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Abstract

This study examines the impact of parenting styles, academic pressure, and academic
dishonesty on the mental health of Pakistani late adolescents. The research focuses on
understanding how different parenting approaches, such as authoritative, authoritarian,
permissive, and neglectful styles and its influence on late adolescent’s mental well-being.
Additionally, the study explores the role of academic pressure, arising from high
expectations and competitive environments, in contributing to stress, anxiety, and
depression among students. Furthermore, the prevalence and consequences of academic
dishonesty, including cheating and plagiarism, are investigated in relation to its effects on
late adolescents' mental health. Using a quantitative cross-sectional research design, data
was collected from 200 late studying at different schools and colleges of Karak, KPK.
Standardized psychological scales were used to assess parental styles, mental health,
academic stress and academic dishonesty. Statistical analyses, including correlation and
regression models were employed to determine relationships among variables along with
process macro for mediation and moderation analysis. The results indicated that
authoritarian parenting as well as permissive parenting by mothers showed significant
positive correlation. None of the individual parenting styles of fathers or mothers
significantly predicted the mental health of late adolescents. Academic dishonesty does
not significantly moderate the relationship between academic stress and mental health
Academic stress style acted as a mediator between the relationship of paternal parenting
style and mental health. The findings highlight the critical need for balanced parenting,
reduced academic pressure, and ethical academic practices to promote better mental

health outcomes for Pakistani late adolescents



Keywords: Parental Styles, Mental Health, Academic Stress, Academic Dishonest



Chapter 1

INTRODUCTION

Adolescence is a critical developmental stage marked by significant physical,
emotional, and cognitive changes. During this period, the foundations for future mental
health are laid, making it crucial to understand the factors that influence well-being in
late adolescents. In Pakistan, where societal expectations and cultural norms heavily
emphasize academic achievement, late adolescents are often subject to intense academic
pressure. This pressure, coupled with various parenting styles and the prevalence of

academic dishonesty, can have profound effects on their mental health.

Parenting Styles

Parenting styles, which define the interaction between parents and children, play a
pivotal role in shaping an late adolescent’s emotional and psychological development.
The authoritative parenting style, characterized by warmth and structure, is generally
associated with positive mental health outcomes. A review that included a selected
number of studies conducted on the relationship between parenting styles and academic
outcomes in Pakistan revealed that parenting style that enhanced the academic output of
students of all educational levels was the authoritative type (Abrar et.al 2023). A
correlation study carried out at Shiraz University of Medical Sciences concluded that
there was a significant relationship between authoritarian parenting style and educational
success (Zahedani et.al 2016) .In contrast, authoritarian, permissive may contribute to

increased levels of anxiety, stress, and depression. The impact of these parenting styles



on late adolescent mental health is particularly relevant in Pakistan, where traditional and

often authoritarian parenting approaches are prevalent.

Previous research has commonly defined parenting style as a consistent pattern of
attitudes, emotional tone, and behaviors that parents exhibit toward their children, which
creates an overall emotional climate within the family context. Baumrind (1971) first
conceptualized parenting styles based on two primary dimensions responsiveness
(warmth, acceptance, and support) and demandingness (control, supervision, and
expectations) resulting in three primary types: authoritative, authoritarian, and
permissive. Maccoby and Martin (1983) later expanded Baumrind’s model by organizing
these styles along the same two dimensions and introducing a fourth style,
neglectful/uninvolved, characterized by low levels of both responsiveness and
demandingness. Darling and Steinberg (1993) further refined the concept by emphasizing
that parenting style represents the contextual climate within which specific parenting
practices are expressed and interpreted by children, thereby influencing developmental
outcomes. In contemporary studies, researchers have continued to adopt this
multidimensional framework while distinguishing between behavioral control
(monitoring and regulation of behavior) and psychological control (intrusive
manipulation of thoughts and emotions) to better capture the nuances of parental

influence during adolescence (Smetana, 2017).

Parenting styles are conceptualized in contemporary research as relatively stable,
global patterns of parental attitudes and behaviors that create the emotional and
regulatory climate of childrearing and that are most commonly organized along two core

dimensions demandingness (control, structure, and behavioral expectations) and
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responsiveness (warmth, emotional support, and acceptance) such that combinations of
high/low demandingness and high/low responsiveness produce prototypical styles (e.g.,
authoritative, authoritarian, permissive/indulgent, and uninvolved/neglectful) rather than

isolated, one-off practices (Sanvictores, 2022).

Recent definitional and review work emphasizes three consequential refinements
to this classic formulation: (a) parenting style should be treated as a multidimensional,
latent construct that can include blended or hybrid profiles within and across families
rather than assuming mutually exclusive categorical types; (b) parenting styles are
conceptually distinct from discrete parenting practices (e.g., time out, praise, monitoring),
with the former describing the enduring emotional climate and the latter describing
situation-specific behaviors that operate within that climate; and (c) contemporary
measurement and theory increasingly call for explicit attention to contextual moderators
(child age and temperament, socioecological factors, and culture) and to measurement
strategies that capture both continuous demandingness/responsiveness dimensions and
empirically derived profiles (e.g., latent profile analysis), because effects attributed to a
“style” vary systematically by cultural context and by analytic approach (Yan, 2025).

Methodological recommendations in recent literature therefore ask researchers to
(1) report dimensional scores (demandingness and responsiveness) alongside any
categorical labels, (2) use person-centered techniques (e.g., LPA) when the research
question concerns within-family profiles, and (3) explicitly model potential moderators
(e.g., culture, socioeconomic status, adolescent gender) when testing associations
between parenting styles and youth outcomes steps that improve construct validity and

reduce cultural bias in interpretation (Sanvictores, 2022). Overall, the current, “latest-



study” consensus frames parenting style as an enduring, multi-faceted family-level
climate (distinct from single practices), best operationalized with both dimensional and
person-centered measurements and interpreted within the child’s cultural and

developmental context.

Previous research consistently demonstrates that authoritative, authoritarian, and
permissive parenting styles differ substantially in their emotional climate, disciplinary
strategies, and effects on adolescents’ psychological and academic outcomes. The
authoritative style, characterized by high warmth, open communication, and firm but
flexible control, is most consistently associated with positive developmental outcomes,
including higher self-esteem, academic achievement, emotional regulation, and

psychological well-being across diverse cultural settings (Pinquart, 2023).

Parents adopting this style tend to promote autonomy within clear boundaries,
fostering both competence and relatedness, which supports adaptive coping and mental
health (Kuppens & Ceulemans, 2019). In contrast, the authoritarian style, marked by high
demandingness but low responsiveness, emphasizes obedience and control through
punitive or coercive methods. Studies have shown that this approach often predicts
increased anxiety, depressive symptoms, and lower self-efficacy among adolescents,
though in certain collectivist cultures, its negative impact may be moderated or even

reversed due to culturally endorsed respect for authority (Dwairy & Achoui, 2021).

The permissive style, characterized by high warmth but low control or structure,
is associated with elevated risks of impulsivity, academic underperformance, and

externalizing behaviors, despite fostering open parent—child communication and



emotional closeness (Sanvictores, 2022; Vasiou et al., 2023). Recent cross-cultural meta-
analyses also highlight that the effectiveness of these styles is not universal but varies
depending on socioeconomic, cultural, and familial contexts, suggesting that parenting
style effects are best understood as context-dependent processes rather than fixed

typologies (Yan, 2025).

Academic Pressure

Academic pressure is another significant factor affecting late adolescents in
Pakistan. The country's education system is highly competitive, with a strong focus on
high-stakes exams that determine future opportunities. This pressure can lead to chronic
stress and anxiety, negatively impacting students' mental health. Moreover, the desire to
meet high academic expectations often leads to academic dishonesty, where students
resort to cheating and plagiarism as coping mechanisms. These behaviors not only
undermine the integrity of the educational system but also contribute to feelings of guilt,

shame, and further psychological distress.

Academic pressure has been widely defined as the subjective psychological stress
or tension students experience when they perceive that academic demands—whether
from parents, teachers, institutions, or themselves—exceed their available coping

resources such as time, ability, or emotional resilience (Xu et al., 2010).

Contemporary scholars conceptualize academic pressure as a multidimensional
construct, encompassing both external and internal sources. External pressure includes
expectations from parents, teachers, and peers to achieve high academic performance,

while internal pressure arises from students’ personal aspirations, perfectionism, and fear



of failure (Ma et al., 2024). Studies consistently note that academic pressure manifests
through perceived workload, competition, examination anxiety, and conflicts between

academic demands and personal life balance (Nguyen & Le, 2023).

Empirical findings show that moderate academic pressure can enhance motivation
and achievement (so-called eustress), but excessive or chronic academic pressure is
associated with mental health problems such as anxiety, depression, burnout, and
academic disengagement (Qonita et al., 2021). Therefore, recent research defines
academic pressure not merely as situational stress but as a sustained psychological state
reflecting the ongoing imbalance between high academic expectations and students’

perceived capacity to meet them (Wang et al., 2024).

In another study academic pressure has been defined as the perceived or actual
strain arising from the demands of academic performance, competition, and expectations
that challenge a student’s cognitive, emotional, and physical capacities (Ang & Huan,
2006). This construct is frequently understood through the transactional model of stress
and coping (Lazarus & Folkman, 1984), where pressure emerges when students appraise
academic demands such as examinations, grades, parental expectations, or workload as
exceeding their perceived ability to cope. Scholars further define academic pressure as a
multifactorial phenomenon comprising emotional (e.g., anxiety, fear of failure), cognitive
(e.g., performance rumination, perfectionism), and social (e.g., parental and peer
comparison) components that interact to shape students’ stress experiences (Sharma &

Wavare, 2016).



Recent thesis-based research also differentiates between self-imposed academic
pressure stemming from intrinsic motivation and personal achievement goals and
externally imposed pressure arising from institutional expectations, cultural norms, and
parental aspirations (Kumar & Srivastava, 2022). This duality reflects how academic
pressure operates as both a motivational driver and a psychological stressor, capable of
fostering achievement under moderate levels yet leading to exhaustion and maladaptive
behaviors when excessive or chronic (Pascoe et al., 2020;). Across previous studies and
academic theses, academic pressure is defined not merely as an isolated academic
demand but as a dynamic, context-dependent psychological construct reflecting the
tension between external expectations and students’ perceived academic competence and

coping efficacy (Lee & Larson, 2019).

Building upon previous definitions, academic pressure is also increasingly
conceptualized in modern research as a sociocultural and systemic phenomenon,
embedded within competitive educational structures and societal expectations of success.
Recent studies emphasize that academic pressure does not arise solely from individual or
family sources but is shaped by institutional policies, examination systems, and broader
cultural norms that equate academic excellence with personal worth and future security

(Fong et al., 2021).

For instance, students in high-stakes academic environments, such as those
influenced by exam-oriented or meritocratic systems, often report elevated pressure due
to the perceived consequences of academic failure on social status and career
opportunities (Liu et al., 2022). Moreover, the growing prevalence of standardized

testing, performance-based scholarships, and social comparison on digital platforms has



intensified perceptions of academic inadequacy, amplifying chronic stress and

perfectionistic tendencies (Yu et al., 2024).

In this sense, academic pressure is not merely an intrapersonal state but a
systemically reinforced psychosocial construct, perpetuated through continuous
evaluation, competition, and cultural ideals of success. Empirical evidence also suggests
that prolonged exposure to such pressure leads to a cascade of maladaptive outcomes,
including burnout, somatic symptoms, sleep disturbances, and engagement in academic
dishonesty as a coping mechanism (Pascoe et al., 2020). Consequently, recent scholarship
advocates for defining academic pressure within a bioecological framework, where
personal, familial, educational, and societal systems interact to shape how pressure is
experienced, internalized, and manifested across developmental stages (Bronfenbrenner,

2005).

Academic Dishonesty

Academic dishonesty has been conceptualized in diverse ways throughout the
literature, with researchers generally describing it as any behavior that violates academic
integrity, misrepresents academic performance, or provides an unfair advantage to an
individual within an educational setting. Cizek (2003) defined academic dishonesty as
any intentional act of deception in the process of producing academic work, such as

cheating, plagiarism, or misrepresentation of another’s ideas.

Similarly, Whitley and Keith-Spiegel (2002) identified academic dishonesty as
behaviors that intentionally subvert the norms of scholarly conduct, including the use of

unauthorized materials, falsification of data, and inappropriate collaboration. These early



conceptualizations established the foundation for subsequent empirical research that
treats dishonesty as a form of ethical deviance within educational contexts (Trevifio,

2012).

According to McCabe et al. (2012), academic dishonesty encompasses behaviors
that undermine the principles of honesty, fairness, and responsibility, including
plagiarism, fabrication, falsification, and facilitation of others’ dishonest acts. Later
studies extended this definition by emphasizing intentionality and rule violation as central
components. For example, Sebek (2006) described academic dishonesty as any deliberate
behavior that contravenes institutional academic rules to obtain an unfair academic

benefit.

Similarly, Tefera and Kinde (2009) defined it as a broad category of purposeful
actions that are contrary to the ethical and procedural guidelines of an educational
institution, encompassing both minor and severe forms of misconduct. These definitions
underscore that academic dishonesty is not confined to examination cheating but includes
a spectrum of behaviors plagiarism, collusion, falsification, data fabrication, and research

misconduct—that distort the authenticity of academic achievement (Whitley, 1998)

Contemporary scholarship continues to elaborate on this conceptual framework.
For instance, Heriyati and Ekasari (2022) integrated the “fraud triangle” perspective to
explain that academic dishonesty is shaped by opportunity, pressure, and rationalization.
Within this theoretical lens, academic dishonesty is viewed as a rationally justified
deviation from institutional rules, often influenced by environmental or psychological

pressures.



In similar terms, Guthrie (2019) defined academic dishonesty as any behavior that
violates assessment requirements or institutional policies with the intent to gain an undue
academic advantage. This perspective highlights that dishonesty represents a conscious

manipulation of academic norms rather than mere ignorance or misunderstanding.

Institutions themselves have contributed formal definitions that align with these
research perspectives. For example, Northern Illinois University defines academic
dishonesty as committing or contributing to dishonest acts by those engaged in teaching,
learning, research, and related academic activities explicitly noting that such acts may be
either intentional or unintentional. The University of Wyoming likewise describes it as an
action attempted or performed that misrepresents one’s involvement in an academic
endeavor in any way, or assists another student in misrepresenting their involvement.
These institutional definitions reflect the consensus among scholars that dishonesty
involves misrepresentation, deceit, or breach of academic norms in the pursuit of

undeserved academic outcomes (Shoaib & Ali, 2024).

Across studies, three central characteristics consistently appear in the definition of
academic dishonesty: (a) intentionality or the deliberate attempt to deceive, (b) violation
of institutional or disciplinary rules, and (c¢) misrepresentation of one’s academic
performance or intellectual contributions (McCabe et al., 2012. Researchers also
emphasize that these behaviors threaten not only individual moral development but also
the credibility of educational institutions and the validity of academic assessment (Mason
et al., 2016). In this context, academic dishonesty has been regarded as a moral and

institutional failure that undermines the integrity of learning processes (Chin, 2011).
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Overall, the cumulative literature defines academic dishonesty as a multifaceted
construct encompassing any intentional or unintentional act of deceit, misrepresentation,
or rule violation designed to gain an unfair advantage in academic work. It includes
behaviors such as plagiarism, cheating, collusion, falsification, fabrication, and the

facilitation of dishonest acts by others (McCabe et al., 2012).

Mental Health

Mental health has been conceptualized and defined in multifaceted ways across
decades of psychological and psychiatric research, reflecting evolving theoretical,
diagnostic, and sociocultural understandings. According to the World Health
Organization (WHO, 2022), mental health is a state of mental well-being that enables
individuals to cope with the stresses of life, realize their abilities, learn well and work
well, and contribute to their community. This holistic definition emphasizes the dynamic
balance between internal psychological functioning and external environmental demands,
aligning with contemporary biopsychosocial frameworks. Earlier  definitions  often
focused more narrowly on the absence of mental illness, but subsequent research has
increasingly underscored the presence of positive functioning, resilience, and subjective

well-being as integral components (Keyes, 2002).

Keyes (2005) introduced the dual continua model of mental health, proposing that
mental health and mental illness are related but distinct dimensions; thus, the absence of
psychopathology does not necessarily equate to the presence of flourishing mental health.
Similarly, Ryff’s (2014) model of psychological well-being identifies six dimensions

which include autonomy, environmental mastery, personal growth, positive relations,

11



purpose in life, and self-acceptance viewing mental health as a dynamic state of optimal

functioning rather than mere symptom absence.

In clinical and empirical contexts, mental health has also been operationalized as
a composite construct reflecting emotional regulation, cognitive functioning, social
adaptation, and overall life satisfaction (Diener et al., 2018). For instance, research by
Keng et al. (2019) emphasized mindfulness and emotion regulation as protective
mechanisms supporting mental health, while Diener et al. (2018) linked subjective well-
being indices such as life satisfaction and affective balance to overall mental health

outcomes.

Other studies have framed mental health within developmental and cultural
contexts, acknowledging that social support, identity development, and environmental
stability are critical determinants (Eisenberg et al., 2021). Eisenberg et al. (2021) found
that among adolescents, mental health encompasses both psychological resilience and the
ability to navigate academic, familial, and social stressors effectively. Furthermore, Patel
et al. (2018) highlighted a global health perspective, asserting that mental health includes
the capacity to maintain cognitive and emotional equilibrium despite adversity and

socioeconomic challenges.

Researchers like Galderisi et al. (2015) have advocated for an integrative
definition encompassing emotional, psychological, and social well-being, consistent with
WHO’s multidimensional framework. Recent empirical studies have also expanded

mental health definitions to include neurobiological and contextual variables, recognizing

12



that genetic predispositions, stress physiology, and environmental exposures interact to

shape mental states (Steel et al., 2021).

Moreover, scholars increasingly emphasize that mental health must be understood
as culturally embedded, varying across societies in terms of expression, stigma, and
coping mechanisms (Chen et al., 2020). Hence, mental health is no longer viewed as a
static condition but as a complex, dynamic process of achieving psychological balance,

adaptability, and social coherence across the life span.

In summary, previous research studies converge on the notion that mental health
transcends the absence of mental disorders and instead reflects a holistic state of
psychological resilience, emotional stability, and social well-being. The progression of
scholarly thought from deficit-based to strengths-based paradigms—has redefined mental
health as a continuum encompassing both vulnerability and thriving (Keyes, 2005). This
integrative understanding aligns with current empirical approaches that consider mental
health as both an outcome and a process influenced by individual, relational, and
contextual factors (Patel et al., 2018). Thus, within the scope of contemporary
psychological research, mental health represents an evolving construct rooted in
adaptability, purpose, and interconnectedness, capturing the full spectrum of human

psychological experience.

The interplay between parenting styles, academic pressure, and academic
dishonesty creates a complex environment that can either support or hinder late
adolescent mental health. Understanding how these factors interact is crucial for

developing interventions that promote healthy development and well-being among
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Pakistani late adolescents. This study aims to explore these relationships, providing
insights into the ways in which parenting practices, academic expectations, and ethical

behaviors influence mental health outcomes in this population.

Given the increasing awareness of mental health issues among late adolescents,
particularly in high-pressure academic environments, this research is timely and relevant.
By examining the unique context of Pakistani late adolescents, this study seeks to
contribute to the broader understanding of how environmental and social factors affect
mental health, with the ultimate goal of informing policies and practices that support the

well-being of young people.
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Literature review

This literature review examines the existing research on the impact of parenting
styles, academic pressure, and academic dishonesty on the mental health of late
adolescents, with a specific focus on Pakistani late adolescents. Numerous studies have
established a connection between parenting styles and late adolescent mental health.
Authoritative parenting, characterized by warmth, support, and high expectations, is
consistently linked to positive mental health outcomes. Research indicates that late
adolescents with authoritative parents tend to exhibit lower levels of depression and
anxiety (Maccoby & Martin, 1983). In contrast, authoritarian parenting, marked by strict
discipline and a lack of emotional support, has been associated with higher levels of
psychological distress, including anxiety and low self-esteem (Steinberg, 2001). In the
Pakistani context, a study by Khaleque and Rahman (2010) found that late adolescents
raised by authoritative parents reported higher self-esteem and lower levels of depression
compared to those from authoritarian backgrounds. This highlights the importance of
considering cultural factors when evaluating parenting styles and their effects on mental
health. Academic pressure is a significant concern for late adolescents, particularly in
cultures that prioritize academic achievement. Research indicates that high academic
expectations from parents and schools can lead to increased stress, anxiety, and
depressive symptoms among late adolescents (Sinha & Sinha, 2021). A study conducted
by Aftab et al. (2020) in Pakistan revealed that excessive academic pressure negatively
impacted students' mental health, leading to feelings of inadequacy and anxiety. The
pressure to excel academically often results in a fear of failure, which can exacerbate

mental health issues. The correlation between academic pressure and mental health
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outcomes is especially pronounced in high-stakes testing environments, where the fear of

poor performance can lead to chronic stress (Sharma et al., 2020)

Academic dishonesty, including cheating and plagiarism, is prevalent among late
adolescents and is often a response to academic pressure. Research indicates that students
who engage in dishonest behaviors may experience guilt, anxiety, and stress, which can

further deteriorate their mental health (McCabe & Trevifio, 1997).

A study by Shams et al. (2021) in Pakistan highlighted that high levels of
academic dishonesty were associated with increased anxiety and stress among students,
suggesting that dishonesty may be both a cause and a consequence of mental health
issues. Moreover, academic dishonesty can lead to a cycle of negative emotions, where
the initial act of cheating creates further stress and anxiety about being caught;
perpetuating mental health struggles (Lange et al., 2021).The interplay between parenting
styles, academic pressure, and academic dishonesty is crucial in understanding late
adolescent mental health. Research suggests that authoritative parenting can buffer the
negative effects of academic pressure, providing late adolescents with the emotional
support necessary to cope with stress (Kumar et al., 2021). Conversely, authoritarian
parenting may exacerbate academic pressure, pushing late adolescents toward dishonest
behaviors as a means of coping with unrealistic expectations (Magsood et al., 2023).In
Pakistan, where academic achievement is highly valued, the pressure to perform can lead
to ethical dilemmas for students. A study by Rizvi and Hashmi (2022) found that late
adolescents from authoritarian backgrounds were more likely to engage in academic
dishonesty when faced with high academic pressure, indicating a need for interventions

that address parenting practices and academic expectations.
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The literature indicates a complex relationship between parenting styles, academic
pressure, academic dishonesty, and mental health among late adolescents, particularly
within the Pakistani context. Authoritative parenting emerges as a protective factor
against mental health issues, while academic pressure and dishonesty are associated with
increased stress and anxiety. Future research should focus on developing interventions
that promote healthy parenting practices and reduce academic pressure to support the

mental well-being of late adolescents in Pakistan.

Parenting style has long been recognized as a critical determinant of adolescents’
psychosocial and emotional adjustment. Rooted in Baumrind’s (1966, 1991) typology,
parenting styles are typically classified as authoritative, authoritarian, permissive, and
neglectful, reflecting varying combinations of parental responsiveness and
demandingness. Numerous empirical studies have demonstrated that these dimensions of
parenting significantly influence adolescents’ mental health outcomes (Pinquart &

Kauser, 2019).

Authoritative parenting, characterized by warmth, support, and consistent
behavioral control, is consistently associated with lower levels of anxiety, depression, and
internalizing symptoms among adolescents (Pinquart & Kauser, 2019). Conversely,
authoritarian parenting marked by harsh control, rejection, and psychological coercion—
has been linked with higher levels of emotional distress, low self-esteem, and poor social
competence (Yani, 2025). In a cross-cultural review, Yani (2025) reported that parental
warmth and autonomy support predicted resilience and life satisfaction, while excessive

control predicted anxiety and suicidal ideation.

17



Research conducted in South Asian contexts echoes these global findings. Naveed
et al. (2021) found that among Pakistani adolescents, authoritative and permissive
parenting styles were positively associated with psychological flexibility a trait associated
with better mental health and adaptive coping whereas authoritarian parenting predicted
rigidity and distress. Similarly, findings by Bavice and Matos (as cited in Yani, 2025)
indicated that adolescents raised under supportive parenting environments reported fewer
symptoms of depression and anxiety. Overprotective and rejecting parental styles have
been associated with increased academic anxiety, self-harm, and lower resilience

(Francis-Press, 2024).

Late adolescence, generally spanning ages 16-19, represents a developmental
period of heightened autonomy seeking, identity exploration, and academic transition.
During this stage, adolescents become more sensitive to parental control and
expectations, which can either buffer or exacerbate mental-health difficulties. Recent
studies suggest that overprotective parenting during late adolescence contributes to
heightened academic anxiety and psychological distress through mediators such as self-
concept and coping style (Zhang et al., 2025). These findings emphasize that parenting

style remains a significant contextual determinant of adolescents’ mental well-being.

Academic pressure refers to the perceived stress and psychological tension arising
from expectations related to academic achievement. Luo et al. (2022) define it as the
discomfort experienced by students as a result of learning demands and performance
expectations from parents, teachers, peers, and oneself. In modern educational contexts,
academic pressure has become a pervasive stressor, particularly among high-achieving

adolescents navigating competitive schooling systems (Yuan et al., 2023).
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Empirical studies consistently link excessive academic pressure to adverse
psychological outcomes. Luo et al. (2022) demonstrated that academic pressure was
positively associated with adolescent problem behaviors and negatively associated with
subjective well-being. Their study further revealed a chain mediating effect through self-
control and parent—child conflict, highlighting the intricate relationship between family
dynamics and psychological distress. Similarly, Li et al. (2023) found that students
experiencing persistent academic pressure reported higher symptoms of depression and

anxiety and lower self-efficacy.

Academic pressure is also intertwined with parenting practices. Authoritarian and
over-demanding parents often heighten adolescents’ academic stress by emphasizing
performance and obedience over intrinsic motivation (Pinquart & Kauser, 2019). This
linkage suggests that parenting style can indirectly influence adolescent mental health
through the mediating role of academic pressure. Intervention-based research further
confirms that reductions in perceived academic stress—through coping skills training,
mindfulness, or teacher support lead to measurable improvements in students’ emotional

regulation and mental well-being (Gao & Li, 2024).

A multidimensional framework in which parenting style, academic pressure, and
academic dishonesty interact to influence adolescent mental health. Authoritative
parenting tends to buffer stress and foster resilience, whereas authoritarian or rejecting
parenting amplifies academic pressure and associated maladaptive coping strategies
(Naveed et al., 2021). Elevated academic pressure, in turn, increases the likelihood of

academic dishonesty as adolescents attempt to meet external demands (Li & Falco,
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2025). The engagement in dishonest behaviours can, paradoxically, increase guilt and

anxiety, further deteriorating mental health.

In this conceptual chain Parenting Style, Academic Pressure, Academic
Dishonesty, Mental Health, each construct may function as both a mediator and an
outcome. Recent empirical work supports such cascading effects. Luo et al. (2022)
showed that parent—child conflict and low self-control mediated the relationship between
academic pressure and behavioural problems. Similarly, Li and Falco (2025) found that
authoritarian parenting elevated academic pressure, which subsequently predicted higher
dishonesty rates. These findings underscore the complex and reciprocal nature of these
variables, particularly during late adolescence, a period characterized by identity

development, social comparison, and educational transition.

Recent empirical research has increasingly recognized academic pressure as a
significant mediating mechanism linking parenting styles to adolescents’ mental health
outcomes. Parenting styles establish the emotional and motivational climate within which
adolescents perceive and respond to academic demands (Pinquart & Kauser, 2019).
Authoritarian and over-controlling parenting styles, characterized by rigid expectations
and limited autonomy, often heighten adolescents’ perceived academic pressure by
emphasizing performance, discipline, and conformity over psychological well-being (Luo

etal., 2022).

In contrast, authoritative parenting marked by warmth, responsiveness, and
supportive guidance—fosters adaptive motivation and reduces stress associated with

academic expectations, thereby buffering adolescents against psychological distress

20



(Naveed et al., 2021). Luo et al. (2022) found that parental control significantly predicted
higher levels of academic pressure, which in turn led to increased problem behaviors and

emotional symptoms, suggesting a clear mediating pathway.

Similarly, Zhang et al. (2025) reported that overprotective parenting indirectly
affected adolescents’ anxiety and depression through elevated academic pressure and
maladaptive coping styles. These findings are consistent with stress-process theories,
which propose that parenting practices shape adolescents’ perceptions of academic
environments, influencing the degree to which academic stress impacts emotional well-
being (Gao & Li, 2024). Moreover, cultural studies in collectivist societies have shown
that parental expectations for high achievement intensify academic pressure, thereby

contributing to anxiety, burnout, and depressive symptoms (Yuan et al., 2023).

Academic pressure, defined as the perceived tension arising from academic
demands and performance expectations (Luo et al., 2022), often acts as a precursor to
anxiety, depression, and burnout (Yuan et al., 2023). However, adolescents who engage
in academically dishonest behaviors such as cheating, plagiarism, or falsifying work may
temporarily alleviate academic stress by reducing immediate performance demands,
thereby weakening the direct negative impact of academic pressure on mental health (Li
& Falco, 2025). In this sense, academic dishonesty can serve as a maladaptive coping
mechanism, allowing students to escape or manage overwhelming academic expectations

in the short term (Rahman et al., 2023).
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Rationale of the study

The mental health of late adolescents is a critical public health concern,
particularly in developing countries like Pakistan where cultural, social, and educational
pressures can be intense. Late adolescents in Pakistan face a unique set of challenges,
including varying parenting styles, high academic expectations, and the prevalence of
academic dishonesty. Understanding how these factors interact and affect the mental
health of young people is essential for several reasons. Firstly, parenting styles play a
pivotal role in shaping a child's emotional and psychological well-being. Different
approaches to parenting can significantly influence how late adolescents cope with stress,
develop self-esteem, and navigate social pressures. Examining these dynamics in the
Pakistani context can provide insights into how cultural norms and family practices
impact late adolescent mental health. Secondly, academic pressure is a pervasive issue in
Pakistan, where high-stakes examinations and competitive environments can lead to
significant stress and anxiety among students. By investigating this pressure, the study
aims to highlight the need for a balanced approach to education that prioritizes mental
well-being alongside academic success. Thirdly, academic dishonesty is a growing
concern, with many students resorting to cheating and plagiarism to meet academic
expectations. Understanding the link between academic dishonesty and mental health can
inform strategies to foster ethical behavior and support students in achieving their
academic goals honestly. Overall, this study is crucial for developing a comprehensive
understanding of how parenting styles, academic pressure, and academic dishonesty
collectively impact the mental health of Pakistani late adolescents. The findings will

inform parents, educators, and policymakers about the importance of creating supportive

22



environments that promote both academic and emotional well-being, ultimately

contributing to healthier and more resilient future generations.

Problem Statement

This study aims to examine how parenting styles, academic pressure, and
academic dishonesty collectively affect the mental health of late adolescents. It seeks to
understand the extent to which these factors contribute to adolescents’ stress levels,

emotional well-being, and overall psychological and academic adjustment.

Objectives

1. To examine the relationship between different parenting styles (authoritative,
authoritarian, permissive) and the mental health outcomes of Pakistani late
adolescents.

2. To assess the predictive relationship of parenting styles and the mental health
among late adolescents

3. To investigate the mediating role of academic pressure in the relationship between
parenting styles and mental health.

4. To examine the moderation role of academic dishonesty in the relationship
between parenting styles, academic pressure and mental health among late

adolescents .
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Hypotheses

1. Authoritative parenting style shows a significant positive association with better
mental health outcomes in late adolescents, compared to authoritarian and
permissive parenting styles.

2. Paternal and maternal parenting styles significantly predict the mental health
outcomes of late adolescents within the Pakistani context.

3. Academic dishonesty moderates the relationship between academic pressure and
mental health, with higher levels of dishonesty amplifying the adverse effects of
academic pressure on adolescents’ mental well-being.

4. Academic pressure plays a mediating role in the relationship between parenting

styles and mental health among late adolescents.

Theoretical Framework

Diana Baumrind's Parenting Styles Theory

Diana Baumrind’s Parenting Styles Theory is one of the most influential
frameworks in the study of child development. She identified four key types of parenting
that are based on the combination of two important dimensions: parental warmth and
responsiveness (how much affection, support, and attention parents give) and parental
control and discipline (how much parents enforce rules and expectations). These four

parenting styles are:

Authoritative parenting is characterized by both high warmth and high control.
Parents who adopt this style are supportive, responsive to their children’s needs, and set
clear expectations. They encourage independence while maintaining rules and structure.
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These parents explain the reasons behind their rules, listen to their children’s opinions,
and make adjustments when necessary. As a result, children tend to do well academically,
have high self-esteem, develop good social skills, and show emotional maturity

(Baumrind, 1966).

In contrast, authoritarian parenting involves high control but low warmth.
Authoritarian parents demand obedience and impose strict rules without room for
negotiation. They do not offer much explanation for their rules and often rely on
punishment to enforce compliance. While children of authoritarian parents may be
obedient, they often struggle with self-esteem, social skills, and emotional regulation.
They may also have difficulty making decisions or expressing themselves freely

(Baumrind, 1966).

Permissive parenting is marked by high warmth but low control. Permissive
parents are nurturing and indulgent but do not set many boundaries or rules. They often
avoid conflict and may give in to their children’s demands to maintain peace. While
children of permissive parents typically feel loved and supported, they may lack
discipline, struggle with authority, and have difficulty following rules. They may also

engage in impulsive behaviors and perform poorly in school (Baumrind, 1966).

Finally, neglectful (or uninvolved) parenting is characterized by both low warmth
and low control. Neglectful parents are disengaged from their children’s lives, offering
little emotional support or guidance. These parents do not set rules or expectations and
are often uninvolved in their children’s day-to-day activities. Children raised in neglectful

environments tend to have emotional and social difficulties, struggle with self-regulation,
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and are at higher risk for behavioral problems such as substance abuse or delinquency

(Baumrind, 1966).
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Conceptual Framework
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Figure: Conceptual framework depicting relationship among variables
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Chapter 2

METHOD

Research Design

In the present study, a cross sectional research design was used to evaluate the
impact of parenting styles, academic pressure and academic dishonesty on mental health

among late adolescents.

Sample

For the purpose of this study a total 200 late adolescents including both male and
female were selected as participants. The sample was selected by using a purposive
sampling technique that enables participants to be included based on their accessibility,

willingness and specific attributes to participate in the study.

In addition data was collected from 200 male and female students aged between

15 to 20 years from district Karak, KPK, Pakistan.

Inclusion criteria:

1. Participant must be Pakistani residing aged 15 — 20 attending schools and colleges
only from district Karak, KPK was included.

2. Data was collected only from those who easily understand.

Exclusion criteria:
Those who do not attend school and college regularly. Moreover, the participant

who have mental or physical issues will be excluded.
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Operational definition:

Parenting Styles

The approaches used by parents in raising their children, characterized by levels
of responsiveness and demands (Baumrind, 1966). Measured using a standardized

questionnaire that categorizes parenting into:

Authoritative: High responsiveness and high demands. Items assess warmth, support, and

structured guidance.

Authoritarian: Low responsiveness and high demands. Items assess strict discipline,

control, and lack of warmth.

Permissive: High responsiveness and low demands. Items assess leniency, indulgence,

and lack of enforcement of rules.

Academic Pressure

The stress and demands related to academic performance and expectations from
parents, teachers, and the students themselves. Measured using a scale adapted to assess
the frequency and intensity of academic stressors such as workload, exam pressure, and

future academic concerns (Hwang, 2013)

Academic Dishonesty

Behaviors that violate academic integrity, including cheating on exams,

plagiarism, and other forms of dishonest conduct. Measured through a self- report survey
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asking about the frequency and types of dishonest behaviors engaged in over a specified

period (McCabe, Trevifio, & Butterfield, 2001)

Mental Health

The psychological well-being of late adolescents, including levels of stress,
anxiety, and depression. Measured using the Depression Anxiety Stress Scale (Lovibond

& Lovibond, 1995). It provides scores on:

Stress: Symptoms like difficulty relaxing, nervousness, and agitation.

Anxiety: Symptoms such as autonomic arousal, situational anxiety, and subjective

experience of anxious affect.

Depression: Symptoms such as dysphoria, hopelessness, and lack of interest or

involvement.

Instruments

Parental Authority Questionnaire

The Parental Authority Questionnaire (PAQ), developed by John H. Buri in 1991,
is a psychological tool designed to assess adolescents' perceptions of their parents’
parenting styles. It consists of 30 items, divided into three subscales, each measuring one
of the three parenting styles identified by Diana Baumrind: authoritative, authoritarian,
and permissive. Each subscale includes 10 items, and the responses are measured on a
Likert scale ranging from 1 (strongly disagree) to 5 (strongly agree). The PAQ allows
researchers to explore the extent to which adolescents perceive their parents as warm and

responsive, strict and controlling, or lenient and permissive. It has demonstrated good
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reliability (with Cronbach’s alpha coefficients ranging from 0.70 to 0.90) and validity in
various studies, making it a useful tool for examining the relationship between parenting
styles and adolescent outcomes, such as emotional development, academic performance,
and behavioral tendencies. The PAQ is widely used in psychological research and clinical
practice to better understand family dynamics and inform interventions aimed at

improving parenting practices.

.Academic Stress Scale

The Academic Stress Scale (ASS) was developed by R. Balaji Rao to measure the
stress levels experienced by students in academic settings. The scale is designed to assess
the various stressors that students face in relation to their educational pursuits. It consists
of a series of items that reflect different aspects of academic life, including workload,
pressure to perform, time management, relationships with teachers and peers, and
emotional well-being. The number of items on the scale typically varies, but it usually
contains around 40 items, each addressing a specific factor contributing to academic

stress.

The types of responses are typically based on a Likert-type scale, which asks
respondents to rate the intensity of their stress on a range from 1 to 5 where 1 usually
indicates "No Stress” and 5 indicates "Extreme Stress.” This allows the scale to measure

varying degrees of stress.

Additionally, the Academic Stress Scale includes subscales that assess different
dimensions of academic stress, such as academic workload, fear of failure, peer pressure,

and parental expectations. These subscales help identify the specific sources of stress,
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which can be useful for targeted interventions. The scale has been widely used in
research and has proven to be a reliable tool for understanding how academic

environments contribute to the stress levels of students.

Academic Dishonesty Scale

The Academic Dishonesty Scale (ADS), developed by R. Balaji Rao, is a
psychological tool designed to measure students' tendencies toward academic dishonesty.
The scale comprises 23 items that assess a range of behaviors and attitudes related to
cheating, plagiarism, and other forms of academic misconduct. Respondents are typically
asked to rate the extent to which they agree or disagree with various statements about
dishonest academic behaviors, such as copying assignments, using unauthorized
materials during exams, or submitting plagiarized work. The response format is usually a
Likert scale, with options like "Never, Rarely, Sometimes, Often, Always" allowing for a
nuanced understanding of the participant's attitudes and behaviors. The Academic
Dishonesty Scale may include subscales that focus on different types of dishonesty, such
as cheating on exams, plagiarism, and fabrication of data. These subscales help provide a
more detailed and specific analysis of where a student might be engaging in dishonest
behavior. The scale is widely used in educational psychology to study factors influencing
academic integrity, and to develop interventions aimed at reducing dishonesty in

academic settings.

Mental Health Inventory

The Mental Health Inventory (MHI) is a psychological assessment tool developed

by John C. V. B. L. Brooks to measure an individual's overall mental well-being and
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psychological functioning. The inventory typically consists of 38 items, which evaluate
various aspects of mental health, including emotional well-being, stress levels, anxiety,
depression, and social functioning. Respondents are usually asked to rate how frequently
they experience certain feelings or behaviors, using a Likert-type scale with options
ranging from "Not at all" to "Very Often™ or similar variations, depending on the specific
version of the inventory. This scale captures both positive and negative aspects of mental

health, allowing for a comprehensive assessment of an individual's mental state.

The Mental Health Inventory includes several subscales that provide more
granular insight into different domains of mental health. Common subscales may assess
depression, anxiety, positive affect, life satisfaction, and social support. These subscales
help to break down mental health into distinct categories, offering a clearer picture of the
individual's strengths and areas that may need attention. The MHI is widely used in
clinical, educational, and research settings to assess mental health and to identify
individuals at risk for mental health disorders. It is also used to evaluate the effectiveness

of mental health interventions and treatments.
Data analysis:

Statistical methods including descriptive statistics, correlation analysis, and
multiple regressions were used to examine relationships between variables whereas
PROCESS Macro was used to identify the mediating and moderating role of variables.

IBM SPSS 25" version was used to perform statistical analysis
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Ethical Considerations

Obtained informed consent from participants and, where necessary, from parents
or guardians by ensuring anonymity of data and securely storing information. Received

ethical approval from relevant institutional review boards.

Procedure:

Participants studying at different schools were approached by the researchers after
the permission was granted by the relevant authorities. A brief introduction was given
about the research and its significance after which all participants provided informed
consent. Following informed consent data was gathered from the participants and any
uncertainty regarding items was cleared the participants were specifically asked to
respond with utmost honesty and sincerity and after the completion of the process, they
were acknowledged for their assistance and participation. To ensure the confidentiality of
the study, the participants were informed that the data will be only used for study

purpose. For data analysis SPSS will be used.
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Table 1

Sociodemographic Characteristics of Participants (N=200)

RESULTS

Chapter 3

Variables Categories f %
Gender

Male 107 53.5

Female 93 46.5
Age

15-17 141 70.5

18 -20 59 29.5
Number of siblings

2-5 131 68.2

6-8 61 31.8
Birth Order

First born 77 38.5
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Education Level

Location

Family Structure

Socioeconomic

Status

Middle child

Youngest

Only child

First year

Second year

Rural

Urban

Joint

Nuclear

Upper class

Middle class

Lower class

43

68

12

117

83

153

47

87

113

45

130

25

21.5

34.0

6.0

58.5

415

76.5

23.5

43.5

56.5

23

65

12
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Type of School

Public 146 73

Private 54 27

A total of 200 participants were included in this study. Of these, 53.5% (n = 107)
were male and 46.5% (n = 93) were female. The majority of participants were between
15 and 17 years of age (70.5%, n = 141), while 29.5% (n = 59) were between 18 and 20

years old.

Regarding family size, 68.2% (n = 131) reported having between 2 and 5 siblings,
whereas 31.8% (n = 61) reported 6 to 8 siblings. In terms of birth order, 38.5% (n = 77)
identified as first-born children, 21.5% (n = 43) as middle-born, 34.0% (n = 68) as the

youngest, and 6.0% (n = 12) reported being an only child.

In terms of educational level, 58.5% (n = 117) were enrolled in their first
academic year, while 41.5% (n = 83) were in their second year. Most participants resided
in rural areas (76.5%, n = 153), whereas 23.5% (n = 47) resided in urban regions. In
addition, 43.5% (n = 87) belonged to joint family systems, while 56.5% (n = 113) lived in

nuclear family structures.

Socioeconomic distribution table indicated that 23.0% (n = 45) belonged to the
upper class, 65.0% (n = 130) to the middle class, and 12.0% (n = 25) to the lower class.
Regarding school type, 73.0% (n = 146) attended public schools, while 27.0% (n = 54)

attended private schools.
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Table 2

Psychometric Properties of Study Major Variables (N=200)

Range
Measures k a Min Max M SD Skew. Kurt.
PAQF 30 12 30 130 84.62 13.33 -.79 1.17
PAQM 30 .65 47 118 86.63 12.47 -.56 1.20
MHI 38 .86 101 172 139.35  10.50 .01 .70
ASS 40 .62 72 134 111 13.37 -1.18 1.05
ADS 23 72 25 76 5319 1477  -33  -133

Note: PAQF= Parental Authority Questionnaire (father), PAQM= Parental Authority Questionnaire
(Mother), MHI= Mental Health Inventory, ASS= Academic Stress Scale, ADS= Academic Dishonesty
Scale, Skew= Skewness, Kurt= Kurtosis

Table 2 presents the psychometric properties of the major study variables,

including the Parental Authority Questionnaire (Father) [PAQF], Parental Authority

Questionnaire (Mother) [PAQM], Mental Health Inventory (MHI), Academic Stress

Scale (ASS), and Academic Dishonesty Scale (ADS). The internal consistency

reliabilities (Cronbach’s a) for all measures ranged from .62 to .86, indicating acceptable

to good reliability. Specifically, the MHI demonstrated the highest reliability (o = .86),

suggesting strong internal consistency, whereas the ASS had the lowest reliability (a =

.62), which is still within an acceptable range for research purposes.
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The mean scores (M) show that participants reported moderate levels across most
variables. The PAQF and PAQM had mean scores of 84.62 (SD = 13.33) and 86.63 (SD
= 12.47), respectively, suggesting relatively similar perceptions of parental authority
from both fathers and mothers. The MHI mean score (M = 139.35, SD = 10.50) indicates
a relatively high level of mental health among participants. The ASS mean (M =111, SD
= 13.37) reflects moderate academic stress levels, while the ADS mean (M =53.19, SD =

14.77) indicates a moderate degree of academic dishonesty.

The skewness and kurtosis values for all measures ranged between -1.18 and 1.20,
which fall within the acceptable range of £2 suggesting that the data were approximately
normally distributed. Overall, these results confirm that the instruments used in the
present study demonstrated satisfactory psychometric properties, supporting their
suitability for examining relationships among parenting styles, academic stress, academic

dishonesty, and mental health in late adolescents.
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Table 3

Correlation of Parenting Styles with Mental health among late adolescents (N=200)

Variable 1 2 3 4 5 6

1.Authoritative Parenting (Father)

2.Authoritarian Parenting (Father) 54 i

3.Permissive Parenting (Father) 42 39 -

4.Authoritative Parenting (Mother) 42 -28 13 )

5.Authoritarian Parenting (Mother) 21 12 45 .37 -

6.Permissive Parenting (Mother) -28 -28 17 49 .96 )

- * *
7. Mental Health 01 12 08 09 .16

Note: *= p< .05

Table 3 presents the correlation coefficients among parenting styles (father and
mother) and mental health among late adolescents (N = 200). The results indicate that
authoritative parenting by the father was not significantly correlated with mental health (r
=-.01, p > .05), suggesting that this parenting style did not have a direct association with
adolescents’ mental well-being. Similarly, authoritarian (r = .12, p > .05) and permissive
parenting (r = .08, p > .05) by fathers also showed non-significant relationships with

mental health.

In contrast, authoritarian parenting by mothers showed a significant positive
correlation with mental health (r = .17, p <.05), indicating that higher levels of maternal
authoritarian behavior were associated with better mental health outcomes among

adolescents. Likewise, permissive parenting by mothers also exhibited a significant
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positive correlation with mental health (r = .16, p < .05). This suggests that adolescents

who perceived their mothers as more permissive tended to report better mental health.

Overall, the results demonstrate that maternal parenting styles, particularly
authoritarian and permissive, have a more substantial relationship with adolescents’

mental health compared to paternal parenting styles.
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Table 4

Multiple linear regression analysis demonstrating effect of parenting styles on the

prediction of mental health among late adolescents (N=200)

Mental Health

0,
Predictors Model 1 B QL?_A)UCLI
(constant)
Authoritative Parenting -31 [-.68, .05]
(Father)
Authoritarian .30 [-.03, .53]
Parenting (Father)
Permissive Parenting .02 [-.29, .32]
(Father)
Authoritative Parenting .06 [-.27, .39]
(Mother)
Authoritarian .28 [-.12, .69]
Parenting (Mother)
Permissive Parenting 13 [-.23, .50]

(Mother)
RZ

.06

1.93

A multiple linear regression analysis was conducted to examine the effect of

different parenting styles of fathers and mothers on mental health among late adolescents

(N = 200). The overall regression model was not statistically significant, F(6, 193) =
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1.93, p > .05, indicating that the set of predictors did not significantly explain variance in
mental health. The model accounted for approximately 6% of the variance in mental

health scores (R =.06).

Overall, none of the individual parenting styles of fathers or mothers significantly
predicted the mental health of late adolescents in this sample, though the directions of
coefficients suggest that different parenting styles may have varying, though weak,

influences on adolescents’ psychological well-being.
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Table 5

Moderating effect of Academic Dishonesty on Academic Pressure and Mental Health

(N=200)

95% ClI
Predictor B SEB t p LL, UL
Constant 129.85 .85 152.56 .00 [128.18, 131.5]
Academic Dishonesty .10 .06 1.67 .09 [-.02, .22]
Academic Pressure .05 .07 .63 .52 [-.10, .20]
Academic
Pressure*Academic -00 00 114 5 [-.01, .00]
Dishonesty
R? .05
F 3.88

A moderation analysis was conducted using PROCESS Model 1 (Hayes, 2022) to

examine whether academic dishonesty (ADS_T) moderates the relationship between

academic stress (ASS_T) and mental health (MHI_T) among the participants (N = 200).

Prior to analysis, all continuous variables were mean-centered to reduce multicollinearity

and to facilitate interpretation of interaction effects. The overall model was statistically

significant, F(3, 196) = 3.88, p = .010, explaining approximately 5.6% of the variance in

mental health scores (R? = .056).

Examining the predictors individually, academic stress (ASS_T) was not a

significant predictor of mental health, b = 0.05, SE = 0.08, t(196) = 0.64, p = .524.
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Similarly, academic dishonesty (ADS_T) did not significantly predict mental health, b =

0.10, SE = 0.06, t(196) = 1.68, p = .095

The interaction term between academic stress and academic dishonesty was also
not statistically significant, b = —0.005, SE = 0.004, t(196) = —1.15, p = .252,. This result
suggests that academic dishonesty does not significantly moderate the relationship
between academic stress and mental health. In other words, the effect of academic stress
on mental health does not depend on the level of academic dishonesty reported by the

participants.
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Table 6

Mediating effect of academic pressure on the relationship of paternal parenting style and mental health (N=200)

Path B SE t p 95% ClI B
(LL, UL)

Direct Effects

Parenting Style (Father) x Academic Pressure .26 07 3.82 .00 [.13, .40] .26

Academic Pressure x Mental health 14 .05 2.57 .01 [.03, .25] 18

Parenting Style (Father) x Mental health .03 .05 53 .59 [-.08, .14] .03

Indirect Effect

Parenting Style (Father) x Academic Pressure .04 .02 - - [.00, .09] .05

x Mental Health

Total Effect

Parenting Style (Father) x Mental Health .06 .05 1.23 21 [-.04, .17] .08
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A mediation analysis using PROCESS Model 4 (Hayes, 2022) was conducted to examine whether academic stress
mediates the relationship between paternal parenting style and mental health among adolescents. The analysis included 200

participants.

Results indicated that paternal parenting style significantly predicted academic stress, b = 0.26, SE = 0.07, t(198) =
3.84, p < .001, 95% CI [0.13, 0.40], suggesting that higher levels of paternal parenting involvement were associated with

greater academic stress.

The indirect effect of paternal parenting style on mental health through academic stress was statistically significant, b =
0.04, BootSE = 0.02, 95% BootCl [0.001, 0.095], indicating a small but meaningful mediating effect. The completely
standardized indirect effect was 0.049, 95% BootCl [0.002, 0.123], confirming that academic stress partially mediates the

relationship between paternal parenting style and mental health.

In summary, paternal parenting style did not have a direct effect on adolescents’ mental health. However, it influenced
mental health indirectly through its impact on academic stress. Adolescents experiencing higher academic stress associated

with their paternal parenting style tended to report lower mental health levels.
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Table 7

Mediating effect of academic pressure on the relationship of maternal parenting style and mental health (N=200)

Path B SE t p 95% ClI B
(LL, UL)

Direct Effects

Parenting Style (Mother) x Academic Pressure .29 07 4.08 .00 [.15, .44] 27

Academic Pressure x Mental health 12 .05 2.22 .02 [.02,.01] .16

Parenting Style (Mother) x Mental health 10 .06 1.79 .07 [-.01, .22] 12

Indirect Effect

Parenting Style (Mother) x Academic Pressure .03 .02 - - [-.00, .08] .04

x Mental Health

Total Effect

Parenting Style (Mother) x Mental Health 14 .05 2.48 01 [.03, .26] A7
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A mediation analysis using Model 4 of Hayes’ (2022) PROCESS macro was conducted to examine whether academic
stress (ASS_T) mediates the relationship between maternal parenting style (PAQM) and mental health (MHI_T) among a

sample of 200 participants.

Results indicated that maternal parenting style was a significant predictor of academic stress, b = 0.299, SE = 0.073,
t(198) = 4.08, p < .001, 95% CI [0.154, 0.443]. This suggests that higher maternal parenting style scores were associated with

greater academic stress.

The total effect of maternal parenting style on mental health was significant, b = 0.146, SE = 0.059, t(198) = 2.49, p =
.014, 95% CI [0.030, 0.262]. The indirect effect through academic stress was estimated at b = 0.038, with a bootstrapped 95%
confidence interval of [-0.005, 0.086]. Because the confidence interval included zero, the indirect effect was not statistically
significant, suggesting that academic stress did not significantly mediate the relationship between maternal parenting style and

mental health.

Overall, these findings indicate that while maternal parenting style is associated with both academic stress and mental

health, the mediation pathway through academic stress was not statistically supported.
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Chapter 4

DISCUSSION

The present study aimed to examine the impact of parenting styles, academic
pressure, and academic dishonesty on the mental health of late adolescents. The findings
contribute to the growing body of literature exploring the psychosocial determinants of
adolescent well-being, particularly within the context of increasing academic demands

and evolving family dynamics.

The results from our study are in contrast with the “first hypothesis”. The present
findings revealed that maternal parenting styles, particularly authoritarian and permissive,
were significantly associated with better mental health outcomes among late adolescents,
whereas paternal parenting styles did not exhibit significant relationships. These results
align with previous research by Aunola and Nurmi (2005) who found that maternal
parenting styles were more predictive of adolescents’ emotional adjustment, suggesting
that mothers’ roles in daily caregiving and emotional communication may contribute
more directly to adolescents’ mental health. Similarly, a study by Khaleque (2013)
reported that maternal warmth and involvement were positively linked to adolescents’
psychological functioning, whereas paternal effects were weaker or non-significant.
Another study from Ghosh and Deb (2017), who noted that in collectivistic cultures,
strict yet caring maternal control can be perceived as protective rather than detrimental to
adolescent mental well-being. Additionally, Chen et al. (2019) suggested that maternal
permissiveness, when accompanied by emotional support, can foster a sense of autonomy

and self-confidence among adolescents, thereby enhancing mental health.
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Similar to the first hypothesis, it was found out based on the data of analysis that
results contradict our “second hypothesis”. The results of the present study indicated that
neither paternal nor maternal parenting styles significantly predicted adolescents’ mental
health, with the overall regression model accounting for only a small proportion of
variance. These findings are consistent with prior research by Milevsky et al. (2007)
suggesting that although parenting styles were correlated with adolescent well-being,
they did not significantly predict mental health outcomes when other variables, such as
peer relationships and self-esteem, were considered. Similarly, Luyckx et al. (2011)
reported that parenting styles alone explained a minimal amount of variance in
adolescents’ psychological adjustment, emphasizing that their effects often operate
through mediators like identity development and coping strategies. A more recent study
by Pinquart (2017) also confirmed that while parenting styles are associated with
adolescent mental health, their predictive strength is modest, and contextual variables
such as cultural norms, socioeconomic status, and perceived parental warmth play more

significant roles.

Further analysis indicated that academic dishonesty does not have a moderating
role between the relationship of academic stress and mental health. The results contradict
our “third hypothesis™. Similar results have been reported in prior research indicating that
academic dishonesty is not always a significant psychological buffer or risk enhancer in
the context of stress and mental health. For example, McCabe, Butterfield, and Trevifio
(2012) found that while academic dishonesty is often associated with ethical reasoning
and institutional culture, it does not directly predict students’ emotional well-being or

mental health outcomes. Likewise, studies by Anderman and Koenka (2017) and Yu et al.
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(2018) reported that academic misconduct tends to be linked more closely with
contextual and motivational factors such as academic self-efficacy, moral disengagement,
and perceived pressure rather than with emotional or psychological outcomes.
Furthermore, recent evidence suggests that academic stress itself may be influenced by a
complex network of cognitive and social variables, with limited direct interaction effects

from behaviors such as cheating (Eaton et al., 2020).

The findings indicated that paternal parenting style indirectly influenced
adolescents’ mental health through its effect on academic stress, while no direct
association was observed between paternal parenting and mental health. This shows that
academic stress serves as a significant mediating mechanism through which fathers’
parenting behaviors impact adolescents’ psychological well-being which is in accordance
with our “forth hypothesis”. These results are consistent with previous research by Ang
and Huan (2006) reported that controlling and achievement-oriented parenting
contributed to heightened academic stress, which in turn predicted poorer emotional
adjustment among adolescents. Similarly, Arora et al. (2019) found that parental
involvement, particularly from fathers emphasizing performance, was positively
associated with academic pressure, leading to elevated anxiety and reduced well-being.
Moreover, a study by Lee et al. (2018) confirmed that parenting styles characterized by
high expectations and overprotection indirectly influenced adolescents’ depressive
symptoms through increased perceived academic stress. These findings suggest that
adolescents who perceive their fathers as highly involved or controlling may internalize

greater performance pressure, thereby compromising their mental health.
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From the mothers perspective, it was found out from the results that academic
pressures did not mediate the relationship between maternal parenting style and mental
health which contradicts our “forth hypothesis”. This suggests that while mothers’
parenting behaviors are linked to adolescents’ psychological well-being and perceived
academic burden, academic stress does not function as a meaningful mediating
mechanism in this relationship. These findings are consistent with prior studies indicating
that maternal parenting often exerts a direct rather than indirect influence on adolescents’
mental health. For example, Leung and Shek (2011) found that maternal warmth and
support were directly associated with better emotional adjustment among adolescents,
independent of academic stress levels. Similarly, Chao (2012) reported that adolescents’
perceptions of maternal control and care predicted mental health outcomes, but the
relationship was not mediated by school-related stress, suggesting that maternal influence
operates through emotional and relational channels rather than through academic
mechanisms. In a comparable study, Ang and Huan (2006) noted that although
authoritarian and controlling maternal behaviors were linked to higher academic stress,

academic stress did not fully explain variations in adolescents’ psychological well-being.

Limitations and Suggestions

Following are the limitations of this study:

1. The study used a cross-sectional design, which limits the ability to draw causal
inferences between parenting styles, academic pressure, academic dishonesty, and

mental health. Relationships identified are correlational rather than causal.
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2. All variables were measured using self-reported questionnaires, which may be
subject to social desirability bias, recall bias, or response inaccuracy. Participants
may have underreported sensitive behaviors (e.g., academic dishonesty) or
overstated positive attributes.

3. The sample was restricted to late adolescents from district Karak, KPK which
may not represent adolescents from other cultural, social, or educational contexts
in Pakistan. Therefore, results should be generalized with caution.

4. Although standardized tools were used, the constructs of parenting style,
academic pressure, and mental health may carry different meanings in the
Pakistani cultural context. The instruments may not fully capture culturally
specific nuances.

5. The study does not account for changes over time in parenting practices,
academic stress, or mental health. A longitudinal design would better capture

developmental trends among adolescents.

Following are the suggestions for the future study:

1. Future studies should employ longitudinal or experimental designs to explore
causal relationships between parenting styles, academic pressure, academic
dishonesty, and mental health over time.

2. Research should be conducted in different cities, provinces, and cultural contexts
across Pakistan to enhance the generalizability of the findings and account for

regional variations in parenting and educational practices.
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Combining quantitative and qualitative methods (e.g., interviews, focus groups)
can provide deeper insight into adolescents’ lived experiences of academic
pressure and parental influence.

Future research should focus on validating and culturally adapting measurement
instruments to ensure they accurately capture Pakistani adolescents’ perceptions
of parenting, stress, and mental health.

Studies could investigate preventive or intervention programs aimed at reducing
academic pressure or promoting positive parenting practices to improve
adolescent mental health.

Further research may examine self-esteem, resilience, coping mechanisms, or peer
influence as additional mediators or moderators in the relationship between

parenting and mental health.

Implications of this study

1.

3.

The study highlights the importance of understanding the role of maternal
parenting styles in adolescent academic stress, showing that both authoritarian
and permissive behaviors contribute to higher stress levels.

There is a need for parental guidance programs that encourage balanced,
authoritative parenting practices to help reduce stress and promote emotional
regulation in adolescents.

While maternal parenting styles directly affect academic stress, paternal parenting
styles do not directly predict mental health outcomes, but they influence

adolescents' mental health indirectly through academic stress.
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4. Interventions designed to reduce academic stress could help mitigate the negative
emotional effects of less adaptive paternal parenting.

5. The study found that academic dishonesty did not significantly moderate the
relationship between academic stress and mental health, suggesting it does not
play a major role in buffering or worsening stress impacts.

6. Despite the non-significant findings regarding academic dishonesty, further
research is needed to explore how moral and emotional factors in coping
strategies influence adolescent well-being.

7. Overall, fostering healthy family dynamics, improving academic stress
management, and creating ethical academic environments are crucial for

promoting the psychological well-being of late adolescents.

Conclusion

In conclusion, this study explored the impact of parenting styles, academic
pressure, and academic dishonesty on the mental health of late adolescents. The results
revealed that maternal authoritarian and permissive parenting styles were significantly
associated with higher academic stress, while neither maternal nor paternal parenting
styles directly predicted mental health outcomes. Academic stress was found to mediate
the relationship between paternal parenting style and mental health, indicating its key role
in linking family dynamics to psychological well-being. However, academic dishonesty
did not significantly moderate the association between academic stress and mental health.
Overall, the findings highlight the importance of supportive parenting and stress

management interventions in promoting positive mental health among late adolescents.
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APPENDICES

Annexure A: Informed Consent

Informed Consent

You are invited to participate in a research study "The Impact of Parenting Styles. Academic
Pressure and Academic Dishonesty on Mental Health among Late Adolescents . This study is
being conducted by Muhammad Zakir Zaman, MS Scholar, Department of Psychology,

International Islamic University, Islamabad.

You are invited to participate in a questionnaire designed to examine these factors.
Participation is voluntary, and you may withdraw from the study at any time without penalty. All
data collected will remain strictly confidential and will be used solely for research purposes.

Your responses will be anonymous and cannot be traced back to you.

Please note that some questions may cause minor discomfort. You are under no
obligation to answer any question that makes you feel uneasy. and you may discontinue your
participation at any stage. Your involvement will contribute to advancing knowledge about

mental health factors among late adolescents.

By completing the questionnaire, you indicate informed consent. If you have any queries

or concerns, please feel free to contact me at muhammad.mscp515@student jiu.edu.pk.

Signature
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Annexure B: Demographic Sheet

Demographic Sheet

Ape

Gender 1) Male 2) Female

Number of Siblings

Birth Order

Education (Grade Level)

Location 1) Rural 2) Urban

Sociceconomic Status 1) Upper Class 2) Middle Class 3) Lower Class
Family Structure 1) Joint 2) Muclear

Type of School 1) Public 2) Private
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Annexure C: Parental Authority Questionnaire

Parental Authority Questionnaire

Instructions: For each of the following statements, circle the number of the 5-point scale (1 =
strongly disagree, 5 = strongly agree) that best describes how that statement applies to you and
your parents. Try to read and think about each statement as it applies to you and your parents
during your years of growing up at home. There are no right or wrong answers, so don’t spend a
lot of time on any one item. We are looking for your overall impression regarding each
statement. Be sure not to omit any items.

I = Strongly disagree 2 = Disagree 3 = Neither agree nor disagree 4 = Agree 5 = Strongly Agree

Statements Father Mother

While 1 was growing up my parents felt that in a
1 | well-run home the children should have their way 12345 12345
in the family as often as the parents do.

Even if her children didn’t agree with her, my
parents felt that it was for our own good if we
were forced to conform to what she thought was
right.

Whenever my parents told me to do something as
3 |1 was growing up, she expected me to do it 12345 12345
immediately without asking any questions.

As I was growing up, once family policy had
been established, my parents discussed the
reasoning behind the policy with the children in
the family.

My parents has always encouraged verbal give-
5 | and-take whenever I have felt that family rules 12345 12345
and restrictions were unreasonable

My parents has always felt that what her children
need Is to be free to make up their own minds and
to do what they want to do, even if this does not
agree with what their parents might want.

As I was growing up my parents did not allow me
to question any decision she had made

As 1 was growing up my parents directed the
8 | activities and decisions of the children in the 12345 12345
family through reasoning and discipline.

My parents has always felt that more force should
9 | be used by parents in order to get their children to 12345 12345

behave the way they are supposed to,

As I was growing up my parents did not feel that

» I needed to obey rules and regulations of behavior
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simply because someone in authority had
established them.

11

As 1 was growing up | knew what my parents
expected of me in my family, but I also felt free
to discuss those expectations with my parents
when 1 felt that they were unreasonable.

12

My parents felt that wise parents should teach
their children early just who is boss in the family.

13

As 1 was growing up, my parents seldom gave me
expectations and guidelines for my behavior.

14

Moast of the time as I was growing up my parents
did what the children in the family wanted when
making family decisions.

15

As the children in my family were growing up,
my parents consistently gave us direction and
guidance in rational and objective ways.

o

As I was growing up my parents would get very
upset if I tried to disagree with her.

o

17

My parents feels that most problems in society
would be solved if parents would not restrict their
children's activities, decisions, and desires as
they are growing up.

18

As 1 was growing up my parents let me know
what behavior she expected of me, and if [ didn’t
meet those expectations, she punished me.

19

As | was growing up my parents allowed me to
decide most things for myself without a lot of
direction from her,

20

As I was growing up my parents took the
children's opinions into consideration when
making family decisions, but she would not
decide for something simply because the children
wanted it.

o

21

My parents did not view herself as responsible for
directing and guiding my behavior as I was

growing up

22

My parents had clear standards of behavior for
the children in our home as I was growing up, but
she was willing to adjust those standards to the
needs of each of the individual children in the
family.

23

My parents gave me direction for my behavior
and activities as 1 was growing up and she
expected me to follow her direction, but she was
always willing to listen to my concemns and to
discuss that direction with me.
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24

As | was growing up my parents allowed me to
form my own point of view on family matters and
she generally allowed me to decide for myself
what I was going to do.

34

25

My parents has always felt that most problems in
society would be solved if we could get parents to
strictly and forcibly deal with their children when
they don’t do what they are supposed to as they
are growing up.

34

As I was growing up my parents often told me
exactly what she wanted me to do and how she
expected me to do it

34

27

As | was growing up my parents gave me clear
direction for my behaviors and activities, but she
was also understanding when 1 disagreed with
her,

34

28

As I was growing up my parents did not direct the
behaviors, activities, and desires of the children in
the family.

34

29

As 1 was growing up I knew what my parents
expected of me in the family and she insisted that
I conform to those expectations simply out of
respect for her authority.

34

30

As 1 was growing up, If my parents made a
decision in the family that hurt me, she was
willing to discuss that decision with me and to

admit it if she had made a mistake.

34
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Annexure D: Mental Health Inventory

INSTRUCTIONS: Flease read each question and fick e box by the ONE statoment that best
descrbes how things have been FOR YOU during the past mandh. Thare are no right or wrong
answers.

1 How . satsted, of pleazed have you been with your perscnal ke ung the past
month? one}
0 Exwemey happy. codd not have been mon satisfied o pleased
A0 Very heppy mest of the sma
(O Genamly, sabisfied, pleased
A fairly satish tairly uahappy
a g y oy
WO Very Gssatished. unhappy most of the sme
z How much of 1he time have you %t iooaty dureng tha past month? (Tick ong)

O Alclihe tme O Some atthe tima
o Moat of the tme [is] Alede of the tme
4O Agoedbitaol hetiva WO Nonaof the tme

3 How often did you become nenvoes o jampy when taced wih exciiement or unaxpecied
shuations during the past mon®? (Tick ane)

O Aways 0  Somotmes
O Veryotn WO Amest never
4 Favyoaen O Newr
4 During the past month, how much of the Bme have you fek that the future looks hopehu
ard promising? (Tick ane)
a Allof the 1me «a Soma of the tima
F) Noat of the tma O Alwde of the tme
o A good bl of 1 tima O Nona of the $me
S, Howmuch of the ime, durng the past month, has yeur dally ite been full of things that
were intarestng 1o you? (Tick one)
o Al the Tme: O Someofthe tive
a Most of the umne O Alwte of the tma
O agoedotal e tima 0 None of the tme
6 How much of the ime, curing 10 past monh, did you fecd relaced and troe from wension?
(Tick one)
a Aol the tme 0  Someof the tive
Fu Noat of the tme 0 Almte of the tine
O Agood bt of he tive O Noneof the Sme
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"

2z

13

14

Durng the past month, horw mach of the tme have you genenly enjoyed the things you
o7 (Tick one)

L Andlthe sme 0  Some of o tima
O Mostof te ime 0 Alite of the tme
41 Agood bt ol e tive O Noneof the tme

During the past moeth, have you had 2ev eason 10 wooder If you were losing your mind,
or lesing controd aver the way you act, @ik thirk, fou, or of your mamary? (Tick ane)
a No, not at s

0 Mayooaitte

s Yes, bat aot encugh to be conoermed of womed about

O Yes, and | hava been a Aite concemed

0 Yes and | am quite concerned

«0  Yes, | am very much concammed about it

Did you foo! deprassed dunng 1he past momh? (Tick anej

O Yes, to the point that | did not care about anyining for days af a tme

A0 Yes, very depressed simost every day

O Yes, quite dopressed sovaral times

O Yes, a Mtk copressed now and then

O Mo never &t depeessed at al

During tha past month, how much of the Sme hawa you feit loved and wanted? (Tick ane)

O Alotthe sme «J  Some of the time
£ wostof te tme O Alreof the tme
4 Agcod bt of 1 tive {0 Monecf the sme

How much of the ime, Auring the past month, have you DIGN 8 Very HEFVoUS porsonT
(Thck one)

O Aol the sme 0 Some ofthe tiva
O Wostef oe tme sO  Almde of the time
L1 Agood bit of 5 tiva O Noneof the sme

Yihen you have got up In the moaming, this past moanth. about how cften dd you expect 10
Pave an interesting cay? (Tick one)

O Aways O  Sometmes
O veryoten 0 Amast never
O Farloten O Newer

During tha past mooth, how mech of tha tme have you fak tense of “igh.swung™ (Tick
onej

O Alel the sme {0  Some ol the tima
O Mostof the tme O Almle of the tme
L1 Agood bit of 1o time {0 Nonacf the sme

Dunng the past ovonth, hares you baen in Sim contral af your behaviour, thooghts.
emotions of feaings? (Tick ane)

L Yes, vary cefinioly O No,not tno well
fm) Yes, S 1 most pant fin] No, acd | am somewhat disturted
O Yes, |guess so O Mo, and | am very disturbed

2
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15

16

AL A

Rl

19

During tha past mooth, how ofien dd your hands shake when you tried 1 do somehing?
(Tick one)

O Aways O  Sometmes

4 Veryohan O Amaost never

4 Farlyoten O Newer

During the past month, how oflen Sd you oa that you had nothing 10 10ok forward 107
(Tick one}

O Aeays O Somemmes

L Veryokan O Amoest never

3 Favlyoaen O Newr

How much of the ime, during tha past month, have you fek calm and peaceful? (Thek
onej

O Alctthetmo O Soma ofthe tiva

4 st the tme 0 Alede ofthe tme

L Agood bl ol te tima O Noneof the tme

How much of the ime, dang the past moath, have you lek emotonally statie? (Tick
onej

O Alctihe tme 0 Someofthe tive

O Mostof the tma O Almde of the tma

43 Agood bl ol P e O None of the sme

How much of the Sme, urng the past month, have you fek downheaned and biue? (Tick
one}

0 Abofmetme {0 Scme o the tma

A0 Mestof the tme O Ao of the sme

{0 Agoodbitat the una O Noeoof the tiva

How efien have you folt Ske crying, durng e past menth? (Tack oney
O Avays O Sometsmes

L  Vaery often O Anost never

(O Faryohen O Newver

During the past month, how often have you felt that omhers woukd be better off If you wene
dead? (Tick one)

O Aeays O Somemmes

L Veryokan O Amoest never

3 Favlyoaen O Newr

How much of the time, during hhe past manth, wera you able to relax withoue dificuky 7
(Tick one)

a Al ol the 1me a Soma of the tima

Fu Moat of the tma O Almde of the tme

4 Agood bt of 1 tima 0 Noneof the tme

How much of the Sme, durng the past month, did you feel that your love reatonsrips,
loving and being loved, were Ll and comgpleta? (Tiek one)

O Alctihe tme 0 Some ofthe tive
O Mostof the tma O Almde of the tma
43 Agood bl ol P e O None of the sme

4
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n

How cften, during the past moath, did you feel that nothing tumad out for you the way
You wanted i 107 (Tick one)

O Aewys O Somesmes
O Veryoten sO  Almost nover
L Farlyotan O Newer

How much have you been bofhered by AOOVoUSNRSs, O your "neves”, during the past
menth? (Tick ane)
{0 Extramel sc, 10 the pam L Bothered some, @ncuch 1o notice
‘whese | coud not take cam
af things
£ very much bodared J  Bathered jst a lide by nerves
L0 Bothered quie abitby nerves o Not bothered at ail by this
During the past moeth, how much of the tma has Iving boen @ wondarful advenbra for
you? (Tick one)

L Aol the sme {0 Some of the tiva
fm) Most of he tma O Alsteof the tme
L Agcod bt of f tive O None of the Sme

How often, durng the past mondh. have you fek 50 down in the dumgs that nothing coud
cheer you up? (Tick ane)

O Awoys O  Somames
O veryatan O Amost neser
4 Faryofen O Newer

During the past month, dd you think about taking your awn (fe? (Tick ane)
0 Yes, vory ohien

A0 Yes, fairty cften

O Yes, o couple of tmes

«0  Yes atonedme

O Nonever

Duning the past month, how much of the Sme hava you it restiecs, Sdgety, or impatent?
(Tick one)

O Aicfthe sme {J  Someottre tme
O Meslof e tme O Awtleof the sme
O Agood bt of he time O Nane of the time

Duning the past month, how mech of tha Ime have you been moady of brooded about
hings? (Tick one)

(O Aol the sme {0  Some ol thetima

€0 Most of he lme 0 Ale of the tme

F) A good bt of he time fin] Nona of the 3me

How much of the ma, durng the past month. hane you fol cheerdd, Sghiheaned? (Tick
one

{0 Al of the Tme a Soma of the time

O westof e tme O Ale of the tme

L Agood bl of e tine O Nonaof the tme
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During the past month, how often dd you get ratied, upset or Tusternd? (Tick ane)

O Aways 0 Somewmes
L1 Veryokan O Amost never
L Faryoten O News

During the past month, have you been anuuus of womed? (Tick one)
O Yes, extemely to the poim of baing sick of almos! sick

SO0 Yaes, vary much so

(0 Yes,quieabt

0 Yes, some. enough o bother me

O Yes,antebe

0 No notmal

During tho past month, how much of 1he Tme wom you a happy persan? (Tick one)

{0 Al of the smae 0 Some of the tha

0 Moat of e tima O Alge of the tme

OO Ageod b of 0 time 0 Nonoof the sme

How often durng tho past manth did yeu find yourse¥ 1rying 10 calm down? (Tick one)
O Aways O  Someumes

g Veryoten O Amast never

L Farlyolten O Newr

During thi past month, how much of the time hae you bee [ low or very low spis?
(Tick one)

L Allctthe sme [ Some of the time

O westof me ume sO Ale ofthe tme

43 Agood bt of ho time O Noneof the 3me

How aftan, durng the past month, howa you been waking up feelng fresh and resiod?
(Tick oney

O Aways, every cay &1 Some days, but usualy not
L Amost every day O Hardly ewer
O Woatdays O Nawver waka up foaling resied

During thie past month, have you been widar of falt you wier under any strain, siness or
pressum? (Thek one)

O Yes, almast moee than | could s1and of bear

s Yes, quite a bit of pressure

(0 Yes, some more than usual

0 Yes, some. but about renmal

O Yes,aiie bt

0 No notaal
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Annexure E: Academic Stress Scale

ACADEMIC STRESS SCALE

This scale consists of 40 items describing the stress in your
institution/ college life from the various sources. The level of stress
you feel for each item can be indicated by marking a ‘""" mark in the
bracket given against each statement.

If you feel No Stress put a *1" mark in the 1™ bracket (NS),
Slight Stress in the 2 (SS), Moderate Stress in the 3" (MS), High
Stress in the 4" (HS) and you feel Extreme Stress put a ** * mark in the
5" bracket (ES).

S.No Statement NS| SS | MS| HS | ES
1. |Teachers make too many extra demands on|()[()[C)] ()] ()
students.
2. | Poor interest in some subjects. YO e)fee)
3. | Progress reports to parents (O e e)o)
4. | The teacher is not humours towards us. e ede)
5. | Lack of concentration during study hours. ()Y e)f )
6. | Difficulty in remembering all that is studied. () ) erfer )
7. | Worrying about the examinations. (Y 0)
8. | Lack of self-confidence. (O erf o)
9. | The teachers do not listen to our ideas. (YO eY[ )] 0)
10. | Conflict with friends/college authorities. (VO erfere)
11. | Teachers give more punishment in the class. (O[] C)
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Worry about resulis alter examinations.

Hesitate wr ask the tascher for delailed explanation.

Bizme] artitude of the tesches.

Imaclequeste dpace ar oo lar shudv al hame.

Mol knowing how o prepare lor (he examinations.

Lack ol assertivensss {conlidence) in the class

Lack af oppartunity o meel eschers.

Teseher shows sodio-eeomoc stalus om sludens.

Slow in gelling along wilh Che curricalum.

Exam papers ane lowgh and not svalued well,

Unable to complete the assdgnomenl in (ime.

Lack ol comounicalion  befween  eachess  and

aluclerils.

Monoloneus (haring or tedious) teaching siyvle v

e peacher.

Mol erpugh discusion in e class

Lack of mutual hed pamong classmates.

Lack ol Muency while speaking the langusge ather

Ui (e mather loague.

LilTiculty in public spesaking.

The teacher is Fast and does ol use blsckbosrd

legibly.

ELS

Teachers lacking interest in studenis

Mt
R
Mt
Mt
Mt
Mt
Mt
Mt
Mt
Mt
Mt
Mt
Mt
Mt
Mt
Mt
Mt
Mt
Mt
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31.

Examination syllabus is too heavy in some

subjects.

32.

Feeling of inferiority.

33.

Unable to discuss Academic failures with parents.

34.

Not able to grasp the subject matter.

35.

Incomplete and confusing study material.

36.

Eleventh hour preparation for the examinations.

37.

Importance of the subject matter.

38.

Difficulty in adjusting with opposite gender.

39.

Inadequate subject knowledge of the teacher.

40.

Inadequate lab and library facilities.
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Academic F:

Academic Dishonesty Scale

Academic Dishonesty Scale

Never

Rarely

Sometimes

Often

Always

During examination 1 use signals to
fetch answers from my friends.

2

I use prohibited things like hidden
notes, calculators and other electronic
devices during examination

I interchange my allotted answer book
with other student In examination room

During an examination, I solve
answers an question paper and
handover to my classmates

During an examination, [ solve
answers on question paper and
handover to my classmates.

I copy summary of a
story/poem/chapter from a textbook &
claim it as completed by me.

For submitting assignment, I copy and
change few sentences/lines/words and
phrases from other sources.

I use online resources in my personal
educational assignment/project without
citing the author.

For personal comments I manipulate
scientific information on internet and
claim it as written by me.

I attempt to make special
considerations to attain or getting
favors i.e. (bribery)

In an individual work/assignment I
take help from others to complete it

I use unfair means to obtain
information about the content of the
test before it was given

Before examination I try to know
questions asked in paper.

I write expected answers on
table/wall/hand/paper etc. In prior time

I interchange my allotted seat near
efficient student to get better grade in
examination.

Before examination I encourage other
classmates to do cheating.

I submit the assignment in my name
after getting it prepared by my friends.

I damage library books so that
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classmates do not get required content.

19 In a course I submit the same
educational assignment more than one
time

20 I give false explanations when I miss

deadline of my educational project.

21 I buy a project/assignment/paper online
& submit it as my individual effort.

22 Before exam I pay someone to write a
paper‘/homework for me
23 I provide false excuses to teacher, to

gain extra time on project/assignment.

Scoring

Cheating in examination: Items 1, 2, 3,4,5.6
Plagiarism: Items 7, 8,9,10

Outside help: items 11, 12, 13, 14, 15

Prior cheating: items 16, 17

Falsification: items 18, 19, 20

Lying about academic assignments: items 21, 22, 23
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