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CHAPTER 1

INTRODUCTION

A leader is one who sees more than others see,
Who sees farther than others see,

1 And who sees before others see. (Leroy Eimes, 2015)
It'J a time of new generation of leadership to cope with new opportunities and new

f

problems. We are living in twenty first century management is most important component

of all social organizations. In new era global competition has become a new way of life as

changes in technology, new innovations in technology, international affairs, are all these

i

demanding from manager to reexamine their methods and goals

“Management is a set of activities which includes planning, organizing, leading and
cdntrolling, decision making, monitoring. Direction is given to an organization’s resources,
inLludes human. financial, physical and information }‘or to achieve goals in an effective
mLmner and within the decided time duration. Management can be described systematic
pJocess in which manager or leader leads his team towards achievement of goals by
directing or leading them in proper form and way, duties are assigned. Planning is done

arld goals are set.

|

% It’s a process of full cooperation, participation, and full involvement of others in
an organized way to achieve educational objectives. It’s a social process which emphasis

{
on the interaction of people both inside and outside of educational institute. An educational

|
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tHelr needs and demands. Successful head accepts his faults and responsibilities, as his

®

y
a¢1ions are keenly observed by teachers and other staff.
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I
."r'!

i

involvement, devotion and individuals do work as team for the achlevement of the given or

Management is an art and social process which is designed to ensure cooperation,

|
d% ermined objectives. Same wise educational manaéement is the process of allocating

™)

resources and validating the purpose to achieve goals within available résources. It's the
il

process in which manager involves happy, healthy productlve md1v1duals who work

hqppily efficiently by utilizing their time and resources in the best way. The good manager

1 - . .

knows how well he can utilize resources and can save time and how financial and
f; !

economlc issues can be handled. At college level principal or head of college manage all

: the activities of college, duties are assigned to teachers. Teachers are directly responsible

”l

i

' of | their job assigned by college principal. Principal motivates teacher for higher

! N
]
§

!
organization, institute is related to the style of managernent.
Al ‘},

Principal is the person who performs | administrative tasks similar as

superintendent of schools, but college principal does%so according to the policy of the

t

P

col\%ege He handles finance, students, teacher, admin staff resources, community, parents

)

and;a? tasks. He is immediate boss of the college and also takes care of community demands

ané‘f, personality requirements of staff teachers’. He keeps balance between production and

people Principal’s managing style directly effects on pérformance of teachers. Generally it

l .
is sald that heads of schools or educational institutes mdlcates the quality of education, and
thiii’fquality is measured by the results of students discipline among staff members and

i

T Ty Al
[ &)

preductivity via their satisfaction and morale. It's a reality that productivity of any

al.
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1. Ability

Managerial ability is the

competencies with in time.

administrative, tcchnical, and interpersonal abilities. The

'2'

! .
& “
2

o . Leadership.

o’
o ° Collecting information and problem analysis.
l'; -

o  Decision muking,
!
o Being aware of one’s strength and limitations.

:
‘i

2. Motivation

’ !

All the world abilities cannot suceced a manager if inte
i3 . B

o ) i . __—
persistent desirc to move head. According to Kreitner (

Verbal or oral communication and presentation skills.

o 7 aDelegation of power or responsibilitics and control.

s

capacity to achicve objectives with specific skills and

Today's managers needs whole set of abilities, conceptual

term ability to manage includes;

H
i
§

rnally he or she doesn’t possess a

999), there are seven dimensions

i

- 1
hority ,such as superiors.

B |

|
of motivation ¥

|

{

i : : .
o ;, Favorable attitude towards those in positions of aut
o ‘. Desire to cngage with Seers in sports competition or games

o . Desireto engage in competition related 1o work with peers

1
i i ¥
o  Desire to asscrt oneseliand axe charge
' i

. . | .
o  Desire to excreise power or authority over others
In ct?_rrying out routine dutics sense of responsibility is as

i »
i i

49
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sociated with managerial work.
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educational sctup have his own importance. it nceds such leaders with skills who run

¢ : E
1 i
i

educational institute cffectively. us contribution to the society on the whole depends on

strength of its institutions of higher learning. Job satisfaction is necessary for both male
i

i : . .
and female teachers to keep them long on their job. It will be beneficial for institute when a

teacher work for institute for so many years, Icader’s style of managing institute surely

# |
& r

effect on teachers joh satistiction. s eood leader, principal should select best leadership

style according to the instinite environment. and teacher’s maturity. It’s understood fact
4

that teachers arc responsible of the job assigned by principal and principal is responsible

1
I .
LY

) . i .. b . . . .
of achievement of goals and productivity .and teacher’s job satisfaction ,friendly
» .
i i
. . i . . . .
environment hclp alotin producing good results and fachievements. If principal wants
A ] '

to achieve g(m((f) results they have to work with theirfsubordinate;

%,
i
A ;
S Leadership Swvle : Gender
£ : .
i i <
> ‘J i
V’f i
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2.1.16 Effective Ad:ninist ation :

li:

{

& . . . . . . .
t Good leaderhin s o sign of good and successful institute. Good educational
\ .

leaders understands iis “np-rtance and keep their faculty well informed about promoting

t i {
faculty leadership dovelop -ont ther welcome faculty’s advices in serious issues as

, .

. H ]

»} f
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determine individual responsibilities, procedures andirules. Subordinates are well

inforfr;ned about problemé, goéls are revised with them, we evaluate our progress and we

b f
by our experience and how this learning we can use in future. Recognition is given to

&

;
learn

¢
0 H

subordinates as reward and as motivation to others. We-divide duties according personnel
n i

3
it H

capab?ilities’. We get people ac}‘cording to our projects planning and get work from them till

f‘ v 5-5
completion of projects, I get their reactions and ideas for future planning. Each
¢ ! ' %
individual’s responsibilities, procedures are determined and rules are decided.
i £
L i :
‘.:2 i —_— - i :
o Team Management (9,9)
boqHign 9 i
\ Production s from integration of task
X 8 | and human requirementsinto a unified
system of interplay towards
. organizational goals.
' 2
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Fig I}{o.9 Team Leader Management Style

HE
Yo,
E

1.9 ;i Orientation (Country} Club Style)

Decisions should suf)port good relations, rather than who generate conflicts and

anger.in system. I welcome opinions of others and their attitudes and ideas rather than
:~.; ° i - i
pushir}g my own decisions. If they need my suggestion and help, 1 am ready'to listen and

£ { . 3

A 64

5 . .




O
- &

“r
bv o

YN
(11)

v
¢

&
2
:

T =R — /‘» = T 1 - = . 3 - o - )

if
{

offer: whatever they need. I suégest assignments and covey these to subordinates, and they

kR . .
know it well how to do and how to convey with others.; My doors are always open for

them; | always motivates them .I rarely need to check the évork, my subordinates are doing

because they know well how to do this. Our meetings end with, how we can do well in
futuré rather then why we did this. It’s not possible for me'to please everyone, but I will try

my bést and try to ensure that all are enjoying and working well as happy family. Often I

: i
react:in a warm and friendly way. E
' Country Club (1,9)
righ 9 '
Productionisincidental to fack of
8 conflicts and * Good Fellowship” '
i
; 7 . {
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Fig No.10 Country Club Management
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2.1.20.1 Impoverished management (1.1) |

In this style leaders gives little and expect little, although he may appear bored, drifting He

. . . |- . .
motivates his subordinates but for to stay in the system {He makes efforts for himself to

’
¢

prese?Ve his job and to build 2seniority, but without making any contribution that could-be

helpful for other members or(subordinates .By not becojning emotionally entangled with

65
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carries much importance for him by his subordinates he seeks their approval by being
ii’

-

mterested in them, when others are pleased he feels onéness with them, he cultivates an

atmosphere of warmth. Where people do what they waiit and enjoy their own pace and

work with those whom they like .For one nine leader” subordinates are important job was
3

give{n for them for to motivate and keep their spirits up One nine leader ensure that
itl .

pe0ple can fit themselves in any situation with comfort. C;ne nine motto is “they won’t hurt

me 1i’ I am nice and kind” and he sees his work group as “one big happy family” While as
l

mee‘tmgs are essential for to discuss aims and goals and duties resources of organization

while in this style, leader don’t start meetings until “each ‘person is present”

2.1.20.5 Team leader (9.9) {

At iipper right-hand corner, here in nine-nine oriented! leader is highly concerned with

production and people, with :zhigh and effective guidance, as leader wants to achieve his.
.

goal‘ on decided time period and wants high productlon and quality through high

.Jt

pamglpatlon and mvolvemeni of workers. Its goal onent{ed leadership style. When leader
is hiéhly committed to production then needs of employee is fulfilled by leader, because
w1thi;ut full filling workers needs, high production isn’t o0351ble This style creates a team
envuionment in which workers are highly committed to vjork which leads high satisfaction

; | !

and ﬁiotivation. According to this style “’with commitment, caring, innovative ideas, we.
can s?olve our problems .Propi:r planning, leading ,controiling can be seen here. From start
prop:r planning is done from start to till its completion, schedules are set according to
plan.:,’ Individuals responSIbihtles are decided, rule’s are define for mdividuals
Subo:dmates are well mformed about progress of plar: Evaluation is done of pr()Ject

\_,\ H i

ResponS|b|l|t|es are defined ai:cordmg to capabilities of sgbordmates

W
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Tariq‘IMehmood (2011) , conducted a study on Impact of administrative styles of heads of
secon;iary school on teachers’iperformance in NWFP .Asé sample Out of twenty four, ten
i
dlstnét were selected .All the’head of 133 government secondary schools were selected
whler: includes 100 male heads and 33 female head. Frndlngs of the study were that as
i
regard the qualification of school head there is no sngmﬁcant difference in overall results of
the sc!hools and there was significant difference in overall performance of the school heads
and 'subject wise result of teacher. The female teacirers and head showed better
perfor%mance and overall subject wise result of teache:s was average under different
admlnilstratxve styles. Since democratlc administrative style was selected frdm heads for
i f
better 1perf‘ormance of teachers. And heads of institute maly be given mtensrve training in
this s:yle ; :
' f

s}f

i | .
Abdu‘l;‘lah Faisal (2011) , conducted a research study on impact of educational leadership on
§"
¥

b
institd‘;‘tional performance in' Punjab. This study provides enough guidelines to policy

: - o i
makers to take appropriate measures for quality education by examining impact of

behavioral dimension (task and relation oriented) and demographics (situational factors

]
. e e s i, . .
and attnbutes) of a leader on'institution performance. This study is also helpful it may
1

provnde guldellne about level of competency of leader. Population of this study was heads

of GHSSs and Principals of GDCs Principals of GCEs arEld EDOs and DEOs. Study was
:

based _;pn comparison of vanables as behavioral and demographlc dimensions. Findings of

3
R

[ | , N | o
 this st'udy was that task oriented behavior and relation orlented behavior is not independent

with each other, they are interrelated in this sense, that on supports other one. Relationship
;

between these two variables is optlonal for higher success and for high effectiveness for
S
l

achlevmg academic goals.
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eoretical Framework

Male Principal
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Female Principal

1

Management Style /Comparison between male and
female Principals.

?

Application of Blake and Mouton
managerial grid

Impoverished

3
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34; Research Tool C g

Aﬁer consulting literature available on leadership and management two tools were

1_

i

;

H

develkoped. ;
t

M
1. Self-developed five point rating scale was used to collect the responses of male and

female teachers .The values were given as under, ,
¥, . : L5

Strongly agree (S.A) *5 Agree (A) =4, Undecrded (U D) =3, Disagree (DA)=2,

Qtrongly Disagree (S.D)= 1
i

2. Structured interview was done to collect data from principals.
3.5 Pllot Testing 4
i , <
9" V \

The mstrument was piloted before implementation on the actual sample oﬂ the study to

check rellablllty of the instrument 20 teachers were selected to fill the questionnaire for
lr

pilot testmg The opinion of the experts was also being taken to enhance the validity of the

'f

instrument. Pilot testing was done on the actual populatlon but not included in the sample
of the study .Research instrument was given to 10 experts (IIUI, AIOU,BZU,HCL) for the

expert'opinion regarding to the validity of the instrument. The experts thoroughly reviewed

the research instrument and recommended suitable modlficatlon in the research instrument.
Accorgmg to their suggestion some items were rephrased. Correction was incorporated and
i P
research instrument was modified according to their suggestions.
i

B
i

Bt s R @ R
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Country Club Management

P B %:
"i
| Middle of the Road Management 1 g 1
4 ¢ | Impoverished Management 5 4
Authority Compliance Management 41} 43

Middle of the Road Management
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:
4 | Impoverished Management 4 1
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4 " Team L.eader Management 43 3
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;| Middle of the Road Management 21 12
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Impoverished Management

i
. 1y 2
: | i
“ | Team Leader Management 3 ? 4
it | Authority Compliance Management 3 f 4
“ | Country Club Management 18, 26
é; Impoverished Management 3 E 1
| !
¢ | Team Leader Management 1 4
1 Authority Compliance Management 1 ; 5
i 5
Middle of the Road Management - -
L
‘ £
:-:] 1 f
{

i

PR N

86






















t
L

4.10{3 "Country Club Management Style (1.9)

[ i
g : :
A S i N

bt et s
e

* Statements i

1'| You change decisions and policies if it seems to be unbeneficial for teachers. If
yes. Why? . ; !
2| You give importance to whom Productivity or Employee? Why

| !
3 | You believe teachers should use their own judgment in solving teaching learning

problems. If yes, Why? '

41 The principal permits the teachers to use their own judgments in solving

teaching learning problems. i

On response of these questions male principal stated that they can change their policies
h ¥

and decision if these policies and decisions are not in favor of teachers but they can’t
z‘ +

%

change whole system of their college if some teachers don’t like their policies and
%

: }
. . . f . . . . .
decisions. According to female principal they can change their decisions and policies

becau’§e policies and decisions are made for teachers’ betterment and for students.

i

Accoégiing to mostly male and female principals productivity and teachers are both
ti ; : i !

important for them same as well leadership style and behavior of principals may play an
1

impor;tant role in success of college. Teachers can use their own judgment in solving

t‘ £ 3
teachi‘r}g, learning problems because teachers’ know well [}sychology of §tugeﬁts and their

I’\E . . ] ' -
learning pace. Accomplished teachers are dedicated to making knowledge accessible to all
4 , §
the students; teachers recognize the individual differencés that distinguish one student

sty 4
] H

from {ihother student in the classroom. They can use their own judgments’ and can use

51 é

different teaching strategies according to student’s interest, abilities, skills, knowledge,
L .

i ]

H ’{ )
mental age level and family circumstances. According to the female principals

accomf:lished teachers understand how students leam and develop. Accomplished teachers

have a rich understanding about their subjects, they héavc command on specialized
¢ i
I
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5.2.1 Interpretation of dataé collected through open ended questionnaire from male

and female college principais ¢

Analysis of data collected from male and female principal through structured interview

questions about their managerial style according to Blake’and Mouton’s managerial grid.
{

Tt

5211 .1 Most of the female E)rincipal prefers democratic leadership style and male college
"; i

! , . . -
principals prefer authoritative leadership style. According to female principals to some

1 #

f.': . R J
extent both democratic and authoritative style can be used but not always , to some extent

3

according to situations, according to them teachers involvement in decision making

o S - :
process creates problem. According to male and female college principals their
administrative style is preferably good. As there are no workshops and training programs

arrarigged by government related to leadership styles for principals. It was reported by both
B! ¢
5 #

male' and female college principals that, training programs and workshops related to

i

priniépal’s management and leadership style may be arranged by educational authorities.

13

Appreciation and motivation' is necessary for both teachers and students, but to some
extent .According to male principals, if teachers take any decision without involvement of
§

princjpal it creates problems in college they may inform principal befof: taking any

i
ks

decis’ion. ?

§
52.12 Majority of male principals are in favors of teacher’s involvement in decision

i

making process but to some extent, because they better understand their students

psychological needs, teachers have more interaction withgstudents as compare to principal,
k

While according to female college principal their student’s high achievement is their

priority, for the betterment of students it’s necessary but not always some time it creates

98 4







A

5.2.1.5 According to male principals they can do chanées in their policies but they can’t
chan'Le whole system because of some teachers if they don’t like college policies and

dec:snons According to female principal they can change their decnsnons and policies
'x

]
because policies and decisions are made for teachers’ betterment and for students.

According to mostly male and female principals proiluctivity and teachers are both
impSLant for them same as well leadership style and behavior of principals may play an
s’ .
impoirtant role in success of college. According to the%female principals accomplished
POl

teach!ers understand how students learn and develop. Accomplished teachers have a rich
P o { -
understanding about their subjects, they have command on specialized knowledge of how

to convey and reveal subject matters.
: i

e

i
5.3 'LON CLUSIONS : t

3

-~ On thie basis of analysis of data and findings of the study following conclusions were drawn

g
in thellight of objectives. ? )

i
1. !R'esult of the research study showed that majority of the male teachers viewed their
" college principal as |mpover|shed manager for whom minimum concern wnth people

or staff and with goals and success of collegé is enough to sustain college

membership. The one-one oriented principal’s motivation is to only stay in the

3 i i '.

system and doing enough to preserve his/her job and to build seniority but without
!

makmg a contributing that benefits his colleagues or the organlzatlon He expects
o s ’ pd

Pllttle and gives little. Prmclpal is less concerned with teachers and college goals.

r i

S e 8 i
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o

%

e 2. }In some cases male college teachers viewed their principal as team leader who gave
It full and equal emphasis Both to the demands of the éollegc and needs of the staff and

‘ :El'students. | !
;3. 1 Result of the study showed majority of female colle?ge teachers viewed their college

N LR

et

A 4]

% Lo

“
e e M, IS

o ey

{college goals than to the problems of staff. ¢

principal as team leader manager. Principal can change their decisions and policies

[

. 14 — .
Jwhen it seems to be unbeneficial for teachers and*students. Principal is concerned

with production as goals of college and also attentive on having good relations

with staff and subordinates and on promoting good feelings among colleagues and

' subordinates. ; i

In some cases female college teachers viewed their principal as authoritative leader

. . L
for whom production and good results are important rather than staff and teachers.

By exercising power and authority and achieving control over teacahers through

3

compliance. Authoritative compliance manager or leader gave more importance to

1 :
1’)
%

§

;ECOMMENDATIONS

i
owing recommendations are given for educators and future researchers on the basis

usions and discussion.

1. Ai the summary of principal’s interview showed, as mtajority of female principal prefer

ddle of the road style and team leader style and male principal were in favor of

< "

54 R

The foll

of concl

4

ml

oy i
,-Q?

1

au&horitative style, so for principals, training programsimay be there of leadership skills,

| 3 !
and these programs may be mandatory for every principal of school or college.

%

I
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e =,

Accordmg to male and female principals there ‘are no training leadership and

e

management programs so for thelr training, educational service academies may be

i

establnshed on the pattern of civil services academy t0 train the educatlon leaders.
li {

On the base of interview summary from male prmcrpals college as they prefer

i

authoritative leader and lmpovenshed style ,there may be refresh courses and in
{

: -&1»-:;{

e et L

. ¥
, .
H

ervnce courses for principals to develop their skills in leadership mcludlng planning

[P

nd decision making, conflict management and team building .

n the base of male and female teachers mean difference, educational management

o o_ et

o

ourses also may be there which can increase the leadershlp skills not in principals but

%

P

also in future leaders (Teachers).
l §

I ) . . . .

Training programs are essential to train the principal to gain the required level of

management. Every principal may be given training every year or at least once in three

|

years. In these courses the training of latest management skills may be given to the
brincipals.

[

As the views of male principals and male college’teachers are different about the
rjnanagement style of principal, there may be warkshops on managerial grids to
develop positive'attitude’ between college teachers 'iand principals .Which can bring

ébnﬁdence and satisfaction among teachers and caniincrease leadership skills among

rldrincipals which influence teachers. !
3 i
Some male and female college teachers are also in dual mode about their principal’s
M

: | / ,

managerial style , and also have difference in mean scores so educational management
courses and seminars related to managerial grids also may be there which can increase
o i k ,

N . . . . . .

the leadership skills not in principals but also in future leaders (Teachers).
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; APPENDIX A

e e R P PN,

A COMPARATIVE STUDY OF MANAGERIAL STYLE OF PRINCIPALS OF
lMCG AND IMCB COLLEGES, AN APPLICATION OF BLAKE AND MOUTON’S
"% i MANAGERIAL GRIDf

i
‘ !
Questionnaire For Teachers And Principals f

!

Respécted Sir/Madam, f

Asslamualaikum !
i .

13
uy

I amia student of M.S (Educatlon) and presently domg research on the topic of ‘A4

Comparanve Study Of Managenal Style Of Principals Of IMCG And IMCB Colleges, An

Applmatton Of Blake And Mouton’s Managerial Grid ’Read each statement carefully and

| show\your level of agreement by ticking S.A, A, U.D, D. A, or S.D which; best matches

your intention. ¢

It is e'ﬁsured that all the inforn;ation, provided by you, wifl be kept confidential and will be

|

used for research purpose only Your name will remain anonymous The researcher will

remain thankful to you for your cooperation.

R NPT~ e TR ST S A . v

With regards,

Ayesha Igbal
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19 The principal usually expels staff without any reason. ;
| , 0
20 The principal imposes his/her decisions and policies on
. | tedchers, i
121 Prmcxpal behavior remains aggressive at all time without any
' gehuine reason. 4
Middle of the Road Management
22 Principal takes majority as authority goes along with majority.
i
i :
23 Principal is flexible to change objectives to reach target:
5o :
24 Principal prefers relaxed conversation with teachers and
_ students. 3
25 The principal schedules the work to be done.
26 The principal closely monitors and follow up a task to
complete it timely.
27 The principal resolves the conflicts between teachers.
3 P
28 The principal persuades others that his/her ideas are for their
- | betterment.
Country Club Management i
29 The Principal change decisions and policies when it seems to
be: unbeneﬁcnal for teachers. , |
30 Thé Principal mainly use reward power to preserve disciplines
31 Principal avoids arranging staff meetings discussions.
ot \
} §
32 The principal provides guideline to staff on particular task.
"'l' ;
33 The Principal mainly use reward power to support staff in
accbmplishing their goals. i
34 The, principal involves team to partncnpate in decision making
and' welcome their ideas and suggestions in the educational
decisions. | {
35 The principal permits the teachers to use their own
judgments in solving teaching learning problems.
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Sr.No Islamabad Model Colleges for Girls Phone
i ; i numbers
1 f R . ‘
'll Islamabad Model College for Girls (Post Gradugte) F-6/2 9201287
2} Islamabad Model ECollege for Girls (Post Gmdugte )YE-712 9100025
. Zi' Islamabad Model bollege for Girls No.1 (PG) F-7/4 9100017
¢ “{' ’ N
4! Islamabad Model lCollege for Girls NO.2 (PG) F-7/4 9266388
B . )
5‘ Islamabad Model College for Girls (PG) G-10/4 9202222
6'1 Islamabad Model College -for Girls F-6/2 9262346
7 ;
it 7‘ Islamabad Model College for Girls F-8/1 9267064
8 Islamabad Model College for Girls F-10/2 & 9266674
. % 9| Islamabad Model College of Commerce For Gir;ls, F-10/3 9266489
i le Islamabad Model College for Girls G-10/2 ; 9258613
i , ,
. 1;] Islamabad Model College for Girls 1-10/4 i 9101808
: l& Islamabad Model College for Girls 1-8/3 l 9101789
;
£ ];‘L Islamabad Model College for Girls 1-8/4 4493301
L 151 Islamabad Model College for Girls, Humak (F.A) 5958539
i
¢ 15 1slamabad Model College for Girls, Korang Town
!
23 ' !
q i ;
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