded cunicula (fables 39,79, 119 and 149). In interviews, mo$ of

cunictlum CIqffts arld religkxts scholrs pointed orf ftat the teacbers of both tbe

sy$€ms had diffcrmt acad€,mic qualificdi@ The teach€rs of Mfuis needed to

eohame their academic quatification to maintain saoe edEational efficacy to teach the

integratd cutrdcula-

li)Iulohtonin (57.40/"'), Headmasers (71-gy"> Mmllomin (63.%) and teachers @9'6W

showed a sipifoant ag,eern€Nlt ard opid thrr 6e teach€rs af Mahossa atd

rlainst'e1m sy$e.;irs of ed:raton nerlcd :'.:: i:;9fe:sicnal training to teach the

. 
integrated flrrricula (tables ,10, 80, 120 and 150). Itr inrcrvir:wC md of ctrriculum

experts and religious scholars pohted out rhef tlhe tf,lcherc of Mdols asd backgrolrnd.

schools did rot need w of Modois and scbools De€d€d sme rEAeskr cotlls€s to

teach 6€ itrt€graled professional training because they had different academic

lQ Mo$ of the Mohtanim (55.5yo), Headmasers (72-4yo> Moallo"in (6f,'lyc') Sowed a

sipificatr agr€€.m€nt and viewed that th€ teach€rs of Ma&assa a[d maiEseam

systems of education needed same irservice tmining courses to t€ach the istegBted

curricula (IaHes al, 81, 121 aod 151). In inlerviews, majority of the cuniculum

experts and religious schoks pointed orlr rhfi tbe t€achers of both the system.s needed

same in-rrvice taining courses.

17) Moallonin (71.2W and t€acb€rs Q3.5y") $owed a sipificant aglEern€nt aDd virwd

rhff sfid€nts were satisfied with tIrc t€aching methods of teachen. However, the

teackrs of elemenky schls made it cl€a that tb shdents werc not sarisfied with

their teaching metbods. (fables 42, 82, 122 ad 152).
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l8)lvlajsity of fu lulohta fim (68le), Heafua*ers (69.9/o\ d teactrers (89.57c) stonnrd

a dpificat agreement aDd made it cl€ar th4 tb t€acb€rs complete the cunicula of

Social Stldies md Gcneral Scie,nce within 6e tEgEtd tim€. On fu olher h'n4 th€

maiuity of fu ]vldlanrt,t (fi.5y4 disaged wi6 tb€ stdement &:e to overload

syllabxof Mtuis (Iabl€s43,83, 123 aod 153).

l9)lvto* of the rt&htonin (71.P/o), Headnasers (67.57e) and teactrers (88.6y,) *owed a

sipificant agre€,m€tr aod revealed rhct each€fs could solve tbe prohlems by

1l:,,;:;lvea r.ris-:d Cui,-g "i: teaching of +J'; i ::I-:;,,. - '.-'7 o iric''!r' However, majority of

Mrullan in (fio.1qitrdicded ftaI sey ca mt solve problems dEing the teaching of

cunicnla integration (Iables 44, U,124 afi 154).

20) Most of the Mo htanin (41-7Y), Headma$ers (74.9elo) and teachers (66.77o) showed a

dpificant agreemeqt aod Eveatred that t€achers fac€ the academic problems during fte

evalndion of integrated clllri€ula tlowwcr, m4iority of }"Iullonin (56.67") indicated

that tbey did not fac€ tbe academic p*oblems during tlre evaluation of integrated

cnrricula (tables 45, 85, 125 aod 155).

2l) Moalla nin (6g2yo> d Ltohtamim (48.74W Sowed a significant agreement and

vieu/ed that Moallonin fac€d trobl€ms io the assimilation aod scodng tbe pqers of

iDtegra$ed cunfuula on se other bar4 t€acbers (66.1v") and Headmssel.s oa.6w

idicated 6at the teachgs of mainseasn sy$em did Dot frce any problems in

assimilation aod scoring the papers The teachers of main<teqin system were well

t'aiDed ad they did not face any problems iD assimilatiotr aod smriog the papers

(tables47, 87, 127 d 157).

305



z2)}/uirrxrty of tvbttarrim (6g3y4, Headma$es (65'l2yo')' Mrullonh (71'60A d

t€acb€rs(70.y,$owedadpificetagrec,oentardqinedtbatcrmiculaofSocial

SMi€s md Gcneral Scir:rc of class VItr was designed accoding to m€otal level of

$udents ofelcmentary sage (tabl€s 51, 91, 131 and 16l)'

23)IvtajorigoftheTeachers(t6.4y")and}Ieadnasers(6s.Tmrevealedilrataudiovigd

frcilitirs were availabl€ for tbe teaching of imegrded crmicula on th€ otber had

Moattonin(78.3yo),adlkohtonim(69/o)ofMfuispointedorrtthdadiovigtal

i. l'.t ; -,'.,:r: '|..i "nilzblt 4'-j r!: l +-^''h: :q :'f ii'- 7t: ^d c]'rricula in their inSitutions

(fablts 52,Y2, 132 ail 162\.

24) Mo$ of the Teachers (sg.sw and Headmaders Q0.6y"') revealed that available

audiovi$al facilities were us€d fq $6 teaching of crnricula integratiol Howwer,

maj{xityofMullofin(68Ple),andMohtonim(65v)ofMadoispointedor*that

audiovisral ficilities were oot .reed for 6e teaching of inegnted curricula drc to no*

availability of them Gables 53' 93, 133 and 163)'

25) Mo$ of tfu Mohta nim (76.2y") aDd Moall@in (79.lvq of Maduis ag€d with the

$atsE€rlt that available libary facilities wer€ used for tbe teaching of integra:ted

curricula On the other h"n4 Headma*es (58.67c) and tealers (78'77o) of elementary

schmls pointed oItr tbat librdry ftrility were Dot us€d for tbe teaching of integrated

curricula dr:e to meavailability of tbem Gabl€s 55' 95, 135 ed 165)'

20 MaFrity of teachers (80elo) aad Headmasers (71.2%) rcvf,iled that available laboratory

facilities were used for tbe teaching of hfregrated Gurriola However, majority of
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MwtloninadMohtonin(58.7o/o')didmtagI€ewiththesatementduetonon-

avaitability of laboratory equipme* (tables 57,97,137 ardl67)'

27,)Ml@tyoflt,Iohtanim(so,6"o,tleadmasers(9lY)I,toallofin(79.8olo)aDdt@bers

(9el4indkaedtbatteacbersoftbeirinsittkmsdidrotfaceanydifficultydrrringtbe

teaching of Social Sadies (tables 58, 59' 9t md 99)'

2s)Mosoftklubhtanin(E5.6o/4Headmasers(86.870)Moollonin(59.2war,iJ

t€ach€as (85.7/;) of both tbe systems pointed ort tbd did not fice any difficulties

,', i t.'1 :'e:';hing of Gecill J-i:ace Cfabi; iC, '51, 
1C0 :nd l0l)'

2g)Majodty of Mohtanrim (8{Vo), Headmasers (SBVI) Moollamh QV/a) and teachers

(72v)ofbothtb€sysemspointedolsthallackofgovernment'sinteresqfi.nancial

matteraDdsocialsduswereth€gledhindrancesincrrrriculaintegraionofbotbtbe

sy$ems (Table 62, 63, 102 and 103).

30)Theproblemsidertifiedbyfu,MohtolimHeadmasers'Moallaninan(lt€achersitr

open ended qu€$ioos are given with percentages as follows:

(D The Mohtonim (S57o) and Headmasers (%'37o) indicated that no goper planing

uras uodertaken to solve the probhms ofcurricula integration'

(ii) Tk Motttorrit t (80/o) aod Headmagers (93Jyo> pinpointed thc non Islamic

cunicula bampered in integraion of curricula

(iD"IkMohtanim(77yo)adHeadmasters(88.17o)reportedalackofcoordiDdion

betweea teachers od curricuftm developers'

(Tables 64 & 65)
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(l9

(v)

(vi)

The Mullonin (95.1W and t€ach€rs (85.75W poinned ort a lack of srfficient

fimds for cunicula integration

Tlre Moattonin (94-4W adt€acbsrs (85'357o) vienad ftat laboraory

wtre mt available.

^Ik Mullorrin ({189/o) md teachers (7637o} piryointed the lack of sources md AV

aids.

(vii) Tlne Moallqin (Sl.l% aod teachers (75olo) noted tbat no proper planning rvas

1,*-t-+.1.,.,.1t.\ ^..r'-'e fl e. ^r ' - -f ^'--i,-r!'r i:''^ - rf:' r.

(Iables 104 & 105)

3r) For improvinr: t**roo of curricula at elementary level in pakistan, Mohtamim

(%.25y.) ard HeadmaSem (85olo) susge$ed that suffici€nt physical facilities would be

provided to a[ educational insituions. Moreover, Mohtanim (82W ae kadmasters

(87./o) suggeSed that there would be poper plming for pmblems solving in cunicula

integration whereas Mohtamim Q6-8y") ad Headmxers (93y0 aetern thatr

coordination would be enhanc€d for cunicula integmtion betwee,n teachers and

cruriculnm developers of both the systems. According to of Mohtamim Q5%) ad

Headmasters (78pl") suggesed that curricula would be regulally revised acrording to

new needs nd 73% of Moltmim frn a% of Headmasters sressed to increase

sufficient fimds for curricuh integration (fabb 6 & 67)-

32) Fu more integration of curricula at elementary level, teachers (87.1%) nd Moallamin

(7670 suggested to iDcrease sufficient fimds. The teachqs (687") and Moall@'in

(7i1W srggesed for the pro,vision of physical facilities to all educational irstitutious
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withor* my discriminaion urh€reas t€achers (6trlo) and Moall@rrin (,(P/o) sffied lhat

teaching maErial for integrded cunicuta wodd be rcvis€d and upd"ted rcgularly.

According to t€achffs (5E7e) and Moallottit (567d suggesed tha ucbers may be

trair€d with fte latest techiques aod modern teaching metbod to meet the new

cballenges (tables 106 & 107).

53 CONCLUSIONS

t',,' r light offir:,lirg: af th: sF..dy,ii :1-'11- l:.,v .:.r'.' .-'. -',, 
'swere drawn:

l) The results of this study fuwed thaf different efforts were made for integration of

curricula of Madrassa and mainstream system of education at Government and

private levels. These efforts were pointed out in the edrrcational policies and plans

of the country. These education policies and other documents suficiently

refl€cted this cmitm€nL

2) Since 1947, 'tl Pakistatr some efforts were made for integration of both the

systems in different pattems i.e. by integruing the srbjects of mairctream system

of edrrcation n Mod@ir, by combining the both systems' subjects at different

levels and by purwing the srme crrricula at the same time.

3) In the tight of teachings of Islam the futegrded curricula rvas maddory for the

hamonizatil:n of soc'rety in Pakista[ Th€ balas€d pemonality could be creatd

removal of various rcligrous issres md equal cbance of progress for every

individual are tbere in integration ofcurricula of borh the systems so that both types

of the surde,*s could serrre in all walks of life.
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4)

s)

o

7)

The mrssary ardiovisrat aids ad laboratory facilititx uere better in elementary

sclools hd lacking in Maduis. The usage of these aids was dso negleeted in

l,Iadois-

Library facilities were bett€r 'n Madoris tban those of schools. Resrltantly the

Modob *e,re availing lihary frcility mue lhm tbe schools- The lihary facilities

dtehutilization \ ere mt ccisEd wilh tbe d of school studeds.

Majority of Moaltonin and Mohtonim of Madqis pointed ort that they ded

,...,jcssiciil r,-'1 i;-s+i ii';: 
",iiitti.1, 

;;.-*fcr'Lf.L'l' l'; I 'f :,:1:grated curricula

to update their knowledge in conteots and pedagogr.

Th€ h€ads ard teachers of Mabassa and mainstream sy$ems of education Sowed

a sipfficant agreemsnt on the suitability of contents of tbe Social Studies and

Goneral Science to tbe mental level of elementary students. Tb€ teachers of both the

systems of edrraion did mt face aoy difficulty dudng the teachitrg of Social

Strdies md General Science.

No sohfions were addressed regarding tre trobl€ms occurred &ring teaching of

integrated cnrricnl a of Madrassa ad maiNtream systems of education.

Tbere was no c+sdination among the crmiculum developers, Headmasters,

Mohta nim, religous scholars and teacbers of both th€ sy*ems of educaion.

8)

e)

5.4 RECOMMENANOINS

Following recommendaions arc made on the basis of conclusions;
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l) Pracrical seps may be tak€n for the crmicula integraion of bo{h the systems for

barmonization of soc'rety with the consultation of curriculum exPeng educaionists,

rcligrous scholars and Lllema i.e. by integrring the subjectr revision of curricula in

Islamic perspective, teaching mslbodolosr, teach€r's training corlrs€s, provision of

physical facilities ad fimds, evaludion methods etc.

2) The integrated curicula may be revised by merging all the components of crmicula

(objeetivesr cont€nts, tea-hing strdegies and evaluaion) of bo& the systems in the

r'",-i:-,f Iclrric ideologl es:-.- ll i 1tl'-: ''.- 1.'-f tt:i. ^: -e.

3) Teaching of Islam naV 
I 

incornoraed in all the srbjece of integrated cunicula- It

may prepare strdents to adjust themselves in theological and modern society which

may harmonize the societY-

4) htegrated curricula may be revised after every five years in Islamic perspective in the

consrltdion with religious scholars aod Ulema- ln this way, $udents of both the

systems may be given opporEmities to study the integrat€d curricula so that it may

enable them to be awae of the modqn md traditional leaming for better

development of their balanced personality.

Pre-service t€achers' taidng caters may be esablished in every Ma&assa futd

for tb Mooltanrin of Mdaris 56 that their knowledge rray be updated in contents

md pedagory for the teaching of integraed crrricrrla

In-serr.ice teacher's training courses and refiesher courses rnay be started for the

Moallanrin and teachers rmder the sp€r'/ision of higber arxhorities, so tha their

similar knowledge may b€ rrydat€d in contents and @agory for tbe teaching of

s)

o
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ideg.ated cunicull Tley may also be ofrered special incentives i.e. special pay

package, job secrnity, reasonable salries, rewards etc. for it

7) Audio-visul aids ae oecessry for be6er un&rsmding md l€adng. It is stggpsi€d

that necessry aldio-visJal aids frcilities may b€ Povided for the teaching of

integrat€d curicula to alt lvfuis md elementary schools with ots my

discrimidion-

8) Special refie$er courses IEay b€ ffid for tfu, Moallanrin of l,ldois and t€achers

1':)t'ti ;;l .,.ti"i"

instructional tecbDolog in teaching.

g) Moallonin of l,ladois aDd teachers of elementary school may be imparted training

for tbe assimilation and scoring of papers so that the teachers may solve tbeir

p,roblems tbemsetves dudng assimilation and scoring of papers'

l0) special fimds may be provided for ehentry educarion eqrecially fm integration of

educarim of both the systems. sbare of elemeotary edrrcation may be increased by

increasing total allocation for education from2.7Yeto 4V. of GDP by the year 2012.

1l) Th€re was no co-ordination between the crrriculum experts' religious scholars and

twfuts of Madsis and mainsream sysems of education in pas. It is recommended

tbat a committee of curriculum expertg religious scbotars, administralors of

M&assa MrdEr€D,r€sentatives of ltetu&e- Tozima lvldois-e'Deeniya (IIMD),

aDd teacb€rs of both sySems of educatinn may be set uP to rcmove the hindraaces

6a61 .lifEculties in inregration ofcunicula-

..:iio-visral aids and modern
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12) More reseach shdi€s Eay be encouraged to find ori tbe possibilities of more

integration of crrrisula of M&assa and mainsEtam sy$eEs at other levels of

edrration Tle integakn of crrricula of both the systems Eay thus fulfill tbe

requirements of religious educdion 65 q76lt 63 mainseam syste,m of education
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APPENDIX A

(QLrESTrONNamr ron rm ITEADS OF MADATS
' -AND 

MAINSTREAM ELEMENTARY SCHOOLS)

Note: Please tict 1$ ttre column that you consider the.most-appropriate one Strongly.

;;;;;i= aA, Ae.ia = ,q., unaecid"a':uo, Disagreed = DA' stronslv disagreed:SDA

Name (Optional): Designation:

Qualification: a) Academic Degree: 

- 

completed in: -------lears:
months

months
b) Professional Degree completed in: vears

Experience a) As a Teacher: ears-months

b) As a Head of institution vears- months

Name of Madrassa/ School Phone No.

Tehsil District

Statements S

A
A U

D
D
A

S

D
A

S/
no

I

Soci"ty can be harmonized with the lntegrateo

curricula of Madrassa and Mainstream Schools

system of education.

')

Religious issues can be minimized with the lntegrateo

cunicula of Madrassa and Mainstream Schools

system of education.

A b"l";."d E.to""ltty-an be developed, with the

curricula integration of Madrassa and Mainstream

Schools.

3

4 ffiools witl have equal

chances of progress with the help of integrated

curricula.

5 ild.* tub.j..tt can be taught in the Islamic

perspectives with the hetp of integrated curricula'
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@e benefited with the

facilities of other system by integrated curricula of

Madrassa and Mainstream Schools'

@fMadrassaand
Mainstream school can equally offer their services in

all walks of life.

-ational 

integrity and prosperity can be

strengthened with the help of integrated curricula of

Madrassa and Mainstream Schools'

ffiatedcuniculaof
Madrassa and Mainstream Schools'

Intefitedffiiula c"n be tlelpful for the purification

of students ofboth streams,

@streamsystemof
education can be equally benefited from the

integrated cunicula.

ffile for the Teaching

of integrated curricula in your institution'

Audiovisual facilities are used tor t

integrated curricula in your institution'

us"d fo, the Teaching of

@heTeachingof
integrated curricula in your institution'

iliur*y a"ititl"r ure ,s"a rot the Teaching of

integrated cunicula in your institution'

@rtheTeachingof
integated curricula in your institution'

,rs"d fo, the Teaching ofLaboratory facilities are used tor th

integrated curricula in your institution.

ilt"ach.rs of Madrrss, and Mainstream system of

education have the same educational efficacy to teach
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integrated curricula.

@msYstemof
education need same professional training to teach

integrated curricula.

ffiin-service refresher

courses to teach integrated curricula during their

service.

ffiteaching methods

of your teachers of integrated curricula'

@ing of integrated

cunicula within the specified time.

V"u. t"*h*;;"" t"1"" the problems by themselves'

raised during the teaching of integrated curricula'

ffiroblems during the

evaluation of integrated curricula'

ffie assimilation of

papers of integrated cunicula.

Vorr te*het, f""e the p.oEems during scoring the

papers of inte$ated curricula'

ila*tr ,r" ..t"a to p.oo*e Feedback about the

teacher's teaching methods of integrated curricula at

the end of year.

@stitutionto solve the

problems during the teaching of integrated curricula'

ft'e fotto*ing subjects of integrated

curricula of Madrassa and

Mainstream system of education are

according to mental level of

elementary stage.

General

Science
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ilyour teailers Ece any difficulties during

the teaching of Sociat Study's topic: System

of Universe?
If yes, write down the difticulties.

Yes / NoD-o y*. t"""ho. fuce any difficulties during

the teaching of Social Study's topic:

Population and Economics? Ifyes, write
down the difficulties'

Yes / NoOo yo* te"ct 
"rs 

face any difficulties during

the teaching of Social Study's topic: Political

awareness in the Muslims of South Asia? If
yes, wlte dovm the difficulties.

Do yo,rr teacttets face any difficulties during

the teaching of Social Study's topic: UNO?

If yes, write down the difficulties.

il yd. tea"lrts face any difficulties during

the teaching of General Science's topic:

Classification of living Organisms? If yes,

write down the difficulties.

Yes / NoD6Eu-. te""heo face any difficulties during

the teaching of General Science's topic:

Elements and Chemical reaction? lfyes,
write down the difficulties.

Yes / No

and Lens. If yes, write down the difficulties'

Do your teache.s face any difficulties during

the teaching of General Science's topic: Light

Yes / NoDo y",rr t"*t"* iace any difficulties during

the teaching of General Science's topic:

Modem Technologies? If yes, write down the

difticulties.
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l !ul r r!uru vr
3& In yoltr oPiltorc, what ryPes of hindrances remaln ln lnte

Madrassa and

Tick according
To choice

Hindrances

Govemment's
'lack of interest

39- What are the difficulties faced during the teaching of integrated olcurricula of

Madrassa and Mainstream system of education?

40- Please give your suggestions to more integrate the curricula of Madrassa and

Mainstrearn' sysiem of education at eleme

Social Studies

General Science
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APPENDIX B

QUESTIONNAIRE
(QUESTIONNAIRE FOR TIIE TEACIIERS OF MADARIS

AND MAINSTREAM ELEMENTARY SCHOOLS)

Name (Optional): Designation:

Qualification: a) Academic Degree: 

- 

completed in: years:

b) Professional Degtee completed in: vears

Experience a) As a Teacher: -------;rears-months
b) As a Head of Institution vears-months

Name of Madrassa/ School Phone No.

District

months

months

'.:ii

Note: Please tick ({ the column that you consider the most appropriate one Strongly

Agreed: SA, Agreed = A, Undecided =UD, Disagreed = DA' Strongly disagreed :SDA

@$ated curricula of

Madrassa and Mainstream Schools system of education'

@ed with the integrated

curricula of Madrassa and Mainstream Schools system of

education.

@ be developed, with the

curricula integration of Madrassa and Mainstream

Schools.

ffihools will have equal

chances ofprogress with the help of integrated cunicula'

@ the Islamic persPectives

with the help of integrated curricula.

ilne syst". or "ar*tion 
*n be benefited with the

facilities of other system by integrated curricula of

Madrassa and Mainsheam Schools.
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Statements S
A

A U
D

D
A

S

D
A

S/
no.

1

)

J

4

5

6



Ttre graduates of

Mainstream school

walks of life.

G 
"gr"ted 

cu.ticrla of Madrassa and

can equally offer their services in all

ffian be strengthened

with the help of integrated curricula of Madrassa and

Mainstream Schools.

ffid curricula of Madrassa

and Mainsfteam Schools.

I@l for the Purification of

students of both streams.

@instream sYstem of

education can be equally benefited from the integrated

curricula.

ffiiheTeachingof
inte$ated curricula in your institution'

ffifor the Teaching of

integrated curricula in your institution'

ffithe Teaching of

integrated curricula in your institution'

ilr".y aatiti"r *" rt"a f* tn" Teaching of integrated

curricula in your institution.

@theTeachingof
integated curricula in your institution'

Lab*"fiy f*tlttl"s a." "ted 
fot the Teaching of

integrated curricula in your institution-

@ainstream system of

education have the .samg educational efficacy to teach

integrated curricula.
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Statements S

A
A U

D
D
A

s
D
A

s/
no.

19 The teachers of Madrassa and Mainstream system or

education need same professional training to teach

integrated curricula.

20

-t""ch*s 

n"ed me same in-service refresher courses to

teach integrated curricula during their service'

2l ffichingmethodsof
teachers of integrated curricula'

).2. flt"*h"., ".r',pl"t. 
th" t"r"lting of i,rtJgrated curricula

within the specified time.

23 ffilems by themselves, raised

during the teaching of integrated curricula.

24 @uring the evaluation of

integrated curricula.

25 @ assimilation of PaPers of

integrated curricula.

26 You-ce the problems during scoring the papers

integrated curricula.

of

27 Strd;ts ".t b. *ked to produce Feedback about the

teacher's teaching methods of integrated curricula at the

end of semester.

28 ffiherstosolvethe
problems during the teaching of integrated curricula'

29 The following subjects of inte$ated

curricula of Madrassa and Mainstream

system of education are according to

mental level of elementary stage.

Social

Studies

General

Science

))/



38- In the following, tick the hindrances that need to be removed for the integration of
cunicula of Madrassa and Mainstream system ofeducation and also give the suggestion?

S/no Hindrances Tick
according to
choice

Suggestion

1 Financial matters

2 Narrow
Mindedness

3

4

Rigidity

L;"k "f 
--

Professionalism
5 Personal Status

6 Social Status

7 Govemment's
lack of interest

8 Any other

39- What are the difficulties faced during the teaching of integrated curricula of Madrassa and

Mainstream system of education?

40- Please give more suggestions for the integration ofcurricula ofthe following subjects at

elementary level.

Social Studies

General Science
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38- In the following, tick the hindrances that need to be removed for the integration

oi"r.ri"rt" of Mad-rassa and Mainstream system ofeducation and also give the

suggestion?

Tick
according to
choice

Lack of
Professionalism

Govemment's
lack of interest

39- What are the difficulties faced during the teaching of integrated curricula of

Madrassa and Mainstream system of education?

40- Please give more suggestions for the integation ofcurricula of the following

subjects at elementarY level.

Social Studies

General Science



APPENDIX C

QUESTIONNAIRE (Urdu Version)
(QUESTIONNATnT-ronuoet LAMrM OF MlOlruS AND TEACHERS
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APPENDIX D

QLIESTIONNAIRE (Urdu Version)
(QUESTIONNAIRE F OR MOE(TIUIM OF r\Z4D'4'RIS AND

TTCEiTU,C.STENS OF MAINSTREAM ELEMENTARY SCHOOLS)
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APPENDX E

International Islamic University Islamabad

(Faculty of Social science)

Department of Education

Dear

I feel immense pleasure in introducing Mr' Malik Muhammad Afzal to you'

II.;isalh.D.lrl,cl.r,.rli-cDr,'\.,'.,.ttr.fll,''.ri.n,llUl.Hisreselrchtcpicis:

"lntegration of Curricula of Madrassa and Mainstream Systems of Education at

Elementary Level in Pakistan: An analytical Study"

For collecting data on the above mentioned research topic' he has developed

trvo questionnaires which are enclosed herewith. You are requested to kindly go

through these questionnaires and give your valuable suggestions for their validation

and further improvement. Thanks for your co-operation, please'

Dr. A.R. Saghir,
Professor,

DePartment of Educatiotr

International Islamic University
Islamabad

niversity, Ncw CamPus' Sector H-10
' 

P.O. pox No. 1243 Islamabad Ph:.92-51-925796-2'

343



APPENDX F
Alistofexp.ertsandeducationistswhogavevaluablesuggestionsforthevalidation
and amendment of questiontraires

S/no. Name Designation Department Institutions
I Dr. Khalid Hassan

Bukhari
Chairman Education IIU Islamabad

2. Dr. A. R. Saghir Head of Dept. Education IIU lslamabad

3. Dr. HafizBashir 4[n9q Head of Dept. . FOA IIU Islamabad

4. Dr. Zafar-ul-Baig Head of Dept. FOSL IIU Islamabad

5. Dr. Ali Asghar Chishtti Head of Dept. Arabic Dept. AIOU Islamabad

6. Dr. Mumtaz Ahmed Director IRI IR IIU lslamabad

7. Dr. Ahmed Jan Professor FOSL IIU Islamabad

f Dr. Muhammad Churi Professor FOA IIU Islamabad

9 Dr. Habib-ur-Rahaman Professor FOA IIU Islamabad

10. Dr. Asad Abbas Rizvi Asst. hofessor Education IIU Islamabad

11 Dr. Munire KaYani Asst. Professor Education IIU Islamabad

12. DrSaeed-u-Rahman i Asst. Professor Education llU lslamabao

13. Dr. Siraj ud Din Asst. Professor Ecnomics

-AIou 

Isla.abad

14. Dr. Qandil Abbas Asst. Professor IR IIU Islamabad

15. Dr. Sana-ul- Allah Asst. kofessor FOA IIU Islamabad

16. Mufti Muham*ad Ismail
Turoo

Mufti Aaloom Islamia Jamia lslamia Saddar

RWP

17. Mufti Wali-ur-Rahamn Mufti Aaloom lslamia Jamia Islamia Saddar

RWP

18.

-Mufti 

Muha.mad Ishque Mufti Aaloom lslamia Jamia Razvia Zia-ul-
Quran Rwp

19. Mufti Muhammad Hanif Mufti Aaloom Islamia lamia RazYia Zia'ul-
Ouran Rwp

20. Mufti Muhammad Liaqat Mufti Aaloom Islamia lamia Rania Zta'ul'
Quran Rwp

21. Mufti Shahid Mehmood Mufti Aaloom Islamia Darul Aloom Karachi

22. Jamil-ur-Rahamn Moallim Aaloom Islamia Darul Aloom Karachi

23.

-Molara 

Muhummud
Ll'eec Llannan i

Mohtamim Aaloom Islamia Jamia Rahmania

Chaklala Rwp

24. Molana Muhammad
Fazal-ul-Rahaman

Moallim Aaloom Islamia

-Taleem-ul-Quran 

RWP

25. Molana Muhammad Wali Moallim Aaloom Islamia Jamia Rahmania RWP
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Questionnaires dispatched aud received from Administralors (Mohtamim and

Headmasters) of Madarb and Elementary Schools from each District

APPENDXH

S/no. Province Districts Dispatched Received Percentage

I Punjab Attock 20 20 100%

2 Punjab Rawalpindi 20 20 100%

J Punjab Chakwal 20 20 100%

4 Punj ab Lahore 20 20 100%

5 Punjab Khanewal 20 20 100%

6 Punjab Multan 20 20 100%

7 Sindh Karachi 20 20 100%

8 Sindh Sukkur 20 20 t00%

9 Sindh Larkana 20 20 t00%

l0 Sindh Jacobabad 20 20 r00%

ll KPK Haripur 20 20 100%

t2 KPK Peshawar 20 20 100%

13 KPK B uttgram 20 20 100%

l4 KPK D.l. I(han 20 20 100%

l5 Balochistan Quetta 20 20 100%

l6 Balochistan Zoab 20 20 100%
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ANNEXURE I

QUESTIONNAIRE FOR INTERVIEW OT' ADMINISTATORS AND EXPERTS

There are two systems of education i.e. Madrassa education and Mainstream system of

education. The researcher would like to get your scholarly opinions about the integration of

both the systems and to reduce tle gap between these two systems. The researcher is trying

his best to explore the ways in depth for integration of curricula which is the need ofthe day.

I came to discuss some key areas with your honour. I assure you that this will be used only

for this research purPose.

l) How can you see the integrated cunicula of both the systems at elementary level?

2) What are the core areas where the curricula can be integrated?

3) How can we get the fruitful results after integration of curricula? One system

despite teaching separatelY.

4) Would you like to indicate the positive and negative effects of integration of

cunicula in future?

5) What steps may be taken by the Govt. in this regard to integate curricula of both

the system.

6) What kind oftraining may be given to the teachers for teaching ofintegrated

curricula of both the systems?

7) Are you foreseeing the interest of the public and politicians for the inte$ation of

both the systems?

8) Are you satisfied with the present system of evaluation?

9) What is your opinion about the evaluation ofthe newly integrated cunicula?

l0) Have you any other suggesrions regarding the question of inte$ated curricula of

both the systems which the researcher may not be quanied to you'
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