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Abstract

In the present world of globalization most of the individuals have experienced the
problem of cultural adaptation as a member of a socicty. Globalization is a trend which
has benefits for all so all aspects of life are being affected by it. The purpose of this study
was 10 review, and analyze the sitation in a speeific but relatively dynamic and
multicultural environment. The theory behind was Bourdicu’s theory of cultural capital in
which he claims that to adjust in any cuiture and to make the non-native atmospherc
favorable for onc’s own self is a big quality and he named it as capital. Bourdieu's claims
that the educational testimonial held by those in dominant positions legitimate social
incqualitics. Keeping in view these arguments the study cxamined the foreign students,
adaptation with the local culture and their academic achievement. The forcign studcents
have to adapt the culture of this university (IIUI} which is a blend of Muslim culture and
a mix Pak‘istani culture. So the cultural adaption of forcign students in this university is
quite intcresting and to some extent it may affect the academic achicvement of the
student. The objectives of the study were to: explore the p‘aec of cultural adaptation of
foreign students at JIUI Pakistan, cxamine the assimilation and alienation of forcign
students at the university, study the role of gender and social class background in the
educational achievement of foreign students, know the role of institutional and peer
culture in the cultural adaptation and academic achievement of foreign students. It was a
Mix method study with embedded design. in which major Qualitative part was embedded
with minor quantjtative part of research. All 240 females and 286 male foreign students
registered in BS program (F15-F16) from International [slamic University of [slamabad

(LIUI) constituted the population for the study. According to population the sample was



we

divided into two strata i.e. Male students and Female students then 10% population from
cach stratum was taken as sample (Bryman, 2004). For data collection Self-developed
interview guide was used. The data were collected through personal visits of the
researcher to the respondents and structured interview were conducted with prior
permission of the concerned department and the students. Thematic qualitative analysis
was conducted on collected data for qualitative research and ANOVA was used to carry
out the quantitative data. On the basis of qualitative data three groups of students were
formed that werc: highly adapted, moderatcly adapted and less adapted. Mean scorcs of
students’ academic scores (CGPAs) were calculated and it was found that mean scores of
less adapted students were low as compare to moderately and highly adapted students.
For cxploring the effect of Culural adaptation on students’ academic achicvement,
ANOVA was used and on the basis of findings it was proclaimed that cultural adaption
has great effect on students’ academic achievement. On the basis of findings it was
conc!uded-that, cultural adaptation and academic achievements of foreign students are
interrelated and the university is usually the first place where resources can be provided.
It was recommended that, the university needs to focus on the challenges faced by
international students and provide more adequate support for them. Arrangements may be
made by universities administrators to involve the parents of foreign students in teaching
learning process via creating online portals as it may prove very beneficial in maximizing

their academic achievement.

Keywords: Globalization, Cultural Adaption, Foreign students, Academic achievement,

Mixed Method
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CHAPTER 1

INTRODUCTION

The 21" century is characterized by the rise in globalization, a process that
develops the concept of the necessity of a common and shared the territorial basis for
social, economic and political activities, processcs and relations {Cranc & Matten, 2016).
Globalization is a trend that has benefits for all so all aspects of life arc being affected by
it. One major aspect that faces drastic changes due to globalization is education, and
particularly, higher cducation. To be an effective partner in the global world. a country
has to have a strong, quality cducational system and be open to offering it to anyone in
the world. Pakistan is an active participant in the globalized education market. During the
last decade, higher education in Pakistan has gone through a massive transformation and
its institutions which are cooperating with leading cducational centers throughout the
world. Foreign students are intellectual ambassadors' to the host country. They often
inhabit, a unified culture, a technologically oriented education and affiliated skills of

communication.

Studying in an institution of higher education in this scenario can be stresstul,
particularly for international students, who leave their home to study in another country.
Unlike native students, forcign students need to develop bicultural competence, as they
maintain their own values while adjusting to the practical, interpersonal, and cmotional
challenges encountered in the host country (Poyrazli & Grahame, 2007). Most students
are voung adults who are in the process of developing personal characteristics and
identity in order to function with greater psychological and financial independence

(Furnham, 2004). Bourdieu claimed that the educational testimonial held by those in

1



dominant positions legitimate social inequalities. It means that the education system has a
kcy role in maintaining the "status quo”. This was a term, used by Pierre Bourdicu which
means “to bc most suitable for the most related need” and can be inhibited in three
states: 1) Embodied: Inherited and acquired ways of thinking about onc's self or habitués
2) Objectified: Things (objects) which are owned, such as a BMW, a home, a painting,
cte. and 3) Institutionalized: Recognition on an institutional level, such as caming a
college degree or prestigious award (Bourdieu. 1986). However, in terms of the 21

century, the system has to move beyond the status quo.

Social Adaptation is the adjustment of individual and group behavior to the
conventional, and within the existing system of norms and valucs in an alien socicty.
class or social group. Social adaptation becomes increasingly significant when social
change atfects important aspects of life over comparatively short periods. Such changes
include migration, changes in age. rapid industrial development, and major shift of the
population from the country to the city. There are times when environment of home may
not matched with the environment within cducational institutions. This contrast with the
educational environment is one of the impediments students face during their quest for
academic achievement {Bourdieu, 1986). This ability known as “cultural capital” and can
be seen as an asset a person uses for social mobility and adjustment other than economic
resources. Examples can include education, intellect, and style of speech. dress, or
physical appearancc. This theory was proposed by Picrre Bourdieu, a French sociologist’
born in 1930 in the town of Denguin. He provided the term, “Cultural capital” for cultural
adaptation. According to Bourdicu, someonc has to move from home to other places for

better education or income or for both to learn the social rules, norms, customs, and



language of a new cultre. This adjustment is called. "Cultural adaptation”. But as a
person cannot drop down or shut down his/her, own thoughts, beliefs, feelings, and
behaviors he/she becomes a multicultural person, if assimilation occurs of both cultures.
Foreign students at International universities have always been a source of academic and
cconomic contributions towards their host and referring institutions, for which foreign
learners have gained considerable importance in higher education (Knight, 2015)
globalization of higher cducation is getting more and more attention duc to various needs
of the international communities. Although the number of universities across the globe is
increasing day by day but still the number of students in international universities is also
increasing tremendously which enhances the importance of internationalization of
education (Altbach. 2004; Mesidor & Sly, 2016). In Pakistan. Higher educaiton
commniission (HEC) meotivates Pakistani nationals, living abroad, or foreigner students to
take admission in higher education institutes of Pakistan. The institution needs a lot of
cftorts to retain' this international applicant (Zakaria, Janjua, & Fida, 2016). Especially in
the field of education, students who come from other countries. institutions help them to
adjust in host country quickly and plan to reduce thetr social. behavioral and academic
issues (Harvey & Newton, 2004). From the late 1990s, improved quality of HEI attracts
the international students (Shahijan, Rezaei, & Amin, 2016), so the trend and interest of
international students toward Pakistan have increased. The main agenda of HEI is to
improve the education quality and provide a friendly social environment to international
students, so that they can easily adjust in that particular scenario (Shahijan et al., 2016).
Students need to follow the norms and taboos according to that culture and meet all the

expectations of that society. It is very crucial for them to get adjusted in that particular



culture and maintain their performance in cross-cultural transition. While the theory of
cultural capital stresses that the student who is capable of easy cultural adaptation in the
foreign land will show better academic achievement at the said higher education

institution.

International Islamic University Islamabad is playing a remarkable role in
upbringing the cultural exchange and facilitating the foreign students. During past few
decadcs, the number of forcign students visiting [1UI has incrcased dramatically e.g.
Asia, China and Middle East. The purpose of this study was to rcview, organize and
analyze the cultural adaptation in a specific, relatively dynamic multicultural

cnvironment for educational credentials.

1.1 Rationale of the Study

In latc 90s the Asian students mostly travel to Europe or America for higher
studics, the reasons behind were the facilities and the quality of cducation there. The
Asian countries were under the stress of economical progresses so the focus on quality
education and mainly the internationalization of education was quite low. Eastern Asian
countries like Japan Korea and Malaysia took the incentive first and got success in
maintaining the international standards at higher education level. But still the tlow of
students was not that good as compared to western countries. Major change m the trend
was induced by 9/11 after which most of the Asian countries and lots of Muslim
countries found it difficult to travel to West or America for the sake of higher education.
The responsibility was well taken by many Asian countrics and they not only developed
the standards of education at higher level but created a good opportunity for

internationalization of ecducation at an affordable prices. International Islamic



Universities are playing their part too in this scenario. In Pakistan, International Islamic
University Islamabad is cne of these and also playing a dynamic role in welcoming

forcign students (Nasir, 2010).

Keeping in mind this theory (theory of cultural capital), and increasing trend of
globalization of education, this study was conducted with the aim of understanding the
cultural adaptation of foreign students for acadentic achievements. Independent variable
mcluded the level of degree program or course and dependent variables were academic
performance and social adaptation at the higher education level. The study examined
foreign students, their adaptation with the local culture and institutional environmental
relationship with their academic achievement. The study exclusively focused on foreign
students studying at International Islamic Unmiversity Islamabad (ITUI) Pakistan. Although
there are several public and private universitics that cater to foreign students all over
Pakistan, 1IUI is unique in this regard. It is part of a chain of Intemational Islamic
universities all over the Muslim world (Morocco, KSA, Malaysia, Uganda, etc.) [1UI is
still different as it offers some spacc for non-Muslim students as well. These students
have to adapt to the culture of this university, which is a blend of Muslim culture and a
mix of Pakistani culture. So the cultural adaption of foreign students in this university is
quite interesting, assessing high morality and security. As the foreign scholars’ boom into
academic sessions and they adopt a new culture, pecr group, institutional demands, and
institutional environment. Their academic is tangibly affected. This can be said that

"sooner the cultural adaptation higher the academic achievement or performance”.



1.2 Statement of the Problem

[UI is playing a remarkable role in upbringing the cultural exchange and
facilitating the foreign students. During past few decadcs, the number of foreign students
visiting IIUI has increased dramatically. Especially students from Asia, China and
Middle East prefer to continue their higher education from 11U Pakistan. Due to cultural
and religious similarity, a lot of students from different Eastern countries including
Indonesia, Malaysia, Thailand, and China have moved to Pakistan for continual of their
studies. The issue of foreign students’ cultural adaptation and their educational attainment
is one of the key areas of research for educationists and sociologist. The investigation
explored the forcign students, cultural adaptation for the academic achicvements at higher
education level in Pakistan. The study showed how well activitics, interests, attitudes,
knowledge, preferences and diverse cultural personalities designed them to be addressed,
as a successtul syudent in the institute. The diversified cultural pressure on students helps
to create these connections between different factors including ideas. belicfs, interest,
home ecnvironment, access to institute and preferences about l'mowlcdgc under one
shelter.

This study highlighted the factors that affect the cultural adaptation of foreign
students at [TUI as well as how apart from different cultural backgrounds they socialize
with one another, and patiently accommodated their own beliefs, values, preferences and
accept the norms of the institute. In this context, it is impcrative to evaluate and measure
the cultural adaptation of foreign students within the higher education sector of Pakistan.
This is important since the world has moved towards globalization combined with

glocalization during the last two decades in critical sectors of socio-economic, cultural



and cducational domains. The international cducational institutions of higher learning
need to respond to their clients (students and parents) i this endeavor. Therefore,
research in this context is important for planning and managing global educational

programs at the higher level of Pakistan.

1.3 Objectives of the Study

The study is an cffort to understand the foreign students, cultural adaptation to the
local culture in respect to his/her academic achievement at the university level.

Objectives of the study were to:

1.  Explore the pacc of cultural adaptation of foreign students at HUI Pakistan.

2. Examine the assimilation and alienation of foreign students at the university
level.

3. Study the role of gender and social class in the educational achievement of
foreign students.

4,  Identify the role of institutional and peer culture in cultural-adaptation

5. Explore the effect of cultural adaptation on the academic achievement of foreign
students.

1.4  Research Questions
The following research questions were developed while keeping in view the objectives of

the study.

I. To what extent does cultural capital help foreign students in social adjustment?
2. What could be possible measures to help foreign students when encountering

challenges at the higher education level in Pakistan?



3. How do individual differences and cultural variations hinder students’ academic
achievements?
4. How does cultural adaptation prove to be advantageous for students in the

successfully completing educational credentials within stipulated terms?

1.5 Research Hypotheses
The main theme of the study based on the cultural adjustment and academic
achievement of the forcign students at UL So. one null hypothesis formulated for

objective five.

Ho;. There is no significant effect of cultural adaption on forcign students’ academic

achievement.

1.6 Significance of the Study

This study is significant by many accounts. First foreigner students have to adapt
to a new socio—cu’ltural environment so can be beneficial for them. Culture is not innate; it
is acquired or adapted. The ability to assimilate, however inborn rﬁay be. The degree of
cultural adaptation forms the potential spectrum for the new learner in a new socio-
environment. This formed the first aspect of this research: the study explored the pace of
adaptation. The second but primary dimension of the study related to education,
knowledge, and generation achievement in academic performance, embedded in student’s
values, beliefs, perceptions, ideas, and preferences about higher education. This, in tumn,
would result in an advan.tageous journey towards the successful achievement of academic
objectives and realistic educational goals, findings of the study may shorten their voyage

and save their time of adjustment in this university. Third, this research can facilitate



teachers and administrators in comprehending the cultural differences of students coming

from diversified cultural backgrounds and can attract more foreign students in the future.

Fourth, the study provides empirical data about students’ learning goals. Their struggles,
experiences and performable aspirations that yicld tangible results are the focus. In this
endeavor, the study suggests how higher education institutions (IIUl) need to create
increased institutional cultural capital to welcome more foreign students in their future
through authentic performance. Finally, the findings of the study contributed to building
up the theory of cultural adaptation and the value the foundation of higher education, the

corc of globalization.

1.7 Delimitations of the Study

This study was, delimited to foreign students studying in BS programs of different
departments of IIUI. The reason for this was the time taken by the student to complete the
degree program. " Students spend eight semesters in degree completion and it is an
appropriate time to culturally adjust and show the outcome of that adjustment. The study
was further, delimited to students from academic session 2017-18 of the BS (5-7)
semester because the students in the 1™ semester are too confused to respond and they
need some time to adjust in the new environment, and the students in 8" semester were
working on the research work and were not available for the study. Therefore, after deep
consideration, foreign students (irrespective of nationality and native language) from BS

5™ to 7" were. considered the best participants/subjects for the study.
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1.8 Operational Definitions of the Key Terms

Following are the definitions of terms used in this study:

1.8.1 Culture

Culture is a set of the attitudes and behaviors of a particular group that
serve as the basic function of societies. It includes language, education, social
interest, lifestyle aesthetical tasic, sports, etc. In this study, the word culture is
used in two different ways. It is the culture of the foreign student and the culture
of the Host country along with the institutional culture where the foreign students

live for academic qualification.

1.8.2 Cultural Adaptation

It is the adjustment of individual and group behavier to conform to the
prevailing system of norms and values in a given society, class, or social group.
Socio-cultural adaptation becomes increasingly significant when social change

affects important aspects of life over comparatively short time.
1.8.3 Foreign Students

[nternational students are “Individuals studying in any other country out of
their native town on a non-immigrant, temporary visa that allows for academic
study at the post-secondary level”. Sometimes the students are residing in that
country of interest for higher studies, due to their parent's job, this does not affect

their status of being forcigner students.

10



1.8.4 Higher Education

Higher education is the education up to the level of secondary education,
colleges or universities. The Higher Education Commission (HEC) is an
independent, autonomous, and statutory institution of primary funding.
overseeing, regulating, and accrediting the higher education institutions in

Pakistan.
1.8.5 Academic Achievement of Student

Academic Achievement or Academic performance is the extent to which a
student has achieved his/her long-term educational goals. This 1s depicted through
a Cumulative GPA and completion of educational benchmarks such as school

certificate, diplomas and degrees representing academic achievements.

1.9 Research Methodology

A brief description of the methodology is described as below.

1.9.1 Research Design

A Mixed Methods approach (MMA} was used to conduct the rescarch, as
it can provide detailed and comprchensive data in order to achieve the research
objectives. This design can provide detailed and comprehensive data in order to
achieve the research objectives. Among other forms of (MMA) Approaches, the
sequential explanatory stratcgy was selected. In this study. the researcher thus
used, "Embedded or Nested Mixed Methods design" in which the small amount of
quantitative data were embedded within a larger qualitative data. Here the

interviews from the respondents, embedded with the documentary proof of the

11
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respondents by using CGPA (Cumulative Grade Point Average) as quantitative

data.

1.9.2 Population for the Study

All 240 females and 286 male foreign students registered in academic
session 2017-18 of BS program (F15-F16) from the International Islamic

University of Islamabad (HUI) constituted the population for the study.

1.9.3 Sample and Sampling Techniques

According to population, the sample was divided into two strata 1.e. Male
students and Female students than 10% population from each stratum was taken

as sample (Bryman, 2004).
1.9.4 Research Instrument

Rescarcher developed interview guide was used for the qualitative part of

the research and document study was conducted to collect the quantitative data.
1.9.5 Data Collection

The data were collected through personal visits of the researcher to the
respondents and a semi-structured interview was conducted with the prior
permission of the concerned department and the students, For quantitative data,
the departmental coordinators provided the result sheets containing the detailed

marks and GPA.
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1.9.6 Data Analysis

Thematic qualitative analysis on collected data for anatysis of qualitative
data was applied, while one way ANOVA was applied for quantitative data

analysis,
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CHAPTER 2

LITERATURE REVIEW

This chapter presents a comparison of the literature on the issuc in hand. The
review of literature was divided into three sections for understanding. The first section of
the chapter emphasizes the theoretical review of the topic. This section describes the
literal and practical meaning of culture and its rclationship with an individual’s
education. Culture is not a trait or feature of a country or a human society to be defined
separately. Culture 1s a blend of national heritage, history, geography, and people’s living
norms. The first section of the review discusses the aspects and components of culture
and how culture forms a human society. It also builds up a rclationship between culture
and education and how cultural adaptation impacts the student’s education. The first part
of this chapter describes about “globalization™ and 1ts effects on culture. It makes a
relationship between globalization and cultural changes made but Globalization along

with the needs and challenges of education at a global level.

The second scction of this review discussed the empirical review of the literaturc.
This part highlighted the important aspects that take part in the process of cultural
adaptation and the aspects that impact the student’s performance. Various aspects take
part in the cultural adaptation of students at a higher level of education. Cultural
adaptation is a lengthy process that passes through different steps and stages. It is,
however, an integral part of creating a solid foundation of foreign students in a different
culture. The second section of this chapter of the literature highlighted all these factors

and stages of cultural adaptation. and how it affects the student’s academic performance.
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A relationship between the local culture, the foreign culture, and the cultural adaptation
ability was meant to be crcated. This relationship later described the principles on which
cultural adaptation depends and how it maneuvers the student’s performance cssentially

at the higher education level.

In the third section of this chapter, the theoretical framework of the problem under
study was provided. In this section. the key indicators and cvaluators were used to discuss
and describe how cultural adaptation has shaped the life of foreign students at Islamic
International Umiversity Islamabad. A rescarch tool in the form of the semi-structured
interview guide was prepared based on the same indicators and the sample population
under evaluation, interviewed based on the theoretical tframework. Finally, a hypothesis

was made on the findings obtained by the CGPA and interviews.

Education is an important component of culture. Human behavior and pattern of
thinking and solvirfg problems depends on his education. The medium and way of
education determines the lifestyle and bchavior of human. Human interaction with
different societies, different cultures, and different other human beings is determined by
their interrelationship and education (Li & Campbell, 2008). Globalization has deep
impact on thc way of learning and has introduced new and modern approaches of
education with common goals for students at the higher education level. This uniformity
of the educational system has raised some new questions about the cultural identity of
students and how well can they cope with the situation? Students who are not prepared
for experiencing the cross-cultural lifestyle, who arc unable to adapt to a new culture and
new technology, who cannot synthesize and gather knowledge from multiple disciplines

and languages, often face diminmishing situations and cannot do well in their educational
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career. Globalization has brought the world together. It has made the work more
competitive. It has raised certain new challenges for people living in this world. Students
arc most affected by the new challenges that arc introduced by globalization. In the
modern world, students who are unable to appreciate and cope with other cultures will be
left behind and left alone. To ensure that maximum achievement is made possible as a
result of the modern knowledge and advanced methods. cultural diversity should be

accepted, appreciated, and adapted in the global society.

Globalization has not only affected and changed the course of business and
industrialization, it has also changed the coursc of other industries like education, medical
facilities, food, and supply and chain demand. People from all across the world are
visiting different countrics for different purposes. Millions of students are traveling the
world to study (Zhao, 2011). Students arc getting tamiliar with foreign culturcs and
getting themselves adjusted to an unfamiliar lifestyle. Globalization has introduced a
concept of singularity. According to the new world theory, globalization is introducing a
singularity in the world. This singularity is often referred to as the global village. The
concept of the global village is that human beings across the globe share some
challenges, environmental, and societal problems (Essays, 2013). Despite their origin,
people share common goals and common challenges. Globalization has brought people
together. The concept of boundaries and international laws are changing. Globalization
has brought peoplec together and is decreasing the importance of international boundaries.
Under the impact of these global changes, the concept of culture in the modern-day world

is also changing. The cultural practices and reforms are shifting from local to
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international levels. Unity in world affairs is changing the culture of the entire world

(Amett, 2002).

Globalization means the increase in the local diversity commonly influenced by
human contact across different cultural boundaries as well as the speedy interchange of
the concerned information and commodities (Braslavsky, 2003). The interchange of ideas
and information as prompted by the internet is thc most important feature of
globalization, The concept involves a clash between cultures and materialistic uses of
nations, societies, and people across the globe. This exchange of information has caused
an enormous influence on people’s behavior and has changed their way of thinking
(Vesajoki, 2002). Globalization has advanced as the major issue of the current generation
and 1s the central point of the information and advancement in scicnce. Globalization will
define how we inherit the information to our children and how the next generations will
utilize the information that is made available because of globalization. This raiscs an
important question about how the students of today's’ cross cducational system will
become a better citizen in the borderless global society. Globalization is shaping the
future of our generations, which has made a huge impact on the culture of civilization

(Marcelo Suarez-Orozco, 2004).
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2.1 Conceptual Framework of Study
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Apart from this, foreign students arc also beneficial for the host country in terms
ot financial gains. Domestic students show more interest and enthusiasm in their
academic courses when there is certain intcrnational and foreign student enrolled in the
courses (Celleja, 2000). These domestic students get an opportunity to learn, adapt and
cxplore new cultures, languages and share their social norms and traditions. Hence,
international students bring with them a challenging environment with increascd

competition.

Studying away from home in a completely different environment and a foreign
culture 1s a difficult task. The significant language barrier is onc of the most important
factors that affcct the academic as well as the social life of the students attaining higher
cducation in the forcign nation. Numerous rescarchers’ have shown the correlation
between the performance of the students and their ability to learn and adopt a foreign
language. The lack of understanding and difficulty in adopting the host language results
in a loss of confidence in the students and hence hinders their academic performance.
Language barriers also affect the social life of the students apart from their academic
performance. They have to learn and adopt the social language as well in order to cope
well with the host culture. Even students that acquire a sufficient level of proficiency in
the foreign language at the academic level, they cannot achieve the efficiency in the

social language (Chen, 2009). This results in social anxiety among students, depression,

and other mental and physical wellbeing issucs.

Apart fron the language issue. another problem that international students have to
face in any foreign country is the cultural difference. Cultural difference is onc of the

major reasons for the low turnout rate of foreign students. Students that find it easier to
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adapt to the foreign culture or have a higher tendency to survive in a bi or multicultural
cultural lifestyle are more likely to succeed at higher cducation level. Facing a new
culture, maintaining your routine and adopting a complctely different lifestyle is not casy
for most of the foreign students. Adapting to the host culture. norms and traditions can be
challenging (Koshclevaa, 2015). Higher education in a foreign culture with a lack of
cultural competence and acceptance is not fruitful. Students have to evolve themselves
according to the culture to perform better in their academic as well as social lifc. There
arc different aspects and definitions of cultural adaptation. One of the basic things that
restrain the student’s success is the different teaching styles. The lack of understanding of
the teaching style and familiarity with different techniques of learning provides the

gravitational pull towards the poor academic and social performance of the students.

All of the cultural challenges that students or immigrants have to face in forcign
countrics are described as ““Culture Shock™ Culture shock is the phenomenon of
disorientation that the individual feels when he is in contact with an unfamiliar culture
(Jenks, 2003). Most often, culture shock may be considered as a kind of a stimulus,
which is required for acquiring certain culture-specific skills required to build social
intcraction in an unfamiliar cuiture. This includes a lot of factors like the language of the
host culture, quality of life, cultural identity, friendships, social norms, and primary
cultural values, permanent scttlement in the host country versus sojourning. ctc. The
culture shock refers to the challenges and problems that the individual has to face in
contact with a new culture. It is the measure of unfamiliarity and issues that can lead

affects the physical and mental health of the subject.
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Hundreds of thousands of pcople travel to different parts of the world in order to
get an cducation, job, busincss, or just for the sake of traveling and tourism. Cultures
meet whenever an individual or groups of people cross boundaries. This collapse of two
cultures brings new values and raises new challenges for the entities involved in the
process of cultural shift. The ability to create friendly relationships with the host culture
and be able to share your common goals and everyday lifc stories often referred to as
cultural adaptation. Cultural adaptation is a process opposite to culture shock. It is a
process of leaming, growing and sharing common thoughts and cultures. Cultural
adaptation is a continuous process of the unfolding of human interactions to achieve a
state of equilibrium in the otherwise adversarial environment. Whenever two or more
cultures collide, multiple forces work in unison to produce the result. which often comes
in the shape of cultural adaptation. These forces vary from the environmental behavior to
regional cultural traits and the ethnic predisposition of the individual. Each element of
these forces provides \f"aluable results, This collision of environmental forces with human

practices and traditions maintains the balance of human socicty (Spencer-Oatcy, 2012).

Usually, the traits differ and onc trait can overcome the other. Where
environmental aspects affect the adaptation ability of the individual. his personal traits
and backgrounds, also affect his ability to adapt to the foreign culture. One of the most
tmportant factors that provide results in cultural adaptation is the ability of the individuals
to adopt foreign culture. How good arc they in coping with foreign situations? How
quickly can they learn to adopt the new culture and lifestyle? All these questions are
important to predict the outcome of a certain situation. With social communication, the

students and other individuals can learn the host culture quickly. Social communication
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enables individuals to learn and shape their practices in accordance with the host culturc.
Active participation and involvement in mass communication and the development of
personal skills are required to adapt successfully. Learning is a continuous process; only
through continuous leaming and development of interpersonal, social and communication

skills can someone really adopt any foreign culture (Lerdal, 2012).

2.3 Cultural Adaptation Ability

Cultural adaptation ability, also known as cultural capital, is the capital often
considered as an individual’s attempt for gathering of knowledge via education or from
his/her personal life experiences (AnnickPricur, 2011). While considering cultural
adaptation, the ability to learn and adjust in a foreign culture may be known as cultural
capttal or ability. The cultural adaptation ability also includes the overwhelming culture
of the host country. This atiractive culture helps to boost up the ability of the individual
to be adapted early and- thus regarded as the cultural capital. It acts on two levels. Which

are:
(1) The level of Individual.

(2) The Ievel of design that develops and advocates the basis of the cultural

adaptation ability.

The first level of cultural adaptability, i.c. the level of the individual depends on
the individual’s personal understanding. It defines how quickly individuals can learn to
adopt a foreign culture and the basis on which the cultural adaptation of the students
studying abroad can affect their academic achievement. The second Ievel of the cultural

capital, the level of design validates and defines the host country’s ability to cope with
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the foreign students and provide a satisfactory environment to the foreign students to
lecarn and grow. Although Bourdicu’s concept of cross-cultural adaptation and cultural
capital is the central focal point of the investigation, the concept has changed a lot in the
present-day world (Erel. 2010}. Bourdieu used the term of cultural capital to increase the
meaning of the ability of individuals to use in the future. He described capital as the
ability of individuals to use the outcomes of the culture in their own futurc. Cultural

capital is a form of asset.

The earliest concept of social capital was the attainment of success in education
by the students. According to the concept, the children of well-educated parents had
advantages over children whose parents were not well educated. Children having well-
cducated and literate parents are more likely to adopt foreign cultures. The students adopt
the habit from their parents and get involved in social activities more frequently than
others get and hence get better academic and social achicvements (Bridget Williams,
2002). These habits and skills of adopting foreign culture and being scttle in an
unfamiliar environment arc considered as cultural or social capital. Unlike the other two
types of capital; (i.c. financial and economic capital), social capital is a broader term and

is the foundation stone of the cultural adaptation ability of the individuals.

2.4 The Cultural Adaptation Theory

The “cultural adaptation™ theory. contends that keeping in mind the challenges
that the host cnvironment provides, adaptation is a gradual process. Whenever an
tndividual or a group of pcoplé travel to another far more distant culture than theirs, they
should adopt the foreign culture to completely adjust (Niia, 2015). The adaptation
becomes necessary as the interactions with the host country increase. A focal point in this
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gradual procedure is the advancement of perceptual development and an extended
comprehension of human conditions. In spite of the numecrous significant changes in the
new life, students arc ordeal to advance into the areas that cross the social norms. It is
important to mention here that the students cannot completely lose their identity while
undergoing the process of cultural adaptation, however, the personality traits and nature
of the students thus modified and contain a blend of their old and new personalities. The
adoption of bi-cultural behaviors can provide more transparency in the student’s

personalitics in some cascs (Beaton, 2000; Berry, 1997).

There are four stages of cultural adaptation. These stages vary in different
sociological models, but serve as the eclementary stages, for understanding  and
implementing the concept of cultural adaptation. They are (1) The Initial Euphoria and
Excitement that the individual fecls on his first experience of a new culture, (2) Irritation
Hostility that occurs as a result of cultural shock, (3) the process of “Gradual Adjustment
and making a perspective about the living in the new culture, and (4) the Adaptation of
the foreign culture and bi-culturalism (Oberg. 1954). Thesc four stages of cultural
adaptation, were first presented by Kalvero Oberg in 1954. Oberg cxplained a U-curve
model 1o develop his theory of cultural adaptation based on these four stages. The model
proposed by Kalvero Oberg can measure the level of cultural adaptation in any
individual. Letter “U” used to describe the emotional cbbs and flow the students have to

go through in the process of adaptation.
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Figure 2. Cultural Adaptation (Oberg, 1960)

Initially. the U curve developed for the immigrants and sojoumners. It was in the
carly 1980s that thc same model became the standardized adaptation model for
understanding international students and their cultural adaptation. Another important
thing to discuss here is that cultural adaptation has a different mcaning for different kinds
of travelers. The adaptation is of two kinds (Berry, 2006) i.c. (1) short-term adaptation
and (2) long-term adaptation. The former is associated with the persons and sojourncrs
who travel a foreign cui:rure for a temporary period ranging from I month to usually |1
months. The latter is associated with travelers who settle in the other culture for a long
period or often even permanently. The levels and ability of cultural adaptation are

difterent for the two types of people.

2.5 Factors Responsible for Cultural Adaption

Since the last three decades, a lot of focus is on the academic performance of
forcign students in higher education. Scveral research studics are published on the topic.
The academic performance of international students in any foreign culture depends on
various performance indicators. Cultural adaptation ability if one of the main factors that

affects the results of foreign students.
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Figure 3: Factors Responsible for Cultural Adaption (Ota, 2013)

The ability to adapt to foreign culture depends on a number of different factors.
There are various indicators to evaluate and measure the cultural adaptation of students.
To support this thcory. a conceptual and theoretical framework is designed with selected
indicators. This framework provides evidence of the dependence of cultural adaptation
ability on several personal as well as social traits. While the indicators selected to design
a conceptual framework (fig: 1.1) arc the personal characteristics/ traits of students, and
their personal ability to adopt thc host culture. the indicators sclected to design the
theoretical framework (fig: 2.5) are the onc that makes an impact on the student’s
personality because of various cxternal cffects. Ninc personal development traits
immensely affect the cultural adaptation ability of the students studying in the higher
cducation sector. These indicators serve as roots of the academic performance and social

life of the students studying abroad. All of these indicators are the student’s personal

27



traits and make a huge impact on the student’s personality. Attitude, activities.
perceptions, ideas, adjusting capability, interests/ hobbics. preferences, values and
belicves (religious) arc the main factors responsible for cultural adaptation. (Fig: 1.1)
Attitude is the bascline personal traits students have to focus on. Most students think that
they will get a similar kind of atmosphere and welcoming environment in a foreign
country as they get in the home. However, it's not the case in most countries. For
students studying away from home, attitude matters a tot (Anderman. 2013). Students
with a positive attitude towards the change in surroundings are morc likely to succeed
and adapt to the host culture casily. Adapting a new culture becomes relatively casily if
the students have a positive attitude towards the change. Onc of the reasons for the low
academic performance of foreign students is the lack of positivity in their attitude

towards cultural change.

Activities in which the students are involved highly reflect their ability and will to
adopt the foreign culture. Getting involved in different co-curricular and informal
activitics can prove fruitful for the students. Most students who are involved in different
recreational activities are more socially involved in their academics and hence produce
better results than students who are reserved and don’t participate in activities. Healthy
activities are important for the human mind and body. Not only they keep body and mind
in balance, but they also bring people from different cultures together. Informal gathering
and activities arc one of the most effective ways of learning and adapting the host culture
as the students have the privilege of learning the culture in a more comfortable and
informal way (Roc, 2004). Students’ Perceptions of cultural adaptation and ability to

understand the challenges arc also a very important personality trait that helps the
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students in adapting the host cuiture (Koshelevaa, 2015. Wright, 1994). Additionally.
cvery student has a different perception and different way of understanding the academic
and non-academic problems faced in the host culture. Students who have a strong
perception of the host culture and the challenges that he/ she have to face are more likely
to fit in the culture casily. Along with a positive attitude towards the challenges, a strong
perception and idea of cultural adaptation and the means of achieving the cultural goals
are also required to fit in socicty. Currently, perception is one of the biggest hurdles in

torcign student’s academic performance.

A strong mind generates strong ideas. [t is a common practice that pecople who are
morec satistfied mentally and physically have a greater ability to gencrate ideas. Ideas are a
reflection of the personality. The success at the academic level depends highly on the
cognitive thinking of the students. Idea making and acting on the ideas to produce fruitful
results is onc of the most important cognitive thinking abilities. Good idea-generating
ability lcads to a better understanding of the challenges and problems. As a result,
students can cope well with the host culture. Their personal ideas towards the change are
also cffective in determining their academic achicvement at the higher education
level. “Bourdicu™ described cultural adaptation ability as a form of capital (Bourdicu.
1986). Social capital can help students to learn and adopt new and unfamiliar cultures.
Every person has a different adjusting capability. Adjusting capability of the students
highly dctermine their social and academic performance (Anderman, 2013). Students
who can adjust to the foreign culture easily perform better in higher education than slow
adjusters. Cultural capital is one of the most important indicators to measure the level and

understanding of cultural adaptation in the students. International students can get benefit
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from interactions with domestic students. An essential amount of interaction between the
international and domestic students is proving to be healthy for the foreign students both
mentally and physically. More interaction leads to less academic problems (Colleen
Ward, 1993) and increased adjusting capability in the students. This is specifically

essential for students who find difficulty in adjusting to the host culture.

Personal interests and hobbies of students arc also a very important factor that
calculates and measures the cultural adaptation of the students. Students who are
ambitious regarding their hobbies and personal interests understand and adopt the host
culture easily as compared to the students who don’t showcase their interests at higher
education level. Pursuing their interests and hobbies gives an opportunity for foreign
students 10 compete against domestic students outside the classroom. The healthy
cxchange of culture, traditions and sharing common hobbies produces great results for
the mental and physical health of the students. Their understanding capability increascs
and they can fit into the host culture easily. Pursuing hobbies, personal interest and
participating in cxtra-curricular activities is very important for the achievement of forei gn
students. To obtain the best result, students should participate in activities outside the
class to get familiar with the traditions. norms. customs, and culture of the host country
(Andre. 1987). Students’ preferences and personal choices regarding their academic and
social life in a host country affect their ability of cultural adaptation at a significant level,
Some students prefer to learn the host culture themselves by inducting themselves in
different cultural and other festivals. Some students prefer academic learning over social

norms. The two types of personalities have different approaches and understanding of the
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host culture. The personal preferences and choices of the students serve as an important

performance indicator of cultural adaptation.

Values and social norms of the forcign students are important indicators of
understanding their ability to adapt the forcign culture. When students travel to other
cultures for getting the education, the first barrier they have to face is the change n
cultural valucs and social norms (Castro, 2006). The cultural background of the students
plays an important part in the adaptation of the host culture. Some students find it easy to
adapt to the new culture while keeping their original cultures. In the last two decades, bi-
cultural norms arc increasing. Students who are able to learn and adapt to the two cultures

at the same time are more likely to get success in academic and social life.

Culrural adaptation is highly dependent on the student’s moral and social values,
[nternational students can keep their primary cultural values by keeping a connection
with their friends back at home. The long-distance contact is essential for keeping their
national heritage while living abroad. Besides that, they also make friends with the local/
host nationals in order to learn the host culture closely. Also. most international students
also make friendships with other international students. The common ideology and
common goals of intcrnational students belonging to different cultures can help the
students to lcarn and adapt to multiple cultures at the same time. This process of
involvement of students might be the mono-cultural, bi-cultural and muiti-cultural
friendship network respectively. Parallel to cultural values is religious belief. Another
important indicator of cultural adaptation 1s the religious belief of the students. How
much are the students related to their religion and religious practices? Some students arc

liberal towards religion while others practice religion regularly. The religious believes are
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among the biggest hurdles students have to cross. These beliefs and religious orientation

of the students affect their cultural adaptation ability.

2.6 Theoretical Framework of the Study

The theorctical framework of cultural adaptation based upon the academic
achicvement and institutional cultural adaptation of the students. A set of indicators have
been explained in the conceptual framework of the study (Fig: 1.1) there arc numerous
indicators that determine and measure the academic and institutional cultural adaptation
of the students. These indicators involve cxternal factors that cqually affect the cultural
adaptation ability of forcign students, as explained in fig 2.5. This study was not based on
one theory. the rescarcher has taken the inspiration from Bourdicu’s theory of cultural
capital and Karl Marx” theory for cultural adaptation. The indicators were not directly
derived from any specific theory but these are the results of multiple studies reviewed and

found related to the study by the rescarcher.
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Figure 4 Theoretical Framework of Study
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The academic achievement of forcign students depends on the grade obtained by
the students. There are some qualitative indicators of measuring the forcign student's
academic achicvement; however, the grade obtained is the basic performance indicator.
Academic achievement in terms of understanding of the lessons and better performance
in the classroom activity is very important and plays a pivotal role in student’s ability to
adopt foreign culture. Students that perform better in class and participate in both
curricular and non-curricular classroom activitics are more likely to adopt the culture
quicker than those who restrain themselves from class participation. Even if the student
docs not score higher grades. if the overall class participation and performance in terms
of understanding is better. there is a much higher chance that the particular student will

find it much easier to scttle in the host culture.

Institutional cultural adaptation is also important for international students.
Students who understand, adapt and implement the institutional cultural adaptation get
more benefit from and perform better in their academic and social carecrs. The mcasure
of performance of the institutional cultural adaptation depends on different indicators.
These indicators arc Social activity (Shen. 2012), participation in co-curricular activitics
(Abdina, 2015), participation in local festivities (Tramonte, 2010), coopcration with
fellow students and participation and response in the classroom activities {Andre,
1987). How often. international students get involved in social activity is onc of the most
important key indicators of their social and institutional cultural adaptation. Getting
involved in social activities is helpful for students. It helps the students to learn the host
culture. This way, they can interact with the domestic students in a non-formai way. The

increasc in their interaction helps them to get better results in their social life. During the
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bi-cultural expericnce of lifestyle and cross-cultural contacts, many students find
themselves stranded in a big pool of culturally different people (Niia, 2015). This feeling
of getung stranded among people belonging to various cuiturcs and cthnicitics provokes
social anxicty and decrease the performance of students. Participating in different social
activities, international students can learn to avoid social anxicty; associated with
psychological stresses they get a friendly and casual atmosphere of learning and adapting
the host culture in its true colors. This process of Icarning the host culture using social
activities and through participation in different social evenis and gatherings allows the
students to avoid damaging situations. They can adopt the host culture casily and more
effectively. It not only helps the students in getting familiar with the host culture but also

helps them in achieving higher grades and performing better in academics.

Just like social activities, co-curricular activities can equally provoke the fecling
of goodwill in forcign students. Co-curricular activities not only bring people from
differcnt cultures together, but students get an equal opportunity to share their knowledge
and cxceed in their academic career as well as excel in their social life. Getting
themselves engaged in different co-curricular activities is a nice way for foreign students
to face early challenges. In addition, it gives them a vision of their carcer, that how they
can survive in a completely different and unfamiliar culture. There are two approaches
used in the process of social identification i.c. a-acculturation and social identification
{(Berry. 1997). Although both of these approaches mainly depend on the cross-cultural
psychology and interactions of students, however, forcign students can learn the two

approaches by participating in useful co-curricular activitics.
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One of thc most important key factors in calculating the institutional cultural
adaptation of foreign students is their acceptance of the local culture. Participation in
focal festivities is helpful in many different ways for most international students. Local
and cultural festivals are the easiest way to learn the host culture. Students can meet local
nationals and sharc their experiences. They learn the domestic traditions, culture and
social norms of the host country more than anyplace clse. Besides. local festivities arc
also a recreational vacation from the stressed academic life and provide pienty of options
for the students to explore the host country. This kind of participation is always fruitful
for the students who want to excel in institutional cultural adaptation and lead a better

academic as well as social life.

Combine studics, group assessments and cooperation play a vital role in the
academic performance of forcign students. International students who coopcerate with
fellow students get better resulls in their academic careers (Chen, 2009). They
additionally lead to a better social life as well. Introvert or reserved students. on the other
hand, have to face many challenges in understanding the teacher’s accent and
maintaining notes of the lectures. These students rendering to their social norms as well
which often leads to stress and poor grades. Cooperation with fellow students is, thus,
important for forcign students to understand the institutional cultural adaptation.
Students that are more active in the classroom and take participation in classroom
activities arc more successful in providing satisfactory academic results. Class
participation is important for international students. Domestic students have an edge over
the international students because of domestic cutture and good terms with the teachers.

Foreign students, on the other hand, have to try hard to adapt to the culture and keep a
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good relationship with the teachers. Participating in classroom activities is the potential
option for international students to be in the spotlight. It also helps the students to get
comfortable in the class. This potentially decreases the social anxiety of the students and
result in better academic performance and improved learning of institutional cultural

adaptation,

2.7 Cultural Capital

Bourdicu (1986) provided the carliest concept of cultural capital. According to his
explanation of cultural capital. there arc three forms of cultural capital. They are
cmbeodicd, objectified, and institutionalized. The first among the three indicators refers to
and describes the embodiced cultural adaptation, the second describes the objectified while
the third indicator describes and refers to the institutional form of cultural adaptation.
Each of these indicators is used to evaluate and analyze the cultural adaptation of foreign

students at difterent levels. The detail is as follows:

Embodied Cultural capital refers to numerous student characieristics -associated
with higher SES families that are favorable to academic achievement (Cederberg, 2015).
It represents the incorporation of the principles of social ficlds within the corporality of
individuals in predispositions and propensitics, and in physical features including body
languages, intonation, and lifestyles. It is the kind of cultural capital that is cither
acquired actively or passively through social interactions. When international students
socialize with domestic students, they inherit and acquire several cultural traits of their
counterparts. This acquiring of cult‘ural capital is embodicd cultural capital. The student
might obtained, embedded cultural capital over time. It is a gradual process and the
subject student acquires it slowly and gradually. Embodied capital affects the habitus of
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the students, and he becomes more receptive and welcoming for the host culture (De
Graaf. 2000). The embodied culture. gained from the national culture of the host country

and influences the student’s minds and personalitics.

The objectified cultural capital comprises of values and attitudes beneficial 1o
learning, tastes, and preferences for academic pursuits, and mastery of academic
competencics and skills. These characteristics give emphasis to the formal school system,
and teachers may perceive students demonstrating these characteristics as being more
capable. Objectified cultural capital, as the name suggests, subjected with the objeets,
belongings, and attitudes of the students (Triandis. 2002). It may be referred to a piece of
art. scientitic and technical instruments that students own. While possessing these
objects, values, and attitudes, the students can leam and adapt to the host culture. This
can be done by using the basis of their primary culture. Students use their previous

cultural capital to adapt to the new cultare and adopt the bi-culwral lifestylc.

Institutionalized cultural capital is formed, when embodied Cultural adaptation
capability is publicly recognized and acknowledged as a marker of social distinction with
reference to a specific institution. Institutionalized cultural capital provides a qualitative
and quantitative analysis of the embodied cultural capital. When the embodied capital is
limited to sct boundaries of the specific institution. it is known as the institutionalized
cultural capital. This is one of the most important capitals as it connects the students with
the institution and measures their ability to adopt the culture of the institution. The
cultural capital is always connected to the habitus and ficld of the individuals (Dumais,
2002). In the case of students, the cultural capital is linked with their institution, their

lifestyle in the place and their physical and emotional attachment to the place. Cultural
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capital plays an important rolc in an international student's life. To adopt the host culture.
students should possess cultural capital (Katz-Gerro, 2012). What's of importance is that
cultural capital is a conceptual term and cannot be objectified like economic and social
capital. It cannot be transmitted from one mdividual to the other. however, can be

acquired by mutual interaction with the host culture.

2.8  Cultural Adaptation, Conceptualization, Moderators, and Issues

The theory of “cultural adaptation™ refers to the process and time it takes a person
to assimilatc into a new culture. Living in a new culture can be jarring and very difficult
to process, especially if it is drastically different from the student’s prior culture. A
person that is being introduced into a new culture can feel a varicty of different
senseans, For example, one may feel frustrated because he/ she cannot communicate or
become angry because certain cultural norms do not make sensc for him or her, ete.
Studying in a foreign country is doubtlessly challenging. International students have to
tace challenging situations and encounter many problems, especially, problems related to
academice, socio-cconomic, psychological and cultural adjustments (Ward, 1993). These
problems and challenges highly affects their academic performance. The theory of
cultural adaptation is wide. It also refers to the cffort international students have to make
to get familiar with the host culture. Foreign students have to participate in diffcrent

cultural and social programs to get familiar with the culture.

Cultural adaptation capability or otherwise cultural capital can be a huge asset for
students according to Bourdicu. Cl.lltlll'al Capital is the ability to adjust oncself in a
toreign culture. The capability to adjust themselves to the stranger culture casily enables
the students to adapt to certain situations and take preliminary steps to overcome the
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problems they have to face. Whether the student can compromise with the situation well
enough is related to the students’ previous social activitics and norms but also responsive
to new potential cxperiences at the same time (DiMaggio, 1979). Parents can play a huge
part in developing the cultural ability of their children. Cultural ability depends a lot of
the way of communicating with people. Parents can transmit this ability to their children
through daily interactions. If parents bring their children to cultural classes, they can
develop a good sensc of cultural capital and cultural adaptation in their children. This is
also achievable if the parents supervisc their children’s participation on a regular basis.
These daily interactions provide invaluable W for parents to articulate and share their
cultural valucs and dispositions that have enabled them to succced in their pursuits, and

that which are valued in their socio-cultural milieu (Pomerantz, 2007).

The results from Larcau’s (1988) study illustrated that how middle-class parents
employed “concerted cultivation” — arranging for children to attend cultural enrichment
classes to develop the kid’s talents. They arrange for tcaching children how to engage
power brokers to meet their preferences in institutional settings, responding actively to
rcallocate the socictal trends, thinking of ways to let their children get ahead in life — and

thereby enabled their children to internalize the requisite habitués to succeed in life.

2.9 Propagation of Indicators of Cultural Adaptation and Mixed

Results

The various conceptual apparatus in Cultural Adaptation theory as outlined above
can then be employed to help researchers clarify their understanding of the Cultural
Adaptation process as conceptualized and measured by different indicators in empirical

studies, and interpret the mixed results to-date that characterize the extant knowledge
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base (Beilharz, 2012). The three forms of conceptual adaptation were stated previously as
cmbodied, objectified. and institutionalized. These kinds of cultural adaptation can be
described using various indicators and key cvaluators. The different Cultural adaptation
indicators comprise: (1) Home educational and cultural resources, (2) Cultural
participation, parental involvement in their children’s education, reading habits, parent-
child discussions about cultural and school issues, and child or parental educational

expectations for their children, , and (3) Parental educational attainment and preferences.

First. researchers have measured Cultural Adaptation ability using children’s
access to educational or highbrow arts resources at home. According to (McBride-Chane.
2009). Home cducational resources include reading materials (books, encyclopedias.
atlases, dictionaries, newspapers, magazines), educational toys (soft toys {or role-playing,
push or pull toys), learning technologies (computers, cducational software, Internct
connection. records and compact discs), and leamning facilities ( study desks, study areas).
Studics that measurcd home educational resources using a variety of indicators (e.g..
study desk and place, computer, educational software, Internet connection), found that
access 1o such resources at home was associated with higher student academic
achievement (Claro, 2016). Some studics used a single indicator of home educational

resources {c.g., number of books at home). These studies did not find a significant

rclationship between the two variabies.

However, using multiple indicators and objects to evaluatc and analyze the
student’s achievement in academic and socio-cultural norms clearly shows that students
with access to these objects at home perform better at the academic level. Home cultural

resources comprise access (o classical literature works, poetry books, and artworks at
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home. Researchers found that the availability of home cultural resources was related to
some domains of student achievement but not others (McBride-Chang, 2009). The home
culture also helps international students with cultural adaptation. Students with a strong
home culture find it easy to adapt and submerge the host culture as compared to students
who are culturally weak and do not possess a cultural identity of themsclves. Home

cultures help students with cultural capital in many different ways.

Cultural capital is the ability to adapt with a new culture. can bc measured by
parent and children’s attitudes and cultural practices (Roc, 2004). These practices include
student participation in extracurricular activities, and parent and children’s visits to
venues such as museums, libraries and bookstores, zoos and farms, historical sites, art
gallerics, theaters, opera, and ballet performances and musical concerts. Activities like
these mentioned arc the objects that develop a strong cultural affinity in the students’
personalitics. Students with higher levels of cultural participation may be cxpected to
have higher levels of academic achievement. Participation in cultural activities and
attitudes are the indicators for embodied cultural adaptation that develops a relationship
between the home culture and host culture for the students. Those students, who
participate in cultural activities regularly in the host culture, find it easier to fit in that
culture. For example, secondary school students who participate in extracurricular
activities have increased socio-cmotional functioning in areas as diverse as self-esteem
levels, race relations with peers, educational aspirations, perccived self-control in life,

and lower delinquency rates (Andre, 1987).

The enhanced functioning facilitates academic achievement. These determinants

constitute other aspects of Cultural Adaptation that in themsclves may be beneficial to
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academic achicvement. The intricate nexus between cultural participation and other
aspecets of Cultural adaptation is exemplified in (Kluczniok, 2015) study which found that
parcnt possession of home cultural resources, parent educational aspirations for their
children. parent reading habits, and parents reading to their children predicted their

cultural participation as measured by visits to cultural leaming places such as muscums.

However, the cvidence on the relationship between cultural participation and
student achievement is mixed. Cultural participation appears to benefit learning for
students at a younger age as opposed to students at a higher level of education. Students
at a higher level of education usually develop a strong cultural identity and often find it
ditficult to change that identitv or adapt a bi-cultural personality. Younger students, on
the other hand, are not firm regarding their cultures and can casily adapt to forcign
learning and culture. Cultural participation is more beneficial for the cthnic majority as
opposed to minority students (Roe. 2004). Students who are in minority in universities
often do not participate in cultural events because of the unfamiliarity and language
barricrs. Most international students prefer to remain alone, which in the long term, poscs

a different threat to their personality.

Parental cducation is a huge indicator of developing cultural adaptation ability in
the students. Parents who are educated and familiar with home culture can help their
children in developing cultural traits at a younger age. These parents can also help
children to develop bi-cultural personalities and adapt to foreign culture easily. [f the
parents are awarc of the importance of culture and its impact on the lifestyle. it is evident
that their kids have a better understanding of the culture, and how to get bencfits from the

home culture. Students who are aware of their home culture adopt a foreign culture with
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more ease. Parental intelligence, education. and perception help the students in learning

toreign culture,

Another important factor is the parent’s prefercnces. Some parents prefer moving
with their children while others stay at their homes. These preferences and parental
choices affect a student’s academic and social performances hugely. Students whose
parents prefer cultural learning and train their children accordingly perform better and

provide positive results.

2.10 Aspects of Cultural Adaptation

This study provides the sub-components of cultural adaptation. The conceptual
framework shows that there are many aspects of cultural adaptation that must be kept in
mind while devcloping a theory about it. A few indicators have already been developed
for understanding cultural adaptation. Conceptual and theoretical theorics were designed
based on those indicators for measuring cultural adaptation. Each of the indicators that
develops either a conceptual or theoretical framework of cultural adaptation refers to
several aspects of cultural adaptation. According to Irukaa (2014) foltowing are different

aspects of the Cultural adaptation:

Somec studies examined parent-child discussions on cultural and school topics as
an aspect of Cultural Adaptation. The topics included highbrow culture, sociopolitical
issues, children’s school programs and activities, children’s school progress and
achievements, children’s educational plans, and even parental academic encouragement
for children (Homby, 2011). The findings on the relationship between parent-child

discussions and student achicvement are mixed, with some studies reporting a positive
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such as (Tramonte, 2010), while others non-significant, or cven negative relationships

(Wright. 1994).

Parent-child discussions appeared to be more beneficial for older children, for
cxample, cighth-graders’ discussion is more beneficial as compared to younger students
of primary level. Studies have been carried out by measuring student achievement using
test scores (Roe, 2004; Tramonte, 2010). There are many evidences that are also helpful
to detect the cffects of parent-child discussions more than those using teacher-reported
grades (Lee, 2006). Parent-child discussion is an important factor that determines the
pace of cultural adaptation of the students. Many international students at a higher level
do not aflow the interference of their parents in their academic performances. One of the
rcasons is the parent’s inability to portray the importance and challenges the students
face. Students who share their problems with their parents and involve their parents in the
academic as well as social life in foreign culture perform better at both. While there are
mixed results regarding the particular aspect of cultural adaptation and the ability of
students to adopt the foreign culture successfully, most studics are in favor of the fact that
cultural adaptation is greatly influenced by the parent-chiid relationship and the quality of

time they spend together.

Children’s own educational expectations (i.e., the highest cducational level
children expect themselves to attain) and parental cducational expectations for their
children are variables frequently used to measure cmbodied Cultural Adaptation; (Lee.
2006); (Phillipson, 2009). There are many factors influcncing the development of student
cducational cxpectations. These factors include the adolescent intellectual ability and

prior academic achievement, adolescent’s academic interactions with parents and
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teachcers, parent education. parent expectations of their children, parenting quality, and
parent involvement (Rimkute. Hirvonen, Tolvanen, Aunola, & Nurmi, 2012). In
particular, the findings of different rescarchers up till now on the relationship between
parental educational expectations and student achievement are less equivocal, with most
studies reporting a positive relationship between parental expectations and student

achievement (Hammouri, 2004; Lce, 2006; Phillipson, 2009).

Parental home involvement in their children’s education is another aspect of
Cultural Adaptation (Irukaa, 2014). Parents may provide cognitive and academic
stimulation, help their children with homework. adopt achicvement-oriented or
autonomy-supportive practices, structure the home environment and provide emotional
responsively to their children. There are various ditferent practices and measures that
calculatc parental home involvement in the student’s education. Some subjective and
objective measures that calculatc how much are parents involved in their children's
cducation are: (1) how much parents feel that they are involved in the student’s
cducation? (2) What do parents do to help their children? (3) How many student’s parents
help him/ her in homework and how? And (4) what is the quality of the relationship

between the parents and the teachers?

There 15 a noticeable difference between parents of different students regarding
their home involvement. Parents who are more involved in their child’s education
provide motivation for the student. Students can share their problems and achicvement
with their parents. Such involvement gﬁvcs students a mental boost and inspires them to
do better. As a result, these students do better in their academic and social lifc. On the

other hand, parents who don’t involve in their children's education and don’t consider it
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important can cause de-motivation for the students. Such kinds of students arc more
likely to be left alone. As a result, their performance decreases leading to different kinds

of tensions and anxieties. (Hammouri, 2004).

Teachers may regard parental involvement as indicative of parental emphasis on
their children’s academic achievement. and as being compliant with their requests for
parental participation (Halsey, 1997). Some studics found a positive relationship between
parent home involvement and student achievement (lrukaa, 2014): although others also
reported non-significant (Manolitsis, 2017; Puccioni. 2015), mixed, or even a negative
relationship (Wright, 1994). The evidence suggested that studies which conceptualized
parental home involvement as the engagement of parents and support for their children in
their learning might be more likely to find beneficial effects for student achievement than
studies which conceptualized the variable as comprising many non-academic activities

(Puccioni. 2015) or as parental behaviors restricting student autonomy.

Parents may also be involved in school (Anderman. 2013). They may
communicate with schools, participate in school activitics, attend parent meetings and
parent-teacher conferences, volunteer at schools, visit children in schools, and show trust
in schools. The cvidence on the relationship between parental school involvement and
student achievement is mixed. Some studics reported a positive relationship (Lec, 2006),
while others found non-significant (Hull, 2014), negative (Niia, 2015), or mixed rcsults
(Anderman, 2013; Phillipson, 2009) for the school involvement-student achievement
rclationship. In particular, studies cohccptualizing parental school involvement as
reactionary to unsatisfactory student school performance (Niia, 2015), and measuring

parental school involvement using teacher’s report as opposed to parent data might be
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more likely to report negative associations than others, At the same time, studics
measuring student achievement using test scores as compared to teacher-assigned grades
might be more likely to report non-significant associations for parental school
involvement than others (Pinquart, 2013). It is difficult to draw a conclusion based on the
solid evidence that whether parental school involvement is beneficial at the higher
cducation level for the international students or not because of the mixed results.
Howcever, parental teacher retationship affeets the performance of the students. If the
parcnts arc more involved and directly in contact with the instructors. they can help the
instructor in leaming the cultural barriers their child is facing. In the longer run, it can be

useful for the students to involve their parents at the institutional level (Niia, 2015).

Children’s achicvement can also have benefited from parental educational
atrainment (Baker, 2013). However, there are also studies that reported contrary results.
Parental education may contribute to student achievenient in many ways, notably through
mediating processes involving other aspects of Cultural Adaptation such as cultural
participation (lrukaa, 2014). child behavioral regulation (Scktnan, 2010), parenting,
maternal language stimulation, home environment, and children’s educational asptrations
(Dubow, 2009). Educated parents can understand their child’s restrictions. They set their
preferences and focus on the weak point of the students. As a result, such a kind of
parent-child relationship can provide excellent results. On contrary to that, parents who
have never attended college or university cannot fully understand the problems and
challenges students have to face in a foreign environment. Parental cducation affects the
child’s performance in many different ways (Williams, 2002). Educated parents can

understand the problems their kid might be facing in a forcign environment, which can
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decrease the problems to a significant level. Students can casily communicate with their
parents and can share their problems. The education of parents helps the students to adapt
to the forcign culture casily. It increases the student’s cultural capital and their ability to

fit in the host culture.

2.11 TIssues Faced by Foreign Students in Cultural Adaptation

Intcrnational education is a huge experience for students who are provided with
an opportunity to explore, learn and adapt to forcign culturcs. The opportunity to learn
new cultures and experience new techniques and methodologics is always exciting for the
students. But this new experience also brings a lot of new challenges and problems for
the swdents. International students cxpericnce a significant difference between their
home culture and the foreign culture (Berry, 2006). Study reveals that presence of
international students lightens up the classroom environment. increase the competition
among students and increasce the quality of the education as a wholc. however. there arc
certam issues that these international students have to face in the host environment.
Language barriers, cultural adaptation, loneliness. gender issues, and demographic issucs

arc some basic issucs that students have to face in any foreign environment.

These challenges and issucs arc even more complex if the home culture of the
students is significantly different than the host culturc. Adjusting to a completely foreign
culture is never an easy task. Although many studies claim that students usually have a
positive approach towards the challenges, in certain cases. these demands can cause a Jot

of problems and issues for the students (Berry, 1997).

48



f

Languagc 1s onc of the most common and basic issues international students have
to tace (Alsahafi, 2017). Studying in and adjusting in a non-native language is onc of the
problems students face. Especially in a country like Pakistan. where Urdu is spoken as a
national language throughout the country including the cducational institutes, students
trom other parts of the world face a fot of issues regarding the understanding of language
and blending in the culture socially and mentally (Nasir, 2010). Proficiency and
understanding of the forcign language is an important indicator for the academic
achievement of the students. Students who arc more able to comprchend, leamn and
understand the host language are more likely to succeed. Language and medium of
instruction arc also important for the understanding of international students and are one
of the main factors of frustration for foreign students. Similarly, written assignments,
tests, and evaluations note-taking and general participation of pupils in the class are the

main tssues foreign students have to face (Alsahafi, 2017).

In Pakistan, the main medium and language uscd for instruction at higher
cducation level is English. International students who are familiar with and fluent in
English perform better both academically and socially (Phillipson. 2009; JIS Editors,
2018). On the contrary, students that belong to countries where English is not a primary
language have to face a lot of challenges and issues regarding their social-cultural
adaptation and academic performance. In her rescarch, (Bifuh-Ambe, 2009) describes
that the main 1ssues that international students face in any host culture can be summarized
in four domains. These domains are (1) the expressive language, (2) written language for
example assignments and assessments, (3), student’s ability to read text messages and (4)

the ability to understand the method and medium of teaching. Besides academic
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performance, the language barrier also affects the students’ social life. It affects the
socio-cultural participation of the students in the host culture. Many students want to
participate in different socio-cultural cvents and activities but arc held back because of
language issues and understanding. Problem such as this decreases the cfficiency and
motivation of the students, hence resulting in poor social performance and reduced
cultural acceptance. Many international students isolate themselves and do no or little
social intcraction with domestic people because of language issues. Some students arc
proficient in the academic language; however, they also avoid social interaction and
gatherings (Trice, 2007). Another difficulty intemational students have to facc is the

understanding of idioms and slang their domestic associates and teachers use.

Cultural adaptation is mcasured by the time taken for the acceptance of a foreign
culturc by an individual or o group of individuals. The ability to accept and lcarn the
foreign culture is known as cultyral adaptation ability. Cultural adaptation ability and
diffcrences in the two cultures arc the biggest constraint on a student’s achievement
(Weininger, 2003). The difference between the host culture and the primary culture of the
students plays an important role in their academic as well as social life. Knowledge and
proficiency of a forcign language arc useless without cultural adaptation. If the students
cannot fit well in the environment and cannot adapt to the host culture successfully, they
cannot perform better in their academic careers (Borland, 2002). There are different
perspectives ot cultural adaptation. One perspective of cultural adaptation is the ability to
fit in the host culture socially and physically. There is another more important aspect of
cultural adaptation. The sccond perspective of cultural adaptation is solely related to an

associatcd with the problems and difficulties that students face because of the differences
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in the teaching approach of the teachers (Chen, 2009). These differences in the
understanding and learning of the forcign teaching methodology hinder the academic
performance of the students. As a result, students gain less mark and the overall
performance decreases to a significant percentage. The lack of understanding and
familiarity with the host culture results in an academic struggle for international students.
Thus, cultural adaptation is one of the most important factors that can hinder the
academic as well as the social life of the international students and thus should be
focused. Students with greater cultural adaptation ability can fit in the host culture casily
and produce better academic and social results (Berry. 1997). This cultural adaptation is

impertant for both socio-cultural and academic life.

In order to gain their goals successfully. intemational students have to adjust to

the situation and adapt to the host culture. There arc five stages of cultural adaptation:
(1) Interaction with the new culture,
(2) Disintegration,
(3) Composition,
(4) Autonomy and freedom and
(5} Interdependence (Chen, 2009).

The above five stages of cultural adaptation are the modified versions of the
Oberg’s four stages of cultural adaptation that are: (1) initial excitement, (2) irritation, (3)
gradual adjustment, and (4) adjustment and adaptation. Self-dependence and efficiency,

social-cuitural activitics, family support, and understanding of the language arc the main
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factors that affect the cultural capital of international students. The five stages of cultural

adaptation are also known as the W-curve of cultural adaptation.
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Figure 5 W-Curve of Cultural Adaptation

Loncliness is also one of the major issues foreign students have to face.
Loneliness aftfects the performance of international students to a significant level.
Although loneliness is considered as being completely alone, however, according to
(Sawir, 2007). there 1s a difference between cultural lonceliness and general loneliness.
Cultural loneliness is living away from home. in an entirely different and unfamiliar
culture. Students who fail to adopt the new culture arc more likely to get affected by
loncliness (Strocbe, 2015). These students usually feel a high level of stress and cultural
disintegration. In circumstances when the home culture is hugely different than the host
culture, cultural stress becomes an unbearable challenge for some students. However,
students that belong to the home culture that doesn’t differ much from the host culture
teel much better in the host culture and are more likely to integrate the norms and cultural

values easily. These students don’t feel lonely and dissociated (Tramonte. 2010).
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A lot of students suffer from the issue of loneliness (Poyrazli, 2007). Students feel
personal as well as social loneliness. Getting away from the home culture and adjustment
in an entirely new culture can be tiresome for the students. The loneliness often grows to
homesickness, which is one of the major reasons for the health problems of intemnational
students. The mability to understand and comprehend the foreign language gives birth to
another kind of loneliness often known as cultural loneliness. Cultural loncliness can
affect the students despite their social support (Sawir, 2007). The creation of a stronger
academic as well as social bond between the intemational and domestic students can
provide efficient results in terms of loneliness. Loncliness affects the performance of the
students at the institutional level most. The students that suffer from any of the three
kinds of loncliness cannot make good interactions with their institutional resources and
domestic people. hence resulting in their isolation and scgregation (Stimer. 2008).
International students with cultural bondage and frankness with local students fecl much

better in their academic and social life.

There arc some gender and demographic issues that affect the social and academic
life of international students in the foreign culture. Traditionally, Pakistan is one of the
countrics where gender discrimination is quite obvious. Although there are mixed results
regarding this particular factor, however, none of the studies denies that gender affects
the academic performance of the students. It also affects the social life of students in the
host culture. According to the study of (Kwon. 2009). femalc students show a higher
level of cultural stress. Male students, on the other hand, are more adaptable and
adjustable to certain situations and conditions. Female students face difficulties in

adapting the foreign culture. However, according to Poyrazli (2007). male students face
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more difficulty in understanding and adapting the foreign language as compared to
female students. Some studics reveal that gender doesn’t impact the pertormance of

students at a higher level of education.

Pakistant society is a male-oriented society. Males have certain benefits and a
clear upper role in society as compared to females. Studies have revealed that male
students gencrally find it casier to adjust in socicty as comparcd to their female
counterparts. Because of some cultural and religious limitations, female foreign students
have to face some difficulties in adjusting to the local culture. In Pakistan, most public
scctor educational institutes have gender segregation at the elementary and secondary
levels. Males and Females students are taught separately and by the same gender. This
gender-based cducation creates a strong impact on the students’ minds. Co-cducation is
still at an experimental level and is followed mostly in either universitics or some private
clementary schools in major metropolitan cities. Western culture, on the other hand, is
different than the culture here. Students who come trom western culture find it difficult to
adjust to the local culture of Pakistan at first because of the change in the mindset of
students. This is one of the major issues that affect their performance in and out of the
class. This not only decreases the academic performance of the international students but
also makes an impact on their personality hence affecting their cultural adaptation

ability.

Demographic factors like age are also another important factor that must be
reviewed while considering cultural adaptation. Siimer, in 2008 has described in his
rescarch that younger students arc more likely to adopt foreign culture casily. Younger

students have an ability to understand and comprehend the language, culture, and norms
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more rapidly as compared to their clderly counterparts. A study from (Yan & Berliner,
2011) however, contradicts the prior statement. They revealed that the younger students
facc more difficulty in coping with the foreign culture and unfamiliar environment.
Younger students face cultural difficulties because of their lack of cultural capital. The
lack of understanding of forcign culture is one of the greatest reasons for problems faced
by young students. Several other rescarches also show mixed results and behaviors of
international students. Some of the studies also reveal that cultural adaptation also
depends on the time of stay of the students in the foreign culture. The cultural adaptation
ability and cultural capital of students who live permanently or stay for a long time in the
host culture is different than a sojourner student. Students who tend to stay longer in the
host culture have a better understanding and Iearning of the host culture. Students
develop a habit of participating in particular socio-cultural events and ensure
participation in class and interactions with their compatriots. Also, in the casc of a very
short stay, which is less than sojoumcr, students develop better socio-cultural and

personal capital (Chen, 2009).

2.12 Cultural Participation or Familiarity with Evaluation Standards

There are an ongeing debates about whether Cultural Adaptation should be
narrowly constructed to bc highbrow arts appreciation and participation (e.g.. as
measured by possession of home cultural resources and cultural participation), or broadly
interpreted to include linguistic and cognitive habits. knowledge, and skills and
familiarity with school evaluative standards (c.g.. as measured by possession of home
educational resources and reading habits) (Weininger, 2003). Proponents of the former

position coniend that cultural practices should be exclusionary. class-based, and that
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inclusion of variables otherwise introduces extraneous influences that may compromise
the conceptual meaning of the Cultural Adaptation construct. Cultural adaptation can
provide the best results for the students when it is observed collectively (Chandrasckar,
2007). because it is a collective effort, and cannot produce the best results at an
individual level. Proponents adopting the latter position question if highbrow cultural
consumption is equally relevant in different socictal contexts. They agrec that Cultural
Adaptation must command valuc in the field. but that other practices such as rcading and
parental involvement may be more legitimate and relevant markers of social distinction in
meritocratic societies (Farkas, 1990; Reay, 2004). For example. Vryonides™ (2007) study
ot post-secondary school choice in Cyprus showed that the Cultural Adaptation proccess
should go beyond cultural participation to include parent knowledge of cducational

processes and systems,

The performance of the students at higher education level depends on a lot of
different factors. Despite the fact that most of these students are old enough to take and
appreciate their personal decisions and choose their priorities, however, different factors
such as above still provide assistance to them. To perform best in a forcign culture.
students need to feel free, less pressured and tensionless. Cultural adaptation is the most
important factor that can reduce and enhance the cultural stress in students. And with the
involvement of parents in the academic as well as social activitics, students can feel much

betier to perform well in their academic and social life (Ye, 2006).

2.13 Conceptual Diversity versus Clarity
Most scholars have adjudged different forms of Cultural Adaptation ability or
cultural capital to be legitimate markers of social distinction and examined how and why
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they contributed to student achievement (De Graaf, 2000). Cultural adaptation is onc of
the most important factors that atfect the performance of forcign students i any culture
despite the level of education. Technically, the use of numerous indicators to measure
Cultural Adaptation ability is consistent with the clarion call to go beyond cultural
participation to include aspects such as institutional cvaluative standards and parcntal

educational strategics (Lareau. 1988:; Weininger, 2003).

Furthermore, the use of different indicators allows the independent effects of cach
Culwral adaptation variable on children’s academic outcomes to be examined, and this
cxamination in a way constitutes a test of one of the core premises of Cultural Adaptation
theory that non-cconomic as well as cconomic advantages contribute to social
reproduction. This is particularly so when researchers use a combination of indicators
belonging to differcnt forms of cultural capital within the same study (Bourdicu, 1986).
For example {Kraaykamp. 2010) reported that there were both independent and
intcractive cffects for different Cultural adaptation indicators in the intergencrational
transmission of social privilege, and demonstrated that the most influential predictor of
this transmission was the embodied form of Cultural Adaptation. Additionaily, the
inclusion of different indicators in the same study allows some of the indicators to act as
statistical controls, thereby enabling researchers to examine the independent effect of

specific indicators on outcome variables.

In some cases, this measurement strategy also cnables researchers to isolate
preciscly the cffects of Cultural adaptation from other types of non-cultural (c.g.,
economic. accommodation, demographics, ctc.) (Katz-Gerro, 2012). On the other hand,

the proliferation of indicators used stances as a challenge to the clarity of the construct.
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Indeed. scholars have cautioned against the indiscriminate use of indicators in the field.
For example, (Pricur. 2011) revealed that to investigate the validity of Cultural
Adaptation theory, onc not only had to demonstrate that Cultural adaptation ability was
predictive of school achievement but also to establish that the Cultural adaptation

examined was related to social privilege.

The mixed findings review implies an urgent need to clarify the nature of the
Cultural capital construct using significant conceptual apparatus available in the Cultural
adaptation theory. The literature reviewed provides tentative evidence that Cultural
adaptation is more likely a multidimensional construct that can manifest in different
forms, with someone having a stronger association with achievement than others.
Howcver, it is too hasty to accept or reject the hypothesis that Cultural Adaptation ability
or cultural capital is a onec-dimensional construct with uncquivocal cffects on
achicvement. [t is necded that firstly some systematic way of classifying the numerous
variables used to first measure Cultural Adaptation (e.g., different forms of Cultural
capital, habitués, highbrow culwral participation versus familiarity with  school
evaluation standards) to obtain conceptual clarity in the construct. This conceptual clarity
may then cnhance our understanding of the often reported “mixed” patterns of findings

reported in the literature.

More specifically, Bordieu's (1986) taxonomy can inform our classification of a
more parsimonious sct of indicators that have different substantive meanings. For
example, objectified Cultural capital is concerncd with physical artifacts that reflect
parents’ dispositions and preferences, embodied Cultural capital is related to thesc latent

dispositions and preferences, and the insttutionalized Cultural Adaptation process is
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concerned with the credentialization of these dispositions and preferences in society.
Habitus. on the other hand, secks to unravel the common denoninator of dispositions and
preferences underlying the scemingly disparate Cultural Adaptation indicators (Reay,
2004). The distinction between highbrow cultural participation and familiarity with
cvaluative standards scnsitizes researchers to the moderating influence of ficlds that

accord different value to ditferent Cultural Adaptation indicators (Haslberger, 1971).

2.14 Home Educational and Cultural Resources

First, researchers have mcasured Cultural Adaptation using children’s access to
cducational or highbrow arts resources at home. Chiu and McBride-Chang (2010} Home
cducational rtesources include reading materiais  (books, encyclopedias. atlases,
dictionaries, newspapers, magazines). educational toys (soft toys for role-playing, push or
pull toys), lcaming technologies (computers, educational software, Internet connection,
rccords and compact discs). and learning facilitics (study desks, study arcas). Studies that
measured home educational resources using a variety of indicators (e.g.. study desk and
place. computer, educational software, Internet connection as in Claro ct al, (2015) found
that access to such resources at home was associated with higher student academic
achicvement. (Claro et al 2015; Iruka et al 2014) while some studics that used a single
indicator of home educational resources (e.g., number of books at home, etc.
(Hvistendah! & Roe 2004) did not find a significant relationship between the two

variables. (Chiu & McBride-Chang 2010; Hvistendahl & Roe 2004).

2.15 Dimensions of Cultural Adjustment

Gabel, Dolan and Cerdin (2005), in their study of “cultural adjustment of

international students™ defined the three dimensions of cultural adjustment, as follows:
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1. Social-cultural adjustment refers to healthy interpersonal relationships with members
ot the host socicty:

2. Work adjustment means to relate with the culture of workplace (educational institution
in case of students), and work requirements;

3. General adjustment involves adjustment to datly living issues such as food, language,
satisfaction with life, etc. Robertson (2002) used the same model for studying adjustment
pattern of western expatriate business managers in China. Smart, Volet & Ang (2000)
defined this stage as the psychological process through which people manage and cope
with the demands and challenges of everyday life. The last stage is when the adjustment
is as complete as possible, anxiety is largely gone, and the student is settled into new
customs. As a student gets used to the host country’s ways, things that seemed like a
"crisis" may be seen as different ways of doing things. With the passage of time, majority

of students transform their lifestyles to be balanced with a country's own cultural norms.

2.16 Related Researches

Previous studies have tocused a lot on the financial and emotional problems the
foreign students have to face. Financial problem is one of the biggest concerns in the
higher cducation industry (Zhao, 2011). Students who can't afford the university dues
have to work part-time to meet their financial needs. This raises a new challenge for these
students. In addition, to adopt the foreign culture to perform well in their academic
carccr, the students also have to adopt the culture to meet their financial needs. This and

results in emotional as well as physical stress and disorders.

Similarly, emotional stress is also one of the major chalienges international

students have to face. This emotional stress can lead to unwanted consequences hence
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decreasing the academic performance of the students {Yan & Berliner. 2011). But the
main concern that is addressed in this research is the cultural barriers that international
students have to cross. Cultural adaptation becomes necessary to compete in the
increasing competition. Cultural unfamiliarity and cross-cultural adjustment is the biggest
barrier to the international student’s success. The idea of cultural adaptation and bi-
cultural adjustment is not only limited to students but to teachers as well. Scveral students

find it difficult to get along with certain teachers.

It determines how students can cope with their academics if they are able to adjust
with their teachers and profcssors casily (Anderman, 2013). Janjua, Mahk & Rahman
(2011) conducted a study on “Leaming Experiences and Academic Adjustment of
International Students: A Case Study from Pakistan”. The main objective of their study
was to explore the classroom issucs being faced by foreign students on the basis of their
Icarning expericnces in a Pakistani University. A case study methodology was used in the
study. Findings of the study rcvealed that a large number of students found it easy to
accommodate in the culture of Host University as they found major cultural sumilaritics
between home and host environment (Janjua, 2011). Foreign students being culturally
difterent from the host country, have their own set of norms, values, belicts. pattern of
thinking and ways of living. These differences may cause problems of interaction and
communication betwecn the two groups. During this process of adjustment to a new
culture, foreign students may expericnce some socio-cultural stressors such as anxiety,
homesickness, depression etc (Maliha, 2011). According to Li (2005} attitudes, skills, and
traits make a significant role in making efficient adjustment. He found that the following

were conducive to adjustment: communication ability, organizational ability, and
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competence in one’s content area, ability to deal with stress, positive attitude toward the
host culture, patience, tolerance, and courtesy, persistence with flexibility, energy, self-
because of rapid growth in global economy. By 2025, internationalization will have
sharpened the hierarchy in world higher education, with a handful of umiversity
—transnational corporation’s confident maturity, and self-esteem. Being in an unfamihar
environment, foreign students are presented with a number of challenges. They reach the
new country with the feelings of fascination and optimism. After this stage, he is
supposed to be facing a number of challenges right from the unfamiliar environment to
new culture and different language. Frustration arises when problems mount up as they
have to solve academic matters and speaking and listening to an alien language every
day. Students react to this frustration by rejecting the new environment in which they feet

discomfort and this rejection ultimately affects their academic performance (Zhai, 2002).

Pyrkova {2016) conducted a-study on “Featurcs of International Students’
Adaptation {(on the Basis of a Russian Higher Education Institution)”. The major
objective of the study was to reveal features of international students’ adaptation to a
higher school of Russia in comparison with Russian students (from other regions and
living in this region). A quantitative method was applied in the study. The findings of the
study asserted that state of mental and physical health is directly connected with cultural
adjustment of the foreign students (Pyrkova, 2016). Sheng-He Chen (2009) conducted a
study on “A study of international students’ lifc sitwation - a case study of the
international students at the University of Twente. The main purpose of the study was to

understand the life situation of the international student at the University of Twente. The
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findings of the study revealed that the majority of the students were facing language and

communications related problems (Chen, 2009).

Li Zhao {2010) conducted a study on “Socio-Cultural Adjustment of International
Students as Expatriates in Amcrica™. The main objective of the study was to examine the
relationships between international students’ ethnic identity, self-efficacy, uncertainty
avoidance. and socio-cultural adjustment. The findings of the study explored the positive
rclationship between the ethnic identity of international students and their socio-cultural

adjustment (Zhao. 2010).

2.17 Summary

The literature review showed that cultural adaptation is a lengthy process that
passcs through different steps and stages and it plays an integral part in creating a solid
foundation of forcign students in a different culture. Globalization has incvitably changed
the perspective of the world. The shif:t to a global village has drastically affected and
changed the concept of culture across the globe. Cultural adaption has become a serious’
concern for foreign students all over the world. The main components of the culture
include values. language, diversity, education, communication, traditions and religion,
arts and recreation and social structure. Therefore, cultural adaptation is a dynamic
process by which individuals establish and maintain a relatively stablc, reciprocal, and
functional relationship with those cnvironments. Theories of cultural adaptation stressed
that due to the challenges in the host environm.cnt faced by foreign students, adaptation is
a slow and gradual process. Various factors arc responsible for cultural adaptation. Such
as attitude, activities, perceptions, idcas, adjusting capability, intcrests/ hobbics,

preferences, values and beliefs. Similarly. various indicators are associated with cultural
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adaptation such as academic achievements. institutional cultural adaptation, social
activity, and participation in co-curricular activitics, participation in local festivitics,
coopcration with fellow students and participation in classroom activities. The literature
review also contains information about sub-components of cultural adaptation that are.
parent-child discussions, educational expectations, parental home involvement, parcntal
school involvement, and parental education. Varied types of issues that forcign students
face in cultural adaptation, along with remedies suggested by rescarchers have also been

discussed in this scction that provides adequate information related to cultural adaptation.
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CHAPTER 3

RESEARCH METHODOLOGY

This chapter concentrates on the methodological approach undertaken to discover
the pace of cultural adaptation of foreign students and to cxplore the relationship of their
cultural adaptation with their academic achicvements. In this chapter, the researcher has
conterred about design, population and context sampling, instrument for data collection,

procedure, data processing and analysis and pilot test results.

3.1 Research Design

A Rescarch design is the plan, structure, and strategy of the investigation carried
out 1o obtain the answers to research questions and to control the variances: said the
founder scholar in behavioral rescarch (Kerlinger, Floud, Meyer & Babbie, 1973). Taking
it further, “It is a statement of the objectives of the inquiry and the strategics for
collecting the shreds of evidence. analyzing the evidence and reporting the findings. It is |
a mapping strategy. A Mixed-Method Approach (MMA) applied to conduct the rescarch,
bccausc in recent years, integrating qualitative and quantitative methods becomes
common in rescarch (Bryman, 2006). This design can provide detailed and
comprehensive data, in order to achieve the rescarch objectives. According to Teddlie
and Tashakkori (2009), there arc four types of mixed method research designs: 1)

triangulation, 2) embedded, 3) scquential explanatory and 4) cxploratory.

In this study, the researcher thus used, “Embedded or Nestled Mix Method
design” in which the small amount of quantitative data has to be embedded within a

larger qualitative data or vice versa (Gay & Diehl. 1992). The embedded design occurs
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when the researcher collects and analyzes both quantitative and qualitative data within a
traditional quantitative or qualitative design. In an embedded design, the researcher may
add a qualitative strand within a quantitative design. such as an cxperiment, or add a
quantitative strand within a qualitative design. such as a casc study. In the embedded
design. the supplemental strand is added to cnhance the overall design in some way
(Creswell, 2011). In this research, the interviews from the respondents were indentation
to be embedded with the documentary proof of the respondents by using CGPA
(Cumulative Grade Point Average) as quantitative data. Although the interviews
conducted in the samc scenario provided the dazzling and rich data. to meet the
objectives comprehensively, but researcher included the CGPA to enhance the results of

the study and also to counter check the hypothesis of the study.

3.2 Population of the Study

The population is the target group of interest for the rescarcher from which a
sample selected and the results of the study generated. It is a realistic choice, not an )
idealistic onc. This is a manageable group, a group of individuals with onc or more than
one characteristic in common for the interest of the researcher. In this investigation,
forcign students enrolled in ITUI during Fall15 -16 constituted the population. For the
actual population data about the foreign students cnrolled in Intemational Islamic
University Islamabad the researcher got the help from the admission department
responsible for the admission of forcign students. According to the data provided, Total
population of foreign students, enrolled in the BS program and were studying in BS-5% to
BS-7" got admission in (F15-F16) were 526 at the times of research (septl7-18) and the

detail of distribution is given below:
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Table 1

Population of the study

S.No Name of University Total students

International [slannc university Islamabad

1 Female 240
2 Male 286
Total 526

3.3 Sample and Sampling Technique

Sampling is the critical technical process of selecting a number of individuals for
the in-depth study representing a larger group from the population. The sample represents
the adequate envoy from the population for the generalization of the results. In technical
terms, a measured value based on sample data is statistics whereas a population value
inferred from statics is a parameter. This is the intent of the researcher to establish the
semi-structured interviews to carry out the qualitative part of the research study.
Rescarcher used the non- probability sampling method so convenience sampling
technique was applied. The convenicnce sampling is a type of non —probability Sampling
method in which a group of people are taken who are casy to contact or reach. Most of
the researchers use the convenience sampling to obtain the basic data at the time of pilot
study. Moreover, this sample technique saves many complications at the time of actual
data collection. (Ghauri & Gronhaug, 2005): A complete frame ( a list of all units in the
whole population) is needed; In some studies, such as surveys by personal interviews,
the costs of obtaining the sample can be high if the units are geographicaily widely
scattered; The standard errors of estimators can be high, Keeping in view the needs of
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the investigation, the researcher used a convenience sampling method. The reason was to
facilitate the foreign students, who have many querics and restrictions from socio-
educational side. Therefore, researcher approached only those students who were willing
to spare time for the structured interview. The purpose behind the idea of sclection was
that this form of sampling is strategic and it nccessitates a challenge and cstablishes a

good correspondence between the research question and the sampling.

The inclusion critcria based on the participants enrolled in the BS program in U]
and werc foreigner students. The pace of the cultural adaptation is difficult to be
determine from the student of the first or second semester, because according to “cultural
adaptation™ theory contends that keeping in mind the challenges that the host
environment provides, adaptation is a gradual process. Whenever an individual or a group
of peoplc travels to another far more distant culture than theirs do. they have to adopt the
forcign culture to adjust completely (Niia, 2013). Therefore, the researcher selected the
students from the academic session 2017-18 from 5% to 7" senicster by choice for the
fulfiliment of all the objectives of the study. As the 6™ semester is mostly related to ficld
work so very few students were available from the said semester but still thanks to some

hostel dwellers who responded positively to make data appropriate,

According to the population, the sample sizc divided into 2 strata i.c. male
students and female students than 10% population from each stratum taken as sample
(Gay & Diehl, 1992). For taking the 10%. population of each stratum rcsearcher used
convenience-sampling. technique means, picked only based on convenience in terms of

availability, rcach and accessibility.
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Table 2

Sample of the study

S.Ne  Name of University Total students Total
N students
N
1HUI 10%
] Female 240 25
2 Male 286 30
Total 526 55

3.4 Instrumentation

The Instrument forms the core of the study. The quality of data collection depends
on the naturc and quality of instrumentation. The rescarcher used semi-structured
interview-guide to carry out the qualitative part of this research study. The purposc of this
tool was to provide more flexibility, range, and the nceded capacity to stimulate the
respondents to share the truc feelings and information nceded for the purpose. Semi-
structured intcrviews allow the individuals to answer qucstions more in their own terms
than the standardized or structured interview. It permits and still provides a good
structure for the comparability over that of the focused interview (May 1997). According
to Kumar (2005). the intcrviews are the most suitable approach for the study of complex
and sensitive arcas and questions to explain compiex ones to them in person. As the
interview is the most valuable tool for the collection of rich and in-depth data, it can
prove to be an expensive and time-consuming process. It allows the interaction between
the interviewer and the participant can differ as cach interview is unique and the quality
of the responses may be obtained which may véry significantly but the quality of data
generated is affected by the experience, skill, and commitment of the interviewer more
than the respondents (Kumar, 2005).
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As the major part of the study consists of qualitative study. the construct of the
instrument related to the purpose statement of the rescarch objectives. guestions, and
hypothesis. The wide range of variables relating to the objectives of the study explored
by the literature review formed the bases of instrumentation, From the analysis, cight
forms of intcrvicw opinion questions were prepared, as they carry the real cxpericnce of
the felt situation. Interviews were design to increase the predicted validity of potential
rclationships in the future scenario of cultural adaptation and academic achicvement. The
opinion-bascd questions comprise adaptation with teachers, adaptation with local
students, adaptation with foreign students, and adaptation with a set of administrators,
further by a set of personal experiences in the areas of testing and evaluation. C hanged
university environment for the foreign student is associated with the intra- student
facilivies (Details in Appendix-1). The interview guide after verified by the group of
experts from the sociology and education department, draw on as an instrument for

qualitative data collection.

Conducting an interview is not a science with rules. Rather, it is an art so some
risks are involved in this process such as biasness of the interviewee and the major risk is
the biasncss of the rescarcher, The second risk is that it can be a difficult task to gain
reliable data on the research subject if there are a small number of participants involved,
this can be well tackled in qualitative approach where a large number of respondents can
provide a reliable data results. Keeping in view the risks, the rescarcher tried to ensure
the credibility of the interviews by making department wise rough drafts of the
population the foreign students. Prior departmental permission from the head of the

departments, made the work easy. Rescarcher found it easy to carry out the interviews.
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For the quantitative data, the collection rescarcher used the authorized copies of
result cards of the respondents from the related departments with the written approval of
the chairperson of the said department. The basic purpose behind this was, just to cross-
check the information provided by the respondents during their interview about their

academic achicvements in the said institution.

3.5 Validity of Instruments

For the improvement of research instruments, content validity of the instruments
was determined because of experts’ opinion. For thc quantitative data collection,
authorized copies of result cards of the respondents were usced from the related

departments.

3.6 Pilot Testing

Although the proper guideline and supervision were managed for, the creation of
semi-structured interview guidelines but st'ill to check the difficulty level of the interview
a pilot interview was carried out from the male and female scctions. This allowed the
interviewee to express thoughts and feclings rclating to questions provided to
respondents. This process also provided an opportunity for the researcher to resolve any
difficulty and problems for the choice of words and the formation of questions or the

structure of the sentence for questioning.

The aim of the pilot study wasto test the appropriatencss of the questions
and to provide rescarcher with some carly suggestions on the viability of the
rescarch. Besides. it also facilitated researcher to obtain experience in conducting in-

depth, scmi-structured interviews and to build rapport with the informants. Importantly,
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the pilot study assisted researcher to learn the skills in interviewing and the flow of
conversation. Rescarcher did a pilot testing sccession before actual data collection to
identify the ambiguous questions or the unrelated questions which might make a
respondent uncomfortable. After two interviews, some questions were rephrased and on
suggestions of these respondents and consultation of supervisor, few open-cnded
questions were added. This allowed the respondents to give suggestions for the future
improvements of the university culture or the behavior of the workers of Admin block.
This exercise allowed the rescarcher to make it a tool for quality data and decper
responses trom the respondents. Overall, a pilot testing was done on six students from

both strata and received almost same results.

3.7 Reliability of Instruments

The tentative interview guide was used to collect data from the male and female
forcign students and upon their responses, appropriatc changes were induced and

discussed with team of expertise again to make it more reliable.

3.8 Data Collection

To begin exploring, “Foreign Students’ Cultural Adaptation and Academic
Achicvement at IIUI Pakistan™ Data collection was carricd out by the tool a “Semi
structured interview” which was, conducted with a series of questions in the form of
an interview but with a varied scquence. The concerns and formal approval of the
relevant department obtained before approaching the foreigner students for the
interviews. An interview schedule was being preparcd but due to the educational
engagements of the students, it could not being follow. The time of interview varies

from student to student between 2 hours in a row or two to three secessions of 30
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mints. The interview should not exceed 90 minutes to consider other commitments of
participants (Marilou Gagnon, Jean Daniel Jacob, Janet McCabe, 2015", 2020) so
keeping in view this suggestion, rescarcher tricd to keep the time of case and
Including the social conversation, it was noticed that cach session did not exceed
the reccommended time frame. Data collection process carried on between, September
2018- November 2018. The researcher used recording device for this purpose and
then the data narration and interpretation was completed. The rescarcher used the
place for the interview convenient for the respondents. Most of the time, it was
ground or the university library. Many times a group of students came for the
responsc recording but as group interview was not required. so the interview tor each

student took many scssions to get the accuratc most information.

3.9 Data Analysis

The data analysis consists of two parts. The rescarch was dominantly qualitative
research, supported by quantitative rescarch. After the collection and recording of data, it
was transcribed. coded. analyzed, interpreted and verified. The transcription was helpful
for the researcher to gain a better understanding of the response from repeatedly listening
and observing the written responscs of the respondents. After the transliteration of data,
the coding done. According to Sarantakos. the codes are keywords used to categorize or
organize text and are considered as an cssential part of qualitative research (Sarantakos,
1998). The collected data were organized by the rescarcher, into themes and further sub-
themes that emerged through the coding process for analysis. At the next stage, data
interpretation was done by identifying any reoccurring  themes  throughout and

highlighting any similaritics and differences in the data. The final stage mvolved data
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verification. The validity of data was en-sure by rechecking the transcription and coding
of data. After completion of qualitative data analysis rescarcher, divided responses in
three categorics .i.e. most adapted. less adapted and Ieast adapted. The criteria was based
upon the nature of responses. The respondents who responded in a positive way and
showed lcast bothering indicators were considered most adapted. Whercas those. who
were in trouble for most of the adaptation indicators were considered least adapted. The
rescarcher used the ANOVA for concluding the results obtained from CGPA of the
respondents from their respective departments. At the final stage. the results of both data

were analyzed, and in corporate for the conclusion.
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CHAPTER 4

DATA ANALYSIS AND INTERPRETATION

This chapter presents the analysis of the collected data. It includes two types of data
analysis (i.e.as qualitative data were collected to play the major role for the present study.
and quantitative daia had to pay the least but confirmatory part). For the analysis of
qualitative data, initially major themes were constructed, on the basis of objectives then

data related to each theme were classified according to the following steps:

* Reading/ Memoing
¢ Decscribing

» Classifying (Gay. 2013)

Detailed narration of data was summed up according to the above-given criteria
(Appendix-2), then keeping in view the objectives of study following major themes were

constructed for qualitative data:

4.1 Pace of cultural adaptation of foreign students teaching Methodology of
Teachers
4.1.1  Ditference of learning environment
4.1.2  Communication skills and styles of Pakistani teachers
4.1.3  Personality and skills of Pakistani tcachers
4.1.4 Behavior of the teachers outside the classroom

4.1.5 Biasness of thc Pakistani teachers
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4.2 Assimilation and alienation of foreign students
4.2.1 Adaption with fcllow Pakistani students

4.2.1.1 Behavior of Pakistani (local students) students
4.2.1.2 Pacc of adaptation with Pakistani students
4.2.1.3 Role of Pakistani students in academic attainment
4.2.1.4 Impact of combine studies

4.3 Adoption with other foreign Students
4.3.1 Cross-cultural adaptation

4.3.2 Expericnce of cultural adaptation with forcign students. then that of

Pakistani students
4.3.3 Discussing problems with the other foreign students
4.34 Assistance from senior foreign students

4.4  Adaption with teachers
4.4.1 Grading standards of the university teachers
4.4.2  Effectiveness of Pakistani /foreign teachers for adaptation
4.4 Role of institutional culture in the cultural adaptation of foreign students
4.5.1 Role of Administrative staff
4.5.1.1 Marking policy of the university
4.5.1.2 Attitude of Administrators

4.5.1.3 Rules and regulations of the university
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4.6

4.7

4.8

4.9

4.10

Role of academic staff
4.6.1 Impact of teacher’s marking on educational achicvement
4.6.2  Impact of teachers teaching style on academic performance
Role of institutional culture in the academic achievement of foreign students
4.7.1 Impact of group study on foreign students’ performance
4.7.2  Effect of university environment on the results of forcign students
4.7.3  Rolc of university’ core languages (English and Arabic) on the academic
achievement
4.7.4  Impact of social class on students’ performance
Cultural adaption and academic achievement
Cultural aspect of academic achievement
4.9.1 Strategies to pass out failure courses
4.9.2  Improvement in CGPA
4.9.3  Hurdles that foreign students face regarding administration
4.9.4  Role of home culture in better scoring of Pakistani students
4.9.5  Participation of foreign students in group studics
4.9.6  Preferred group for group study
4.9.7 Impact of parent’s education status on academic achicvements
4.9.8 Effcct of family background or the social background on GPA
4.9.9 Effect of cultural and language barriers on GPA
Suggestions by foreign students
4.10.1 Suggestions for teachers to improve grading system

4.10.2 Suggestions regarding the administrative approach of the university
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Qualitative Data Analysis of the Study

4.10.3 Suggestions for the teachers to help the foreign students

Detailed analysis is described below:

4.1 Pace of Cultural Adaptation of Foreign Students

4.1.1 Teaching Methodology of Instructors

When students were provoked, to describe their experience about the tcaching

methodology of their teachers, they gave the following answers:

Table 3

Teaching Methodology of Teachers

Positive responscs

Negative responscs

I am satisfied with the teaching
methodology of tcachers

Teachers  involved
partictpation
Teachers tcach with heart in an casy
and simple way

I have good expericnce with all my
teachers

[ am very happy about the way my
teachers teach me. They explain very
well,

The teaching methodology is very good
and helpful.

[ can understand lectures easily so it’s
etffective

! feel good when they are teaching.

it's good that all the contents are
covered in detailed.

them-in  class _

Teachers’ focus is Pakistani students
because they feel casy in Urdu and they
speak too much in Urdu

Most  of the teachers focus on
themselves without having a concern
about how students can understand.
['am very disappointed with the way |
¢xperience the learning environment
Teachers don’t have much command on
the skills and teaching methodology

It's not cffective. Teachers uscd
different methods but I cannot follow
them.

Nothing new all teachers use traditional
methods in teaching.
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Other Responses

Onc respondent stated that, “J can understand teaching methodology of teachers us I am

a student of ranslation”.

Another participant reported that, “it is normal to be easy and familiar with some
feachers and during last semesters while it is difficult 1o adjust with several other
teachers and especially in the start semesters” One of the respondents said “teaching
skills are good but not of that much standard of un international universiry. Teachers of
HUI need to improve their teaching skills in the English language . An almost similar
response was given by two other participants who asserted that, “teaching strategies are
good but teachers should provide some notes in the class Jor helping the students for

better understanding .

Description: 55% of the students stated that teachers’ teaching methodology is
cffective and they can easily understand the lecture. While some respondents

rccommended that LUI teacher are required to improve their teaching methodology.

4.1.2 Difference in the Learning Environment

When students were asked to describe their experience about differences between
previously experienced and current learning cnvironment and stratcgies to cope with a

difference, they gave the following accounts:
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Table 4

Difference in the learning environment

Positive responses

Negative responses

There is not much difference. The
class environment is the same

The environment 1s friendly.

I am enjoying it as all class fellows
arc females. [ fecl better and easy to
adapt to the culture

It 1s facilitative as workload is less
than our native country and we have
more time for research work as well
as to mmprove our knowledge and
skills.

Little bit different but better than our
native environment

Yes, it is different 1 want to adjust
herc because 1 like this university
more.

Most of the time my habit of selt-
study 1s helping me.

Yes, there is difference and 1 am siowly
becoming familiar with the differences

I keep in contact with local students for
adapting to the environment.

[t 1s not good and very problematic.

The learning environment of this
university is totally different from the
experience | had in my home country.
The difference is mainly the medium of
teaching or instructions

It 1s very difficult. I am trying to adjust
to the setup.

I face difficulties but still, I try to adapt
mysclf in the learning covironment

I’s different regarding co-education we
had boys in china with us in class for
competition.,

It 1s different teachers’

from the

"methodology point of view.

It is very different in the context of
facilities and more professional teachers
The cnvironment is boring. Very few co-
curricular activities for temale students
are available here

Ways of teaching are difficult here.
Some teachers are not friendly and
students arc afraid of them to ask
questions.  We  have morc friendly
atmosphere in our country

The main difference is the cultural
diffcrence but we have to adapt to this
culture which is necessary for university
cducation.

We have tough competition with local
students and have to work harder than
the local students for a good GPA.
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Related Responses

There were some other responses in the same scenario some are described below:

One respondent said, “Yes, it is different but [ i to cope up with the lecture as 1 abways
keep in touch with my friends about lectures und timely clear my concepits so it is less
difficult for me”. Few others responded, "It was difficult for us in the initial semesters
but now we don't face any problems. Now we can understand easilv what teachers teach
us und expect from us in exams. Two respondents said, ~We had professional teachers
but in this university, teachers are not having a good hehavior with foreigner students ™.
One respondent from Somalia suid, “In my country, the envivommnent of the universin: is
different from here, the stvle of teaching is also different but in my view, it is better here.
Although it is a very nice but little bit boring environment at the campus’. The
respondent from Turkey said, “Yes it is different here especially the environment in my
country is very clean and tidv. So I feel bad but slowly I will ger used to this.” The
respondent from the FMS (faculty of munagement sciences) department said, "The
teaching methodology and the learning environment both are fotallv different. At the

start, I was very upset but now I feel no difference”.

Description: 60% of the students stated that learming environment of this
university is different to great extant from the environment of their home country. While

some stated that, there is not much difference and the environment is friendly.

4.1.3 Communication Skills and Styles of Pakistani Teachers

When the respondents described, the way teachers communicate with foreign and

Pakistani students they responded:
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Table 3

Communication skills and stvles of Pakistani teachers

Positive responses

Negative responses

They arec good; their way of
communication with the forcigner
students is quite good and friendly.

The teacher communicates with us all
in the same way.

The foreign teachers communicate
well, however, local teachers often
deliver the lecture in Urdu.

The style is very similar, there are not
many diffcrences.

Teachers are good and they
communicate in the same way to all
students either they arc Pakistani
students or foreigners.

They communicate in a good way.
They treat all in the same way. They do
not discriminate and didn’t speak more
Urdu language in the class.

The way and style of communication of
teachers in this university is very good
and casy. They mostly communicate in
a friendly way.

Most of the teachers focus on Pakistani
students because they feel a lot of
convenience in teaching in Urdu rather
than communicating in English.

Most of the teachers communicate in
Urdu language and it is very hard for
me to focus and for them to teach in
English.

The teachers adapt the same teaching
mcthod for the entire class.

Pakistani students have an advantage
in Urdu. Most teachers explain lectures
to them in Urdu which we can't
understand.

Sometimes it’s good but some -times
it’s not.

_Some teachers are so good rying to

convince us differently to understand
but some are trying to confuse us and
take it personally.

. I’s good but not very friendly. And
some time biased.

They responded well to Pakistani
students and not well with us.

They are different from Pakistani
students. They talk more to them and
they feel easy while talking to
Pakistani students. They teach them
more clearly and help them more.
Perhaps due to the language barricr the
tcachers  of this  university prefer
Pakistani students for communication
and teaching.
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In addition, there were some respondents, who remark the difference of

opinion in a different way such as:

One said, "1 have no Pakistani students in the class, so all the teachers
communicate in Arabic with also can’t share the difference. Another responded,
“Sometimes, local students speak the local language then teachers give us extra time and
explanation if we face any problem. One of the male respondents said that “Most of the
teachers do have good command in English so they feel easy to communicate with e o
other foreigner students but very fow have less command so they use my other local class
Jellows for communicating the required message. So we canmnot sav that it's a had

thing "

Description: 61% of the students stated that teachers communicate in Urdu
language and it is very hard for them to focus on lecture. While some students disagreed

with them and said, that they communicate in a'good way and treat all in the same way.

4.1.4 Personality and Skills of Pakistani Teachers

When the students were asked about the personality traits of their teachers would

they like to adopt. they responded in the following way:
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Table 6

Personality and skills of Pakistuni teachers

Positive responses Negative responses

* Mostly I like their physical appcarance. ¢ [have not observed anything unique.
Their dressing is nice and according to * Notat all.
the tcachings of Islam. They take ¢ [ could not find any convincing traits in
interest in Islam and some- times them,
discuss Islam. * She is good but I hope she can be more

¢ | like to adopt their way of reasonable.
communication, dressing and their way * Not at ail. They must be friendly with
of grecting forcigner students.

» All of the tcachers are consistent. There
are a lot of things happening in their
lives but cvery day they come and do
their best to teach us.

¢ 1 like their happy mood and when they
freely move in the class.

* | would like to adopt my teachers’
bchavior and way of talking.

¢ 1 likc their humbleness and
intelligence.

* Most of the teachers are very regular
and I like their regularity.

* Interesting methodology and motivating
behavior

¢ They have patience and a good sense of
humor.

¢ They are mostly responsible, serious
and attentive

Some typical responses worth mentioning such as

One respondent said, “Some teachers use English properly and help me a lot but
Some are not very responsive. They must have « friendly relation with students” In the
same way. one foreign studenmt argued that, “They should treat all students equally. They
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should provide u friendly enviromment in their cluss.” Another respondent explained. they
liked livelv and humorous teacher who knows how to cheer up the class so that the
Joreigner students feel “easy and comfortable.” Thev like a teacher who can explain the
lecture to make it easy for the students to understand and specifically come in cluss on

fime.

Description: 56% of the students agreed that teachers” are mostly responsible, scrious and
attentive while delivering the lecture. While some respondents recommended that 11U]
teacher are required to improve their teaching attitude. Only 5% respondents werc
complaining about the difference of behavior of teachers with foreign and Pakistani

students but due to language only.

4.1.5 Behavior of the Teacher outside the Class Room

When the forcign students were asked to tell about the behavior of the teacher

outside the classroom, their responses emerged as follows:
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Table 7

Behavior of the teacher outside the classroom

Positive Responses

Negative Responses

Inside the classroom, they repeat
the lectures and outside they help us
if we face any problem.

They share their number and office
to visit for more explanation.

They help me by revising the main
points of the previous lecture.
Whenever | face any problem, |
simply visit their office in student
hours,

Most of my tcachers are very
helpful in all aspects and all fields
whenever and wherever | need help
they help me. Even out of class she
helps me as a sister.

Inside the class, she gives us extra
time and explains again if we ask
.out of class provides notes and
explain if we need an explanation of
the content.

She is good and extraordinarily
teaches us. She helps us to
participatc the co-curricular
activities

in

They do not help me in and outside
of the class.

In class, we solve casc studies that
we see in daily life and that has been
very thoughtful and helpful for me
but out of class. they arc not ready to
help.

Teachers only help me in class.

Some say | can comc to their office
and some ignore me altogether

Not at all. They arc not providing
such facilities tor us.

When we ask some tcachers give us
extra time but she said no time out of
class just ask everything in the class
during the class time or ask CR

She is not helpful at all. There is no
extra help for us foreigners.

Related but different Responses

"My teachers give me time and help me inside the class. I never jelt the need to

seek their help outside the class. | have no issue mostly | pick their ideas well during

class”. One respondent specificallv said, “As I have the language barrier, my feachers

often try to explain the same thing 1o me over and over again so he has no experience

with it. He added that the teachers share their contact numbers and office numbers. One
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of the respondents was very happy regarding the teachers' behavior and said. "My

teacher

is available for help 24/7 ",

Description: 87% respondents said that, the teachers are very helpful in all

aspects and all ficlds whenever and wherever the help, it was needed. So regarding

teachers’ behavior in and out of classroom. most of the students were happy. Very few

have some complaints about some of the teachers’ standards of help mainly due to

language barrier.

4.1.6 Biasness of the Pakistani Teachers

When the foreign students were encouraged to share their ¢xperiences about the

biasness of the Pakistani teachers with them their responses were as follows:

Table 8

Biasness of the Pakistani teachers

Positive Responses

Negative Responses

[ don’t have any. They treat all the
students equally.

I don’t have any such expericence.
The teachers are not biased and
don’t discriminate against us.

. They treat us equally. It is because
most of the students in my class are
from China, only two arc from
other countries.

Pakistant  teachcrs  are very
hardworking and not biased. 1 likce
their teaching methods.

No biasness ever experienced yet.
No, I don’t have such cxperience

[ think the teacher is not biased.
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The teachers mostly speak in Urdu
during class and even if any foreign
students remind them, they still
speak in Urdu.
They are biased and give a lecturc
in Urdu.

They change
anvtime.
Some teachers give more preference
to Pakistani students than local
students
They have different behavior with
foreigner students and favorable
oncs with locals,
Some are not biased and very

their  behavior



Our test scores arc almost the same.
And most of the time the scores of
the Chinese students are not bad.
Language is an issue but when-cver
we ask for help they repeat the
concepl.

helpful to us but some show little
biasness

Some- times they do not allow us to
participate in the class and do not
help us if we ask something.
Sometimes they are very biased

especially when some activity is to
be done for class but mostly no they
are neutral,

* Some Pakistani tcachers are biased
towards Chinese students  but
mostly they treat equally

*  Yes, and they will not allow us to
participate and make us understand
the lecture better.

e | feel helpless because we do not
understand anything and tcachers
teach only in the Urdu language.

Responses with some differences

Some respondents reported. “No biasness but sometimes they teach in local
languuge which helps the local students. Pakistani teachers are very kind and friendh
but a little strict in marking. Another reported. “No I don’t have such experience. They
are 100 helping even u teacher of Islamic world view helps me a lot becuuse I don't know
much about Islam or the Islamic world”. One Student from Indonesia said, “fn Pakistan
it is nice and I have no problems but thev have to change their teuching skills. They are
not biased but the teacher uses their consistent style in the class, They usually do not
consider the feelings of the foreign student, which is not a healthy expected behavior of

an [nternational University.

Description: 85% of the foreign students are of the view that Pakistani teachers

are not biased but still a good number of students are demanding about their fair share in
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the classroom activities. They said that most of time teachers feel casy to ask Pakistani

students to fulfill the tasks of classroom, which causcs discomfort among foreign

students.

4.2 Assimilation and Alienation of Foreign Students

4.2.1 Adoption with fellow Pakistani Students

4.2.1.1 Behavior of Pakistani (local students) students

On asking about the behavior of local /Pakistani students or fellow oncs the

respondents expressed their ideas like:

Table 9

Behavior of Pakistani flocal students) students

Positive Responses

Negative Responses

Most of them arc nice. kind-hearted
and helpful people. They behave
nicely and politely.

They behave kindly. [ have no
problem.

We ail are like brothers and their
behavior is friendly and
cooperative,

Pakistanis are very friendly and all
my classmates arc helpful inside
and out of the class.

They are very friendly and some-
times they arc better than teachers
as thcy understand our questions
and then cxplain

Pakistani friends arc nice and they
help me a lot in every matter. | am a
day scholar so they always help me
n cvery matter. they arc very kind
to me and behave nicely

It depends on their mood.

They mostly behave normal but
some- times different and not good
at all

Most of them are nice, kind and
helpful people. But some racist,
they prefer to make a friend from
their own culture.

They are not good people to
communicate. Their bechavior is
strange to overseas or  foreign
students

Most of them are kind and helping
people they behave nicely but few
show negative behavior towards
foreign student especially in the
classroom.

They  behave  normally  but
sometimes not good and non-
cooperative,
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» They are good and fricndly. They o They arc not good at making
always help me in every aspect. triends with forcign students and
¢ They arc better than their tcachers. rarely initiate communication.
* I don’t like their behavior. They are
proud and non- cooperative.

Responses with neutral experiences

One of the male respondents said, I have no Pakistani students in my cluss but 1
have good experience with Pakistani students in the hostel. Most of them are from the
wibal belt and consider them the same as Pashtuns™. Another respondent said, “Most of
them are nice, kind-hearted and helpful people hut some are there who are racist, and
they prefer to make friends from their own country”, The female respondents said that
s not bad at all most of the students are very helpful in all the ficlds but exceptional
cases are there few never wants to study with us or help us when we ask™, The Turkish
student reported that “They are friendh hut [ al;n not comfortable with them™ On the
contrary, the students from Somalia said. “They are mostly good but they do not allow us
fo join their groups. They mosthy have their circle and they do not welcome us as friends.

They said Pakistani students only help us and behave well as class Jeliows.

Description: 89% of the students were positive about the behavior of Pakistani
students with all foreign students. They reported that many times they are better than
teachers are. Very few responded opposite but the reason was their own hesitation with

the local students.
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4.2.1.2 Pace of Adaptation with Pakistani Students

At the question about the extent of adaption with the local students, the responsc

of the foreign students was as under:

Table 10

Pace of adaptation with Pakistani students

Positive Responses

Negative Responses

Yes, 1t’s casy for me to adapt to
them because they are nice and
coopcrative.

Yes, it 1s casy to adopt the local
culture, I am very happy with local
friends.

It was ditficult when | was in the
first scincster due to the language
barrier.

The adoption was very easy for me.
I am a Muslim and Islam alrcady
taught us that we are brothers so it
was not difficult for me to adjust.
No. it is not difficult as most of my
local fricnds speak English.

I have good cxperience in class,
hostel, and cven my room. I have
Pakistani friends

I have good cxpericnce as mostly
we have the same way of life and
experiences.

It’s easy with local students as well
because [ am a social person and
can make new friends very easily. 1
like everything,

Yes. it is casy and very pleasant.
They allow us to ask any favor and
try to help us more than forcigner
students.

My choice is Pakistani students
becausc we have so many

It is difficult duc to cultural
differences  especially  language
differences.

No, but in the hostel, it is easy for
local students.

No., because I don't cross my
boundaries and stay in my limits
hence not allowing anyone to harass
me

No. firstly, the way students
communicate makes it extremely
ditficult for us. Jokes. attitude. body
gestures, language, and many
things. Secondly, some pecople
behave better to match with forcign
students. Then. it is easy to adopt.
Adoption with local students is not
easy. Language is a big barrier.
Mostly it is very difficult to adjust
with locals because of their culturc
and language differences

It 1s not easy to adjust with local
students duc to many differences
but mainly cultural difference

No. it is very difficult. Their
language, their food, and their
friendship is very different.

No, it’s very difficult because we
don’t have common habits or
cultural values similar so it's
difficult.
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difficulics at the university they
arc too friendly and they will
always help in this matter.

I don’t feel comfortable with most
foreign girls they are not friendly
they are rude but Pakistani
students are helpful.

No, we don’t feel comfortable with
local Pakistani students because we
cannot trust them. They are double-
faced

Somctimes it's very difficult to
show them(Pakistani) my problems
so | feel comfortable with foreigner

friends only

* | fecl comfortable with Somalian
only

® No, it's very difficult with Pakistani
students duc to big cultural
differences.

* No. it not easy duc to language and
cultural barriers.

* No, it is not easy .we have very
different living style and the big
1ssuc is the language barrier.

e No, it's very difficult because
evervthing is  different from  mv
country.

Supplementary Responses

Respondents from one department said that I have no local student in ny class
but in my hostel, I have many so after interaction I can say that they are good people and
it is easy to adapt with them. Another respondent said, "It was not easy in the beginning
because we were not familiar but not difficult now”. One respondent from Kuwait said,
“Inside the educational institutes, especially in the class, there is no biasness so it is easy
to adjust. One Chinese student responded that “Yes we don't understund much about
their language but they are very friendly and ready to 'help when we ask them while

Joreigners other than our nationalitv are not very friendiy". Most of the African students

are of the view that “Pakistani students are better and eusy to talk because thev do not
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mind if we ask some help while others are closed and do not bother 1o help. Some are
good but mostly they don 't like us and are rude . The student from the Arabic department
said that "1 feel comfortable with my community or some Indonesians are Jriendly bur |
have never tried Pakistuni students for friendship or help in studies. Respondents said,
“Sometimes it's not easy with Pakistani students because they do not understand our

difficulties but foreign students are facing the same problems so it’s casy to talk 1o them ™.

Many joreign students said. "It depends upon the situation. Some -times the
Pakistani students are better and some- times the others are more understanding such as
in exams Pakistani students can guide us better but in scenario of visa transaction or
problems related to adman office foreigner students are more helpful. One respondent
said. It is not easy because Language or communication is difficult but I have managed
to some extent due to my English and Arabic language skills. Respondent Jrom Japan
said. “Although Pakistani students are very helpfil the teachers, feaching-learning
environment, food, living style evervthing is different so it's a big tusk to live out of vour
country so in the beginning, it was difficult due to differem country and envivonment

where [ had no friend.

Description: 75% respondents gave the positive responsc about the better help
from Pakistani students then the forcign students. Morcover, they stated that they nced
Pakistani students for help in most of the university affairs especially female students;

otherwise, they said they feel comfortable in their own circles of communities.
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4.2.1.3 Role of Pakistani Students in Educational Attainment

At the question about the role of Pakistani students in cxplaining the difficult

topic in a pecr group study foreign students responded in the following way:

Table 11

Role of Pakistani students in Educational Attainment

Positive Responses

Negative Responses

They help mc a lot. Whenever |
have ditficulty, we solve it
through group discussion.

We  solve problems through
group  discussion.  Pakistani
tellows arc  very nice  and
cooperative

They share matcrial with me and
discuss the topics with me.

They try their best to help me
inside and out of the class. We
often visit each other's rooms or
the library.

We  always have a  group
discussion based on the topic we
learn after the Iccture in class.
Whenever I ask for help they do
help me but I feel difficulty
while  communicating  with
Pakistani students

They try their best to understand
and minimize my issues.

They help me a lot if | have
facced any problem. They help at
any time. I need help in lectures;
they are always ready to help
me.

They are not helping at all. If I ask to share
notes, they will not trust and will make
excuses for not sharing them with me.

No. they are not friendly especially, they
don’t trust for notes.

Whenever I ask for help they do help me,
but [ feel difficulty while communicating
with Pakistani students

They are not very friendly. They help me a
little which is mostly not cnough for
studies,
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Supplementary Responses

Some of the foreign students responded, " We have no Pakistani fellows in class
and the need for help from them have not felt vet. The student from Japan said, “Some of
my Pakistani class fellows are friendly but most of the time I help myself in the studies
because the lectures are self-explanatory”'. The student from Africa said that' “They
always help and support me and also share material with me. They are also abvavs ready
Jor discussion about anv topic. When we huve any difference in opinion or
understanding, we discuss it after cluss”. One of the respondents said that “Mv fellows
helped me too much in any lecture which I had problems. I think some of my class fellows
can explain better than teachers and I like their wav of teaching or explaining the
difficult terms or the concepts”. Some other foreign students said that” Pakistani class
Jellows are very helpful especially when the teachers use Urdn as a medium of
conmunication und explanation we always need them for explanation and they are ready

fo help all the time ",

Description: 80% foreign students agreed that the Pakistani students arc of great
help in their studies and they feel comfortable to ask questions from them about
difficulties in the classroom activities or other stuff. 5% respondents from “Shariah and
Muslim law™ said they don’t have Pakistani students so can’t say ycs or no but as hostcl
fellows they arc good and cooperative. They are really helping. 15% stated that no, they

were rude and non-cooperative so they don't like their Pakistani fellows,
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4.2.1.4 Impact of Combined Studies

When the foreign students were inquired about the impact of combine studies

with local students on their educational attainments they answered in the tollowing ways:

Table 12

Impact of combined studies

Positive Responses

¢ [ don’t think there is any bad
impact.  We  have  cultral
differcnces but it does not have a
bad impact on our studics. We
can casily adjust with Pakistani
students in solving our problems
in studies

¢ Learn more about how the world
is bigger than what we think of,
being more patient and lcarn how
to know about strange people and
people we have never met before.

* Sometimes we do have combined
study secessions. We have to deal
with problems in the adaptation
of the local culture in class, but
mostly these secessions  are
truitful for me,

* It has a positive impact as people
of two different culures share
their thoughts and makes the
study fun.

* [ don’t think there is any bad
impact. Most of the time it has a
positive impact. As most of the
time, we lcarn different things
like languages and cultures. In the
samc way, they learn some things
from our cultures.

* Yes, it 1s a fruitful activity. Being
a new Muslim 1 don’t understand

Negative Responses

Sometimes,  ideological change and
language change affects our group study.
No. [ don’t have any impact.

[ don"t have cxperience in group study with
Pakistani students. In class, this cultural
difference doesn’t have any impact.

Mostly, the language barrier creates a
problem.

When the local students speak in the focal
language, then we face a lot of problems.

. It affects my cducation as | don't know
Urdu.

Sometimes speaking in local language
disperses the attention and causes a
problem for me.

I don’t feel casy to combine studics
because of the language difference. | feel
shy to talk to them

It doesn’t matter. Pakistani students are
mostly noisy and do not like others.
Chinese students are quiet and prefer
Chinesc students. So can-not say the
impact.

Due to the language barrier, we have to
facc problems. Pakistani students are
benefited due to home culture. They can
understand all the concepts as when-ever
they feel difficulty they can ask and
understand in Urdu. But we cannot.

56



L

Arabic so well so it’s difficult for
me. At the time of need, they are
my best option and [ can rely on
them for explaining the difficult
topics out of class.

In combine studies, we can
manage the differences by
discussions. What-ever we don't
understand we can ask for help
from Pakistani students,

During combine studies, we can
lecarn and sharc many things
related to our culture with cach
other. So it always has a good
impact.

Additional Responses

While talking abowt the impact of combine studies on the educational attainment
of foreign students, some students responded in a different wayv some are stated here as
neutral statements. One of the students responded, “'Genera:’!y cultural differences affect
the social life but I don't have such expericnce regarding studies because we have the
Arabic language for both of us which is unique and new for both”. Another respondent
said, “Sometimes we have a combined class and combined study and in my view,
Combine study gets easy bur cultural adapration is different”. Studewts from the Arabic
department said, “We have no problem as we speak the Arabic language. | use the
dictionary to translate.” Afghani students said. “For me, so far. the culture is quite
similar to that of Pakistan’s and therefore I don't have such problem but [ think cultural
difference affects the whole social life and not just combined study. Language especially
the local language matters a lot. The students from Turkey said, *Most of the Pakistani
Students like the combined studies. Mostly foreigner students prefer self- studv.
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Therefore. I cun’t say the difference. Cultural difference especially the language is a hig

barrier for combine studv”. Few Somalian students responded that, “The culture does

have u lot of difference as the main aspect is language so the difference of everything

may have a strong impact but we do manage the difference by finding a solution in

Jriendship and we do respect each other in our combined studies secession ™.

Description: There was a mix response about the combine studies and 51% of

students were of the positive response and they said it is of the great help in their

educational achievements but 40% said that no, most of the time combine studies are

waste of time and they can lcarn more while studying individuaily. Nine (9) % foreign

students said it depends upon subject and the members of the group.

4.3 Adoption with other Foreign Students

4.3.1 Cross-Cultural Adaptation

The respondents responded regarding cultural adaptation in the following way:

Table 13

Cross-cultural adupration

Positive Responses

Negative Responses

Cultural adaptation is an adjustment
to the local environment. I have
good expericnces with Pakistani
students and can casily adjust
myself with Pakistani culture

I can adapt to the local culture. |
cnjoy my time a lot with my local
tricnds and they help me a lot.

I think it’s a state of mind when
feeling at home and when we feel
casy with the local pcople. We can
understand their language and other

I face problems to adjust mysclf with the
local culture cspecially with academic
culture,

I like cultural adaptation but it is difficult
to adjust to the local culture,

I faced problems at the start, and was
considering myself stranger, but now [
have adopted myself with the local culture.
Cultural Adaptation was difficult for me at
the start. I am adapting to the local culture
slowly and gradually.

Cultural adaptation is a very difficult task
as It’s living in another country happily
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stuff.

e [ do believe in cultural adaptation. |
speak Chinese and I like to interact
with them,

¢ It 1s being tree with the people and
being close to them. That way you
can adjust in any culture.

e  We learn from cach other and ever
we arc keen to leam cach other
languages and adopt each other’s
culture.

¢ | believe in cultural adaptation as it
ts a must happening process.

® its respect to others

e It 1s the way of adjustment .it
means more communication. it is a
way of socializing with the local
pecople

e It is a way of communication and
forming a group with common
people for common activities like |
have a group of friends and we go
hiking and group studics etc.

®  When people from different types
of cultures sit together they accept
cach other and a mutual way comes
out.

e Every country has its own culture
which has to be learned and
respected by foreigners either they
are here for a short or long stay.

o It's living in a different culture
without difficulty by adopting some
good things.

without losing your identity and without
negating the natives. As a foreign student, |
can say it 18 difficult for me here.

In my view its aceeptance of change for the
good. Which need more communication
with local people and [ can say this is not
casy for me I am not doing good.
Cultural adaptation is a tough
especially learning Urdu very difficult.

task

Additional Responses

While talking about the concept and imporiance of cultural adaptation few

foreigner students responded that, “The adoption and fumiliaricy with other cultures are
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not easy. We have to stay calm and ask a question if we necd to understand without any
expectations. They said, “There are students of multiple cultures. Some can adapt to
different cultures, some cannot. But now we share and eat the food of each other so we
think we are adapted in the institutional culture now". Another respondent said, “f
learned Urdu and even know some words of Pashto, I think this is needed to understund
the foreign culture and adopt only what suits you". A student from African origin who
was a day scholar said, "It means, “Learn the language and join the communitv”. A
group of students answered it that, “cultural adaptation is the understanding and living
with acceptance in the culture of a different country where vou have to live for a short or

long period, but it's a long and difficult process.”

Description: 90% of the students had prior knowledge about the concept of
cultural adjustment and responded that it is unavoidable, which is for their own benefit
and they were rcady to overcome the problems in this regard. Few of them (10%) were
still, struggling in this regard, and reported that the differences are too many to change

themselves readily. They were not happy about the situation.

4.3.2 Experience of Cultural Adaptation with Foreign Students, than that of
Pakistani Students
While responding about the difference of experience in cultural adaptation with

foreign and Pakistani students the respondents “revealed the following responses.
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Table {4

Experience of cultural adaptation with foreign students, than that of Pakistani students

Positive Comments

Negative Comments

I don’t feel difticulty with both I can
casily adjust with both Pakistani
students as well as other foreigner
students.

Adjustment with a forcigner from my
OWN cCountry is casy.

It is casy for me to adopt the Pakistani
culture.

I have a good experience with
Pakistani students as we don’t have
many differcnces.

[t is very casy for Pakistani students.
With Pakistanis, it is not very tough
but with other foreigners especially
Yes, it was different at the start.
Gradually. | became familiar with it.

It is casy for mc as I am a Muslim and
Pakistani culture is Islamic culture.

In my view, it's a fecling of easiness
and stress-free or feeling at home
while u are moving around

I like more Pakistani students as they
are more helpful and can guide me
better about the system and other
needs but | do have friends from
turkey and Finland as well and they
are good pcople too

[ don’t have a problem with local
students

Pakistanis are good | have one of my
best friends from Pakistan

It’s casy to communicate with local
students as they arc familiar with the
demands of their culture and give
suggestions better.

I think its mutual learning and
communication with the local students

Cultural adaptation is difficult with
both but morc with Pakistani students
as we can speak Arabic and Chincse
and they can’t.

it 1s a ditferent expericnce with both as
they both are new to me

Pakistanis don’t know the importance
of cultural adaptation.

Forcign students are morc open-minded
than local students and behave better.
Cultural adaptation with both is a
difficult task.

Cultural  adaptation  with locals s
difficult as compared to foreigners.

It is a bit tough and a different
experience.

It is different and very difticult with a
complicating way to learn the cultural
adaptation of this country.

1 fecl easy with Chinesc only.

I don’t like local students they are not
much friendly

I don’t like local students they are rude
and not friendly [ am easy with
foreigners or overseas students.

I's a different cxpericnce with
Pakistani students. | fcel comfortable
with my foreigner students,
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Description: 59% respondents feel comfortable with Pakistani students and they
said they are easy to talk with and they need them for adjustment but a good number of
forcign students responded oppositely too (41%). They said due to stmilar problems in a
new culturally and socially different environment, it’s easier to adjust with other foreign

students than with Pakistani students.

4.3.3 Discussing Problems with the other Foreign Students

Table 15

Discussing problems with the other foreign students

Positive Comments Negative Comments

e Seniors from my country helped me a o Most of them feel homesick and
lot .as we have discussions in our native maladjustment which 1 have overcome
language now

problems, which I have faced.

We all have the same problems.

I have my family and some relatives
living here I have talked to them they
do not feel so much trouble.

During exams we exchange ideas and
we feel not in many problem.

¢ Some foreign friends also had the samc o Problems regarding administration and

commumnication are still the same
Problems of hostel fee structure and the
holidays etc.

[ haven't talked to anybody. I am not a
day scholar.

I don't have such type of
communication with others. [ am
introvert.
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Description: This tablc showed the mix response of the students .30% students

said they shared the problems but 40% of the respondents said that they face and solve

the problems on individual level. The rcasons were differences in the problems at the

individual level. Rest of the respondents said it depends upon the problem. Obviously

personal problems mostly handled by themsclves but content related problems arc shared

with others.

4.3.4 Assistance from Senior Foreign Students

Table 16

Assistance from senior foreign students

Positive Comments

Negative Comments

[ discuss with senior if there is
something [ don’t know.

Whenever | have somc problem in
understanding my lecture, | take my
notes to my seniors they help me and
elaborate in easily.

Yes, our seniors arc more cooperative to
support us in various problems

The scnior students guide us in a way so
that we can easily learn and solve our
other problems.

Our seniors support us a lot.

They guide us in a good direction. They
discuss topics with us as well.

They are very cooperative and provide
me lectures and give me time to discuss
problems on any topic.

Guide us for exams and especially in
subjects, which are tough to read.
Usually, when I discussed, they helped
me.

Our seniors are very cooperative

I didn’t discuss my problems with other
foreigner students.

My seniors are very kind but they do
not help me a lot
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Description: In this table, the response was very much positive who ever had the

scnior students from their country seeks the guidance and were happy.

4.4 Adaption with Teachers

4.4.1 Grading Standards of the University Teachers

While responding about thc grading standards of the university teachers the

foreign students  expressed their views point in the following words:

Table 17

Grading Standards of the University Teachers

Positive Responses

Negative Responses

They grade us both equally.

The grading system is great here in
Pakistan. It is the same Pakistani
and foreign students, It’s all about
your effort.

Mostly it is fair but some- times
teachers show politencss to  the
forcign students

I have scen and experienced that the
marking ts similar, No difference in
marking on the bases of nationality.
Teachers are fair but as Chinese are
weak in English and non-native
speakers so they get low marks

They are strict in giving marks. In
our department, most of the
teachers give less marks.

I have no Pakistani fellow but the
tcachers grade us less when we
have a common subject

Some teachers deliberately cut
marks.

It’s not good. It’s not very bad too
but some tcachers do not give us
good grades.

It’s really not fair for foreign
students. Marking grade is not
equal for both (Forcigner &
Pakistani).

It’s different for both. Sometimes
we have fewer marks without
reason when we ask why. She said
it’s like that.
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Other Responses

Most of the teuchers blindly mark and don’t focus on the paper. Some sav that it
is biused. But in my experience, [ am confused about how the teachers use grading
standards. Every teacher uses unimagined standards. It is good bur the midterm
assessment is not good. I cannot sav any difference in marking, but actually, they mark
blindly sometimes. I think it's not a problem not related to the grading svstem of the
reacher .it is related 1o the student and her method of study. if she performs well by hard
work she will score better. Not bad but their behavior is changed for foreigners and
Pakistani student. Mostly it’s same but I think teacher must guide the stdents befare test
that what Is expected from us in the unswer. Teachers alwavs compare the papers of
Pakistani and foreigner students. Mosth: the English or Avabic of foreigners is not good
so they do not get good marks. Teacher should wark the foreign students separatel and
should compare with the foreign students only. Muarking is same for both but I think the
criteria for foreign students should be little lower (Different criteria for both local and
Joreigner students). Teachers are non-biased. They grade the students according 1o their
level of learning. Grading standards are good and equal for both but only Chinese
people are complaining about the marks. as they do not want to improve their English or

Arabic so they think that teachers are not fuir. I do not have such complaints.

Description: 80% students responded that the tcachers are fair and unbiased in
marking but they complained that teachers might share the marking criteria prior to the
conduction of cxams. Some (10%) responded that the teachers use different criteria for
Pakistam students and they award better grades to them. 10% didn’t answer and just said

1ts ok.
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4.4.2 Effectiveness of Pakistani / Foreign Teacher for Adaptation

When the respondents were asked that, “Who. forcign teachers or Pakistani

teachers is more effective for you and why”? Their responscs were as undet:

Table 18

Effectiveness of Pakistani /foreign teacher for adaptation

+ Positive Responses

Negative Responses

Both are good but forcigner
teachers give us more details about
particular subject whereas Pakistani
teachers mostly give us briefings
Foreign teachers are morc effective
as they speak the Arabic language
in class. Pakistani teachers speak
Urdu and English which we can’t
pick casily. They give us more time.
Forcign  teachers  are  better
compared to Pakistani and arc more
effective as they are more devoted
to their teaching

Ismail Adaramola, the Nigenan
teacher is the best and most
effective as he speaks good English
and trics to assimilate with students
in each class emotionally.

Foreign teachers are more effective
and we can understand them easily.
Foreign teachers are better in
English and have good teaching
skills .so [ like their way of teaching
better.

I think the foreigner teachers are
better. They are psychologically
fairer than the Pakistani tcachers.
Foreigner teachers are good their
teaching style is better and easy to
understand. Their marking is also
too lenient for both.

Both are equally teaching. There is
not much difference in their
methodology.

I have one teacher in faculty who is
Pakistani and he is the best

The forcign teacher is not fiiendly.
He is focused and does not help you
out of class so the Pakistani teacher
is better.

Mostly the teachers arc Pakistani
and I think they are better and
effective. 1 like their teaching style
My Pakistani teacher is good. Her
teaching mcthod is easy to
understand and the teacher is very
patient and nice to us

Both arc the same. Actually, it
depends upon teachers’ ability
doesn’t have anything to do with
local or foreigner teachers.

166



w

Other Responses

I think both are equal and each one of them has positive and negative aspects. |
don’t have any foreigner teacher. So I can't suggest. Foreign teachers are more effective
than Pakistani because foreign teachers teach well in English with good skills. T think
both because each one of them has positivitv and negativity. Both have positive and
negative points but I like Pakistani teachers move they guide us in extra time too. Arabic
language teacher is from Egypt. But his style is very difficult. Teacher from middle-Eust
is good we can learn the true accent from them for the language, but otherwise local

teachers are good.

Description: 60% students who have both the Pakistani and foreign tcachers they
responded that foreign teachers are better in methodology and marking criteria, but
Pakistani teachers are more hclping and friendly regarding the help in university matters.
4.5 Role of Institutional Culture in the Acadeﬁ]ic Achievement of

Foreign Students
4.5.1 Role of Administrative staff

4.5.1.1 Marking Policy of University

Table 19

Marking policy of university

Positive Comments Negative Comments

e It is fair and satisfactory e They do tough checking and don’t

e | like the marking policy of university for give more marks to students
marking according to their hard work

s [t is good an up to the standard. e They have a wvery strict marking

¢ [t’s simple and fair. policy.
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s i is neutral

e 1t’s good. I don’t have any trouble.

¢ 1am satisfied. [t is up to thc mark.
s It is too simple and clear.
e 1like the testing procedure

Not good and transparent

There is no specific criteria for
internal marks

Midterm assessment is blind.

Most of the tcachers don’t check
papers deeply.

It’s not fair

Not fair especially for foreign
universities.

It’s very hard and makes me angry.

[ am not satisfied because it is not
fair in my view.

No specific rules for midterm

Other Responses

Teachers should give marks according to the nature of students’ attempts. He

should not mark blindly. 1 have personally experienced in some subjects. Criteria for

internal marks need to be standardized. I suggest they flexible checking. There is not a

problem with marking system, just the teacher may brief about the criteria hefore paper.

Description: Almost all forcign students were satisfied with marking criteria and

GPA system but suggested to have some relaxation for the foreign students and few

suggested upgrading the marking /examination system at the intcrnational standards.

Some suggested that the teachers might have some refresher courses for internal

cxamination to make it more effcctive for the improvement of GPA of foreign students.
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4.5.1.2 Attitude of Administrators

Table 20

Attitude of Administrators

Positive Comments Negative Comments
e Yecs, we are fully satisficd. e They don't help the student
» Not yet faced any biasncss from e They show  biasness towards the
university  administration  towards  tcacher.
local students ¢ No, the administration did not help me
e They treat us all cqually. in cducation even thecy did not care.
And not even solve my problem.

e No, because they don’t help you
enough if any teacher discriminates
you regarding the grades.

s They are always creating problems for
us SO we cannot concentrate on our
studies.

« They make unnecessary delays in our
documents and always say come
romarrow.  I's very annoying  and
wastage of time.

e They are not too much devoted.

Other Responses

They must have a clear policy about foreign students at the government level and
timely update the final requirements for the students who want to tuke admission here.
There are a number of problems, which are self- created by the administrafion. Yes, I am
satisfied. but in the first semester there were so many problems for us and they wasted a
lot of ftime in completing the file work that it seems unpleasant to be here in this
universitv. They have to make themselves updated and professional especially for
foreigners. Administrators show no biasness only in Marks but in some matters they do.

Overall the administration does not treat the foreign students well. Sometimes they prefer
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local us they know the students or the students use references. They prefer local students

and they know each other and have friends and references even in hostel bookings.

Description: 88% students were not satisfied with the behavior of administrative

staft. Very few (10%) responded positively but only those who had some assistance in

this regard.

@

4.5.1.3 Rules and Regulations of the University

Table

2i

Rules and regulations of the university

Positive Comments

Negative Comments

I am satisfied these arc meant to be
followed n we should foltow its for our
safety:

[ do have some problems but [ think in
the long run, these are for our security
and safety. If we arc living in another
country then we have to obcy their
rules. We should not comment on their
rules or stuff because we have opted for
that by choice.

{ don’t have any problem with the rules
and regulations of the university. All
Rules are good

Anyhow, I like that the university as it
is based on [slamic principlcs.

The rules and regulations are strict and
I support that, because that what kecps
the stability,

It is very organized and good.

The rules and regulations of the
university arc good and we arc used to
it.

The rules and regulations of this
university are fair, not too bad.

At the start, it was difficult for us
because every country has its own rules
and regulations but it is easy for us
now.

University has lots of rules and
regulations but 1s too difficult to
understand by the new students
The administrative staff is not active. |
don’t like the rules and regulations.
there 1s too much strictness
Sometimes these arc very annoying.
It’s a bad experience
The regulations arc not written or
provided before entering the university
or getting admission here.

There are no rules and regulations these
are just barriers for the unknown or
forcigners.

Nobody as the administration is here
it’s a group of uscless people.

The admimistration is not cffective and
rules are to be not followed.

Hostel rules are a bit too strict; Hostel
rules or formalities are making us
depressed. It is too strict and not
effcctive. Many students live on one
seat in the hostel.

Not very helpful mostly create barriers.

University rules and regulations are not
reasonable. Especially for foreign
students.
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The rules and regulations at university
are very good and they treat us good.
There arc the same rules and rights for
both. iocal and forcigner students.
University admunistration has been
helpful and has facilitated foreign
students well.

Very good and helpful.

They treat us equally.

Thesc so-called rules arc rubbish. Due
to long and inappropriate demands, a
lot of precious time of students got
wasted

We have to sacrifice our studics to meet
the formalitues

They do not guide or listen to the basic
issues of forcign students like NOC,
visa or things like that.

Mostly they remain absent. if present,
mostly say to come tomorrow.

[ don’t have a good experience. [ don’t
get a quick response in case of hostel
accommodation 1.c. rencwal etc,

[ think that the administration is biased
and have strict rules for us

No facilitics they charge more for these
facilities but nothing was done for them
as the intcrnational university they
don’t meet the standards. they don't
have special facilitation comer or desk
for forcigners

Lazy and irresponsible administrative
staft.

Administration facilitics for forcign
students are not good. They delay and
keep things in pending.

They give importance to  those
Pakistanis  who  have  political
affiliations c.g. ATIL, JUI ctc. personal
relations matter a lot.

They are similarly poor towards both
tocal and forcigners.

We stay in lines for hours while locals
dircctly call and meet them to discuss
their issues.

The administration is not ready to work
they don’t work hard. They are not
rcady to listen. They are very sclf-
willed.

They don’t provide a hostel on time
which affccts our study.
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Other Responses

They should facilitate all students equally for example the hostel facilities i.e.
single room should be given to all graduates. They should understand the difference
between the Pakistani and foreigner students and the standards of facilities should be
different. I can just hope to give international students the greatest case and make the

&
degree completion easy and convenient.

Description: 90% students are not satisfied with the rules regulation and specially
the implication of rules by the administration. They reported that there are a lot of rules
and regulations but no implications. Foreign students are bound to obey but local students

don’t bother and not even punished for violation.

4.6 Role of Academic Staff

4.6.1 Impact of Teacher’s Marking on Educational Achievement

Table 22

Impact of teacher's marking on educational achievement

Positive Comments Negative Comments

struggle.

Teachers are good at  marking
assignments.

Positively influence.

I am happy with my teachers marking
policy.

Not marking but our struggle can
influence the CGPA

Our teachers are fair.

Teachers cncourage us to score a better
GPA.

[ am satisfied with my teacher’s marking.

o All the teachers mark us according to our e They don’t assess well in internal

marks which badly atfects our GPA.
Different teachers use unclear criteria
to evaluate student’s shortcomings to
improve the student’s performance in
the examination.

They don’t consider and don’t give
internal marks on ground reality.

Our department teachers give fewer
marks. _

The teacher's point of view about
answers influences the CGPA.

Every teacher has her way of marking.
No standard marking

112



e My teacher is good she is good with e every teacher has different criteria so
foreigner students. marking influence the GPA

e GPA depends on exams. You show good
and have wcll.

Other Responses

If the teachers give good marks then CGPA will be good but if they do not give
good marks then the CGPA will be decreased. So the teacher should adopt flexibility in
grading the foreign students .it will improve their CGPA. The marking criteria of
teachers influence the CGPA of students due to the strict marking for good grades. It
depends upon the focus of the teacher if the teacher is more precise in instructions about

criteria and the stuff included then it might get better.

Description: This table also showed a mix responsc of the respondent, 60%were
satisfied and others had problems with the marking standards and criteria of awarding
GPA by the teachers. The point to ponder is that most of the foreign students were of the
vicw that teachers do not follow rules in internal exams, which affects the final GPA a

lot.

4.6.2 Impact of Teachers Teaching Style on Academic Performance

Table 23

Impact of teachers teaching style on academic performance

Positive Comments Negative Comments

e It has a great impact when you can e Some teachers’ cven regular faculty

understand the teaching method. You gives us presentation and don’t teach
will learn more which contributes to themselves.
student’s academic performance. s Some teachers do not give lectures and
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One can learn more and more from a
teacher who is talented, rcgular and
teach in easy language.

Teaching style is effective in academic

only take presentation, which causes
confusion.

sometimes give lecture in Urdu, that
becomes problematic

performance e There is no impact of teachers teaching
e The teaching style is good for the stylc on academic performance.
academic performance of the students
in the class.
e Teacher's regularity and preparedncss
< plays an important role in academic
performance.
e It helps to improve our academic
performance
e Teacher’s teaching style; especially the
medium  impacts  the  student’s
academic performance.
e Better teacher’s teaching style better
will be the student’s performance.

Other Responses

If the teacher’s teaching stvle is good then I will wunderstand better and may get
my concepts more clear. That will inspire the students and will help them to get good
grades. Teachers should not speak Urdu inside the classroom. We learn more from a
teacher who teaches in simple language along with examples. If the teacher gives us easy

books and teaches us a little slow, we can improve our ability and understand quickly.

Description: 79%students reported that the teaching style of the teachers at 1IUI
differs .Some teachers are good and impressive so the students arc motivated to get good
scores while some don’t bother to guide the student to do the hard work in an effective
way so the scores depends upon the individual effort of the student. Some students who

have both foreigner and Pakistani teachers reported that foreigner teachers arc more

114



skilled regarding the classroom teaching and evaluation. They reported that the teachers’

style has a key role in academic achievements of foreign students.

4.7 Role of Institutional Culture in the Academic Achievement of

Foreign Students

4.7.1 Impact of Group study on Foreign Student’s Performance

Table 24

Impact of group study on foreign student’s performance

Positive Comments

Negative Comments

Through group studics or group
discussions, most of the confusion
became clear

Group discussion is good along with
lecture learning as it also helps to
cxpose to the local culture.

Group study is good, mostly I lcarn
more from group study rather than from
class study.

Group study is more useful as it gives
multiple perspectives on the topic

It 1s much better than studying alone.

It is full of knowledge and helpful for
me in terms of performance.

As they share the thoughts of different
countries, so it's effective.

It helps in solving the confusion that
onc faces in class.

[ think it can be a good source of
cultural harmony

we can come close to different people
and we can become friends even

it can be a source for socio-cultural
adaptation

I feel very comfortable in group study.
At can increase our efficiency for better
grades.

Waste of time in gossiping and talking.
Language Barrier disperses attention.
Sometimes the group study is aimless.
[ rarely join a group study, mostly [
prefer sclf-study.

{ have not joined a group study vet.

I don’t like group study.

[ don’t like the concept.
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Description: The 87% responses of the students showed the positive impact of

group study on academic performance of the foreign students. Very few (13%)}) described

it as waste of time.

4.7.2 Effect of University Environment on the Results of Foreign Students

Table 25

Effect of university environment on the results of foreign studenis

Positive Comments

Negative Comments

Most of the time the cnvironment of
the university makes the students score
more because every-one is trying to
score better then we will get
mspiration.

People from different countries
studying together in the university
have a better effect on student learning
Only the tcacher and her teaching style
is effecting. If teaching is good the
score and grade arc good.

The university environment  just
promoted the habit of self-study so 1t’s
helping us a lot. Now we are self-
responsible  for  our  academic
achicvement.

yes has a great impact like teacher
pressure, types of students from
different countries with different
experiences, overall learning
environment moves us to faster
learning and academic achicvement.

I think the environment is good. We
have access to prayer hall and library
so I think it has a positive effect on our
results.

It does effect because the environment
is nice and peaceful and it helps in

It is very difficult because we have to
live in a different environment and
deal with a difficult situatton.

In this university. we have to deal with
differences in food. language, and
environment and much more so its
environment is effecting a lot on
academic achievements.

Not the university, actually the teacher
checking method affects our result.
Cultural difference is a problem.

Strict rules and hostel problem affects
our results.

It doesn’t affect our results, I always
get normal results.

Here in this university, it’s a trend to
give less marks to students and give
Just passing marks.

The foreigners cannot properly write
and speak the local language with the
university environment.

This university never can promote
cross-cultural because it is very
religious with sirict rules.
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studying.

¢ The university environment is nice and
i’s a silent place that encourages me
well,

e It is helping us through cultural week
and by providing us to live and cat
with the multinational students. We
have to take classes with students from
different cultures so it’s helping the

. cross-cultural harmony.

e Students from different cultures when
tried to live and work togcther they
create an environment of cultural
harmony.

Other Responses

We have to deal with different people with different cultures and styles of
learning so we can choose from their experiences about the way to adopt for better
learning. University can just provide us with opportunities to learn. the quality is to be
decided by the student nothing do with the environment. At the start, it had a negative
impact but now it has a positive impact. Different countries different students studying

together and living together can create cultural harmony:.

Description: 85% foreign students found the university environment helpful and
p g y P

encouraging for the cultural adjustment and better academic performances.
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4.7.3 Role of University” Core Languages (English and Arabic) on the Academic

Achievement

Table 26

Role of university ' core languages (English and Arabic) on the academic achievement

Positive Comments

Negative Comments

I have no problems with both
languages and 1 can use both English

and Arabic equally good so no
problem.
The Arabic language is morc

supportive of us to get good gradcs.
We get good marks in both Arabic and
English.

As [ have English in my -earlicr
cducation, it helps me here to hear the
lecture casily.

English is a gencral language so it
definitely helps the foreign students in
getting good grades.

As Enghish 1s an international language
and anyone who comes here has a
basic understanding of thc English
language, it helps foreign students.

It helps us to communicate with both
students and tcachers.

They both play a key role in our
success.

It helps foreign students because it gets
easier to understand everything easily.
English is helping, more as most of the
students and tcachers fecl easy in this
language.

English 1s helping us in the class, or in
the group study so I think English is
helping us to score better.

They are on the paper while in class,
some teachers speak in Urdu.

Not too much helping rather than
books.

No one is teaching in English.

Actually the core language, English is a
problem for us, due to which we can’t
get good marks

Al foreign student
language problem
Very little Arabic is being taught and
practiced in the university.
Arabic 1s least usetul
teacher s fluent in Arabic
Arabic students have to learn to speak
Urdu for their survival.

In class, many teachers do not teach or
speak in English.

has the samc

because no
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Other Responses

Hf it is declared compulsory for teachers, it will he great™. If the teachers give
lectures wholly solely in these lunguages, then it helps the foreign students will learn. It
all depends upon the students in each language the problems are the same some teachers
Seel easv in Urdu and students to have to suffer. Yes. they are helping especially Arabic is
easlv and can help the students 1o get more marks. While English, is good for speaking but

is harel 10 score in it.

Description: 80 % students showed the positive cffect of core languages of the
university but they have problems with the usage of core languages. They responded that
only forcign teachers use these on regular basis while the local teachers mostly relay on
local /national language for communication so thev don’t feel comfortable with that.
They were of the view that use of solely core languages can help them to get more marks

and improved GPA

4.7.4 Impact of Social Class on Student’s Performance

Table 27

Impact of social class on student’s performance

Positive Comments Negative Comments

o [t will help you with admission. It *  Social class does not have anything to
will financially help you. do with social class.

¢ A student that belongs to a higher e [ don't think it has an effect
social class gets admission casily ¢ Tt docsn’t affect our performance.
a|.1d also gets a job easily because of ¢ Social class doesn’t affect somcone’s
his class reference. .

pertormance.

* [ belong to the middlc class and [
get every facility here. which helps
me in my academic performance. much cffect

e My family gives me fees on time * No. not important. Good learning
and helps me financing resulting in civironment is more important

e In this university, it does not have
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better performance. .
Social class is good for one’s social
identity. .

The better social class helps us in
the continuity of our education.

it positively affects the results and
performance.

Bettcr social class is necessary for
student’s financial support as during
study a student cannot financially
support themsclves.

Social class really effeets for
foreign students.

Yes, a lot because if | have more
money | can spend more on my
books and notes. I can arrange a
tutor for my difficult subjects. And |
can hire a better residence or
convince for less time wastage
which I can spend on my studies.
Yes to some cxtent, if  have a
better class it means better
awarcness, more resources, and
better communication for help ina
foreign country. We can deal with
lots of problems which necds
moncy to be solved

[tis helpful to communicate with
local people and it is helpful to
solve our problems.

I think it has a big influence. The
whole environment and scenario of
life is diffcrent

Superior family environment is
morc conducive to stress-free
education.

Yes but only for better facHities in the
foreign country but in studies no.

[t doesn’t matter which class you
belong too.
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Description: 69% students responded that it they have better social class they can
afford better lcarning equipment and facilitics but for better GPA and good academic
achievement, they have to work hard at their own. They said superior family environment
could help vou in better cultural adjustment. which leads to better education

S

opportunities. Some responded that the educational achievements have nothing to do with

social class.

4.8 Cultural Adaption and Academic Achievements

When the forcign students were asked, “How the cultural differences make it

difficult for you to score better”? They responded in the tollowing ways:

Table 28

Cultural adaption and academic achievements

Positive Responses

Negative responses

» Sometimes at the start of the o [ don’t have any difficulty in scoring
degree, | had a problem in better as the medium of teaching is the
picking up the accents of the same besides the cultural difterences
teachcrs which affected my e Culwral difference has not made it
CGPA difficult for me but I can’t say the same

o The language barrier affects for other foreign students
my CGPA, e [t doesn’t have any relation with CGPA.

e Somectimes both local students e We have betier opportunities here so we
and tcachers speak in the Urdu arc scoring better here
language which causes a e It’s not difficult to score when you
problem. discuss the subject and the way of

¢ | have to work harder than marking with the teacher because it 1s up

local students to cope up with
cultural difference

All foreign class fellows face
some problems. It does have
shown its results

to the student how she handles her
studies. If we are mentally prepared then
it’s casy to live and score in a different
culture.
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e The local language spoken by
the teacher in class makes it
difficult to gain more marks.

¢ .In some subjects which were
studied earlier 1 score better
but here it’s not

e we have some new concepts

and subjects  which  arc

difficult for me so it’s very
difficult to score better here in
these subjecis

¢ | was not awarc of the way to
answer the questions in the
beginning, but now | have
learned but still, the university
cnvironment is different so it
makes difficult to understand
and score better

+

¢ | am not doing my best duc to
differences  in the  whole
university cnvironment.
Everything is different from
teaching to marking stvle. So
it is difficult for me to score
best but not bad cither.

Other Responses

Mostly culture matter when we have Pakistani teachers and sometimes they
speak Urdu or English move than Arabic. Cultural difference is something else we are
taught the Arabic language which is not the local language. Both we and local students
do the same struggle and get the same results. Cultural difference has nothing to do with
the grudes and marks in any particular subject unless the teacher is S'f}‘l'(‘f in his marking
criteria. As we have our own cultural experience and thoughts and gain the experience
ahout thoughts of others. It helps us in better scoring. I am Muslim so I think this
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similarity helps me a lot and we have common Muslim cultire to settle and scove better.
Although we are similar, the admin block makes it difficult for us so we are tense and
kept unnecessary busy so we cannot score better. Not the whole culture hut the
commurication especially the language wsed by the teachers in the classroom is different
so we can hardlv understand what she wants or expects from us in the answer. I have
maneaged the things here row in the start, it was difficult but now I try 1o outline the main
content as brieflv as possible so that | can handle it in the best possible way. It is not that
difficult now. As the main thing is language and communication so I think if we learn the
lunguage first then enroll in the proper class then it will not be verv difficult. I have done
the same so it is easy for me my scores are not bad. Those Chinese studenis who have no

command in English cunnot score better.

Description: 82% respondents were of the view that cultural differences are a
great hindrance in better academic achievements. Some were of the view that only

language factor is influential, rather than belicves and customs.

4.9 Cultural Aspect of Educational Achievement

4.9.1 Strategies to Pass Out Failure Courses

Improvement in CGPA
When students asked, if they failed any coursc and the type of stratcgies
thcy employed to pass that course. 10 students responded that they had not failed in any
subject so far. Other students stated that they failed in one or two courses and they
explained:
» [ take the course again.

» | gave the cxams again in the summer.
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« [take help from their classmate

e My Pakistani fellow and some Arab students helped me to clear my subject

» My fricnd helped me

« [ understood it by mysclf.

» | have failed I help myself and study again because no one can help me out.

o« Nobody hetped me the teacher could not understand us. So we failed.

« [ failed and my teacher helped me out

» No onc helped me to pass my failed coursc.
Improvement in CGPA

A question was asked by students that “Did your CGPA improve over the time?

If, “Yes” give reasons if, “No™ explain why?” Those students who replied that they
CGPA remained the same, they gave following reasons duc to which their CGPA did not

get improve:

* Through marking from the teachers

* Subjects are getting more and more difficult.
¢ Nobody is here to help me out.

e [ am desperate

» [ was ill duc to that I could not perform well.

Those who stated that their CGPA is improved they stated the following reasons:
« [am increasing my time to study
It is because of my increased hard working

[ now know how to attempt the paper and work hard

Now [ am familiar with the semester system
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+ It was about the effort and commitment [ out in

« Due to adaptation with culture and teaching methodology

» Slowly and gradually I have become familiar with the local culture

» [ understood the environment better. [ understood what kind of answers
teachers prefer. and what type of writing styles teachers want during the

. paper
o [ am feeling better now at the university.
4.9.2 Hurdles that Foreign Students faced regarding Administration
When foreign students were inquired that which type of Hurdles they face while

communicating with the university administration, they gave the following responses:

e Language and culture difficultics.
® Not getting nominated for rector fund
® They neither properly listen nor do they try to solve our problems.

® They never give or provide a clear instruction to completc an administration

related task
® Taking signature from different places for documentation
® [nterms of fec structure

® They are not very cooperative .there is no communication between academics,

admin and president oftice or forcigner affairs so we have to suffer a lot

4.9.3 Role of Home Culture in better Scoring of Pakistani Students
Four students replied that they have no Pakistani fellows. Other replicd that yes,

home culture helps a lot to Pakistani students in the following ways:
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¢ Tcachers communicate casily with the local students

» They know Urdu and get quickly adjusted in hostel and so perform well.

¢ Comtfort for being at home and food and other things also affect.

* A sense of similarity brings teachers and students benefiting from cach other.

* Home culture helps Pakistani students in scoring better in paper

."

Teachers mostly teach in Urdu language in the class.

* Most of the teachers and local students know cach other and thus they give them
more marks.

® Yes, it 1s because most of the teachers speak and adopt the same culture as the
lacal students have.

e The teachers, the university and the medium of instruction. Everything is
helping them in all ways.

* Yes, home ground and home crowd means the language and culture all help the
Pakistani students a lot in getting a good grade.

* Yes becausc anything which is not clear in English they can understand in Urdu
and teacher can give example in Urdu while foreigner students have to suffer.

* Insome subjects where the teacher is biased or uses the native language more or
give grades on personal likeness or dislikes then it can be helpful but on the
whole a very little impact

* Yes, it has thc impact that is the reason [ prefer Pakistani students for

friendship.

4.9.4 Participation of Foreign Students in Group Studies
Majority of the students responded that yes, they participate in group study as:

126



In class. most of the time teachers communicate in Urdu so to fill the gaps |
study with my class fellows

It makes their understanding regarding difticult concepts good and casy.

It 1s especially helpful in exams preparation

English and Arabic as these are tough to understand, I learn more from group
study

1 take help from group studies.

Math 1s my weakness, so for math-related subjects, 1 prefer group studies

For clarifying concepts related to English and Jurisprudence. literature.
finance and rescarch,

I do get some points through group discussion.

For interpretation and translation. it helps a lot

I seck help for English and Allum- ul-Tarjuma.

For tough subjects like Sociology, mostly I participate in group studies

[ teel difficulty in Arabic and Pakistan studics

It is helpful for classcs where the teacher uses Urdu.

 like it because we can learn better while studying together

While some students’ responded that no, they do not like group study and the

reasons are as follows:

[ think it’s just a wastc of time
[ like to study alone

My English is not good so I study alone.
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v * | amuscd to the environment so now | like to study alone with concentration.
* For it, we need a better language practice for communication in English

otherwise iU’s useless with Pakistani students.

4.9.5 Preferred Group for Group Study

While foreign students were asked that “Which group is better for group study the

Pakistani peer group or the group of forcign students and why?” Some students stated

that foreign peer is good for group study because:

- * They can convince cach other casily in their language.
® They share cverything in English.
¢ [tis casy for me as they can make examples.
* For most subjects. foreigners facilitate better

™~ s Forcign students are more active and focused on studies so 1 like them

Those who stated that Pakistani peer group is more helpful, provide the following

rcasons:

¢ They arc more coopcrative.

e Itis very nice; you get morc experience.

* For local subjects like sociology. local students’ groups are better as they can
teach us casily in easy English.

* They can understand the whole topic and then will help us to understand it in
English by discussion.

* They understand the lectures in their language than they cxplain to us. They
can make the concept clearer.
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Some students responded that both groups mixed are very effective. Both are good, some

issucs can be resolved with local while some with forcigners.

4.9.6 Impact of Parent’s Education status on Academic Achievements
Some students stated that their parents’ education has no impact on their study
and gavc the following reasons:
. ‘My tather is a religious scholar and | am studying sociology so no effect.
» My parcnts arc not educated.
« They are not highly educated but are businessmen
e lam vigilant enough I can handle my own life
« It’s not about the education of the family which matters but the student herself has
to struggle and work hard.
» It’s my life I have to make decisions for my- self.
» 1 have no helper at home, which can help me in my education.
¢ My parcnts are not highly educated so | have to decide alone.
Thosc students who stated that their parents™ education has a great impact on their
study, they gave the following reasons:
» He is a teacher and forcing me to study. Otherwisc, I don't like to study.
+ It is their struggle, due to which I came to Pakistan.
« They arc motivating me to study.
« They arc aware of my expenditure and my father helps me with my subjects.
» My father is a teacher and he encourages me every time.

¢ It bas affected me because they know the value of education and they imposed it

on mc.
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» Motivating me to be more and do morc than my parcnts have ever achieved.

» They have guided me from the very start.

» My parents want me to be highly educated.

+ Besides being illiterate, they still force me to study.

» Ithas a positive impact on my studics because they always encourage me to score

avell for a better future.

They encourage me a lot and both arc well educated.

4.9.7 Effect of Family Background or the Social Background on GPA
Majority of the students stated that family background or the Social background
has great cftect on GPA as:
» Social background is neccssary for social identity
* A strong financial background is necessary for a student study as stay in another
country is very costly.
» They are cvaluating and monitoring my GPA and compare to what my family
members have achieved.
* Yos, an cducated family knows what problem we can face,
« [Itaffects the CGPA because you would not want to let your family down.
» My family background helps me to continue my studies.
¢ Family background affects GPA because if they are educated they can help their
children.
* Inmany ways like can help the students to facilitate themselves in fearning by

spending more money.
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» ltcan affect and save a lot of energy and time, which [ spent on saving the money

and study more cfficiently, so a good GPA might achieved.

« [ think it has an impact becausc a peaceful and well off tamily will cultivate an

impetuous student.

» lagreed. with a very strong relationship between social classes with CGPA.

+ Family background or social background does not affect one’s GPA.

Only two students stated that Family background does not affect GPA and two others
stated that it has a not a deep connection. If the environment for the study 1s good, that is
enough either it is provided by high social class or low doesn’t matter.

4.9.8 Effect of Cultural and Language Barriers on GPA
Majority of the respondents stated that, more specific language is a big barricr
that affects students’ GPA as:

+ [t has a direct relationship.

* Somc subject that are taught in local languages.

 lhave to spend my encrgies to understand the concept first then to prepare

» Some subjects either English or Arabic the teachers are using tough words and

high vocabulary which can only be understood not depicted in the paper.

* If we have command in the language then we can score better and communicate

better with the teachers and the students

» It took lots of time to translate or to understand the concept in any forcign

language.
Some others stated that culture effect is strong as:

»  When I don’t feel homely I cannot feel comfortable so cannot perform at my best.
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Culture is the only thing due to which we have to suffer otherwise we can perform

much better.

Two participants stated that culture has no effect on GPA as they can adjust casily and

only one participant stated that Yes, exactly both of these hinders my ability to absorb the

teacher’s concept in line with the questions in the final cxamination.

4.10

Suggestions by Foreign Students

4.10.1 Suggestions for Teachers to improve Grading System

The majority of the students responded that the university comprised a nice

grading policy and the grading system is according to intemational standard. Somc

students suggested that

4.10.2

Teachers should adopt flexibility in checking and marking. They should not check
our papers sirictly.

The grading system should be different for local and foreigner students. Teachers
should be lenient with foreign students.

The tcacher must provide the written criteria of marking because the foreigner
students arc from a different environment and it takes a lot of tinic to understand
the demand of the teacher and the university for better gradcs.

Suggestions regarding the Administrative Approach of the University

Try to understand their problems and pleasc facilitate them to resolve the issuc at
your end.

There should be a little change in the behavior of the administrative staff.

The university administration should solve our problems on time.
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10.

11.

14.

16.

18.

I suggest them to make everything online. Sue technology i.c. computer and
printers to help and facilitate the students to work efficiently.

Jobs may be offered 10 cligible and competent people.

Give clear/definite standards to complete an administration and write in a board
so that all the students can watch it.

Lsearn how to communicate in English properly.

They should change their strict rules for forcign students.

University should make English and Arabic obligatory.

['like their normal approach, their current approach is hard.

there should be a counselor in overseas office

- I would suggest that they must reduce the amount of signatures that we have to

get from ditferent places.

. Yes they must have clear written guideline for the foreign students.

There must be a cell or a coordinating officer who can communicate with all on
the behalf of foreign students so that they do not have to suffer for getting their

problem solved in this university and so they can concentrate on their studies.

- Kindly maintain punctuality among administrative staft, They must be active.

Pleasc try to becomc more active and do work timely because they always
rcached in university at 9:00am but we can’t approach them because first they arc

having breakfast than lunch and at 3:00pm they leave the office.

. They nced to improve efficiency and professional attitude.

They should introduce new subjects, related to our daily lifc to help the foreigner

students 1in accommodation.
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4.10.3

b2

. I hope that the students who score better in cxams, single rooms can be allotted to

them.

- Pleasc provide better facilitics for hostel students.
- Please be available at lcast at working time.

. Pleasc improve your cfficiency and quality and make the international students

facilitated so that they can fecl casy.

- Provide the whole information about the semester or the wholc degree program

before the admission,
Make a student union comprises of different countrics and guide them for self-

facilitation, so that they can be helpful for the foreigner students in general.

Suggestions for the Teachers to help the F oreign Students

The teachers should adopt tlexibility in marks especially the Pakistani teachers as
they teach us tough subjects in tough language

Teachers can facilitate us in various ways but we don’t disturb them mostly as
they have tough time

They should adopt normality in marking

Just be open and accept suggestions from foreign students

Speak in proper English and give us exact instructions to complete and
administration

They should ask about our issues that we face in university

Local teachers should ask us in class about our administrative 1ssucs

It will be better to teach completely in English
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13.

14,

l6.

17.

4.11

The teachers can help the foreigner students when they speak only the language in

which the students are studying

. Teacher can help us to guide about the rules and administrative needs of letters to

save the time of students.

. They can guide us towards document nceded.

- Suggest the students in a good way at least teach them how to write an application

correctly,

They must in communication and explaining the rules and documents nceded for
specific purpose.

Teachers should guide the students and read the rule and regulation in a little and

casy English,

. The teacher should become a link between administration and the students

¢specially for exams.

Teachers must listen to our suggestions and torward them for our facilitations.
They should be nice to the new students especially the new admission as they are
alrcady depressed and homesick and they do not have much knowledge about the
new environment so please be good and helping in behavior.

Educational Achievement: The reported CGPA was rechecked, before used as
the quantitative data. The analysis of quantitative data then embedded in the

qualitative data for morc authentic results of the study.

Quantitative Data Analysis

For showing the relationship between students’ adaption and academic

achicvement, their CGPA were obtained {List of CGPA is attached in Appendix-3).
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Based on qualitative data it was discovered that, following were the categories and

number of students” adaption
Table 29
Students” Level of adaption
Level of adaption Highly Moderately Less adapted  Total
Adapted adapted students students
. students
Numbcr of students 23 20 12 55
Percentage 42% 36% 22% 100%
It is clear from the table that:
1. 42% students were highly adapted
2. 36% students were modcrately adapted

3. 22% students were less adapted

Table 30

Mean of Students scores

Level of adaption Highly Adapted ~ Moderatcly adapted Less adapted
students students students
Mean of Students Scores 3.01 3.03 2.78

It is clear from the table that the mean of those students scores 1s high that were

highly and moderately adapted as compare to those who were less adapted. For testing

the hypothesis following procedure was applicd:

AL
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Null hypethesis: Ho; There is no cffect of cultural adaption on students’ academic

achievement.

Test used: "ANOVA™

Formula:

ANOVA Summary

T&‘Dl-&: 3L

F= Mean square between
Mean square within

Sources of Variation Sum of squares  Df Mean squarcs F
Between 0.514364 K-1=3-1=2 0.257182 1.150273
Within 11.62633 N - k=55-3=52 0223583 _
Total 12,1407

Calculated value of F: .15

Table value of F: 0.324473

It is clear from the table that the calculated value is greater than the table value

that’s why the null hypothesis, “there is no effect of cultural adaption on students’

academic achievement” is failed to be accepted.

The above stated analysis of qualitative data has supported the results of the

quantitative data. The student who found himself/herself culturally adjusted and adapted

is clearly performing better in exams.
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CHAPTER 5
SUMMARY, FINDINGS, DISCUSSION, CONCLUSIONS,

AND RECOMMENDATIONS

5.1 Summary

[n the present world of globalization, most individuals have experienced cultural
adaptation as a member of society. Globalization is a trend that has benefits for all. It has
affected all aspeets of human life. The purpose of this study was to review. organize and
analyze the cultural adaptation in a specific, relatively dynamic multicultural
cnvironment. The theory behind this study was Bourdicu's theory of cultural capital in
which he claims that to adjust in any culture and make the new environment favorable for
onc’s self is of great value. He named the aspects of adaptation. as “capital”. Bourdicu
claims that, educational testimonial held by those in dominant positions legitimate social
mequalitics. Keeping in view these arguments and perspectives of education, the study
examined the forcign students, adaptation with the local culture culminating in their
academic achievement. The foreign students have to adapt to the culture of the university
(HUL), which is a blend of Muslim and mixed of Pakistani cultures. Therefore, the
cultural adaption of foreign students in this university is quite interesting and challenging,
and to some extent, it may affect the academic achievement of a student. The Objectives
of the study were to: Explore the pace of cultural adaptation of forcign students at HUI
Pakistan, Examine the assimilation and alicnation of forcign students at the university
level. Study the role of gender and social class in the educational achtevement of foreign

students. Identify the role of institutional and peer cuiture in cultural adaptation and to
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Explore the effect of cultural adaptation on the academic achievement of forcign

students.

This study delimited to forcign students enrolled in the BS program in
International Islamic University Islamabad only. It was a descriptive study with a Mixed
mcthod approach and embedded design, in which the major Qualitative part was
cmbedded with minor quantitative part of rescarch, All 240 female and 286 male forei gn
students registered in BS program during secession 2015-16 (F15-F16) in International
Istamic University of Islamabad (IIUI) constituted the population for the study.
According to the population, the sample divided into two strata {(1.c. Male students and
Female students) than 10% population from cach stratum. werc taken as the samples as
suggested by (Bryman, 2004). For data collection, a researcher devcloped mterview guide
was used. The data collected through personal visits of the researcher to the respondents,
and scmi-structured interviews conducted with the prior permission of the concerned
department and consultation of the students. Thematic qualitative analysis conducted on

collected data. The ANOV A applied for the analysis of quantitative data,

5.2 Findings

Findings of the study arc according to the objectives. As first objective of the
study was to “explore the pace of cultural adaptation of foreign students at [1UI
Pakistan™, so in order to explore pace of cultural adaptation regarding following

indicators obtained:

i.  Teaching Methodology (styles and strategies) of Teachers:
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The majority (67%) of the students were satisfied with the teaching methodology
of teachers, while some students stated that teachers did not have much command on the

skills and teaching methodology for coping with forci gner students.
ii.  Different cnvironment

Students stated that although they have faced difficulties due to difterent

cnvironment but still they tried to adapt themselves in the learning environment. The

major differences are food and language.
1. Teaching Styles

Students reported that the majority (67%) of the teachers werc good and they
communicated in the same way to all students ecither they were Pakistani students or
forcigners. They said. “Some tcachers usc different teaching skills to convince them
differently to make them understand but some don't bother. If they ( f(?rci gn students) ask

them to repeat they get confused and took it personally™.
iv.  Adopting teaching strategics with foreigner students

About skills of Pakistani teachers, foreign students stated that all of the teachers
seemed consistent. There were many things happening in their lives but every day they
camc and did their best to tcach them. Only few (13%) argued that they must adopt some

friendly interactive techniques for forei gner students.
v.  Teacher’s bchavior

Commenting about Pakistani tcachers’ behavior, they stated that inside the

classroom, they repcated the lectures and outside they helped them if they faced any
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problem. We could go and see them whenever we did not understand usually after class.
Pakistani teachers were very hard working and not biased. While the forcigner tcachers
arc more skillful but cannot provide help other than content delivery. Here they are much

better than Pakistani teachers are.

vi.  Impact of language

About foreign teachers, stated that they were relatively more cffective as they
spoke the Arabic language in class. Pakistani teachers sought Urdu to rescuing English
tormed a normal mode of instruction and they could not pick easily led up to problem.
They gave them more time. Foreign tcachers were better in delivery compared to
Pakistani and were more cffective as they are more devoted to their teaching. However,
the students from Somalia and Afehanistan had no language issues so they said Pakistani
teachers are better in and out of class. Students from China and Turkey had the language

problems most as they have the accent problem cven.

Second objective of the study was to “examine the assimilation and alienation of
foreign students at the university level”. In order to examine the assimilation and
alienation of students following indicators were explored:

Cultural variations

While commenting about foreign students, they stated that every country found its
own culture, which is supposed to be learned. and respected by the foreigners whether
they are for their short or long stay. Nevertheless, as compared to forcign students it was
easy o communicate with local students as they were familiar with the demands of therr

culture and offered sugsestions much better.
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Grading system

About the grading system, they stated that the grading system seemed great, fair and
satistactory at well. It was consistent same with Pakistanj and foreign students. It depends
on the students “cfforts. However, they suggested that Pakistani teachers might explain
the marking criteria prior to the actual examination. Very few teachers bother about this
issue. Most of the teachers from very first semester, expected that foreigner students have

the prior knowledge of education system and its demands for education credentials,
Administration Behavior

Regarding the behavior of administrative staff. they were critical that they generally
creaied problems for them. Therefore, they were unable to concentrate on their studies.
The administrative staff made unnccessary defays in the documents of forcign and tended
to postpone it. It was very annoying and wastage of time. The staff would not guidc or
listen to the basic issucs of foreign students and never guided the st’udcms about their
specific problems or needs: such as NOC, visa renewal or problems related to
accommodation or other related academic issues. Generally, the staff “cither remained

abscent. late or show casual behavior for their dutics at the desk.”
Rules and reguiations

Regarding university rules and regulations, 70% foreign students responded that rules
and regulations were strict but necessary for making them alicned and focused on their
basic objective that is completion of educational credentials. However, ther¢ should be
proper oricntation seccssion for the foreign students to make it easy for them to follow.

Very few (10%) showed negative response and said, “There scemed no rules and
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regulations for local students and that many were just barriers for the unknown or
foreigners”. Many in the administration found a group of non-professional people. The
administration was not ready to work, or pretend to work hard but doing nothing, accept

gossip or problem creation for the client. Never ready to listen or take action on time.

v.  Teacher Behavior

Regarding the behavior of academic staff, they stated that many teachers encourage
them to score better GPAs. They seemed satisfied with their teacher’s assessinent criteria

. and they cstablished a good affinity with foreigner students.
vi.  Teaching strength and strategies

Regarding teaching strategies of teachers, they stated that teaching style was effective
in yielding academic performance. Teacher’s regularity and preparedness played an
important role in academic performance. According to Japanesc and‘Chincsc students,
local teachers are less skillful in modern pedagogy and interactive classroom activities.
They responded that better teaching styles contributed to their performance and academic

achievement.
vii.  Cultural involvement and assimilation

The university environment just promoted the habit of self-study so it was helping
them a lot. It developed a scnse of their self- responsibie for academic achievement. It
was helping them through cultural week and by providing them to live and eat with the
muttinational students. The researcher took classes with students from differém cultures
so it was helping cross-cultural harmony. This harmony flourishes during the cultural

weeks and the local or international festivitics.
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Language Aspects

About university core languages, they stated. “If University declared compulsory for
teachers to usc only core languages in multinatonal classcs, it would be great™. If the
teachers gave lectures entirely in these languages. then it may help the foreign students to
a grcat deal. It all depended on the students. In each language, the problems were the
same. Some teachers felt casy in Urdu and some natural students had to suffer. However.
the language barrier was not of the same intensity for all nationalitics. Rescarcher found
that the students from Somalia and Afghanistan bothered the least but Chinese and
Turkish students reported the most bothered about this issue. The reason behind was the
prior knowledge of English and Arabic along with some local languages made the
Somalian and Afghan students more adapted tan the Chinese and Turkish students . The

English Accent of cacher was also different from theirs so they complained the most.

Third objective of this rescarch was to “Study the role of gender and social class in
the educational achievement of foreign students”. Findings related to that objective
are as follows:

Gender &Social Class

Almost all the respondents reported that due to scparate campuscs for male and

female students, gender has no impact on cultural adjustment or educational

achicvements of the students.

Regarding the impact of social class on academic achicvement, they stated that a
student that belonged to the upper social class got admission easily and would also get

jobs easily because of their class reference. The better social class helped them in the
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continuity of their education and the clite culture of the family environment seemed more

conducive to reducc stress-free education.
itl.  Parental nfluence, Language and communication skills

Foreign students stated that parent education has done a positive impact on their
studies becausc they always encouraged them to score well for a better future. They were
evaluating and monitoring student GPA and compared them to what their family
members had achieved. While discussing the effect of cultural and language barricrs on

- CGPA. students stated that they gained command in the language then they could score
better and communicate better with the teachers and the students. It generally took lots of
time (o translate or to understand the concept in any foreign language. The culture was

the major factor duc to which they had to suffer otherwise they could hence perform

much better.

Fourth objective of the study was to “identify the role of institutional and peer
culture in cultural adaptation” and findings related to that objective are as follows:

i.  Peer Group

About the behavior of Pakistani students, foreign students stated, “Pakistanis were
very friendly and many of our classmates were helpful inside and out of the class”.
Sometimes they were better than teachers were as they understood our qucestions and then
explained. They stated that it was casy for them to adopt with Pakistani students because
they were gencrally nice and cooperative, during combined studies. They could learn and
share many things related to their culture. Theretore. it always had a good impact on their

studics as well as on their cultural adaptation

145



. Group Discussion

Group discussion was good along with lecture learning as it helped to cxpose to the
local culture. Group study improved their understanding. It also created the cultural

harmony among the group members.

iii.  Core language’s content acquisition and academic results

-

About the effect of cultural adaption on academic achievements, forcign students
claimed that mostly culture mattered when they had Pakistani teachers and they naturally
" tended 10 speak Urdu or English morc than Arabic. The cultural difference was
something else they were taught Arabic and the English language which is not the local
language. Both of them (local and foreigner) students had to do the same struggle and got
similar results, Cultural difference has nothing to du with the grades and marks in any
particular subjcct unless the teacher was strict in his marking criteria. As they had their
own cultural experience and thoughts and gained the experience and tlioughts of others
over time to yicld comparable results. Not the whole culture but the communication
especially the language used by the teachers in the classroom was different so they could
hardly understand what they wanted or cxpected of their responscs. Again, the level of

difficulty was different as mentioned above.
iv.  Repeating courscs

Foreign students stated that for passing out the failurc course, some-times Pakistani
feliows and some Arab students helped them but in majority cases, they helped
themselves and study again as no one was willing to give them time. Forcign students

were mostly reluctant to talk about the particular rcasons for their failure in some
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subjects. However, from the CGPA it was found that 90% forcign students struggled in

. . d
one or more subjects in 1* and 2™ semester.
v.  Improving CGPA using writing script

Foreign students stated that they had improved their GGPA Slowly and gradually as
they became familiar with the local culture. understood the cnvironment better,

understood what kind of answers tcachers preferred, and what type of writing styles

tcachers wanted in their scripts,
L4 . .
vi.  Adjustment issucs

Forcign students stated that they generally faced serious adjustment issues with local
students in the hostel. and local food items. They stated, “We faced many issucs being
toreigners”. The cultural and educational environment of Ul was different from their

home country.

Fifth objective was to “explore the effect of cultural adaptation on the academic
achievement of foreign students”. For exploring this cffcct, following procedure carried
out:

i.  Effect of cultural adaptation on CGPA

Based on qualitative data threc comparative groups of students were formed that were

highly adapted. moderately adapted and less adapted. Mcan scores of students’

academic scores (CGPAs) werc caleulated and it was found that mean scores of less
adapted students were relatively low as compared to moderately and hi ghly adapted
students. For exploring the cffect of Cultural adaptation on students’ academic

achievement, applied “ANOVA”_ and on the bases of results: proclaimed that cultural

147



o

ki

adaption has a great effect on students’ academic achievement. Therefore, the null

hypothesis was rejected.

Findings of the pilot testing showed the same results and the students had most of
the issues regarding Admen office and the Hostel facilities while least regarding the

teaching styles or marking criteria.

5.3 Discussion

This study started with the premise that globalization affects the social sector of
“education: business. industrialization, and medicine that reduce intemational boundarics.
status. challenges. environment and societal probicms chan ging the culture and providing
better citizens (Zhao. 2011). Education is the powerful tool and central point of
generation building, the culturalization of human behavior through language and
communication, knowledge building and leaning forms the end- result of human
achievement and our ingredient of globalization (Lerdal, 2012). Both education and
culture creates a common education systemn meeting global and glocal nceds. The forcign

students land in this scenario.

Perceived in this perspective the prime purpose of the foreign students to come
and join the institution is to fulfill the educational needs for their safe and productive
future so it is incumbent for them to perform and score better. The basic purpose of this
study was to find out whether or not there was a link between institutional adaptation and
the educational performance of foreign students or not. International Islamic University
Islamabad (IIUI) has a dynamic cultural showcase as it has to remain a Pakistani

institution without losing its bonding with the chain of International Islamic Universities
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all over the world. Overseas students often come to the untversity unsure of their
environment and confusion but gain new experiences in this institution. The findings of
this study revealed that some of their fears scemed unrealistic. This was not the first study
in this regard. Earlier studies were sometimes supportive and sometimes deviating.
Therefore, this study was valuable in providing new data and substance. The studics in

the same institution with differcnt perspectives are many,

For example, the study was conducted by Janjua, Malik &Rahman (2011} about
the “leaming experiences and academic adjustment of international students™ it was not
about the overall adjustment but the main objective was to explore the classroom issucs
being faced by the forcign students in higher cducation institutions in Pakistan. This was
a case study also and the findings of the study revcaled that the foreign students did not
find major cultural adjustment problems in the classrooms whereas in the study the
answer was quite different. Only students from Afghanistan and Somalia did not face a
language barricr, whereas all students from C hina, Kuwait, Turkey, Japan, ctc. faced the

fanguage barricr, Thercfore, they sought the support of the peer group for making

themselves acquainted with the challenges.

Similarly, Nasir &Masrur (2010) conducted a study “An Exploration of
Emotional Intelligence of the Students of LUI about Gender, Age and Academic
Achicvement™. It was in the same institution. but the study contained a different target
group with a very different set of objectives. They found the strong relationship between
cmotional intelligence and academic achicvements of the foreign students whercas no
relationship found between emotional intelligence and gender or the age of the students

for cultural adaptation of the foreign student (Masrur, 2010). The same results found in
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this study as it was found that cultural adaptation (that includes the concepts of emotional
intelligence) has a great effect on the academic achievement of students. Whercas, other
factors such as gender and social class carried marginal or no effect on academic

achievement of forcign students.

International research on the performance of foreign students in new or forcign
institutions show the same results with additional reasons. For instance, Yan&Berliner
(2011) considered emotional stress as the main hindrance in the academic performance of
the students whereas the findings of the study revealed that the language barrier formed
the main obstacle in the path of better academic achievements of the foreigner students at
HUL According to Anderman (2013), the bicultural adtustment was a difficult task for
not only the forcign students but for the local teachers also. This was supported by the
findings of the present study, when several students found it difficult to get along with
certain teachers. They complained about their teaching methodology and classroom
management. They responded that some teachers showed non-cooperative behavior for
the forcign students. Thus, mutual adjustment was vital for the physical and mental well-
being of the student to perform better in the specific subject. Here the researcher agreed
with “Anderman™ that the adjustment with the academic staff allowed the students to
experience and learn the host culture. A Multi-tasking disciplinary approach through a
collaborative environment was deeming necessary for higher educational achievements
of the students in any-where especially in any forcign environment (Fenstermacher,
Soltis& Sanger 2009). The researcher of this study also suggested the same that the
advanced educational practices and approaches of the global community based on

multitasking disciplinary approaches or in short “Active Lecaming techniques™ allowed
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difterent cultures to blend in the class in a better way. This would be helpful for the better

cducational achicvements of not only the foreign students but local students also.

The case study, “Intemational students in University of Twente™ conducted by
Sheng-He Chen (2009). equally revealed that the majority of the foreign students, were
facing language and communication problems that arc the main barrier between good
academic achievement and the foreigner student. Almost the same findings. revealed
during the analysis of the data of the present study. Therefore, it may be articulated, that
the cultural adaptation is a multifaceted concept and therc were different physical.
psychological and environmental factors. which could specd-up the pace of adaption or it
could slow down the process whereas the focus of the study was physical and
environmental factors, which could affect the educational achicvements of the forcign
student. It is assumed that the administration of the institution spectfically and higher

cducation generally has to take strong measures to make higher education institutions

more friendly and attractive for foreign students in the future,

5.4 Conclusions

The conclusions, which are based on findings, stated that international students
often face a series of adjustment-related difficultics when they come to study in Pakistan
at universitics and colleges Icvel. Regarding objectives, the conclusions may include the

following:

[. The foreign students were self-motivated yet they developed strategics to solve
their problems for adjustment in the university. Adjustment and adaption takes

time and effort, and it needs a lot of support from local students. teachers. and
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administrators. The administration is arguing about best for the provision of
facilities along with services and chartered by good delivery. Nevertheless, the
findings of this study yielded that the services scemed far from satisfactory. The
foreign students wasted a lot of time and energy at the cost of their academic
performance. Relief was provided upon interventions of international people.
There 1s+no onc-window operation for this purpose. Some rules arc not clear for

forcign students: the staff does not take responsibility for it.( objective: 1)

Some office members are carc-less and bother least about foreigner students.
Thercfore, the pace of cuitural adjustment ot foreign student depends upon the
sources of forcign students in this university, such as senior students or the

language support. (objective: 1),

Most teachers provided proper guidelines about course outline, positive sources
tor course development. However. sometimes they scem hard-pressed with time
and considerations to provide adequate and skillful help to the forcign students.
So in somc subjects therc scem a continued problem and failed. Language
founded a strong relationship in distorting, absorbing and communication. English
and Arabic arc the core languages of IIUI. English is the main mode of lcarning;
however, the interaction of Urdu in instruction added the problem followed by
using tough vocabulary and high speed by teacher delivery. As most students’
were already weak in this area, they all faced incused difficulties to reach teacher
expectations, content environment mastery in written, communication, lcéding 10
failure in some courses. Although group study. hclped to make concepts clear in

some of the topics but not always. Group study helped students in learning and
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the students felt comfortable. The assimilation and alienation of forcign students
depends upon the peer group and the senior student support for the adjustment

and academic achicvement. (objcctive: 2).

Educated familics can always help the student for better performance. Parents
play a role model so the children always want to follow them as well as want their
guidancc‘ for a better option in the future. Parents’ cducation has a deep impact it
they are educated they will strive for higher education in a better way for a more
successtul life. Family background can play a vital role in this regard as a family
is the financial engine for the student so in any department, it is very important for

the progress of the student. (objective :3)

Farcizn stadents faced many problems as if those that drinking water is not fit for
drinking and the food werc not soft, to digest. Duc to cultural differences, they
nceded something separate from locals c.¢. rooms and playgrounds. There is a
need to improve many communitics inclusively for all university students, across
the country: as well as foreign students felt very necessarily of adequate facilities
due to cultural differences. Educational intrastructure ¢specially the hostel needs
to be properly maintained and monitored. Most foreign students part with locals
who brought guests due to which their study suffered a great deal. Administrators
need to be ncutral. University administration has a vital role when it facilitates
you most, students can get more time to study wasted in visiting the

administration. [IUI is an international

Regarding university. it nceds to be better facilitation for communication and

harmonization of difterent cultures on the campus. Most forcign students were
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annoyed with local roommates. who brought guests in their rooms, due to which
their study suffered a great dcal. University administration has a vital role when it
facilitates us most, students can get more time to study which gets wasted in

visiting the administration office (objective 4).

Results of qualitative data were further supported by quantitative data. it has been
cxplored “atter quantitative analysis via ANOVA that cultural adaptation and
academic achievement were interrclated and mean scores of less adapted students
were low as compared to mean scores of moderately and highly adapted students

of the samc session. (objective 5)

Concisely. it is reported that, the cultural adaptation and academic achicvemnent
are very much interlinked and hence the university has to take Proper measures i
facilitating the forcign students so that the cultural adaptation for them can be
made casier and attractive. It is important to attend to the former fo achicve the

latter.

Recommendations

The recommendations exclusively based on the narration and suggestions

provided by the foreigner students during the qualitative rescarch data collection. These

are described as below:

1.

University necds to focus on the challenges faced by international students and
provide adequate support for them. University administrators may arrange online
meetings to involve the parents of foreign students in the teaching-learning

process via creating online portals, as it may prove very beneficial in maximizing
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their academic achievement. . For this purpose, leachers may decrease the lecture
time in class and give the chance to students to learn by themscelves. Arrange open

dialogue scssions to encourage foreign students’ active participation in class.

It is recomumended that some International Student Office (ISO) or an office for
group of volunteers (expert of different languages) may be established to facilitate
and suppén forcign students. It can help the international students know about
academic and social life in [IUL, including challenges and demands for academic

achievement, and may help them to cope with them.

The teachers have to be flexible in pedagogy for forcigners, as the spoken and
written language uscd tor communication is not their native language. Teachers
are required to show the cmpathy and gender characteristics v wving to
understand the problems and backgrounds of foreign students. They should not go
by the assumption that the forcign students alrcady understand the Pakistani
culture and learning cnvironment of Islamic University. Forcign students may be

given enough time to adjust and understand the new cultural environment.

Teachers must cvaluate/assess the students very carefully because it is the future
of somcone, most of the time there are many students, who face problems because

they believe their papers were not marked on criteria.

Teachers may create an inclusive learning environment so that the forcign
students can feel at casc in a new cultural learning environment. May utilized
increased active learning techniques cultural exemplifications for making the

foreigner students active and participative in the classroom.
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A group of voluntecrs (expert of different languages) may be to support foreign
students. So that they may serve as foreigner students” spokesperson for President
and may support them to understand rules about subjects, courses and related to

exams to improve their academic achievements.

The administration section nceds improvement according to the international
standards.‘thcy must be leamning how to communicate and improve the student
across culturcs because the university is international and may be following the
examples of intemational universities with high standards and reputation, such as
Birmingham University, IIU Malaysia, Istanbul University Turkey. etc. They may
communicate with foreign students in Arabic or English. Informally thcy may get

help to pile up Urdu and try to learn it.

Orentation sessions regarding Pakistani culture may be organized tfor forcign
students to promote the Cross-cultural education, so that they may get information
about the positive impact of Pakistani culture. Facilities like, multicultural food of
good quality, proper furniture in classrooms, well-equipped sports ground, and
better hostel facility might motivate foreign students. University administrators
may offer opportunities for forcign students to show their cultures like food
festivals and cultural shows to promote harmony among students of this
university.  University administrators may promote cross-cultural student

exchange programs with different countries-

Teachers may spread content structure and pedagogy over the wide range of
abilities ot learners and blessed treatment with special reference to the medium of

instruction. Teachers may ensure the practice of university core languages (Arabic
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and English) to minimize the language-related problems of forcign students.
Teachers may diagnose and identify the risk cases via mid-exam of students and

may instruct them accordingly.

. Examination system may be improved on international standards. Students may

be assessing with a range of components; objectives (MCQs), structured or
restricted t.ype and creative or extended questions may be added with grades and
marking criteria provided and practiced in classroom. Teachers may revise
leaming domains with a table of specification-prepared and standardized
objective/MCQs. Covering the three range of students ability groups need to be

vigorously developed.

- Remedial classes. guidance and personalized group study supporting scssions,

advising individualized reading scrvices and similar steps by the subject
instructors and departmental coordination/ guidance services may reduce the
failures and improve the CGPA in subscquent semesters. Concurrently special
acadcemic sessions for failing foreign students with the examination systems are
not available. Unnecessary set of rules may be made casy by departmental
dialogues with administration, or streamline contact between departmental

coordination officer and administration to afleviate or remove day-to-day issucs.

Forcign students may be facilitated more in the hostel. They may be provided
with scparatc rooms not with local students in the hostel. Forcign students may be
encouraged and assisted to arrange cultural programs and to invite more
foreigners. Efforts may be made to minimize their adjustment related issues

generally and food-related issues specificaily.
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5.6

b

Implication of university education in Pakistan's scenario needs attention.
Particularly, a fair sizc of foreign scholars demands a new dimension in planning
and delivery of cducational services. Universitics need to revisit their policies to
accomplish this vital goal of globalization of higher education in the competition

world and globalization in the local context to ensure excellent education.

- Culturally Responsive Teaching (CRT) may be induced in reacher training

sessions to update the knowledge of faculty members about the neceds of forcien

students in multicultural class.

Further Researches

Some studics for further researches arc suggested below:;

This study was conducted with limited sample size as it was delimited 10 forcign
students of the BS program at UL Further researches may be conducted by
taking sample sizes from all those universities in which foreign students are

enrolled.

This study was delimited to explore the effect of cultural adaptation on studcents’
academic achicvement. Further studics may be conducted to explore the effect of
cultural adaption on some other variables such as the selcction of a future course

of studics. career-related decisions, etc.

[t was descriptive; some sort of exploratory and experimental studics may bc
conducted for exploring applicable suggestions to facilitaie forcign students in
better cultural adaption so that their excellence performance may be ensured in

academic as well as personal life.
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Future researches may be carrying out to explore views of foreign students

rcgarding developing a facilitation cell at cach university for foreign students,

Studies may be conducted to explore guidance and counscling needs of foreign
students at university level out of home town with the aim of improving their

academic achievement.

Y
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APPENDICES
Appendix -1

Interview Guide

FOREIGN STUDENTS’ CULTURAL ADAPTATION AND ACADEMIC
ACHIEVEMENT AT IIUI PAKISTAN

1. Personal and Background Information:

&

Note: The data taken from the respondent will keep confidential and will use only for
research work.

Demographic Data:
Please tickthe relevant case:
Student Name (optional)

1. Agein Year:

18-22 23-27 2R8-32 33-37 38-42 43 and
above

2. Gender: Male Female

3. Country of Origin:

4. Family Type

Urban | Rural |
5. Social Class:

[Business , Job | Embassy Immigrant

6. Mother’s Education:

| Uncducated | Primary [ middlc [ Matric | FA [BA [ MA | M.Ed. | M.Phil. | Ph.D. | Others |

7. Father’s Education:

| Uneducated | Primary [ middle | Matric [ FA [ BA|MA [ M.Ed. | M.Phil. | Ph.D. [ Others |
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8. Mother’s profession

9. Father’s profession

10. Degree Program:

Social
sciences

Physical
sciences

Environmental
sciences

others

11. Discipline:

*

12. Medium of instructions in the earlier education.

] English Arabic T Any other
13. Study hours
0-1 (12 |23 |34 4-5 5-6 6-7 7 and above
14. Education Type:
Day Scholar Boarding

15. GPA/CGPA:
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OPINIONNAIRE
| B Adoption with teachers

|: How would you describe your experience about the teaching methodology of vour
teacher?

2: isthe learning environment of this university different from the one you expericnce in
your country? If yes then, how did you adapt yourself to the teaching leaming style in
this university?

3: How would you describe the way your teacher communicate with you and with other
Pakistani students of your class?

Y

4: What personality traits of your teachers would you like te aiopi’]

5: How do your teachers help you in and outside the classroom for better understanding
of the subject?

6. What is your experience about biasness of the Pakistani tcachers?

11. Adoption with fellow Pakistani students:
7. How your fellow Pakistani students behave with you?
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8. Do you fecl the adoption with the local students is easy? If yes How and if No then
what are the difficulties?

9. To what extent Pakistani students help you in understanding difficult lectures?

10. What is the impact of cultural differences between foreign and Pakistani students on
the combine studies?

11. How the cultural differences make it difficult for you to score better?

12: How do you see the grading standards of your teachers for foreign and Pakistani
students?

13: Who, a foreign teachers or Pakistani teachers are more effective for you and why?

HI: Adoption with other foreign Students:
14: what is your concept of cultural adaptation?

15: What do you think about the cultural adaptation, is it a different experience, with
foreign students, then that of Pakistani students?
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15: Have you discussed your problems with the other foreign students, do they tecl the
same cmotional trauma as you do?

16: Have you discussed your, problems with the other foreign students, do they feel the
same emotional trauma as you do?

17: How the senior foreign students can help you in understanding the difficult lectures?

18: How the better social class cffects the student’s adaptation and performance in a
foreign country?

19: What could be the impact of group study on foreign student’s performance?

1V: Adoption with the Administration:
20: How do you explain your experience with the rulcs and regulations of the university?

21: What is your opinion about University administration facilitation for foreign
students?

22: Have you ever felt that university administration is biased towards local students or
some specific nationality?
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23: What kind of hurdles you faced while communicating with the university
administration?

24: Do you want to give any suggestions regarding the administrative approach of the
university?

25: Will you suggest some ways for the teachers how they can help the foreign students
in administrative facilitations?

26: Give some suggestions for the administration to improve their operations for seli-
facilitation of foreign students.

27. How the marking critena of tcachers influence the CGPA®?

28. What is the impact of teachers teaching style and ability at your academic
performance?

29. Have you ever failed any subjects/ courses during your degree program? if yes then
who helped you out?
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30. Did your CGPA improved over the period of time? If Yes give reasons if No explain
why? )

31. How the university environment does effects the results of the forcign students?

N

32. How do you think the university environment can promote cross cultural harmony?

33. How the corc languages of the university .i.c. English and Arabic are helping the
foreign students in scoring good grades?

34. Would you give some suggestions for university administration about the grading
system for foreign students?

35. How the home culture is helping the Pakistani students in scoring better”

36. Do you participate in group studies? Which subject and why?

37. If yes, then, what do you think is better for group study the Pakistani pecr group or
the group of foreign students and why?
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38. Do you think your parent’s education status has impact on your academic
achievements?
If ves, explain how?

39. How the family background or the social background atfects the GPA?

-

40. In your opinion does that cultural and language barrier have anything to do with your
GPA?

41. What do you say about the marking policy of university?

42.Are you satisfied with the support from the administration to help you in your
education? If not then give reasons.

43. Have you ever faced the biasness from university administration towards local
students?

44. What do you think about the role of university administration in educational
achicvement of any foreign student?
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Personal Recommendations

Kindly give some suggestions for the cxamination departiment, such as

45
46
47
48

. Testing and evaluation method
. Cross cultural cducation
. Changing the University environment for foreign students

- Educational infrastructurc and facilities for forcigner students.
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Appendix- 2

Narration of Interview Guide (Qualitative data)

I Adoption with teachers
1: How would you describe your experience about the teaching methodology of vour
teacher?

RESPONSES :( Male) from 1-25 are male responses rest are female responscs.

I.

2.

14.
15.
16.
17.

18.
19.
20.
21,
22

23

P.1. their method is good but the focus is Pakistani students becausce they feel
casy in Urdu.

P.2 It is casy to somc extent to adopt with tcaching methodology as I am a
student of translation.

P.3 It is easy to be familiar with some teachers while it is difficult to adjust with
scveral other teachers.

P.4 [ am satisfied with the teaching methodology of the teachers.

P.5 The teacher methodology is satisfactory, I can understand.

P.6. T have good experience, they teach is a good way and involve us in class
participation.

P.7. 1had a bad experience until the 6™ semester. It was difficult for me to adjust
but it is much better now as | have good teachers now.

P.8. L' have had different experience with different tcachers, however, the one
thing common is their concern about my understanding. They teach with heart
and for us to understand casily.

P.9 Mostly teachers focus on their own selves without having a concern about
how students understands and absorbs the matters they taught and whether
students interestingly learn to participate or not.

- P.10. T have good experience with all the teachers so far. they teach in casy and

best way.

. P.11. 1t is good and casy to understand.
- P.12. Tam very disappointed with my expericnce. No teacher is good enough, all

they do is take presentations.

- P.13. teaching methodology of my teacher is good but he speaks too much Urdu

while teaching in the class.

P.14. T am satisfied from the teacher's methodology.

P.15. T have good experience with all of my teachers

P.16. [ am satisfied from the teaching methodology of my teachers.

P.17. My teaching experience is good with some while some are not that good
because of language barrier. They teach in Urdu.

P.18. they teach us in a simple and casy way.

P.19. in start, it was difficult for me but now it’s casy and I can understand easily.
P.20. T'have a good expericnce with tcachers. I can understand the lectures casily.
P.21. 1 personally like the methodology because most of the times we do
discussion in the class.

P.22. Lam very happy about the way my teachers teach me. They explain very
well,

P.23. the teaching methodology is very nice and helpful.
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32.
33.
34.
35.
36.
37.
38.
39,
40.
41.

43.
44,
45.
46.

47.
48.
49,
50.

- P.24. the teaching methodology of the teachers here in Islamic University

Pakistan is very different than that of China.

- P.25. It is easy for me to adjust in Arabic language as I stayed here for 4 years.

Teachers also use English language for more explanation.

- P.1.1t's average, some arc good some are best but some do not teach well.
27. P.2i’s good but teacher should use more English then Urdu and try to

communicate with the foreigner students also.

. P.3 they don’t have ntuch command on the skills and teaching methodology. And

use Urdu a lot,

. P.4 teaching skills is good but not that much standard as an international

university they need to-improve their teaching skills in English language

P.5 The methods of teaching are good but not that much for students. They have
to improve their English skills for students.

P.6. it is average and it's different from one teacher to another there are some
teachers who teaches well, and some who try their best and some who don’t teach
well,

P.7.its good. I can understand her very well.

P.8. it’s good. I was difficult in the start but now it is good.

P.9.it’s ok.

P.10. I can understand her well so it’s effective

P.11.1t"s not effective. They used different methods but I cannot follow them,
P.12. its average.

P.13. sometime it is casy and good but sometimes not at all.

P.14. I like her method.

P.15. its average.

P.16. The method of teaching is good. But not so good for forcigner students.-
They have to improve their English in this regard.

- P.17.1t is average and it is different from one teacher to another. Some teach very

well and some don’t at all.

P.18. I can understand it very well.

P.19. Not effective. They used multiple methods but cannot follow them.

P.20. It’s ok. Avcrage.

P21.They don’t have much command on the skills and teaching methodology.
And use Urdu a lot,

P.22. The teachers usc traditional methods in tcaching.

P.23. Nothing new all teachers usc the old traditional methods.

P.24. 1t’s good 1 fecl good when they are teaching.

P.25. Mostly they are good and follow the schedule on time but some-times they
are behind the target time.

. P.26. No bad cxpericnce. All are good.
2. P.27.its good all the content is covered in detailed.
3. P.28.Its good but teacher should provide some notes in the class for helping the

students for better understanding.

. P.29.its good | am satisfied with my teachers,
- P.30. my teachers arc very helping and 1 like their way of teaching.
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2: Is the learning environment of this university different from the one you
experience in your country? If yes then, how did you adapt vourself to the teaching
learning style in this university?

RESPONSES:

S

o

10.

1.

12.
13.

16.
17.

18.
19.

21.
22.

23

P.1. Yes, it is different but I try to cope up with the lecture as [ always keep in
touch with my friends about lectures and timely clear my concepts so it is less
difficult for me.

P.2. There is not much difference. The class environment is same. but the culture
is different.

P.3 No. I have same experience. My primary education was based on Arabic and
that’s why it was casy fer me to adjust.

P.4 Yes, 1 am slowly becoming familiar.

P.5 Yes, I slowly adopt with English as Arabic is my favorite language.

P.6 No, it is similar to our universities. Here, we don’t have any problem as the
medium of instruction is English.

P.7. it was difficult for me in the initial semesters but now [ don't face any
problems. I also understand casily what teachers teach us.

P.8. to be sincere, there is not much difference in the learning environment apart
of the fact that here we learn from usc cases from all over the world unlike in my
home country.

P.9. Yes, [did. I asked some friends on what | must and must not do. My friends
advised me and I am still adopting the environment here.

P10, Yes, but | keep in contact with local students and it helps me a lot in getting
used to the covironment.

P.11. there is no difficulty in teaching method. However. there is a diffcrence in
medium which [ can manage casily.

P.12. yes, it is not good and very problematic.

P.13 Yes. the learning environment of this university is totally different from the
experience [ had in my home country. However, | am used to the university
environment now.

4. P.14. Yes, the environment is friendly.
5. P.15. Yes, we were taught in local lan guage back in the home country. Here, the

medium is English and hence different than my home country.

P.16. itis difficult, I am slowly trying to adopt the tcaching method of my
tcachers.

P.17. No, it is not different than it was back in my home country.

P.18. No, the Iearning environment is same.

P.19. Yes of course it was difficult in the beginning. But now | have adjusted well
and so it is not difficult now as [ am familiar.

. P.20. Initially I faced language problem but now everything is tine and going

normal.

P.21. As I studicd here since primary, | have no problem with the lcarning style.
P.22. Yes, it is different but now I am adjusted to the conditions and it doesn’t
aftect my leaming,

P.23. The learning cnvironment is similar with that of my country so [ adopted
easily and quickly.

190



24.
- P.25. Yes, | face difficultics but still | try to adopt myself in the learning

26.
27.
28.

29,

30.

31
32.
33.

34.

35

36.
37.

38.

39.

40.

41.

42

47.

48.
49.

P.24. It 1s very difficult. I am trying to adjust with the sctup.

environment. The environment here is better than China.

P.1. No. it’s not different.

P.2. It's different as in china we have co-education but here the Iearning
experience 1s different. I am enjoying it as all class fellows are females, [ feel
better and easy to adopt the culture and the adaption was also casy.

P.3 yes entircly___ we have co -education in japan and first one year was quite
different and difficult. But now [ am used to for that.

P.4 In my country mostly education is in English language. We arc profcssional
teachers but in this university teachers not having a good behavior with forcigner
students.

P.5 In my country the environment of university is different from here the style of
teaching and on my view therc is better in here is also very nice but little bit
boring cnvironment.

P.6 No ig1s not different.

P.7. yes it is different from the teacher’s methodology point of view.

P.8.it is very different. We had morc facilitics and more professional tcachers in
our country.

P.9. 1’s little different because he had co-education there. Language and
methodology is alse different,

P.10. it is different but ways of tcaching is difficult here.

P.11 The environment is different but it is batter in this university.

P.12. yes it is different because in my country we have classes from morning to
evening. And much more homework. The students are very busy there.

P.13.it is very different because classrooms, teaching methods and facilitics are -
very difterent but here.

P.14. we have congregation of department’s means scparate classcs for boys and
girls but the teaching method and other facilitics arc different and need
improvement.

P.15. yes it is different; in my country we have long classes from morning till
evening, The students are all the time busy. And no time to enjoy. Here classcs
are so heavy. We can use more time to improve our knowledge and skills.

P.16. in my country the environment of university is very different. Here the style
of teaching is good but the university environment is boring.

. P.17. No it is not very different.
43.
44.
45.
46.

P.18 Little different. Co- education. Language and methods are different.
P.19.different and ways of teaching are difficult here.

P.20. differcnt but here is better.

P.21yes entirely we have co -education in japan and first one year was quitc
diffcrent and difficult. But now I am used to for that.

P.22. Yes it is different. I am trying to adopt myself in their way because [ have to
study here in this university.

P.23. yes it is different [ want to adjust here because [ like this university more,
P.24. yes its different cspecially the environment in my country is very clcan and
tidy. I feel bad but slowly I will get used to this.

IE3



4

30. P.25. yes it is diffcrent. Some teachers are not friendly and students are afraid of
them to ask questions. We have more friendly atmosphcere in our country.

51.P.26. yes it is very different. The teaching method is very different .i am trying to
adopt the teaching style of the teachers in this university but most of the time the
selt-study is helping mc.
52.P.27. yes itis different. The main difference is the cultural difference but we have
to adopt this culture so it was difficult in the beginning but now fcel better here.
53.P.28. yes it is different. Its not our country. In china you can graduate very
smoothly but its difficult over here. we have tough competition and have to work
harder.

54. P.29. no it’s the same. -

55. P.30 its different. The teaching methodology and the learning environment both
arc totally different. In the start | was very upset but now it feels no difference.

3: How would you describe the way your teachers communicate with you and with

other Pakistani students of your class?
RESPONSES:

I. They are good, their way of communication with the foreigner students is

quitc good and fricndly.

P.2. I have no Pakistani students in class

P.3 The tcacher adopt same teaching method for the entire class.

P.4 [ have no Pakistani fellows in class.

P.5 The teacher communicates with us all in the same way.

P.6 I don’t have any Pakistani students in my class.

P.7. All the teachers treat us cqually and don't discriminate. They all teach us

in English.

P.8. Quite similar, all the teachers treat everyone cqually and the

communication is same with all students.

9. P.9. Mostly teachers focus on Pakistani students because they feel a lot of
convenience in teaching in Urdu rather than communicating in English.

10. P.10. They communicate in English and treat us all cqually.

I'1. P.11. The teachers communicate in the same way with cveryonce and no onc
has any difference with local students.

I2. P.12. They communicate and give lecture in Urdu.

13. P.13 Most of the teachers communicate in Urdu language and it is very hard
for me to focus and for them to teach in English,

14. P.14. The way they teach is quite well.

15. P.15. All the teachers teach us in a similar way.

16. P.16. I understand the teachers quite easily. They treat us all equally.

17. P.17. The teachers communicate well.

I8. P.18. The foreign tcachers communicate well. however, local teachers often
deliver the lecture in Urdu.

[9. P.19. Pakistani students have an advantage of Urdu. Most teachers explain
lectures to them in Urdu which we can’t understand.

20. P.20. There is no Pakistani student in our class.

e
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21. P.21. Because of the language barrier, [ cannot express my thoughts to the
teacher like local students can.

22.P.22. They communicate in Arabic with all.

23.P.23. The style is very similar. there are not much differences.

24, P.24. All the teachers communicate in a same way. Sometimes, local students
speak the local language.

P.25. Teachers give us extra time and explanation [ we face any problem

26. P.1. Good, most of them communicate with us in a good way.

27. P.2 most of the teachers do have a good command in English so they feel easy to
communicate with me or other foreigner students but very few has less command
so they use my other local class fellows for communicating the required message.

28.P.3  Some-times it’s good but some -times it’s not.

29.P.4  Some teacher are so good trying to convince us in different way to
understand but some arc trying to confuse us and take it personal.

30. P.5 Not bad but there is little diffcrences between Pakistani and another but tjl}
now [ have no problem.

31. P.6. Good, most of them they communicate with all of us in a good way.

32. P.7.The teachers arc fricndly and passion with me and all students.

33. P.8. It’s good but not very friendly. And some time biased.

34.P.9. they communicate friendly and show passions with both Pakistani and

foreigner students.

. P.10. Friendly and passion.

0. P.11.Some are friendly but some do not response at all.

37.P.12. They responded well to Pakistani students and not well to us.

38. P.13.. teacher used English for communication and to explain

39. P.14. some arc good. They communicate well without discrimination but some are -
not like that.

40. P.15. teachers used English to communicate with us. But used Urdu to
communicate with Pakistani students

41. P.16. it is not bad but they communicate with Pakistani students morc and [ don’t
have any problem with that.

42. P.17. its good most of them communicate with us in a good way.

43. P.18. with friendly and politely

44. P.19. some are friendly and some arc not respond at all.

45. P.20. they respond with Pakistani students are well

46. P.21. Some times its good but some -times its not.

47. P.22. Most of the teachcrs use the same way of communication with forcigner and
local students.

48. P.23. teachers are good and they communicate in the same way to all students
either they are Pakistani students or the forcigners.

49. P.24. they use mostly Arabic but some -times English, but I can communicate
with them in both languages.

50. P.25. They are different with Pakistani students. They talk more to them and they
feel casy while talking to Pakistani students. They teach them more clearly and
help them more.

Ly
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51. P.26. perhaps due to language barrier the tcachers of this university prefer
Pakistani students for communication and teaching.

52. P.27. they communicate in a good way. They treat all in the same way. They do
not discriminate and didn’t speak more Urdu language in the class.

53. P.28.they communicatc equally. No discrimination is made in this regard.

54, P.29. they communicate in Arabic or English.

55. P.30. the way and style of communication of teachers in this university is very
good and easy. They mostly communicate in a friendly way.

4: What personality traits of your teachers would you like to adopt?
RESPONSES: .
{. P.1. mostly I like the way they physically appear. Their dressing is very much
Islaniic. They take interest in Islam and some- times discuss [slam.

2. P.2. 1like the physical appearance of one tcacher.

3. P.31like their happy mood and when they frecly move in the class,

4. P.41like their grecting when they greet everyone in the class.

5. P.51like one teachers’ dressing.

6. P.61like to adopt their way of communication, dressing and their way of
greeting.

7. P.7. I would like to adopt my teachers’ behavior and way of talking.

8. P.8. All of the tcachers are consistent. There are a lot of things happening in their
lives but every day they come and do their best to tcach us.

9. P.9. The way they study and memorize books.

10. P.10. I likc to adopt their way of tatking.

11. P.11. [ like their way of greeting with smile.

12. P.12. Not at all.

13. P.13 Their appearance in class.

14, P.14. 1 want to adopt their teaching style.

15. P.15. I like their Islamic greeting.

16. P.16. 1 like their local dress.

17. P.17. 1 like their humbleness and intelligence.

18. P.18. I have not observed anything unique.

19. P.19. They are Islamic and I like their dressing.

20. P.20. Could not convince him about traits.

21. P.21. Their way of engaging with students in the class

22.P.22. 1 like their way of talking.

23. P.23, Their honesty

24, P.24. I like their local dressing.

25. P.25. most of the teachers are very regular and [ like their regularity.

26.P.1. ---mom-

27. P.2 Her respect for the students and her respect for her own religion and culture.

28. P.3 Some teachers use English properly and help me a lot but some are not very
responsive.so nothing.

29. They must have friendly relation with students. They should see student at equal
eyes. They should provide more friendly environment in their class.

30. P.5 coeemmmmmmnemoe
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31
32.
33.
34.
35.

-
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37.
38.
39.
40.
41.
42,
43,
44,
45.
46.

47.
48.
49.
50.

51

52,
53.

54.
- P.30. her way of communication with foreign students.

55

P.7. responsible, serious and attentive

P.8. She is friendly and motivating.

P.9. Responsible and serious.

P.10.Impressive and good tcaching method.

. P.11. interesting

P.12. good behavior,

P.13. politeness

P.14. interesting methodology.

O D T —

P.16. motivating behavior

P.17. good personality

P.18. responsible and good personality

P.19. very much impressive

P.20. having good nature and their way of teaching is good.

P21. Way of communication. Some teachers use English properly and help me a
tot but sonic are not very responsive

P.22. Patiencc and sensc of humor.

P.23. she is very responsive, fricndly and jolly.

P.24. she is good but I hope she can be more reasonable.

P.25. explaining the lecture to make it casy for the students to understand. Come
in class on time.

P.26.Lively and Humorous, know how to cheer up the class so that the foreigner
students feel casy and comfortable.

P.27 kind hearted and funny.

P.28.1 like her way of teaching. The way she copicd the notes on board for
foreigner students, 1 like it.

P.29. she respects the students and show patience.

5: How do your teachers help you in and outside the classroom for better

unders

tanding of the subject?

e

Inside the classroom, they repeat the lectures and outside they help us it we face
any problem. I can go and sce him whenever [ don’t understand then [ can go to
him afier class.

P.2. I'have no issuc mostly I pick his idea well during class.

P.3 They share their number and office to visit for more explanation.

P.4 they give full time and welcome us to visit their office anytime.

P.5 they help me by revising the main points of the previous lecture.,

P.6 they give us full time and encourage our questions. They even help us outside
of the class.

P.7. My teacher gives me time and help inside the class. I never felt the need 1o
scek his help outside the class.

P.8. In class, we solve case studies that we sce in daily life and that has been very
thoughtful and helpful for me.

P.9. They stili not help me in and outside of the class.
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10.
11
12.

13.

23.
24,
. P.25. Most of the time when I face any problem, I can visit their office.
26.

Y
P

28.
29.
30.
31.

32.
33.

34.
35.
36.
37
38.
39.
40.

41.
42.

43

45.

P.10. They always help me not only in class but also outside the class as well.
P.11. whenever [ face any problem, I simply visit their office in student hours.
P.12. Teachers only help me in class.

P.13 The teachers help me whenever [ visit their office to explain the particular
topic of the subject.

. P.14. My teacher is available for help 24/7

. P.15. [ go to their office whenever | face any problent.

. P.16. By revising the main points.

. P.17. They help in every possibic way.

. P.18. They share their contact numbers and office.

. P.19. They are cooperative and always help me.

. P.20. I mostly understand the lecture well in class.

- P.21. As 1 have language barrier, my teachers often try to explain same thing to

me over and over again.

- P.22. Yes, whenever I need help, they are willing to help both in class and outside

the class ag well.
P.23. They answer my question cvery time.
P.24. I mostly understand well in class.

P.1. Inside the classroom, they repeat the lectures and outside they help us if we
face any problem.

- P.2. most of my teachers are very helpful in all aspects and in all ficlds whenever

and wherever I need help they arc ready to do so. Even out of class she helps me
like a sister.

p.3 some says [ can come to their office and some ignore meal together

P.4. Not at all they are not providing such facilitics for us.

P.5. T'have no experience about it.

P.6. They repeats the lectures if we are not understand and also helps us outside
the classroom,

P.7. She uses her method again to explain to us when we ask.

P.8. she help me some times when 1 ask her about difficultics .she call me in her
off ime to explain independently.

P.9. Use a simple method to explain again.

P.10.Mostly we understand in the class but when we need it

P.11.she give us her notes for help.

P.12.when we ask some teachers give us extra time.

P.13.she give us extra time and notes when we need.

P.14.i don't have such experience.

P.15.inside the class she give us extra time and explain again if we ask .out of
class give us notes and explain if we ask.

P.16.no comments

P.17. 1 have ncver asked.

. P.18. use other methods to explain to us.
44,

P.19. yes they can be helped. Mostly we are having classes. But whenever we ask
we have help.
P.20.yes they helped.
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46.

47.

48.
49.

50.
51
52.
53.
54.

55.

P.21.Some said | can come to their office .and they help me all the time but some
Just ignore mc altogether,

P.22. teacher explains cverything in detail during her lecture, which is very
helpful.

P.23. she always help us in the class and explains in detail.

P.24. She is good and teaches us in extraordinary way. She helps us to participatc
in the co-curricular activities.

P.25. they cxplain in a good way by giving examples.

P.26. she is not helpful at all. There is no help for us forcigners.

P.27. if we have any problem we can go in her office she is always helpful.

P.28. she is very nice and kelping. She feels happy when [ ask some -thing she
always help me.

P.29. teacher will always explain in detail and repeat what- ever we do not
understand again to make it clear.

P.30. she has always been very kind and has asked every student to come to her
office whegever needed

6. What is your experience about biasness of the Pakistani teachers?

S A S

oe

10.
11.

12.
13.
14.
15,
16.
17
18.

19.
20.

P.1.T don’t have any. They treat all the students cqually.

P.2. They treat us equally. It is because most of the students in my class are from
China, only two are from other countries.

P.3 I have no such experience.

P.4 Pakistani teachers are very kind, friendly but a little strict in marking.

P.5 No, all of the teachers treat the students cqually.

P.6 I don’t have any such cxperience. The teachers are not biased and don't
discriminate us.

P.7. I have never observed biasness and prejudiced behavior from any teacher.
P.8. My teachers have never been biased. They treat cveryone equally.

P.9. The teachers mostly speak in Urdu during class and even if any foreign
students remind them. they still speak in Urdu.

P.10. They are not biased and are very good with all of us.

P.11. They give equal rights and opportunities to everyone. I have no such
cxperience.

P.12. They are biased and give lecture in Urdu.

P.13 My experience is good so far, don’t have anything to say about it.

P.14. They change their behavior anytime.

P.15. No. all the teachers treat us in the same way.

P.16. No, all the teachers of our department treat us equally.

P.17. None

P.18. No biasness but sometimes they teach in local language which helps the
local students,

P.19. I think they never show biasness and discrimination among us.

P.20. Pakistani teachers arc very hard working and not biased. I like their teaching
mcthod.
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21
. P.22. They arc not biased and deal us all equally.
23
24,

22

P.21. I didn’t mention the biasness of my teachers.

P.23. They are not biased and [ appreciate that.
P.24. No biasness. They all treat us equally.

P.25. Some teachers give more preference to Pakistani students than local students

25.
26.

27.
28.
29,

30.
31.
32.

33.
34
33,

36.
37.
38.

39.
40.
41.

42.
43.
44.

45.
46.
47.
48.

49.

S R —

P.2 no [ don’t have such experience. They are too helping even a teacher of
Islamic world view helps me a lot because | don’t know much about Islam or the
Islamic world.

P.3  Somc arc not biased and very helpful to us but some shows littlc biasness
B e —— .

P.5 in Pakistan it is nice and | have no problems but they have to change their
teaching skills.

P.6. ~ome

P.7 no they don’t.

P.8 A lot. They have different behavior with forcigner students and favorable one
with local.

P.9 No .I don’t think so.

P.10 Not all, but there are some who show the biased behavior.

P.11 Some- times they do not allow us to participate in the class and do not help
us if we ask some -thing to understand more.

P.12no they have same behavior with us all.

P.13 no experience

P.14 no they are ail nice in behavior but they must increase their skills for
teaching

P.15 no I don’t think so

P.17 they are some- times very biased especially when some activity is to be done
for class but mostly no.

P.18. No

P.19. Not at all. But some arc.

P.20. they will not allow us to participate and not make us understand the lecture
better.

P.21 Some are biased but some arc not.

P.22. No I don’t have such experience.

P.23.No biasness ever experienced yet.

P.24. some Pakistani teachers don’t like Chinese students but mostly they treat
cqually.

P.25.no not biased but they speak Urdu in the class mostly and are attentive to
Pakistani students more.

11. Adoption with fellow Pakistani students:

7. How your fellow Pakistani students behave with you?

1.

P.1. Most of them are nice. kind hearted and helpful people. They behave nicely
and politely.
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10.
il

12.
13.

14.
15.
16.
17.
18.
19.
20.
. P.21. They are very friendly with me and don’t consider me that I am from

2]

22.
23.
24
25.
26.

27.
28.
29.
30.
31

32.
33.

34.
35,

P.2. I have no Pakistani students in my class

P.3 They behave kindly. T have no problem.

P.4 1 have no Pakistani class fellows.

P.5 They behave good.

P.6 I don’t have any Pakistani fellow students in my class.

P.7. we all are like brothers and their behavior is friendly and cooperative.

P.&. Pakistanis arc very friendly and all my class mates arc helpful inside and out
of the class.

P.9. Class fcllows are friends who have recognized me and communicates in a
humble way.

P.10. Very friendly, cooperative and help us.

P.11. L have good experience with Pakistani students. Most of them are from the
tribal belt and consider them same as Pashtuns.

P.12. good and cooperative.

P.13 My fellow Pakistani students behave good with me in class and outside of
the class.

P.14. It depends on their mood.

P.15. They behave with me kindly.

P.16. They behave kindly always.

P.17. They talk to me in nice and friendly manner.

P.18. Fam very happy, they behave always positively and kindly.

P.19. They are friendly and cooperative towards us. They help mc in study.
P.20. No Pakistani Fellows in myv class.

another country.

P.22. Pakistani students arc very friendly and cooperative.

P.23. They are very honest and kind to me.

P.24. Pakistani students behave with us kindly and in friendly manner.

P.25. They behave with us very kindly, politely and friendly.

P.1. Most of them are nice, kindhearted and helpful people but some are there
who are raciest, and they prefer to make friends from their own country.

P.2. It’s not bad at all most of the students are very helpful in all the fields but
exceptional cases are there few never wants to study with me or help me when [
ask.

P.3 They mostly behave normal but some- times different and not good at all.
P.4 Pakistani classmates are really good they are really blessed.

P.5 My friends are very nice and they have good behavior with me and kind
people nice and they always helped me in any situations.

P.6. most of them are nice, kind and helpful people. But there are some who arc
racist, they prefer to make friend from their own culture,

P.7. they behave well .they listen and respond seriously.

P.8 thcy communicate well and help us politely and cxplain when we ask to be
helped.

P.9.they are friendly but [ am not comfortable with them

P.10. they are not real people .their behavior is strange to overseas or forcigner
students
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. P.11. they are very friendly and some- times they arc better than tcachers as they
understand our questions and then explain

P.12. they are very friendly and kind hearted.

P.13. they are mostly good but they do not allow us to join their groups they
mostly have their own circle and they do not welcome us as friends .yes they help
us and behave well as class fellows.

P.14.1 don't like their behavior. They are proud and non- cooperative.

P.15.most of them are kind and help full

P.16.my Pakistani friends are nicc and they help me a lot in every matter. 1 am a
day scholar so they always hclp me in every matter. They are very kind to me and
behave nicely .

. P.17. mostly they are kind and helping people they behave nicely but there are
few who show negative behavior to the foreigner student especially in the class
room.

P.18. Friendly

P.19.They atge better than their teachers.

P.20.Most of them are friendly.

P.21.They bchave normal but some tinie not good and non- cooperative.
P.22.our Pakistani students are very friendly and hclping.

P.23. I like them they arc friendly and helpful in every subject. They help me in
my studies.

P.24. Pakistani students are very good.

P.25.they are good and helping people.

P.26.they are not good .rarely initiate the communication.

P.27.they arc good and friendly. They always help mc in every aspect.
P.28.They arc mostly friendly and helpful.

P.29.pakistani students are good.

P.30. most of them are good in class but not very helpful in the university.

Do you feel the adaption with the local students is easy? If yes How and if No
then what are the difficulties?

RESPONSES:

R

Yes, it’s easy for me to adopt with them because they are nice and cooperative,
P.2. Yes it is difficult due to cultural differences cspecially language issue.

P.3 yes it is easy to adopt the local culture, 1 am very happy with local friends.
P.4 | have no local in my class but in my hostel it is easy to adopt.

P.5 Yes, they are my friends, most of my time is spent with them.

P.6 1 don’t have local students in my class so [ have no experience.

P.7. It was difficult when I was in first semester due to language barricr. But it is
not difficult now.

P.8. The adoption was very casy for me. | am a Muslim and Islam already taught
us that we are brothers so it was not difficult for me to adjust.

P.9. No, firstly, the way students communicate makes it extremely difficult for us.
Jokes, attitude, body gestures, Janguage, and many things. Secondly, some people
behave better to match with foreign students. Then its easier to adopt.
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P.10. Very friendly, cooperative and help us.

P.11. 1 have good experience as mostly we have the same way of life and
expericnces.

P.12. No but in hostel, it is easy with local students.

P.13 Yes, because | don’t cross my boundaries and stay in my limits hence not
allowing anyone to harass me.

P.14. Yes, because they are very friendly.

P.15. Adoption with local students is not easy. Language is a big barrier.

P.16. yes, they are my friends.

P.17. No, it is not difficult as most of my local friends speak English.

P.18. No, it is not easy to adjust with local students due to many ditferences but
mainly cultural difference.

P.19. It was very difficult in the beginning but it is easy for me to adopt their way
of life.

P.20. I have good experience in class, hostel, and even my room. | have Pakistani
friends.

. P.21. Yes, in cducational institutes, there is no biasness and hence it 1s easy to

adjust.

. P.22. It was not easy in thc beginning because we were not familiar but not

difficult now.

. P.23. Yes, we have almost same culture.
24. P.24. No, it is very difficult. Their language. their food, and their friendship is

very different.

. P.25. Mostly it is very difficult to adjust with locals because of their culture

especially language barner

. 1. P.1. Yes, it’s easy because lots of things like food and their way of talking is

same.

. P.2. it’s easy with local students as well because [ am a social person and can

makc new friends very easily. [ like their every- thing.

P.3 Noits very difficult because we don’t have common habits or the cultural
values similar so its difficult.

P4, -

P5. Yes for local students is easy than forcigners for us we faced too much
difficultics.

P.6. yes, it is easy, like to adopt a lot of things (food and their way of talking)
P.7. yes it is easy and very pleasant. They allow us to ask any favor and try to
help us more than foreigner student.

. P.8. no we don’t feel comfortable with local Pakistani students because we cannot

trust them . they are double faced

. P.9. yes we don't understand much about their language but they are very friendly

and ready to help when we ask them while foreigners other than our own
nationality are not very friendly

. P.10. Pakistani students are better and easy to talk because they do not mind if we

ask some help while others are closed and do not bother to help

. P.11. somc are good but mostly they don’t like us and are rude. I feel comfortable

with my own community or some Indonesian are friendly.
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37. P.11.somc -times its not casy with Pakistant students because they do not
understand our difficulties but foreign students are facing the same problems so
its easy to talk to them.

38. P.12. it dcpends upon the situation. Some -times the Pakistani students are better
and some- times the others are more understanding.

39. P.13. I fecl comfortable with Somalian’s only

40. P.14. some times its very difficult to show them(Pakistani) my problems so [ fecl
comfortable with foreigner fricnds only

41. P.15. my choicc is Pakistani students because we have so many difficultics in the
university they are too friendly and they will always help in this matter.

42. P.16. it is casy to adapt with Pakistani students as they are mce and friendly and
know me and my problems so they help me a lot in and out of university.

43. P.17. 1don’t feel comfortable with most foreign girls they arc not friendly .they
arc rude but Pakistani students are help full

44. P.18. yea very pleasant. They cooperate with us when we need.

45. P.19. Pakistani are better and casy other are not fricndly.

46. P.20.to some extend it is easy to adopt but some time they do not understand our
difficulties.

47. P.21 No its very difficult because we don't have common habits or the cultural
values similar so it’s difficult

48. P.22. No it’s not casy duc to language and cultural barriers.

49. P.23.No it is not easy .we have very different living style and the big issue is
languagc barrier.,

50. P.24. No it is not casy but | have managed to some extend duc to my English and
Arabic languages. Language or the communication is difficult.

51. P.25. No, it’s difficult duc to cultural differences.

52. P.26.it’s ok for me because I am introverted.

53. P.27.its easy for me because they arc almost all are friendly and kind.

34. P.28.yes it’s easy for mc because | know English and Arabic so can understand
them. they are good

35. P.29. no it’s very difficult because everythmg is totally different from my country.
Although Pakistani students are very helpful but the teachers. teaching learning
environment, food, living style everything is totally different so it’s a big task to
live out of your country.

56. P.30. Yes it is easy now but in the beginning it was difficult due to different
country and environment where you have no friend.

9. 'To what extent Pakistani students help you in understanding difficult

lectures?
RESPONSES:
1. P.1. They help me a lot. Whenever I have difficulty we solve it through group
discussion.
2. P.2. T'have no Pakistani fcllows in class and the need of help from them has not
telt yet
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P.3. We solve problems through group discussion. Pakistani fellows are very nice
and cooperative.

P.4 [ have no Pakistani fellow in class.

P.5 They share material with me and also discuss the topics with me.

P.6 I don’t have any Pakistani fellows in my class.

P.7. Whenever 1 need help, they help me and give me proper time.

P.8. They try their best to help me inside and out of the class. We often room in
each other’s rooms or in library.

P.9. Some of my closest fricnds are always ready to answer my questions
regarding the topics.

P.10. they sharc the material vith me and discuss in details if needed.

P.11. They always help me.

P.12. Whenever I need help, they give me time.

P.13 we always have group discussion based on the topic we learn after the
lecture in class.

P.14. They try their best to understand and minimize my issues.

P.15. We discuss different lectures through combine studies.

P.16. They do support me a lot and sharc their material with me.

P.17. They always help whenever [ am in need.

P.18. They always help and support me and also share material with me. They are
also always ready for discussion about any topic.

P.19. They always help me anytime whenever | am in need.

P.20. I have no Pakistani fellows in my class.

. P.21. When we have any difference in opinion or understanding, we discuss it
after class.

P.22. They help me at the time of exams and give me proper time.

P.23. They help me with group discussion in class.

P.24. They are very cooperative. 1 am satisfied with them.

P.25. Pakistani students help us in explaining the lecture in simple and easy way.
P.1. They help me a lot. Any time if I ask their help they are ready to help me in
any way.

P.2.They help me a lot as they use simple words to explain difficult concepts.

. P.3 whenever I ask for help they do help me .but I feel difticulty while
communicating with Pakistani students.

P4

My fellows helped me too much in any lecture which I had problems.

P.6. they help me a lot if I have faced any problem. They help any time. [ need
help in lectures, they are always ready to help me.

P.7.when- ever [ ask for help they always help. They explain in simple words and
share notes

P.8. they arc not helping .if | ask to share notes they will not trust and will make
excuscs for not sharing them with me.

P.9. they will always help as they teach me in easy English and explain with
examples

. P.10.they help me and exchange notes so I can read easily

. P.11. they are nice and share everything in the class
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. P.12.yes they help me in every difficulty in the class .they explain the difticult
topics

P.13. yes some of my class fellows are better than teachers and I like their way of
teaching or explaining the difficult terms or the concepts.

P.14. no they are not friendly specially they don’t trust for notcs.

P.15. yes they do help me .they explain the topic in easy English.

P.16.my fellows help me very much I am too thankful to them for helping me
P.17. they help me in understanding difficult concepts. Some teachers do not have
good English so they explain the topic in easy English.

P.18. They help me when [ needed.

P.19. they help us to exchange notes with Pakistani students.

P.20. yes they do help me in lectures.

P.21 whenever | ask for help they do help me .but I feel difficulty while
communicating with Pakistani students.

P.22. to a very large extent. They help me in cvery ditficuity.

P.23.they are glways helpful.

P.24. they are not very friendly. They help me a little.

P.25. they help me in difficult lectures by explatning it in easy English.

. P.26. some of them arc friendly but most of the time I help my-self in the studies
because the lectures are self-explanatory.

P.27.They arc of very little help.

P.28. mostly I seek a little help from them I can study on my own.

P.29. Pakistani students are very nice they are very helpful.

P.30.yes they are very helpful especially when the teacher uses Urdu for
communication and explanation I always nced them for explanation and they are
ready to help all the time.

What is the impact of cultural differences between foreign and Pakistani
students on the combine studies?

RESPONSES:

. Fdon’t think there is any bad impact. We have cultural differences but it does not
have bad impact on our studies. We can easily adjust with Pakistani students in
solving our problems in studies.

P.2. Generally cultural differences affect the social life but [ don’t have such
experience regarding study.

P.3 Cultural differences matter but actually we have Arabic language for both of
us which 1s unique and new for both.

P.4 Sometimes we have a combined class and combined study. Combine study
gets easy but cultural adaptation is different.

P.5 I have no problem as we speak Arabic language. [ usc dictionary to translate.
P.6 I don’t have any such experience.

P.7. Sometimes, ideological change and language change affects our group study.
P.8. For mec, so far, the culture is quite similar to that of Pakistan's and therefore |
don’t have such problem.

204



s
A

10.

11.
12.
13.
14,

15.

16.
17.
I8.
19.

20.
21.

22.
23.
24.
25.

26.

27.

28.

29.
30.
31

32.
33.
34

35
36

37.

38
39

P.9. 1 learn more about how the world is bigger than what we think of, be more
patient and learn how to know about strange people and people we have never
met before.

P.10. I don’t have experience of group study with Pakistani students. In class, this
cultural difference doesn’t have any impact.

P.1i. No L don’t have any impact.

P.12. Mostly, language barrier creates problem.

P.13 N/A

P.14. Sometimes we do combined study. We do the adaptation of the local culture
in class.

P.15. When the Jocal studentssspeak in local language, then we face a lot of
problems.

P.16. It affccts my education as [ don’t know Urdu.

P.17. None

P.18. Language especially the local language matiers a lot.

P.19. Sometinje speaking in local language disperse the attention and cause
problem for me.

P.20. Cultural difference affects the whole social life and not just combined study.
P.21. It has a positive impact as people of two different cultures share their
thoughts.

P.22. 1 think it has positive impact.

P.23. Not much impact.

P.24. I don’t like combined study.

P.25. Cultural difference especially the language is a big barrier for combine
study

P.1. 1 don’t think there is any bad impact. Most of time it has a positive impact.
As most of the time we learn different things like languages and cultures. On the
same way they learn some things from our cultures.

. P.2. the culture does have a lot of difference as main aspect 1s language so the
difference of everything may have a strong impact but we do manage the
difference by finding a solution in fricndship and we do respect cach other in our
combine studies secession.

P.3 Yesitis.lam a new Muslim so I don’t understand Arabic so well so its
difficult for me.

P.6. it have positive impact because we learn different things, languages and they
also learn from us.

P.7. it creates the difference in cultural understanding

P.8. it is helpful in understanding different cultures.

P.9. do not have any because we just focus on our studics.

. P.1o. have no experience

. P.13. I don’t think it has something to do with studies
. P.14. I like to study alone so can’t say anything.
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40. P.15. its positive always

41. P.16. never have noticed

42. P.17.its always positive as my Pakistani friends are very helpful and as a Muslim 1
don’t have any problem

43. P.18. difference in culture.

44. P.19. No difference here we only focus on studics.

45. P.20.no experience

46. P.21 Yes it is .I am a new Muslim and [ don’t understand Arabic so well so its
difficult for me.

47. .P.22. it 1s good but due to language diffcrence the communication is somewhat
difficult. .

48. P.23. 1 don’t feel casy in combine studies because of language difference. I fecl
shy to talk to them.

49. P.24 during combine studies we can learn and share many things related to our
culture to each other.so it always have a good impact

50. P.25.in combine study we can share the good things with each other. We do have
combine studies because the things teacher explain in Urdu we discuss it in
combine studies and always fine it good.

51. P.26. due to language barricr we have to face problems. Pakistani students are
benefited due to home culture. They can understand all the concepts as when-ever
they fecl difficulty they can ask and understand in Urdu. But we cannot.

52. P.27. in combine studies we can manage the differences by discussions. What-
ever we don’t understand we can ask for help from Pakistani students.

53. P.28. most of the Pakistani students like the combine studies. But mostly
foreigner students prefer self- study. So can’t say the difference.

54. P.29.it doesn’t matter. Pakistani students are mostly noisy and do not like others.
Chinese students are Quite and prefer china’s students. So can-not say the impact.

55. P30 e

11. How the cultural differences make it difficult for you to score better?

RESPONSES:

2. P.1. I don’t have any difficulty in scoring better as the medium of tcaching is

same besides the cultural differences.

3. P.2. Mostly culture matter when we have Pakistani teachers and sometimes

they speak Urdu or English more than Arabic.

4. P.3 Cultural difference is something else we are taught Arabic language which
is not local language. Both us and local students do some struggle and get
some results,

P.4 I am having satisfactory results irrespective of having cultural differences.

P.5 No problem, I can adjust myself.

P.6 N/A

P.7. Sometimes in the start of the degree, | had a problem in picking up the

accents of the teachers which affected my CGPA.

9. P.8. Culwral difference has not made it difficult for me but I can’t say samc
tor other foreign students.

PO SN Ln
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P.9. It takes a lot of time to adopt with the environment of local people such as
communication for studying with them.

P.10. It doesn’t have any relation with CGPA.

P.11. No and never

P.12. Language barrier affccts my CGPA.

P.13 Cultural difference has nothing to do with the grades and marks in any
particular subject unless the teacher is strict in his marking criteria.

P.14. Cultural differences don’t matter.

P.15. Sometimes both local students and teachers speak in Urdu language
which causes problem.

P.16. Sometimes teacher speak Urdu during lecture which I don’t understand.
P.17. None

P.18. | have to work harder than local students to cope up with cultural
difference.

P.19. It doesn’t affect my CGPA now.

P.20. All fogeign class fellows face some problems.

P.21. As we have our own cultural experience and thoughts and also gain the
experience and thoughts of others. It helps us in better scoring.

P.22. No, it doesn’t make it difficult.

P.23.NO

P.24. Local language spoken by teacher in class makes it difficult to gain
morc marks.

P.25. Language is a big barrier that may cause some problems in scoring.
Pl

P.2 | am Muslim so [ think this similarity helps mc a lot and we have common
Muslim culture to get settled and scorc better,

P.3 Ye in some subjects it is.

) R

P.7. they understand the difference in the cultures easily

. P.8.the differencc always help me

P.9. they do understand different cultural habits of ditferent students so some-
times help us in sonie subjects

P.10.no its not effecting my studies

P.11.in some subjects which were studied earlier | score better but here its not

P.13.wc have some new concepts and subjects which are difficult for me so its
very difficult to score better here in these subjects

P.14.we have better opportunities here so we are scoring better here

. P.15. no experience

. P.16. the environment 1s different so its all difficult

P.17. although we are similar but the admin block makes it difficult for us so
we are tense and kept unnecessary busy so we cannot score better.

. P.18. understand of cultural differences.
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45.P.19. yes, because local students have the same language so they can
understand better.

46. P.20. due to foreigner it is difficult to understand the local language.

47. P.21 Yes in some subjects it is.

48. P.22. 1 was not awarc of the way to answer the questions in the beginning, but
now | have learnt but still university environment is totally different so it
makes difficult to understand and score better.

49. P.23. I am not doing my best due to difference in the whole university
environment, Every-thing is different from teaching to marking style. So it is
obviously difficult for me to score best but not bad either.

50. P.24. it is ditficult but I think I can handle the cultural difference so not much
difficult for me here.

51. P.25. not the whole culture but the communication especially the language
used by the teachers in the class room is different so we can hardly understand
what she wants or cxpects from us in the answer.

52. P.26. I have. managed the things here now in the start it was difficult but now [
try to outline the main content as brictly as possible so that I can handle 1t in
the best possible way., Its not that difficult now.

53. P.27.as the main thing is language and communication so I think if we lcamn
the language first then enroll in the proper class then it will not be very
difficult. [ have done the same so its casy for me my scores are not bad.

54. P.28. those Chinesc students who have no command in English can-not score
better.

55. P29 e

56. P.30 its not difficult to score when you discuss the subject and the way of
marking with the teacher because it is up to the student how she handles her
studies. If we are mentally prepared then its easy to live and score in the
different culture.

12: How do you see the grading standards of vour teachers for foreign and Pakistani

students?
RESPONSES:
1. P.1.They grade us both equally.
2. P.2. They are strict in giving marks. In our department, most of the teachers give
less marks.
3. P.3 Most of the teachers blindly mark and don’t focus on the paper.
4. P.4 [ have no Pakistani fellow but the teachers grade us less when we have a
common subject.
5. P.5 They give us equal marks on the basis of our struggle.
6. P.6 Some teachers deliberately cut marks.
7. P.7. They have same standards for all students.
8. P.8. Grading system is great here in Pakistan, It is same with Pakistani and
foreign students. Its all about your effort.
9. P.9. Some say that it is biased. But in my experience, [ am confused on how the

teachers use grading standards. Every teacher uses unimagined standards.

10. P.10. They don’t discriminate. Every teacher has same grading standard.
11. P.11. Good and very effective.
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. P.12. Tt is good but midterm assessment is not good.

. P.13 Good. if you work hard, you will get a good scorc.

. P.14. It depends on the relation with teachers.

P.15. No difference, equal marking.

P.16. All the teachers in my department give equal marks.

PB.17. Same, not biased.

P.18. They grade us equally.

P.19. It is same and uniform for all of us.

P.20. Sorry I have no Pakistani in my class.

P.21. It is same for both.

P.22. It is uniform and the standard of grading is good.

P.23. Very promising.

P.24, All the teachers give us equal marks.

P.25. 1 cannot say any ditference in marking. but actually they mark blindly
sometimes.

P.1. It’s not googl. It’s not very bad too but some teachers do not give us good
grades.

P.2 [ think it’s not a problem not related to grading system of the teacher .it is
related to the student and her method of study ,if she performs well by hard work
she will score better.

. P.3 Its same I think

9. P.4.its really not fair for foreign students. Marking grade is not equal for both

(Foreigner & Pakistani).

P. 5. Actually not bad but their behavior is changed for forcigners and Pakistani
student.

P.6. it is not good, and it is not too much bad because some people don’t give
good grades even you have done good paper.

. P.7. mostly it is fair but some- times teachers show politeness to the foreign
students

P.8. 1ts fair

PO..........

P.10.its different for both. Somctimes we have less marks without recason when
we ask why. She said its like that.

P.11. mostly its fair

P.12. I don’t have any complaints its fair

P.13.its same but some tcachers has made their own standards and they mark the
paper by keeping the student in the eye.

P.15. mostly its same but | think teacher must guide the students before test that
what is expected from us in the answer.

P.16. no bad experience .its fair .if I try [ will have marks

P.17.marking is not bad but their bchavior is different for Pakistani and foreign
students in the papers or tests.

. P.18. it’s different

P.19. we got less marks and on asking why. She said its like that.

P.20. mostly it’s difficult to achieve
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[t’s same 1 think

1 have scen and cxperienced that the marking is similar. No differencc on the
bases of nationality.

P.23. [ am not satisfied with the standard. Its not quality marking or up to the
mark.

P.24. as a forcigner student I should not complain, my behavior is decent and
dignified. So no comments.

P.25. teachers always compare the papers of Pakistani and foreigner students.
Mostly the English or Arabic of foreigners is not good so they do not get good
marks. Tcacher should mark the forcign students separately and should comparc
with the forcign students only. -

P.26. mostly Pakistani students get more marks then foreign students becausc of
the languagce barrier.

P.27. marking is same for both but I think the criteria for foreign students should
be little lower.(different criteria for both local and foreigner students)

P.28 teachers arg fair but as Chinese are week in English and non-native speakers
so they get low marks.

P.29. teachers are non-biased. They grade the students according to their level of
learming.

P.30. grading standards are good and cqual for both but only Chinese people arc
complaining about the marks as they do not want to improve their English or
Arabic so they think that teachers are not fair. I don’t have such complaints,

13:Who, a foreign teachers or Pakistani teachers arc more effective for you and

why?

RESPONSES:

1.

2.

O W

=

10.
1.
12.
13.
14.
15,
16.

P.1Both are good but foreigner teachers give us more details about particular
subject whereas Pakistani teachers mostly give us briefings

P.2. Foreign teachers are more effective as they speak Arabic language in class.
Pakistani teachers speak Urdu and English which we can’t pick easily.

P.3 Foreign teachers are more effective and give us more time.

P.4 Both are equally tcaching. There is not much difference in their methodology.
P.5 No difference, both teachers are teaching great.

P.6 Foreign teachers are better compared to Pakistani and are more effective as
they arc more devoted to their teaching.

P.7. I don’t have experience of teaching with foreign teachers.

P.8. [ have engaged in learning from Pakistani teachers but [ have to be honest
and say that foreign teachers are more effective.

P.9. Ismail Adaramola, the Nigerian teacher is the best and most effective as he
speaks good English and try to assimilate with students in cach class emotionally.
P.10. We have all Pakistani teachers.

P.11. Pakistani teachers arc best

P.12. 1 havc only Pakistani teachers.

P.13 Both

P.14. I havc one teacher in faculty who is Pakistani and he is the best.

P.15. Most of the teachers are Pakistani and [ like them.

P.16. Mostly, | have Pakistani teachers and I like and understand them ail.
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17.
18.
19.
20.
. P.21. Local teachers have more expericnce as compared to Afghan teachers and

21

s
L

25

27.
28.
29.
30.

31.
32.
33.
34,
35.
36.

37.
38.
39.
40.
41.

43,
44,
45.
46.
47.

48.
49,

51

P.17. Foreign because some Pakistani teachers teach in Urdu.

P.18. Foreign teachcrs arc more effective and we can understand them casily.
P.19. I like Egyptian tcachers, they are better.

P.20. I feel no difference: both are teaching nice.

that’s why they are better for us.

. P.22. For me. both but Egyptians are best.
23.
24,
. P.25. foreign arc better regarding to the language issuc we face.
26.

P.23. Pakistani tcachers arc best because 1 enjoy their hospitality.
P.24. Both are effective and [ learn a lot from both.

P.1. 1think both are equal and each one of them has positive and negative
aspects.

P2 e

P.3 I don’t have any foreigner teacher. So [ can’t suggest.

P.4.we docsn’t have yet a foreign tcacher here.

P.5 foreign tcachgrs are more effective than Pakistani because the foreign teachers
teach well in English with good skills.

P.6. I think both. because each onc of them has positivity and negativity.

P.7. no experience

P.8. don’t know

P.9. no teacher

P.10. no expericnce

P.11. foreign teacher is not friendly .he is focused and do not help you out of class
so Pakistani teacher is better

P.12. we don't have any foreign student in our department

P.13. no foreigner teacher

P.14. we don’t have any foreign teachers

P.15. no experience.

P.16. forcign teachers are better in English and have good tcaching skills .so [ like
their way of teaching better.

). P.17. both have positive and negative points but I like Pakistani teachers morc

they guide us in extra time too

P.18. We don’t have foreign teachers.

P.19. No cxpericnce.

P.20. no foreign teachers we have so cant suggest.

I don’t have experience for foreigner teacher.

P.22. mostly the teachers arc Pakistani and I think they are better and effective. |
like their teaching style.

P.23. I don’t have foreigner teacher.

P.24. my Pakistani teacher is good. Her tcaching method is casy to understand and
teacher is very patient and nice to us.

. P.25The Arabic language teacher is from Egypt. But his style is very difficult.

Teacher from middle-East is good we can learn the true accent from them for the
language, but otherwise local teachers are good.

P.26. both are same. Actually it depends upon tcachers ability docsn’t have
anything to do with local or foreigner teacher.
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52.

53.

54.

55.

P.27.both are good and knowledgably competent but some-times foreigner
teachers do understand our problems better.

P.28 I think the foreigner teachers are better. They are psychologically fairer then
the Pakistani teachers.

P.29. forcigner teachers arc good their teaching style is better and casy to
understand. Their marking is also too lenient for both.

P.30. Both are good but Pakistani teachers are friendly and helpful. We can
approach them any time. The other thing is that we can clarify our concept after
class if they explain in Urdu but for foreigner students its difficult.

[11: Adoption with other foreign Students:

-

14: what is your concept of cultural adaptation?
RESPONSES:

: what is your concept of cultural adaptation?
RESPONSES:

L.

2

9.

10.

1.
12.
13.
14.
5.
16.

17.
18.
19.

20.

P.1. its adjustment. I have good cxperiences with Pakistani students and can casily
adjust myself with Pakistani culture.

P.2. I really face problem to adjust myself with the local culture especially with
academic culture.

P.3 I can adopt local culture. I enjoy my time a lot with my local friends and they
help me a lot.

P.4 The adoption and familiarity with other culture is not casy.

P.5 1 like cultural adaptation but it is difficult to adjust with local culture.

P.6 I do believe in cultural adaptation. [ speak Chinese and 1 like to interact with
them.

P.7. I faced problem in start and was considering myself strange but now 1 have
adopted myself with local culture.

P.8. It is being free with the people and being closc to them. That way you can
adjust in any culture.

P.9. stay calm, and asking a question if [ am in need for understanding. Not to
physically contact with others but communication and take and give.

P.10. We learn from each other and ever wc are keen to lcarn each other
languages and adopt each other’s culture.

P.11. It is easy now and [ like Pakistani food and culture.

P.12. I belicve in cultural adaptation as it is a must cOming process.

P13 N/A

P.14. We share and learn each other’s culture.

P.15. Cultural adaptation is a good experience.

P.16. Being a student of sociology, cultural adaptation of local culture is a good
gxperience.

P.17. Good expericnce.

P.18. Cultural adaptation is a very tough task.

P.19. Cultural Adaptation was difficult for me in the start. I am adopting to the
local culture easily.

P.20. Cultural adaptation especially learming Urdu is very difficult.
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48.
49
50.

51

53.

N
LN

. P.21. There are students of multiple cultures. Some can adopt with different

cultures.

_P.22. We sharc and eat food of each other. I lcarmnt Urdu and even know some

words of Pashto.

. P.23. Ldon’t know.

. P.24. Cultural adaptation is a very difficult task.

. P.25. It is good and a need of hour. Cultural adaptation of language is difficult.
N

. P.2 its respect to others.

. P.3. no not special

. P.4it’s really a significant ratc for promoting cultural adaptation.

B

PO e

. P.7. it is the way of adjustment .it means more communication

. P.8. it is a way of socializing with the local pcople

. P.9. [ think it’s a gtage of socializing casily with effective pcople

. P.10 more communication

. P.11.it is a way of communication and forming a group with common people for

common activities like 1 have a group of friends and we go for hiking and group
studies etc.

7. P.12. in my view its acceptance of change tor the good.

CP3 no idea

. P.14.its feeling easy with local environment

.P.5. noidea....

. P.16. I think it’s getting used to of local environment and peoplc

. P.17. [ think it’s a state of mind when feel at home and when we fcel easy with

the local people. We can understand their language and other stuff.

. P.18. need more communication with local people.

. P.19. more communication and interest.

. P.20. like to go for movie or do gossips.

. Its homely feeling I think.

. P.22. when peoplc from diffcrent types of cultures sit together theyaccept each

other and a mutual way comes out.

P.23. it’s being together without conflict.

P.24. to understand the foreign culture and adopt what suits you.

P.25. its living in different culturc without difficulty by adopting some good
things.

. P.26. learn the language and join the community.
52.

P.27.its understanding and living with acceptance in the culture of a different
country where you have to live for short or long period.
P.28.every country has its own culturc which has to be learned and respected by
the foreigners either they are here for short or long stay.

. P.29. Cultural adaptation is a necessary process for a person who has to live

outside his own country or place. Its basically accepting the change for good.

. P.30.its living in other country happily .without losing your identity and without

ncgating the natives.
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15: What do you think about the cultural adaptation, is it a different experience,
with foreign students, then that of Pakistani students?
RESPONSES:

1.

10.

11.

12

13.
14,

15.
16.
17.
18.
19.
20.
21.

a7

ey

23.
24.
25,
26.
27.

28.

29.

P.1. | don’t feel difficulty with both I can easily adjust with both Pakistani
students as well as other forcigner students.

P.2. Cultural adaptation is difficult with both but more with Pakistani students as
we can speak Arabic and Chinese and they can’t.

P.3 At the start really it was difficult but slowly. the person becomes more
familiar with the local culture.

P.4 It is a different experience with both as they both are new to me. However,
adjustment with forcigner from my own country is casy.

P.5 it is a difficult experience with Pakistani students.

P.6 Ycs of course, they have completely different culture. 1 have a different
experience.

P.7. As we and Pakistanis have a similar background and thercfore it is easy for
mc to adopt the Pgkistani culture.

P.8. Ycs, it is different because I think most Pakistanis don’t know the Hmportance
of cultural adaptation.

P.9. Yes. forcign students are nmore open minded than local students and behave
better.

P.10. T have good experience with Pakistani students as we don’t have any
differences.

P.11. Itis very easv with Pakistani students.

P.12. Yes of course especially with Somalis and Chinese,

P13 N/A

P.14. Yes. with Pakistanis it is not very tough but with other foreigners especially
Chinesc, it is very difficult.

P.15. Cultural adaptation with both is a difficult task.

P.16. Ycs. different at the start. Slowly, I became familiar.

P.17. No it 1s not, it is samec.

P.18. Cultural adaptation with local is difficult as compared to foreigners.

P.19. With Pakistani students, it is easy as compared to other forcign students.
P.20. Tt 1s difficult with Pakistani students instcad of foreign students.

P.21. Yes, it is a different experience.

P.22. Yes, with them, it is a bit tough and different experience.

P.23. It 1s easy for me as | am a Muslim and Pakistani cuiture is Islamic culture.
P.24. It is a very different experience with the locals.

P.25. Yes, it ts very difficult to adjust with [ocal culture.

p.2  as the culture and life style is different so it’s different with all other
students only we chines have same but as we are Muslims so there are similaritics
also

P.3 It’s a different experience with Pakistani students. 1 feel comfortable with
my forcigner students.

P.4. Yes it is different and a very difficult with complicating way to learn the
cultural adaptation of this country.
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30.

-

34.

35.

36.
37.
38.

39.
40.
41.
42.
43,
44,
45.
46.
47.
48.

49,
50.

51,

52.

53,

54.

31.
32
33,

P.5 The culture is little different and everywhere or anywhere has different culture
but in fact we also have some same culture so I didn’t think too much ditference.
e

P.7.1 feel easy with Chinese only.

P.8. in my view it’s a feeling of easincss and stress free or feeling at home while u
are moving around . | am developing this feeling and its getting better . [ was very
stressed in the beginning but now I am happy and can ask anything from any -
body if I need. I can communicate rather frecty but, still [ feel better with
foreigner students specially with my community at the campus.

P.9. I think its ur feeling of friendship with local people. | like more Pakistani
students as they are more helpful and can guide me better about the system and
other needs but [ do have friends from turkey and Finland as well and they are
good people too

P.10 I don’t like local students they are not much friendly .1 like foreigner
students more

P.11 I am happy hgre .but I have Somalian friends only

P.12 no I don’t have problem with local students but I like Somalian only

P.13 Pakistanis arc good [ have one of my best fricnds from Pakistan but mostly
foreigners are easy to talk.

P.14. I don’t like local students they are rude and non -friendly [ am casy with the
foreigners or overseas students.

P.15. don’t know

P.17. 1 like to hang around with foreigner students only [ feel easy with them
P.18. Pakistanis arc better.

P.19. don’t know

P.20. Pakistani are better but Finland and turkey are also good.

P.211t’s a different cxperience with Pakistani students. [ feel comfortable with my
foreigner students.

P.22.adoptation is necessary for survival and its casy with foreign students as they
have to face the same problems but local student make it easy for the forcigners.
P.23. it is needed for the communication and survival in the non-native land. Its
casy to communicate with local students as they are familiar with the demands of
their culture and give suggestions better.

P.24. it’s a different experience with the both as both belong to different culturcs.
P.25.its the way of following the life style in the foreign country, how they speak,
dress up or communicate in their own way. Its different and casy with forcigners
as they are facing the same situations.

P.26. I think if you want to know a nation you must know their language.
Adaptation is a process of feeling the association with the environment. I think its
casy with locals as they can guide us more about the situation to handle.

P.27. no idea----—----------

P.28. [ think its mutual learning and communication with the local students. ts
casy with locals

P.29.its they way of living in a foreign country. [ like the Chinesc only because 1
feel easy with them only.
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55.

P.30. the same, living in the other country and performing better. I think
foreigners are casy to talk to as they have the same problems and resources.

16: Have you discussed your problems with the other foreign students, do they feel
the same emotional trauma as you do?

1.

2

14.
15,
16.
17.
18.
19.

20.
21.
22.
23.
24.
25.

26.
27.
28.
29,

RESPONSES:
P.1 whenever I have some problem in understanding my lecture, I take my notes
to my seniors they help me and elaborate in easy way .so they are very helpful.

. P.2. Yes, our seniors are more cooperate to support us in various problems besides

lecture like visa extension etc.

P.3 The senior students guide us in a way so that we can casily learn and solve our
other problems.

P.4 Qur seniors suppoit us a lot,

P.5 They guide us in good direction. They discuss topics with us as well,

P.6 They are very cooperative and provide me lcctures and give me time to
discuss problems gn any topic.

P.7. Give us guidance for exam and especially in subjects which are tough (o read.
P.8. They have been very helpful; [ seek help from my seniors and they care
towards my studies.

P.9. he is Somalian and often comes to my room and start conversation on the
difficulties I am facing and then cxplains everything patiently to me.

. P.10. They guide me for next semester and give me lectures and help me in my

assessments and assignments.

1. P.11. They help me and Guide me
. P.12. Always help me in time of aced.
. P.13 Senior foreigner students help whencver you go to them to explain better for

you every particular topic.

P.14. Usually when I discussed, they helped me.

P.15. They share matcrial and help me in solving my problems.

P.16. they help us and give us material.

P.17. They explain after the class hours.

P.18. They guide us and they also share materials with us.

P.19. They always guide and help me in my study. | was not familiar with
semester and they helped me a lot.

P.20. They guide us and give us materials to revise the lectures.

P.21. Sometimes I ask them about their culture and they explain.

P.22. Help me and guide me. Chinese are not cooperative.

P.23. They help me a lot for example, they tell me the behavior of the lectures.
P.24. Qur seniors are very cooperative.

P.25. Yes, when 1 facc any issues, identify the seniors and discuss the issues with
them

Pl

P.2  yes they helped me a lot in every matter.

P.3 they did. They helped me in getting information about university a lot.

P.4. As | am the senior forcign student and [ used to teach and telling the difficuit
lectures.
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30. P.5 yes they help me a lot
31. P.6. they help me when [ need it. They explain the lectures and give me notes and
they cxplain what kind of method the tcacher likes.
32. P.7.never asked
33.P.8. yes
34. P.9. yes they are helpful
35. P.10. | don’t have any from my country in my department
36. P.11.my seniors are very kind but they do not help me a lot as I have my Pakistani
friends so I can ask them to explain. So I don’t need them in my studies.
37. P.12. yes always helpful. During exams they welcome us for any difficulty
38. P.13. yes they are always helpful whenever I ask they are helping.
39. P.14. yes they help us in cvery matter especially in the administrative problems
they guide us properly and in lectures they explain to us or provide us notes.
40. P.15.we don’t have any seniors here as we are the first badge from Somalia in this
department but Pakistanis do help us a lot.
41. P.16. yes in many ways like they helped me at the admission time and helped me
to understand the difficulties in administration
42. P.17. yes they do .if they are from my department then they help me directly and
share the previous notes too but if they are from some other department then they
help me by arranging some links from my department
43. P.18. yes they are very helpful.
44, P.19yes they help me when in needed.
45, P.20 ves they do.
46. They did. They helped me in getting information about university a lot.
47.P.22.They have guided me for making my learning cffcctive.
48. P.23. ves they have guided me when-ever 1 have any problem.
49. P.24.yes they always do.
50. P.25. 1 don’t have any senior in this university so can’t say any-thing.
51. P.26. if I don’t understand any-thing from lecture [ request my seniors to teach me
again. So they are mostly very helpful.
52. P.27. my seniors have suggested me some methods witch arc mostly useful in
learning otherwise I am on my own. No big help either asked or provided.
53. P.28. never asked for help because no senior in my department.
54. P.29.yes they are help full and T am obliged.
55. P.30. [ am alone in my department but about administration my country fellows
are very helpful in my work.
17: How the senior foreign students can help you in understanding the difficult
lectures?
RESPONSES:
1. P.I Yes they feel the same thing. We all face problems with visa extension and the
delayed process of receiving it back.
2. P.2. Yes, | have discusscd, we have same problem.
3. P.3 Some of my forcign friends realty face problems to adjust with the local culture
but actually it is casy for me to adjust with the local culture.
4. P.4 Yes, mostly, we have the same problems.
5. P.5 Yes, we all face same problems.
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10.
1.
12.

13.

14,
15.
16.

17.
18.
19.
20.

21

26.

27.
28.

29.
30.
3L

32.
33.

34,
35.
36.
37.
38.

39.
40.

P.6 Yes, for instance, | had visa problem and when 1 told my foreigner friends about
it, they had the same problem.

P.7. No

P.8. We foreign students do relate with cach other in many cases and in terms of
difficulties.

P.9. Yes, he also felt the same problems.

P.10. Yes, we have common problems.

P.11. No

P.12. No

P.13 Yes, I do and they also face similar problems which is extension of Visa and so
on like that. >

P.14. No

P.15. Yes, my friends also face the same problems as I face.

P.16. Yes, my friends in other departments face problems with adaptation of local
culture.

P.17. Yes, | have, they do.

P.18. Yes, my other friends also face the same problems.

P.19. No, [ have never discussed.

P.20. Yes. most of the friends face same problem. Some say living outside home in a
strange culture is very difficult task.

. P.21. No, 1 didn’t discuss my problems with other foreigner students.
22.
23.
24.
25.

P.22. No, I have not discussed any of my problems.

P.23. Sometimes [ discuss with senior if there is something ! don’t know.

P.24. Yes, my other friends also face the same problems.

P.25. Most of them are my friends, 1 have discusscd and some of the friends face
same issues as I face which the other says we can adopt the local culture.

P.1 Yes they feel the same thing. We all face problems with visa extension and the
delayed process of receiving it back.

P.2. Yes, | have discussed, we have same problem.

P.3 Some of my foreign friends really face problems to adjust with the local culture
but actually it is easy for me to adjust with the local culture.

P.4 Yecs, mostly, we have the same problems.

P.5 Yes, we all face same problems.

P.6 Yes, for instance, | had visa problem and when I told my foreigner friends about
it, they had the same problem.

P.7.No

P.8. Wc foreign students do relate with cach other in many cases and in terms of
difficulties.

P.9. Yes, he also felt the same problems.

P.10. Yes, we have common problems.

P.11. No

P.12. No

P.13 Yes, I do and they also face similar problems which is extension of Visa and so
on like that.

P.14. No

P.15. Yes, my friends also face the same problems as [ face.
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41.

42.
43.
44,
45.

46.
47.
48.
49.
50.

18:
foreign country?

P.16. Yes, my friends in other departments face problems with adaptation of local
culture,

P.17. Yes. | have. they do.

P.18. Yes, my other friends also face the same problems.

P.19. No, I have ncver discussed.

P.20. Yes. most of the friends face same problem. Some say living outside home in a
strange culture 1s very difticult task.

P.21. No, I didn’t discuss my problems with other foreigner students.

P.22. No, I have not discussed any of my problems.

P.23. Sometimes [ discuss with senior if there is something [ don’t know.

P.24. Yes, my other friends also face the same problems.

P.25. Most of them are my friends, | have discussed and some of the fricnds face
same issucs as I face which the other says we can adopt the local culture.

How the better social class effects the student’s adaptation and performance in a

L]

RESPONSES.

1. P.1. in our country social class does not have anything to do with the social class.
So it has no impact on performance. High performance or position depends upon
the struggle of the student in studies not on the social class.

2. P.2. Yes, to some extent, mostly we try to support our self by engaging with part
time job during study.

3. P.3 A student that belongs to higher social class gets admission easily and also
gets job casily because of his class reference.

4. P.4 It will help you in admission. It will financially help you.
5. PSN/A
6. P.6 [ belong to middle class and | get every facility here which helps me in my

academic performance.

7. P.7. Yes, for me. me family gives me fecs on time and helps me financing
resulting in better performance.

8. P.8 Idon’t think it has an affect because most foreign students arc from the same
social class.

9. P.9. Lthink it depends on the foreign students’ ability to assimilate fast in the host
culture.

10. P.10. No, I don’t think so.

11, P.11. No concern with it.

12. P.12. No

13. P13 N/A

14. P.14. I don’t think so becausc here, all students are same and face similar
problems,

15. P.15. Social class is good for one’s social identity.

[6. P.16. N/A

17. P.17. Unknown

18. P.18. Better social class helps us in continuity of our education.

19. P.19. Yes, it positively affects the results and performance.
20. P.20. N/A
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34.
35.

36.
37.

38.
39.

40.

4.

42.

43.

44.
45.

46.

47.

48.
49.

. P.21. Yes, becausc they have the experience of both countries.
- P.22. No, here we arc all equal and it doesn’t affect our performance.
. P.24. In China, self-struggle is needed social class docsn’t affect someone”s

performance.

- P.25. Better social class is necessary for student’s financial support as during

study a student cannot financially support themselves.

P
- P.2 In this university it docs not have much effect but in Japan it does have a lot of

effect as if one can afford more one can have a better chances for a better
university .

. P.3 I don’t think it’s important.
- P.4. social class really effects for foreign students.
B

. P.7.no [ don’t think so
- P.8.yes a lot because if I have more money | can spend more in my books and

notes. I can arrange a tutor for my difficult subjects. And I can hire a better
residence or convincee for less time wastage which I can spend on my studics.
P.9. L am satisfied so I have never think about it before

P.10.no studies are up to you, at university level you have to do everything by
Your-self so no problem

P.12.some -times it is tmportant or helpful

P.13. no not important. Good learning cnvironment is more important

P.14. yes to some extent, if | have better class it means better awarencss., more
resources and betier communication for help in a forcign country. We can deal
with lots of problems which needs money to be solved

P.15. yes but only for better facilitics in the foreign country but in studies no. it
doesn’t matter which class you belong too. Some -times the students with less
money can perform better.

P.17. yes | could afford more facilities to save my time and encrgy which can be
used n studics

P.18. yes a lot, because more money can enable you to hire a tutor for better
understanding.

P.19. Some-timc it is nceded and helpful.

P.20. yes, it is helpful to communicate with local people and it is helpful to solve
our problems.

P.21 In this university it does not have much effect but in Japan it does have a lot
of effect as if one can afford more one can have a better chances for a better
university,

P.22. 1 don’t know.

P.23. 1t doesn’t have any.

P.24. it can facilitate learning to somc extent.
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P.25.1t can help us in many ways such as I can arrange some person for my help
in understanding the difficult concepts, or buy some gadgets which can make my
studies casy.

. P.26. T think it has a big influence. The whole environment and scenario of the life

is ditferent. So the vision and mission of lifc can be changed and different. In
short we can avail better opportunitics with better resources.

. P.27.1 have no experience and never have think about it.
- P.28.superior family cnvironment is more conducive to stress free education.

Moncy can support in all aspects and can make the study and learning
environment casy and versatile.

- P.29. I belong to middle class so do siot have any experience or statement for

support.

- P.30.if social class means more moncy, then it can just help to buy the necessary

helping material. But actually the achievement depends upon the actual effort of
the student herself.

19: What could be the impact of group study on foreign student’s performance?
RESPONSES:

2.

N

=

10.
1L
12.
13.
14.
[5.
16.
17.
18.
19.
20.
21.
22

P.1 through group studies or group discussions most of the confusion became
clear and thus we good understanding about the topic.

P.2. Group discussion is good along with lecture learning as it also helps to
¢xpose to the local cuiture.

P.3 Group stady is good, mostly [ learn more from group study rather than from
class study.

P.4 Group study improvces our understanding. We lcarn more through group
study.

P.5 Tltke group study. it helps me in better understanding the lectures.

P.6 To me. group study is more useful as it gives multiple perspectives on the
topic.

P.7. Positively, we get clarity on topic. Negatively, waste of time in gossiping and
talking.

P.8. Group study is very effective. It has helped me especial ly because you get to
sharc ideas and views.

P.9. It is much better than studying alone.

P.10. To me, it is full of knowledge and helpful for me in terms of performance.
P.11. Very helpful and cffective for foreign students.

P.12. Language Barrier disperse the attention.

P.13 N/A

P.14. Good but sometimes aimless.

P.15. Group study is good for bricf learning.

P.16. 1 like the group study it is very good.

P.17. It has a very good impact.

P.18. Through Group discussion in group study. wc can tearn more

P.19. Tt is always good for me as [ get the conceptual clarity of the topic.

P.20. I rarely join group study, mostly [ prefer sclf-study.

P.21. As they sharc the thoughts of difference countrics, so its effective.

P.22. I dont like group study. For me, it’s a waste of time.
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23.
24,
25.
26.

27.
28.
29,
30.

-

32
33.
34.

35.
36,

37.

38.
39.
40.

4]1.
42,
43.

44,
45,

46.
47.

48.

49.

31.

P.23. For me its good because it helps me in the course that | don’t know.

P.24. T have not joined group study yet.

P.25. It helps in solving the confusion that one faces in class.

P.1. T have good impact as I discuss the lecture with my Pakistani friend and they
¢xplain the lecture for me.

P.2 Tt can help us in understanding difticult concepts.

P.3 1 don’t like group study

P.4. it’s impact on everyone in group. Can share their ideas. It will be helpful.
P.5. ' have no experience

P.6.1t has good impact because most of the Pakistani students understand the
concepts and discuss in group which-helps me a lot.

P.7. 1 don’t know don’t have any expcrience.

P e

P.9.it’s a good experience because some of the girls explain the topic in a better
way and besides we can have a group discussion which can solve the ambiguitics
about the topic. .

P.10. I prefer to study alone as [ think group-study is wastage of time

P.11. 1 study alone and ask the difficult concept from the class-fellow. | don’t
have much 1o say about this

P12, it"s good but I do it with my Somalian friends because we can understand
cach other,

P.13. I don’t like the concept

B ——

P.15.i think it can be helpful to improve the standard as there are many ditficulties
in the lecture which can- not be understood by your-self. So 1 do it regularly
P.16.1 think it’s important for understanding difficult topics or subjects

P.17. I'think it’s helping for states or tough subjects but not for all

P.18. ['like to study alone and ask the difficulty from my Pakistani fcllow or use
internet.

P.20.no experience.

P.21 I don’t like group study.

P.22. [ think it can be a good source of cultural harmony. As a forcigner student [
fecl good with local people during group study. It can increase the ctticiency of
the foreigner student to some extent also.

P.23. I can sce the difference in my results so I can say that it has a good effect
especially with the local students. They can guide us more and help us by guiding
towards the marking criteria.

P.24. as a forcigner | am very much in favor of group study. There are many
reasons. First and most important is that during study we can come close to
different people and we can become friends even. Then as a forcigner we cannot
raisc questions due to difference of language but we can ask these during the
group study. And along with that we can discuss the criteria and the way of
answering the questions asked by the examiner in the specitic way. All these
things arc very much helpful in achicving the good grades.
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- P.25. it can guide us for better understanding of the subject but only if your group

is focused but most of the time I think it is just a wastage of time.

. P.26. in my view it can be a source for socio-cultural adaptation.it can help us in

faster or rapid adaptation and can help us in making relations which can be
helpful in future for the support in the further studics in a forcign country.

- P.27. 1 don’t have any experience because [ am not in favor of group study. [ feel

confident while studying alone.

. P.28. May be it is beneficial as | have heard from some of my class fellows. But |

have ncver experienced this so cannot say anything.

. P.29. I feel very comfortable in group study. There arc many views and words for

the explanation of the same topic so } think it is a good source for preparing
exams and getting good marks.

- P.30. I think it provide us an opportunity to get close to local students. it can

increase our efticiency for better grades. Along with that we can create a cultural
harmony during these secessions.

IV: Adoption with the Admyjnistration:

20: How do you explain your experience with the rules and regulations of the
university?

RESPONSES:

I

[

10.
I
12
13.
14,

15

P.1 through group studies or group discussions most of the confusion became
clear and thus we good understanding about the topic.

P.2. Group discussion is good along v ith lecture lcarning as it also helps to
expose (o the tocal culture.

P.3 Group study is good, mostly [ icarn more from group study rather than from
class study.

P.4 Group study improves our understanding. We learn more through group
study.

P.5 I like group study, it helps me in better understanding the lectures.

P.6 To me, group study is more useful as it gives multiple perspectives on the
topic.

P.7. Positively, we get clarity on topic. Negatively, waste of time in gossiping and
talking.

P.8. Group study is very effective. It has helped me especially because you get to
sharc idcas and views.

P.9. It is much better than studying alone.

P.10. To me, it is full of knowledge and helpful for me in terms of performance,
P.11. Very helpful and effective for foreign students.

P.12. Language Barrier disperse the attention.

P.I3 N/A

P.14. Good but somctimes aimless.

- P.15. Group study is good for bricf lcarning.
16.
17.
i8.
19,
20.

P.16. Ilike the group study it is very good.

P.17. 1t has a very good impact.

P.18. Through Group discussion in group study, we can learn more
P.19. It is always good for me as [ get the conceptuai clarity of the topic.
P.20. I rarely join group study, mostly I prefer selt-study.
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21
- P.22_1don’t like group study. For me, it’s a waste of time.

22
o

.

24,
25,
P e
27.

o)

P

34,
35.
36.

37.

38.
39.

40.

41.
42.

43

47.

48.

P.21. As they share the thoughts of difference countries, so its effective.

P.23. For me its good because it helps me in the course that 1 don’t know.
P.24. 1 have not joined group study yet.
P.25. It helps in solving the contusion that onc faces in class.

P.2. University has lots of rules and regulations but is too difficult to understand
by the new students. I was blessed by my seniors but lots have to suffer,

- P.3. Yes quite few there are some security so called issues .and forei aner students

there must be a spokesman for president.

- P.4. Treally not agree with this rules and regulation whereas administrative stafl is

not active.

. P.5 there is too much strictness
PO
. P.7. yes there are many but 1 don’t mind. If they arc helping in administration then

ok.

- P.8.rules are good but some- times the interpretation is not good or the people

who are dealing with them arc not properly trained about the mterpretation so
some -times thesc are very annoying.

P.9.No comments as its bad experience.

P.lo. its good but not helpful for foreigners

P.11. the regulations arc not written or provided before entering the university or
getting admission here. That’s why for new comers it’s 1 bad cxperience

P.12. there are no rules and regulations these are Just barriers for the unknown or
forcigners. Who -cver is influential or rude she can do any -thing and people like
me arc the victims only. no body as administration is here it's a group of uscless
people.

P.13. no comments

P.14 yes [ agree that the administration is not effective and rules are to be not
followed.

P.15.1 am satisfied these are meant to be followed n we should tollow its for our
own safety:

L

P.17. not satisficd

- P.18.some are good but Hostel rules are bit too strict,
44,
45.
46.

e S

P.20. not very helpful mostly create barriers.

P.21 Yes quite few there arc some sccurity so called issucs .and foreigner students
there must be a spokesman for president.

P.22. wniversity rules and regulations are not reasonable. Especially for foreign
students.

P.23 these so called rules are totally rubbish. Due to long and inappropriate
demands a lot of precious time of students got wasted. They must hire an expert to
formulate the requirements for the foreigner students. There is no one window
operation for this purpose.
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49.
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5L

52,
53.
54.

55.

P.24. there are some problems in administration like how to take the subject in
which one is failed. Thercare some other problems that could be or should be
solved at departmental level but we have to keep on moving between department
and administration office which is too much irritating and total loss of time as we
have to sacrifice our studies to meet the formalities. Besides the Hostel rules or
tormalitics arc making us depressed.

- P.25. 1 do have some problems but [ think in the long run these are for our own

security and safety.If we arc living in other country then we have to obey their
rules. We should not comment on their rules or stuff because we have optcd that
by choice.

P.26.There are some rules about subjocts, courscs and related to exams which are
not understandablc for foreigner students. So they must be made clear to save the
time and finance of the students.

P.27. I don’t have any problem with the rules and regulation of the university. Al
P.28. Rules are good but they should solved some actual problems.

P.29.They university ryles and regulations are not rcasonable. They create
problems for foreign students.

P.30.Some rules are not clear like when we are going to some thing or provide
letter for some reasons and purposes. The staff do not take responstbility about it.

21: What is your opinion about University administration facilitation for foreign

students?
RESPONSES:

1. P.1. The rules and regulations of university especially regarding administration I
don’t like when they do not listen to the student. They do not guide or listen to the
basic issucs of the foreign students like NOC. visa or things like that.

2. P.2. I think the university has very strict rules regarding marking as well as it do
not support foreign students.

3. P.3 they do not resolve our issues on time. Mostly they remain absent, if present,
mostly say to come tomorrow.

4. P.4 [ don't like the rules and regulations. Anyhow, [ like that the university is
based on Islamic principles.

5. P.5 lam satistied from the rules and regulations of the university.

6. P.6 Idon’t have good experience. [ don't get quick response in case ot hostel
accommodation i.e. rencwal etc.

7. P.7. Management is poor, no proper rules in hostel. Many live on one scat.

8. P.8. The rules and regulations are strict and [ support that, becausc that what
keeps the stability.

9. P.9. Unclear rules and regulations.

10. P.10. [ think that the administration is biased and have strict rules for us,

L1 P.11. Tt is very organized and good.

12. P.12. It is quite strict but not effective.

13. P.13 The rules and regulations of the university are good and we are uscd to it.

14. P.14. It is good but we don’t get quick response.

I5. P.15. The rules and regulations of this university are fair, not too bad.
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16. P.16. F am fully satisfied with the rules and regulations of the university.

17. P.17. Good

I8. P.18. The rules and regulations are very tough. They don't facilitate us.

19. P.19. It is too much strict and not effective. Many students live on one seat in
hostcl. _

20. P.20. The rules and regulations are unpleasant. I don’t like them.

21. P.21. In start it was difficult for us because cvery country has its own rules and
regulations but it is easy for us now.

22. P.22. It is very good but in hostel, there is proper check and balance.

23. P.23. The rules and regulations on university are very good and they treat us
good. .

24, P.24. The rulcs are not fair.

25. P.25. The rules and regulations are not the same. They are casy and flexible for
the local students.

T R

27. P.2 Nao there are same pules and rights for both, local and foreigner students.

28. P.3. I have the worst experience

29. P.4. the staff should not disturb the students by actually. They arc not actively
doing good work.

30. P.5 there is no facilitics for forcigner students.

R B R e —

32. P.7. no facilitics they charge more for these facilities but actually nothiny Joro {or
them

33. P.8. there is no special facility for forcigners

34. P.9. its same for both .they do not treat us with special instructions

35. P.10.can’t say satisfied

36. P o

37. P.12.i think as university its ok but as international university they don’t meet the
standards. thcy don't have special facilitation corner or desk for forei gners

38, P13 e

39. P.14. 1t’s 50 not very helpful

40. P.15.i don't have bad expericnce

41. P.16.some -times they help some -times no

42. P.17.no comments

43. P.18. It’s not good. if the university is getting more fee from the forergners then
should provide some exira facilities but we don’t have.

44.P.19......

45.P20.......

46. Yes they are not helpful and don't appreciate the foreigner students much.

47. P.22. inefficiency

48. P.23. Lazy and irresponsible administrative staff.

49. P.24. No facilitics for foreign students.

50. P.25.some officec members are clear less about forcigner students. Hope they will
iimprove their efficiency.

51.P.26. L can just hope to give international students the greatest case and make the
degree completion easy and convenient.
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52. P.27. they should understand the difference between the Pakistani and forei gner
students and the standards of facilitics should be different.

33. P.28. they should facilitatc all students cqually for example the hostel facilitics i.c.,
single room should be given to all graduates.

54. P.29. they are for much inefficient.

55. P.30. they should provide more facilitics in hostel at least.

22: Have you ever felt that university administration is biased towards local
students or some specific nationality?
RESPONSES:
1. P.1. they do not facilitate the foreign ssudents at all they just create problems for
us In every aspect.
2. P.2. No. in my opinion, the university has a very weak policy. It doesn’t facilitate
anyonc especially the foreign students.
3. P.3 University administration doesn’t support and facilitate us properly. They just
give us tme. .
4. P.4 To some extent. they try to solve our problems but are not fully active.
5. P.5 The university administration doesn’t facilitate the forcign students.
6. P.6 The administration facilitates in somchow good but still nceds more
improvement.
7. P.7. Administration facilitics for forcign siudents are not good. They delay and
keep things in pending.
8. P.8. University administration has been helpful and has facilitated forcign
students well.
9. P.9. Very bad, impatient. and never on time.
L0. P.10. It nceds to be improved. They charge more hostel fee.
Il P.11. Very good and helpful.
12. P.12. Not good at all, hostel problem.
[3.P.I3 N/A
14. P.14. Good but needs to be improved.
15. P.15. Fair, sometimes they solve our problems while sometimes they just keep
things in dclay.
16. P.16. [ am satisficd from the administration.
17. P.17. Sometimes good.
I8. P.18. The administration doesn’t facilitate us.
19. P.19. It is good and facilitate us.
20. P.20. They never ever facilitate us.
21. P.21. University administration is not cooperative as teaching faculty,
22.P.22. it is good.
23. P.23. I'have no information about this but | hope it is well and nice.
24. P.24. They don’t facilitate us.
25. P.25. As my personal cxperience, they don’t facilitate the students and kecp
delaying.
26. P.1. No, they treat us all in the same way now but at the time of admission, its
very difficult as they do not change the faculty castly for the foreigner students.
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27.

28.
29,

33

34,
35
36.
37
38.
39,
40.

P.2 Most of the rules arc same but for some nationalities some rules are even
more strict.

P.3 Yes they are not helpful and don’t appreciate the forcigner students much.
P.4. yes they not help and guide foreign students and they do fair for local
students.

.P5Sno
I. P.6. No they arc same with all but we face some problems during admission time,

they don’t the change the faculty easily for forcigners

- P.22.YES ai some places of work they arc annoying and not cooperated to

forcigner students.

P.23. yes they are biased towards Pakistani students and culture influcnce is very
deep.

P.24.1do not may b

P.25.yes they are biased they give relaxation to local people AND Saudi students.
P.26. I have never felt this.  think they are equal to all.

P.27. they arc friendly with local but equal not biased.

P.28. no I don't have any experience.

P.29. they arc biased in administration to all forcigner students.

P.30. no they arc not

23: What Kind of hurdles you faced while communicating with the university
administration?
RESPONSES:

1.

9

W XN kW

P.1. For Boarders there are many. In my own expericnce as [ applicd twice for
rector fund. they rejected me even [ was among the deserving,

P.2. I'have language issuc, besides this, they don't give serious attention to listen
our problems.

P.3 they neither properly listen nor do they try to solve our problems.

P.4 Normal, but they delay us and give us time.

P.5 they give me time and don’t solve my problems on time.

P.6 I have not faced any hurdles as they can speak English.

P.7. Language problem as I cannot speak Urdu and they cannot speak English.
P.8. Not all of them can speak English but other than that, | have no hurdles.

P.9. They never give or provide a clear instruction to complete an administration,
they had no definite standards of terms and conditions cspecially in overseas
office, and they speak impolitely.

- P.10. I don’t understand Urdu and they speak in Urdu.
1.
12,
13.
14.
15.
16.
17.
18.
19,
20.

P.11. I didn’t facc any hurdles.

P.12. Language barricr.

P13 N/A

P.14. Communication i.c. language barricr.

P.15. Sometimes they don’t solve our problems on time.

P.16. I faced no problem. Everything is going normal for me.

P.17. None

P.18. 1 have communication problem as I can’t properly speak English and Urdu.
P.19. Language barricr.

P.20. They never solve my problems on time.
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21.

22.
23.
24,

25

26.

28.
29,

i)

b

31
32.

33.

34.
35.

36.
37.
38.
39.
40,

41

43

46.

47.
48.

49.
50.

51

P.21. In start at the time of admission. it was very difficult to communicate with
the university administration and to understand them.

P.22. I face communication problems sometimes.

P.23. Sometimes, we face problem e.g. taking signature from different places.
P.24. They don’t solve our problems.

P.25. Mostly. I can’t convey my message due to language barrier.

P.1.in my experience they are biascd. They behave differently, they facilitate the
local students and to foreigner student they mostly say come tomorrow.

- P.2.1don’t have such experience, overall. it doesn’t try intentionally to facilitate

students.
P.3 Fhave no such experience. They don't facilitate the students.
P.4 No such experience as [ have no local fellows.

- P.5 Yes, sometimes they give more time and try to solve the problems of

Pakistani students.

P.6 1 have not felt such discrimination.

P.7. Yes, they give impgrtance to those Pakistanis who have political aftiliations
e.g. ATL JUI etc.

P.8. In terms of scholarship and other benctiting programs, they have not been
biased.

P.9. not yet. they are similurly poor towards both local and forcigners.

P.10. Yes, they arc biascd and hetter towards Pakistani students. Also. personal
relations matter a lot.

P.11. No

P.12. Yes, biascd with political partics.

P.13 Not yet

P.14. No

P.15. No

- P.16. No, the administration treat us equally.
42.

P.17. Yes. in terms of fee structure.

. P.18. Yes, many times. They prefer Pakistani students over forei gners.
44,
45.

P.19. No, [ haven’t experienced such behavior.

P.20. Ycs. we stay in lines for hours while locals directly call and meet them to
discuss their issues.

P.21. As we have overseas office to help the foreign students, [ have not felt the
biasness, however, the staff is not cooperative.

P.22 language and culture difference.

P.23. language is the basic hurdle. Both are local and forcigner are weak in
English.

P.24. No administration doesn’t facilitate both locals and forei aners.
P.25.language is the main problem some officers can’t speak tn English well and
mostly they arc not good listeners.

P.26.many problems language is a barricr. They understand things differently
simple things are made complicated. Lengthy procedure.

- P.27.they always delay today’s work to tomorrow. Always said to come

tomorrow.
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53.

54.
55,

P.28. they officers in overseas office they often trouble us. Don’t want to work on

time.
P.29. language and culturc difficultics.
P.30. the administration is not ready to work they don’t work hard. They are not

rcady to listen. They are very self-willed.

24: Do you want to give any suggestions regarding the administrative approach of
the university?

RESPONSES:

BN s

10.

IR

12.
13.

14.

15,
16.
17.
18.
19.
20.
21.

22.

P.1.i just want to suggest them that please plane before and please do facilitate the
forcign students. Try to understand their problems and plcase facilitate them to
resolve the issue at your end.

P.2. Yes. the university has to updat its policy and they should try and listen to
us and also try to solve our problems on time.

P.3 They should properly listen to our issues and try to resolve in on time.

P.4 There should be a litgle change in the behavior of the administrative staff,
P.5 Yes, the university administration should solve our problems on time.

P.6 I suggest them to make cverything online.

P.7. Jobs should be offered to eligible and competent people.

P.8. I don’t have any suggestion but I hope they listen more to students.

P.9. 1. Give clcar/definite standards to complete an administration and writc in a
board so that all the students can watch it. 2. Learn how to communicate in
English properly. 3. Must be on time. 4. Suc technology i.e. computer and printers
to help and facilitate the students in order to work etficiently.

P.10. They should change their strict rules for toreign students.

P.11. No

P.12. No

P.13 N/A

P.14. Yes, university should make English and Arabic obligatory.

P.15. Not anything special. At least solve our problems on time.

P.16. No. its okay.

P.17. They should listen to students more.

P.18. I'like their normal approach, their current approach is hard.

P.19. They must communicate in English or Arabic,

P.20. Very weak administration, they don't solve our problems on time.

P.21. If they assign good characteristics officer who can deal with students in a
good way and also there should be a counselor in overseas officc.,

P.22. 1 would suggest that they must communicate in Arabic.

23. P.23. 1 would suggest that they must reduce the amount of stgnatures that we have

24,
25.

26.

to get from different places.

P.24. Ycs, they should give quick responsc.

P.25. Yes, [ will suggest them to improve their accent and behavior with forei an
students.

P.1. Yes they must have clear written guideline for the forcign students.
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28.

29.
30.
31
32.

33

36

38.
39.

40.

P.2. yes there must be a clear pattern of instructions for foreign students .language
is the big issue so at the time of admission university can manage some senior
students for helping the new students.

P.3 _there must be a cell who can communicate with all on the behalf of forcign
students so that they do not have to suffer for getting their problem solved in this
university and so they can concentrate on their studies.

P.4. kindly maintain punctuality among administrative staff. They must be active,
L R —

P.6.yes. they should have guidance for the students.

P.22. work more efficiently

. P.23. please try to solve our problems or time.
34.
35

P.24. kindly facilitate us to make our studies easy.

P.25. please try to bccome more active and do work timely because they always
reached in university at 9:00am but we can’t approach them becausc first they are
having breakfast than lunch and at 3:00pm they leave the office,

- P.26. they need to improyc efficiency and professional attitude.
37.

P.27. they should introduce new subjects which are related to our daily life. And
help the forcigner students in accommodation.

P.28. they must guide the students properly and mmprove the work.

P.29. T hope that single rooms can be allotted to the students who score better in
exams.

P.30. pleasc provide better facilities for hostelled students.

25: Will you suggest soie ways for the teachers how they can help the foreign
students in administrative facilitations?
RESPONSES:

L.

I

il

L e~

11
12

e

13.
14.
15.
16.
17.

P.1. they should focus on forcign students and facilitate them if they can in some
official matters for example visa extension etc.

P.2. the teachcrs should adopt flexibility in marks especially the Pakistani
teachers as they teach us tough subjects in tough language.

P.3 Teachers can facilitate us in various ways but we don’t disturb them mostly as
they have tough time.

P.4 the local teachers arc helpful I like them.

P.5 they should adopt normality in marking.

P.6 No

P.7. No, teacher can’t do anything,

P.8. Just be open and accept suggestions from foreign students.

P.9. Speak in proper English and give us exact instructions to complete and
administration.

- P.10. Only English should be the medium of instruction.
.P.1I.NO

P.12. Teachers have no concemn

P13 N/A

P.14. No

P.15. I am happy with my tcachers

P.16. No. I am satisficd with my teachers and administration.
P.17. Unknown
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18.
19,
20.

21

26.
27.
28.

29.
30.
31
32.
33
34,
35.
36.
37.
38.

39.
40.

P.18. They should ask about our issues that we face in university.

P.19. No
P.20. Local teachers should ask us in class about our administrative issues. | like

Pakistani teachers teaching methodology.

. P21, Tt will be better to teach complctely in English.
22.
23
24,
25.

P.22. No

P.23. Our teachers treat us well and 1 will suggest to continuc that.

P.24, T am satisfied from teachers.

P.25. The teachers can help the foreigner students when they speak only the
language in which the students are studying.

P.1. No I don’t have any for them. .

P.2 No they arc nice and helpful .they have nothing to do with the administration.
P.3. No the tcacher doesn’t have anything to do with it but the coordinator must
help us in this perspective.

[ have no idea.
P.6. No

P.22. teacher can help us to guide about the rules and administrative needs of
letters so that time of students can be saved.

P.23.they can guide us towards document necded.

P.24. no they can’t help us in administrative.

P.25. suggest the students in a good way at least teach them how to write an
application in a correct way.

P.26. yes they can help us in communication and cxplaining the rules and
documents needed for specific purpose.

P.27. teachers should guide the students and read the rule and regulation in a little
and easy English.

P.28. the tcacher should become a link between administration and the students
cspeciaily for exams.

P.29.1 don’t think teacher has any role to play here.

P.30. tcachers must listen to our suggestions and forward them for our
factlitations.

26: Give some suggestions for the administration to improve their operations for
self-facilitation of foreign students.
RESPONSES:

1

[

heal o

=

P.1. they should help and adopt flexibility in their behavior. They should listen
and understand the problems of the forcign students and help us to solve these
problems so that we can focus on our studies.

P.2. They know better how can they facilitate the forcigner students, but they
don’t facilitate us and delay our problems.

P.3 They should solve our problems on time and should sit in office tll university
time.

P4 N/A

P.5 Listen our problems and should try to solve them on time.

P.6 They should give us more time for visa and passport related issucs.
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24.
25.

26.
27.

28.

29.
30.

34
35.
36.
37.
38.

39.

P.7. They should solve problems on time and should not delay.
P.8. I don’t have any suggestion on this.
P.9. Speak in English properly and work professionally.

CPIO.N/A

.P.11. No

. P.12. They need to talk in English.

.P.I3N/A

.P.14. No

. P.15. the administration is good

. P.16. No its okay

. P.17. Unknown .

- P.18. They should help us in solving our probiems.

. P.19. They necd to talk and communicate in English or Arabic.

- P.20. They should solve the forcigners even local students issues on time.
P21 N/A

- P.22. They must commugicate in Arabic or English.

23.

P.25. As the foreigner students are not living in their country. treat them more
kindly.

P.24. We need quick response regarding our issucs.

P.25. The administration should facilitate us regarding hostel and there are many
illegal students. We cook for oursclves as we can't adjust with local food. They
should also tacilitate us in visa extension.

P.2 they should be nice to the new students especially the new admission as they
arc already depressed and homesick and they do not have much knowledge about
the new cnvironment so plz be good and helping in behavior.

P.3 They must have a website especially for foreign students in which detailed
information are provided so they don™t have to move time and again towards the
admen and spend their time more on studies.

L

P.5 they must change their behavior with students and if any students have any
problem the must solve for student and give them their facilitics.

P
- P.22. provide better and clear instructions online. Increase the facilitics of

mternet so that they can save their time and encrgy.

- P.23. kindly update and upload the instructions and demands for the foreigner

students onlinc so that they can be self-facilitated.

P.24. please update or introduce the whole process online

P.25 please be available at lcast at working time.

P.26.plcase improve your efficiency and quality and make the international
students facilitated so that they can fecl casy.

P.27 plcase pay more attention to us we are here for studies don’t waist our time
and money.

P.28.make a student union comprises of different countrics and guide them for
sclf-facilitation so that they can be helpful for the forei gner students in gencral.
P .29.try to solve our problems online.
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40. P.30. provide the whole information about the semester or the whole degrec
program before the admission.
27. How the marking criteria of teachers influence the CGPA?

RESPONSES:

1. P.1. If the teachers give good marks then CGPA will be good but if they do not
gtve good marks then the CGPA will decrcased. So teacher should adopt flexibility
in grading the foreign students it will improve their CGPA.

P.2. If they mark strictly CGPA will decrease. If they mark normally, students

CGPA will increase.

3. P.3 Yes, teachers give us good marks. but some teachers give us low marks, some

teachcrs even fail us which decreases our CGPA.

P.4 Al the tcachers mark us according to our struggle.

P.5 When the teacher gives good marks in any subject, it helps to improve CGPA,

P.6 They don’t assess well in internal marks which badly affects our GPA.

P.7. Teachers are good in marking assignments.

P.8. It influences because their marking affects our GPA.

P.9. Different tcachers usc unclear criteria to evaluate student’s shortcoming in

order to improve the student’s performance in examination.

10. P.10. They don’t consider and don't give internal marks on ground reality.

11. P.I1. Positively

12. P.12. Docsn’t influence.

[3. P.13 The marking criteria of teachers influcnce the CGPA of students due to the
strict marking for good grades.

14, P.14. Teachers don't assess internal marks honestly.

I5. P.15. 1 am happy with my tcachers marking policy.

16. P.16. Not marking but our own struggie can influence the CGPA.

17. P.17. In a good way.

I8. P.18. Our department teachers give less marks.

19. P.19. No

20. P.20. Most tcachers do strict teaching due to which my GPA is dropping.

21. P.21. It depends on teacher.

22. P.22. No. our teachers arc fair.

23. P.23. Teachers encourage us to score better GPA.

24. P.24. I am satisfied with my teacher's marking.

25. P.25, The teachers have to be flexible with foreigner as the spoken language and
written s not their native language.

26. P.1. If the teachers give good marks then CGPA will be good but if they do not
gtve good marks then the CGPA will decreased.

27. P.2 it depends upon the focus of the teacher if teacher 1S more precise in
instructions about criteria and the stuff included then it can be made good

28. P.3 No it has no effect.

29. P4

30. P.5 if the teachers give good marks so we will get good CGPA and if no we will
not and we also have to do hard waorking.

b2

e e I
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31

32.

33
34.
35.
36.
37.

38.

39.
40.

P.6. if they give good grade the CGPA increase and if they give bad grade the
CGPA will decreasc.

P.22. teacher point of view about answers influence the CGPA.

P.23. every teachers has her own way of marking. No standard marking

P.24. tcacher can improve or spoil the CGPA

P.25. my teacher is good she is good with forcigner students.

P.26. teachers can make the score high or low

P.27. every teacher have their own style but GPA depends on exams. You show
good and have good

P.28. teachers’ expectation for foreign students should be lower so that they can
score high. .

P.29. teacher have nothing to do with GPA

P.30. every teacher has different criteria so marking influcnce the GPA

28. What is the impact of teachers teaching style and ability at your academic
performance?

10.
i.
12,

13.

14.
15.

16

19.
20.

RESPONSES:

P. 1. If teacher’s teaching style is good then [ will understand better and may gct
my concepts more clear. That will inspire the students and will heip them to get
good grades.

P.2. It has a great impact when you can understand teacher’s teaching method.
You will learn more which contributes to student’s academic performance.

P.3 One can leam morc and more from a teacher who is talented, regutar and
teach in easy language.

P.4 Teachers are talented and regular. | learn well here in Pakistan.

P.5 Teachers should not speak Urdu inside the classroom.

P.6 Some teachers cven regular faculty give us presentation and don’t teach
themselves.

P.7. Some teachers don’t give lectures and only take presentation, which causes
confusion.

P.8. Teaching stylc is effective in academic performance.

P.9. Noticing significantly changes/cncourages my performance.

P.10. They arc good but sometimes give lecture in Urdu.

P.11. Good

P.12. They don’t give lecture in English sometimes which creates difficulty.
P.13 The teaching style is good towards the academic performance of the students
in the class.

P.14. Great influence.

P.15. The teachers of our department are hard working.

- P.16. My teachers are hardworking and regular.
17.
i8.

P.17. Somctimes it has a good impact and sometimes bad.

P.18. We lcarn more from a tcacher who tcaches in simple language along with
examples.

P.19. They are good and understandable.

P.20. Teacher’s rcgularity and preparedness plays an important rolc in academic
performance.
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21.
. P.22. Tt helps to improve our academic performance.
. P.23. Their way of teaching is helping us.

24.

M

gl
Fa

P.21. Of course it has an impact on the academic performance.

P.24. Regularity and teachers’ preparation is neccssary for better acadentic
performance.

3. P.25. Teacher’s teaching style, especially the medium impacts the student’s

academic performance.

. P. 1. If teacher’s teaching style is good then [ will understand better and may gct

my concepts morce clear,

. P2 teacher should be helpful n more friendly while instructing about the subject. |

like more friendly teachers just like sisters.

- P.3 a great impact becausc as teacher help. me and teach me well in English then

result is better otherwise not so

- P.4. there is no impact of teachers teaching style on academic performance.
- P.5. it teachers teach very nice and always active for fresh it can change the

students mind and also can,impact on student very well,

31. P.6. if teacher’s teaching style is good. I will understand better and my concepts
got clearer.

32.P.7.

33.P8.

34. P.22. if the teacher is good students will understand better and the score will be
the better,

35. P.23. if the teacher's ability and stvle is good than student’s performance will be
good.

36. P.24. the student is always related to teachers and teaching style.

37. P.25.the student should look how to talk teachers. give respect and timely ask the
questions so the academic performance would be good.

38. P.26. it has a great influence for me.

39. P.27. if the teacher give us easy books and teach us little slow we can improve our
ability and understand quickly.

40. P.28. if the teacher is good and scrious we can follow the mstructions and score
well.

41. P.29.better teacher’s teaching style better will be student’s performance.

42. P.30. good teacher good students.

29. Have you ever failed any subjects/ courses during your degree program? If

yes then who helped you out?

N s W

RESPONSES:

P.1. NO I'havc not failed in any subject so far.

P.2. T'have been failed in two subjects, | gave the cxams again in summer.
P.3 Yes, I was failed once in a subject.

P.4 No

P.5No

P.6 Yes [ was failed once and my classmate helped me out.

P.7. No
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8.

9.

10.
[t
12.
13.
14.
135.
16,
7.
18.
19.
20.
21.
22
23.
24,
25.
26.
27.

28.

20.
30.
3L
32.
33,
34.
35.
36.
37.

38.
39.

40.
30.

[

P.8. No I haven’t failed any subject so far Alhamdulillah.
P.9. Ycs, no one helped me to pass my failed course.
P.10. No. I have not failed.

P.11. No

P.12. No

P.13 Not yet and I will never fail any subject.

P.14. No

P.15. No

P.16. No

P.17. Ycs, | helped myself out by taking the course again.
P.18. No .

P.19. No

P.20. Yes, in many subjects,

P.21. No

.P.22. No

P.23. No
P.24. No
P.25. No. I have not failed in any subject.

P.1.NO

P.2. yes Ldo have subjects like Pakistan culture and society and Arabic because
these are new for me,

P.3 Yes but duc to my least interaction with this subject in japan. my Pakistani
fellow and some Arab students helped me to clear my subject

P.4. No

T ——

P.6.No

P.22. yes I have and my friend help me

P.23. in first semester and my friend help me

P.24. my friend help me when I fail in exams.

P.25. yes of course 1 failed and my friends and class fellow helped me

P.26. yes I have it was about the computer and I understood it by myself,
P.27.yes [ have failed I help myself and study again because no one can help me
out.

P.28.yes Pakistan's studics in was fail in no body help me the teacher could not
understand us. So we failed.

P.29.yes I was failed and my teacher helped me out

P.30. no. 1 didn’t failed in any.

Did your CGPA improved over the period of time? If, “Yes” give reasons if,
“No” explain why?

-

RESPONSES:
P.I.my GPA has decreased as [ was unable to give more time to my studics due to
my ilhness.

P.2. No my GPA is not improved and is coming down. I study a lot and when I
check results, its coming down. Teachers don’t give proper marks.
P.3 No. my GPA mostly remains the same.
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28.
29,
30.

3L

32.
33.
34.
35.
36.

37.
38.

39.
40.

P.4 Yes, [ am increasing my time to study.

P.5 Yes, it is because of my increased hard working.

P.6 Ycs. I now know how to attempt paper and work hard.

P.7. Yes, because now | am familiar with semester system.

P.8. Yos, it has increased. It was about the effort and comniitment [ out in.
P.9. No. I have no idea.

. P.10. Yes, because | work hard.
. P.11. Yes, due to hard work.,
. P.12. Yes, due to hard work.
- P.13 Yes. my CGPA is good from the beginning of my BS program but in 3

+rd

semester | was i1ll due to that { can’t perform well.

. P.14. Yes, due to hard work and familiarity with scmester system.

. P.15. No, 1t remains the same.

. P.16. Yes, with the passage of time. [ increased my study hours.

- P.17. Yes, as a result to adapting the system of education.

- P.18. No, it remains the sange.

. P.19. Yes, due to hard work.

- P.20. No, my GPA is dropping due to tough marking from the teachers,
. P.21. Yes, due to adaptation with culture and teaching methodology.

. P.22. Yes, due to hard work,

- P.23. Yes, it depends on you to improve your GPA.

. P.24. No, my GiPA is going normal.

25.

P.25. Yes, my CGPA is improved as slowly and gradually | have become familiar
with the local culture.

. P.1. YES because [ understood the environment better. | understood what kind of

answers tcachers prefer, and what type of writing styles tcachers want during the
paper.

. P.2 yes it has improved a lot because | have better understanding and worked hard

a lot.

P.3 yes it does improved as [ got better adapted with the environment

P oo

P.5. yes my CGPA improved because | did hard working on my own self for
study.

P.6. yes. I can understand what kind of answers the teacher prefer and what kind
of writing style she needs in paper.

P.22. no the subjects are getting more and more difficult.

P.23. No becausc the problems are same. No -body is here to help me out.

P.24. yes a bit improved but not much because of language.

P.25. yes improved a little because now I study hard.

P.26. yes it is changing because | am trying to adapt with the teacher and
university environment.

P.27.yes it has gradually improved with time, now it is not as difficult as it was in
1™ semester.

P.28. yes it is good now becausc I have adapted with time,

P.29. no I am desperate but still struggling.

P.30. yes [ am feeling better now in the unrversity.
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31. How the university environment does effects the results of the foreign
students?

RESPONSES:
1. P.1.Most of the time the environment of university make the students to score more
because cvery-onc is trying to score better then we will get inspiration.
2. P.2 The University must provide more chances to the new foreign students to
perform better.
3. P.3 They are providing us the proper guidelines about course outline and library ctc.
but as somc times the teachers are not very skillful about foreign students so in

some subjects there is a problem. s
4. Pdemme
5. PS5 e
6. P.6. most of the time environment of university make the students to score more.
7. P.22. people from different countrics studying together in university have a better
effect on the student lcaming ,
8. P.23.itis an international university. [ can have an oppartunity to meat different

students espccially the local students arc in the casy side. We have to work twice
for good grades as firstly we have to leam the language then to show our cffort,

9. P.24.itis very difficult because we have to live in different environment and deal
with the difficult situation.

10. P.25. in this university we have to deal with difterence of food, language.
environment and the much more so its environment is ctfecting a lot on the
academic achicvements.

I1. P.26. not the whole environment is effecting only the tcacher and her tcaching style
is effecting. If teaching is good the score and gradc is good.

12. P.27 the university environment just promoted the habit ot self-study so its helping
us a lot. Now we arc self- responsible for our academic achicvement.

I3. P.28.yes has a great impact like. teacher pressure, types of students from different
countrics with different cxperiences and the overall learning environment moves us
to the faster learning and academic achievement.

[4. P.29. we have to deal with different people with different cultures and styles of
learning so we can choose from their experiences about the wayv to adopt for better
lcarning. University can just provide us opportunitics to learn, the quality is to be
decided by the student nothing to do with the environment.

32. How do you think the university environment can promote cross cultural
harmony?

_RESPONSES:

P.Luniversty cnvironment has nothing to do with the foreign student’s academic

achievements.

P.2. Not the university. actually the teacher checking method cffects our resuit.

P.3 The university environment is same, but sometimes teachers give low marks.

P.4 No eftect, [ get normal result.

P.5 Cultural difference is problem.

P.6 I think environment is good. We have access to masjid and Jibrary so I think it

has a positive etfect on our results.

R
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10.
11.
12.
13.
14.
15,
16.
17.
18,
19.
20.

28.

29.

30.

31.

33.

34.

P.7. They don’t provide hostel on time which affects our study.

P.8. Tt doces effect because the environment is nice and peacetful and it helps in
studying,

P.9. A little bit improved our capacity rather than external university activities and
library.

P.10. Strict rules and hostel problem affects our results.

P.11. No

P.12. I don’t say anything.

P13 N/A

P.14. Not at all

P.15. No effect, I always get normal results.»

P.16. No effect, things are going normal.

P.17. Not really, it doesn’t.

P.18. Teachers give us low marks due to our language problem.

P.19. In start, it had a negative impact but now it has positive impact.

P.20. Here in this university, it’s a trend to give less marks to students and give
just passing marks.

- P.21. As students adopt with the environment. it affects the results.
. P.22. Tt doesn't affect our results.
- P.23. The university environment is nice and it’s a silent place that encourages me

well.

- P.24. We get normal result.
- P.25. The foreigners cannot properly write and spcak the local language with the

university environment.

- P.1University administration can allow the forcigner students to show their

culture and they can participate in their personal and local cultural activities to get
cultural harmony in both countries.

. P.2 this is an international university so there must be some facilitics for

communication and harmonization of different cultures.in the campus

P.3 There must be some classes about Pakistani culture so that the forei an
students get  information and positive impact of Pakistani people on the whole.
P.4. this university never can promote cross cultural because it is very religious
with strict rules.

P.5. yes of course the university environnient promote and cross culture because
Pakistan University represented the Pakistan culturcs.

P.6. by allowing the foreign to show their culture and to participate and as well
the same with the local students.

- P.22 students from different countries tried to live together so they have to adopt

the new culture but can-not leave their own so this university,

P.23 itis helping us through cultural week and by providing us to live and cat
with the multinational students. We have to take classes with students from
differcnt culturcs so it’s helping the cross cultural harmony.

P.24 not the whole university but the students from different cultures when tried
to live and work together they create an environment of cultural harmony.

. P.25 this university has provided the students
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36.

37.

38

39.

49.

P.26. although there is a specific annual cultural week which is celebrated as a
tradition but for a more the university should allow the students from difterent
cultures to show different festivities like cultural shows or the food festivals to
promote cultural harmony in the university.

P.27.university should ailow the foreigner students to show their cultures like
food festivals and cultural shows to promote harmony among students of this
university.

P.28.University should promotc cross cultural student exchange programs with
different countries. The administration should provide more facilities to the
foreigner students and should provide some more activities for the foreign
students to show their culture more to the loeal students.

P.29. different countries differcnt students studying together and living together
can create cultural harmony.

P.30. cultural weeks should be promoted more and students from other countries
should be facilitated more for the promotion of their culture in this university.

33. How the core languages of the university .i.e. English and Arabic are helping the
foreign students in scoring good grades?

RESPONSES:

1.

Wk

o

10.

11

17
I8.
19.

20.

P.1. As I have no problems with both languages and I can use both English and
Arabic equally ¢ood so no problem.

P.2. Arabic language is more supportive to us to get good grades.

P.3 Yes, we get good marks in both Arabic and English.

P.4 Both arc very helpful as most of our subjects are in English and Urdu.

P.5 Arabic is more helping scoring good grades.

P.6 As | have English in my carlier education, it helps me here to hear the lecture
casily.

P.7. They arc on the paper while in class, some teachers speak in Urdu.

P.8. English is a general language so it definitely helps the foreign students in
getting good grades.

P.9. Not too much helping rather than books.

P.10. English and Arabic should be considered mandatory.

. P.11. Yes, English is helping us.
12.
13.
14.
15.
16.

P.12. No one is teaching in English.

P.13 N/A

P.14. if it is declared compulsory for teachers, it will be great.

P.15. English is more supportive for high marks.

P.16. In sociology, most of our subjects are in English. [ am lcaming English
slowly.

P.17. Yes. they are.

P.18. Arabic is more useful for scoring good.

P.19. If the teachers give lectures wholly solely in these languages, then it helps
the foreign students to learn.

P.20. I get high marks only in Arabic subjects.
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21.

22
23.

24,
25.

36.

37

38.

34.

R

P.21. As English is an international language and anyonc who comes here has a
basic understanding of English language, it helps the foreign students.

P.22. Yes. it helps us to communicate with both students and teachers.

P.23. It helps the foreign students becausc it gets easier to understand cverything
easily.

P.24. They both play key role in our success.

P.25. Actually the core language, the English is a problem for us. due to which we
can’t get good marks.

. P.1. When teacher uses English then most of the foreign students find it casy to

understand the lecture and main concept of the topic of discussion.

P2 .
. P.3. all forcigners student have the some problems language. In class more

teachers does not teach or speaks in English.

. P.4. when the lecture is in English language most of the people understand it

casily.

0. P.22. ycs they are helping.
. P.23 yes mostly Arabic is helping because both foreign students and teacher do

not have good English.

. P.24 yes they are helpful but the core subjects must be taught by the senior and

competent teachers.

. P.25 for English both teachers and all students are using in any situation but |

think university should arrange for the promotion of Arabic in the surroundings
also. Very little Arabic is being taught and practice in the university.

. P.26. it all depends upon the students in each language the problems are same

some teachers fecl easy in Urdu n students have to suffer.

. P.27. English is helping, more as most of the students and teachers feel easy in

this language whereas Arabic is least useful because no teacher is fluent in
Arabic. Even Arabic students have to leam to speak Urdu for their survival.
English is mostly used and it is being used by most of the students but the
university must make arrangements for the promotion of Arabic as well which is
not being used by most of the students and faculty members.

P.29. yes they are helping specially Arabic is casy and can help the students to get
more marks, While English is good for speaking but is hard to score in it.

P.30. English is helping us in the class, or in the group study so I think the English
is helping us to score better.

Q. Would you give some suggestions for university administration about the
grading system for foreign students?

RESPONSES:

P.1. As I have no problems with both languages and [ can use both English and
Arabic equally good so no problem.

P.2. Arabic language is more supportive to us to get good grades.

P.3 Yes, we get good marks in both Arabic and English.

P.4 Both are very helpful as most of our subjects arc in English and Urdu.

P.5 Arabic is morc helping scoring good gradcs.
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13.
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P.6 As I have English in my earlier education, it helps me here to hear the lecture
casily.

P.7. They are on the paper while in class, some tcachers speak in Urdu.

P.8. English is a general language so it definitely helps the foreign students in
getting good grades.

P.9. Not too much helping rather than books.

P.10. English and Arabic should be considered mandatory.

P.11. Yes, English is helping us.

P.12. No one is teaching in English.

P.13 N/A

P.14, If it is declared compulsory for tcachers, it will be great.

P.15. English is more supportive for high marks.

P.16. In sociology, most of our subjects arc in English. [ am lcaming English
slowly.

P.17. Yes, they arc.

P.18. Arabic is more useful fgr scoring good.

P.19. If the teachers give lectures wholly solely in these languages, then 1t helps
the foreign students to leam.

0. P.20. I get high marks only in Arabic subjects.

. P.21. As English is an international language and anyone who comes here has a
basic understanding of English language. it helps the foreign students.

2. P.22. Yes, it helps us to communicate with both students and teachers.

. P.23. It helps the foreign students because it gets easier to understand cverything
casily.

P.24. They both play key role in our success.

P.25. Actually the core language, the English is a problem for us, due to which we
can’t get good marks.

P. 1. NO they give good grades.

P.2. Not to administration but tcachers should adopt flexibility in checking and
marking.

P.3 They should not check our papers strictly.

P.4 Nice grading policy

P.5 No it is ok.

P.6 The grading system is according to international standard. It 1s good.

P.7. No

P.8. N/A

PO . N/A

. P.10. No

.P.11. No

.PA2.N/A

P33 N/A

.P.14. No

.P.15. Its ok

.P.16. N/A

.P.17.N/A

. P.18. Flexible checking
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29.

P19 N/A

P.20. N/A

P21. N/A

P.22. Speak Arabic or English only
P.23. no suggestion it is a good system
P.24. N/A

P.25. N/A

How the home culture is helping the Pakistani students in scoring better?

RESPONSES: .
P.1. I don’t know because I have seen in both teachers in Shariah and sociology
they communicate casily with the local students but they have no problems with
us cven.
P.2. Sorry I have no Pakistani fellows in my class.
P.3 They get advantage of locgl teachers.
P.4 1 have no Pakistani fellows.
P.5 They get the advantage of Urdu language.
P.6 [ don’t have any Pakistani fellows.
P.7. Yes, they know Urdu and get quickly adjusted in hostel and so perform well.
P.8. Comfort for being at home and food and other things also affcct.
P.9. They know how to do and get better marks in examination plus sensc of
similarity bring tcachers and students benefiting each other.
P.10. They get benefit of Urdu.
P.11. 1t 1s bad but also goed for us.
. P.12. Urdu language gives them benefit.
P.13 Home culture helps Pakistani students 1 scoring better in paper because
teacher mostly teach in Urdu language in the class.
P.14. Yes, they know Urdu Language.
. P.15. Urdu language gives them extra advantage.
P.16. Urdu helps them in scoring more.
P.17. Unknown
18. P.18. Most of the teachers and local students know each other and thus
they give them more marks.
P.19. They have advantage of Urdu language.
P.20. 1 have no Pakistani fellow but advantage of local language helps them.
. P.21. Because they have no issues in communication with others.
P.22. Due to language, they have advantage.
. P.23. Because they are feeling more comfortable than us.
P.24, They discuss difficultics with local teachers in local languages.
P.25. Yes, it is because most of the teachers speak and adopt the same culture as
the local students have.
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P.5. yes it’s all their own. The teachers, the university and the medium of
instruction. Everything is helping them in all ways.

P.6 yes it is

P.7. in the 1% semester yes it does but after that it all depends upon student.
P.8.--mmmmeen

P.9.yes a lot

.P.10 in some subjects yes

P11, 12,13, 14,15~ B EEaaaaant L

P.16. yes to some extent.

P.17. yes it has the impact that is the reason [ prefer Pakistani students for
friendship .

P.18,19.20.21, No

P.22 yes the familiarity with the language is very much helpful

P.23 yes home ground and home crowed means the language and culture all help
the Pakistani students a lot in getting good grade.

P.24, 25. 26 yes in all ways.

P.27 yes because any -thing which is not clear in English they can understand in
Urdu and teacher can give example in Urdu while forcigner students has to suffer.
P.28. due to native language and the better communication they can get
information and understand the topic very clearly and casily.

P.29. 1 don’t know.

P.30 in some subjccts where teacher is biased or uses the native language more or
give grades on personal likeness or dislikes then it can be helpful but on the whole
a very little impact

DO you participate in group studies? Which subject and why?
RESPONSES:

P.1. Yes most of the time | participate in group study because in class most of the
time teachers communicate in Urdu so to fill the gaps [ study with my class
fellows and it makes my understanding good and casy.

P.2. Yes, | participate in group studies in any subject in which I face problem.
P.3 yes, I participate in group study whenever [ face problem in any subject.

P.4 Yes, I participate in group study but rarcly.

P.5 Yes, 1 participate in group study especially in exams.

P.6 I participate in group study of English and Arabic as thesc are tough to
understand.

P.7. Yes, 1 participate for finance and [ take help from group studies.

P.8. Yes, mostly for math related subject because math is my weakness.

P.9. Yes, Islamic economies. We have a common interest.

P.10. Yes, for English and Jurisprudence.

P.11. Yes, [ participate 1n literature.

P.12. Yes, for finance and research.

P.13 Ycs, [ do many subjects and the reason is that I do get some points through
group discussion.

P.14. Yes, for interpretation and translation.

P.15. Yes, [ participate in group study for most of the subjects.

P.16. Yes, [ participate in group study.
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17.
18.
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20.
. P21, Yes, [ participate in group study
22.
23.
24,
25.
26.
27,
28.
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31.
32.
33
34
35
36.
. P.17. ye in some subjects where the class room discussion is not enough
38.
39.

-
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40.
41.
42.

43.
44,
45.
46.

47.
48.

37.

13

P.17. No [ don’t, I prefer self-study.

P.18. Yes, [ participatec in group study for many subjects.
P.19. Yes, 1 did participate for English and Ullumulljtimar.
P.20. No, | participate in group studies rarely,

P.22. No, I don’t participate in group study.
P.23. Yes, Macro Economics, because [ get different ideas from the group study.
P.24. I don’t like group study.

P.25. Yes, | participate. Mostly I participate for tough subjects like Sociology.
P.1. Ycs in sociology most of the time.

P.4. yes study for preparations of exams .

P.5. not vyet

P.6.7.8.9. No.

P.10. YES I do but only in Arabic and Pakistan studies. Classcs T am weak in

these subjccts.

P.11. yes it’s helpful .

P.12. T like only in some subjects where the teacher uses Urdu.
P.I3noldon’t

P.14 1 think it’s just waste of time

P.15 1 like it because we can learn better while studying together
P16

P18, 19,20, 21 oo

P.22. it is good but u need a better language practice for communication in
English otherwise its usc less with Pakistani students.

P.23. no [ study alone.

P.24. yes 1t is helpful in making your concepts clear in some of the topics but not
always.
P.25. yes I like to study with Pakistani students to make my- self clear about my
difficulties.
P.26. no I have never participated in the group study.
P.27 no I like to study alone
P.28 yes in the “ancient Literature”™ we make groups and it helps us a lot to study
in groups.
P.29. no my English is not good so I study alone.
P.30. I do this group study in 1 and 2" semester but now 1 am used too of the
environment so now ] like to study alone with concentration,

If yes, then, what do you think is better for group study the Pakistani peer
group or the group of foreign students and why?

RESPONSES:

P.1 for me it makes no difference.

P.2. Forcign peer is good in group study as they can convince each other easily in
thetr own language.

P.3 It is easy for us to have group study with foreign students.
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27.
28.

29.

30.
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32.
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31

38.

P.4 [ mostly join foreign peer for group study.

P.5 Not failed.

P.6 I only have experience of foreign students in group studies.

P.7. No

P.8. Both groups mixed are very effective.

P.9. The group of foreign students because they share cverything in English.

. P.10. With Pakistani as they are more cooperative,

.P.11. None

. P.12. None

. P.13 Group of foreign students because that way it is easy for me as they can

make examples. .

.P.14. No

. P.15. Not failed.

. P.16. Not failed

. P.17. With foreign because you can study in your own language.

. P.18. Both are good, some issugs can be resolved with local while some with

foreigners.

. P.19. I didn’t fail any subject.

. P.20. I have no Pakistani in class so no experience of group study with them.
.P.21. N/A

.P.22. No

. P.23. It is very nice; you get more experience.

. P.24, Not failed.

- P.25. For most subjects, foreigners facilitate better. However, for local subjects

like sociology. local students’ groups are better as they can teach us easily in easy
English.

P.1. 1 will prefer the Pakistani group because they can understand the whole topic
and then will help us to understand it in English by discussion.

P4 -

P.5. Group study can help students to study and leaming and in group study, think
students will feel comfortable.

P.6. Pakistani pcer group because they understand the lectures in their own
language than they explain us. They can make the concept clearcr.

P.7—P.20 Pakistani pecr group is morc helpful.

P.25 foreign students are more active and focused on studics so I like them
P26-—----- 30 Pakistani group

Do you think your parent’s education status has impact on your academic
achievements? If yes, explain how?

RESPONGSES:

l.

2.

3.

P.1.Tdon’t think there is any impact my father is a religious scholar and I am
studying sociology so no effect.

P.2. Yes, itis because he is a teacher and forcing me to study. Otherwisc, I don’t
like to study.

P.3 No, my parents’ education has no impact on my study.

247



10.
.
12.
13.
14.
15.
16.
17.
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P.4 Yes, it is there struggle due to which 1 came to Pakistan.

P.5 Yes, they arc motivating me to study.

P.6 Yes. they are aware of my expenditure and my father also helps me in my
subjects.

P.7. Yes, my father is teacher and he encourages me cvery time.

P.8. Yes. it has affected me because they know the valuc of education and they
imposed it on me.

P.9. Yes, motivating me to be more and do more than my parents have ever
achieved.

P.10. No

P.11. Yes, they help me a lot. .
P.12. Yes, because they ask me and guide me.

P.13 N/A

P.14. Yes, as they have guided me from the very start.

P.15. My parents have no impact on my study. I mysclf am interested in study.
P.16. Ycs, my parents want me tg be highly educated.

P.17. No

P.18. No, my parents are not educated.

P.19. Yes, of course, it has positive impact.

P.20. No, my parents are not educated but still they want me to be educated.

P.22. Yes, because if they are educated, they will relcase our problems.

P.23. No because it depends on you.

P.24. No, they are not highly educated but are businessmen

P.25. Both of my parents are not educated well and thus has not any special etfect
on my study. Besides being illiterate, they still force me to study.

P.1. YES it has a positive impact on my studies because they always encourage
me to score good for better future.

P.3. yes of coursc my parents are educated persons so that’s why motive me to
study.

P.4. yes because they encourage me a lot and both arc well educated.

P.5 No I am vigilant enough [ can handle my own life.(6--------- 20

P.22. yes 1 think better educated family can guide toward better future.

P.23 yes it has much impact.

P.24 yes educated parents can supervise you and guide you better for the better
scores. My father and are not highly educated so [ have to decide alone.

P.25. yes but mine are not very educated.

P.26. no it’s not about the education of the family which matters but the student
herself has to struggle and work hard.

P.26. yes it has a deep relation good and educated family can always help the
student for better

P.27. no it’s my life | have to take decisions for my- sclf.

P.28. yes parents are a role model so the children always want to follow them. On
the other hand they will guide you for better option in future.

P.29 I don’t know my parents are not well educated so they don’t guide me.
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P.30 yes a deep impact if they are educated they will strive for the higher
cducation in a better way so they will guide and push their child for more
successful life.

39. How the family background or the Social background affects the GPA?

1.

XHOS R

10.
1.

12

I3.
14.
15.
16.
17.
18.
19.
20,
21.

22.
23.
24,
25.
26.
27.
28.
29.
30.

RESPONSES:
P.1. family background can play a vital rolc in this regard as family is the financial
engine for the student so in any department it is very important for the progress of
the student.

. P.2. Not GPA, social background is necessary for social identity and also for

financial support.

P.3 Strong financial background is nccessary for a student study as stay in other
country is very costly.

P.4 My family background is helpful for my financial support.

P.5 Not GPA, I need their financjal support.

P.6 No. I don’t agree.

P.7. 1 don’t agrec.

P.8. Family background does not affect GPA: it is all about our ¢ffort.

P.9. They arc evaluating and monitoring my GPA and comparc to what my family
members have achieved.

P.10. No

P.11. T don’t agree.

P.12. Y¢s, cducated family know what problem we can face.

P.I3 N/A

P.14. No

P.15. My family financially support me.

P.16. Family help is necded for financial support.

P.17. Tt effects the CGPA because you wouldn’t want to let your family down.
P.18. They financially support me.

P.19. My family background helps me to continue my study.

P.20. I nced my parents financial support for my study.

P.21. Family background affects GPA because if they are cducatcd they can help
their children,

P.22. No, it doesn't affect.

P.23. It will not affect; it is about your personal cffort.

P.24. 1 need their financial support.

P.25. I think family background or social background has no eftect on one’s GPA.
P.1.No [ don’t think that social class has something to do with the GPA.

P.2.3 4. Don’t believe in social class differcnce.

PS5 e

P.6. No, [ don’t have any cffects.

P.7 yes in many ways like can help the students to facilitate herscif in learning by
spending more money.

.P.8, - e ----15 don’t know
. P.16 yes it has a connection but not very decp
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33.
34

38.
39.

40.
41.

P70 18, 19
P.21. yes it can effect and save lot of energy and time which is mostly spent on
saving the money and study more efficiently so good GPA can be obtained.

. P.22.23, 24, don’t know because no experience.
. P.25 if the environment for study is good that is enough either it is provided by

high social class or low doesn’t matter.

. P.26. the family background or the social background will provide you enough

money and protection for the strong foundation of your studies in any institution.
They can teach you how to make your work updated and scientific. They will
prepare you for competition so yes it does have positive cffect on CGPA.

P.27 no [ don’t think it has any influcnce.

P.28. I think it has an impact becausc a peacetul and well off family will cultivate
an impetuous student.

P.29 ycs it has.

P.30 yes I am agreed a very strong relationship of social class with CGPA.

40. in your opinion does that cultural and language barrier have anything to do

with your GPA?

RESPONSES:
P.1. although culture has little effect on GPA as they can adjust casily but language
is a big problem and has direct relationship.
P.2. Yes. culture more specifically language is a big barrier that effects students’
GPA.
P.3 Yes, but have impact, but most of the subjcct arc taught us in Arabic language
and I have to learn Arabic language.

P.4 Yes, it affects GPA.
P.5 Yes, language is a big barrier especially in Urdu.
P.6 No
P.7. Yes, most of the teachers speak in Urdu that creates problems,
P.8. No, not at all
P.9. Yes, exactly hinders my ability to absorb the teacher’s concept in line with the
questions in final examination.

.P.10. Yes

.P.I1. No

P12, Yes

. P.13 My ability to absorb the teacher’s concept with the language is hindered.
- P.14. Ycs, especially language barrier.

. P.15. Both but language is a big barricr

. P.16. Language cffects the GPA.

P17, Yes

. P.18. It affects thec GPA a lot.

. P19 Yes, very much.

- P.20. Language is a big barrier for me, due to which my GPA is dropping.
.P.21. Yes

. P.22.Yes, it has affected my GPA.

. P.23. Yes, becausc of the language barrier. it will effect GPA.
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34.
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P.24. Language is a big hurdlc.

P.25. Yes, language barricr cffects the GPA especially those subjeet that are taught
in local languages.

P.1. although culture has no cffect on GPA but language is a big problem and has
direct relationship.

P

. P.6. culture has no but language is a big problen.
P P.21 no issuc
. P.22. yes [ think it’s the only barrier in my way. [ have to spend my energics to

understand the concept first then to prepare. .

. P.23. yes it has because when | don’t feel homely | cannot feel comfortable so

cannot perform at my best.

. P.24. yes its only thing which we have to suffer otherwise we can perform much

better.
P.25 yes, becausc some subjects whether English or Arabic the teachers arc using
tough words and high vocabulary which can only be understood not depicted in the

paper.

. P.26. yes it does that is why the foreigner students must have a good relationship

with the local students so they can help us in explaining the stuff for better score.

. P.27. yes if we have command in the language then we can scorce better and

communicate better with the teachers and the students.

P.28. yes it is the only difficulty | have to face here becausc it took lots of time to
translate or to understand the concept in any forcigner language.

Yes not the culture because being Muslims most of the things like food and
festivals are similar but languagc is a big problem as ;most of the teachers use
Urdu and their English is no so fluent so we have to suffer twice first we have 1o
understand it in English from the local or senior foreigner student then have to
prepare for exams so it is hard.

41. What do you say about the marking policy of university?
RESPONSES:

1.
7

.

3.

et

"N

9.

10.
1.
12,

P.1. IT'S FAIR and satisfactory.

P.2. Teachers should give marks according to the naturc of students’ attempt. He
should not mark blindly. I have personally experienced in some subjects.

P.3 They do tough checking and don’t give more marks to students according to
their hard work.,

P.4 T'am satisfied from the marking policy of the university.

P.5 Very strict marking policy.

P.6 [ suggest that criteria for internal marks needs to be standardized.

P.7. It is good.

P.8. the policy is very good; they should keep it up.

P.9. Not transparent.

P.10. Therc is no specific criteria for internal marks.

P.11. good

P.12. Good but midterm assessment is blind.
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27
28.
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P.13 Not transparent.
P.14. Not good.
P.15. I'likc the marking policy of university for marking, not university policy but
mdividual hard work is required.

P.16. 1 am satisticd from the marking policy.

P.17. Good

P.18. [ suggest them flexible checking.

P.19. Good

P.20. Very strict marking policy. Most of the teachers don’t cheek papers decply.
P.21. Yes, it is best.

P.22. It is god an up to the standard. -

P.23. It is good policy.

P.24. Tam satisficd from the marking policy.

P.25. the marking policy of our department is very strict. They don’t give high
marks.

P.1. IT’SNOT FAIR

P.6. not fair especially for foreign university.

P.7 too simple

L 21

P22.1t’s simple and fair.

P.23. [ am satistied.

P.24. it is ncutral

P.25.it’s very hard and makes mc angry.

P.26. [ am not satisfied because it is not fair in my view.
P.27.its good. I dont have any trouble.

P.28. [ am satisfied. It is up to the mark.

P.29_it is too simple and clear.

P.30 1t is satisfactory [ don’t have any problem with marking system just tcacher
must bricf about the criteria before paper.

42. Are you satisfied with the support from the administration to help you in your
education? If not then give reasons.

RESPONSES:

I.
2.

R TS

P.1. IT'S FAIR and satisfactory.

P.2. Teachers should give marks according to the nature of students’ attempt. He
should not mark blindly. [ have personally experienced in some subjects.

P.3 They do tough checking and don't give more marks to students according to
their hard work.

P.4 I am satisficd from the marking policy of the university.

P.5 Very strict marking policy.

P.6 I suggest that criteria for intcrnal marks needs to be standardized.

P.7. It is good.

P.8. The policy is very good: they should keep it up.
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10.
.P.11. good
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13.
14.
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15.

16.
17.
18.
19.
20,
.P.21. Yes, it is best.

21
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27

23.
24.
25.

-

27.

28.

30.
31
32.

33

34.
35

P.9. Not transparent.
P.10. There is no specific criteria for internal marks.

P.12. Good but midterm assessment is blind.

P.13 Not transparent.

P.14. Not good.

P.15. Llike the marking policy of university for marking, not university policy but
individual hard work is required.

P.16. I am satisfied from the marking policy.

P.17. Good

P.1&. I suggest them flexible checking.

P.19. Good

P.20. Very strict marking policy. Most of the teachers don’t check papcrs deeply.

P.22 1t is god an up to the standard.

P.23. It is good policy. .

P.24. T am satisfied from the marking policy.

P.25. The marking policy of our department is very strict, They don’t give high
marks.

- P.1. No. they don’t help the student. They show biasness towards the tcacher.

| R .
P.5. no the administration did not help me in education even they did not cared.
And not cven solve my problem.

29. P.6.No, because they don’t help you enough if any teacher discriminate you

rcgarding the grades.

e 21 no comments.

P.22, 23, 24. Yes we are fully satisfied.

P.25. no I am not they are always creating problems for us so we cannot
concentrate on our studies. They make unneccssary delays in our documents and
always say come tomorrow. [ts very annoying and wastage of time.

P.26. no 1 am not happy with them .they must have a ciear policy about foreign
students at the govt. level and timely update the final requirements for the
students who want to take admission here. There are number of problems which
are self- created by the administration.

P.27.28. 29. yes | am satisfied.

P.30 yes but in first semester there were so many problems for us and they wasted
a lot of time in completing the file work that it scems unpleasant to be here in this
university. They have to make them- selves updated and professional especially
tor the foreigners.

43. Have you ever faced the biasness from university administration towards local
students?
RESPONSES:

1.

bl

P.1. NO. They show no biasness only in Marks but in some matters they do.
P.2. I'have no local class fellows. Overall the administration does not treat the
foreign students well.
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9.

10.
1.
12.
13.

14.
15.
le.
17.
18.
19.
20.

21.
22,
23
24
25.
26.
27.
28.
29.
30.
31.

P.3 Somctimes they prefer local as they know the students or the students use
references.

P.4 No, also I have no local class mates.

P.5 Sometimes they pretfer Pakistani students.

P.6 No

P.7. Yes. they favor local students.

P.8. No, not at all.

P.9. not yet

P.10. Yes, sometimes

P.11. No

P.12. 1 cannot say .

P.13 Not vet faced any biasness from university administration towards local
students.

P.14. No

P.15. No, they treat us all equally.

P.16. No, | have not faced any biagncss.

P.17. Sometimes.

P.18. Yes, they prefer locals and give good marks to them.

P.19. No

P.20. Yes, they prefer local students and they know cach other and have
fricndship and references even in hostel booking.

P.21. As we have overscas office, | don’t have any experience of biasness.
P22 Mo

P.23. No mlormation about it.

P.24. No, they are equally not facilitating anyone.

P.25. I have no locals in my class and cannot say anything i this regard.
P.1.NO

P.7------ 15 yes many times they always prefer them on us
P.16

44. What do you think about the role of university administration in educational
achievement of any foreign student?
RESPONSES:

l.

2.

Mo L W

P.1. They should not be biased. They should help the students against the
discrimination of the teacher against any foreign student.

P.2. University administration has vital role, when it facilitates you most, students
can get more iime to study which is otherwise wasted in visiting the
administration.

P.3 They should treat all the students equally.

P4AN/A

P.5 N/A

P.6 They arc doing well.

P.7. They arc not too much devoted.
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8. P.8. University administration plays a role in achicvement of students in many
ways.

9. P.9. They must be learning on how to communicate and improve the student
across culture because the university is international and must be followi ing
international standards such as Birmingham university. HU Malaysia, and other
international universities.

0. P.10. They are important but needs improvement.

11.P.11. No

12. P.12. They shouid ban illegal allotment in hostel,

I3. P.13 My personal opinion is that they should try to motivate them and stop
ignoring them and why they necd their support c. g in visa extension and ete.

14. P.14. They must treat all equally. Chinese are given more advantage.

I5. P.15. Administration is good, they should further facilitatc the forcign students.

16.P.16. N/A

17.P.17. N/A

I8. P.18. N/A

19. P.19. Nothing

20. P.20. Very weak approach.

21. P.21. Student’s academic achicvement doesn’t depend on administration.

22. P.22. They must communicate with us in Arabic or English and not in Urdu,

23. P.23. N/A

24. P.24. The university administration should focus on quick resolution of our
problems.

25. P.25. Administration play important role. but the administration doesn't support
us properly.

26. P.1. They should not be biased. They should help the students against the
discrimination of the teacher against any foreign student.

B

28. P.5. in here administration made very strict roic and policy for forcign students.

29.P.6. They can helps the students if they faced discrimination from teachers

regarding grades.

Personal Recommendations

Kindly give some suggestions for the examination department, such as
45. Testing and evaluation method

RESPONSES:

1. P.1. Teachers must have a fair and sympathetic behavior towards the marking and
grading of the foreign students as a lot depends upon the future of the students.
They should guide the students about the testing and evaluation system of the
university and marking and criteria of the department and the tcacher very clearly
and should prepare the student for that criteria before exams.

P.2. At least good

P.3 Admission process is good
P.4 Its fair. a little tough

P.5 Good

P.6 No specific rules for midterm

S R
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10.
.
12.
13,
14,

15

l6.
17.

18,
I9.
20,
21.
. P.22. Good
.P23.N/A

24.
25.
26.

37

23

P.7. Not fair in internal assessment

P.8. N/A

P.9. The way teachers teach the subjeet must be improved. Not focus only on how
much they spend and understand in the class but how they can effectively transter
the knowledge and value in short time. Decreasc the lecture time in class and give
the chance to students to learn by themselves. Further. teachers can open dialog
after knowing what books students have read. Secondly, they must be emotionally
mature and wise, Not to discourage students by bad words so that the students
might fecl confused to ask questions. Thirdly. the teachers should learn how to
appreciate all the students.

P.10. Should be standardized .

P.11. Good

P.12. No

P.13 Good

P.14. Not good

P.15. Is tough .

P.16. Good

P.17. The only solution is to cncourage teachers to pass lectures in the language
everyone including the foreign students understand.

P.18. Good

P.19. Good

P.20. L like the testing procedure

P.21.N/A

P.24. ks good

P.25.1s good

P.1. Teachers must have a tair and sympathetic behavior towards the marking and
grading of the foreign students as a lot depends upon the future of the students.
They should guide the students about the testing and evaluation system of the
university and marking and criteria of the department and the teacher very clearly
and should prepare the student for that criteria before exams.

P

. P.6. They should evaluate the students very well because it is future of someone,

most of the time there are a lot of students who face problems because they
believes their marks was not evaluated well.

46. Cross cultural education

RESPONSES:
1. P.1. should be promoted more.
2. P2 ltisa good initiative
3. P.3 I'want to it to be promoted
4. P.4 should be promoted because foreigners should be facilitated accordingly.
5. P.5 Should be promoted
6. P.6 Should be promoted
7. P.7. Yes
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P.8. N/A
P.9. Better to imitate and lcarn from European international universitics.

. P.10. Should be promoted

. P.11. needs to be promoted.
.P.12. No

. P.13 Good

. P.14. Should be encouraged
.P.A5. Tlike

. P.16. Is good

P17, N/A

. P.18. Is good

.P.19. Yes

. P.20. Should be Promoted
P21 N/A

P22, Yes

P23 N/A

. P.24.Is a good step

- P.25. Should be promoted but rules should be flexible

47. Changing the University environment for foreign students

RESPONSES:
I. P.1. Food quality is not good especially for forcign students. It should be
improved.
2. P.2. we have no tables in our class rooms. lack of sports ground. Many students in

one room,

P.3 Yes, we face many problems like drinking water is not purificd and also food
1s not soft, hard to digest.

P.4 Due to cultural differences, we need something scparate from locals. E.g.
rooms and playgrounds.

P.5 we necd to be facilitated in hostel. It is difficult to adjust with locals in hostel.
P.6 Foreign students must be given aid to arrange cultural programs.

P.7. Give hostel from start.

P8 N/A

P.9. Invite more foreigner and decrcase the domination of local students.

. P.10. Give them more facilitics and better hostel,

.P.11. No

.P.12. No

.P.I3 Yes

.P.14. Yes

. P.15. The foreign students face same problems like hostel and visa extension.
.P.16. N/A
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17.
18.
19.
20.

21.
22.
23.
24.
25.

P.17.N/A

P.18. Yes

P.19. No

P.20. We are facing various issues and [ am pleased that this survey is based on
our 1ssucs. W¢ have scrious adjustments issucs with local students, in hostel, and
also local food.

P.21. N/A

P.22. No. it 1s good.

P.23. N/A

P.24. Fine

P.25. Yes, we tace a lot of issues being foreigners. the cultural and educational
environment of I1UI is different than our home country.

48. Educational infrastructure and facilities for foreigner students.
RESPONSES:

1.
2.

0% N o

t0.

12.
13.
14,
15.
l6.
17.
18,

19.
20.
21.
22,
23.
24
25.

We have no issues and face no problems in this regard.

P.2. No. the educational infrastructyre and facilitics for foreign students arc very
weak.

P.3 N/A

P4 N/A

P.5 N/A

P.6 N/A

P.7. Good but nceds improvement

P.8. N/'A

P.9. Improve many communitics inclusively for all university students, across the
country.

P.10. Lack of ¢lasses, rooms, and labs.

. P.11. Yes, needs more improvement.

P.12. No

P.13 Good

P.14. Needs Improvement

P.15. N/A

P.16. I have hostel problem and also we nced a separate playground.

P.17. N/A

P.18. we have very less facilities that are required separatcly for us duc to cultural
difference.

P.19. Hostel Problem needs to be solved.

P.20. N/A

P21 N/A

P.22. Very good but hostel needs some changes.

P.23. N/A

P.24. fine. I am satisfied

P.25. Educational infrastructure especially hostel needs to be properly maintained
and monitored. Most of forcign students arc seated with locals who bring guests
due to which our study suffers.
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Appendix 3

CGPA of students
S.No | CGPA of Highly CGPA of Moderately CGPA of Less adapted
adapted students adapted students students
1. 3.16 3.4 3.6
2, 3.4 3.1 3.5
3. 2.5 3 32
4. 3.2 3.3 3.16
5. 3.0 33 33
6. 3.0 3.17 2.7
7. 2.98 3.2 1.8
8. 3.4 3.25 27
9. 3.42 2.95 2.85
10. 3.2 - 3.41 2.3
11. 2.2 3.0 2.3
12. 2.2 2.88 2.0
13. 3.32 3.0
14. 2.95 3.0
15. 2.3 2.8
16. 3.16 2.0
17. 2.75 3.3
18. 2.1 2.78
19. 29 2.75
20. 3.5 3.0
21. 2.58
22. 3.92
23. 4.0
03003765105
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