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Abstract

Many countries with large populations rely on distance education to provide access

to higher education. Countries such as China, India, Turkey and Pakistan have well

established open universities that provide education to many students. Though such

distance courses are regularly evaluated and researched for their innovation and

student satisfaction, the capacity of their graduates to perform competently in their

chosen professions is a test of their effectiveness and their equivalence rvith

traditional on-campus university courses. This paper describes a study that has

attempted to evaluate the outcorne ofan Open University course in teacher education

through surveying the competence of the teachers rvho have anained their Bachelor

ol Education at AIlama lqbal Open University (AIOU) in Pakistan.

An extensive revierv of the Iiterature established teacher competencies generally

agreed as necessary for eff'ective classroom teaching rvhile studies that researched

the value and impact of distance education were also examined. To examine the

extent to which teachers who obtained their degrees from AIOU possessed these

competencies. survey questionnaires were devised to gather data from several

perspectives. The questionnaires were piloted and revised in response to comments

from participants representing the sample groups. The populations sampled for this

study were composed of:

. 135 secondary School Teachers who have a B.Ed degree from AIOU and are

working in Pakistani schools,



. 220 secondary school students from the classes taught by AIOU graduates,

o 44 heads ofsecondary schools where AIOU graduates teach,

. 20 acadenrics liom tho l"aculty ol'Education, AIOU, Pakistan.

Interpretation of the analysed data will be discussed with recommendations for ways

the study will be used to improve teacher education in Pakistan and more specifically

in the field ofdistance education.
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CHAPTER ONE

INTRODUCTION

1.1 Introduction

Many countries with large populations rely on distance education to provide access

to higher education. Countries such as China. lndia, Turkey and Pakistan have well

established open universities that provide education to many students. Though such

distance courses are regularly evaluated and researched for their innovation and

student satisfaction, the capacity of their graduates to perform competently in their

chosen professions is a test of their effectiveness and their equivalence with

traditional on-campus university courses. This report describes a study that has

attempted to evaluate the outcome of an open university course in teacher education

through surveying the competence of the teachers who have attained their Bachelor

of Education at Allama Iqbal Open University (AIOU) in Pakistan.

The purpose of this study is two-fold. The first is to determine the consensus on the

potential of distance education in the delivery of teacher training in Pakistan. The

second is to assess the strengths and weaknesses ofdistance education in developing

desired teaching competencies so that guidelines can be recommended.

1.2 Background of thc study

The quality and the Ievel of excellence in education depend upon the quality and

competence ofteachers. The competent teacher is possible through a careful program



of teacher training. A teacher is trained in both theory and practice and it becomes

essential that training should equip them to do a challenging job. Programmes of

teacher training are being offered through the traditional [ace-to-face system of

education as well as through distance education.

There are many teacher training institutions teaching through a traditional face-to-

face education mode in each country throughout the world. Such systems of

education are successful worldwide both in advanced countries as well as in

developing ones. But a distance education mode has less recognition in the

developing world as that of the traditional mode. To some extent this is due to a

digital divide whereby not all students or teaching institutions are connected

electronically so cannot rely on new forms of technology. Elsewhere. ease of access

to information and communication technologies has meant that distance education

has become an important form of leaming and teaching around the world. The

fundamental concept of distance education is simple enough: students and teachers

are separated by distance and time. They use various media for interaction, often

connecting asynchronously in flexible time frames. This is in contrast with

traditional concepts of education in which teacher and individual leamer met at the

same time and place 
"vhich 

has become an accepted mode ofeducation.

For the teacher profession there is a need to upgrade their professional status

through high standards of leaming and training. For the teachers, learning and



training is considered as two sides of the same coin called education. The most

important and crucial point in teacher training and education is to promote leaming

Effective teachers are those who are able to incorporate their personal and

professional characteristics into the classroom. A competent teacher practices certain

principles inherent in educational pursuits to conform to professional standards of

conduct and performance. The term comPetency standard refers to "a combination of

attributes underlying some aspects of successful performance" (Gonczi et al., 1990,

p.9). There are many characteristics and elements of personality that contribute to

effective teaching but alI characteristics and competencies need training,

improvement and development. During the professional preparation of teachers,

there is an emphasis on enhancing their competencies through developing new

teaching skilts. Teaching is a complex profession with both intrinsic and extrinsic

rewards; however it is essential that new teachers are trained in specific skills and

competencies.

Messick (1984, p.227) clarifies this concept in following words:

Competence refers to what a person knows and can do under ideal

circumstances whereas performance refers to what is actually done

under existing circumstances. Competence embraces the structure of
knowledge and abilities, whereas performance subsumes as u'ell, the
processes of accessing and utilizing those structures and a host of
affective, motivational, attentional and stylistic factors that influence
the ultimate responses.

The quality of competent teaching depends upon the nature of teacher training

program. The competence of teachers entering the profession is a significant issue



for providers of teacher education and the many education bodies who employ

graduate teachers.

According to the Intemational Board of Standards for Training, Performance and

Instruction (IBSTPI).(2007) "...an integrated set of skills. knowledge, and attitudes

that enables one to effectively perform the activities of a given occupation or

function to the standards expected in employment". The IBSTPI competencies are

statements of behavior - not personality traits or beliefs, but they do often reflect

attiludes.

The phenomenon of competence is not a recently contested issue, nor one that is

unique to the teaching profession. To make the art of teaching more scientific and

measurable, a lot of work in respecl to teaching competencies has been carried out

particularly in Australia, USA and UK. Ingvarson and Chadboume (1994) mention

that "American schools debate the wisdom of regular, compulsory teacher appraisal;

teachers in the UK are forced to deal with the effects of mandatory appraisal of

competence". Similarly, Australian education bodies are involved in developing a

nationally recognized set of professional standards (Board of Teacher Registration,

Quecnsland. 2002). I'cacher training institutions devise training programmes that suit

thcir prcl'crrcd objcctivcs while education bodies that employ teachers have their

own criteria and preferences about their competencies. A universal agreement on

standards for competencies may not always be possible. Consequently the



competence of teachers entering the profession is a significant issue for providers of

teacher education and the many employing bodies.

The teaching profession requires a teacher to continuously update their

professionalism and leaming. A teacher must not only be knowledgeable for their

own students bul must also continuously improve their own knowledge. In this

context, Australian government took an initiative of devising a national competency

framework for beginning teachers for the benefit of the education community. The

areas of competence in Australia are described in table I . I below.

Table 1 : Areas of teaching competencies

AREA OF COMPETENCE. I

Using and developing professional knowledge and values

L I Knows content and its relationship to educational goals.

I.2 Understands the relationship between processes of inquiry and

content knowledge.

I .3 Understands how students develop and leam

I.4 Active in developing and applying professional knowledge

I .5 Operates from an appropriate ethical position

I .6 Operates within the framework of law and regulation

Value diversity, all students have right to leam

AREA OF COMPETENCE.2

Communicating, Interacting and Working rvith Students and

Others



2.1 Communicates efl'ectively with students

2.2 Develops positive relationship with students

2.3 Recognizes and responds to individual differences

2.4 Encourages positive students behaviour

2.5 Responds to role in the team responsible for students' education

2.6 Works effectively with parents and others

2.7 Works effectively with parents and others responsible for the care of the students

2.8 Communicates with school support staff, the profession and the wider

community

AREA OF COMPETENCE.3

Planning and managing the teaching learning process

3.1 Plans purposeful programmes to achieve specific student leaming outcomes.

3.2 Matches content. teaching approaches and students development and leaming in

planning

3.3 Design teaching programs to motivate and engage students

3.4 Structures leaming tasks effectively

3.5 Demonstrates flexibility and responsiveness

3.6 Establishes clear. challenging and achievable expectations for students

3.7 Fosters independent and cooperative learning

3.8 Engages the students actively in developing knorvledge



AREA OF COMPETENCE- 4

Monitoring and Assessing Student Progress and Learning

Outcomes

4.1 Knows the educational basis and role ofassessment in teaching

4.2 Uses assessment strategies that take account of relationships between teaching

leaming & assessment

4.i Monitors students progress and provides feedback on progress

4.4 Maintains records of student progress

4.5 Reports on student progress to parents and others responsible for the care of the

students

AREA OF COMPETENCE- 5

Reflecting, Evaluating and Planning for Continuous Improvement

5.1 Critically reflects on own practice to improve the quality ofteaching

and leaming

5.2 Evaluates teaching and leaming programs

5.3 Plans to meet longer-term personal and school goals

5.4 Dcvelops professional skills and capacity

SOURCE: Australian Teaching Council, 1996.

This yardstick highlights a teacher's personal and professional life. Charles Darwin

University, Australia, (2006) has provided a description of the national competency

framework for beginning teaching inferring that the targets ofnational policy need to

be reflected in the programmes of educational institutions.



Intemationally, different organizations require different tyPes of competencies.

According to the New Mexico (USA) Public Education Department there are nine

indicators/competencies of teachers as Iisted below:

I- The teacher accurately demonstrates knorvledge of the content area

and approved curriculumi

2- The teacher appropriately utilizes a variety of teaching methods and

resources for each area taught

3- The teacher communicates with and obtains feedback from students in

a manner that enhances student leaming and understanding

4- The teacher comprehends the principles of student growth,

development and Ieaming, and applies them appropriately.

5- The teacher effectively utilizes student assessment techniques and

proccdures

6- l'he teacher manages the educational setting in a manner that promotes

positive student behaviour, and a safe and healthy environment

7- The teacher recognizes student diversity and creates an atmosphere

conducive to the promotion of positive student involvement and self-

concept

8- The teacher demonstrates a willingness to examine and implement

change as appropriate

9- The teacher works productively with colleagues, parents, and

community members.



Davidson College (USA) (2006) has divided the competencies of teachers into two

categories i.e. professional and pedagogical competencies:

Pedaeoeical skills

. Teachers practice effective classroom management.

o Teachers use a variety of methods to teach students, including

cooperative leaming techniques.

. Teachers use a varietv of methods to assess rvhat students have

learned.

o Teachers align their instruction with the required curriculum and

teach thinking and problem solving skills.

o Teachers plan instruction that is appropriate for a diverse student

population, including students with social needs.

. Teachers have strong and technological skills.

Professional skills

o Teachers believe that all students can Ieam.

o Teachers know and respect the influence of race, ethnicity, gender,

religion and other aspects of culture on a child's development in the area of

technologl.

. Teachers are reflective about their practice

o Teachers work collaboratively with colleagues, families, and the

community to support the leaming environment).



Teaching requires some characteristics which must be developed during the training

period. An ideal teacher practices certain principles inherent in educational pursuits

to conform to professional standards of conduct and performance. The teacher,

believing in the worth and dignity of each human being, recognizes the supreme

importance of the pursuits of truth and the nurture of democratic principles. Essential

to these goals is the protection of freedom to learn and to teach and the guarantee of

equal educational opportunity for all. The teacher accepts the responsibility to adhere

to the highest ethical standards.

Communication skills, motivational techniques and use of technology are important

skills for Teaching. The University of Northem Iorva (2007) mentions for the

following competencies:

l- Knowledge ofContent and Skills areas

2- Knowledge of Leamers and the Leaming Process

3- Instructional Planning

4- Use of Instructional Strategies

5- Leaming Environment and Classroom Management

6- Use of Communication Strategies

7- Assessing/Diagnosing/Evaluating Strategies

8- Use of Motivation Strategies

9- Use of Problem Solving/Decision Making Strategies

l0- Home-School-Communitv Relations

1 I - Use of Technologv

l0



l2- Use of Multicultural Gender Fair Strategies

I 3- Human Relations Skills

I 4- Professional Characteristics/Personal Qualities

An effective teacher is one who is bringing about intended leaming outcomes. They

run the classroom in an organized, highly structured manner, emphasizing the

intellectual content of the academic disciplines. Enlightened teachers are fair,

responsible, steady, poised and confident.

1.3 Teaching training through distance education

Distance education is flexible. Traditionally educated individuals can also continue

their education through this system whereby the student and leamer are at a distance

from one another. They share their activities through either correspondence, face-to

face conlact or through the use ofvarious instructional media.

Distance education is planned leaming that normally occurs in a

different place from teaching and as a result requires special techniques

of course design. spccial instructional techniqtres. special method of

communication by electronic and other technology, as rvell as special

organizational and administrative arrangements (Moore & Kearsley

1996. p.2).

Many developing countries are confronted with crucial problems in the field of

teacher education. Teacher education is a multidimensional activity and

encompasses various aspects ofa teacher's life and work. Its aim is not only to teach

ll



the teacher how to teach but to make an eflbrt to develop their initiative, to reshape

their professional attitudes and to develop skills to improve their professionalism.

Bennet (2000,p.59) argues that "ln order to keep pace with technological changes in

society, the teacher education programmes ofall levels in a country must be planned

in such a way the teachers produced by these programmes are broadly educated,

scientific minded, uncompromising on quality. innovative, courageous but

sympathetic towards students". Because of the magnitude of problems and scarcity

of resources. in many countries it did not seem feasible educate only through

exclusive reliance on the formal or traditional face-to-face system. Various factors

of this system like overcrowded classrooms, increasing population of students, and

high drop out rates meant people were unable to enroll in the traditional or formal

education system. On the other hand, distance education has become parallel

formal education. Moreover, distance education has facilitated people enrolling

education and dimi4ished the baniers of time and place.

Distance education depends upon media for synchronous as well as asynchronous

conrmunication. Evans (l 997) states:

At the pedagogical level educators are encouraged to see their practices
are being mediated, usually through electronic communication, along
global lines. It is said that the communication media, both directly and
indirectly, are able take their teaching to leamers around the globe or,
conversely, they may use global resources via these media to foster or
enhance their orvn teaching". (p. l2)

to

in

t2



1.4 Teacher evaluation

The evaluation of teachers has the improvement of instruction as a major goal. The

evaluation of teaching effectiveness is an ongoing process which contributes to the

continued improvement of teaching competence.

Evaluation ofteaching competencies is concemed with the degree to which a teacher

demonstrates characteristics, abilities, skills and attitudes that are considered

essential for effective instruction. Such evaluation addresses questions as:

. How familiar is the teacher with accepted pedagogical skills and techniques?

. Does the teacher display personality characteristics such AS

th

warmth,

effectivedecisiveness and self assurance, typically associated

instruction?

During teaching, the teacher recognizes the magnitude of the responsibility inherent

in the teaching process. The desire for the respect of the organization provides the

incentive to attain and maintain the highest possible degree ofethical conduct. These

aspects show why teacher education is important for an education system. Good

education demands good teachers and good teachers nrean quality education for the

teachers and the learners.

1.5 Significance of thc study

Thc study data arc csscntial to making informcd decisions about how to structure

distance teacher education. It is expected that the competencies evaluated by the

study will be beneficial to teacher training planning. The study will provide

l3



information to Open University policy makers and curriculum planners working to

make modifications in the distance mode for future course delivery. Academicians

and tutors involved in teacher prepamtion programs may use the results to change

their focus to different competencies. Media personnel involved in developing

broadcast and non-broadcast program for different media i.e. radio; T.V and

computers will gain insight from the results of the study which will apply to the

developmental process of the production of programmes.

1.6 Objectives of the study

I. To investigate the effectiveness ofdistance teacher education.

2. To identify the competencies required for effective teaching

3. To survey the competencies being developed by training programme tkough

distance education.

4. To find out the problems involved in teacher training through distance

education and to suggest solutions.

5. To develop guidelines for improving competencies of teachers qualifying

through distance mode of education in Pakistan

1.7 Rcsearch qucstions

l. What are the competencies necessary for effective teachers?

2. To what extent do school teachers who got their degrees from Allama lqbal

Open University (AIOU) in Pakistan possess rhese comperencies?

3. Does a teacher training program tkough distance mode inculcate the required
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4.

5.

competencies?

what is the relationship between the skills inculcated through distance mode

and those qualities required for teaching the corresponding school level?

Does distance education have the potential to train teachers in an effective

and efficient way?

1.8 Limitations

In this study the focus will be the secondary school teachers working in Islamabad

Capital Tenitory (CT) who received Bachelor of Education (B.Ed) degrees from

AIOU.

Only teachers, heads of schools, AIOU Academics and secondary school students

studying in the schools where AIOU qualifying teachers posted are included in the

study.

1.9 Proccdure

A list of those teachers who have B.Ed degrees from AIOU and are working in ICT

was obtained from the office of the Director General Federal Directorate of

Education. Islamabad. Data gathering tools were sent to their schools though the

Directorate to obtain data from teachers who agreed to participate in this study. Care

\,r'as taken to include those teachers who qualified from AIOU after 2000 because

before 2000 courses of AIOU were not broadcast media based. Consent of the

Directorate was sought and approved. Two other target groups i.e. students of these
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teachers and heads of schools were included from the same school rvhen gathering

data. Because the focus of the study is to evaluate the competencies of teachers

trained through distance education it was important to seek views from heads and

students about the teachers in the study. A further data gathering tool was

administered to academic staff at the Faculty of Education, AIOU to obtain their

perspectives.

l.l0 Definition of terms

Competencies

Competencies are general descriptions of the behaviour or actions needed to

successfully perform within a particular {work} context (e.g. job, group of jobs,

function, etc) (www.hrsg.ca)

Teaching competencies

Teaching competencies are defined as an integrated set of personal characteristics,

knowledge, skills and attitude that are needed for effective performance in various

teaching contexts (Smith & Simpson. 1995).

Distance education

Distance education is planned learning that normally occurs in a different place from

teaching and as a result requires special techniques of course design, special

instructional techniques, special method of communication by electronic and other

technology, as well as special organizational and adnrinistrative arrangements

(Moore & Kearsley. I 996).
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E-Learning

E-Leaming is defined as a type of leaming that is aided by information and

communication technology tools. In paflicular, e-learning can be referred to as the

effective leaming process created by combining digitally-delivered content with

Iearning support and services. These services may include the Internet, intranets,

computer-based technology, or interactive television (Churchill & Munro, 2002).

Face -to-Face (F2F)

Face-to-face is used to describe personal interaction in real life as opposed to via

some digital or electronic communications medium.F2F course delivery is defined as

traditional classroom teaching environment referring to meeting student in person.
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2.1

CHAPTER TWO

REVIEW OF LITERATURE
Introduction

The purpose of this chapter is to present an overview ofthe literature relating to the

concepts of distance teacher education and the teaching competencies developed

through distance education. This chapter begins with the concept of distance

education and its potential in the training of teachers. The literature about teaching

competencies is analyzed with the intention of reviewing the practices currently in

vogue intemationally, whether teacher training through a distance education mode is

fulfilling the expectations of the schools, and to assess the important aspects of

distance-delivered teacher education programmes. The Iiterature was used to

dcveiop the tools forjudging the quality ofdistance teacher education.

Binns and Wrightson (2006) conducted a study thar used teacher education as a

model of distance education (DE) that could be used to evaluate the impact of its

svstems rather than because it was teacher education. Key findings of their research

are listed below:

o The research has confirmed (as well as affirming) what has generally been

accepted in recent times; that is DE models of teacher training are producing

credible, acceptable and competent individuals, and that the training does

promote change and development in teachers, their schools and local

communities.
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DE as a system of education is now acceptable. Many peoples (head teachers

and others) who in the research, rated the DE trained teachers/methodology

as good, wcre conventionally trained themselves, and somewhat sceptical of

the new methodology. There appears to have been a significant mind

change.

This chapter continues with an extensive critique that highlights the concept

of teaching competencies and characteristics of the distance mode of education in

the teaching of teachers. The concept of teaching competence through distance

education forms the basis of the present study.

2.2 Teaching

Teachers represent the ideals and aspirations of the nation and owe to its moral and

mental accountability for equipping youth for active participation in the enterprise

of creating social order. Teachers have to demonstrate a high level of

professionalism to meet the standard required by national policies. This aim can be

realized by effective, brilliant teachers, teachers who are equipped with the training

that has a direct bearing on the quality of life. The teacher is a pivot in the entire

education system. As James (1977, pp.24-25) states:

In teaching. you must simply work with your pupil into such a state of
interest in what you are going to teach him that every other object of
attclrtion is banishcd lionr his nlind: thcn reveal it to him so
imprcssively that he will remember the occasion to his dying day; and
finally fill him with devouring curiosity to know what the next steps in
the subject are.
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Effective teaching demands that besides possessing adequate knowledge of the

subject matter and techniques of teaching, there are many other components to the

teacher's role. According to I,TNESCO (1987) the teacher's role requires the teacher

to:

c.

ensure students' physical well-being;

promote skills and competency in literacy and numeracy, sensitivity to the

environment between the school and communityl

help growth of basic skills and attitudes for proper and continued

development ofcognitive, social, moral and emotional growth;

transmit the culture of knowledge, and help students become aware of the

world community;

help each individual achieve full self-actualization and become a fully

functional member of sociery;

f. provide the students and the community with an admirable role model of the

professional teacher; and be accountable to the community and to parents.

The changing role of teachers necessitates that the teacher must grow in the

profession. He has to grow both in the 'what' and 'how' of teaching because an

explosion of knowledge is adding to 'what' and vast changes in education, its

media, its tools and conditions around demand a change in teachers through quality

teacher education programmes. The quality of training given to teachers depends

upon the professional competency of teacher educators. Moreover, teacher

education programmes are responsible for preparing future competent teachers

a.

b.

d.
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therefore teacher education must be good and effective. Another point that needs

emphasis at this juncture is that once trained, teachers would do well to keep on

improving their teaching with fresh leaming. Again, as teachers, they must ensure

that their students learn when they teach. Eckersley (1995) stresses:

Quality teachers are needed more than ever 1o assist students with
their Ieaming. Teachers have multi dimensional role in the process of
education i.e. in assisting administration. guiding and counseling
students both in their effective leaming as rvell as their future role in
society as a responsible citizen. Successful or good teaching is the
teaching which does bring about the desired leaming. The challenge of
education thus stresses the need for orientalion in skills and
methodology for teachers in colleges and universities.

Bransford, Brown and Cocking (1999) also described the nature of an effective and

high-quality teacher when they noted the following:

Outstanding teaching requires teachers to have a deep understanding
of the subject matter and its structure, as well as an equally thorough
understanding of the kinds of teaching activities that help students
understand the subject matter. ...expert teachers have a firm
understanding of their respective disciplines. knorvledge of the
conceptual barriers that students face in Iearning about the discipline,
and knowledge of effective strategies for working with students.
(p.l 26)

2.3 Teacher education

Feiman-Nissmer (1990) sun eyed five conceptual orientations for teacher education:

The acadenric orientation: This orientation focuses on transmitting

knowledge and developing understanding. It emphasizes the subject-matter

background of the teacher, and favors didactic instruction, teaching how to

think, inquiry. and the structure of the discipline. ln summary, it is oriented to
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developing a strong subject-matter background than to leaming pedagogical

sk il ls.

The practical orientation: This orientation focuses on the skills ofteaching. It

tends to focus orl the experience in the classroom as the source of leaming to

be a teacher. It is commonly associated with various forms of apprenticeship

systems of teacher education. The risk here is that the novice teacher will

imitate the experienced teacher without reflecting on what is experienced.

Technological orientation: This orientation aims at producing teachers that

can carry out the tasks of teaching with proficiency. It draws heavily on the

results of research on effective teaching, and includes the competency-based

teacher education approach, which gained recognition a generation ago and is

getting renewed attention in the current education reform effons.

The personal orientation: This orientation focuses on the teacher as a leamer,

and a teacher's own personal development is a central part of teacher

preparation.

. The critical/social orientation: In this orientation, the teacher is one who

works to remove social inequities and promote democratic values in the

classroom. He also fosters group problem solving among students. There are

various types of this orientation that are quite different, but they share the

same purpose, that is; preparing teachers to change society.

According to Sharon and Rossman (1995) a good teacher education programme must

be dynamic so that it can produce teachers who are "moral stewards, constructors
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and philosophers". They draw from a strong base of values, knowledge, skills and

professional commitment. Their value system is deeply grounded in the rights of

children, their knowledge base is self constructed yet connected to the cultrually

accepted knowledge of the field. They understand how people grow, develop and

leam their skills, are tried in experience, their professional practice is guided by

refl ection, action and accountability.

In order to prepare teachers for effective teaching. a teacher education programme

must have goals classified into three categories: Teacher knowledge of content area,

teaching skills, both pedagogical and interpersonal, and teacher feelings and self

awareness are important factors (Anderson and Ching, 1987). The concept presented

in this approach puts equal emphasis on krowledge and skills of teachers as well as

teachcrs' awareness of students' emotional reactions and their ability to respond to

these reactions.

Edith. Rainer and Wright (1997) said that the major aim ofteacher education is the

promotion of teachers' fullest understanding of their individual pedagogic

framework. This framework is formulated as a result of individual experiences so the

theme of teacher education should be the transformation or rebuilding of teachers'

perspective through a close and collaborative study of their own teaching

experiences. It can be said that teacher education is the training which prepares

teachers to perform their jobs effectively in the environments.



There should be linkages between teacher education, teacher effectiveness, and

student leaming. There is conkoversy found about the concept of effective teaching

i.e. some give preference to content and others to pedagogy on three basic

approaches can be identified: the behavioural, heuristic. and interactive approach.

The behavioural approach is centred on the teacher and assumes that it is the

teacher's behaviour, knowledge and skills that mostly affect student Ieaming. The

heuristic approach sees the teacher as a mere facilitator of a student's own inquiry-

oriented leaming. According to this concept it is less the teacher but rather the

student who takes the active part in leaming. A somewhat conciliatory approach is

the interactive one which sees teaching and Iearning as a partnered process. Here the

lcurrrcl is sccrr botlr ls an uctivc pirrtncl irr lealnirtg, [rtrt lrlso tltc rcsttlt ol'rvltitt and

how a teacher communicates knowledge, skills, values. and anitudes (Avalos. 1991.

p I0)

The study in hand focuses on the aspect of pedagogical content knowledge. In 1986

Shulman described Pedagogical Content Knowledge (PCK) as the way of

representing and formulating the subject that makes it comprehensible for others

(Shulman, 1986). In 1987 he listed it as one of seven knowledge bases for teaching.

These are: content knowledge, general pedagogical knou,ledge. cunicular

knori'ledge. knowledge of learners. knowledge of educational context and knorvledge

of philosophical and historical aims of education (Gess-Nervsome. 2001 ).
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2.4 Teachingcompetencies

Issues of competence and performance have been interchanged during the appraisal

of teachers. Competence is usually referred to as the stock of knowledge and skills

for achieving competitive advantage. Due to changes in society, the role of the

teacher has become challenging and demanding.

Teacher effectiveness is a difficult concept to define easily and furlher says that

'The stumbling block is the difficulty of reaching consensus on what effects

'effective' teachers should be helping to create (Dunlop, 1992). A teacher has to

perform ajob based on different variables from the range ofteaching methodologies

to problems of learning. Effective teaching is one of the central purposes of

educationaI practice in improving leaming.

Behind the mastery of leaming stands the mastery of teaching and teachers are

imponant and make a difference. Berliner (1988) considers that a teacher becomes

competent after three or four years of teaching service. There are different

approaches to conrpctcnce and performance i.e. some consider it as a behaviorist

approach while others consider it as a generic approach. Sandberg (199a, p.l0)

offers the following types of factors and competencies that may be acknowledged as

worker-oriented approaches to defining individuals' competence:

Psychomotor factors- perpetual skills, motor skillsl

Cognitive factors- Knowledge, intellectual skills;

Affective factors- motivational and emotional conditions for action;

25



Personal factors- conditions for action related to personality traits;

Social factors- social skills

Sandberg (1994) clarifies the concept ofcompetent performance with the following

categories:

o Theoretical knowledge ofan intellectual and descriptive nature;

o Practical knowledge involving skills and tacit knowledge;

. Capacity to czury out work where work is expected to be completed in a

specific time by workers who feel competent to achieve the desired results;

o Networks of professional contacts including personal contacts at work and

non-personal contacts such as books and manuals;

o Conception of the work that explains the workers way of making sense of

their work.

This last category relates to the manner in which the work is carried out and

includes elements such as frames of reference, attitudes and values. This infers

integrated competence. As far as the task of measuring competency is concemed

careful handling is required. Integrated competence moves beyond the mere listing

of tasks (what is done on the job), by adding two holistic dimensions: the

practitioners' attributes (what is brought to the doing of the job) and the

characteristics ofthe context or'situated ness (Hager & Becken, 1995).

In order to develop required skills and qualities in the leamers, the teachers also

require certain competencies and teaching skills to make an effective classroom and

school for an effective teacher. It is necessary to define term 'teacher competency'.
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A competent teacher has the attributes necessary for job performance. A teacher

needs to possess a set of relevant attributes such as knowledge, abilities, skills and

attitudes. 'l'hese aspects lbrm competence. Frameworks defining criteria for teacher

competence are developed at intemational and national levels organizations such the

Organization for Economic Cooperation and Development (OECD) provide

guidance for national frameworks in many countries. Teaching quality has been

considered as a holistic concept with the follorving dimensions comprising various

competencies:

. Knowledge of substantive curriculum areas and content:

. Pedagogical skill, including the acquisition ofand ability to use a repertoire

ofteaching strategies;

. Reflection and the ability to be self- critical, the hallmark of teacher

professionalism;

. Empathy and the commitment to the acknowledgement of the dignity of

others;

o Managerial competence, as teachers assume a range of managerial

responsibilities within and beyond the classroom (OECD, 1994).

This gives emphasis more to the overall role ofa teacher in an organization whereas

some policy papers focus on the teacher's role in teaching. A draft competency

framework for teachers was developed in Australia during the 1992-93 by a

National Project on the Quality of Teaching and Learning (NPQTL) .Five areas of

competence were identified as below:

l. Using and developing professional knowledge and values
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2. Communicating, interacting and working with students and others

3. Planning and managing teaching leaming process

4. Monitoring and assessing student progress and Ieaming outcomes

5. Reflecting. evaluating and planning for continuous improvement (Marsh,

2004).

Examination of the literature conceming teaching competence reveals a multitude of

terms used to describe excellent teaching. The research in this area includes:

o Good teaching (Brown & Mclntyte, 1993);

o Effective teaching (Cooper & Mclntyre, 1996; Kyriacou, 1997);

o Creative teaching (Woods & Jeffrey, 1996);

. Quality teaching (Stones, 1992).

. Reflecting. evaluating and planning for continuous improvement (Marsh,

2004).

There is a plethora of research examining teacher knowledge and its role in expert

teaching (for example Clermont, Borko & Krajcik, 1994; McEwan & Bull & Bull,

l99l; Shulman, 2000). Shulman's work received attenrion in late 1987 when he

argued that, to be effective, teachers must possess and exhibit competency in:

. Content knowledge (understanding of the concepts and underlying structure

of the concepts being taught)

. Pedagogical knowledge (skills necessary for guiding, managing, assessing,

and communicating with students)
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. Pedagogical content knowledge (ability to convey content knowledge

through multiple models of teaching to enhance student understanding,

comprehension. and achievement.

Dcpanment of Education Nonhern Ireland (DENI) (1993) has summarized

detailed breakdown of competence elements in the report. The elements are:

Professional knowledge

o Knowledge and understanding ofchildren and their learning.

. Subject knowledge

o Knowledge of curriculum

. Krrowledge of the educational system

. Knowledge of the teacher's role

Professional skills

o Subject application

. Classroommethodology

. Class management

. Assessment and recording

o The wider role. (p.13)

Recent research conceming students' views about good teaching has suggested that

teachers continue to be the determining factor in how much students learn and

achieve (e.g., Corben & Wilson,2002; Mclntyre & Battle, 1998; Thomas 1998).
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The research reviewed here focuses on pedagogical competencies only. Pedagogy

means that teachers assist students through interaction and activity in the ongoing

event ofthe classroom. Pedagogy encompasses all the instructional ideas, strategies,

skills and practices that teachers can apply in classrooms in order to improve

students' outcomes.

Teachers must be highly knowledgeable about their content area specialty, whether

they teach a specific subject matter or all content areas in an elementary school

classroom. However. effective teaching that produces academic achievement for all

students requires more than content, child development and motivational expertise

(Darl ing-l-[ammond. I 997).

2.5 Competency-basedteaching

The inherent contradiction that raising the quality of teacher education can be

achieved by allowing virtually anyone that chooses to become a teacher to do so with

minimal training (known in United States as altemative certification) whilst forcing

formal teacher education programs to accept higher and more onerous forms of

regulation and accreditation is a thinly veiled attack on what might be considered the

public method of training educators (Townsend & Bates, 2007 , p.730).

Teaching is closely related rvith the process of learning. It is necessary that a teacher

must possess knowledge about the subjects as well as skills. The training re-training

and continuing education of teachers are fundamentals for the success of education.
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In the early 1960s massive curriculum reforms took place in America. Two of the

most important influential movements in American teacher education have been

micro-teaching and competency-based teaching (CBTE) (Cooper, 1980).

competency is closely related to 'competency or programme-based teacher

education (CBTE or PBTE). Houston and Howsan (1974) associate competence in

the successful completion of a teacher education programme.

A number of the conditions and movements, including the accountability

movement, writing of behavioural objectives and shifts in societal expectations have

been cited as precursors for CBTE (Houston & Howsam, 1972 Hall, & Jones,

1976). Even though these elementary models were never funded for

implementation, their emphasis on competencies (knowledge, skills and attitudes) or

perlormance crileria, systern design personalization arrd individualization in their

designs enabled teacher educators to conceptualize how a programme that may be

called "competency-based" may look and operate (Cooper, 1980). According to

Hall, and Jones (1976), CBTE is the process of development that focuses on

constant leedback systems for improvement. It is further mentioned that the goal of

CBTE is the development of leamers who have leamed, of programmes that

promote leaming, and of instructors who can and do teach. The theoretical

developments discussed above underlie the basic characteristics of CBTE.

Elam (1971) described a list of characteristics as essential to performance-based

teacher education (PBTE). He uses the term PBTE rather than CBTE.
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Hymes ( l97l ) clarifies the terms of 'competence' and 'performance'. Performance

is for positive features whereas performance is a curious mixture of both positive

and negative features. Page, Thomas and Marshall (1979) describe the term

competency-based teaching as the movement in teacher education which aims to

train students in specific classroom skills. It includes the use of teaching methods

such as interaction process analysis, microteaching, simulation etc.

Spady (1978), a leader in CBTE movement, has pointed out thar by definition, a

CBTE programme requires clear specification of outcomes, the flexible use of time

in teaching students' testing and certification of mastery, and programme

adaptability as a reaction to student progress. According to Cooper (1980), the

concepts and procedures such as modularized packaging, educational technology,

and guidance manage support as a means of implementing competency-based

instruction.

2.6 Teacher evaluation

Evaluation is the process by which teachers are assessed professionally. Usually

conducted by the heads of schools, it may include classroom observation,

questionnaires. check lists as well as verification of continuing education and

professional-development activities. Evaluation serves zrs a mechanism for assessing

job performance. Evaluation is "an activity that is done to teachers" (Danielson,

2001 ) and it is also called "a task that teachers endure, a task conducted by already

over-extended school administrators".
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Heads of school evaluate teachers annually in ways that are largely disconnected

from student leaming and that do not help improve teaching practice. Hence policy

making and teacher training process can't get benefit from such evaluation. A

purposeful evaluation system measures teaching outcomes as well as teaching

behaviour. Evaluations that are well designed and integrated with cuniculum and

professional standards can accomplish more in assuring basic competence.

Evaluation of teaching competencies is concemed with the degree to which teachers

demonstrate characteristics, abilities, skills and attiludes that are considered

essential for effective instruction

Within education, a debate has been raging between rhose who favour "Criterion-

referenced testing" and those who favour "Norm-referenced testing". Instead of

judgment in comparison with peers, Houston and Howsam (1972) and EIam (1971)

assert that CBTE relies more on criterion-referenced evaluation in which the

trainee's achievement is compared with the stated objective and the specified

criteria. Through the use ofspecific criteria, objectivity in the assessment process is

sought. In the second approach, a grading curve is used. CBTE clearly embodies

criterion-referenced testing and as such, is consistent with the demand for rigor in

the curriculum.

Evaluation of teachers has the major goal of rhe improvement of instruction.

Evaluation is frequently made about teaching ability of prospective teachers and
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about qualified teachers by inspectors. head teachers. colleagues. parents and

students. It is too easy to make superficial judgments of whether teaching was

impressive, whether the students are working happily and well. But a professional

aspect ofteaching should bejudged against more soundly'based criteria than these.

Assessment is perhaps the most maligned aspect of teaching and leaming processes

in schools. This is often a consequence of its association with the ranking and

soning of students. with extemal examinations, with league tables, with

standardized tests. with various reporting systems. ',vith judging the teachers'

performance, and with the restriction and containment of teacher practices (Hayes,

et al.. 2006).

Llltctive teucher evaluation programmes link teaching to ongoing professional

development opportunities. Evaluation may provide feedback of strengths and

positive aspects of performance with the identification of areas needing

improvement.

2.7 Teacher training

The teachers with good professional preparation are a catalyst for quality education

(UNESCO, 1995; Chandra, 1994; Hallack, 1990). The issue of quality education is

problematic with quality determined by the context in which the education system

resides. For instance, perceptions ofquality differ considerably from one country to

another. This notion based on the needs and perceptions of different communities is
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in accord with the argument mounted by Habermas ( l97l ) in which the

unquestioned assumptions about education and its purposes were widely held in the

community.

I'rospcctive teachcrs enter prc-service teacher education institutions with different

experiences. opinions. beliefs and conceptions aboul teacher and teachers (Kelly,

1993; Sarason, 1982; Lortie, 1975). It has been reported that some Pre-service

teachers hold disparaging views of professional preparation, such as believing that

the work is easy and that it is of minimal academic value (Carter & Doyle, 1995).

Prospective teachers entering pre-service teacher education with such viervs could

attcmpt to avoid doing serious intellectual w'ork during their professional

preparalion. For teacher educators, understanding and having some knowledge of

prospective teachers' experiences could help them bring about desired changes in

their trainees' conceptions ofpre-service education and teaching in general.

StLrdcnt tcachers tcncl to practice stratcgies and routincs that the), acquired as

students during schooldays rather than those they have leamt during the pre-service

programme (Kelly, 1993; Sarason, 1982; Lortie, 1975). In the eyes of pre-service

students, the value of a teacher education programme is reduced as a result of these

perceptions. Entering teacher education institutions wirh such prior perceptions of

teaching could adversely affect student teachers in pre-sewice work, and later when

they become practicing teachers. It is, therefore, the role of teacher education to

transfornr pre-service students into professionally prepared teachers by changing
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conceptions of education, as well as to develop particular skills and competencies.

In other words, "the life-world ofthe students is modified by the shared assumptions

about education and specifically teaching derived from their experiences at the

teachers colleges prior to assuming their role as teachers"(Habermas, 1 971,p. 135).

Apart ftom the courses taught, the opportunities provided for'hands-on' teaching in

schools (practice teaching) offers scope for student teachers to develop more

appropriate conceptions of teaching and the broader work expected for teachers.

About beginning teachers' of teaching Kelly (1993, p.3) mentions, "Many of the

conceptions of teaching developed during these experiences are based on

organization's practices and procedures rather than on the kind on teaching

expertise promoted in teacher education courses". The ideas and methods

emphasized in the teacher education programmes do not accord directly with the

challenges subsequently met in the classroom (Kelly, 1993; Ryan, 1980). The

theoretical and practical endeavors often represent competing commitments to

'ways of knowing' and 'coming to know' teaching (Feiman-Nemser & Buchmann,

1986, p.154). It may be that the knowledge gained during their pre-service training

might not be cornpatible with their life-world ([labermas, 1971, p.135). In the view

of this dichotomy it will be useful for teacher education programmes to be grounded

in the realities of the work environment from a professional perspective.
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2.8 Distance education

The conventional formal system of education has long been used for the training of

teachers. With the passage of time many factors led to the adoption of the distance

mode ofeducation for teacher education due to an increase in the need for a greater

number of teachers. Perraton (1997) says that distance education has established its

legitimacy in delivering teacher education at a distance. and Moore and Thompson

(1997) provide numerous examples of the effectiveness of distance-delivered

teacher education.

Distance education as we know it today is a relatively new paradigm. Its major goal

is to provide education to many kinds of populations, especially to some

geographically distributed groups. Distance education is emerging as a viable and

vital force in educational delivery systems in recent years, especially in higher

education. Much of the groulh comes lrom a rapidly growing demand for

educational opportunities directed tou,ard and designed for some specific target

groups (Ganison, 1986; 1987; Gaspar & Thompson, 1995). Just as Amundsen ard

Bemard (1989) pointed out, "... the definitive characteristic ofdistance education is

thc scparation betwccn 'tcacllcr' and learner and among learners. As a result,

interpersonal communication is not a natural characteristic of distance education"

(p.7). According to Gaspar and Thompson (1995), distance education integrates

correspondence, instruction, use of periodicals and leaming aids, mass media,

audiovisual lessons, social interactions, computer-assisted instruction, and various

technologically-advanced formats. In the perspectives of Keegan (1986), distance
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education has six major features: (a) the separation of teacher and learner, (b) the

role of educational organization, (c) the place oftechnological medium, (d) two-way

corrunun ication, (c) thc scparation of lhc lcarncr arrd thc learning groups. and (f)

industrialization. In sum. traditional distance education establishes a system that

provides leaming opportunities to various groups of leamers who have no access to

the traditional, high education institutions.

In addition, according to Bates (1986), there are two basically different approaches

to distance education. One is based on structured, pre-programmed leaming

materials and the other is based on the computers' communications functions. These

two approaches have completely distinct philosophies of education. Bates (1986)

calls the former the "black box" approach. This approach views the computer as a

black box to substitute for the traditional face-to-face (f21) teacher. Therefore, it is

the computer or black box that teaches the students and the most frequent example

is computer-assisted leaming (CAL) software. The latter vierv is called networks

approach. This approach views the computer as a channel of communication

between leamers and teachers. The frequent example is computer-mediated

communication (CMC) systems. Therefore it is the teacher who tcaches the

students, online but at a distance and asynchronously. These two approaches are not

mutually exclusive and can be combined to become a porverful medium for distance

education. Lauzon and Moore ( 1989) called rhe integration of rhese two approaches

the fou(h generation distance system that has no barriers of time and place.
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Distance education in contrast to traditional classroom or campus based education, is

characterized by a clear separation in space and time of the majority of teaching and

learning activities. Keegan (2002, p.20) defines distance education as "Teaching and

leaming in which leaming normally occurs in a different place from teaching". He

discusses how teaching is to a large degree mediated through various technologies

(print, audio, video, broadcasting, computers, etc.), and leaming generally takes a

place on an individual basis through supported independent study in the student's

home. or work place. The quality of the teaching materials and the level and variety

support for independent study depends on the nature and resources of the institution

or organization responsible for a given programme, and the available communication

infrastructure.

Distance education is sometimes taken to mean the use of radio or television and at

others the use of internet. Whereas open leaming suggesl that anyone can enroll and

start and finish when they like. "lt is an organized educational activity based on the

use of teaching materials, in which constraints on study are minimized in terms of

either of access, or time and place, pace, method of study, or any combination of

these"(Perraton, at al., 2001). Hence the term 'open and distance leaming' is used as

an umbrella term to cover educational approaches of this kind that reaches teachers

in their schools, provides leaming sources for them, or enables them to qualify

rvitlrout attcnding collcge in pcrson or by opening up ncrv opportunities for keeping

up to date no matter where or when they want to study (Perraton, at a1.,2002).
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-fhe latter part of the twentieth century has been marked by technology changes that

are increasingly affecting every aspect ofhuman life. The industrial age has been left

behind and we have now entered the information/communication age. The source of

power in the information/communication age is knowledge (Drucker, 1994; Toffler,

1990). Drucker ( 1994). who coined thc term, "knorvlcdgc society". states that in such

a society more knowledge, and especially advanced knowledge rvill be acquired well

past the age of formal schooling, through processes that do not center on traditional

school.

Distance education can be a part of an open leaming system which offers open

access to courses, or it can be part of strict and formal degree programme. It is

concemed with the educational process in which a significant proponion of leaming

and teaching happens wlrile learner's tutors are removed from each other in space

and time. The learner can study at home, at the place of work, or at a 'host

university' campus, in leaming centers or through a combination of such

arrangements. The language is confusing. Distance education in some countries a.nd

sectors is sometimes taken to mean the use ofradio or television and at others the use

of intemet whereas open leaming suggests that anyone can enroll and start and finish

u,hen they Iike. .'lt is an organized educarional activiry based on the use of teaching

materials. in which constraints on study are minimized in terms of either of access,

or time and place, pace, method of study, or any combination of these" (Perraton, at

a|.2001, p.3). Hence the term 'open and distance learning'is used as an umbrella

term to cover educational approaches of this kind that reaches teachers in their
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schools, provides leaming sources for them, or enables them to qualify without

attending college in person or by opening up new opportunities for keeping up to

date no matter whele or when they want to study (Perraton, at a1.,2002).

Distance education is often also flexible. Formally, educated individuals can also

continue their education though this system in which the student and learner are at

a distance from one another. They share their activities through correspondence,

face-to face contact and through the use ofvarious instructional media.

For the training of teachers, distance education has been considered as an important

mode. Perraton (2000) gives us a clear picture of the achievements of distance

education's role in training teachers,

Distance education has gone some way to establishing a significant
and lcgitirlatc u,av ol- tlainirrg, t!'acllcrs. Thc c', iclctrcc, or: its srrcccss.
is probably no worse than the comparable evidence on conventional
teacher education, and, in some cases, it can have economic
advantages. And yet it remains on the sidelines. (p.36)

In the Pakistan distance education system of learning, as the leamer and teacher are

at a distance from one another, leaming materials are usually sent to students by

postal services or via the internet. This materiaI should been wriften in simple and

understandable language. For the guidance of students, necessary diagrams, self-

assessment questions and activities are added in the course. [t is considered best that

students understand the material wilhout any external assistance. Each course may

be half credit or full credit. A full credit course has eighteen unirs and half credit
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course has nine units. Normally a unit discusses a topic in detail. One unit covers

the time duration of one week with two hours daily working. Radio and TV

programmes are broadcast lor additional support to distance leamers.

Distance education has been defined as "an educational process in which a

significant proportion of the teaching is conducted by someone removed in space

and/or time from the leamer" (Perraton, at al., 2001). Distance education can be a

part ofan open leaming system which offers open access to courses, or it can be part

of a structured formal degree programme. This study is concemed with the

educational process in which a significant proportion of leaming and teaching

happens rvhile learners' tutors are removed from each other in space and time The

learner can study at home, at the place ofwork, or at a host'host university' campus,

in lcarning ccnters or through a combination of such arrangements.

2.9 Strengths of distance education

Moore and Thompson ( I 990) did a revierv of more than 300 studies on the

effectiveness of distance education. They summarized the study with:

The literature points overwhelmingly to the conclusion that teaching

and studying at distance, especially that which uses interactive
telecommunication media, is effective, when effectiveness is measured

by the achievements of leaming, by the attitudes of students and

teachers, and by cost- effectiveness".(p.34)

The strengths of offering distance courses in which there are a wide variety

of lcarncrs and whcre communication is supported by both asynchronous and

asynchronous technologies include the potential for:
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more time for leamers (and teachers) to reflect.

increased individual participation.

more individualized feedback from the instructor,

a wider range of opinions and views,

sel f/paced-directed learning,

team leaming and collaboration, and

o resource-based rather than lecture-based leaming. (Egbert and Thomas,

2001 ).

Problems may arise when the technologies for communicating old styles of

tcaching do not mix rvith ncrv stylcs of conrmunicating, and exprcssion is Iimitcd to

the written words. "Distance course designers must address how teacher educators

can observe students applying concepts and what to do so students do not feel

isolalccl and clrsurc tltat fccdback is appropriatc"(Quintana. 1996). I{olmberg's

theory of distance teaching (1985) states thar distance teaching will support student

motivation and promote Iearning pleasure and effectivencss if learners are engaged

in discussions and decisions, and the programme provides for real and simulated

communication to and from the leamers. As in any classroom, interaction is the core

ofteaching. Distance education is believed to work very well, and produce results as

effective as traditional classroom instruction (Kearsley, 1996). However, the

distance education currently in practice has the potential to provide more effective

learning with updated pedagogy, more experience, and greater understanding and

knowledge of methods. Numerous studies have evaluated student achievement in

specific distance learning programmes in higher education. According to Abrami
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and Buras (1996), learning at a distance is seldom superior to traditional instruction,

particularly lor promoting higher level achievement and complex skills. l'hese

neaknesses may stem from social and intellectual isolation. Improved distance

education practices have the potential to enhance educational outcomes, especially

when the amount and kind of leamer interaction is increased using technology-

supported collaborative learning.

Good distance teaching practices have been found to be fundamentally identical to

good traditional teaching practices, with quality factors being universal across

environments and populations (Wilkes & Bumham, l99l). This means not only that

various studies of distance learning may be synthesized reliably, but also that the

results of such a synthesis ought to generalize to mos[ comparable education

situations.

The potential for distance education students to develop a feeling of isolation or

separateness is high and must be eliminated. Bialac and Morse ( I 995) found

students at remote sites would sometimes sit back and rvatch as students at the

originating site answered questions. Effective and successful teaching strategies in

regular classroom situations are parlicularly true in distance education classrooms.

A substantial variety ofteaching strategies must be used in every single class period

(Beers & Orzech, 1996).

Distance leaming becomes a substitute for classroom leaming. Strehle (2000,

p.214) said:
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Ii instead, you assume there is a global demand for leaming that
cannot be met by our campus-based universities, then you come to a
different conclusion. Distance leaming will increase the number of
students and, as a result, enhance real economic growth and create a
more educated population.

2.10 Teacher training through distance education in Pakistan

"Teachers have a pivotal role in improving the quality and efficiency of education

system, for which pre-service and in service training programmes of high quality are

essential" (Govt of Pakistan, 1998). ln Pakistan an altemative system to formal

education was developed, as a reaction to pressure for the quantitative expansion in

education and efforts were made to find practical expression. The National

Education Policy in 1959 mentioned that "No education system is better than its

teachers who serve it" (Govemment of Pakistan, 1959). The Commission Report

I 959 set down the following criteria for a good teacher:

Be academically well-trained in the subjects he teaches.

Have a sound professional training in how to teach his subjects.

Have had sound professional training in how to understand the children in his

charge.

o Have a deep sense ofprofessional honour (Govemment ofPakistan, 1959).

There are different levels ofteacher training in Pakistan. The detail is given below:

Table 2 : Teacher education programmes in Pakistan

Programmes of
training

Entry
qualification

Duration of
training

Classes to teach

PTC SSC One vear I-V

CT HSC One year I-VIII
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Dip in Edu(10+3) SSC Three years I.V

Dip in Edu( I 2+ I ) HSC One year I-VIII

B.S. Ed. (12+3) B.A/8. Sc Three years VI.X

B.Ed. (14+l) B.A,TB. SC One year VI-X

M.Ed. B.Ed One year VI-X+ Supervision

M.A./Tr4. Sc (Edu) B,A,TB. SC Two years VI-X+ Supervision

ln 1974, People's Open University was established to cope with these needs. In

1977 its name was changed to Allama Iqbal Open University. AIOU is the pioneer

distance teaching institution in the Asian Region. (AIOU 2003, p.l3).The Education

Policy (1998-2010) of Pakistan was designed, "to start a three months intensive

orientation programme for providing basic skills of teaching through non-formal

education under the umbrella of Allama Iqbal Open University which structure to

provide necessary training to a number of non-formal education teachers every year,,

(Govemment of Pakistan, 1998, p.67).

ln 1976, the university started with a few courses of Arabic, a primary Teachers

Orientation Course and Foundation Courses, with nine regional offices in the

country. At the request of the govemment, it started Teacher Education programmes

Iike PTC/CT/ ATTC for training and orientation of the untrained teachers working in

different government schools (AIOU 1999, p.l6). Later on, the range of its teacher

education programmes was extended up to B.Ed (General), B.Ed (Arabic), M.A.
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Education. M.Ed (in four disciplines), M.A EPM, Diploma TEFL, M.A TEFL and

M.Phil (in four disciplines). To cater to the needs of the business community, the

university started Bachelor and Master's Degree Programmes in Business

Administration (MBA and BBA) through the distance leaming system, subsidized by

the govemment. Recently, Business Administration and Computer Programmes

have been started and face-to-face instruction/ teaching is provided at the study

centers.

2.ll Methods of instruction

2.11.1 Tutorials (Optional)

Tutor, tutorial and study centre is a triangle of face to face contact and two-way

communication. The tutor of distance education can do much to diagnose and help

the leamer to change the behaviour of the leamer. AIOU has a strong system of

tutorials. A tutor is supposed to be available at notified study centre for students to

seek help on their course.



2.11.2 Workshops (Compulsory)

Worships provide a forum to distance education students as discussion groups

designed to stimulate the problems and circumstances of the subject being discussed

tunder the supervision of a resource person. The coordinators explain the purpose of

workshops. At the end of each semester there is a compulsory workshop for each

course.

2.11.3 Self Instructional material

It includes self learning printed text and allied/supplementary material, including the

following items:

Course books/Reading material

Study guide

Assignments

Tutorial schedule

Radio/TV schedule

General students guide

Assignment forms

2.11.4 Evaluation

Students are evaluated through both formative (assignments) and summative (final

examination) evaluation. The weightage for course assignments and final

examinations is 30:70 respectively and the minimum required marks to pass the

assignments and final examination are 40 Vo (AIOU, 2004, pp.l-10). AIOU being a
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distancc education irrstitution relies heavily on all varieties of available media to

reach to its students in an effective manner. The main components of AIOU's

multimedia package for teacher training programmes are the following:

. Corresponding material including self-leaming study package and

supplementary study materials (Readers, textbooks, allied material

and study guides),

o Radio and television broadcasts generally related to the study

materials of the package. AIOU is putting on air its educational media

material on PTV-2; which is beaming out its transmission tkough

satellite to more than 45 countries.

o Non-broadcast media: Including slides, audiocassettes, fillip charts,

and leaflets (generally for basic courses) also audio-video cassenes as

integral part of leaming material.

o Tutorial instructions: Through contact session and academic guidance

facilities at study centers (mostly in the afternoons).

. Group training workshops: for post graduate programme

. Course assignments: as an instrument of instruction, continuous

assessment and general academic guidance of students. The tutors

evaluate them.

o Final examination: held for each course at the end of the semester

(Arou,2007).

AIOU has effectively used the print, sound and pictures for its delivery system. The

radio and television programmes produced at the Institute of Educational
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Technology (IET) promote and support the distance teaching based courses of the

university. The material produced is transmitted through the national broadcasting

network and non-broadcasting media to be used for small group instruction and

individual study. The media support which supplemenrs the university course

material also has a significant public educational value. The educational television is

using satellite to beam its programmes. According to AIOU News (2001, p.22),,,2a0

courses have media support. The support at present is in the form of 441 TV

programmes, 2345 radio progrnmmes, and 279 audio non broadcast-video

programmes". However, the use of emerging technologies at AIOU is in its earlier

stages and university intends to benefit the potential ofthese technologies.

According to the Vice-Chancellor's Report "The University wanted to go online.

The government has also encouraged them to launch their programmes on the

intemet". The report further explained the situation as, "In our education system we

have to reach to the remote areas of the country and that is only possible through

satellite, now there are plans that the government rvill have access to some

commercial satellites for the education purpose and we will certainly benefit from

this. We ourselves are trying to obtain the license for the radio and television

channels" (AIOU, 2003, p.5). It becomes increasingly obvious that a successful

distance education system needs a solid background of effective support system to

ensure success for their students. The students from distance education systems need

some help from trained persons because students from distance education system

have only study material and there is no regular class work like formal system.
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Distance Education students have to write assignments, attend workshops and

qualify for examination

The Education Policy I998-2010 policy declared some objectives of teacher

education. Some of these are:

1 . To create a matching relationship between demand and supply of

teachers.

2. To upgrade the quality of pre-service teacher training programmes by

institutionalizing parallel programmes of longer duration at post-

secondary and post -degree levels (Shah, 1997).

2.12 Bachelor ofeducation (B.Ed) through distance education

In Pakistan the aims and objectives of the B.Ed programme of teacher training are to

provide the trainee with:

o the students ability and attitudes and the competencies essential to

become a good trend at secondary school level,

. the principles and procedures fundamental to teaching leaming

process,

o the ability to plan and conduct his teaching in accordance with the

sound pedagogical principles of evaluation,

. the capacity to work and adjust in the school environment and

develop suitable moral and ethical code of conduct to live and work

with his students, with his fellow teachers and with his seniors in both

equal and subordinate role,
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. effective teaching communication skills so that he can communicate

and pass on the knowledge and subject matter to his students

(University Grants Commission, 2001, p.l2).

2.13 Scheme of studies of B.Ed

2.13.1 Compulsory Courses

i. Perspectives of Education

ii. School Organization and Management

iii. Research, Evaluation and Guidance

iv. Educational Psychology

v. English (Compulsory)

vi. Islam, Pakistan and Modern World

vii. Workshop

2.13.2 Elective Courses

A-General group

i. Teaching of English

ii. Teaching of Pakistan Studies

iii. Teaching of Urdu

iv. Teaching of Islamiat

v. Teaching of Home-Economics

vi. Teaching of General Science

B-Science group

Half Credit

Half Credit

Half Credit

Half Credit

Half Credit

Half Credit

Full Credit

Full Credit

Full Credit

Full Credit

Full Credit

Full Credit

Full Credit
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i. Teaching of Mathematics

ii. Teaching of Biology

iii. Teaching of Chemistry

iv. Teaching of Physics

Full Credit

Full Credit

Full Credit

Full Credit

2.13.3 Total Duration

Three semesters (One and half years)

2.13.4 Duration of Workshop and Practice Teaching

Two weeks duration for workshop and four weeks for teaching practice along with

two elective courses.

2.13.5 Elective Courses

Two elective courses containing 40 lessons each in practice teaching.

2.13.6 Admission Criteria

50% marks in Bachelor degree for male candidates and 45Yo for female candidates.

2.13.7 Tutors' Qualifi cation

M.A., M.Ed with minimum 5 years teaching experience.
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CHAPTER THREE
PROCEDURE

3.1 Introduction

This chapter outlines the research design. It examines the questions (and objectives)

posed in this study. In particular, it discusses the approach to data gathering to

answer the key research questions given in chapter one and listed again below:

1. 1 . What are the competencies necessary for a teacher?

2. To what extent do scl.rool teachers who received their degrees from AIOU

3.

possess these competencies?

Does a teacher training program through distance mode inculcate the required

competencies?

What is the relationship between the skills leamed through distance mode and

those qualities required for teaching the corresponding school leve[?

Does distance education has the potential to train teachers in an effective and

efficient way?

5.

Surv'ey research is one of the most important areas of measurement in applied social

research. The broad area of survey research encompasses any measurement

procedures that involve asking questions of respondents. Surveys car be divided into

two broad categories: the questionnaire and interview. Traditionally, questionnaires

could be administered in group settings for convenience. The researcher could give

the questionnaire to those who were present and be fairly sure that there would be a

high response rate. lf the respondents were unclear about the meaning of a question

4.
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they could ask for clarification. Grix (2004) describes the aim of survey method as

"not to explain the influence or impact of certain factors in the event on which it is

focusing, but to give a detailed account of a particular issue, person or process".

(p.so)

In this study, a survey using quantitative methods was adopted for data collection.

Bums (1990, p.291) maintained that "survey data is usually obtained by means of

questionnaire, a series of predetermined questions that can be either self-

administered, administered by mail ..." which is appropriate for this project in which

the questionnaires were designed to collect data from working teachers in secondary

schools and their students, heads of the same schools where these teachers were

working and academics of the Faculty of Education at AIOU.

Firstly this study needed an identification ofcompetencies of teachers who possessed

a B.Ed degree through a distance mode of education. Hence, the competencies

pertaining to professional knowledge/pedagogical skills were listed after a review of

the literature using the appropriate research databases, text books, peer-reviewed

joumals, professional joumals devoted to distance education and published opinions

from professional journals in the fields of teacher education and distance education.

Secondly. factors covering all aspects of competencies were identified and reflected

into the research tools. A list of competencies drawn up during the review of the

Iiterature is reflected in the questionnaires (Appendices I, II, III &lV).
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The following framework was evolved regarding the competencies of teachers and

use to frame the data gathering survey instrument.

Professional knowledge

o Knowledge and understanding ofchildren and their learning.

o Subject knowledge

o Knowledge of curriculum

Professional skills

. Presentation of subject matter

o Classroommethodology

. Class management

o Monitoring of students' progress and leaming outcomes

. Interaction and communication with students and others

o Planning and managing the teaching learning process

o Evaluating and Planning for Continuous Improvement

Teacher as a member of staff

The data about distance education was also used in developing the survey.

3.2 Population

The population sampled for this study was composed of:

l. Secondary students from the schools where AIOU graduate teach.

2. Secondary School Teachers who have a B.Ed degree from Allama Iqbal

Open University Open University (AIOU) and are working in Pakistani
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schools. The teachers were working in different administrative controls i.e.

Schools of Islamabad are in Federal Capital territory. This had its own

directorate in the Ministry of Education under the federal govemment and

was not part of the provincial departments. Teachers from Rawalpindi were

taken from the Federal Directorate of Educational Institutions

(Cantt/Garrison) in the Ministry of Defence under the Federal govemment

and the third group of teachers was drawn from one district of Punjab

province of Pakistan.

Heads ofhigh schools where AIOU graduates teach.

Academics from the Faculty of Education, Allama Iqbal Open University

Pakistan.

3.3 Sample and sampling

Once the representative population was carefully defined, a representative sample

was drawn. The detail of each category is below:

3.3.1 Secondary School Students

The students being taught by the AIOU qualified teachers concemed were the

population of secondary school students in the study. Therefore a sample from each

directorate/district (lslamabad 100 but 46 responded, Rawalpindi 80 only 60

responded and Multan 40 and 35 responded) was selected with a simple random

sampling procedure. A random sampling is a procedure is a probability sample in

that every population member has a nonzero probability of election. In a simple

J.

4.
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random sample, this probability is the same for all population members (Wiersma &

Jurs,2005).

3.3.2 Secondary School Teachers

A list of the teachers was obtained from the three different offices i.e. the Federal

Directorate of Education Islamabad, Federal Govemment Educational Institutions

(Cantt/Garrison) Rawalpindi and Executive District Officer Multan. From these a

separate list of AIOU teachers who qualified between 2000 and 2005 was prepared

and these teachers were sent a survey. A systematic sampling procedure was applied

for teachers using Burns' (1990, p.60) method described as "ifthe population can be

listed then a sample can be drawn at fixed intervals from the list.... .ln systematic

sampling, a staning number between I and 3 is chosen randomly and selection

continues by taking every third person from that starting number". In this study a l-

in-3 ratio was used to derive a sample of teachers from Islamabad, Rawalpindi and

Multan.

3.3.3 Head of Schools

The population of the heads ofschools was from:

Islamabad: l6 (out ofthem 35 responded)

Rawalpindi: I 5(out of them l0 responded)

Multan: l3(out ofthen 10 responded).
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3.3,4 Academicians of AIOU and Heads of Secondary Schools

The survey questionnaire was administered ro the total population of the heads of

schools of B.Ed students from AIOU and academicians of AIOU because their

number of members was a manageable size.

3,4 Demography
3.4.I Students

In Pakistan, secondary education is for the classes/grades IX & X and the

examinations at secondary stage classes are held annually by respective boards of

education. Students either in class IX or X have similar experiences with their

teachers therefore the opinions ofboth groups were given the same and equal value.

Figure l: Class/grade and age of students _" 
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3.4.2 Teachers

The data regarding teachers is given in the table below

Figure 2: Qualification of teachers

(l{: 92 (lslamabad 44; Rawalpindi 30 and Multan 18)

'fhc table indicates that the majority of teachers in Islamabad hold Masters degrees in

Education in addition to their master's degree in another subject. On the other hand a

good number of teachers from all the three regions have masters degrees in another
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subject as well as a B.Ed degree. It denotes the trend that most of the teachers in

Pakistan prefer to eam a masters degree in some other subject in addition to degrees

pertaining to their profession. It is because of the incentives of advanced increments

and promotion benefits in the govemment structure on the basis of their additional

qualifications.

Figure 3: Teaching experience ofteachers after B.Ed

(N= 92 (lslamabad 44; Rawalpindi 30 and Multan l8)

The figure above reflects that a small number ofteachers are newly inducted and this

trend is the same throughout each district.
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Figure 4: Qualifications ofheads ofschools
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To become a head of a high school in Pakistan there are two paths. One is based on

the seniority-cum-qualification of the individual concemed and the other is

qualification-cum-experience. For the latter, the candidates are selected by public

service commissions (Federal and/or Provincial) and their minimum experience

should be five years of teaching with a B.Ed qualification. In this context, if we look
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at the figure above it can be seen that the majority ofheads in all the areas have a

B.Ed and the number with an additional degree is l7 out of 33 and including those

with a M.Phil who are also required to have a B.Ed, the total number becomes 20.

Figure 5: Teaching experience ofheads
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The more administrative experience a head of school has the better understalding

they have of emerging situations for handling affairs of staff and students. The

group of heads of school in this study was found to have varied terms of experience.

There was little difference between the regions.

Figure 6: Administrative experience ofheads

Q.{= 33 (lslamabad l0; Rawalpindi l0 and Multan l3)

3.4.3 AIOU academics

Teaching staff of AIOU had adequate qualification as 48% of them possess Ph.D,

32%o academics have M.Phil degree and only 8% have Masters Degree. I 5% did not

resporrd.
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Figure 7: Qualification of academics
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The teaching experience of the AIOU academics to deal with the distance teacher

education programmes was found to be adequate. The majority of them (32%) have

more than l0 years experience, 24%o have experience up to 20 years,8% have more

than 20 years experience and 23Vo fall below l0 years experience. 15% of the

academics did not respond about their experience as well as their qualifications.

Figure 8: Teaching experience at AIOU

(N=13)

3.5 Instrumentation

A questionnaire is an effective means of gathering data from a geographically

scattered population (Gay, 1992) and as this study required data from people

working at different institutions. A five point rating scale questionnaire was

developed for all categories ofpopulation. The following is the detail about tools.

3.5.1 Questionnaire for Students

The opinion of students in secondary classes (Grade lX and X) about their teachers'

(who qualified from AIOU) style, method, behaviour etc was needed for the study. A
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questionnaire with 30 items for students was developed. It has 26 items with a Likert

scale and 4 open ended items. The items of this tool were not categorized due to the

age and education level of students (Appendix I). These questionnaires were

translated into Urdu for using I 3 in Multan, 6 in Rawalpindi and 4 in Islamabad

Urdu medium schools where the Urdu version questionnaire was administered.

3.5.2 Questionnaire for Teachers

Teachers' opinion about how were they trained in AIOU and what sort of

perceptions they have, was very important for the study. The questionnaire with 49

items for teachers was developed. It has 4 open-ended items and 45 items with a

Likert scale. The structured items were categorized i.e.6 items on general

statements, 8 on teaching methods, 7 on evaluation, 14 on guidance and 10 on

distance education. (Appendix II)

3.5.3 Questionnaire for Heads of School

In Pakistan, evaluation ofteachers' work is mostly canied out by their administrative

heads annually. This type of evaluation is more focused on administrative

approaches. Nevertheless heads of respective schools are entrusted with the

responsibilities of monitoring teachers posted into his/her school. For this research

the opinion ofthe heads ofschool on the performance ofthose teacher qualified from

AIOU was important. The questionnaire for the heads of schools has 39 items. There

were 5 open-ended items. And it has 34 items with a Likerr scale among them 1 I

items focused on a general category of statements, 10 on teaching methodology, 7 on

administration and management and 6 items on evaluation of the skills of teachers.

(Appendix III)
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3.5.4 Questionnaire for Academicians of AIOU

The questionnaire for academicians of Allama Iqbal Open University Pakistan was

devised to seek their opinion. In an open university academicians conceive courses,

prepare instructional materials (broad-cast and non-broad-cast), develop questions

for formative and summative evaluation, conduct tutorials and provide counselling

and guidance services to the leamers. The research tool was designed to encompass

the views of Open University teachers about what are their targets during their

teaching the learners during the B.Ed programme. This tool was comprised of 35

items; among those, 2l focused on the various teaching competencies chose from

while the review of literature, 9 items were specifically on distance education and the

remaining 5 items were open ended. (AppendixJV)

3.6 Pilot study

For the sake of validating the tool, a pilot study was conducted. The tool for the

academicians was sent to different academics i.e.Prof. Dr. Rehana Masrur,Prof. Dr.

M. Aslam Ch, Prof. K.A. Hashmi, Ghulam Rasool Channa and Dr. Javed lqbal.

Whereas tools for rest of the groups were sent to Mr. Javed Iqbal Headmaster, F.G.

High School Islamabad for further administration to 3 heads, l5 teachers and 20

students. The response from the respondents was a hundred percent.

There were comments received back on certain items of each tool. The main

observation was on the concepts and language of the students' tool, particularly for

Urdu medium students and the teachers' tool. Some observations were about

clarification of the general statements and methodology in the tool for the teachers

which were responded to by revising these items.
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3.7 Validity and reliability of the instruments

In order to achieve the validity criterion of these instnrments a pilot study

was conducted. Moreover, the education literature was reviewed to determine

teacher's competencies.

3.8 Collection of data

After revising the tools in the light of the pilot study, the differing questionnaires

were sent to Pakistan electronically for data collection. Assistance of researchers in

each setting was sought for data collection (names listed in Appendix-V).

ln response, completed questionnaires have been received from those listed in the

table 3.1 below.

Table 3 : Region-wise and group-wise position of data collection

Region Students Teachers Heads ofschools AIOU Academics

Islamnbad 46/100 44170 10/16 ll20

Ra\.lpindi 60/80 30140 l0/ 15

Multan+ 35140 18125 l3ll3

Total l4ll220 921135 33/44

*A fcw rcspondents were also from Mirpur, Azad Jammu and Kashmir.

During the process ofdata collection a team collected surveys from different regions.

The detail of the team members with their names is given in Appendix-V.

3.9 Analysis of data

Aftcr thc total data r.r'cre rcccivcd thc proccss of analysis lvas startcd. 
-fhc 

analysis of

the data was conducted by using percentages ofrespondents in each category.
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The results are presented in both numbers and bar charts. Results are reported for

categories of respondents and by regions. Selected results are presented in the next

chapter, and the remaining results in the appendices.
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CHAPTER FOUR
RESULTS AND DISCUSSION

4.I INTRODUCTION

The study was conducted to evaluate the competencies of teachers trained through

distance education in Pakistan. In this regard the teacher training graduates of

Allama Iqbal Open University (AIOU) were the focus of the study. The opinions of

their students of secondary classes (lX-X) and heads of schools were also obtained.

Moreover, the academicians of AIOU were also included into the population of the

study as the AIOU academicians are entrusted with the responsibilities ofdeveloping

curriculum and instructional material of B.Ed programme.

ln this section, the data obtained from the questionnaire surveys are analysed. The

data showing interesting or unexpected responses and which informed the purpose of

the research were discussed in this chapter. During data analysis it was found that

there were similarities in responses on many statements therefore the responses

having identical weightage region-wise as well as group-wise were left out in the

discussion. Furthermore, while processing data it was found that there were a

number of statements having no response recorded which did not provide any

information for discussion while some categories were not used by the respondents

at all. Therefore it was decided to collapse the categories of strongly agree and

agree; strongly disagree and disagree. However, all of them are discussed in the

summary of each competency. Complete data from all four groups can be found in

appendices VI, VII, VIII and IX.
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The results are grouped under different headings. The headings are devised from the

reviewed related literature, particularly the literature about teacher competencies and

survcy. Thc identilicd categories are

. professionalknowledge,

. professional skills,

. distance education and

. sources being used by AIOU for teacher training.

Each category has again sub-categories wherever required and have been discussed

comparing respondents' data between their respective groups. Within each group

there is discussion comparing geographic region as well.

An overview ofthe categories and subcategories are listed below and each section is

then discussed.

o Professional Knowledge

o Knowledge and understanding ofchildren and their leaming

o Subject knowledge

o Knowledge of curriculum

o Professional skills

o Presentation of subject matter

o Classroommethodology

o Class management

o Monitoring of students' progress and leaming outcomes
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o Interaction and communication with students and others

o Planning and managing the teaching leaming process

o Evaluating and planning for continuous improvement

o Teacher as a member of staff

r Distance Education

Sources being used by AIOU for teacher training

In the last section there is an analysis of the responses of open ended

questions and entitled as "Qualitative analysis".

4.2 PROFESSIONAL KNOWLEDGE

4.2.1 Knowledge and Understanding of Children and Their Learning

Statements and responses on this competency are analysed and described under each

goup category i.e. students, teachers, heads and academics.

Students

The questions 8, 9, I l. and 27 related to this competency may be seen in Appendix l.

4.2.1 . I : Students' understanding and knowledse

The students were asked, "The teacher makes sure that the students understand

his/trer explanation during class". The data collected from the students shown in the

Figure I below describes very different responses from each region. From Islamabad

the majority (82%o) agreed with the statement whereas a small number (13 %) was

uncertain and 5o/o disagreed. There was similar response from Rawalpindi (84 %

agreed 8 percent uncertain) and the same number disagreed. But the results from
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Multan were different rvith 63 percent agreeing, 14 % disagreeing and, 23 o/o

uncertain.

Figure 9:
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There was difference in the opinions of groups region-wise. Teachers from

Islamabad and Rawalpindi have easy access to AIOU's main campus and the

facilities provided are better as compared to other regions in the countryside. That

may be the main reason for Multan and that is why students were not sure as well as

disagreed with the statement. The students from Islamabad and Rawalpindi

disagreeing and being uncertain reflect that their teacher may not be taking care with

explanations possibly due to time pressure to cover the course within a given

schedule rather than reflecting the skills of the teachers. The other reason may be less

experience of the teachers. That may be the main reason why those in Multan were

uncertain or disagreed with the statement. Horvever, it seems unclear and needs

further investigation.
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4.2.t.2: Awareness about the culture of the students

Moreover, they were asked, "The teacher demonstrates an awhreness of the

background and culture ofeach student". The figure below indicates that a majority

(81%) from Islamabad agreed. From Rawalpindi about half (52%) agreed and from

Multan 58%. Though few disagreed from Islamabad (4%),23 percent from Multan

and 26 percent from Rawalpindi disagreed with the statement with 22%o from

Rawalpindi, 20%o from Multan and very small number (4%) from lslamabad as

Awareness of the culture of the students
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For a teacher it is compulsory to know about his/her students because it will help in

understanding the individual's problems and leaming difficulties. Teachers in

Islamabad were seen to be more aware of the background and culture ofthe students.

Since schools were under the federal capital territory where students from different

provinces study mostly due to the jobs of their parents in Islamabad, a diversity of

backgrounds and cultue exists. But Rawalpindi students in Cantt/garrison schools

are mostly children of the employees working in cantonments and they also come

from different parts of the country. Nevertheless, they share enough of the same

culture being cantonment employees' children. Therefore the teachers may not give

an impression that they acknowledge a diversity ofcultures.

7l
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Students in Multan disagreed that their teacher demonstrates an awareness of the

background and culture of each student. This may be because there are social and

economic class systems and the majority of parents are mostly illiterate in rural areas

and teachers attempt not to appear to acknowledge these differences as

discriminatory.

4.2.1 .3'. Behaviour with students

The students were asked questions about their teacher's approach towards their

lcarning and though in four questions there was little difference, when asked to

respond to one question; "The teacher encourages students to talk about examples to

help understand new ideas." a majority from Rawalpindi (71%), Islamabad (69%)

and Multan (58%) agreed with it. Only a small number disagreed with the statement

(22o/o from Multan, 12% from Rawalpindi arld 6Yo from Islamabad).More students in

Islamabad (25Vo) were uncertain than the rest of the regions ( I 7% from Rawalpindi

and 20%o from Multan)

Figure 1 1: Behaviour ofteacher with students
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Even though there is a large agreement with this statement large enough population

have disagreed or been uncertain. This may reflect a teacher centred approach.
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In Pakistan, education in the govemment sector tends to be more teacher-focused

rather than learner-centred. Hence the teacher acts as the authority and students are

supposed to receive whatever the teacher imparts. Therefore, the element of allowing

students to talk more on new ideas and examples is not encouraged. This behaviour

seems to occur more in schools throughout the country.

Teachers

The questions 2, 10, 11, 15,20,23,25,32 and 33 related to this competency may be

seen in Appendix-ll.

4.2.1.4: Course work on leaminq theory and psycholoqv

Opinions were sought from teachers about their B.Ed training. "Your B.Ed included

course work in learning theory or psychology appropriate to the age of students you

teach". All teachers from all three regions agreed with this statement.

Figure l2: Course work on leaming theory and psychology
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The data from regions show that all the teachers studied courses on psychology and

they have skills in handling related problems. The B.Ed programme includes the

subject, Educational Psychology which is compulsory for all course participants and

led to full agreement to this item
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II cads of schools

The questions 2, 4, 18, 22 and 23 related to this competency may be seen in

Appendix III.

4.2.1 .5: Students' growth. develonment and learning

In the above context the view ofheads ofschools shows mixed response. When they

were asked," The teacher(s) applies the principles of students' growth, development

and leaming appropriately", a majority of 92%o from Multan, 70 7o from Rawalpindi

and 60Yo from Islamabad agreed.lO% each from Islamabad and Rawalpindi were

uncertain and 30%o from Islamabad, 20%o from Rawalpindi and only 8% from Multan

disagreed with the statement.

Figure l3: Students' growth, development and leaming
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In the school culrure of Pakistan, understanding of child psychology is given due

weight and teachers seem to realize that the more understanding of psychology the

better role a teacher can play. Therefore the majority agreed with it and those n'ho

were uncertain or disagree may be due to their lesser experience or new appointment

in the teaching profession.

g!o
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Academics

Questions 9 and l0 related to this competency may be seen in Appendix IV.

4.2. I .6 Influence of different factors on students' leamine and behaviour

As mentioned above, the teachers are supposed to be aware fully with the students in

many respects. AIOU academics were asked, "The B.Ed trainee should be able to

discuss the influence of ethnicity, gender, religion and other aspects of culture on

their students learning and behaviour". Majority of70%o agreed,lS%o were uncertain

and l5% disagreed.

Figure l4: lnfluence ofdifferent factors on students' learning and behaviour
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In this case some of the academicians are uncertain and disagree, but basically all

academics of faculty of education, AIOU. agree with the statement that the B.Ed

training programme of teachers focuses on taking care of ethnicity. gender, religion

and other aspects ofculture and their impact on the leaning ofthe students.

4.2.1.7 Summarv of catesorv "Knowledee and understandine of children and their

leamine"

On this competency the majority of students from all regions agreed that the teacher

ensures his/her students' leaming. A number of students from Rawalpindi and

Multan were uncertain or disagreed that their teacher demonstrates an awareness of

their background and culture. Students claimed that they are not encouraged to talk
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about examples to help understand new ideas by their teacher. In Islamabad and

Rawalpindi, students said that teachers listen carefully to them in their classes but the

level ofsuch behaviour ofteachers was less in the Multan region.

All teachers said that their courses help them to understand and motivate their

students by using different behaviour modification techniques, diagnose students'

individual and collective needs and difficulties, relate the topic of discussion with

their previous knowledge and deal with individual differences.

But the opinion ofheads of schools, particularly from Islamabad and Rawalpindi, on

teachers' competency for applying the principles of students' growth, development

and leaming does not match with their teachers. However, according to the heads of

schools, the teachers can create an atmosphere for the promotion of students'

involvement and self concept, and to recognize and respond to student diversity as

well as use kno,.r,ledgc ol'content and pedagogy to establish clear and achievable

leaming goals for their students.

According to the academics of AIOU the B.Ed trainee should be able to discuss the

influence of ethnicity, gender, religion and other aspects of culture on their students

leaming and behaviour and to explain the most appropriate type oftechnology to use

to maximize student leaming.
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4.2.2 Subject knowledge

Students

The questions 2 and 12 related to this competency may be seen in Appendix I.

4.2.2. I Explanation of difficult topics

The students were asked about his/trer capability in the teaching of difficult topics.

"The teacher explains difficult topics very clearly". The response shown in the below

given figure indicates that the majority of the students (lslamabad 87%, Rawalpindi

80% and Multan 80%) agreed and a minority (17o/o ftom Multan, 13% from

Islamabad and 3oZ from Rawalpindi) was uncertain. And 7 Yo from Rawalpindi as

well as 37o from Multan disagreed.

Figure l5: Explanation ofdifficult topics

go0

o r-at-rl
Disa9ree

(N= l4l(lslamabad 100; Rawalpindi E0 and Mulran 40)

Teachers always try to make his,4rer teaching as easy as possible but all ofthem can't

be successful in doing so. There may be many factors involved in it. Maybe teachers

are not coming down to the level of each student, even if they are a very efficient

teacher.

4.2.2.2 Discussion on old and new concepts

The command over the subject knowledge enables teachers to discuss both old and

new concepts, theories and information etc. This aspect was asked of the students.

87 go 60
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"The teacher always points out old and new concepts during his/her lecture".

Like the data above, here a majority agreed. Small numbers from all regions were

uncertain. as l3 % from Islamabad, 3o/o from Rawalpindi and a comparatively larger

number i.e. l7%o from Multan. However, their responses were also larger in the

disagree category (20Yo from Rawalpindi, and 3% from Multan).

Figure 16: Discussion on old and new concepts
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Teachers were always trying to complete their courses well in time. Respective

examination boards give the scheme of study and the teachers have to cover it within

the stipulated time period. This bureaucratic approach may be forcing teachers to

cover what is written in the text books.

Moreover, it again depends upon the teacher's competency and their level of the

interest for teaching the subject.

Teachers

The question number 3 related to this competency may be seen in Appendix ll.

4.2.2.3 Abilitv to teach the subiect

The teachers were asked "During your teaching training you have been prepared to

be able to teach your subject matter." Most of them agreed (100% from Multan, 870%

from Rawalpindi and 86% from Islamabad) but a small percentage of teachers from

Islamabad (14%) and Rawalpindi (13%) were uncertain.
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Figure I 7: Ability to teach the subject
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In Pakistan the examinations of secondary school certifrcate (class IX-X) are

conducted by the boards of education and in case the results of any teacher comes

below average, then he/she is made accountable for it and this is reflected in the

annual performance report. As a result of this system, teachers may well be nervous

about teaching some subjects, and producing poor results. This woutd explain the

relatively high level of uncertain responses from teachers teaching in subjects where

they feel less competent, or in a subject where they have less experience than other

teachers in the profession.

Heads of schools

4.2.2.4 Leamine opportunities and subiect

The questions 3, 15 and 20 related to this competency may be seen in Appendix IIL

The heads were asked, "The teacher(s) can provide children with the leaming

opportunities for their development in accordance with the subject and national

curriculum". Figure 4.10 below shows that a majority of 90% from Islamabad, 84%

from Multan and 60%. from Rawalpindi agreed with it. 8%from Multan, l07o from

Islamabad bfi 20%o from Rawalpindi were uncertain. There was no-one from

Islamabad disagreeing with it but 20%o from Rawalpindi and 8% from Multan

disagreed.

E6
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As the majority of heads from all regions agree with this statement, it shows that

teachers have such ability as well as practising it. However, there is a small number

who disagree or are uncertain.

Rawalpindi heads are the most uncertain about the competency and practice of their

teachers. The likely reason is thatjunior teachers were included in this region.

Academics

The questions 3 and l4 related to this competency may be seen in Appendix IV.

4.2.2.5 Explanation of major concepts

Concepts of curriculum are reflected in courses. Teachers are supposed to be

cognizant of the curriculum of the subject in addition to having a good grasp of the

content given in the text book. Hence, AIOU academicians were asked: .,The B.Ed

trainee should be able to give explanations of major concepts that are central to the

discipline they teach". The majority (85%) of them agreed with the statement but

I 570 were uncertain.
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Figure l9: Explanations of major concepts
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The major concepts central to the discipline are written in the cuniculum reports and

in tum those are written and explained in the study guides and textbooks of the

university. The response of the academics confirms that their students are trained

accordingly.

The 'uncertain' response is due to the fact that some academics, although concemed

with teacher training, do not deal with the B.Ed programme directly. It would appear

that these few (15%) of the academics were those who did not even complete the

demographic part ofthe survey, as was pointed out in the demography section.

4.2.2.6 Summarv of cateqorv "Subject knowledqe"

The students agreed that their teachers explain difficult topics very clearly. But

some, being junior teachers, were not good in explaining the difficult topics. The

responses regarding their teacher's way of applying the principles of students'

groMh, development and learning contained some uncertainty and disagreement,

from Islamabad and Rawalpindi, but the large majority from Multan agreed.

Teacher's explanation about both new as well as old concepts during lectures was

agreed to by most but some from all regions disagreed as well as being uncertain.

When the teachers were asked about their prepzuation, during their training, to teach
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the subject, the majority of teachers agreed,

Rawalpindi who were uncertain.

except the few from Islamabad and

Heads from Islamabad and Multan agreed that teachers can provide leaming

opportunities in accordance with the subject or text. However, comparatively few

from Rawalpindi agreed.

Teachers from all regions demonskated understanding of subject matter and

pedagogical knoVledge as welI as achieving instructional objectives.

All but a small number of academics agreed when they were asked the desirability of

students (trainees) being able to give explanations of major concepts that are central

to the discipline they teach.

4.2,3 Knowledge of curriculum

Teachers

The questions 1,4 and 5 related to this competency may be seen in Appendix II.

4.2.3.1

It was asked, "When you began teaching you understood the curriculum of your

subject area" .Majority of the teachers agreed that they understood cuniculum of

their subject while beginning teaching. A small number (27%o Istamabad; 20%

Rawalpindi and 22Yo Multan) from each region was uncertain but a majoriry from all

regions (80% Rawalpindi; 79yo Multan and 73%o Islamabad) agreed in this regard.
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Understanding of curriculum is essential for teaching the relevant subject. But it is

mostly found that focus remains on textbook content rather than curriculum.

Cuniculum of the subjects expects teachers to do more at their own instigation in

addition to the textbooks. In case the teacher is not well versed with the curriculum

the results might not be as good.

In this context it may be said that a teacher should have mastery over the cuniculum

of the subject before beginning teaching. During the initial period of entry into the

teaching profession it is not easy to understand fully what is required by the subject.

Figure 20: Understanding of the curriculum ofthe concemed subject

4.2.3.2 Remedial steps for meetine the standards ofnational curriculum

Teachers were asked, "You have leamed how to take remedial steps to meet the

predetermined standards of the national cuniculum". Most of the teachers (73%

Islamabad; 87% Rawalpindi urd 78Yo Multan) agreed that they leamed how to take

remedial steps to meet the desired standards of the national curriculum. Some from

each region (18% Islamabad; 13% Rawalpindi and 11% Multan) were uncertain.

Whereas, few from Islamabad and Multan (9% andll% respectively), disagreed.
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Figure 21 : Remedial steps for meeting the standards of national curriculum
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Policy papers and cuniculum reports suggest ways and means to achieve the desired

objectives. It needs to be taught in teacher training courses as well. But the response

in the category of uncertain and disagree indicates that this aspect needs to be

focused on more in the B.Ed course during the training period of the teachers.

Heads of schools

The questions I and 5 related to this competency may be seen in Appendix III.

4.2.3.3 Knowledee ofcontent and curriculum

Heads were asked about the knowledge of teachers about cuniculum and its

relatedness with the subject. "The teacher accurately demonstrates the knowledge of

the content area and approved curriculum". A majority from all regions (lslamabad

100%; Rawalpindi 90% and Multan 85%) agreed but a small number from

Rawalpindi (10%) and Multan (10%) was uncertain in this regard.

Figure 22: Knowledge of content and curriculum
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In Pakistan the curriculum from class I to XII is the responsibility of the Cuniculum

Wing, Federal Ministry of Education. The curriculum is uniform tkoughout the

country (lts provinces/state- Punjab, NWFP, Sindh, Balochistan and Azad Jammu

and Kashmir).

However, AIOU has various regional campuses/centres though out the country and

the teachers lrom all three different organizations also fall under three different

regional campuses/centres of AIOU. But, teachers of Islamabad have the benefit of

being nearest to the main office of AIOU as well as its regional campus of

Islamabad, and so too for Rawalpindi.

On the other hand, Multan is in a province and the educational environment of

provinces is slightly different from the federal.

It is generally observed that the tutorial support and other components of distalce

education are better in Islamabad than the rest of the regions. Due to good tutorial

support here more teachers from Islamabad were found agreeing with the statement.

Heads of schools are responsible for implementing cuniculum through teachers.

They atso evaluate teachers with reference to course completion and the relevance of

their teaching with the approved curriculum. Heads ofschools focus on the relevance

of the teaching of tl.re teacher with the curriculum. This is reported in the weekly

diaries etc ofthe teachers.

It is somewhat difficult for new entrant teachers to cope with the requirements of the

curriculum as well as a text book, and heads of schools responded that teachers from

some regions were seen to be uncertain in this regard.
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Academics

The questions 4 and 7 related to this competency may be seen in Appendix IV.

4.2.3-4 Teachins areas and broad curriculum

The university teachers were asked, "The B.Ed trainee should be able to explain the

ways in which their teaching areas relate to the broad curriculum". The graph below

points out those 62% academics agrees, l5olo were uncertain and 23%o disagreed with

the point of view.

Figure 23: Teaching areas and broad curriculum
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While most academics agreed with the statement, it may be said that the focus of

classroom teaching, according to some of them, should be the textbook rather than

the broader curriculum.

The B.Ed training programme should develop the skills of the teachers in

considering the curriculum as equally important as the textbook, and should also be a

focus during the teaching leaming process.

4.2.3.5 Summary of cateqorv "Knowledge of cuniculum"

This category does not have statement(s) for students.

When teachers were asked whether they understood the curriculum of their area at

the beginning ofteaching; the majority ofthem agreed
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Other statements from them were about whether they leamed to take remedial steps

to meet the predetermined standards of the national curriculum. The majority of them

from all regions agreed

Heads of schools were asked about the ability of their teachers to demonstrate

knowtedge of the content area and approved curriculum: they agreed with the

statement. However, heads of school stated that teachers' ability to structure

cunicular and co-cunicular activities was not satisfactory.

AII academics did not agree when asked about the ability of the B.Ed trainee to

explain the ways in which their teaching areas related to the broad curriculum.

However, the majority of them did agree that teachers should meet the requirements

of those concepts in the curriculum with regard to student leaming.

4.3 PROFESSIONAL SKILLS

4.3.1 Presentation of subject matter

Students

The questions l, 3 and 6 related to this competency may be seen in Appendix I.

4.3. l.l Presentation of subject mauer

The students were asked about the way their teacher presents subject matter whether

coherent? The statement was, "The teacher presents the subject matter in a coherent

way". Most of the students (lslamabad 87%, Rawalpindi 87o/o and Multan 66%)

agreed. In Multan more than other regions were uncertain (20%) and disagreed
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(14%o) too. On the other hand some from Rawalpindi (14%) and Islamabad (9%)

disagreed. Only 7%o from Rawalpindi and 4Yo from Islamabad were uncertain.

Figure 24: Presentation of subject matter
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As mentioned in the above discussions, the city of Multan is in a province where

there is mixed urban and rural population. The Open University has a regional

campus in Multan also. But also, when comparing facilities, Multan is different to

Islamabad because Islamabad, being the federal capital city, has more qualified

tutors etc.

Moreover, another important consideration is the potential of the studenrs (in

government schools in average) in Islamabad and Rawalpindi. These students may

be more demanding of their teachers in terms of explanation, whereas parents in

rural areas are mostly illiterate and this affects the quality of rhe students. This would

account for the higher uncertain and disagree response rate.

Therefore, the perceptions of the students from both Islamabad and Rawalpindi are

different from the students in Multan.

The similarity in the views of Islamabad and Rawalpindi students is because

Rawalpindi and Islamabad are twin cities, and the students of Rawalpindi are taken

from Cantt/Garrison schools, and the examining body is the same as those of the

schools in Islamabad, i.e. Federal Board of Intermediate and Secondarv Education
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Islamabad (the examining board for Multan is the Multan board). Therefore, the

frame of mind of the students of Islamabad and Rawalpindi could be very much

same.

Teachers

The questions l, 8 and 14 related to this competency may be seen in Appendix II.

4.3. 1.2 Presentation (selection and adootion) of teachers

For the purpose of presentation of material the teacher has to select and then adapt it.

Teachers were asked, "You learned in the B.Ed course how to present lectures, select

and adapt instructional material". The figure below shows that majority from all

regions (Multan 100%; Islamabad 80% and Rawalpindi 80%) agreed but 20 percent

from both Islamabad and Rawalpindi were uncertain about it.

Figure 25: Presentation of the teachers
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Unlike the previous figure, here the responses from Multan are higher than from the

other regions. It maybe that the tutors have demonstrated this skill, at their level best,

or morc tlran that ol previous tutors.

Since Rawalpindi and lslamabad are twin cities, it may be that these tutors reside in

one city but work in other, and the tutors in both regions have more or less same

competence.
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Heads of schools

The questions 13 and 16 related to this competency may be seen in Appendix III'

The heads of schools were asked, "The teacher(s) selects appropriate instructional

strategies/ activities for his,fter teaching". In this regard 70o/o from Rawalpindi, 60%

fronr lslamabad and 54o/o from Multan agreed. A notable number of the heads was

uncertain (46 Yo from Multan, 40 %o from Islamabad and 30 % from Rawalpindi) in

this rcgards.

Figure 26: Selection of appropriate instructional activities/strategies
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An appropriateness of activities/strategy of the teachers in their classes is an

important thing. The heads of schools monitor the work ofteaching staff and suggest

for further modification or changing accordingly. Since this aspect of teaching is

based on class to class and daily affairs basis therefore becomes difficult for heads to

monitor teachers for every class. Hence, the response carne more in the uncertain

rate.

4.3. I .4 Use of additional material and sources

The heads of schools were asked other question, "The teacher(s) uses additional

materials and resources for effective learning". A Majority of the heads from all

regions (80% of Islamabad, 70% Rawalpindi and 53Vo of Multan) agreed but 38%
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from Multan md 10%o from Islamabad were uncertain. From Rawalpindi there were

30%, Muttan 9% and Islamabad 10%o were disagreeing with it.

Figure 27: Use ofadditional material and sources
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Some schools have more sources in their libraries and laboratories and other have

lesser resources. It becomes very expensive for teachers to arrange additional

material and resources for teaching at hiVher own. Therefore, on the basis of

available resources the teachers used, resultantly the responses vary from region to

region.

Academics

The questions 12 and l3 related to this competency may be seen in Appendix IV.

4.3.1.5 Understanding of subiect matter

The academics were asked, "The B.Ed trainee should understand and discuss their

subject matter considerably beyond the content they are expected to teach". Some

(23%) of the academicians were uncertain in this regard. \\ttere as, the remaining

77%o agreed with the statement.

Figure 28: Understanding ofsubject matter
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The teacher has to use additional aid for effective teaching leaming process. There is

a range of audio visual aids the teachers are given training on how to utilize audio

visual aids in an efficient way. A good number of the academics were uncertain the

reason being there might have been no feedback from the schools or no follow up

study in this regard.

4.3.1.6 Summary of the cateeory "Presentation of subiect matter"

According to the students their teachers present the subject mafter in a coherent way

and teach them with interest. But the students disagreed that their teachers use

different technologies (computer, overhead projector ancl models) in teaching.

The teachers from all regions agreed hat they had learned in their B.Ed course how

to select and adapt instructional material and the understanding ofthey curriculum of

their subject area, how to adopt various suitable activities to introduce topics. But

they disagreed that they leamed how to use computer and other technologies (as

available) to communicate information on student Iearning effectively and

appropriately.

The heads of schools were not certain about the teachers' selection of appropriate

instructional strategies/activities and the use of additional material and resources for

their teaching.

Academics were uncertain that the B.Ed trainee should understand and discuss their

subject matter considerably beyond the content they are expected to teach as well as

applying information from their discipline to real-life situations.
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4.3,2 Classroom methodology

Students

The questions 4, 5, 6, 17 and 26 related to this competency may be seen in Appendix

I.

4.3.2.1 Use of different methods

They were asked; "The teacher uses different methods to increase your leaming".

They replied with different responses. The large number (87% Islamabad; 80%

Rawalpindi and 52Vo Multan) from each region agreed with the statement. 340%

from Multan, 13% from Islamabad and 8% from Rawalpindi was uncertain. There

was no one from Islamabad disagreeing with it but 12Yo from Rawalpindi and 14%

from Multan disagreed.

Figure 29: Use of different methods
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ln order to make teaching leaming process effective the teacher has to use various

nrcLhods suiting to thc classroom situation as rvcll as the roquircmcnt of thc content

topic.

Teachers mostly use lecture and discussion methods due to the reason they take it

granted that it suits to students as well as their students are leaming.
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More teachers from lslamabad and Rawalpindi use various methods as compared to

those of Multan teachers. This trend is different in the far flung rural area where

teacher don't practice what they have leamed during their trainings.

Teachers

The questions 6,7,12 and 22 related to this competency may be seen in Appendix II.

4.3.2.2 Abilifv to use various teaching methods ard strategies

During B.Ed programme trainees are given extensive knowledge and practice of

different methods and strategies of teaching. Therefore, they were asked that, "You

are able to use a variety ofteaching methods and strategies". Majority of the teachers

from all regions (i.e.90% Multan; 86% lslamabad and 7 4%o Rawalpindi) agreed with

it. Small number (Rawalpindi 26%,lslamabad l4%o and Multan l0%) was uncertain

in this regard.

Figure 30: Ability to use various teaching methods and strategies
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Here the response is different from that of the students. The teachers from

Rawalpindi are more uncertain which shows a deficiency during their training.

Possibly due to the gap of implementation of various components i.e. tutorial,

workshops, assignments etc in different study centres.

But the teachers of Multan and Islamabad know various methods but according to

their students they don't practice them.
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Heads of schools

The questions 8, l5 and lTrelated to this competency may be seen in Appendix III.

4.3.2.3 Variety of effective teachine strateqies

In order to make teaching interesting, creative and understandable the teacher has to

use a variety of strategies. The heads of schools were asked in this regard "The

teacher(s) uses a variety of effective teaching strategies" 50o% from Islamabad, 70%

from Rawalpindi and 620/o from Multan agreed that they use various teaching

strategies. The noticeable response with uncertainty (lslamabad 40%, Multan 38%

and Rawalpindi l0%) and disagreement (Rawalpindi 20% andlslamabad l0%) with

the statement shorvs that the teachers do not imply variety ofstrategies.

Figure 31 : Variety of effective teaching strategies
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The statement of heads of schools is supporting the view point of the students' And

as discussed earlier, the teachers were trained using various methods but they do not

apply these in their classroom instructions.

Academics

The questions 5, l5 and 2l related to this competency may be seen in Appendix IV.

4.3.2.4 Abilitv to use a ranee of strategies

Similarly it was interesting to ask from the academicians about their vision and

approach enshrined in their programme. They were asked. "The B.Ed trainee should
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be able to use a range of strategies to promote positive relationships, cooperation,

and purposeful leaming in the classroom". In this regard 69Yo agreed but more than

one forth (3 I %) were uncertain.

Figure 32: Ability to use a range of strategies
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Majority of the academics agreed and that was also evident from the response of the

teachers that they were being taught various methods and strategies for making

his/trer teaching purposeful. However a noticeable number of academicians disagree

with this which is difficult to explain.

4.3.2.5 Summary ol cateqorv "Classroom methodoloqv"

According to the students their teachers use different methods and strategies to

increase learning but they do not use various technologies (computer, overhead

projector and model) in teaching as well opportunities for practice. However, the

teachers respond to students' behaviour effectively and appropriately.

The teachers said that they were able to use a variety of teaching methods and

strategies and provide a stimulating learning environment. Their preparation for

teaching during training included observation of classroom teaching of other

teachers.
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The heads ofschools agreed with the above view ofteachers.

The academics agreed that teachers should use a range of strategies of teaching. All

of them were not in full agreement about the teachers' ability to use a range of

strategies to promote positive relationship, cooperation, and purposeful leaming in

the classroom.

4.3.3 Classroom management
Students

The questions 10, 16,24 and 25 related to this competency may be seen in Appendix

t.

4.3.3.1 Attention of the students

Interesting teaching may capture the attention of the students and in this way some

managerial problems can be tackled by the teacher. Hence the students were asked,

"The teacher gains and keeps students' anention tkoughout lesson or demonskation

and manages class effectively". Figure below says that 91yo from Islamabad, 85%

from Rawalpindi and 63Vo from Multan agreed that lheir teacher gains the attention

of the students and manages the class. Some of the students (23%o from Multan, 9%

from Islamabad and 8%o from Rawalpindi) were uncertain as well. Few students

(14%from Multan, 7o%from Rawalpindi and 470 from Islamabad) were disagreeing.

Figure 33: Class management during demonstration

(N= l4l(lslamabad 100; Rawalpindi E0 and Mulran 40)
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While comparing between the regions it is inferred that teachers from Rawalpindi

and Islamabad had more grasp over classroom affairs than the teachers of Multan.

Whereas the view of the students, from Islamabad and Rawalpindi, of their teachers,

is the same in both regions. In this way it can be said that there may be a difference

because one is a provincial department and the other (Rawalpindi and Islamabad)

federal organizations and all the three are associated with separate/different

campuses of AIOU.

Teachers

The question number 28 related to this competency may be seen in Appendix II.

4.3.3.2 Ability to handle classroom maraqement

The teachers were asked:

"During your B.Ed, you have been prepared to be able to handle a rarge of

classroom management or discipline situation(s)". In this regard 100% from Multan,

91o/o from Islamabad and 87%o from Rawalpindi agreed that they were trained in

handling classroom management problems. However, a few respondents from

Rawalpindi (13o/o) and Islamabad (9%o) were uncertain but none from Multan was

uncertain. There was no disagreement.

Figure 34: Ability to handle classroom management
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B.Ed course work has one subject on "School Organization and Management". It

covers different aspects of classroom management. B.Ed students have to undergo

two weeks duration for a workshop and four weeks for teaching practice on two

elective courses. They are not given practicals but they have a subject on

management.

Heads of schools

The question number 12 and 24 related to this competency may be seen in Appendix

III.

4.3.3.3 Knowledge about classroom manaqement

When asked from the heads of the schools that, "The teacher(s) knows how to

manage their classroom". The response was similar in all regions as given by the

teachers on the same issue. Majority from all regions (80% from Islamabad,

l'7%ofrom Multan and 70%o from Rawalpindi) agreed but some from all regions (30%

Rawalpindi, 23%ofrom Multan and 2lo/ofrom Islamabad) were uncertain too but there

were none who disagreed.

Figure 35: Knowledge about classroom management
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At secondary school level students reach at the age of 14+ andls+years and they

create problem more severe then the younger students and the teacher has to deal
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with it very tactfully. Even then the head of the school receives complaints every

day. Therefore. some of the heads were uncertain about this competency of the

teachers.

Academics

The question number 2 related to this competency and it may be seen in Appendix

IV.

4.3.3.4 Policies and procedures about classroom discipline and management

The academics were asked, "The B.Ed trainee should be able to explain and practice

the policies and procedures pertaining to classroom discipline and management". In

this statement 77%o agreed but there were 23Yo uncertain for this aspect of the skill of

the trainees.

Figure 36: Policies and procedures about classroom discipline and management
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It shows that the B.Ed programme encompasses the managerial skills of the trainees.

Some academics were uncertain owing to the reasons discussed rvith the

aforementioned graphs concemed with the academics i.e. maybe those respondents

were not dealing with B.Ed programme.
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4.3.3.5 Summarv of the categorv "classroom manaqement"

Teachers gain the attention of students and manage classes effectively, provide

students with opportunities to be active involved in different types of classroom

activities and presents themselves as a modeI for positive behaviour.

Teachers learned during their B.Ed course how to handle classroom management

matters.

Teachers were able to handle the classroom management matters and manage the

educational setting in a manner that promotes positive student behaviour, and a safe

and healthy classroom environment.

According to academicians the B.Ed trainee should be able to explain and practice

the policies and procedures pertaining to classroom discipline and management.

4.3.4 Monitoring of students progress and learning outcomes

Students

The question number 15, l8 and 2l related to this competency may be seen in

Appendix I.

4.3.4.1 Discussion over students' proqress

The students were asked," The teacher regularly discusses their progress with the

students and their parents". The figure below shows that from Rawalpindi 68%

agreed but from Islamabad 5?%o as well as 57%o from Multan agreed, as regard the

weight of the uncertain response; it is 26% Islamabad, 23Yo each from Rawalpindi

and Multan. Where as 22Yo from Rawalpindi 17%o from Islamabad and21Yo from

Multan disagreed.
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Figure 37: Discussion over students' progress
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If a teacher shares the progress of his/her students with them, they will get feedback

and improve themselves accordingly. Monitoring students by sharing their potential

and weaknesses will bring change positively. There are parent-teacher-associations

and school-management-committees in each school through out the country. But the

case of responses with 'uncertainties' and 'disagreeing' indicate that there is a lack

of communication between the teachers and committees and associations. Moreover,

the parents in lslamabad and Rawalpindi jurisdiction are mostly govemment

employees and in Multan being more of a rural population and associated with

farming they remain in their fields. In Pakistan fathers take more responsibility for

looking after the affairs outside home. And when the father is involved in their

job/work it becomes difficult to attend meetings in the schools oftheir children.

Teachers

The questions 16,24 and 26 related to this competency may be seen in Appendix II.

4.3.4.2 Ability to assess student proeress

The B.Ed trainees are taught about evaluation and measurement. Hence, they were

asked, "During your teacher training, you were taught how to assess students'

progress." Majority of the teachers from all regions i.e. Islamabad 960/o, from

Rawalpindi 83% and from Multan 100% agreed with the statement. A small number
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from all regions i.e. 7% Rarvalpindi, and 4%o from Islamabad rvas uncertain as well

as disagreeing.

(N= 92 (lslamabad 44; Rawalpindi 30 and Multan I8)

Teachers showed their confidence that they are able to evaluate the students which

reflects their training in that skill. But sonle did not agree or rvere nncertain perhaps

because they were junior teachers.

I{ cads of schools

The questions 29 and 30 related to this competency may be seen in Appendix III.

4.3.4.3 Monitoring student learnins

The heads were asked, "The teacher(s) monitors student leaming". A majority of

90o/o from Islamabad, 7 0%o each from Multan and Rawalpindi agreed. Some heads

(23o/o from Multan, 20% from Rawalpindi and l0% from Islamabad) were uncertain.

Whereas few of the respondents, from Multan (7%) and Rawalpindi (10%),

disagreed with one another.

Figurc 39: Monitoring student learning
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Figure 38: Ability to assess student progress
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The aspect of monitoring helps teachers to ascertain the performance of their

students. The heads have their duties to look after the instructional duties of their

staff. Some heads from Multan and Rawatpindi remained uncertain and disagreed.

Since weekly tests, monthly test etc are the part of the evaluation system, therefore

the monitoring on individual basis was not taking place on the part ofteachers.

Academics

The question number l6 related to this competency may be seen in Appendix IV.

4.3.4.4 Enqaqing students in active leaming

The academics were asked about the aim of teacher training programme of B.Ed

that:

"The B.Ed trainee should be able to employ multiple teaching and strategies to

monitor and engage students in active leaming". The figure belorv shorvs that a

nrajority of 77%o of academics agreed with the statement but 23 o/o were uncertain

about it.

Figure 40: Engaging students in active learning
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The B.Ed programme aims to enable the teacher trainees to employ multiple teaching

strategies to engage students in active learning and it is evident from the above figure

that a majority agreed with the statement.
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4.3.4.4 Summary of the cateqorv "Monitoring of students proqress and leaming

outcomes"

Teachers do not hold regular discussion about rhe progress of their students with

them and their parents. Fewer teachers provide opportunities for students to apply

knowledge, practice knowledge and demonstrate kno\ ,ledge.

The teachers were taught during their B.Ed how to assess students, preparing and

implement remedial programmes for students requiring extra help and to pay

attention to students' progress/performance.

The teachers monitor str.ldents learning and most of the teachers use both formal and

informal assessment strategies.

Academics said that the teachers should have the ability regarding monitoring and

engaging students in active leaming

4,3.5 Interaction and communication with others

Students

The question 25 related to this competency may be seen in Appendix-I.

4.3.5.1 The behaviour of teacher

The behaviour of a teacher is very important regarding hisftrer interaction and

communication with others. The students were asked, "The teachers explain the

behaviour they expect of you". A majority of students (83% Rawalpindi; 70%

lslamabad and 65%o Multan) agreed, some from all regions i.e. 27o/o Islamabad, I I %

from Multan and 105 from Rawalpindi were uncertain and Z3%o from Multan, 5%

from Rawalpindi and 4%o from Islamabad were disagreeing.
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Figure 4l: Behaviour of the teacher
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The relationship of teacher and students is normally clearly understood that is why

the majority agreed but due to some individual and personality differences there are

unexplained aspects which were uncertain or disagreeing responses.

Teachers

The questions 13, l9 and 35 related to this competency may be seen in Appendix II.

4.3.5.2 Developinq eood relations with administration

The teachers were asked, "You have learned how interact and communicate for

developing good relations with administration and others". From all regions the

majority agreed i.e. 77%o from Islamabad, 'l3Yo from Rawalpindi and 66Yo from

Multan. There was none disagreeing with it but 3 3% from Multan, 27% from

Rawalpindi and 23 % from Islamabad were uncertain in rhis regard.

Figure 42: Developing good relations
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Human relations have an impact on the overall functioning of any system. Similarly,

if there is good working relationship between teacher and head. an excellent
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academic atmosphere would prevail. The effectiveness of relations with others may

depend upon one's rvay of interaction and communication. Teachers interact with

their students, colleagues, parents of the students and the administration. Their

rapport with administration matters more in the smooth running of the institution.

'l'hc rcsponse slrorving unccrtainly indicatcs tltat tcachcrs rrere indccisrvc in this

regard. Actually the job structure in public sector schools is different from private

sector and govemment employees get transferred from one school to another school

and the heads of schools are mostly made responsible for the transfers of their staff

Moreover, the teaching staffs discourage and criticize one another to be closer to the

administration.

Hcads of sch ools

The questions 7, 8, 10, I I and 34 related to this competency may be seen in

Appendix IIl.

4.3.5.3 Teacher's communication with professional manner

About the professional behaviour and anitude ofteachers the heads rvere asked, "The

teacher(s) communicates in a professional manner rvith the colleagues, parents and

community members regarding educational matters". A majority of 90% from

Islamabad, 807o from Rawalpindi and 7 60/o from N,lultan agreed. There were some

from Multan (8%) and Rawalpindi (10%) with uncertain and a small number from all

regions (Multan I 4%, Islamabad llYo and Rawalpindi I 0%) were disagreeing.
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Figure 43:
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As compared with heads; basically teachers have less opportunity to interact with the

parents of students and other members of the community regarding educational

matters. The heads of the schools take the responsibilitv dealing with such type of

mattcrs. That may bc why the heads of schools rcnraincd disagreeing or uncertain

about this statement.

Academics

The questions 17 and 20 related to this competency may be seen in Appendix IV.

4.3.5.4 Communication with different persons

"The B.Ed trainee should be able to communicate ',vith students, parents, and other

colleagues based on appropriate indicators; maintain records of student work and

performance". The response of academics shows that 77Vo agreed with the statement.

23Vo had the opinion of uncertainty.

Figure 44: Communication with different persons
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acadenricians agrccd. The fcrv who werc disagreeing with it might bc due to the

reasons of the word 'other colleagues' is given in the statement and they might be

thinking ol'kccping thc matter confidential.

4.3.5.4 Summary on the catesorv "lnteraction and communication with others"

Students expect teachers to explain their behavioural expectations of students.

Teachers leamed how to develop good relations, facilitate group discussions in the

class and use students' ideas and contributions b,v acknowledging, modifying and

sumrnarizirtg thcnr and proliciing opportunities for the studcnts to conrnrunicate their

ideas to others.

According to heads of schools the teachers possess skills of oral and written

communication and communicate in a professional manner with the colleagues,

parents and community members regarding educational matters. Teachers foster

harmonious working relationships with school colleagues, parents and agencies in

the larger community to support students' learning and rvell being. Moreover,

teachers communicate with and obtain feedback from students in a manner that

enhances student leaming and understanding.

Teacher should be able to communicate ideas and information rvith students, parents,

and othcr collcagucs based on appropriate rndicators; nlaintain records of student

work and performance maintained by academics.
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4.3.6 Planning and managing the teaching learning process

Students

The questions 7,13 and l4 related to this competency may be seen in Appendix l.

4.3.6. I Lesson plannine

The students were asked, "Lessons are always well planned". A majority of 90%

from Rawalpindi, TlYo from Multan and 79%o from Islamabad agreed. l8% of the

students from Multan region, lTYo from Islamabad and 7%o from Rarvalpindi were

uncertain. A small number from each region (Multan 11%, Rawalpindil0% and

Islamabad 4Yo) was disagreeing.

Figure 45: Lesson planning
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Lesson planning is considered as an important aspect for making leaming effective.

The students are considered as best judges in this regard. The schools of Rarvalpindi

(included in this study) are well known with reference to administration and the

formalities are very carefully fulfilled. Therefore, 100% of teachers, from

Rawalpindi. agreed rvith the item about lesson planning. A majority of the teachers

of Islamabad also prepare lessons but some teachers from Multan were uncertain and

disagreeing. lt means the practice of lesson planning is not followed by every

teacher.
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Teachers

The questions 9,27,29 and 3l related to this competency may be seen in Appendix

II.

4.3.6.2 PIan for instruction

In order to get the opinion of teachers on this aspect they were asked, "During your

B.Ed you have learned to plan for instruction". Majority of them (91% from

Islamabad, 89% from Multan and 87Yo from Rawalpindi) agreed. Some (13%

Rawalpindi, 1l% Multan and 9% Islamabad) of them were uncertain. However, none

was disagreeing.

Figure 46: Plan for instruction
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Tcachers' planning lor cvery topic is considered very important for effective

learning. This aspect of lesson planning is given due weightage in teaching practice.

In the component of teaching practice of AIOU students of distance learning are

attached to schools for their teaching practice and they are supervised by the teacher

trainer. Therefore, most of them agreed. It may be due to the teaching practice as a

compulsory component of the B.Ed programme; unlike tutorials which are optional

for distance leamers. But those who were uncertain might be due to the reason they

were not properly mentored by their supervisors during their teaching practice.
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Heads of schools

The questions 9,21.26,28 and 33 related to this competency may be seen in

Appendix III.

4.3.6.3 Goal achievement

The heads were asked regarding the planning aspect of the teacher." The teacher(s)

plans his/her teaching in a way that helps in the achievement of goals". The majority

from all regions (80% each from Islamabad and Rawalpindi region and 77Yo from

Multan) agreed with it. It was found that none was disagreeing but 23% from

Multan. 20% each from Islamabad and Rawalpindi were uncertain.

Figure 47: Goal achievement
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The response ofthe heads matches with the response ofteachers. It may be construed

that the lesson planning is in practice in schools with the exception of some few

tcachers.

Academics

The questions 6 and l8 related to this competenc;- mav be seen in Appendix IV.

4.3.6.4 Plannine for the proeress ofstudents

In order to know the aim of the academics of AIOU they were asked the following

statement:
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"The B.Ed trainee should be able to plan. manage and exercise leadership by taking

personal responsibility for the progress of all students".

'l'lie figurc bclorv rcllccts tllat a nrajorit) of 69% agreed uith it but i to% were

uncertain.

Figure 48: Planning for the progress ofstudents
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Academics with uncertainty indicates that teachers can't be made responsible for the

progress of students because there are many other persons involved in it i.e. parents,

heads etc are also responsible for the progress of the students.

4.3.6.5 Summary of the cateqorv "Planninq and manasins the teachine leamins

Drocess"

The students agreed that their teacher teach them with lesson planning. Teachers

allow them to work individually but this practice is less prevalent is Multan.

Teachers also allorv them to work in groups but there were some students from all

regions disagreeing or uncertain.

The teachers agreed that they studied lesson planning as well as organizarion and

classroom management in the B.Ed course. They also agreed that they leamed how

to organize the teachers' timetable and manage time and work commitment with the

exccption of few teachers.
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The majority of heads of schools agreed that the teachers plan instruction for the

achievemcnt of goals, demonstrate efficient and effective use of use of time and

potential for leadership. and complete tasks and assignments in a timely and

responsible manner.

Some academicians disagreed or were uncertain when they were asked about the

ability ofteachers to modify teaching strategies and behaviour in relation to students'

success, modifying plans and instructions approaches accordingly. However a

majority of them agreed that the B.Ed trainee should be able to plan for the progress

of their students.

4.3.7 Evaluating and planning for continuous improvement

Students

The questions 19, 20 and 22 related to this competency may be seen in Appendix I.

4.3.7.1 Different methods of assessment

The students were asked, "The teacher assesses students' performance with different

methods". The figure below reflects that the majority (Rawalpindi 86%, Islamabad

87%:o and Multan 85%) of the students agreed but some of them were uncertain (9oZ

Multan, 9% Islamabad and l0% Rawalpindi) as well as disagreeing (6YoMultan,4o/o

Islamabad and 5% Rawalpindi).

Figure 49: Use of different methods of assessment
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There are different methods of assessing the performance of students. It depends

upon the teacher wl]ich method or approach he/she adopts. Some teachers may be

employing only one and others applying various methods of assessing their students.

In govemment sector schools there is already laid down a procedure given by the

administration to be followed by teachers which is why some students from all

regions found uncertain or disagreeing. Moreover, thejunior teachers might not be as

good as seniors. Therefore, the difference occurs and the senior would be agreeing

with the statement.

Teachers

Thc questions 17, l8 and 2l rclated to this competcncl, mav be seen in Appendix II.

4.3.7.2 Evaluatine students' orogress

Teachers were asked about their confidence in evaluation processes. They were

asked, "You are able to evaluate student progress". A majority of them (91%

Islamabad, 89% Multan and 87%o Rawalpindi) agreed but a small number (13%

Rawalpindi, 1 1% Multan and 9% Islamabad) were uncertain. There was none one

opinion of disagree.

Irigure 50: Evaluating students' progress
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It points out that few (might be junior) teacl.rers \\,ere nor confident of their skill of

evaluating the students. Where as, a sweeping majority of them agreed.
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Heads of schools

The questions 3l and 32 related to this competency may be seen in Appendix IIl.

4.3.7.3 Assessment stratesies

The heads were asked about the same skill of their teachers. "The teacher(s)

understands and uses formal and informal assessment strategies". Majority of them

(60%each from Islamabad and Rawalpindi and 53% from Multan) agreed. Some of

them (38% from Multan, 30% from Islamabad and 20o/o from Rawalpindi) were

uncertain. Few of them (10% from Rawalpindi and 10% from Islamabad and 9%

from Multan) disagreed.

Figure 5 I : Assessment strategies
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Every organization sets strategies for assessing the performance of the students and

those are formal methods. It is more in vogue in public sector schools. Therefore,

heads of schools were uncertain or disagreed while responding about both formal

and informal strategies of assessment.

Academics

The questions l9 related to this competency may be seen in Appendix IV.
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4.3.7.4 Different techniques of assessment

The academics of AIOU were asked about their view point on their courses. They

were asked, "The B.Ed trainee should be able to use formal tests, responses to

quizzes, evaluation of class work, students' performance to understand what students

know".62%o agreed and 38% ofthe respondents were uncertain.

Figure 52: Different technigues ofass3ssmell
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The statement carried many factors altogether. Therefore, there may be one of the

reasons of enough academics to be uncertain with the statement. Otherwise B.Ed

programme has compulsory course "Research, Evaluation and Guidance". Horvever,

the B.Ed trainee is supposed to know the factors mentioned in the above statement.

4.3.7.5 Summary of the cateqorv "Evaluatinq and planninq for continuous

improvement"

To the statements on assessing students with different methods by their teachers and

showing appreciation of students performance and achievement; the majority of

students agreed. But when the students were asked about the use of different

methods of assessmenl by teachers i.e. questioning, rvork exercises, collecting work

samples, students presentations and demonstrations, written diaries, tests, interviews

and conferences and assignments few students were disagreeing or uncertain.

EAIOU

geo 62

it, ,ffi
a 9...

117



Teachers agreed that they have the ability to evaluate and communicate students'

progress.

But the heads ofschools had a different view when they rvere asked about the ability

of teachers to use formal and informal assessment strategies as some heads from all

regions were uncertain or disagree. Their response was the same when they were

asked '"vhether teachers are reflective practitioners who continuousll, evaluate the

effects of their choices and action on others.

All except a few academics agreed when they were asked about the ability of

teachers for using ways and means ofevaluating students.

4.4 Teachers as a member of staff

There was no question on this competency asked of students in the survey of

students.

Teachers

Question number 2l in the questionnaire related to this teachers' competency may be

seen in Appendix II. Main points are discussed here.

4.4.1 Feedback of tutors/Resource persons

The teachers were asked, "Your preparation for teaching included formal feedback

from your tutors/resource persons about your own teaching". They responded with

different opinions. 60ok from Rawalpindi, 56% from Multan and 55% Islamabad

agreed. There was a noticeable rate of uncertain responses i.e. 44%o from Multan,

32Yo from Islamabad nd 28%o from Rawalpindi were uncertain. There was some

disagreement from all regions i.e. l4%o from each Islamabad and Multan and l2Vo

from Rawalpindi.
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Figure 53: Feedback of tutorVresource person
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The B.Ed students have to complete four weeks teaching practice under the

supervision of their supervisor. Moreover, the head of the concemed school, where

they conduct their teaching, is also supposed to give his/her professional input to the

B.Ed trainees of AIoU. The response position is more or less similar from all

regions and it may be construed that the studenrs are not being given feedback.

Heads of schools

The questions 25 and 27 related to teachers' competency may be seen in Appendix

III.

4.4.2 Teachers' willinqness to implement chanqe

The heads were asked about their teachers' behaviour." The teacher demonstrates a

willingness to examine and implement changes in their classroom organization". The

majority of 800% from Rarvalpindi, 70o/o each from Islamabad and Multan agreed.

However, the rest of rhe teachers (30% each from Islamabad and Multan and 2O%o

from Rawalpindi) were uncertain (and no one disagreeing).

Figure 54: Teachers'willingness to implement change
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The heads of schools introduce as well as implement new things and activities at

their own schools as well as some policies issued from the higher authorities. Being a

public sector organization there is a central authority to be overall responsible in

terms of examinations, textbooks, and curriculum, admission and promotion policies.

Hence the policies may be announced centrally. Teachers are supposed to agree with

it being public scrvants. But some were uncertain, reasons being perhaps some

policies at school level issued by the heads were not implemented by the teachers.

Few disagreeing shows that in dealing with human affairs there may be some against

and some for this point of view, as is natural.

4.4.3 Timelv accomnlishments

The heads were also asked another question so as to report about the teachers'

competency as a staff member. "The teacher(s) contributes tasks and assignments in

a timely and responsible manner". All heads ( 100%) from lslamabad agreed. A

majority of 80% from Rawalpindi and from Multan 46Vo agreed,.3g% from Multan

and 20/o from Rawalpindi were uncertain, and there was only Multan with an

agreement response of I 6%.

Figure 55: Timely accomplishments
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Islar.,abad and Rar.valpindi are both Federal government schools and Multan's

schools were from a provincial setup in this study. The provincial schools are in far
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flung rural areas and catering to the needs ofpoor people. As per policy in vogue in

all provinces in Pakistan. the teachers are appointed locally on district basis and are

posted to the closest school to their abode.

The sense of responsibility seems to be different between provincial schools and

federal schools. That is perhaps the reason that the responses from Multan were

uncertain or disagreeing. The teachers accomplish their tasks in a timely way except

for a few in backward areas. This may be due to paucity ofresources etc.

Academics

Question 1l related to this competency may be seen in Appendix IV.

4.4.4 Enqaqement in professional development activities

The opinion of academics of AIOU was obtained. They were asked,,, The B.Ed

trainee should be able to engage in professional development activities". The

majority of69% agreed but 3l% disagreed.

Figure 56: Engagement in professional development activities
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There should be no point ofdoubt that the teachers should conrinue their professional

development activities but here the response of teacher trainers of AIoU as uncertain

is beyond understanding. One reason may be that they have taken it in the context

that the teacher gets himself/herself involved rvithout going through an inbuilt

system.
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4.5.5 Summarv ol'the opinions on "teacher as member ot'stalf '

The B.Ed students of AIOU in all regions are not being properly guided by their

resource persons/tutors at the time of their teaching practice and they tack feedback

from them.

Heads of schools' view about the willingness of their teachers at rhe time of

implementing changes showed that most of the teachers cooperated and accepted the

decision of their heads of school. And the teachers accomplish their task in a timely

way except a feu, in some areas. This may be due to paucity of resources etc.

Some academics of AIOU were uncertain about the statement about engagement of

teachers in professional development activities.

4.5 Distance education

The survey for academics and teachers included questions on distance education.

Teachers

Questions 36 to 45 related to this competency may be seen in Appendix II.

4.5.1 Face-to-face (F2F) contact in distance education

Thc tcachers wcrc asked. "Facc to facc contact in Distance Education facilitates

student leaming". A majority (87% from Rawalpindi, 82%o from Islamabad and 78%:o

from Multan) of the teachers agreed with this statement but some of them (2Zyo from

Multan. I 8% from Islamabad and I 35 from Rawalpindi) were unce(ain. However,

there rvere no responses that disagreed.
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Figure 57: F2F contact in distance education
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Distance education programmes are implemented through different components and

F2F is one of them. In AIoU, it is not compulsory for students to attend F2F sessions

of tutorials. Instead, it is optional but workshops are compulsory. The majority said

that the F2F sessions in distance education facititated leaming and a minority were

uncertain which may show that those people who were uncertain had poor

experiences with distance education tutoring.

4.5.2 Participation in tutorial meetings

The teachers were asked were asked whether the tutorials were useful for them or

not. "Regular participation in tutorial meetings was useful for the students". A

majority of teachers (lslamabad 9l%, Rawalpindi 87%o and, Multan 7g%) agreed and

some (Multan 22%0, Rawalpindil3% and,Islamabad 9yo) were uncertain.

Figure 58: Participation in tutorial meetings

o lshmabed

tRa lpndi

O M ulten

CN= 92 (lslamabad 44; Rawalpindi 30 and Multan t8)

The regular participation in tutorial meetings provides an opportunity for interaction

betrveen tutors and leamers. However if a tutor contributed little or didn't attend a

meeting they may cause frustration resulting in the uncertain responses.
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4.5.3 Availabilitl. of nredia at study ccntr.cs

Participants were asked about their experience during their study at AIoU, ..students

had access to and use of electronic media at study centres". A majority of them (72%

from Islamabad , 67%o from Rawarpindi and 55% from Murtan) disagreed and some

('15% from lvlultan, 335 from Rawalpindi and z7%o from lslamabad) .*,ere uncertain.

Figure 59: Availability of media at study centres
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Tutorial meetings are held in the study centres of AIoU in the evening hours w,hen

tutors and learners meet for teaching and leaming purposes. The study centres are

mostly public sector school/college/regional campus buildings and the heads of that

school/ college is nominated as study centre coordinator. The schools/colleges seem

to be lacking electronic media that meet the needs of teacher trainees. Due to this

lack oftechnology, most ofthem disagreed or rvere uncertain.

4.5.4 Capability of tutors

They were also asked about the qualifications of their tutors. "Tutors were well

trained to teach by distance methods". There was mixed response i.e. from Islamabad

43oh agreed, from Rawalpindi 60%o agreed, and from Multan 44o/o agreed. There

were some uncertain i.e. 33% from Multan, 25% Islamabad and l0% from

Drsagr..
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Rawalpindi. With regard to disagreement, the response rate was: 32o/o from

Islamabad, 30% from Rawalpindi atd 22o/o from Multan.

Figure 60: Capability of tutors
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The very scattered response indicates that tutors could not prove their efficiency as

distance educators to their students. The tutors are appointed from the working

school/college/university teachers. They work in their orgarrizations fulltime and

register to work as tutors rvith AIOU in the evening. Being part-rime rhey may be

less accountable and less dedicated and there is no provision for the training of tutors

especially in teaching in distance education. However, they are given an extensive

briefing in the concerned regional office at rhe sran ofeach semesrer.

Academics

Questions 22 to 30 related to this competency may be seen in Appendix IV.

4.5.5 Radio programmes

The AIOU academics were asked, "Radio programmes are developed for the trainee

teachers". The figure given below mentions diverse views of the academics as 3lo%

of them remained uncertain, 15 percent of them were disagreeing and 54% agreed

with it.
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Figure 6l : Radio programmes
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Initially most of thc teacher training programmes lvcrc not broadcast on radio but

recently teacher training programmes were started being produced and telecast on

radio. Therefore, some of the courses zue yet to be produced and telecast resulting in

academics disagreeing or uncertain responses.

4.5.6 TV programmes

AIoU uses radio and rV as a means of education due to the distribution of students

in rural areas. Hence, they were asked, '.Television programmes are being telecast

for B.Ed students". Here a majority ofthem i.e. 69yo agreed, but l5% were uncertain

whereas l5% disagreed.

Figure 62: TV programmes
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The same situation exists with radio as it does with TV. There seems to be a gap in

coordination between the Institute of Educational rechnology of AIoU and the

academics that are not updated with the position of radio and rv programmes being

produced as well as telecast.
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4.5.7 Interactive instructional material

The instructional material ofdistance education programmes should be interactive in

nature. Therefore, the academics were asked, "The instructional material provides

interaction for the students in their studies". A majority (77%) agreed and the

remaining 23o/o were uncertain.

Figure 63: Interactive instructional material
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Teacher training courses (study guides and allied material/reader) are mostly

developed by the faculty but additional books are recommended. The material

developed by AIOU academics is designed to be interactive but the recommended

books may not necessarily be interactive because those are not specifically designed

for distance learners.

4.5.8 Courses in distance education system and school system

The academics were asked about the nature of distance education courses. ,,In the

distancc cducction systcm the tcachers arc prcparcd according to tlrc nceds of

curriculum of their corresponding school level". 53% academics agreed with the

statement. Interestingly, 3l%o were uncertain and l5Yo disagreed.
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figure 6,1: Courses in !istarcl cducrtion s.r'stent tnd schccl s.r.sr,cn.r
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The curriculum of the teacher training programme needs to be commensurate with

thc rcquircmcnts ol thc curriculurn and tcxtbooks of schools so that thc rrainee, after

qualifying for the degree, should be able to teach in the schools. There is a lack of

coordirration between the course rvriters of the B.Ed programme and the course

writers of school text books. That would explain why the academics were uncertain

or disagreed.

4.5.9 Summary of the opinions on ,.Distance Education"

The F2F component of AIoU i.e. tutorial meetings and workshops were considered

as a very important and facilitating component for leamers. There is paucity of

necessary media at the study centres for the B.Ed students. The tutors lack a grasp of

the concepts of distance learning.

Both radio and TV are used for education purposes at AIOU but TV is used more

than radio. The uni'ersity uses interactive instructional material. A slight majority

said that the courses of teacher training at AIoU match with the corresponding

school level. A majority of participants said that the F2F tutorial component was

useful for leaming. There was mixed responses about the abilitv of tutors. There

were no adequate arrangements for media at study centres.
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4.6 Sources being used in AIOU for teacher training

The teachers were asked about the sources from which they benefited in developing

their teaching knowledge and skills. There were 35 statements on different aspects of

competencies with additional statements about the sources. only a few of them are

discussed hcre as they are represcntativc of all itenrs. The remaining items are in

Appendix II.

4.6.1 Opinions on course work

Thcre was a statement with a Likert scale" your B.Ed included coursework in

learning theory or psychology appropriate to the age of students,,. It was followed by

the names of various souces to be ticked by the respondents with the pkase .,the

sources used for developing the competency". Participants were provided with a list

of different sources.

Figure 65: Sources used in addition to the course
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The figure shows that teachers do not use computers and the intemet but use other

means for distance education (radio, TV, study guides and allied material,

assignments, self assessment activities, tutorials, workshops and teaching practice).
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4.6.2 Opinion on ability of teaching school subjects

The figure below shows the response of the teachers for their use of different

sources when they were asked," During your teaching training you have been

prepared to be able to teach your subject matter".

Figure 66: Sources used during preparation for teaching school subjects

Here a few from each region have indicated their use of computers and the intemet.

It is interesting that they use both sources for some purposes and it indicates that they

have the provision ofsuch facilities bur they are not frequently used by them.

4.6.3 Opinion about their ability on classroom management

"You leamed to organize and administratively manage a classroom in the B.Ed

programme!'.

Figure 67: Classroom management

This response differs by showing that

certain requirements.

some of the respondents used computers for
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4.6.4 Summary

It was found that students get benefit from tutorial meetings, workshops, teaching

pracrice, instructional material, radio and TV but computer(CD/DVDs) but the

internet was not being used by the B.Ed students even though they were distance

leamers .

4.7 Qualitative analysis

4.7.1 Students

Thcre r'vcrc somc open cndcd qLrestions in each sun'cy lor stLrdents, tcachers, heads

ofschools and academics. The analysis ofeach is given below:

The students were asked 6 open-ended questions. lnterestingly, the same themes

mostly emerged from the responses for all questions.

4.7.1.1

The first question was "In your view what are the strengths and rveaknesses of

vour tcnchcr's rvay of tc:rching?" Thc opinions of the students on this question are

given below according to the emerging categories from their responses.
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Tlrcrc wcre rnore responses regarding the Teacher talks with a low voice and the

behaviour of a teacher like he/she is students sitting at the back can,t hear.

friendly, cooperative, cheerful, patient, The teacher remains very reserved in the

hardworking, problem solving, punctual class. Other opinions say that the teacher

and encouraging, "the teacher treats all has an autocratic attitude, loses temper

Table 4: Strengths and rveaknesses of teachers

Strengths

A- Behaviour ofthe teacher

students equally".

B- Teachins stvle

on this aspect of the teacher. One

response mentions. "Teacher comes well

prepared and confident enough to explain

the topic". Other comment says, "She

tries to convey her message in the best

way". Teachers were found to be well

prepared for their subjects. They teach

their students according to their mental

level with interest and clarity. One

student said the teacher starts lessons

'"vith questions. Another said that rhe

Wealoresses

A- Behaviour of the teacher

while teaching and is always to be found

hasty, with less attention to attend

encourage students, and demonstrates a

less positive attitude and is very srrict.

The teacher's way of teaching rvas less

interesting.

B- Teachinq style

There were some responses on one

aspect of the lesson planning of the

teacher that they were not prepared to

explain the questions of the students.

Teacher Iacks knowledge in subject,

can't motivate students and does not

There were a good number of responses individual's problems, does not
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teacher gave good introductions to her

lecture. The teacher teaches his subject

with an interesting manner and clarity.

Teachers were found knowledgeable and

their ways of presentation and

demonstration was interesting.

C- Evaluation

There were same statements from the

majority and essentially they said that,

'teacher uses good techniques of

assessing the progress of their students

and checks the work regularly'.

allow frequent discussions and a use only

a lecture method even for the subjects of

sciences as rvell. He does not pay much

attention to students' activities and

provides few opportunities for students

to apply knorvledge. The teacher can't

maintain interest during lecture, does not

use audio visual aids and gives lenglhy

lectures without involving students.

C- Evaluation

Most of the responses were same and just

described the improper and poor

assessment procedures. One comment

says, "Teacher does not conduct regular

tests during the session".

4.7.1 .2 Expectations of the students from their teachers

The other question from the students was, .,Horv do you expect your teacher to

tcach in th€ bcst rvav? From the responses of the students the following categories

emerged:

A-Teacher's way of teaching

B-Use of technology

C-Evaluation
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A-Teacher's wa-v of teachinq

while analysing this question it was found that there were more statements/responses

from the students for this category. The expectations of the students were:

The teacher should use different methods of teaching, have command over the

subject, focus on both theory and practice, encourage involvement of students with

everyday life examples, use classroom activities and discussion sessions, teach with

proper lesson planning,, apply educational psychology to understand students,

motivate students before each lecture and cooperate with them and home work and

written work should be minimal.

B-Use of technoloev

Students expected their teachers to use audio visual aids and technology especially

rnodels and computer use compulsorily.

C-llvaluation

The teacher should prepare for examinations as u,ell as conduct regular class tests.

4.7.1.3 Difficulties beins faced durine leamine with teacher

The third open ended question to the students was, ..What kind of difficulties do

you face in learning rvith your teacher? The responses are analysed below:

A-Teaphersray-afteedlnc

The following difficulties were mentioned by different students

The teacher's style is boring, has no link with daily life, lack studenrs involvement

and feelings of isolation occurs, no proper responses to students questions, only a

lecture method, fewer opportunities for students' activities with no regular discussion

on topics.
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B- Personal behaviour of the teacher

'feachers discriminate behveen students, do not appreciate students, their voice is

inaudiblc and thc tcachcr isn't a role model for thc students.

4.7. 1.4 Sugq.estions for teacher's improvement

The next question for the students was, ,,What ,re your suggcstions for the

teacher to improve?"

A-Teacher's wav of teaching

Teacher should use modem and different techniques of teaching, use audio visual

aids, appreciate, involve and encourage students and their courses should be

completed well in good time.

B- Use oftechnoloey

Teacher should use audio visual aids including TV and models.

C- Evaluation and monitorinq:

The teacher should assess students on merit and maintain record of students'

progress.

D- Personal behaviour ofthe teacher:

The teacher should be flexible and should treat all students equally. The teacher

should ensure his voice is audible to each student.

4.7.2 Teachers

The teachers rvere asked four open ended questions. The analysis of their responses

is given here in accordance with the themes that emerged from them.
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4.7.2.1 Potential of distance education

The first question from teachers was, (.How rvell did Distancc Education prepare

you for teaching?" They rrre asked to point out strengths and weaknesses of

distance education.

Table 5: Strengths and weaknesses of distance education svstem

Strengths

It is useful for employed people, rural

people and those having no access to

formal education, such as females

specially housewives.

It is an easy system of education,

pro'r,ides easy access to higher education

from home. It is a cost effective, flexible

mode and free of time bond.

It is a good opportunity for those who

once dropped out of their studies or

could not continue their education in

formal institutions. One comment said,

"This is a very good system of promoting

education. It makes the students creative

minded and they can get vast amounts of

knowledge."

Weaknesses

The tutorial component is weak as tutors

are not either regular or competent. They

show less interest in tl.re tutorial

meetings. Since it is optional for students

therefore a very low number of them

attend. Furthermore. the number of

tutorial meetings and workshops is very

lorv to cover the courses because,

"Sludents are not able to understand

every topic easily which is given in their

course rvithout the help of tutors". One

comment in this regard says, "Due to less

f2f contact and interaction with their

tutors the students lose their interest in

study". Tutors do not check assignments

properly.
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Its instructional material is very

informative and components of tutorials,

workshops and TV programmes are very

beneficial for the student.

The instructional material is mostly

irrelevant to the local environment.

Hence the needs of distant learners are

least covered- The vvorkshops are not

conducted efficiently and

examination procedure is complicated.

Therefore, it becomes difficult to identifi

good and poor performing sludents.

Computers and the internet is not a part

of the components of distance education

at AIOU and the T.V programmes are

not fulfiiling current needs.

4.7.2.2 Expectations from tutors/Resource persons

The other question for the teachers was, ,.Horv do you expect tutors/resource

persons at AIOU to teach in the best way?"

Most of the responses addressed the issues of the professionalism of tutors. The

analysis oftheir responses covered aspects such as:

The tutor/resource person should have command over the subject, use audio

resources especially electronic media. The tutor should give comments

assignments and attend f2f meetings regularly.

4.7.2.3 Difficulties rvhile studvine in AIOU

the

visual

on the
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The next question *'as, ,,What kind of difficulties did you face in lcarning 
'vith

AIOU?"

The analysis oftheir responses is given belorv:

The distance learners face communication problems right from delivery of the

course, tutorial and assignment, examination and workshop schedule. There is no

facility for audio visual aids and other media at the study centres. There is a lack of

F2F contact in the system. The dealing of the officials in regional office with the

students is very discouraging. The study centres and examination centres are at

distant places. Tutors do not retum assignments in a timel;- manner. The instructional

material has examples and illustrations from other countries and has no relevance to

Iocal culture.

In the last statement they gave some recorrunendations which reflected many things

mentioned in their previous responses. However, others are given below:

Communication through the intemet between tutor and learner should be made

compulsory and the subject mafter should be provided online. Tutorial meetings

should be made compulsory.

4.7.3 Heads of schools

The heads of high schools where the teachers trained through distance education

work were asked their opinion about the teacher concerned. The analysis of their

responscs is given here in accordance with the themes that emerged from [hem.
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4.7.3. 1 Oualities of teacher

T'he first question from heads of schools was, "What are the quatities of your

tcflch cr(s) in your vicrv?"

The teacher has good command over the subject and the teacher is better educated.

The teacher is punctual cooperative; monitors students very well, knows how to

assess students, uses different methods and strategies of teaching. Only one adverse

remark was found which mentions, "Professionally poor".

The heads were asked another question, "Hotv do you expect your tcacher to teach

in the best way?" They replied that their teacher should be effective in

communication, hardworking, cooperative, have command over the subject and

teaching methods as well as being well versed with in the use of ICT.

4.7.3.2 Difference between distance education svstem eraduates and formal svstem

graduates

The next statement was, "In your view what arc the differences behveen the

competencies of teachers qualified from a conventional or formal system and

distance education?"

A few heads said there was no difference between them as far as the educational

system is concemed but there may be some individual differences. Some heads

favoured formally trained teachers and some favoured distance education trained

teachers rvithout mentioning any reasons. Horvever. comments rvith specific

characteristics of the teachers from both systems were considered for analysis.
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a. Teacher from formal svstem

One comment says, "Teacher qualified through the conventional system can provide

better leaming opportunities than those from distance education". Since they have

more opportunities for interaction therefore they are good in management matters of

class.

b. Teacher from distance education

One comment says, "The teacher trained through distance education is better and

more knowledgeable". The reachers are friendly. hardu,orking, flexible and good in

assessment techniques.

4.7.3.3 Other opinions

The last question from the heads was on their (,any other opinion if they rvant to

give". There were similar ideas to those given in the previous analysis. Hotvever

there was one different suggestion for arranging refresher courses for tutors and for

the appointment of supervisor tutors.

4.7.4 AIOU Academics

They were asked five open ended questions.

4.7.4.1 Expectations from B.Ed eraduate

The first was, "What are your expectations from B.Ed gra<luatcs of your

univcrsitv?

There were more general statements like they expect competent teachers, betler

teachers, confident teachers who have knowledge and skills to deliver course

content. Some responses were representative and descriptive i.e. ..A confident,

emotionally stable, meta cognitively aware, competent and friendly teacher,,.
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4.7.4.2

The next statement was, ,,What problem did you face rvhile tleveloping

instructional material of B.Ed?"

Many academics mentioned the lack of resources, latest material in their tibrary for

consulting while developing courses, trainedTexpert course writers from outside the

university.

The other question was, "What consideration did you keep in mind while

devcloping courses of B,Ed students?

Many of them mentioned the objectives of the courses. There ,,vere some different

views like giving maximum and up-to-date information in courses, interactive,

practicable and equate with the national values. One of the academics said,

"lntegration of objectives. content and teaching methodology and skills required for

tcaching at secondary school level". Anothcr said, "content of the courses should be

consistent with school courses".

4.7.4.3 Di

graduates

The academics were asked, ,,In your view, rvhat is the significant diffcrence

between the teachers being trained through distance education and

conventional education?"

They mentioned a few things which focused on the nature and characteristics

distance education. Many of them have been covered. above under the title

strengths and weaknesses of distance education.

of

of
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4.7.4.4 Other opinion

Finally thev were asked for "any other opinion if they \r,ant to give."

Their response here u,as also a repetition of their own responses in the questions

above. However, somc ofthem offered ne'"v views i.c. educational technology should

bc integrated with courses very effectively. Tutorial meetings, ',vorkshops and

teaching practice need to be strengthened as well as monitored by the academicians.

A follow up study of B.Ed graduate should be conducted by the university.
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CHAPTER FIVE

CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter presents a final comment on the research objectives formulated in

chapter one. The results of this study have revealed different aspects of distance

education for teacher training. The competence of teacher was appraised through

dilferent angles i.e. their point of view themselves, their students and heads view and

finally the opinion of teacher trainers Conclusions are made on the basis of the

discussion in Chapter Four. Moreover, the recommendations are given with the

conclusion ofthe categories ofcompetency framed in Chapter Four.

5.2 Knowledge and understanding of children and their learning

cuniculum of teacher training courses especially of B.Ed contains less rveigh on the

students' background and culture. If,the aspect of individual's recognirion is ignored

the creativity in the students' leaming will not take place. The aspects of knowledge

and understanding of children and their leaming are not comprehensively covered in

the teacher training programme. The teachers focus more on the grasp of knowledge

bi' the student but other aspects of personality development are not treated equally.

Teachers use different motivational techniques, use different behaviour modification

techniques, diagnose students' individual and collective needs and difficulties. deal

with individual dill'erences. and relate the topic of discussion with the previous
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knowledge of students. Teacher can create conducive atmosphere for promotion of

students' involvement and self concept and to recognize and respond to students'

diversity as well as use knowledge of content and pedagogy to establish clear and

achievable leaming goals for their students

RECOMMENDATION 1: The curriculum of teacher training should focus also upon

the leamers' background and culture.

5.3 Subject knowledge

Teachers focus more on impaning knowledge and knowledge is considered more

important than other postulates of education during their teaching, but they confine

themselves to textual knowledge but don't update. Therelore old and new concepts

are not correlated by them during teaching. University revises and updates courses at

their own schedule and Ministry of Education has its own scheme of revising

courses. The schedules mav not necessarily match one another. The teachers learned

to take remedial steps to meet the predetermined standards of the national curriculum

RECOMMENDATION 2: There should be regular and compulsory in-service

training of teachers focused on subject knorvledge.

5,4 Knowledge of curriculum

The teachers learned during their B.Ed study about how to take remedial steps to

meet the predetermined standards of the national curriculum. AIOU prepares

instructional material for its teacher training programmes. Its relationship with the

curriculum of the corresponding school level enables teachers to teach effectively.
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But there is a gap in such coordination. Hence. reconrmendation No.2 given above is

applicable in this case too.

Teachers lack the ability to structure curricular and co-curricular activities.

RECOMMENDATION 3: The teacher training programmes particularly B.Ed

programme of AIOU should focus on inculcating the

ability of teachers for structuring curricular and co-

curricular activities.

5,5 Presentation of subject matter

Teachers are not fully competent to present subject matter but difference of this

competency in teachers from region to region points out to the action of the

university. There was found no significant difference in the quality of teaching

between the teachers trained through distance education and formal education.

RECOMMENDATION 4: AIOU should ensure comperency in the presentation of

subject matter through its provision ofteaching practice.

Teachers need to be well prepared in using various audio- visual- aids and

technologies (Computer, Overhead projector and models) in teaching. Moreover, the

schools also lack important A.V.Aids.

Selection of appropriate instructional strategies/activities and use of additional

material and resources for teaching the teacher r.vere not rvell prepared.

RECOMMENDATION 5: During B.Ed the teachers should be rvell prepared to use

different audio- visual- aids in their classroom teaching.
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RECOMMENDATION 6: Schools should have adequate pro'ision of audio visual

aids to fulfil the teaching requirements of the teachers of

each subject.

RECOMMENDATION 7: During teacher training the trainees should be given an

extensive practice of selecting appropriate instructional

strategies/activities and the use of additional material

and resouces for their teaching.

5.6 Classroom methodology

Teachers use only lecrure methods and don't use variety of methods and strategies

whereas they leamed such skill during their training. Alou's course provides for

various methods and strategies but there appears to be problems in the

implementation of its programmes effectively. The preparation of teachers at AIou

included observation of classroom teaching of others.

RECOMMENDATION 8: AIOU should ensure competency of students in the

classroom methodology through its provision of teaching

pract ice.

The teachers do not use different audio visual aids. They respond to students'

behaviour effectively and appropriately.

5.7 Classroom management

Teachers have leamt as well as they know how to manage classroom affairs.
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They can provide students with opportunities to be actively involved in different

types of classroom activities. and a safe and healthy classroom environment and they

present themselves as a model for positive behaviour.

5.8 Monitoring of students progress and learning outcomes

There is a need for discussing students' progress with them as well as with their

parents. It was found to be lacking in all regions. There should be a chapter in the

course of teacher training on the ways and means of discussing students' progress

."vith the students and their parents.

RECOMMENDATION 9: The B.Ed course should have ar least one chapter focused

on how to communicate students' progress.

Teachers do not provide opponunities to students to apply knorvledge, practice

knowledge and demonstrate knowledge. Whereas, they were trained for preparing,

monitoring and engaging students in active leaming and implement remedial

programmes for students.

RECOMMENDATION l0: The teachers should be given rraining for allowing their

students practice knowlcdge.

5.9 Interaction and communication rvith others

Teachers possessed required skills for interaction and communication with different

groups and peoples. They know hoe to use students' ideas and contribution by

acknowledging, modifying and summarising them and providing opportunities for

the students to communicate their ideas to other.
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5.10 Planning and managing the teaching learning process

Teachers know how to plan lessons but don't do this in their classes regularly. They

allow thcir studcnrs ro r.r,.rk individually as rvell as in groups. They also taught time

management, plan instruction for the achievement of goals.

RECoMMENDATION I l: The heads of the schools musr ensure that their teachers

regularly plan their lessons.

5.1I Evaluating and planning for continuous improvement

Teachers plan their instruction lecture to lecture basis and are examination based.

Teachers appreciate the performance and achievement of their students. There is a

lack ofplanning for continuous improvement either at the part ofschools or teachers.

RECOMMENDATION 12: Heads of schools should focus on helping teachers plan

for continuous improvement of students by arranging

seminars, workshops and refresher courses for their staff.

Teachers do not assess their students with different techniques therefore the potential

of the students can't be portrayed. Basically they rvere given training of using

various methods for assessing students.

RECOMMENDATION 13: Heads of schools should ensure that rheir teachers are

assessing students with different techniques and

methods.
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5.12 Teachers as members staff

Teachers were not provided feedback by their tutors/resource persons therefore their

role as staff member and contribute professionally to the colreagues was not

satislactory.

RECOMMENDATION 14: B.Ed rutors and of AIou should provide feedback to the

trainees of their teaching practice.

RECOMMENDATION 1 5: Heads of schools should arrange such programmes in

schools through which teachers should be given

feedback by their colleagues.

Teachers cooperated with their heads while implemenring

required as well as accepted the decisions of the heads. As

completed the task assigned by the heads timely.

changes as and when

a member of staff they

5.I3 Radio and TV programmes of AIOU for teacher training

AII courses of teacher training, especially B.Ed, are not produced for radio and rv.

There is a gap in coordination bet,r,een the academics of AIou and producers of

Institute of Educational Technology, AIOU.

RECOMMENDATION 16; All teacher training programmes should be produced and

broadcast on radio and TV for the students of teacher

training and there must be a good mechanism of

coordination between Academics and producers of IET,

AIOU.
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5.14 Instructional material of AIOU

AIOU's instructional material for B.Ed is interactive but there is a gap in its close

link with the courses of secondary school level. The B.Ed teachers are supposed to

teach at secondary school level therefore they are well trained in their relevant

teaching subjects at secondary school level. Academics faced problem of obtaining

relevant aad latest resources required for course writing purposes. Moreover, the

material is adopted from different books and do not possess local examples and

illustrations instead o f other countries.

RECOMMENDATION l7: A-IOU should revise its B.Ed course when Ministry of

Education Pakistan revises its secondary education

courses. Moreover, school teachers should also be

involved in course development process.

RECOMMENDATION I 8: The academics should be provided with the latest

material through the library of AIOU.

RECOMMENDATION 19: The instrucrional material of AIOU should have local

illustrations and examples instead ofother nations.
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5.15 Face to face (I2f) contact in distance education

The cornponent of 12f contact in AIoU was very uscfr,rl but students had problems

with the behaviour and competency of tbe tutors as ,r,ell as lack of media at study

centres. The components ofworkshops and teaching practice should be held with the

close monitoring of the academics of the university for the sake of the maintenance

of quality. The other provision or components in AIoU for f2f contacts are

workshops for the teachers on each course and teaching practice by the teachers in

any secondary school with the approval of tlre concemed regional directorate of

AIou. Quality ofall f2fprovisions are not fully observed for one or other reason.

RECON,IMENDATION 20: Competency of rutors needs to be enhanced through

refresher courses by AIOU.

RECOMMENDATION 21 : The componenrs of rvorkshops and teaching practice

should be held with the close monitoring of the

academics of the university for the sake of the

maintenance of quality.

5.16 Usage ofsources for teacher training

open learning sysrems mostly depend upon ICT but AIOU students do not use the

intemet and computer for their study. They however depend upon traditional sources

ofdistance education like books, workshops etc. Similarly. trrtors do not use ICT for

interaction and communicating with their students. It creates a lot of leaming

problems for the leamers.

RECOMMENDATION 22: There is a need for bringing teacher training courses

online.
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RECOMMENDATION

RECOMMENDATION

5.17 Future resea rches

Ongoing investigation in to the changing policies

education will help to improve the quality of teachers.

of funher research are suggested for further research.

23: Interaction with AIOU academics and tutors as well as

access to course material should also be online.

24: Study centres for B.Ed courses should have facility of

computer labs and intemet as well as other audio visual

aids for the students and tutors.

and plans regarding teacher

However the follorving areas

l Experimental study based on the observation of teachers' competence during

teaching in their classes should be conducted. This research may compare the

performance of teachers trained from different organizations. Moreover, it

may be based on AIOU,s region to region comparison.

2. A study on the f2f components of AIOU should be conducted. It may include

tutorial support services, workshops and teaching practice.

3. AIOU uses different u,ays and means of interaction rvith srudents. The

effectiveness and impact of each source of interaction at AIou shourd be

checked through an independent study.

4. study on the relevance of instructionar materiar of AIoU for B.Ed in

comparison with the secondary school level should be conducted.

5. A follow-up study ofB.Ed graduates should be conducted by the university.
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APPENDIX I

CONFIDENTIAL

OUESTIONNAIRE FORSECONDARY SCHOOL STUDENTS

Dear Student.

Model School/F.G. School

My name is Nabi Bux Jumani, and I am conducting research entitled

"Evaluation oJ lhe competencies of the teaclrcrs trained through dislance

education". I am approaching you to obtain your opinion regarding the

competencies of teaching of the teachers of your subject and class. The aim of this

research is to determine how effectively your teachers have leamed to teach tkough

distance education. Your opinion is sought because you are the student of a teacher

who received his,trer teacher training degree from Allama Iqbal Open University.

Please give your opinion about each particular competency in the light of
your experience. Where you feel there are other opinions that should be added to this

Iist. please feel free to comment.

Please give your opinion by thinking of your experience with the teacher(s)

concemed.

Yours faithfully,

Dr.Nabi Bux Jumani

Assistant Professor

Allama Iqbal Open University. Islamabad, Pakistan.

[-nrail: nbj unta n i/@,:ntail. conr
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PERSONAL INFOR]\,IATION

My name (Not necessary):
My class:
M1'school:

Please tick (,/ ) the response rvhich matches your opinion/vierv. Ifthere is anything else you

woLrld like to add please rvrite in the blank lines where rhe option is given.

THE RESPONSES ARE:

I- SA = Stronglv Agree
2- A = Agree
3- UNC = Uncertain
4- DA = Disagree
5- SDA = Strongly disagree

s.No Statemcnts SA UNC DA SDA
I The teacher teaches hisftrer subject with interest.

S.No Statements SA UNC DN SDA

2 The teacher explains difficult topics very clearly.

s.\o S(rtem en ts SA UNC DA SDA

J The teacher presents t)re subject matter in a

coherent way.

s.No Statemcnts SA UNC DA SDA
4 The teacher uses the follolving methods during

teaching(You may tick for more than one
response below)
Demonstration
Lecture
Group work

Questioning
Independent practice
If you have others explain p lease----------- --- - --- -

s.No Sln tc m€ n Is SA UNC DA SDA
5 The teacher uses different methods to increase

your leaming.
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S.No Stat.ments SA UNC DA SDA

6 The teacher uses following technologies in
teaching to help your understanding(You ma-v

tick for more than one response below):
Computer
Overhead proiector
Models
If you have others explain please------------------

I 8 | The teacher listens carefullv to strrdents' I I i I I

] I r.rponr.r in tt',..torrroo.. | | I I I

i q The teacher makes sure thar the studenrs I I I | |

I I understand hislher explanation during class. ] | i I | |

I lthrough out lesson or demonstrations. I I I I I I

I I examples to help understand new ideas. I I I | | |

] | concepts during hisrher lectures | | I | | |

The teacher provides opportunities for students
to (You may tick for more than one response
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Practice Knoq,led

If you have orhers explain please------------------

I s.\o ] statcnrenls ffi

. ] i to be active involved in diflerent types of I I ] I | |I lclassroom activities. | | | | 
|

ls.so I stitcmrnts ffi

I s.ro I

I 18 | The teacher regularly discusses rheir progress I I | | II i with the students. | | | I I i

l s.ro 
l

I 19 | The teacher assesses srudents' performance with i I I I | |I I different methods | 
, I I Itr---'"-"lllll

r S.ro I

l2r lrlprogress.ill

Slxlcnrcnts

l he teacher assesses students' performance u,ith
following methods(You may tick for more than
one resDonse below

Student presentations and demonstrations

If you have others explain please -------------------
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s.\o Stat€ments SA U,.-C DA SDA

22 The teacher shows appreciation of student
performance and achievement.

s.\o Statements SA U:.\C DA SDA

J) Thc teacher discusses students' progress rvith the
parents on a regular basis.

s.\o Slrtcmcnts sn UNC DN SDA

The teacher presents himself/herself as a model
for positive behavior.

s.\o Sl:ltcments SA UNC DA SDA

25 The teacher explains the behavior they expect of
you.

s.\o Statements SA Ur'C DA SDA

26 The teacher responds to students'behavior
effectively and appropriately.

S.No Stntcments SA ur-c DA SDA

27
-fhe 

teacher demonstrates an awareness and
respect background and culture of each student.

Question No.28: In your view what are the strengths and weaknesscs ofyour
teacher's way of teaching?
A. Strengths-----

B. Weaknesses-

Qr-restion No.29: Horv do vou expect ),our teacher to teach in the best rvay?

Question No.30: What kind of difficulties do you face in leaming rvith your teacher?

Quesrion No.3l: What are your suggestions for .vour teacher to improve?
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Question No.32: Any other opinion you want to sive:-----------

THANK YOU VERY MUCH FOR YOUR TIME IN COMPLETING THE
QUESTIONNAIRE
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APPENDIX II
CO:lrtoe:.-tteL

OUESTIONNAIREFOR SECONDARY SCHOOL TEACHERS

Dear Mr. /Ms. --------------

Secondary School Teacher, Model School/F.G. School-----------

My name is Nabi Bux Jumani and I am conducting Post Doctoral Research

entitlcd "Evaluation of the compelencies of the leachers trained throngh distance

education".l am approaching you to obtain your opinion regarding competencies of
teaching being developed through distance mode of education.

The aim of this research is to determine the potential ofdistance education in

the development ofteaching competencies. Your opinion is sought because vou have

a B.Ed from Allama Iqbal Open University.

The list of competencies in the survey was derived from the literature on

teacher education, distance education and through analysis ofthe curriculum of B.Ed

programme in Pakistan. You are requested to give your opinion on the relevance and

importance of each particular competency in the light of 1,our experience. Where you

I'cel tlrere are otlter compctencies that in lour opinion shoulcl be added to this list,

please feel free to comment.

Your confidentiality and anonymity rvill be preserved at all times. This will

be achieved though the following protocols. In any publication arising from the

project you and your schoolidirectorate will not be identified. AII responses that

relate to or describe identifiable characteristics of individuals may be used only for

statistical purposes and may not be disclosed, or used, in any identifiable form for

any other purpose.

You arc rcqucstcd to {rive your opinion on the relevarrce and inrportance of

each particular competency in the light of your experience. Thank you for your

parlicipation.

Yours faithfully

Dr.Nabi Bux Jumani, Assistant Professor
AIlama Iqbal Open University Islamabad, Pakistan.
Email : nbjumani@gmail.com.
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PERSONAL INFORMATION

I . Name (\ot necessary):

2. Designation:

3. Name of School:

4. Qualification

(A) Academic:

(B) Professional:

5. Experience in years after B.Ed:

Please tick (,2 ) the response which matches yor.rr opinion. If there is anlthing else

you would Iike to add please write in the blank lines where the option is given.

THE RESPONSES ARE:
l- SA = Strongly Agree
2- A, : Agree
3-tNC = Uncertain
4- DA : Disagree
5- SDA = Strongly disagree

GENERAL
S.No Stntcments Sn A UNC DA
I You learned in the B.Ed course how to select and

adapt instructional material.
Tick the source(s) by rvhich y'ou learned this competcncy (You may tick more
than onc box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
- [nternet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice
-Other(s) (Explain)

n

l
a
I
!
!
E
o
E
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S.f,_o Stitcmcnts
2 Your B.Ed included coursework in learning theory,

or psychology appropriate to the age of students
you teach.

Tick the source(s) by which you learned this competency
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Int(jrnct
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice

a
!
L:

!
E
I
L'']

i_.1

!

SI\   UNC DA

(You may tick more

!
!
C

!
!
!
!
!
D

-Other(s) (Explain)

S.No Statemehts

3 During your teaching training you have been
prepared to be able to teach your subject matter.

Tick the source(s) by rvhich you learned this competency (You may tick more
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Internet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities

LINC DA SDA

-Teaching practice
-Other(s) (Explain)

s.No Sraremcnts SA A UNC DA SDA
4 You have leamed how to take remedial steps to

meet the predetermined standards of the national
curriculum.

Tick the sourcc(s) by rvhich you learncd this competencv (you may tick more
than one box).
-Radio Programme
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-TV Programme
-Computer (DVD/CDROMS)
Intemet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities

i]
!
!
f,
!
x
!
!
I-Teaching practice

-Other(s) (Explain)

S.No Staterhents

5 When you began teaclring you understood the
curriculum of your subject area.

Tick the source(s) by which you learned this competencv (you may tick more
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Intemet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activi ties
-Teaching practice
-Other(s) (Explain)

S.\o Strtements

6 Your preparation for teaching during training
UNC DA SDA

included observation of classroom teaching of other
teachers.

Tick the source(s) by rvhich you learned this competency (you may tick more
than one box),
-TV Programme
-Computer/Internet
-Study guide (DVD/CDROMS)
-Tutorials
-Workshop
-Teaching practice
-Other(s) (Explain)

!
0
tr
E
!
!

DA SDA

L..,]

:-

!
!
a
!
!
!

!
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TEACHING METHODS
s.No statehents
7 During your B.Ed training, you learned how to use

a variety of instructional methods

DA SDA

-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Internet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities

Tick the source(s) by rvhich you learned this competency (you may tick more
than one box).

-Teaching practice
-Other(s) (Explain)

L_

a
I
.-,]

!
!
E
!
!
!

S.No Statemcnts

8 You have leamed how to adopt various suitable
DA SDA

activities to introduce topics.
Tick the source(s) bv rvhich vou learned this
than one box),
-Radio Programme
-TV Programme
-Coinputcr (DVD/CDROMS)
-lntemet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Sel[-assessment activities

:

L-l

D

D

E
!
-
I

competency(You mny tick more

-Teaching practice
-Other(s) (Explain)
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S.\o Statements

9 During your B.Ed you have leamed to plan for

instruction

Tick the source(s) by rvhich you learned this competcncy (You may tick more
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Internet
-Study guide/Allied marerial
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice
-Othe(s) (Explain)

E
!
E
!
!
!
!
i:
i-l

:

S.No Statements

f 0 In your B.Ed course you have leamed to motivate

students

SA A Lh;C DA SD,A

Tick the source(s) by which you learned this competency(You may tick more
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Intemet
-Sudy guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice
-Other(s) (Explain)

SA A U-\"C DA SDA

I
!
!
f
I
I
a

l
L_.1

S.No Statemerts

tl You have learned howto motivate students by
using different behaviour modifi cation techniques.

DA SDA
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Tick thc source(s) by rvhich vou lcarncd this compctcncy (you may tick morc
than one box).

E
D

!
_lr

tr
I

a'

-
!

-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
lnternet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice
- Other(s) (Explain)

s. \o
t2

Stxtcmcnts

You are ablc to r:sc ar \,aricty of teachinc nlethocls
and strategies

Tick the source(s) by which you learnecl this competency (You may tick morc
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
lnternet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice
-Other(s) (Explain)

S.-\*o Statements

I3 You kno.,v horv to facilitate group discussions in
your class.

Tick the source(s) by rvhich you
than one box).
-Radio Programme
-TV Programme
-computer (DVD/CDROMS)
Internet
-Str-rdy guide/Al I icd marerial

Ur-C DA SDA

I
E

--
T_

J

il
D

!

SA A UN-*C DA SDA

learned this competency(You mav tick more

J
!
!
T-,

a
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-Assignment
-Tutorials
-Workshop
-Sel f-assessment activities
-Teaching practice
-Other(s) (Explain)

S.No Statements

14 You have leamed how to use computers and other
technologies (as available) to effectively and
appropriately communicate information on student
leaming.

Tick the source(s) by rvhich you learned this competency (you may tick more
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Internet
-Stud], guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities

E
!
!
l
L--l

I
ir
r.,]
L-.1

!
!-Teaching practice

-Other(s) (Explain)

!l

i-.

-
-

DA SDA

S.No

15

EVALAATION
St:rtem€nts SA

You were taught in the B.Ed horv to diagnose

student needs

Tick the source(s) by rvhich you learned this competency(you may tick more
than onc box).
-Radio Programme
-TV Programme
-Computcr (DVD/CDROMS)
-lnternet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities

DA SDA

!
!
:
tr
tr
D

D

!
!
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-Teaching practice
-Other(s) (Explain)

S,No Statemcnts

f6 During your teacher training, you were taughr how
to assess students' progress.

Tick thc sourcc(s) by rvhich you learncd this compctcncy(you
than one box),
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Internet
-Study guide/Allied marerial
-Assignment
-Tutorials
-Workshop
-Self-assessment activities

!
E
!
!
a
I
I
D

!
!-Teaching practice

-Other(s) (Explain)

s.\o slatcmcnts
17 You are able to cvaluate student progress

Tick the source(s) bv rvhich vou
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Internet
-Study guide/Allied marerial
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice
-Other(s) (Explain)

s.No stat€ments
18 You have leamed how to evaluate and

communicate student pro gress

DA SDA

mfly tick more

U,r-C DA SDA

learned this competency (You may tick more

:t
L-

!
Ll
r.l
...,]

E
!
!
!
E

DA SDA
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Tick the source(s) bv rvhich you
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Internet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice

learned this competency (You may tick more

l
n
!

_

!
L]

!
I

-Othe(s) (Explain) ------

S.\o Statements

t9 You have leamed ho.rv to use students ideas and
contributions by acknorvledging, modifying and
summarizing them and providing opportunities for
the student to communicate their ideas to others

Tick thc source(s) by which you tearned this compctcncy (You may tick more
than onc box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Intemet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice

;-i

tr
!
!
!
!
!
!
E
I

-Othcr(s) (Explain)

s.\o statcmcnts

20 You have learned ho.,v to find out what students
already know about the topic to be taught before

LI^-C DA SDA

DA SDA

starting the topic.
Tick the source(s) by t.hich vou learned this competcncy (you may tick more
than one box),
-Radio Programme !
-TV Programme E
-Computer (DVD/CDROMS) !

178



Intemet
-Study guide/Allied naterial
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice

!
I
E
E
!
E
D

-Othcr(s) (Explain)

S.\o Statcments

2l Your preparation for teaching included formal
feedback from your tutors/resource persons about
your own teaching

Tick the source(s) by rvhich you
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Internet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice

learned this competency (You may tick more

-
:r
!
!
E
D

D

C

!

UNC DA SDA

-Other(s) (Explain)

GUIDANCE

S.\o St.lements

22 You have learned hou to provide a stimulating
learning environment.

Tick the source(s) bv rvhich you learned this competency
thnn one box),
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Intemet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Sel f-assessment activities

DA SDA

(You may tick more

I
!
!
!
!
E
E

:-
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-Teaching practice
-Other(s) (Explain)

S.No Statcments

23 You have learned how to help students acquire
knorvledge and values.

Tick thc sourcc(s) by rvhich you lcarned this compctcncl,(You may tick morc
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Internet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice
-Othe(s) (Explain)

J
!
!
I
D

tr
D

D

I
!

S.\o Statements SA A LINC

24 You have leamed horv to prepare and implement
remedial programnles lor students requiring extra
help.

Tick the sourcc(s) by rvhich you learned this competency (You may tick more
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Intemet
-Study guide/AIlied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice
-Othc(s) (Explain) --------

S..'\..o Statcments

25 You have learned how to diagnose leaming

T_',]
LJ

UNC DA SDA

DA SDA

!
D

I
!
!
I
T
l
-

DA SDA

difficulties.
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Tick the source(s) by rvhich you
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Internet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
- Activities

learned this competenc-y (You may tick more

!
!
C

x
!
I
E
E
n

-Other(s) (Explain)

S.\o Stalemenrs SA A UNC DA
26 You have learned how to pay attention to students'

progress performance.
Tick the source(s) by rvhich you learned this competency(You may tick more
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Intemet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice

I
n
!
D
f-

E
!
E
!
n

-Othcr(s) (Explain)

A DMINIST RATION A ND MA NA G EMENT
s.\o Stfltcmcnts SA A UNC DA SDA
27 During your B.Ed you have leamed to manage vour

tinte and work commitments.
Tick the source(s) by rvhich you learned this competency (you may tick more
than one box).
-Radio Programme O
-TV Programme !
-Computer (DVD/CDROMS) X
Intcrnct tl
-Study guide/Allied material D
-Assignment X

l8l



-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice

0
!
!
I

-Other(s) (Explain) ----

S. No

28 During your B.Ed. you have been prepared to be
able to handle a range of classroom management or
discipline situation(s)?

Tick the source(s) b1'n'hich vou learned this competenc\' (You may tick more
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Internet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice

I
E
D

!
!
.

!
!
.,
!

Statements SA A UnvC DA

I
D

E
!
E
!

r--']

!
!

-Other(s) (Explain) ----

S.\o Statem€nts SA A Ur-vC DA SDA

29 You learned to organize and administratively
manage a classroom in the B.Ed programme.

Tick thc source(s) bv rvhich you learned this competency (You may tick more
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Internet
-Study guide/AIlied material
-Assignment
-Tutorials
-Workshop
- Sc l[-asscssment ac t ivit ics
.l'caching practice
-Other(s) (Explain)
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s.\o Stntements SA

30 You have learned hou,to maintain school records
A INC DA SDA

Tick the sourcc(s) bvTvhich you
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Intemet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice

learned this competency (You may tick more

!
!
tr
!
C

D

E
tr
E
!

-Other(s) (Explain) ----

S.\o Stntements SA

31 You have learned hou'to organize the class and the
teachers' timetable.

Tick thc sourcc(s) by rvhich you learned this competcncl'(You may tick more
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Intemet
-Study guide/Allied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
-Teaching practice

T
E
!
E
E
!
T
L]

!

-Othe(s) (Explain) ------

S.\o Statements SA n
32 You are able to deal with individual differences

among your students because of B.Ed training
Tick the source(s) by rvhich you learned this competency (You may tick more
than one box).
-Radio Programme D
-TV Programme !
-Computer (DVD/CDROMS) E

Ur.!C DA SDA

UNC DA SDA
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Internet
-Study guide/AIlied material
-Assignment
-Tutorials
-Workshop
-Self-assessment activities
.l caching practicc

r!
!
D
,:
!
!
!

-Other(s) (Explain) ----

S.\o Stitem€nts

33 You have learned horv to identify students'
individual and collective leaming needs.

Tick the source(s) by rvhich vou learned this competcncy
than onc box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
Internet
-Study guide/Allied material
-Assignment
-Tutorials
-Self-assessment activities
-Teaching practice
-Othe(s) (Explain) ------

S.No Stat.ments

34 You have learned how to respect group decisions
u ithin your school administration

Tick the source(s) b.r'rvhich you learned this competcncy
than one box).
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
-Internet
-S tudl- gui<ic/,.\llicd nratcrial
-Assignment
-l'utoria ls

-Workshop
-Self-assessment activities
-Teaching practice
-Othcr(s) ( Explain )

DA SDA

(You may tick morc

Tr

ir
!
!
!
E

A, UNC DA SDA

(You may tick more

E
!
!
!
:
:

!
I
!
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Statements SA A LNC DA SDA
S.No

35 You have learned hou,to interact and communicate
for developing good relations with administration
and others.

Tick the sourcc(s) by rvhich you learned this competency (You may tick more
than one box).
-Radio Programme !

Intemet f
-Study guide/Allied material L:

-Assignment !
-Tutorials X
-Workshop D
-Self-assessment activities I
-Teaching practice tr
-Other(s) (Explain)

Note: Please tick the response rvhich matches vour vierv/opinion.
DISTANCE EDUCATION

S.No Siatements SA A UNC DA SDA

36 Face to face conlact in Distance Education
facilitates studenr leaming.

s.\o Stitements SA n UNC DA SDA

37 Regular participation in tutorial meetings \\,as
useful for the students.

S.No Statements SA A Ur\C DA SDA

38 Sufficient time was provided by tutors at study
centers for individual academic problems

S.|\.'o Statemenls SA A Ur.'C DA SDA

39 Students had access to and use ofelectronic media
at study centers

S.\o Slatements SA A U^nC DA SDA

40 Counseling was provided by the university

s.\o Strtements SA n UNC DA SDA

4l Trainees use audio-visual resources/aids in model
Iessons during teaching practice.
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S.\o Srntements SA A UNC DA SDA
42 The environntcnt ol'thc studv centcrs was suitable

to nreet the necds of distance learners.

s.\o Statements SA A UNC DA SDA
43 Tutors were well trained to teach by distance

methods

S,No Statements SA A LNC DA SDA
44 Your assignments were always retumed within

appropriate time.

S.\o Statemcnts SA A LrN-C DA SDA
45 Your assignments were always retumed with

detailed comments.

Question No.46: How well did Distance Education prepare you for teaching?
A-Strengths of Distance Education

B-lYea kness es of Di s tun ce Educa t i on:

Question No.47: Horv do you expect tutors/resource persons at Allama Iqbal Open
University (AIOU) to teach in rhe best way?

Question No.48: What kind of difficulties did you face in learning with AIOU?

Question No,49: Any other opinion vou want to give:
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THANK YOU VERY MUCH FOR YOUR TIME IN COMPLETING THE QUESTIONNAIRE
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APPENDIX III
co\FIDL\] I,\.1.

QUESTIONNAIRE FOR HEADSOF SECONDARY SCHOOL

Dear Head of Secondary School

Model /F.G.School

My name is Nabi Bux Jumani and I am conducting Post Doctoral Research

enlitled "Evaluatiott of the competencies of the teachers tained lhrough dislance

education". I am approaching you to obtain your opinion regarding the

competencies of teaching being developed through a distance mode of education.

The aim of this research is to determine the potential ofdistance education in

the development of teaching competencies. Your opinion is sought because some

teacher(s) rvorking in your school have a Bachelor of Education from Allama lqbal

Opcn University.

The list of competencies was derived from the literature on teacher education,

distance education and the curriculum of B.Ed in Pakistan.

. Yor:r confidcntialitv and anonymity rvill be preserved at all times. In any

publication arising from this project you and your school/directorate will not be

identified. All responses that relate to or describe identifiable characteristics of

individuals may be used only for statistical purposes and may not be disclosed, or

used, in any identifiable foml for any other purpose.

You are requested to give your opinion on the relevance and importance of

panicular competencies in the light of your experience. Thank you for your

participation.

Yours faithfully,

Dr.Nabi Bux Jumani,Assistant Professor

AIIama Iqbal Open University Islamabad, Pakistan.

E-mail: nbjumani@enrail.com
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PERSO NAL IN FORr\.{ATI ON

I . N:rnrc (\-ot nccessary)

2. Designation

3. Instituti

4. Qualification-

5. Experience in years

(A) Teaching

(B) Administrative-------

Please tick (/ ) the response rvhich matches your opinion. Ifthere is an\thing else vou

rvould like to add please rvrite in the blank rvhere the option is given.

THE RESPONSES ARE:

l- SA : Strongly Agree
2- A, = Agree
3- UNC = Uncertain
4- DA = Disagree
5- SDA = Strongly disagree

GENERAL

S.No Statements SA I.-rNC DA SDA

I The teacher(s) accurately demonstrates the
knorvledge of the content area and approved
curriculum.

s.\o Stitcmcnts SA U.r"C DA SDA

2 The teacher(s) creates an atmosphere conducive
to the promotion of students' involvement and
self-concept.

S.No Stitcments SA LINC DA SDA

J The teacher(s) can provide children with the
learning opportunities for their development in
accordance with the subject and national
curriculum.

S.No Stitements Sn UNC DA SDA
4 The teacher(s) tries to ensure continuous

cognitive development of the learners.
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I s.Io I state.en

I co-curricular activities for effective leaming. i I I I I I

I S.ro r

l6 | The teacher(s) implements acriviries consisrenr I i | | I

| ' with the country"s vision and priorities. I | | | | |

17 I 
The teache(s) ellecrivell uses oral and rvriuen 1 i I ] | Ilcommunlcatron. I i I I I I

l o The tea

i leadership in his capacitt as teacher. I I I I ] I

js.ro ' sr,r

I i collcagucs. parcnts. and Corrrnrunity nrernbcrs. | | I I I I

S.No Statements SA UNC DA SDA
n The teacher(s) communicates in a professional

manner with the colleagues, parents and
community members regarding educational
matters.

TEACIIING }IETIIOI)S

S.lio Strtemcnts SA UNC DA SDA
t2 The teacher(s) manages the educational setting in

a manner that promotes positive student
behaviour, and a safe and healthy classroom
environment.

I l3 | The teacher(s)r uses additional marerials and I I I I I I

I lrcsourccs lor ct'fcctiuc lc,rrnirrg. I I | | | |

l-!t!-
l14 I It'r. tcachcr(s) uchievcs his/hcr instrucrional I | | I | |

'objectives successfully. I i I L ! |

Si:rtcrx cn!s s\ /\ r\L i i),\ I si_\.\
The teacher(s) fosters harmonious relationships
with school colleagues, parents, and agencies in
the larger community to suppoft students'
learnins and rvell beins.
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s.\o I Stitcments lS.\ lA lL\C LDA ISDA I

I I methods in accordance with his/her subject. ' I I | | |

I s.\o J srlrcments ffi

I I strategies/ activities for his.&er teaching. | | | | I I

I s.ro I staremenrs ffi

I teaching strategies. I I I I I I

I I content and pedagogy to establish clear and I I i I I I

I achievable learning goals for their students. I | | | | |

r S,\o I stntements ffi

| ' and students about hisrher teaching. I J 1 | I I

I s.ro I statemcnts rc

] | subject matter and pedagogical knouledge for I ' I I

| 'theirteaching. | | | i I

I I that helps in the achievement ofgoals. I I I I I I

ADMINISTRATION AND MANAGEMENT

ls..\o

I grourh. developmenr and leaming appropriately. ] ] ] I | |

i S.\o I Stntemcnts ffi
'^^123 The teacher(s) creares an armosphere to I I ] I | |

I t recognize and respond to student diversity. I ] i I I

Js.\o

I Z+ ] The teacher(s) krou,s horv to manage their I I I I I I

lclassroom. I I I i | |

I s.\o st:rrcn! cnrs ffit-s --r--1--l---l---l
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I I classroom organizarion. ] | | | | |

I S.f o I Srrtements
| 26 | The teacher(s) demonstrates eflicient and | | | I I I

i |.n.ti"e,ri orti-". | | | | | |

ls.\o;
, 27 | The teacher (s)contributes to the effective I f | | |

I I 
functioning otttre school managcmenr ] I I I | |i lcommlttees I I I I

S.\o I Stitements

I in a timely and responsibte manner. i I i I | |

EVALUATION

t s.no t

I s.ro I sratements

I s.xo I S(atements

I linlormal assessment strategies. I I ] I i I

I s.:o statem€nts

I I continuously evaluates the effects of his,fter I I I I I I

I | .noic"r -a'u.tion, on ott,.rs. I I I | | |

I s.ro Stat.mcnts
I 33 | The teacher(s) eflectively utilizes student I I I I II ___--._-_..'^^"-,^..^ ^_i _-^^^,.._, I I I I II lassessment technique and procedures. i | | , r t

i s.ro Srircmcnls

| | feedback from srudenrs' in a manner rhar i I I I I I

I enhances student Iearning and understanding. | | | ] |
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Question No.35: What are the qualities of your teacher(s) in your view?

Question No.36: Horv do you expect your teacher(s) to teach in the best way?

Question No.37: What kind ofdifficulties in learning do you face with your teacher(sx

Question No.38: In your view what are the differences between the competencies of
teachers qualified from a conventional or formal system and distance education?

Question No.39: Any other opinion you want to give:

THANK YOU VERY MUCH FOR YOUR TIME IN COMPLETING THE QUESTIONNAIRE
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APPENDIX IV

CONFIDENTIAL

QUESTIONNAIRE FOR ACADEMICIANS OF AIOU

Dear Dr. I Mr. -------

Academician, Faculty of Education

Allama Iqbal Open University Islamabad, PAKISTAN.

I am conducting Post Doctoral Research entitled "fyrrlrntion of the

compelcncies of lhe leachers trained through tlislance education". I am

approaching you to obtain -vour opinion regarding competencies of teaching being

developed through distance mode ofeducation.

The aim of this research is to determine the potential of distance education in

the development of teaching competencies. Your opinion is sought because of your

association with AIOU in teacher training programmes.

The list ofcompetencies was derived from the literature on teacher education,

distance education and through analysis of the curriculum of teacher training

programme in Pakistan.

Your confidentiality and anonymity u,ill be preserved at all times. In any

publication arising from this project you and your department will not be identified.

AII responses that relate to or describe identifiable characteristics of individuals may

be used only for statistical purposes and may not be disclosed, or used, in any

identifiable form for any other purpose.

You are requested to give your opinion orr the relevance and importance of

each particular compctency in the light of your expcrience. Than-lis for your

participation.

Yours faithfully,

Dr.Nabi Bux Jumani
Assistant Professor
Faculty of Education
Allama Iqbal Open University Islamabad, Pakistan.
E-mail: nbjumani@gnrail.com.
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PERSONAL INFORN,{ATION

L Name (Not necessary)

2. Designati

3. Department

4. Qualification-

5. Experience at AIOU---------

PIease tick (,/ ) the response u,hich matches your opinion/vietv. Ifthere is anvthing else you

rvould like to add in the blanks rvhere the option is given.

THE RESPONSES ARE:
l- SA = Strongly Agree
)_ L = A dfaa

3- L.INC = Uncerta in
4- DA = Disagree
5- SDA = Strongly disagree

S.No Statcments SA A UN-C DA SDA

1 The B.Ed trainee should be able to describe the
national policies and priorities.

Tick the source(s) you usc for developing this competency (You ma1'tick more
than onc box).
-Ri.:rlir.r Progrant:nc
-TV Programme f
-Computer !
-lnternet n
-Study guide/Allied material !
-Assignment !
-Self-assessment activities O

-Tutorials !
-Workshop n
-Other(s) (Specify)

S.No Statements SA A LNC DA SDA

2 The B.Ed trainee should be able to explain the
policies and procedures pertaining to classroom
discipline and management.

Tick the source(s) vou use for developing this competency (You may tick more
than one box).
-Radio Programme a
-TV Programme f
-Computer tr
-Internet :
-Study guide/Allied material C
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-Assignment
-Self-assessment activities
-Tutorials
-Workshop
-Other(s ) (Specify)

a

s.\o statements
3 The B.Ed trainee should be able to give

cxplanations of major concepts that are central to
the discipline they teach.

Tick thc source(s) you use for developing this competency (you may tick more
than one box).
-Radio Programme
-TV Programme
-Computer
-lnternet
-Study guide/AIlied marerial
-Assignment
-Self-assessment activities
-'l-utoriills
-Workshop

U\\C DA SDA

!
!

a
!
:-'l

!-

tr
C

-Other(s) (Specify) --------

s.\o Stltcmcnts Sn A UNC DA SDA4 The B.Ed trainee should be able to explain the
rvays in which their teaching area relates to the
broad curriculum.

Tick thc sourcc(s) you usc for dcveloping this compctency (you may tick more
than one box).
-Radio Programme _
-TV Programme i
-Computer a
-lnternet I
-Study guide/Allied nraterial f

-Sclf-asscssment activities !
-Tutorials a
-Workshop rl
-Other(s) (Specify)

S.\o Slatcmcnts SA
5 The B.Ed trainee should be able to explain the

impact of cultural. economic, political and social
environments upon their discipline.

U^\C DA SDA
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Ticl; thc sourcc(s) \'ou us(.irr rlevclr,r,.ing tili. con:prtcltcr.('1 cu
than onc box).
-Radio Programme
-TV Programnrc
-Computer
-lnternet
-StLrrly guidc/Allicd rrratcria l

-Assignment
-Sclf-asscssmcnt act iv itics
-Tutorials
-Workshop
-Other(s) (Specify)

S.No Statcments SA A LNC DA SDA6 The B.Ed trainec should be able to plan, manage
and exercise leadership by taking personal
responsibility for the progress of all students.

Tick the source(s) you use for developing this competency (You may tick more
than one box).
-Radio Programme
-TV Programme
-Computer
-InterneI
-StLrdy guide/Allied nraterial
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
-Othe(s) (Specify)

L-'l

!
r-I

l
u
!

I
r

fr

!
!
-
L
n
a
it

L-

S.\o Stet€ments

7 The B.Ed trainee should be able to meet the
requirements of the curriculum, while recognizing
and focusing on those concepts, in the curriculum
w,hich are fundamental ro student leaming.

Tick thc source(s) you use for developing this competency (you may tick more
than one box).
-Radio Programme a
-TV Programme !
-Computer i
-lnternet
-Studr guide/Allied nratcrial '

SA A UNC DA SDA
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-Self-assessment activities
-Tutorials
-Workshop
-Orhcr(s) (Specily)

i_i

L

T

S.\o Stntcments SA A Ur,\C DA SDA
8 The B.Ed trainee should able to clarify rvhen and

how to use current educational technology.
Tick thc source(s) you usc for tlcveloping this compctcncy (You may tick more
than one box).
-Radio Programme
-TV Programme
-Computer
-lnternet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop

S.i\_o Statements

9 The B.Ed trainee shouid be able to explain the
most appropriate type oftechnology to use to
maximize student learning.

l
-
!

I
f
a

S.No Statcments

l0 The B.Ed trainee should be able to discuss the
influence of ethnicity, gender, religion and other
aspects of culture on their students' learning and
behavior.

UNC DA SDA

n
E
!
!
E
!

:

-Othe(s) (Specify)

UNC DA SDA

Tick the source(s) you usc for dcveloping this competency (You may tick more
than one box).
-Radio Programme
-TV Programme
-Computer

-lnternet
-Study guide/Allied material
-Assignment

-Self-assessment activities
-Tutorials
-Workshop
-Othe(s) (Specify)
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Tick the source(s) you usc for developing this competency (You may tick more
than one box).
-Radio Programme
-TV Programme
-Computer
-lnternet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
-Othe(s) (Specify)

!
-
C
|-
r

,]

S.No Slatcnrcnts
I I The B.Ed trainee should be able to engage

prolessional development activities.
Tick the source(s) you use for developing this
than one box).
-Radio Programme I
-TV Programme I
-Computer !
-lnternet I
-Study guide/Allied material :
-A ssignrrrc'nt

-Sclf-assessment ac(ivities i-
-Tutorials .
-Workshop I
-Othe(s) (Specify)

U,.\C DA SDA

in

competency (You ma1, tick more

s.\o Slxtemcnts S.\ A
12 The B.Ed trainee should understand and discr-rss

their subject matter considerab)y bel,ond the
content they are expected to teach.

Tick thc source(s) you usc for dcveloping this competcncy (You
than onc box).
-Radio Programme
-TV Programme
-Computer

-lnternet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials

Ur-C DA SDA

mav tick more

!
!
a
L-.1

C

I
-
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-Workshop
-Other(s) (Specify)

r_'1

s.\o St:rtements SA A

li The B.Ed trainee should be able to apply
information from their discipline to real -life
situations.

Tick the source(s) vou use for developing this competcnc]'(You may tick more
than one box).
-Radio Programme
-TV Programme
-Computer
-lntemet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
-Other(s)(Specify)

UNC DA SDA

n
-
E

!
!
!
!

S.No St.tcments SA

l4 The B.Ed trainee should be able tojustify how
students acquire knorvledge and acquire skills).

Tick thc sourcc(s) ]'ou usc for dcvcloping this compctcnc)'
than onc box).
-Radio Programme
-TV Programme
-Computer
-Intemet
-Study guide/Allied material
-Assignnrcnt

-Self-assessment activities
-Tutorials
-\\'crrks)rop
-Other(s) (Specify)

U5\C DA SDA

(You mnl tick more

!
!
LJ-

E
|-

:
i-

!
!J

S.\o Statcmcnts SA A U^"C DA SDA

l5 The B.Ed trainee should be able to use a range of
strategies to promote positive relationships.
cooperation, and purposeful learning in the
classroom.

Tick thc sourcc(s) you usc for dcveloping this compctcncy (You may tick morc
than one box).
-Radio Programme E
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-TV Programme
-Computer
-lnternet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop

a
f
x
I
E
C

D

f
-Other(s) (Specify)

S.No Stntements

I 6 The B.Ed trainee should be able to employ
nru)tiple teaching xnd strategies to engage
students in actir,'e Iearning.

Tick thc source(s) you use for developing this compctcncv (You may tick more
than one box).

I,\C DA SDA

-Radio Programme
-TV Programme
-Computer
-lnternet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop

i-

!
!
!
D

!-r

!
.]

-Othe(s) (Specify) ------

S.No Statements Sn

17 The B.Ed trainee should be able to communicate
ideas and information effectively.

Ticl< thc source(s) vou usc for dcveloping this compctcncl,(You
than one box).
-Radio Programme
-TV Programme
-Computer
-Intemet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop

il
I
C

tr
!
n
E

:
LJ

LNC DA SDA

mav tick more

-Other(s) (Specify) ------
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S.\o Statements SA ,\
l8 The B.Ed trainee should be able to modifi,

teaching strategies and behaviour in relation to
student success, modifying plans and
instructional approaches accordingly.

Tick the source(s) you usc for developing this competency (You
than onc box).
-Radio Programme
-TV Programme
-Computer
-lntemet
-Study guide/Allied material
-Assignment
-Sel f-assessment activities
-Tutorials
-\\:orkshop

S.\o Statcmcnts

l9 The B.Ed trainee should be able to use formal
tests. responses to quizzes. evaluation of class

work, student performance to understand \\'hat
students knou'.

!
!
a
I
D

!
'l

f

Ur.-C DA SDA

may tick more

:
-

E
-
|-,]

!
a

-Othcr'(s) (Spccif;;)

UN...-C DA SDA

Tick the source(s) ]ou use for developing this competency (You ma1'tick more
than one box).
-Radio Programme
-TV Programme
-Computer
-lntemet
-Study guide/Allied material
-Assignment
-Sel f-assessment activities
-Tu(orials
-Worksl.rop
-Othcr(s)(Specify)

UNC DA SDAS.r-o

20
Sta(ements SA

The B.Ed trainee should be able to communicate
with students, parents and other colleagues based
on appropriate indicatorsl maintain records of
student work and perl'ornrance.
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Tick thc sou rce(s) you
than onc box).
-Radio Programme
-TV Programme
-Conrputer
-lnternet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop

usc for dcveloping this competcncl (You ma1'tick more

:
:

tr
!
E
E
!
C

-Other(s) (Specify)

s.\o Statcments U^"C DA SDA

ma1, tick more

21 Teachers should be reflective about their
practice.

Tick the source(s) vou use for developing this competencl'(You
than one box).
-Radio Programme :
-T\/ Programme l-
-Computer i-
-lntemet a
-Study guide/Allied material !
-Assignmcnt I
-Self-assessment activities !
-Tutorials I
-Workshop !
-Othe(s) (Specify)

Notc: Plcase tick () thc response rvhich

S.\o Statemcnts

22 Radio programmes are developed
teachers.

23 Television programmes are being
Ed students.

matches 1'our opinion/vieu'.

SA A UNC DA SDA

for the trainee

telecast for B.

25

The instructional material provides interaction for
the students in their studies.

Students' assignments are meant for formative
evaluation.

In the distance education system the teachers arctb
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prepared according to the needs of cuniculum of
their corresponding school level.

27 The B. Ed course has been standardized keeping
in view the objectives and scheme ofstudies.

28 The B. Ed programme is sr.rpplemented by
essentiaI components of educational technology.

29 Information provided bl,radio helped the students
to grasp their topic.

30 Teaching with the help of T.V was found to be

effective.

Queslion No.Jl. What are your expectations from B.Ed graduates of your
university?

Queslion No.32.' What problems did you face rvhile developing instructional
material of B.Ed?

Question No.JJ.' What consiCeral.ions did you keep in nrind uhile der cloping
courses for B.Ed students?

Question No.34: In your view, u,hat is the significant difference between the
teachers being trained through distance education and conventional education?

Questiot No.JS.' Any other opinion you want to give:

THANK YOU VERY MUCH FOR YOUR TIME IN COMPLETINC TIJE QUESTIOT-\NAIRE

204



APPENDIX V

AIOU Islamabad

!1r'.Abdui ilarriid. Sccrctary to Vicc Clrarrcellor AIOU

Mr.Nlunir Rajpul Secretary to State Minister Education Pakistan

Mr.Suhail Anjum, Secretary to Dean, Faculty of Educatiort AIOU (Mr. Suhail is M Phil

students at AIOU also)

Fcderal Directoratc of Education Islamabad

Mr.Munir Rajput, Secretary to State Minister EdLrcation Pakistan

Porf.M.A.Wahid,Director(Academics),Federal Directorate of Education lslarnabad

Mr Javid lqba l,Headmaster, Federal Covernment High School.

MLrhamrnad Yaqoob. (Mulrammad Yaqoob is M.Phil stLrdents at AIOU)

Directoratc ofFederal Governmcnt Educational I nstitu tions(C/G) Raualpindi

N{alik Aslam Arvan,M.Ph il,Sen ior Headmaster, Federal Govt(C/G) High School

Muhanrnrad Ikhlak,M.Phil, High School Teacher, Fedcral Govt(C/G) High School

Multan (and Mirpur, Azad Jammu-Kashmir)

Professor Khadim Ali Hashmi, Govt College of Education Multan

Mrs. Zahida Sial,Lecturer in Education, B.Z Universitv Multan

Mr. AbdLrl Jabbar Bhatti. I'leadnraster Govt High School. Punjab

Mr.Masoor Ahmad Khan. Headtnaster Govt High School, Puniab

ADMINISTRATIVE AND COOR.DINATION SUPPORT

Mr.Pir BLrx Juno

Mr Suha il Mangi

Muhamrnad Amin Ch.
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DEMOGRAPHY

CLASS/AGE
GROUP
IX( I4+)
X(ls+)
TOTAL

ISLAMABAD
Percentage

ISLAMABAD

32
l4
46

DATA REGARDNG STUDENTS

RAWALPINDI

APPENDIX VI

MULTAN

l.l
2l
35

Statement I
The teacher teaches his/her subject with interest.

Yn' loSAA

47
l3
60

22
JJ

:'"

RAWALPINDI 40
Percentage 67

MULTAN 18

Percentage 5l

soo

I
do

ISLAMABAD
Percentage

RNWALPINDI
Percentage

MULTAN
Percentage

32
53

12

34

SA A UNC DA SDA
20206-
43 43 13

o:o
DA

oi_
soA

)
5

t8
39

l5
6l

r6
27

l6
46

I
J

o rslahabad

oMulran

Statement 2

The teacher explains dilficult topics very clearl1".

olo
UNC

r'=:-L_J I

UNC

222
)l J

166
46 17

I

2

-1
-J

1.,' .., '' 
^-

;': ffi trfl
SAA

020 053
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The teacher presents

ISI-AMABAD
Pe rcentage

RAWALPINDI
Percentage

MULTAN
Percentage

Statemcnt 3

the subject matter in a coherent rvay.

SA A UNC DA SDA
16 24 2 2 2

3552444

r0 13 7

29 3i 20

28244-4
474077

t+

. 20 rl1 ,l--1 4 o-

uNc 0A

Statem ent 4
The teacher uses the following methods during teaching

;;t ili Etr
SAA

oro
4

SDA

44
77

13
,')

ll
33

'744
1599

METHOD
Demonstration

Lecture

Group work

REGION SA A Unc
Islamabad 9 18 7

Perccntagc 20 39 l5

DA SDA
66
t3 13

Rarvalpindi
Perccntage

Multan
Perccntage

Islamabad
Pcrccntagc

Rarvalpindi
Pcrccn tagc

N'Iu ltau
Pcrccntage

lslamabad
Pcrccntage

28 11

47 t8

336
507

18

39

10 12

29 34
742
20 11 6

322
18 109

3I
4,{

z)
4l

16 4
46 ll

15

23

17

JJ

l3
37

13

28
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RawalPindi 14

Pcrcentage 23

N4ultan l0
Percentage 29

Questioning Islamabad 16

Percentage 35

Rarvalpindi l8
Percentage 30

lvlultan 13

Percentage 37

Independent practice Islamabad 17

Perccntage 37

Rau'alpindi l8
Pcrcentage 30

Multan 12

Pcrccntage 34

30
50

t5
43

17

37

3l
32

12

34

18

39

28

47

1l
31

5

t4

J

7

I
9

2
4

I

2

2
6

2

4

2

3

J

9

4
7

J

9

4
9

2

3

9

J

7

4

7

9

l5

6

t7

7

15

7

12

5

t4

6

t3

8

l3

4
1l

Thc tcachcr uses diflercnt rrcthods
Statement 5

to increase your learn ing.

Unc DA SDA

6

l3

5

8

12

J+

ISLAMABAD
Percentage

R-AU/ALPINDI
Percentage

MULTAN
Percentage

SAA

16 24
35 52

32 16

53 2l

99
.L6 iO

7

4

1t

960
2ro
920
Lo

53 52

ill ffi-&-il
SA A UNC

I..-J

SoA
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Statement 6

Thc teacher uses following technologies in teaching to help your understanding

TECTINOLOGY REGION SA A Unc DA SDA

Comptrter Islamrbad 2 3 7 18 16

Pcrccn tagc

Rarvalpindi
Pcrcentage

Multan
Percentage

Overheadprojector Islamabad
Pcrcentage

Ra"valpindi
Perccntage

Multan
Percentage

Islamabad
Pcrcentage

Rawalpindi
Pcrccn tage

Multan
Pcrccn tagc

Lessons are alu,ays rvell planned.
SA

ISLAMABAD 12

Pcrccntage :0

RAWALPINDI I8
Percentage i0

MULTAN 12

Percentage 34

4

I

2

2

4

j

5

1

J

J

7

4

7

2

6

Statement 7

A Unc

248
10 17

324
607

13 15

l5 39 35

4

7

t3
1')

2
11

6

13

t0
l7

32
53

IJ

53

2t

10

t7

I5
t7

t4

9

l5

t4
11

J

1

6

l0

46 30

Models

tl 6

47
915

59
815

36
9t7

)Z
53

l3
37

19

4l

JU

50

t5
43

t5
43

t3
28

t2
20

9
26

DA SDA

1

I

73

32
56
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fl ,o*'
1-Il

SA

o lslamabad

#_ll
Ul{C

a75

OA

036

soA

Statement 8

The teacher listens carefully to students' responses in the classroom.
SA A UNC DA SDA

ISLAMABAD 14 26 6 .

Percentage 30 5'7 13

RAWALPINDI 26 24 6 2 2

Percentage 4i 40 l0 3 3

MULTAN 9 I'I IO 4 I

Percentage 26 31 29 I I 3

E rslamabad

r RawalPrndr

OO 30 a3 26 57 40 31 3 O 29 O 3 11 O 3 3 OMulran

o + tu E--.-t
SA A UNC DA SOA

Statement 9

The teacher makes sure that the students understand his,&er explanation during class.

SA A UNC DA SDA

ISLAMABAD 14 24 6 2

Pcrccntage 30 52 13 4

RN WALPINDI 25 25 5 5

Percentage 42 42 8 8

MULTAN IO 12 8 5

Percentage 29 34 23 14

g 60 o, tt o lslahabad

;', ffi ffi-*-r_-, -:-.1-=" ' :;'tr'll
SA A L'.IC DA SOA I
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Statement 10

The teacher gains and keeps Students' attention througl] out lesson or demonstrations

and manages class eflectivelY.

SDA

ISLAMABAD
Percentage

RAWALPINDI
Percentaqe

MULTAN
Percentage

&oo2t<9.^ 7a -- 
29

F'; -+-r
SA

Unc DA

42
94
54
87

A

30
65

24
40

SA

t2
26

27
45

t0 12 8 5

29 34 23 14

65

r=1 'lo 3.lfir -1-i;
A LAC

a Rawalpindi

I4
oo0

SOA

Statemcnt I I
The teacher encourages students to talk about examples to help understand nerv

idcas.
SAA

t4 18

30 39

DA SDAUnc

12

lo

l0
t7

ISLAMABAD
Percentage

RAWALPINDI
Pcrccntage

MULTAN
Percentage

t7
28

16
57

8

23

2-
4-

6I
l0 2

6-)
175

11

31 20

26nzo
E-fr

LNC

Eoc
!zo
0- 0.. ffitu

' 'o iiE.iGa-
a Rae/atPrndi

o EMulran,o,'
_.I t_

2tl



Statement 12

The teacher always points out old and new concepts during his.4ter lectures

ISLAMABAD
Pcrccntagc

RAWALPINDI
Percentage

MULTAN
Percentage

Unc DA SDA

82
174-

739
12 5 15

8-1
233

SA

l4
30

l8
30

l1
JI

A

22
48

23
38

15

+)

30 30 ll

Ffl
SA

Statement l3
The teacher allows students to rvork individuallv.

Unc DA

12

26

960
2oo
920
0-O

n2x' e-
t.'- I

UNC

t5o
E Lq!9t__.6

o r.:
soA

ISLAMABAD
Percentage

RAWALPINDI
Percentage

MULTAN
Percentage

287
47 t2

SDA

4
9

2
J

J

5

SAA

l0 20
22 44

10 12 2

29346

Z)
Jt!

8

960
2ro
i,o(L0

36

#r-i
SA

,u 3o

-al-llrlJ I

UNC

O M ullan
oo69z5

OA SOA
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Statement l.l
The teacher allows studcnts to rvork in groups.

ISLAMABAD
Pcrccntage

RAWALPINDI
Percentage

MULTAN
Perccntage

A Unc DA SDA

22 1022
482241

30664
50 10 r0 7

12652
34t7t46

SA

10

22

l4
Z)

t0
29

!8 50

r_Flal!'E I

:I io
5ro
0-0

zz zl 29

IF,JI
SA

O lslamabad

a Ra'E'o.d,

L" ' . ! * . 7 6 or''ul'^

UNC OA SOA

Statement 15
The teacher provides opportunities for students to

SA
ApplyKnorvledge Islamabad t2

Pcrcentag€ 26

Rar.r alpindi I 8

Percentage 30

Multan I I
Pcrccntage 3l

Practice Knowledge Islamabad
Pcrcentage

Rarvalpindi
Pcrccntage

Multan
Pcrccntage

SDA
J

7

5

8

2
6

5

l4

t285
26 t7 1l

15 t2 8

25 20 13

872
23206

9

20

12

20

9
26

A
12

26

l2
40

Unc DA
145
30 tl

18 7

30 t2

143
409

t2
26

t3
21.6

9
26
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Demonstrate
Knowledge

ISLAMABAD
Percentage

RAWALPINDI
Percentage

MULTAN
Percentage

lslamabad
Percentage

Rawalpindi
Percentage

Multan
Pcrccntagc

SA
10

22

IJ
28

A Unc DA
22 10

48 22

13 5

37 14

18 6

39 13

259
42 l5

54
11 9

l8
30

12

3.r

53
85
32
96

Statement l6
The teacher provides students with opportunities to be active involved in different
t1'pes of classroom actir,ities.

2629 122
5748233

SDA
4

9

0J'

OA

O tsl:Yr€lod
. RasdAld
o M'llz1

il 16 5 i
3t 46 t4 5

48 4A a6t60

2- 10

0

z2

l)trLl--
LNC

i-'-'
SDA

Statement l7
The teacher provides opportunities for practice.

SA A Unc DA SDA

ISL.^\4ABAD
i)clccntagc

RAWALPINDI
Percentage

MULTAN
Percentage

-2
-.t

4

9

26
57

l4
30

J

20

'7

20

33 18

55 30

128
34 23

J

20
3

20

2

6

6
t7

2t4



A I.NC DA SOA

Statement 18
The teacher regularly discusses their progress with the students and their parents.

SA A Unc DA SDA

57 Er lslJnabod

E-] I Ra^ajgrdll.. I 30 -- 30Eh ffi :i: ii: "'''',

t724 1432
284023203

il i1
SA

ISLAMABAD
Percentage

RAWALPINDI
Percentage

MULTAN
Percenta,qe

l0 16 t2 4 4

22i52699

9 lr 8 4 3

163r23il5

Bzta

ffiLr
tc

-QO:.

;I+ *-,i-',
DA SOA

Statement l9
The teacher assesses students' performance rr,itl.r different methods.

SA A Unc DA SDA
Islamabad l'7 23 4 | I
Percentage 37 50 9 2 2

Rawalpindi 19 32
Perccntage 32 53

Multan 13 17

Percentage 37 49

86

50-
3, ao

g20.
tD

0

_::::.:-
o Blehaldl l

. Ra^dgd l

o Mdtrl

o tsramaOao 
"

612
l0 2 3

311
>)J
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Statement 19
'l'hc ir-uchL'r assesscs st'.ldcir'!s' pci'i'crrlancc \\ iih riiliclc:.rL uethojs.

METIIOD REGION

Qucstioning Islarnabad
Percentage

Ra',valpindi
Percentage

Multan
Percentagc

Work
Exercises Islamabad

Percentage

Rawalpindi
Percentage

Multan
Percentage

Collcciing \\rork
Samples Islamabad

Percentagc

Ra* alpindi
Percentage

Multan
Pcrccntagc

Student presentations
anddemonstrations Islamabad

Percentage

Rau,alpindi
Percentage

Multan
Pcrccntage

A Unc DA

1764
37 139

2983
48 135

1453
40 14 9

SA

t4
30

I6
11

12

34

SDA

5

ll

4

I
J

2

6

J

9

IO
,o

l5
33

t3
22

I6
35

ZO

43

l0
29

16 6

35 13

20 15

33 25

13 6

37 t7

t3 I I
28 24

17 20
28 33

18 5

39 11

z) -)

388

t5 4
43 11

J

7

4
7

-)

7

8

J

4

l1

6

13

4

7

7

15

5

8

5

t4

94

JJ

lI 6

9

20

14
,1

8 10 9
23 29 26
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Written Diaries

Written Diaries

Malking your own
Work

Tests

Intcrviervs and
Conferences

Islamabad 1 l
Percentagc 24

Rawalpindi l3
Perccntage 22

Multan 9

Pcrcentagc 26

Islamabad
Pcrccntagc 30

Rarvalpindi l6
Percentagc 27

Multan il
Percentage 3l

l0
17

4

11

73
7

J

J

9

t7
28

10

29

l4

22

12

34

J

7

2
J

2
6

I
1

2

J

)
l5

1
t2

4
tl

1

2

'7

l5

9
15

6

t7

4

9

6

IO

3

9

l5
JJ

16

27

I
2

I

3

3

4

I

3

t24
269

16 4
277

93
269

175
tl t5

145
238

54
t4 ll

lslan.rabad 14 \7
Pcrccntagc 30 37

Rarvalpindi 16 26
Pcrcentage 27 43

Multan 11 12

Pcrccntagc 31 34

Islamabad 17 23
Percentage 37 50

Ra."valpindi l9 32

Perccntage 32 53

Multan 13 1l
Percentage 37 49

Islamabad
Percentage

Rarvalpindi
Pcrccn tagc

l0
))

IJ
11

t4
30

1444
3077

2263
3773

2t7



Assignments

Multan
Percentage

Is lanrabad
Percentage

Rarvalpindi
Pcrcentage

Multan
Percentage

Statement 20
The teacher maintains records of student progress

SA A Unc DA

7t2
20 34

18 l9
39 4t

24 25
40 42

t2 15

34 43

1222
3466

2
4

2
.,

)
6

5

10

6

l0

4
il

t8 22 4 2
314.q94

SDA

ISLAMABAD
Pclccniagc

RAWALPINDI
Percentage

MULTAN
Pcrcentage

20 10 1

J) ll I
28
47

1

2

4t
il3

ll
3l

15 4
43il
43

it Eft o Mdla.l;i+ :-1
IAC DA

023
SDA

Statement 21
The teacher shows appreciation of student performance and achievement

SA A Unc DA SDA

ISI-,^.\J,\8,\D
Percentage

tu\WALPL.\DI
Percentage

MULTAN
Pcrcentage

n -\.+

17 71 4 4

I

2

29
48

8

23

28 I I

4722

t4t2 I

4034 1
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.80
loo 48

i1 #
SA

o@

ia
o X-
0.0

74

r-::r ,.I " l'' u)

[*ft o , f-l
tNc

t, lstJnabd '

a Ra^6 prEf
o Mdtaj

020

Statement 22
The teacher discusses students' progress with the parents on a regular basis.

ISLAMABAD
Percentage

RAWALPINDI
Percentage

MULTAN
Percentage

A

an

52

27
45

13 7

37 20

SA

16

35

r6
27

o

-!)

Unc DA SDA

2

)

J

5

2

4

5

8

4

11

4
9

10

17

Statement 23
The teacher presents himselflherself as a model for positive behavior.

SA

14

30

l8
30

9

26

A

28
61

27
45

17

49

l0
t7

5

t4

Unc DA SDA

ISLAMABAD
Percentage

RAWALPINDI
Percentage

MULTAN
Percentage
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Statement 24
The teacher explains the behavior they expect of you

ISLAMABAD
Percentage

RAWALPINDl
Percentage

MULTAN
Perccntage

A Unc DA SDA

aa la a

48264-

21 64
35 10 5 -

12462
34 ll 17 6

SA

t0
22

29
48

1l
3t

ISLAMABAD
Percentage

RAWALPINDI
Percentage

MULTAN
Percentage

,-Ji
DA

Unc DA SDA

I
2

J

9

E lslamat€d
r Ra*alird
o M!!an

60 ,.

::: # Tl"
[E Bft

A LNC

:

Statement 25
The teacher responds to students' behavior effectively and appropriately.

SA

l0
22

29
48

10

29

A

ZO

57
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40

1)J
917

5l
82

1453
40 149
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Statement 26
The teacher demonstratcs an awareness and respect background and culture of each
student.
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ISLAMABAD
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RAWALPINDI
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MULTAN
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Unc DA SDA
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Question No.27: ln 1'our vicrv what are the strengths and weaknesses of y-our
teacher's

Strcngths

rvay' of teaching?

Teachers come rvell-prepared and one confident enough to explain the

topics

Teachers are qualified and very intelligent, They have very friendly

behaviour.

She tries to convev her message in the best rva,,-

My teacher is I'erv friendly. He al'"va1,s encourages me

She creates a friendly environment. She gives answers ofall questions in

a
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detail. She gives solid reasons.

. Show concern for the students' teacher is confident and thev trv to

understand and solve the problems of students.

o Hardworking

. She is well prepared

. They teach the students according to the student's mental level.

o She is planned

o Hardworking. (ii) Father like behaviour. (iii) Teaching through easily

available material

. Starts his Iesson rvith Questions.

. Teaches'"vith interest and claritv.

o He is a good orator.

. He gives good introduction of his subject.

. Treats all students equalll.

. Teaches his subject in an interesting manner and clarity.

o Teaches his subject in an interesting manner and clarity.

. Uses good assessment techniques.

o His rva), of presentation.

. He is kno',vledgeable.

. He is cooperati\/e.

. He is cheerful.

o He is health],.

. Has good delivery.

o Has smiling face.

. Good assessment.

. Demonstration during lessons.

o Has patience.

. Uses dernonstrations in his teaching.

. Teachers know horv to DEMONSTRATE lessons
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o Regular and punctual

. Hard working and polite

. Checks the rvork regularly

. They are often r.vell prepared

Wc:rkncsses
. Therc are no sucl] weaknesses but some teachers do not come rvell

prepared are not able to explain the topics well.

. Some time they have no interest

. Teacher should show positive behaviour themselves. Critics

should be positive. Unable to keep aside personal preference.

. Sonre teacher loose their tamper while teaching

o He does not prepare lesson

. Less time to attend to our personal problem

. Lack of knowledge

o No frequent discussion session

. Remain resen'e in the class

. Uses only Iecture method.

. Always uses lecture method.

. Autocratic attitude.

. Docs not use tests during the session.

. Does not pay much attention to students' activities.

. He uses lorv voice.

. Gives )engthy lectures.

o Has Iou voice.

o He is hasry.

o Low voice.

. Pays less attention to student activities.

. Poor assessment.

. No use of proper AV aids.
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o Does not encourage us.

o Should provide opportuniries for students to apply knorvledge.

. l-cachers do not knorv ho\\,to l.notivate tlte students

o the),are strict in their duties

r they do not asses the students properly

. they do not provide opportunities ofpractice

Question No.28: How do you cxpect your teacher to tcach in the best rvay?

o The teacher should use different methods to make the students

understands

. By different teach ing

. She should includes practical and class acti.r'rties. Use oftechnology

should be made compulsory

. He is already teaching in the best rvay

. By discussion and questioners sessions

o He must have command over the subject

o Teacher must be sincere with student. They must have friendll,

environment rvith students.

. He must prepare his lesson

. lfhe uses projectors, multimedia devices and different media devices

. Should be able to understand psychology ofsrudents, try explaining in the

best way possible and explain and encourage practical appltcation

o I expect ni),teacher to teach us with full devotion and motivation. The

topics should be,,vell prepared and she (reacl.rer) should teach us

comprehensively, but in addition to rhis students should also co-operate

with her.

. Should use AV aids,

. I expect the teaclter to use other methods as well

. He should use other methods as well.



. Be democratic.

. Should use tests.

. The teacher shotrld use diffcrent methods of teachinc.

o Should use nrore teaching mcthods.

. Should organize activities for us.

. Should use Sror-rp cliscussion.

. Should prepare r-ls for examinations.

o We lack interest in his class.

. Should use student activities.

o No concrete examples.

. Should be kind and cooperative.

. They should demonstrate lesson in a effectives way

. Should use computer in class teaching

o Models shor-rld be used

. Teachers regulars discuss the studv matters and problems

o Written rvork be small

Qucstion No.29: What kind of difficulties do you face in lcarning rvith 1,our
teachcr?

o We feel boredom during lecture..

o Qucstions and rvork exercises.

o Due to large class size.

. Teaching has no link with daily life.

o I camot hear properly in the class.

o Questions and rvork exercises.

. He should be a rnodel for us.

o I cannot hear him well.

o Discriniinates anong students.

. Cannot hear l.rim rvell.

o Feel iso lared.

. He should arouse our interest in his teaching.

225



. No appreciation of our u'ork.

. Teaching should be relevant to daily life,

. Lack ofproper response to students.

. Sciences subjects speciall),math is not understandable rvith lecture

merhod

. Long discussion waist the time of students

. Teachcrs don't stress on practical work

o Practice chance is not given to each students

o Regular discussions with students does not exit

Question No.30: What are vour suggestions for "vour tetcher to improve?

. He should use ner.v techniques in his teaching.

. He should rnaintain record ofstudent progress.

. Should use AV aids.

o He should use louder voice.

. Should maintain record ofstudent progress.

. He should maintain record ofstudent progress.

. The teacher should appreciate students' performance and achievement.

. He should use Av aids.

. Should speak loudly.

. Should treat all students alike.

. Should integrate us.

. Use TV.

. Should appreciate our faculties.

. Should involve students in the lesson.

. Models and diagrams should be used in teaching to students

. Assessment should be on merit

o Course should be completed on time
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Question No,3l: An.r- othcr opinion you want to givc:

. Workshops and tutorials should be arranged regularly.

. Subject Specialists should teach us.

. Should use tests during the session.

. Use computers.

. Should tests after every,topic taught.

. Should use computer.

o Use TV.

227



APPENDIX VII

DATA REGARDING SECONDARY SCHOOL TEACHERS

QUALIFICATION

DEGREE NUMBEROFTEACHERS
Islamabad Rawalpindi Multan

B.A/B.Sc.. B.Ed
B.A/B.Sc., M.Ed
M.A./M.Sc,
B.Ed
M.A/M.Sc, M.Ed
M.Phit/B.Ed

6
4

l0

9

I

6-
JJ

5

5

12

20
2

2

4
6

5

I

YEARS

0-01
0r-02
02-03
03-04
04-05

TEACHING EXPERIENCE AFTER B.ED

NUMBER OF TEACHERS
Rawalpindi Multan

53
64
56
82
6l

Statement I
You leamed in the B.Ed course how to select and adapt insrructional material.

SA A Unc DA SDA
ISLAMABADl4
Percentage

RAWALPINDI
Percentage

MULTAN
Percentage

"80 
67

3so
Eoa 32 I I

e 1 lxEJ I

SA

Islamabad

4

IJ
9

1i
5

2l
)Z

4

iJ

12

61

9-
48 20

206
67 29

67

flilI:lf I

20 20

IEI 0 0 0 0 0 0 0

UNC OA SOA

The source(s) used for developing the competency

228



SOURCE TOTAL
-Radio Programme
-TV Programme

FREQUENCY Ra,'valpindi Multan
4

4

2

l4
12

8

5

2t

lo

30
I8
23

Islamabad
6
4
5

4

9

10

t2

-Computer (DVD/CDROMS)
-lntemet
-Study guide/Allied material
-Assignment
-Self-assessment activities

-Tutorials
-Workshop
-Tcaching practice
-Othe(s)

12

6

8

Statement 2
Your B.Ed included courservork in learning theory or psychology appropriate to the
age of students you teach.

4
6

l0

5

4

?

13

8

?

ISLAN4ABAD I2
Percentage

RAWALPINDI
Percentage

MULTAN
Percentage

.oo
E .---
t5u 27 I IE, IEUJI

SA

A Unc DA SDA

t)

28
o1

SA
)Z
27

6-
JJ

2
'7

t2
67

000000

UNC OA

E s arnabad

i Ravralpi.di

o 1,,! u tan

000

SOA

The source(s) used for developing the competency

SOURCE FREQUENCY
TOTAL Islamabad Rarvalpindi Multan

-Radio Programme 16 8 6

-TV Programme 15 7 6
-Computer (DVD/CDROMS) 0 0
-lntemet 0 0
-Studl guide/Allied material 20 l0 4
-Assignment 12 4 ?

?

;
6
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-Self-assessment activities
-Tutorials
-\\Iorkshop
-Teachrng practice
-Other(s)

Statement 3
During your teaching training you have been prepared to be able to teach your
subject matter.

22
26
l8
26
0

I
5

4

4

0

10

t2
6

r0
0

ll
9
d

t2
0

SAA
ISLAIVIABAD 18 20
Pcrccntage 41 45

Unc DA SDA
6-
t4

RAWALPINDI
Percentage

MULTAN
Pcrccntage

148
,0

UNC

'l hc sourcc(s) uscd lbr tlcvcloping tlre competclrcy
SOURCE

Multan
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
-lnternet
-Study guide/Allied material
-Assignment
-Self-asscssmcnt activit ics
-'I'utorials
-Workshop
-Teaching practice
-Othe(s)

FREQUENCY
TOTAL Islamabad Rawalpindi

14t24
47 40 13

126
67 33

45 lo .,

lrift
80

E oo.
;20

ar
0

b r"r"-"0"0-

OMullan

000

OA

000

scA

5

2

2

)
;
l4
l0
8

t'

5

4
J

I

6
7
l3
ll
l0
ll

l3
9
7
2
LL

23
3l
Zd
.A

29

230

J

J

2

I

4

8

4
5

6

6



Statement.l
You have learned how to take remedial steps to meet the predetermined standards of
the national curriculum.

SA
ISLAMABAD 12

Percentage 27

RAWALPINDI
Percentage

MULTAN
Percentage

O lslamabad

r Rawalprndr

a o u 
o t,, utran

UNC OA SDA

The source(s) used for developing the competency

Unc DA SDA
84
18 9 -

FREQUENCY
TOTAL Islamabad Rarvalpindi

SOURCE

Multan
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
-Internet
-StLrdy guide/Allied material
-Assignment
-Sel f-assessment activities
-Tutorials
- \\i o rk shop
Teachinq practice
-Other(s)

RAWALPINDI
Percentage

MULTAN
Pcrccntage

A
20
45

6204-
20 67 13

22
lr 1l

86
45 33

67

-T1l,f I

r8o
7oo 4s

E oo 27 zofld': Eil I

SA

2

4
I

8

9
14

t2
4

4

2

:

8

9

13

15

6

8

6

1l
I

I
l8
,<
JI

30

r3

.

Statement 5
When you began teaching you understood the curriculum ofyour subject area.

SA A Unc DA SDA
ISLAMABAD IO 22 12
Percentage 23 50 27

t0 14 6 -
33 47 20

12 2 4
67 ]t 22

231

2

J

;
6

6
4
J

J

2



50 47

m_#i_,
A UNC

The source(s) used for developing the competency
SOURCE

Multan
-Radio Programme

-TV Programme
-Computer (DVDiCDRON4S)
-Internet
-Study guide/Allied material
-Assignmer.rt
-Self-assessment activities
-Tutorials
-Workshop
Teaching practice
-Other(s)

00

FREQUENCY
TOTAL Islamabad Rau alpindi

Unc DA SDA
222
4.5 4.5 4.5

O lslamabad

t Rawarpindi

O Multan

l
2

6

6
10

5

10

6

2
1

6

7

8

ll
5

t2

IJ

12

4

2

t2
t9
20

l3
26

Statement 6
Your preparation for teaching during training included observation of classroom
teaching of other teachers.

SAA
ISI-N MABAD 4 34
Percentage 9 77

RAWALPINDI
Pcrcentage

MULTAN
Percentage

4 t2 l0 4
13 40 33 13

1) 11 - 1

6722-n
80

Eoog

0

E slamabad

I Rawalprndi

O Mulian

j. , 'Ji
UNC DA SOA

232

3

2

I
4

6

6

3

3

4



The source(s) used for developine the competencv
SOURCE

Multan
-TV Programme
-Cornputer (DVD/CDROMS)
-Study guide/Allied material
-Tutorials
-Workshop
-Teaching practice

-Other(s)

RA.WALPINDI 6
Percentage 20

FREQUENCY
TOTAL lslamabad

7

2
24
32
26
31

J
I

l0
t0
l0
10

Rawalpindi

2

10

t6
l0
t2

Statement 7
During your B.Ed training. 1,ou learned how to use a varietv ofinstructional methods

SA A Unc DA SDA
ISLAMABAD8306-
Percentage 18 68 14

16 8 -
<: a1

MULTAN IO 8 -
Percentage 55 45

68

dffi
SAA

80

3. eo

;ao
fro

0

27

|-*r,
UNC

000

OA

O lslamabad

I RaMIorndr

O M uhan

000

SDA

The source(s) used for developing the competencl,

SOURCE

Multan
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
-lntcrnet
-Study guide/Allied material
-Assignment
-Self-assessment activities

FREQUENCY
TOTAL Islamabad Rarvalpindi

12

t4
5

3

23
32
25

4
4

2
2

6
t2
t0

6
7
2

2
9
12

9

233

2

J

I
I
8

8
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-Tutorials
-Workshop
-Teaching practice
-Other(s)

Statemcnt 8
You have leamed how to adopt various suitable activities to introduce topics.

5

4
6

t2
6
8

t4
8

9

JI

l8
23

ISLAMABAD
Percentage

RAWALPINDI
Percentage

MULTAN
Percentage

SA A Unc DA SDA
8306-
t8 68 t4

Multan
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
-lnternet
-Study guide/AIlied marerial
-Assignnrent
-Self-assessment activities
-Tutorials
-Workshop
-Teaching practice
-Other(s)

Statemcnt 9
During your B.Ed you have learned to plan for instruction

SA A Unc DA SDAISLAMABAD 18 22 4 .
Percentage 41 50 9 -

RAWALPInVDI 6 20 4
Percentage 20 67 13

6 18

20 60

r0 8

55 45

6
20

68 --

ffi-*i:-
A UNC

The source(s) used for developing the competency
SOURCE FREQUENCY

TOTAL Islamabad

r8o

E.o'
0 o-

Rarvalpindi

2

2

I

4
'7

6

5

4

:

4
4
3

2

8

t2
12

9

10

IO

8

5

5

2

5

l3
8

t2
t1
ll

14

I]
9

4

17

)Z
26
26
25
ZO

z)+

000000

o lslamabJ
I Rawalpindil
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MULTAN
Percentage

913n
t==f--_l

IJN C

The source(s) used for developing the competency
SOURCE

Multan
-Radio Programme
-TV Programme
-Computer (DVDiCDROMS)
-lnternet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
-Teaching practice
-Other(s)

FREQUENCY
TOTAL Islamabad Rawalpindi

t24
ol lt

67

ffi
60

g6c
2
E.o
9
o- 20

0

2-
II

ISLAMABAD
Percentage

RAWALPINDI
Perccrrtage

MULTAN
Pcrccntage

O lslamabad

r Raelpindi
o M ullan

000

SOA

O lsla6abad

I Rawalprndi

O Mullan

000

s0A

000

3

J

I

J

J

5

6
4

3

J

3

4
2

3

6

7

6

IO

8

J

J

7

5

5

8

8

8

9

l0

9
9
12

7
II
t7
20
20
23

Stntcment I0
In your B.Ed course you have Iearned to motivate students

SA A Unc DA SDA
18 24 2 -

4t535-

8 10
4_S ,s5

54 55

t6 1l 2 -
53407-

.60
240

Lo ffi-:
UNC
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The source(s) used for developing the competenc),
SOURCE FREQUENCY

TOTAL Islamabad
Multan

-Radio Programme
-TV Programme
-Computer (DVDiCDROMS)
-Internet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
-Teaching practice
-Othe(s)

ISLAMABAD
Percentage

RAWALP]NDI
Pcrccntagc

MULTAN
Percentage

,60 4a 47 4s

s:: t
14
47

8

45

A
20
40

t2
40

Unc DA SDA
3-
7-

4-
l3

4-
22

22

z 8 r-t
___- I 000

UNC DA

The source(s) used for developing the competency

8

t2
'7

0
tl
25
26
lt
3l
26
l0

3

5

3

)
11

t0
t4
l4
10

J

Rawalpindi

4

3

J

9

ll
13

l5
1l

.J

J

I

.
J

5

5

4
2
5

Statement I I
You have learned ho*,to motivate students by using dilferent behavior modification
techniques.

SA
2l
48

6

JJ

o lslamabad .

r Rawalpindi

O M llian

000

SOURCE

Multan
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
-lnternet
-Study guide/Allied material
-Assignment

FREQUENCY
TOTAL Islamabad

10 5

t24
ll 6
74
r0 6
16 7

Rawalpindi

2

5

J

2

J

5

J

J

2

I
J

4
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JZ t4
27 13

2t9
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Statement 12

You are able to use a varietv ofteaching methods and strategies
SA A Unc DA SDA

-Self-assessment activities
-Tutorials
-Workshop
-Teaching practice
-Othcr(s)

ISLAMABAD
Percentage

RAWALPTi{DI
Percentage

MULTAN
Percentage

12266
27 59 t4

l5
1l
7

ll

3

5

5

4

148
47 27

88
45 45

6-
27

2-
10

3;; 4t 4s

i{ 6fi
SA

27

.-I-
UNC OA SDA

the competencv
FREQU]:\CY
TOTAL Islamabad Ran a)pindi

;; Bi"-.b"d I
r Rawalprndi;

O M ultan

The source(s) used for developing
SOURCE

Multan
-Radio Programme
-TV Programme
-Compurcr (DVD/CDRON,I S)
-lnternet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
Teaching practice
-Other(s)

You kno',v l:orv to

ISLAMABAD
Percentage

Statemcnt l3
iacij;iatc gior:p clisct-rss:ons in \ oi;r. class.

SA A Unc DA SDA
16 20 8 -
37 46 l8

J

J

2

3

4

6
J

6

3

2

2

J

7

t6
t7
7

?

5

3

2

5

6
15

t5
9

10

1l
I
5

0

10

16

15

J6
r9
,:
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RAWALPINDI
Percentage

MULTAN
Percentage

820
2'7 67

88
45 45

2-
7-
2-
n

r8o

E ao.
9--
o- o_

67 O r.r"-"UrO
! Rawzlpindi

O M ulianffi--*** .", ooo
UNC

The source(s) used for developing the competency
SOURCE

Mu ltan
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
-l nternet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
Teaching practice
-Other(s)

FREQUENCY
TOTAL Islamabad Rarvalpindi

5

5

;
l
2
IJ
9

5

7

8

J

8

9
)
10

11

:

t5
t7
5

0

t8
l9
8

29

-,-t

Statement 14
You have leamed hor.v to use computers and other technologies (as available) to
effective)y and appropriatelv communicate information on student leaming.

SA A Unc DA SDA
ISLAMABAD 8 20 IO 6
Percentage 18 45 23 14

RAWALPTNDI
Pcrccntage

MULTAN
Percentage

16 4 4
53 13 t3

142
2222il

ls 53

v.t"I"E 1

45f,
e60

2oo
920
0-o

6
20

I
45

O lslam3bad

tr M ulran2- o " x o nl€! I r;r-----.r
UNC DA

000

SDA
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The source(s) used for developing the competency
SOURCE

Multan
-Radio Programnre
-TV Programme
-Computer (DVD/CDROMS)
-lnternet
-Study guide/All ied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
Teaching practice
-Other(s)

ISLAMABAD
Percentage

RAWALPINDI
PercenIage

MULTAN
Percentage

Hoo
!so a3333
* o -=r-l

SA

l0
JJ

FREQUENCY
TOTAL Islamabad

9
9

IJ
8

t8
22
22
l9
l9
t8
4

3

J

J

5

7

9

l0
9

l0
8

4

000

Rawalpindi

3

J

5

2
5

7

9

7

6

7

J

J

4
I
6
6
3

J

)
J

Statement 15
You rvere taught in the B.Ed how to diagnose student needs.

SA A Unc DA SDA
8i24-
18 73 9 -

12

40

6 r0
33 56

73

r_-:-..1,t0

Iiif-l

8-
27

2-
ll

27911.--r-
UNC

o lslahabad

! Ra'ialpindr

9 !!11!! --000

The source(s) used for developing the competency
SOURCE FREQUENCY

TOTAL Islamabad
Multan

-Radio Programme
-TV Programme
-Compurer (DVD/CDROMS)
-lnternet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop

l0
9

0

21

22
t7
27
22

J

J

7

9

7

1t
o

3

J

5
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5

3

6
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Statement 16
During your teacher training. vou \\,ere taught horv to assess students' progress.

SA A Unc DA SDA
ISLAMABADIO 32 2 .
Percentage 23 73 6 -

Teaching practice
-Other(s)

RAWALPINDI
Percentage

MULTAN
Percentage

l3
4

28
4

16 12 2 -
53407-

t2

Rarvalpindi

r0 8 -
55 45

The source(s) used for developing the competencv
SOURCE

Multan
-Radio Programme
-TV Programme
-computer (DVD/CDROMS)
-lnternet
-Sttrdy guideiAJ lied marerial
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
Tcaching practice
-Othe(s)

FREQUENCY
TOTAL Islamabad

:'o

J

5

3

5

9

7

l4
5

l0

5

4
4

2

7

9

8

16

9
t2

11

12

l0
2

t7
23
20
35

l8
,:

Statcment l7
Yor-r are able to evaluate student progress.

SA A Unc DA
ISLAMABAD IO 30 4 .
Percentage 23 68 9 -
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a7o 000

SDA
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RAWALPINDI
Percentage

MULTAN
Percentage

8

27
18 4 -
60 13

ll 4 2
67 :2 lt

gE0
360
iqo
9zo.IO

The source(s) used for developing the competency
SOURCE

Multan
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
-lntemet
-Study guide/Allied material
-Assignment
-Self-asscssment activitics
-Tutorials
-Workshop
Teaching practice
-Other(s)

FREQUENCY
TOTAL Islamabad Rawalpindi

J

6
I

12

9

9
7

10

:

2

6

3

J

l3
8

1l
t2
14

9

8

l5
7

8

JJ

22

22
27
l9

Stntcmcnt l8
You have lcarned horv to evaluate and communicate student progress

SA A Unc DA SDA
ISLAMABAD 10 28 6 -
Percentage 23 64 14

RAWALPINDI
Percentage

MULTAN
Percentage

12
40
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The source(s) used for developing the competency
SOURCE

Multan
-Radio Programme
-TV Programme
-Computer (DVD/CDRO\4S)
-lnternet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
Teaching practice
-Othe(s)

ISLAMABAD
Percentage

RAWALPIT'\DI
I)clccnlagc

MULTAN
Perccntage

FREQUENCY
TOTAL Islamabad

0

I

J

:'o

6

8

6
5

8

I

9
I

I

9

l3
t7
l4
8

24
28
22
Z)
28

::

Rawalpindi

4
6
5

J

10

ll
8

9

12

7

J

J

J

;
7
5

J

J

J

Statement l9
You have learned horv to use student's ideas and contributions by acknowledging,
modifying and summarizing them and providing opporlunities for the student to
communicate their ideas to others

SA A Unc DA
12266-
27 59 t4

l0
,,J

l8
60

2

7

666
33 33 33

9l30;' s9 60j': ;ii_ffi :rn 000 000

o r.l"'*JJl
a *r*",r'n.,l
ol!1r91 _l

The source(s) used for developing the competency
SOURCE

Multan
-Radio Programme
-TV Programnte
-Computer (DVD/CDRON4S)
-lntemet
-Study guideiAllied material
-Assignment
-Self-assessment activlties

FREQUENCY
TOTAL Islamabad

5

t2
8

9

29
25

5

4

2

5

t0
12

lt

J

4

)

6
,7

4

242
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4

3

4

18

10
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-Tutorials
-Workshop
Teaching practice
-Othe(s)

Statement 20
You have learned hor,",to find out what students alrcady know about the topic to be
taught before starting the topic.

J

4

)

8

I1

9

')n

22

::

864-
45 l3 22

6i

ISLAMABAD
Percentage

RAWALPI},iDI
Percent a ge

MULTAnv
Pcrcentage

SA A Unc
14228
32 50 18

8202
27677

DA SDA

r!CR.. 4s

; .0 z't-l

J,: ll.I I

SA

O M!lran

The source(s) used for developing the competency
SOURCE

Multan
-Radio Prograrnntc
-TV Programme
-Computer (DVD/CDROMS)
-lnternet
-Study guide/Allied material
-Assignment
-S e lf-assessnr ent activities
-Tutorials
-Workshop
-Teaching practice

-Othe(s)

a22
ocoooo

IJN C DA SDA

FREQUENCY
TOTAL Islamabad Ra'"valpindi
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9

6

20
22

20
Z6

29
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3

5

J
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6
7

8
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4
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2

2

I
I
8

t2
t2
9
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2
6
6

4

5
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Statcment 2l
You. preparation for teachi,g included lormal fecdback lrom your tutors/resource
persons about your own teaching

SA A Unc DA SDA
ISLAMABND 6 18 14 6 -
Percentage 14 41 32 14

RAWNLPINDI
Percentage

MULTAN
Percentage

*o0

E to ,o 2oT-1
dor---l

6 l8 2 2 2
2060777

l0 8 -
56 44
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i
a Rawaroind, I

32 o M,lr.; i
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The source(s) used for developing the competency
SOURCE

Multan
-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
-hrternet
-StLrdi' ttridc/.{ll iccl rnliterill
-Assrgmnent
-Sel f-assessment ac tivities

-Tutorials
-Workshop
-Teaching practice
-Ot)rcr(s)

ISLAMABAD
Percentage

RAWALPINDI
Percentage

FREQUENCY
TOTAL Islamabad Rawalpindi

t2
16
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)7
I9
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4
4
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4

4

J
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4
5
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2
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2

Statement 22
You have learned horv to provide a stimulating learning environment.

SA A Unc DA SDA
62486
r+ 55 18 14

4 18 4 4
13 60 13 13
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\iui_ i..\t(
Percentage

ISLAMABAD
Percentage

RAWALPINDI
Percentage

MULTAT'.\
Perccntage

E lslanaEad

1il
56
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J-1 I I

{.80

J:: n oi I

d 1 r--LJ I

aorrLB
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-""'- 
T-:-- -

UNC DA

00

SDA

Thc sourcc(s) used for developing the competencv
SOURCE FREQUENCY

TOTAL Islamabad
lUultan

-Radio Programme
-TV Programme
-Computcr (DVD/CDROMS)
-lnternet
-Study guide/AIlied material
-Assignment
-Scl [-asscssrr:cnt acti yit;cs
-Tutorials
-Workshop
Teaching practice
-Other(s)

Statemcnt 23
You have leamed hou to help str-rdents acquire knowledge and values.

SA A Unc DA SDA
t6 21 4 -

36559-
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JJ

t2
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55 57
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Thc source(s) used for developing the competencv
SOURCE FREQUENCY

TOTAL Islan.rabad
Multan

-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
-lnternet
-Studv guide/AIlied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
Teaching practice
-Other(s)

SAA
8 30
18 68

l0
i+
6
6

22
25

i5
JJ
;)

I

4

5

I
1

J

J

J

;
4
6
6
J

5

Rarvalpindi

2

5

2

9

l0
t5
12

l0
9

Statement 2{
Yon have lcarned horr to prcpare rnd implcment re:lcclial progralnntcs lor studcnts
ltrllriri:r g --\lrir hcli-..

ISLAMABAD
Perccn tage

MULTAN
Pcrccn taqc

Unc DA SDA
6-
l4

RAWALPINDI IJ 12 5 .
Percentage 43 40 17

6 r0 2 -

tj :6 ll
58

56

CHuta.

r-fE---t!c'ooo
UNC DA SOA

Thc source(s) used for deve)oping the competencl
SOURCE FREQUENCY

TOTAL Islamabad Rarvalpindi
Multan

-Radio Programme
-'fV I)rograrnrne
-Conrputcr (DVD/CDROMS)
-l n tcrlrct
-Strrdv gtridei A llierl nratcria l

-Assignment

@Aa
Esc 13 -.

;4 JTI
SA

4
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-Sel f-assessment activities
-Tr-rtoria ls
-Workshop
Teaching practice
-Othe(s)

Statemcnt 25
You have learned hou,to diagnose leaming difficultics.

SA A Unc DA SDA
ISLAMABAD43.I 6.
Percentaqe 9 77 14

20
24
2l
l8
8

4
6

4

4

7

7

7

6

2

9
ll
IO

8

6

RA\\/ALPINDI
Percentage

12 144-
40 47 t3

MULTAN 14 2
Pcrcentage 78 I I

2-
t1

14O!1 000T----

UNC DA

3, oc 7E

i .n ool 
IJ" irl

SA

tr lsramabad i

I Rawarprndi:

o M ultan I

00o

SDA

Thc soitrcc(s) r:scd lo: lle i e lopi::t thc cc:.:.:pctcr.l cv
SOLIRCI] FREQUENCY

TOTAL Islamabad
N4ultan

-Radio Prograrrrnrc

-TV Programme
-compurer (DVD/CDRON{S)
- Internct
-Studv guide/Allied marcrial
-Assignment
-Scll--assessment activities

-Tutorials
-Workshop
Teaclring pracrice
-Other(s)

t0

t1
14

6
fl
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4

4
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6
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4
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7
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4
4
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8
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t8
2.2

o
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Statement 26
You have learned hou'to pav attention to students' protressr' performance.

SA A Unc DA SDA
ISLAMABAD 12 26 6 .
Pcrcentage 2 r' 59 14

59
_40 ::
I krr

RAWALPNDI
Pcrcentage

MULTAN
Pcrcentage

g!0
i' at 56

J,: fft
SA

E lstamabEd

I RaMlprndi:

o M uiran l000

soA

14t24-
47 40 13

l0 6 2
56 33 11

140x
a---1--

UNC

c00

T)re source(s) r-rsed lor dcveloping the contpetenc\
SOURCE FREQUENCY

TOTAL
Multan

-Radio Programme 7
-TV Programme 14
-Computer (DVD/CDROMS)
-lnternet 0
-Study guide/Allied material 22
-Assignment 22
-Self-assessment activities I8
-Tutorials 25
-Workshop 25
Teaching practice 9

-Othcr(s)

During vour B.Ed

ISLAMABAD
Percentage

RN WALPINDI
Percentage

MULTAN
Perc e nta qe

Islamabad Rarvalpindi

Sta tcnr cn t 27
you have learned to lnanage ),our time and rvork commitrnents.

SA A Unc DA SDA
s t6 r0
18 59 23
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6
J
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7

6
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9
9
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27 40 33
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F so * 27 .. 23 33 22
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SA A UNC OA

The source(s) used for developing the competency

o rs amauaJl
It F:salpindii

tr Mullrn i
ooo

sDa

FREQUE,'.,-CY
TOTAL Islanrabad Rau'alpindi
Multan
ll
t2
t6
0
I8
26
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31

l8

Statement 28
During your B.Ed. y-ou havc been prepared to be able to handle a range ofclassroom
management or d iscip)rnc situation(s).

SA A Unc DA SDA
l-i 16 4
i1 599-

SOURCE

-Radio Programme
-TV Programme
-Computer (DVD/CDROMS)
-lnternet
-Study guide/Allied rnaterial
-Assignment
-Sel f-assessment activities
-Tutorials
-Workshop
Teaching practice
-Other(s)

ISLAMN BN D
Percentage

RAWALPINDI
Percentage

]\4ULTAN
Percentage

5

6
7

6
il
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l5
5

t0
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4
9
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t2
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47 13
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t2
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lhe sourcc(s) used lor developing the competencu
SOURCE

-Radio Proqramnte
-'l'V Programme
-Cornputer (DVD/CDROMS)
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TOTAL Islamabad Rarvalpindi
Multan
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J
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-lnternet
-Stud1., euide/Allied rnarerial
-Assignment
-Sel f-assessment activiries
-Tutorials
-Workshop
Teaching practice
-Othe(s)

0-
t98
)) r f
21 1l
2'7 ll
209
26 tl

Unc DA
4

9-

5

4

J

6

J

6

5

5

8

l0
8

9

Statement 29
You learned to oreauize and adntinistrativelv manage a classroom in the B.Ed
il):og[e;11l]ic.

ISLAMABAD
Pcrccntage

R,\ \\'r\LI,lN.-Dl
Percentage

MULTAN
Percentage

SAA
10 30
2i 68
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The source(s)
SOURCE

-Radio Programme
-TV Programme
-Computcr (DVD/CDROMS)
-lntcrnct
-StLrdy gtride/Allied material
-Assignment
-Scl['-asscssr1lc[rt act iY it ics
-l'utorials
-Workshop
Teaching practice
-Other(s)

used for det,eloping the competenc).
FREQUENCY
TOTAL ,
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Statement 30
You have learned hor,v to maintain school records

SA A Unc DA
t4264-
32599-

SDA
ISLAMABAD
Percentage

RAWALPINDI
Percentage

MULTAN
Pcrccntagc

r0 16 4
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The source(s) used for developing the competency
SOURCE

-Radio Programme
-TV Programme
-Compurer (DVDiCDRO\,{S)
-ll)tcIr)ct
-Studv guide/Allied material
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
Teaching practice
-Other(s)

FREQUENCY
TOTAL
Multan
13

t4
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1
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t7
35
28
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Statement 3l

Islamabad Rawalpindi
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I
l0
9
t6
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ll

You have Iearned how to organize the class and the teachers, timetable.
SA A Unc DA SDA

ISLAMABAD 10 28 6 -
Percentage 23 64 14

RAWALPINDI
Percentage

MULTAN
Percentage
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TIre sor.rrce(s) used

SOURCE

-Radio Programme
-TV Programme
-Computer (DVD/CDRON4S)
-lnternet
-Study guide/Allied material
-Assignment
-Self-assessment activities
-Tr-rtolials
-\\/orkshop
Teaching practice
-Other(s)

You are able to deal
B.Ed training

ISLAMABAD
Percentage

R.AWALPINDI
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N4ULTAN
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Statcment,i2

rvith individual differences among your students because of
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Thc sor-rrce(s) uscd
SOURCE

lor dcVc lopint tlte contpetenc\,
FREQIJ.ENCY
TOTAL Islarnabad
Multan
17

t4
5

2

l6
28
25
25
25
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Statement 33
You have learned horv to identifl, students' individual and collective learning needs.

SA A Unc DA SDA

-Radio Progranrme
-TV Programme
-Compr.rter (DVD/CDROMS)
-lnternet
-Study, guide/Al lied rnaterial
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
Teaching practice
-Othe(s)

ISLAMABAD
Pcrcentage
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MULTAN 12 4
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The sor-rrce(s) used for dcveloping the competency
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TOTAL
lvlultan
13

l4
3

3

z)
28
26
i0
t7

000

s0A

Islamabad Rau alpind i

13

2

n

3, e0
i50

;200-0

o r.r"."U"al
a Rawarpindil

233 
rr

T-L---
UNC

000

J

J

I

;
8

J

J

J

4

6
2

I
l0
II
1.1

6
5

J

9

l0
t2
ll
9

253

7

7
7

J

-)

J

27



.,.' :

Statement 34
You have learned how to respect group decisions within your school administration

SA A Unc DA SDA
ISLA\,IABAD 20 16 8 .
Percentage 46 36 18

Tcaching practice
-Other(s)

RAWALPINDI
Percentage

MULTAN
Percentage
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The source(s) used for developing the competenc!,
SOURCE FREQUENCY

TOTAL
Multan

-Raclio Prograurlne 12
-TV Prograrnme I I
-Conrputcr (DVD/CDROMS) 6
-lnternet 0
-Study guide/Allied material 27
-Assignment 29
-Self-assessment activities 22
-Tutorials 31
-Workshop 19
Tcaching practice 8
-Orhe(s) 5

Islamabad Ra*alpindi

Statcmcnt 35
You have learned horv to interact and communicate for de'eloping good relations
with administration and others.

SA A Unc DA SDA
ISLAMABAD 16 18 IO
Percentage 36 4l 23

RAWALPINDI 10 12 8 .
Percentage 33 40 27
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The source(s) used
SOURCE

-Radio Programme
_T v p,^,..-,-.,,,,
-Computer (DVD/CDROM S)
-lntemct
-Study guide/AIlied materiai
-Assiqnment
-Self-assessment activities
-Tutorials
-Workshop
Teaching practice
-Othe(s)

DISTANCE DDUCATION

for developing the competency

Islamabad Rarvalpindi
FREQUENCY
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Face to Face contact
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Statemcnt 36
Education facilitates student leaming.
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'l ablc \o. 37
Regular participation in tutorial meetings was useful for the students.

SA A Unc DA SDA
ISLAMABN D
Percentage
RAWALPINDI
Percentagc
MULTAN
Percentage

18 12 4 -
41 509
t4 124-
47 40 13
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i6 )) '))
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c00 000

soA

Statcment 38
Sufficient time was provided b),tutors at studv centers for individual academic
problems

ISLAMABAD
Percentage

R-A,\VALPNDI
Pc[ccntagc

MULTAN
Percentage
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t44
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Statement 39
Students had access to and use of electronic media at studv centers

SA A Unc DA SDA
t2 t6 16

27 36 36
r0 12 8

33 40 27
8(r4
45 33 22

ISLAMABAD
Perccntage
R WN LPINDI
Percentage
MI.JI,-]'NN
Pcrcentage
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A UNC
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Table No. ,10

Counseling was provided by the university
SA A Unc DA SDA

ISLAMABAD
Percentage

R,\WALPINDI
Pcrcentage

MULTAN
Perccntage
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IU
46

10
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o' ,r) I 40
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O Ll ultan

Statemcnt 4l
Trainees use audio-r'islral rcsor:rces/aids in model lessons during teaching practice.

SA A Unc DA SDA
19 25
43 57

8202-
27677-

ISLAN4ABAD
Percentage
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Statement {2
The environment of the study centers u,as suitable to meet the needs ofdistance
learners.

Unc DA SDA

t2 r0 6
27 23 14

899
27 30 30

246
t\ 22 3i

ISLAMABAD
Percentage
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Pcrcentage
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Percentage
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Statemcnt 43
Tutors u,ere well trained to teach by distance methods

SA A Unc DA SDA

ISLAMABAD
Percentage

RAWALPINDI
Percentage

MULTAN
lcrccniaqc
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Statement 44
Your assignments rvere al',r'ays returned u,ithin appropriate time.

SA A Unc DA SDA
2 8 8 t4 12

518 183227
ISLAMABAD
Pcrcentagc
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RAWALPINDI
Percentage

MULTAN
Percentage

4 2 t0
13 7 33
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20
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Statement 45
Your assignments were alwavs retumed with detailed comments.

SA A Unc DA SDA
- 4 18 t4 8

-94132t8
ISLAMABAD
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RAWALPINDI
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MULTAN
Percentage

o80
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3zo o o o
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- t3 50
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C)pcn cnr!cd rlucs(ions :nt! tlrcil rcsi)orrscs

Question No. 46: Horv ',vell did Distance Education prepare you for teaching?

A-Slrengths of Distonce Education

. Useful for emplol,,ed people.

o Useful for people liavinq no access to formal institutions.

. On job people can have higher education easil1,.

o It is time-saving mode .

. Govt. and semi-Go',t. emplol,ee can improve tlreir qualifications.

. Females can improve their education u'hile remaining at their homes.

o Suitable for en]ploved people, house-wives and those living in remote areas.
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. Learning materials and assignments are excellent.

. DE is suitable for those in jobs.

. House-uives can complcte their education through DE.

. Easy system of Education.

. Easy access to higher studies.

. lnternational and creative system ofsyllabi.

o Education at vour door-step.

o Free fiont tinre bondage.

. It is economical sy-stem of education.

. No age limit

o cccessible in rctnote areas

. [" lcx ible s]ster:t

. No rcgLrlar class u'ork

. It providcs opportr.rnities to those people'"vho can't learn in fornral system

due to any domestic problem, orjob aspect too, time saving rvay and vou can

approach study material at home.

. Allied material provided by AIOU was excellent unfortunatel!.s1.,llabus is not

properll, taught, it is the workshop which, to some extent provides useful and

fruitful ideas for practical teaching.

. Distance cducation is useful for those persons rvho belong to that area rvhich

is far from his/her native citl, rvhere they cannot fulfil their educational needs

it is also useful for special persons because. They are also pan of our society

ru.lotircl plirs puii:t is agc ilccs nol. rfiattcr.iil iis,,ancc ciLtc;,tio:r.

. Students are able to get education at home

o Provide opportulritl to people belonging far areas to get education. The allied

material and othcr facilities are prot,ided at door srep people on job also avail

this facilitl,.

. To facilitate pcople to learn',vithout coming to university.

. This is a verv good svstenr for promoting education it makes the student
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creative minded. student can gain vast amount of knorvledge

o Education is in his access ofall. even in the remotest areas.

o Dropouts carr qet education

o It is suitable lor rhose r,rho don't ha'e much time due to business or jobs. No

agc Unit. TI.re,,r'hole sl.stcm of learning is very good especially the workshop

which provide good source. T.V programs are also helpful

. So much time for researching about topics

. Good opporrunir). lor pcoplc

o Distance education is helpful academic activity for the students who camot

afford to, engage, themselvcs just for this degree they liave their other

responsibilities

o As regard professional education distance education have failed to get

professional staff. lt is simply the source of fulfillirg the vacuums ofteachers

in term of quantity rarher than quality

. Distance education is verv useful for rural areas. It is useful lor those people

u,ho have not tinte for regular education.

B-lYea kn ess es ol D is t o n ce E d u co t io n :

. Lack o1' conlrr Lrrr ication betrvee:r students and tutors.

o Inadequate relcvant ntatcriai.

. Needs ofdistant students are not fulfilled.

o Irregular participation ofstudents in Tutorials.

. Competent tutors are not available.

o Workshops are not conducted properly.

. Incompetent tutors.

o The str:dent emplol,s proxy.

. DE faculty is mostly of incompetenr persons.

. Lack of complex education facilities.

o Lengthy process of sernesters.

. Studentprocrastination.
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o Ineflectit.eexantination svstem.

. No proper ',r,a1'to discriminate between good and poor srudents.

. Tutors are not pr.rnctual.

. Students do not take studies seriously.

. Computer users are not proficient.

. It is time consuming

o Poor deliverl' sl,stem

. Equivalence problem

. Poor tutorial s),stem

o Duc to lack of face to face contact and regular classes students,

conrprchensiort uould not be too strong as there \\,ould be.

. Total sl,stem ofdistance education is not satisfactory in pakistan

concept is no doubt rs very good.

. Only nine tutorial meetings are not sufficient to cover a vast syllabus

o Duration and length ofworkshop needs to bc enhanced.

o Weak relationship among the snrdent and teacher and the student has

to face many difficulties during his course. No face to face conduct,

No moral support. rvhich support. tvhich occurs dissatisfaction and

Iack of interest in students.

o Tutors are not available in study centers

. Students are unable to undersrand easill everl,thing. which is given in

the book rr ithout the help of tutor.

o -Face to face meeting is not done. Son.le student do not take rvorkshop

tutorial seriously assignments are not up to date and material is also

very old

o Here is no proper r.vorkshop and No practically teaching facility.
o Tutors are not r,r,ell qualified

o Tutors and other resource persons are not keen interested in tl.re

learning process
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. Assignments are not checked properly b.v the tutors so the student to

not take interest in preparing the assignment.

o Lack of communication and interactions.

. In tutorial classes, tutors do not provide sufficient knor,r.)edge. The1,

even sent after some time by sign. He T.V program does not fulfil the

today requirements. they should be more interested.

o In tutorial class tr.ttor does not provide sufficient information they

evcil \\ L-ti llicr sr.:r':c ti:lc l.,r.si-:t:. The T.\, froirau.] r.io:s nol fL:lfil

the toda1, needs.

. Less chances ofpractical performance o*'ing the insignificant

workshops_

. Sometime students do not take interest for making assignments

themselves

. Tutors are not well qualified

. Students can not qet proper guidance an appropriate form

. lt does not flourish thc prolessional. It is con.rpletelt,a rvorlhless rvav

of education at ali in order to find the result let find otrr the result and

works of the staff of this universit.v.]

. Due to lack of face to face interaction of tutor and students, the

students lose interest in their studies.

Question No,47: Horv do ),ou expect tutors/resource persons at Allama Iqbal
Opcn Univcrsity (AIOU) to te ach in the bcst rva1.?

o Tutors should have firll command oftheir subject.

. fhey sltould be colnpetent.

o The)'should be compelent.

. Tutors should have full command of their subject.

o Training in the use ofelectronic media should be provided.

. Tutors should be competent in their subject areas.

o Thc stuclcnts should bc rcgrrlar in their sttrdics.

. The tutors do not prepare for the session.
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The tutors do not observe the tutorial schedule.

The tutors should be competent in their subjects.

The regularity shouid be observed so thar the time of students is not

wasted.

Face-to-face contact should be improved.

Use of AV-Aids should be improved.

Expert t,.ltors sh(r,.;ld 'Dc a;tpcinled.

Tutors should be made regular at tutorial meetings.

Tutors should guide properl] .

Use of AV-Aids should be made.

by improving tu torial system

by improving monitoring svstem

introducing nerv comntunications technology

bv extcrnal er aluat ion

The phenomenon of rvsrftsfi6p be must for every individual. must be

extended and all the tutors of related subject should interest rvith their

students.

They should be professionals rather than employees of department.

Discussion in gror-rp be encouraged participation in tutorial should be

compr:lsory

-The_v should be honest and dedicated to their,,vorking hours which

are onl1, for the help of students in this rva1,. the1.. rvill be able to mike

this program effecrively,.

IJe tutor should be cfficienr and reqular the,,- shor.rld have lirll
command ever their subject. They should be able to guide the student

in bctter rvav.

They should conduct tutorial classer regularlv they should give then

conduct nrutbcrs to thcir studcnts. So that stuclents rlal,consult them.

Absolutcl,v-. it is not r.rp to the mark. I{ere should be entirelv formal
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education that is really incommensurate rl,ith results and rvorth.

. The),must be trained to give proper guidance they must have training

about teachinq of distance education. The1, must retum assignment.

on lime

o There should be classes on regular basis or on monthlv basis.

. Tltey must be appoinled on merit

o The tutor should give his comments after reading the assignments

. To allocatc extra lirre and according to the teaching requirements of
Students

. To give detailcd notes on assignments

. The ways of teaching should be more interesting. Actually the tutors

lesson been so boring that the participants of srudents been nir they do

not use a.v aid while dealing but tell us the importance of a.v use.

. -The.w,ays of teaching should be more interesting. Actr-rally the tutors

lesson been so boring that the participants ofstudents been nil they do

not use a.v aid *.hile dealing but tell us rhe importance of a.r,. aids

use.

. The),sho'rld arranqe tvorkshop regularly Net. T.V etc. be aided in

teaching

. Competent. qualified and experienced facultl.should be appointed.

. Tutors are rcsourcc persons should be appointed.

. Teachers are supposed to Itonestly give recomtnended or produced

time. To their str.rdents so they could be able to understand their

courses.

Qucstion No.48: What kind of difficulties did 1,ou face in learning rvith AIOU?
. Communication gap.

. Lack of confidence.

o Unsatisfactor) relevant material.

. Lack of facc-to-lace contact.
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. Non-availabilitl of media xr rhe study centers.

. Tutors are not available at proper times.

o Irregularit)' of uorkshops.

o There is communication gap betr.veen the sludents and tutors.

. The tutors do not have full command of their subject.

o AIOU staff at the FIQ and ar Regional Offices need improvement in

their behaviour to'"vards the students.

o There is communication gap between the tutors and students.

. Tutors do not have command oftheir subject area.

o Introductor], letters from tutors seldom received.

o Final examilration centers are at distant places.

o There is changed pattern ofquestion papers at every semester.

. Correspondence is a problem.

o Lack of AV-Aids.

. Poor deliverv s) stem

. No organized \\'orkshop,,tl.ltorial

o Poor cxanl inations svstem

. They should arrange workshop regularly, Net, T.V, TT, etc., be added

in teaching

o Tutorial classes were very time wasting

. Assignment \\,ere not returned at proper time

o During Workshop favoritism was very much seen in tutors.

. Lost o1'assirrnntcnts. l'cachers were not honestly serrding thent back

on conccrninq add ress.

. Self management is a difficult task time management at homes causes

or big l.rurdle in lcarning AIOU

. No difficult),in passing B-Ed. you can get without preparing

exa.,:t in:li:clt.

. Assignment rvork is too much. This burden should be reduced and
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nrake it possible to prepare a srud),guide properl),. The organization

of stud\. guide is according to content.

. Assignments are not returned in proper tinte. Tutorial nteetings are

not conducted.

o Main and foremost matter of mv concem to the course contents that

should always bc based on our own indigenous needs. The professor

ofthe Universin. should be meant for innovation and the development

of the course

. Assignnents are not returned on time. Examination centre are also to

access books are not some time gi\,en on time.

. Thc books did not conte at proper time.

. Sonte tirnc assignments are not solved, they should guicle properly.

o Some tines, the tutors did not reach the centre at the fixed dav and the

student had to rvair.

. Long communication gaps

. Personal guidance not available.

. Lack of teachers

Question No.49: Any other opinion vou lvant to give:

. InterDet comntunication bet,,veen the tutor and the student.

. Proper guidance and counseling should be provided to the students.

. Subject ntatter should be provided on-line.

. ContDcicliL t,-uo:-s :ho:tlil bt c:lploy.cii.

. Contrnunication shor.tld be improved bet\\,een the student and tutor.

. Regularity should be observed.

o Sufficient tirne should be given to the students.

. AIOU should be stricter and should observe some criteria.

o Competent tutors should be employed.

. Better communication system shouid be employed.

o Thc rutorial s)stcnt shotrld be qLrick and improved.

267



Examination centers should be at nearby' places.

Correspondence system should be improved.

Examination papers should include objective tvpe items.

Workshops should be at the end of everv semester.

To make tl.re monitoring system effective

To appornt head tutors

To introducing panel/table marking

Communications technologies like satellite. may be introduced

Needs to improve courses at B.Ed and assignment system and

examination system.

Although the u,hole system is very good. but there is not check and

balance for the tutors and their performance, universitv must have to

introduce their regional schools at different peaces and their

permanent staff lor teaching different skills. They should have toll

free help Iine ofteachers for discussing anv problem available at any

time.

The tutors should read the assignment and then a*.ard the marks to

the students

Students should be guided properly. Discourage the professional

resource person.

Training to tcachers which must be up to-date give proper guidance

about academics, criteria for admission must be strict.

All the studv centers must be equipped into Audio, Visual Aids.

The standard of tltc universitv should be improved. The value ofrhe
degree of other Universities and in competitive examinations just like

FPSC and etc.

Components of u sr[5[sp must be ertended, the strength of groups

must be reduced because in this. teacher cannot pav full attention on

the students and activities for students mr-rst be inchrded in rvorkshop

every str-rdents.
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. Much induced Educationists.

o Need to intprove your syllabus according to the questions given in the

assignmenrs because mostly the],are not sufficient to fuifill students

kno*ledge according to solve the conceming questions and

assignments. delivery process and examination system.

. Workshop sliould be not less than one month consecutivelv.
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APPENDIX VIII

QUALIFICATION
I)IiGITIiE
B.A/B.Sc.. B.Ed
B.A/B.Sc.. M.Ed
M.A,, B.Ed
M.A./M.Sc.. B.Ed
Nf .A./M.Sc.. M.Ed
M,PhiI

TEACI{ING EXPERIENCE
YEARS

0 -05
05-10
l0-15
15-20
20+

ADMINISTRATIVE EXPERIENCE
YEARS
0-05
05- l0
l0-r5
t5-20
20+

SAA
ISLAMABAD 1 9
Percentage 10 90

DEMOGRAPHY

NUMBER OF HEADS OF SCHOOLS
Islamabad Rarvalpindi Multan
112
231
2t3
t24
322
1lr

NUMBER OF HEADS OF SCHOOLS
Islamabad Rawalpindi Multan

NUMBER OF HEADS OF SCHOOLS
lslamabad Rarvalpindi Multan

a.

Unc DA SDA

I
J

2

J

J

4

2

I

2
J

J

I
I

2
I

I

1

4
2

I

2

2
I
I

Statement I
The teacher(s) accurately demonstrates the knowledge ofthe content area and
approved curriculum.

RAWALPINDI 36I-
Percentage i0 60 l0

\4ULTAN472-
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Statcmcnt 2
The teacher(s) creates an atmosphere conducive to the promotion of students,
involvement and self-concept.
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St:ltcment 3
The teacher(s) can provide children with the leaming opportunities for their
development in accordance u,ith the subject and national cuniculum.
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Statcment 4
The teacher(s) tries to ensure continuous cognitive development ofthe learners.

SA A Unc DA SDA
l62l
10 60 20 t0

ISLAMABAD
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Statemcnt 5
The teacher(s) is able to structure curricular and co-cunicular activities for effective
learning.
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Statement 6
The teacher(s) implements activities consistent with the countrv.,s vision and
priorities.
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MULTAN
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Statcment 7
The teacher(s) effectively uses oral and written communication.
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State mcnt 8
The teacher(s) fosters harmonious rerationships rvith schoor coleagues, parents, and
agencies in the larger community to support students, leaming and well teing.
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Statement 9
The teacher(s) demonstrates potential for leadership in his capacity as teacher.
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Statement I0
The teacher(s) rvorks harmoniously rvith colleaques. parents. and Communitv
membcrs.
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Statement I I
The teacher(s) communicates in a professionar manner rvith the colleagues. parents
and communitl, members regarding educational matters.

S.4, A Unc DA SDAISLAMABAD 4
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RAWALPINDI
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Statcmcnt l2
The tcacher(s) manages the educational setting in a manner that promotes positive
student bchavior. and a safc and healthv classroont environruent.
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Statemcnt 13
The teacher(s) uses additional materials and resources for effective leaming.

SA A Unc DA SDA
-8lt
- 80 l0 10

275



ruA,WALPINDI
Perccntage

\{L]LTAN
I)crccr'rtagc

J

_10

4-21
40-20 l0

I

8
. - :^l) JJ

go0 80
1^ r--t 40 3A

o ;', I -,b-r
SAA

)-
Jai

3E ^-o- ! zu o o t I_-

O lslamabad

a RawalPindi

o M ultsn I

--_-'-]
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The tcacher(s) achievcs his./her instructional objectives successfi.rlly.
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Statement l5
The teacher(s) can use variety of teaching methods in accordance rvith his/her
s ubj ect.
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Statement l6
The teacher(s) selects appropriate instructional strategiesi activities for hisiher
teaching.
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Statcment l7
The teacher(s) uses a variety of effective teaching strategies.
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Statement l8
The teacher (s) uses knorvledge of srudents, content and pedagogy to establish clear
and achier able learning goals fbr rheir students.
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Statemcnt 19
The teacher(s) seeks feedback from colleagues and students about his,4rer teaching.
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Statcment 20
The teacher(s) demonstrates understanding of subject matter and pedagogical
knorvledge for their teaching.
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Strtement 21
The teacher(s) plans his/her teaching in a rvay that helps
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Statemcnt 22
The teacher(s) applies the principles ofstudents' gror'"1h. development and learning
appropriatcly.
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Statement 24
The teacher(s) knows horv to manage their classroom.
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Statcmcnt 25
The teacher(s) demonstrates a *'i ingness to examine and implement change in their
classroom organization.
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Statcment 26
Thc teacher(s) demonstrates efficient and effective use of time.
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Statemcnt 27
The teacher (s) contributes to the effective functioning of the school management
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Statemcnt 28

The teacher (s) completes tasks and assignments in a timell'and responsible manner.
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Statement 29

The teacher(s) monitors student learning.
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Statemcnt 30
The teachcr(s) implernents assessment for learning.
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Statement 31
The teacher(s) understands and uses formal and informal
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Statement 32
The teacher(s) is a reflective practitioner who continuousl.v evaluates the effects of
his,4rer choices and actions on others.
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Statement 33
The teacher(s) effectively utilizes student assessment technique and procedures.

SA A Unc DA SDA
2611
20 60 r0 10

1522
l0 50 :0 t0

1

8

9
69

.^ 23t--r-+r! |

UNC

ISLAMABAD
Percentage

RAWALPINDI
Percentage

MULTAN
Percentage

2oo 
ar-b-

SA

ISLAMABAD
Percentage

RAWALPINDI
Percentage

MULTAN
Percentage

50

o lslamabad

tr 
^4 

ultan

o80
J60

;200-O

o50
2oo
!zo
LO

a2a
r-5 o

DA

000

soA

Statement 34
The teacher(s) communicates with and obtains feedback from students' in a manner
that enhances student learning and understanding.
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Open cndcd qucstions and their responses

Question No.35: What arc the qualitics of your tcachcr(s) in 1,our viov?

. They use varietv of effective teaching strategies.

. Knowledge of Contenr.

. The quality of their teaching is satisfactory.
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. I Ie is beltcr cducatcd. brilliant. hard-rvorking and cooperative.

o Knowledge of content.

. I [c- is punctual and ad m inistratively strict.

. They are able and r.rnderstanding and use formal and informal evaluation

tcchni<.;ucs.

. Usc bcttcr asscsslncnt tcchniqttes.

. Effective lesson presentation.

o Able. activc and smart.

. Dedicated and has commitment to his job.

o Professionally poor.

. Heard worker, punctual, and devotees

. Always used different teaching methods

. They know horv to manage and monitor the class

. They used different teaching additional materials

. They know horv to monitor the class

o The teachers understands and uses formal and informal assessment strategies

they achieve their good ofteaching by using different teaching material

. They are regular, hard rvorking and organized

. They are obedient and follow instruction willingly.

. They are trained and qualified, they use interactive teaching methodology

. They are component and well qualified.

. Clearance of topic. delivcr model lecture.

. They use Oral and writing communication, obtain feed back from student

. -fhcy arc rcgulal lrlrr.lrrolk irrg and organizcd.

. Profcssiona I cornpcl.encc

. Knowledge of combination. Resourceful topic delivery.

. Official, Profcssionally skill full, regular teachcr

Question No.36: Horv do you expect your teacher(s) to teach in the best rvay?

. They can effectively use oral and rwitten communication.
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. Endeavor for maximum learning.

. Use varieties ofinstructional methods.

o He can do so by keeping his students by giving them suitable assignments.

r Use of appropriate evaluation techniques.

. Give Home Work regularly and check it.

. They should communicate with their students and get feedback for enhanced

learning.

. Should be cooperative with colleagues.

. Give activities to the students.

. Should make use of AV aids.

o Should be dedicated and should have command of their subject.

r Need more training.

. By using different teaching methods

. By using different teaching technologies

. They should act as leadership role

. They should evaluate students on merits

. The teacher should be use effective leaching techniques.

. They should always professional

o To come prepared rvith the lesson and be initiative with stttdents

. They should be built confident to use new techniques.

. Ifhc applies thc principlcs ofstu(lent gro*'th and developnrent opportunity

. They are already trying their best to teach their students.

o Nerv teaching techniques should be use, they should be hard work.

. They should built their confident

. They should be use new techniques and be professional

Question No.37: Wh:rt kind of difficultics in learning do you face with your

teacher(s)?

. They cannot use variety ofteaching methods in accordance with their

subj ects.
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. They are not cooperative.

. Flexible attitude.

. Social cvils and interference ofun-educated people in the educational system.

o Non-cooperation of parents.

. They do not achieve the educational objectives fully.

o There are large classes of 70-80 students.

. Uncerlain Governnrent Policies.

o Lack innovative approaches.

. Often teacher ill treat with slow learners

. They often use lecture methods in science subjects

. They do not provide counseling to students

. They often sl'torv carelessness in evaluation process

. They must know the different assessment techniques

. They are unable to change the), monody ofclass room

. They are unable to communicate confidently and fervently.

. Lack ofuse ofadditional resources

. They are unable to change teaching method

. Problem creates rvhen teacher does not catch the frequency of students and

fail to deliver at their level.

Question No.38: In your viov *'hat are the differences behveen lhe

competencies of teachers qualified from a conventional or formal system and

distance education?

. Teacher qualified from a conventional system can provide better leaming

opportunities tl.ran those from Non-Formal/Distance System.

. Distancc Teacher teaches the students in a lriendly rvay.

. The Distance Educated teacher is more friendly with his students.

. Competence is equal but there is need for some face-to-face contact in D.E.

. Formal system trained teachers understand problems of students better than

those of DE.
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. Teacher trained by DE is better in using assessment techniques.

. DE trained are more hard-working.

o AIOU trained teachers are more knowledgeable.

. Evaluation system ol'lbrmal system is better than that of non-formal system.

. No d ifference.

o The distance teachers stress on self leaming

. They stress on assignment work and uritten rvork

. They stress on team and group work

. They know how to monitor the class act ivies

. Nothing special

. l'he get lesser chances to practical field

. I think there is no diflerence

. There is no verv sharp difference blow them

. In the formal system the teachers do not teach and explains directly to

students

. Many teachers qualified from formal system and also not professionally

. They get lesser chances to practical field.

Question No.39: Any other opinion you rvant to give:

o The teacher should seek feedback from colleagues and studerrts.

. AIOU should also train the in-service teachers.

r Duration ofteaching practice should be increased.

. The teacher should prepare his lessons full,'- and monitor his orvn teaching

and try to improve tlrrough self-evaluation.

. The class size should be reduced.

o Marked assignnrcnts of the DE students should be monitored so as to reduce

favoritism on part ofthe tutors.

o AIOU assignment system and Tutorial need improvement.

. A computer course may be intended in B.Ed program

. Duration of work shop and teaching practice be increased
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. There should be trained tutors/supervisors

. They must have training certificate in a recognized institution

o Commitment professional, commitment must be instilled, ingrained in

teachers.
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APPENDIX-IX

DATA REGARDING AIOU ACADEMICS OF AIOU

QUALIFICATION
DEGREN,
M n /M.Sc /M.lld
M.Phil
Ph.D
No response

TEACHING EXPERIENCE AT AIOU
YEARS
0-05
05-10
l0-15
t5-20
More than 20
No response

NUMBER OF ACADEMICS
I

4
6
2

NUMBER OF TEACHERS
I

2
4
J

I
2

Frequency
Pcrccntagc

SOURCE
-Radio Programme
-TV Programme
-Computer
- I n ternct
-Study guide/Allied material
-Assignment
-Self-assessment activities
-l'utolials
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T 0
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Statemcnt I
The B.Ed trainee should be able to describe the national policies and priorities

SA A Unc DA SDA
36il
li16238-

The source(s) used for developing the competency

tr
UNC

FREQUENCY
l3
li
2

IJ
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Statenr cn t 2
'l'hc B.l:d traincc should bc ablc to explarn the policies and procedures pertaining to
classroom disciplinc and rnanageurent

SA A Unc DA SDA
463-
31 46 23

50
3' lo
zl0
!zo
do

0 T
SA

! 23

T
UNC

-Workslrop
-Othcr(s)

Frequency
Percentagc

0

OA

The sourcc(s) r.rscd lirr dcvcloping tllc con'rpctcllcy
SOURCE IiRT:QUENCY
-Radio Progranr nrc
-TV Programmc
-Computer
-lnternet
-Study guide/Al Iied material
-Assignment
-Self-assessnrent activities
-Tutorials
-Workshop
-Othe(s)

Statemcnt 3
The B.Ed traincc shoLrld bc al)lc to gii,c cxplanations olmajor conccpts that are

ccntral to thc disciplinc thcy tcach.
SA A Unc DA SI)A
742-
54 lt 15

0

soA

4

6

)

IJ
l3
l3
7

9

Frcqucncy
Pcrcentagc
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d o, T
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ft
L_l

6

E
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0
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0

soA
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1he soLrrccl s) uscrl lirr
SOUI{CE
-Rarlio I)rogtarl rr rc

-1'V Programrle
-Conrputcr
-Internet

dcvcloping thc colllpctcucy
ITREQUENCY

5

6

li
I3
l0
t2
t2

-Study guide/Allied material
-Assignrtrcnt
-Self-assessment activities
-Tutorials
-Workshop
-Othe(s)

Frequency
Percentage

6

n
UNC

0

SOA

The B.Ed trainee should be able to
relate to the broad curriculum.

SAA
53

Jd _)

T
SA

o40
j30
E20
$o0-0

23

E

The sourco(s) uscd
SOURCE
-Radio Programrne
-TV Progranrnrc
-Cornp cr
-Internet
-Study guido/Al lied nraterial
-Assignmcnt
-Scl[-asscssnrcnt activities
-Tutorials
-Workshop
-Other(s)

Statcmcnt 4
explain the ways in which their teaching areas
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15 23
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St:rtcrrrcnt 5-fhe B.lrd traince should be ablc explain rhc ir.npact ol'cultural. oconoulic, political
and social ertvironntents upon thcir disciplinc.

Sr\ A Urrc DA SDA
1647
8 46 3l 15

T
o60

2oo
!zo, 8

LoE
SA

@40

Ezo
$o0-0

Frequency
Percentage
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Percentage

SOURCE
-Radio Programme
-TV Programme
-Computer
-lnternel

31

15ltL_-I E
UNC DA

T
SA

The source(s) used lor developing the conlpctency

!

0

SDA

Thc source(s) used lor tlcveloping the conrpctcncf
SOURCE FREQUENCY
-Radio Programme 1 0
-TV Programnre l 0
-Computer i
- I nternc t

-Study guide/Allied material ll
-Assignrnent 9
-Self-assessmentactivities 7
-Tutorials 8

-Workshop 6
-Othcris.l

Statemcnt 6
Thc B.ljd traincc should be ablc to plan, ntanage and exercisc leadership by taking
personal responsibility Ibr tl.rc progress of all students.

SA A Unc DA SDA
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JO J I

FREQUENCY
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-Assigrunent
-Sell'-assessmcnt acti vi ties
-1'utorials
-Workshop
-Other(s)

7

6
9

10

Statement 7
The B.Ed trainee should be ablc to meet the requirements of the curriculum, while
recognizing and focusing on those concepts, in the cuniculum which are
fundamental to stt-ldent leaminu.
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The source(s) used for developing the competency
SOURCE FREQUIINCY
-Radio Progranrnrc
-TV Programme
-Computer
-lntemet
-Study guide/Al lied r.r.rateri al
-Assignment
-Self-assessrnent activi ties
-Tutorials
-Workshop
-Other(s)

SA
Frequency 6
Percentage 46

Statcmcnt 8
The B.Ed trainee should be ablc to clarify when and hor.v to use current educational
technology.
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'l-hc sourculs) Lrscci lbl deveioping lhc cor)rpctcllcy
souRCE FI{I]QUENCY
-Radio l)rogramnrc 5

-'fV l)rogramnrc 5

-Computer
- Inl.ernct
-Study guidci A llicd rnatelial [i
-Assignmcnt 6
-Sclllasscssmcntactivitics 7

-Tutorials 1
-Workshop 8

-Othc11s.1

Stnte mcnt 9
The B.Ed trainee should be able to explain the most appropriate type oftechnology
to use to rnaximizc student learning
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The sourcc(s) uscd lbr developing rhe coulpctency
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State me nt l0
'l-hc Il.Ld traincc should be able to discuss tlre intluencc ol'ethnicity, gcnder, religion
iud otlrcr uspccts o1'crrltrrre on thcir studcnts learning and behavior.
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Frequency
Percentage
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The source(s; used lor developing the compctency
SOURCE FREQUENCY
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I
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Unc OA SDA

-Radio Programme
-TV Programnrc
-Computer
-lntemet
-Study guidc/AIlicd nratcrial
-Assignment
-Sclf--asscssrncnt acl iv itics
-Tr.rtoria ls
-Workshop
-Othc(s)

Frequency
Percentage

-Radio Programme
-TV Programme
-Computer
-lnternet
-Study guide/AIlied material
-Assignment
-Sclf-assessmcnt activities
-Tutorials

Statemcnt l l
The B.Ed traincc should be ablc to engagc in professional developtnent activities.
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The sourcc(s) uscd Ibr dcveloping the compctency
SOURCE ITREQUITNCY
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-Workslrop
-Othcr'(s)

Frequcncy

lercentlS:
940

0-u

SAA
44
31 3l

ll

Statcnrcnt l2
'l'hc Il.l:tl traittcc sltoLtltl tttttlctslarttl itttrl tliscrrss thcil srrbiect rn:rttcl corrsidcrably
bcyond thc contcnt tl)cv alc cxltcclcd to tcacll.

lircquorrcy
Pcrccntagc

SA A Unc DA SDA
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0
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soA

The sourcc(s) used lbr developing thc compctency
SOURCE ITRItQUINCY
-Radio Programlne
-TV Progranrnrc
-Computer
-lnternet
-Study guide/Allicd matcrial
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
-Othc(s)

Statemcnt l3
The B.Ed traincc should bc ablc to apply inlbrmation Iiorrr their discipline to real-
life situations.
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lhc sutrrccls) Lrsetl

SOURCE
-Radio I'roglamrnc
-'fV Progranimc
-Compul.cr
-lnternet
-Study guidc/A llicd nrarclial
-Assignmcnt
-Sel I'-assessmcnt activitics
-Tutorials
-Workshop
-Othe(s)

The B.Ed trainec should be
acquire sk ills.

SA
Frcquency 4
Percentage 3l

The source(s) used

SOURCII
-Radio Programmc
-TV Programnrc
-Computcr
-lnternet
-Study guide/Allicd rnaterial
-Assignment
-Self-asscssnrent activltics
-Tutorials
-Workshop
-Othc(s)

Frequcncy
Perccnl.agc

lir l tlcvclopirtr: thc con11lg1911cy
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able to j ustify how
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studcnts acq uire knowledge and
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for developing the compctency
FR[Qt]EN('Y
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0

SDA

0

DA

Statcmcnt l5
Thc B.Ed traince should be ablc to use a range ofstraregics to promote positive
relationships, coopcration. ancl pr.rrposeful leiunir.rg in tlie classroont.

SA A Unc DA SDA
7:4-
54 15 3r
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The source(s) used lor developing the competency
SOURCE FREQUENCY
-Radio Programmc
-TV Programme
-Computer
-lnternet
-Study guide/Allicd nraterial
-Assignrrcnt
-Sclf-asscssnrcnt acti'",i1ics
-Tutorials
-Workshop
-Othe(s)
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Statcmcnt 16
The B.Ed trainec should be able to employ nrultiple teaching and srrategies to engage
students in activc learrring.

A Unc DA
53
18.5 23

23

tr

The source(s) used for developing the compctency
SOURCE FREQUENCY
-Radio Progranr nrc
-TV Prograrlntc
-Computer
-Internet
-Study guide/Allied material
-Assignment
-Self-assessment activ i ties
-Tutorials
-Workshop
-Othe(s)
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'fhc I].lici traincc

l"requcncy
Percentagc

Statcnrcnt l7
shotrkl bc abh: to contnrunicate ideas and

Su\ A Unc I)A Sl)A
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for dcveloping thc contpetency
FREQUENCY
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The sourcc(s) uscd
SOURCE
-Radio Programme
-TV Programme
-Computer
-lntemet
-Study guide/Allied marerial
-Assignment
-Self-assessment activities
-Tutorials
-Workshop
-Other(s)

Frequency
Percentagc

385

E
385

23

E

The source(s) uscd for developing the comperency
SOURCE FREQUENCY
-Radio Programmc 4
-TV Prograrnntc 5

-Computer
-lnternet
-Study guideiAllie d nrarcrial li
-Assignment 9

54

T
SA

Statement l8
The B.Ed trainec should bc ablc to rnodify teaching strategies and behavior in
relation to studcnt succcss, modifying plans and instructions approaches accordingly.

SA A Unc DA SDA
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38.5 23 38.5

!
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Stateme nt l9
The B.Ed trainee should be abre to use formal tests, responscs to quizzes, evaluation
ofclass work, students' pcrlbrrnance to undcrstand whit students know.

tr
SA

-Scll'-assessrnctr t actiV itrcs
-l utoria ls
-Workshop
-Othe(s)

Frequency
Percentagc
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The source(s) used
SOURCE
-Radio Prograntmc
-TV Programme
-Computer
-lntemet
-Study guide/Allied material
-Assignment
-Self-assessment aotivities
-Tutorials
-Workshop
-Other(s)

Frequency
Percentagc
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SA A Unc DA SDA
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for dcveloping the compctency
FREQUENCY
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Statemcnt 20
The B.Ed trainee should be ablc t. communicate with students, parents, and other
collcagucs bascd orr appropriaru irrdicators; nraintain rccords ol' studcnts work and
performance.
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1hc source(s) rrsctl
SOUI{CE
-Radio Programlrrc
- f V Programnre
-Computer
-Intemet
-Study guide/AlIied mirterial
-Assignrnent
-Self-assessment activi ties
-Tutorials
-Workshop
-Other(s)

lbr tlcvekrpirrg tllc colltl)ett:ncy
Irl{LQUITNCY
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Teachers shou ld be

Frequency
Percentage
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SA

The source(s) used
SOURCE
-Radio Prograrnnrc
-TV Programnte
-Computer
-lnternet
-Study guide/Allied rlarerial
-Assignment
-Self-assessment activitics
-Tutorials
-Workshop
-Other(s)

lc ll c.ctive about
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lor developing lhe competency
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Statemcrrt 2l
their practice.
Unc I)A SDA
4-
JI

31

T 0

OA

DISTANCIi, EDUCATION

Statcmcnt 22
Radio prograrrnrcs arc dcvelopcd lirr the trairrce leachers_

SA r\ Unc l)A SDAFrequency 3 .l 42
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i)crccrrtagc

Statcmcnt 23
Television programntcs are being telecast for B.Ed studcnts.

SA A Unc DA SDAFrequency1522
Percentages: 3l j8 15 15
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Statcmcnt 25
Students' assignrncnts arc nteant lirr lbrnrativc cvaluation.

SA A Unc DA SDA1s'r')
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Statcrncn t 24
nraterial provides interaction for the students in their studies

SA A Unc I)A SDA
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Unc DA SDA
42
3l 15

T

Statemcnt 27
The B'Ed course has been standardized kceping in view trre objectives and scheme of
stud ics.

Statcmcnt 26
In the distancc uduc,tion sy stcnr lrre teacrrcrs are prcpared accorcring to the needs of
crrrriculurl ol'tlrcir corresporrcling scliool lcvcl.
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Percentagc 23 62

Unc DA SDA
2-
l5

0

OA

0

soA

Statemcnt 28
The B.Ed programme is supplcmcnted by essential conrponcnts of educational
technology.
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Statcrncnt 29
Information provided by radio helped the students to grasp their topic.

SA A Unc DA SDA
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15 38 3r t5
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Statemcnt 30
Teaching with thc hclp of T.V rvas found to be effectivc.

SA A Unc DA SDA
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Open ended questions and thcir rcsponscs

Question Na,J,l. What arc your cxpcct:ttions fronr B.Ed gra<Iuates of your
univcrsity?

o Compatiblc
. To apply knowledge and skills. thcy acquired in thc lled training.

. They shotrld have sounrl knorvledgc of the subject.

. 'l'lrey slror.rlcl bc au,arc ol'ncw del,cloprnclrt in tcachirrg and should be able to

apply inrrovativc rlctlrotls of teaching scicr)ccs

. Thcy shoulcl havc cnouth knorvledgc antl practical skills {br strccessful
teaching

. They should be cornpctcnt onough to teach effectively in their rcspective

o A confidcnt curotionally slable, Mata cognitivcly aware, competent and
friend Iy tcacher.

. They should bc able to apply the skill and knowledge, thcy have learnt at the
univcrsitv.

. May be bctter tcachcr in order to devclop prolcssional attitude olthe teacher,

305



' 
'l hc our pLrr oIrr)e tcacrrc. in i\llarna Iqbar opc. University (AIoU) are found
r.rp to thc lcvcl.

Question No.32:

What problcms did 1,ou facc rvhilc clcve bping instruction:rl matcrial of B.Ed?
o Arrangcrlc.ntl.esourccs.

. Lack ol rcsources.

. Lack of resource material, No access to net resources, dearth of
govcrnnront writcrs.

. No opinion.

o Scarcity of resources

o Languagc, local example, creating interactivc unites is tough at this level
o Shortagc of up to date resources

. There was no series problem in this martcr. (i)Funds are not sufficient
course (ii) coordinaror are not trained. (ii) Writer is not trained.

o Duration ol'material prcpared is not enough.

Queslion No.33:

What consider:rtions di<I you kccp in mintt while devcloping courscs of B.Ed
studcnts?

. Levcl of thc course and objective and clientele.

o Qrrcsti.rs slr,Lrlcl bc .ccorcrirg to trrc l))c*txr Icvcr oI trrc strrdcnts.

. They should bc effective teachers

. Should fLrlfill the objectives

. Sl.rould help to ir.nprove the teaching skill

o Should address the problems and issues ofeducation in pakistan

. Latest dcvclopment at global level.

. Integration ofcontent and methodology, objectives and providing

knowledge and skill required for teaching at secondary school level
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o Sltoultl c(lLrate to nittional valUcs

o Should har c cnouglr irrlbrniittiorr

o Slrould bc intcractive

o Should be practicable

. Contents of the colrrscs should bc consistent rvith school courses.

. Curriculunr may bc up to date

Queslion No.34:

In your vi.v, rvhat is the significant diffcrencc betrvccn the teachers being
tr:rincd through dist:rncc ctlucation :rntl convcntional erlucation?

o B.Ed progranlllc ol'AlOtl is chcapcr than lirrntal.

. Dislancc ctlLrcation s1'srcrrr ploviclcs bcttcr tcachcr training tlran cortveptional

cducation.

. The AIOU pass outs have.job opportunitics.

' Timc duratio, lor thc courses is shorL and study contcr)ts are casily available.

. The trainec at lorrnal instilution can get regular guidance.

. The formal cducation studcnts have an edge ofstrong practical skills

' AIoU tcacller trainee are provided rvith selfexplanatory rnaterial, intensive

training through vvolkshops and teaching practicc contponenl

o Personality lactors need to be compa,ed, sell'respect, self actualization and

selfelficicncy.

. They havc bcttcr practical skills, as they can practicc tcaching throughout

during their own srudies rn the formal institutions.

. Teachers being traincd through distance education lacc ntany problems and

can't devote enough linre to study.

. Teacher being trained lhrough have variety oflearning experiences than

clearly what is expected ro them. Where they arc and why they are studying.

Qucstion No,35 Any othcr opinion you lvant to givc:
o More usc ol' cducatio.al technology rvill lacilitatc the training of teacher

tlrrotrglr rlistrrrrcc c.luelt iorr.
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ivlo,it.rirg ol' trtors /tutorials and ,ronitoring ol assignment is strongly

needcd.

University is now working at large for media support (TV or radio) but still
learning is not rnuch focused.

Strict criteria lor admission.

Strict crireria lor inducrion. 
i

A fellow up srudy is essenrial for B.ED teachcrs.

. B.Ep curriculum of AIOU may be research based; luture oriented and has

logical sequence.

. Tbaching practicc should be strengthencd.
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