
 
 

Research Thesis 

THE IMPACT OF PARENTING STYLES, ACADEMIC 

PRESSURE, AND ACADEMIC DISHONESTY ON MENTAL 

HEALTH AMONG LATE ADOLESCENTS 

 

 

 

 

 

 
 Researcher      Supervisor 

  

 MUHAMMAD ZAKIR ZAMAN   DR. MAZHAR IQBAL BHATTI 

 

 Reg No: 515-FSS/MSCP/F23    

 

 

 

 

 

Department of Psychology 

Faculty of Social Sciences 

International Islamic University, Islamabad 

2025



 
 

THE IMPACT OF PARENTING STYLES, ACADEMIC PRESSURE, AND 

ACADEMIC DISHONESTY ON MENTAL HEALTH AMONG LATE 

ADOLESCENTS 

Submitted to the Department of Psychology (Male Campus), International 

Islamic University Islamabad in the partial fulfillment of the requirements 

for the award of degree of 

MS 

IN 

CLINICAL PSYCHOLOGY 

By 

MUHAMMAD ZAKIR ZAMAN 

515-FSS/MSCP/F23 

 

Department of Psychology 

Faculty of Social Sciences 

International Islamic University, Islamabad 

2025 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

DECLARATION 

 

I, Mr.Muhammad Zakir Zaman, Registration No. 515-FSS/MSCP/F23 student of MS in 

Clinical Psychology, session 2023-2025, hereby declare that the matter printed in the 

thesis titled: THE IMPACT OF PARENTING STYLES, ACADEMIC PRESSURE, 

AND ACADEMIC DISHONESTY ON MENTAL HEALTH AMONG LATE 

ADOLESCENTS` is my own work and has not been printed, published and submitted as 

research work, thesis or publication in any form in any University, Research Institution 

etc in Pakistan or abroad. 

 

__________________  

Signatures of Deponent 

_______________________ 

Dated:  

 

 

 

 

 

 

 



 
 

RESEARCH COMPLETION CERTIFICATE 

 
 

Certified that the research work contained in this thesis titled: THE IMPACT OF 

PARENTING STYLES, ACADEMIC PRESSURE, AND ACADEMIC DISHONESTY 

ON MENTAL HEALTH AMONG LATE ADOLESCENTS` has been carried out and 

completed by Mr. Muhammad Zakir Zaman, Registration No: 515-FSS/MSCP/F23 under 

my supervision. 

 

 

____________________ _______________________  

Date           Supervisor 

         

Dr. Mazhar Iqbal Bhatti         

Assistant Professor 

Department of Psychology 

        International Islamic University, Islamabad 

                   

 

 

 

 

 



 
 

DEDICATION 

All praise and gratitude are due to Almighty Allah (SWT), the Most Beneficent and 

Merciful, whose divine will and blessings enabled me to reach this significant milestone 

in my academic journey. It is through His guidance, the heartfelt prayers of my parents, 

and the unwavering support and dedication of my teachers that I have been able to 

successfully complete my MS thesis. I would like to dedicate this work to my beloved 

parents and my supervisor, whose crucial roles and constant support have been 

instrumental throughout this endeavor. I am deeply thankful to my supervisor, Chairman 

Department of Psychology, Dr. Mazhar Iqbal Bhatti, for his invaluable guidance, 

insightful feedback, and continuous encouragement throughout the course of this 

research. His mentorship has been a cornerstone in the completion of this thesis. My 

sincere appreciation also extends to my peer group for their encouragement, cooperation, 

and warm wishes, which have kept me motivated. I am especially grateful to my family 

for their endless support, love, and motivation that carried me through challenging times 

 

 

 

 

 

 

 



 
 

Table of Contents 

  Page No. 

 List of Tables i 

 List of Annexures ii 

 Acknowledgement iii 

 Abstract iv 

Chapter 1 Introduction 1 

      Parenting Styles 1 

      Academic Pressure 5 

      Academic Dishonesty 8 

      Mental Health 11 

 Literature Review 15 

 Rationale of the study 22 

 Problem Statement  23 

 Objectives 23 

 Hypothesis 24 

 Theoretical Framework 24 

 Conceptual Framework 27 

Chapter 2 Method 28 

 Research Design 28 

 Sampling 28 

      Inclusion Criteria 28 

      Exclusion Criteria 28 



 
 

 Operational Definition 29 

 Instruments 30 

      Parental Authority Questionnaire 30 

      Academic Stress Scale 31 

      Academic Dishonesty Scale 32 

      Mental Health Inventory 32 

 Data Analysis 33 

 Ethical Consideration 34 

 Procedure 34 

Chapter 3 Results 35 

Chapter 4 Discussion 50 

 Limitations and suggestions 53 

 Implication of the study 55 

 Conclusion 56 

 References 57 

 Appendices 69 

 

 

 

 

 



i 
 

List of Tables 

Table No. Table Heading Page No. 

Table 1 Sociodemographic characteristics of participants  35 

Table 2 Psychometric Properties of Study Major Variables 38 

Table 3 Correlation of Parenting Styles with Mental health among 

late adolescents  

40 

Table 4 Multiple linear regression analysis demonstrating effect of 

parenting styles on the prediction of mental health among late 

adolescents 

42 

Table 5 Moderating effect of Academic Dishonesty on Academic 

Pressure and Mental Health 

44 

Table 6 Mediating effect of academic pressure on the relationship of 

paternal parenting style and mental health 

46 

Table 7 Mediating effect of academic pressure on the relationship of 

maternal parenting style and mental health 

48 

 

 

 

 

 

 

 

 

 



ii 
 

List of Annexures 

  Page No. 

Annexure – A Informed Consent  69 

Annexure – B Demographic Sheet 70 

Annexure – C Parental Authority Questionnaire 71 

Annexure – D Mental Health Inventory 74 

Annexure – E Academic Stress Scale 79 

Annexure – F Academic Dishonesty Scale 82 

 

 

 

 

 

 

 

 

 

 

 



iii 
 

ACKNOWLEDGEMENT 

I solemnly declare that the current research entitled: ‗THE IMPACT OF PARENTING 

STYLES, ACADEMIC PRESSURE, AND ACADEMIC DISHONESTY ON MENTAL 

HEALTH AMONG LATE ADOLESCENTS` is my personal work. It is not plagiarized 

nor copied from any other sources, and that I have followed all the research and ethical 

protocols. I am submitting this research to Department of Psychology, Faculty of Social 

Sciences, International Islamic University Islamabad as a partial fulfillment for the award 

of the degree of MS in Clinical Psychology. I also declare that I will not use this research 

for my degree program in future. 

 

 

 

 

 

 

 

 

 

 



iv 
 

Abstract 

This study examines the impact of parenting styles, academic pressure, and academic 

dishonesty on the mental health of Pakistani late adolescents. The research focuses on 

understanding how different parenting approaches, such as authoritative, authoritarian, 

permissive, and neglectful styles and its influence on late adolescent‘s mental well-being. 

Additionally, the study explores the role of academic pressure, arising from high 

expectations and competitive environments, in contributing to stress, anxiety, and 

depression among students. Furthermore, the prevalence and consequences of academic 

dishonesty, including cheating and plagiarism, are investigated in relation to its effects on 

late adolescents' mental health. Using a quantitative cross-sectional research design, data 

was collected from 200 late studying at different schools and colleges of Karak, KPK. 

Standardized psychological scales were used to assess parental styles, mental health, 

academic stress and academic dishonesty. Statistical analyses, including correlation and 

regression models were employed to determine relationships among variables along with 

process macro for mediation and moderation analysis. The results indicated that 

authoritarian parenting as well as permissive parenting by mothers showed significant 

positive correlation. None of the individual parenting styles of fathers or mothers 

significantly predicted the mental health of late adolescents. Academic dishonesty does 

not significantly moderate the relationship between academic stress and mental health 

Academic stress style acted as a mediator between the relationship of paternal parenting 

style and mental health. The findings highlight the critical need for balanced parenting, 

reduced academic pressure, and ethical academic practices to promote better mental 

health outcomes for Pakistani late adolescents 
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Chapter 1 

INTRODUCTION 

 Adolescence is a critical developmental stage marked by significant physical, 

emotional, and cognitive changes. During this period, the foundations for future mental 

health are laid, making it crucial to understand the factors that influence well-being in 

late adolescents. In Pakistan, where societal expectations and cultural norms heavily 

emphasize academic achievement, late adolescents are often subject to intense academic 

pressure. This pressure, coupled with various parenting styles and the prevalence of 

academic dishonesty, can have profound effects on their mental health. 

Parenting Styles  

 Parenting styles, which define the interaction between parents and children, play a 

pivotal role in shaping an late adolescent‘s emotional and psychological development. 

The authoritative parenting style, characterized by warmth and structure, is generally 

associated with positive mental health outcomes. A review that included a selected 

number of studies conducted on the relationship between parenting styles and academic 

outcomes in Pakistan revealed that parenting style that enhanced the academic output of 

students of all educational levels was the authoritative type (Abrar et.al 2023). A 

correlation study carried out at Shiraz University of Medical Sciences concluded that 

there was a significant relationship between authoritarian parenting style and educational 

success (Zahedani et.al 2016) .In contrast, authoritarian, permissive may contribute to 

increased levels of anxiety, stress, and depression. The impact of these parenting styles 
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on late adolescent mental health is particularly relevant in Pakistan, where traditional and 

often authoritarian parenting approaches are prevalent. 

 Previous research has commonly defined parenting style as a consistent pattern of 

attitudes, emotional tone, and behaviors that parents exhibit toward their children, which 

creates an overall emotional climate within the family context. Baumrind (1971) first 

conceptualized parenting styles based on two primary dimensions responsiveness 

(warmth, acceptance, and support) and demandingness (control, supervision, and 

expectations) resulting in three primary types: authoritative, authoritarian, and 

permissive. Maccoby and Martin (1983) later expanded Baumrind‘s model by organizing 

these styles along the same two dimensions and introducing a fourth style, 

neglectful/uninvolved, characterized by low levels of both responsiveness and 

demandingness. Darling and Steinberg (1993) further refined the concept by emphasizing 

that parenting style represents the contextual climate within which specific parenting 

practices are expressed and interpreted by children, thereby influencing developmental 

outcomes. In contemporary studies, researchers have continued to adopt this 

multidimensional framework while distinguishing between behavioral control 

(monitoring and regulation of behavior) and psychological control (intrusive 

manipulation of thoughts and emotions) to better capture the nuances of parental 

influence during adolescence (Smetana, 2017).  

 Parenting styles are conceptualized in contemporary research as relatively stable, 

global patterns of parental attitudes and behaviors that create the emotional and 

regulatory climate of childrearing and that are most commonly organized along two core 

dimensions demandingness (control, structure, and behavioral expectations) and 
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responsiveness (warmth, emotional support, and acceptance) such that combinations of 

high/low demandingness and high/low responsiveness produce prototypical styles (e.g., 

authoritative, authoritarian, permissive/indulgent, and uninvolved/neglectful) rather than 

isolated, one-off practices (Sanvictores, 2022).  

 Recent definitional and review work emphasizes three consequential refinements 

to this classic formulation: (a) parenting style should be treated as a multidimensional, 

latent construct that can include blended or hybrid profiles within and across families 

rather than assuming mutually exclusive categorical types; (b) parenting styles are 

conceptually distinct from discrete parenting practices (e.g., time out, praise, monitoring), 

with the former describing the enduring emotional climate and the latter describing 

situation-specific behaviors that operate within that climate; and (c) contemporary 

measurement and theory increasingly call for explicit attention to contextual moderators 

(child age and temperament, socioecological factors, and culture) and to measurement 

strategies that capture both continuous demandingness/responsiveness dimensions and 

empirically derived profiles (e.g., latent profile analysis), because effects attributed to a 

―style‖ vary systematically by cultural context and by analytic approach (Yan, 2025). 

 Methodological recommendations in recent literature therefore ask researchers to 

(1) report dimensional scores (demandingness and responsiveness) alongside any 

categorical labels, (2) use person-centered techniques (e.g., LPA) when the research 

question concerns within-family profiles, and (3) explicitly model potential moderators 

(e.g., culture, socioeconomic status, adolescent gender) when testing associations 

between parenting styles and youth outcomes steps that improve construct validity and 

reduce cultural bias in interpretation (Sanvictores, 2022). Overall, the current, ―latest-
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study‖ consensus frames parenting style as an enduring, multi-faceted family-level 

climate (distinct from single practices), best operationalized with both dimensional and 

person-centered measurements and interpreted within the child‘s cultural and 

developmental context. 

 Previous research consistently demonstrates that authoritative, authoritarian, and 

permissive parenting styles differ substantially in their emotional climate, disciplinary 

strategies, and effects on adolescents‘ psychological and academic outcomes. The 

authoritative style, characterized by high warmth, open communication, and firm but 

flexible control, is most consistently associated with positive developmental outcomes, 

including higher self-esteem, academic achievement, emotional regulation, and 

psychological well-being across diverse cultural settings (Pinquart, 2023).  

 Parents adopting this style tend to promote autonomy within clear boundaries, 

fostering both competence and relatedness, which supports adaptive coping and mental 

health (Kuppens & Ceulemans, 2019). In contrast, the authoritarian style, marked by high 

demandingness but low responsiveness, emphasizes obedience and control through 

punitive or coercive methods. Studies have shown that this approach often predicts 

increased anxiety, depressive symptoms, and lower self-efficacy among adolescents, 

though in certain collectivist cultures, its negative impact may be moderated or even 

reversed due to culturally endorsed respect for authority (Dwairy & Achoui, 2021).  

 The permissive style, characterized by high warmth but low control or structure, 

is associated with elevated risks of impulsivity, academic underperformance, and 

externalizing behaviors, despite fostering open parent–child communication and 
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emotional closeness (Sanvictores, 2022; Vasiou et al., 2023). Recent cross-cultural meta-

analyses also highlight that the effectiveness of these styles is not universal but varies 

depending on socioeconomic, cultural, and familial contexts, suggesting that parenting 

style effects are best understood as context-dependent processes rather than fixed 

typologies (Yan, 2025). 

Academic Pressure  

 Academic pressure is another significant factor affecting late adolescents in 

Pakistan. The country's education system is highly competitive, with a strong focus on 

high-stakes exams that determine future opportunities. This pressure can lead to chronic 

stress and anxiety, negatively impacting students' mental health. Moreover, the desire to 

meet high academic expectations often leads to academic dishonesty, where students 

resort to cheating and plagiarism as coping mechanisms. These behaviors not only 

undermine the integrity of the educational system but also contribute to feelings of guilt, 

shame, and further psychological distress. 

 Academic pressure has been widely defined as the subjective psychological stress 

or tension students experience when they perceive that academic demands—whether 

from parents, teachers, institutions, or themselves—exceed their available coping 

resources such as time, ability, or emotional resilience (Xu et al., 2010). 

 Contemporary scholars conceptualize academic pressure as a multidimensional 

construct, encompassing both external and internal sources. External pressure includes 

expectations from parents, teachers, and peers to achieve high academic performance, 

while internal pressure arises from students‘ personal aspirations, perfectionism, and fear 
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of failure (Ma et al., 2024). Studies consistently note that academic pressure manifests 

through perceived workload, competition, examination anxiety, and conflicts between 

academic demands and personal life balance (Nguyen & Le, 2023).  

 Empirical findings show that moderate academic pressure can enhance motivation 

and achievement (so-called eustress), but excessive or chronic academic pressure is 

associated with mental health problems such as anxiety, depression, burnout, and 

academic disengagement (Qonita et al., 2021). Therefore, recent research defines 

academic pressure not merely as situational stress but as a sustained psychological state 

reflecting the ongoing imbalance between high academic expectations and students‘ 

perceived capacity to meet them (Wang et al., 2024). 

 In another study academic pressure has been defined as the perceived or actual 

strain arising from the demands of academic performance, competition, and expectations 

that challenge a student‘s cognitive, emotional, and physical capacities (Ang & Huan, 

2006). This construct is frequently understood through the transactional model of stress 

and coping (Lazarus & Folkman, 1984), where pressure emerges when students appraise 

academic demands such as examinations, grades, parental expectations, or workload as 

exceeding their perceived ability to cope. Scholars further define academic pressure as a 

multifactorial phenomenon comprising emotional (e.g., anxiety, fear of failure), cognitive 

(e.g., performance rumination, perfectionism), and social (e.g., parental and peer 

comparison) components that interact to shape students‘ stress experiences (Sharma & 

Wavare, 2016).  
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 Recent thesis-based research also differentiates between self-imposed academic 

pressure stemming from intrinsic motivation and personal achievement goals and 

externally imposed pressure arising from institutional expectations, cultural norms, and 

parental aspirations (Kumar & Srivastava, 2022). This duality reflects how academic 

pressure operates as both a motivational driver and a psychological stressor, capable of 

fostering achievement under moderate levels yet leading to exhaustion and maladaptive 

behaviors when excessive or chronic (Pascoe et al., 2020;). Across previous studies and 

academic theses, academic pressure is defined not merely as an isolated academic 

demand but as a dynamic, context-dependent psychological construct reflecting the 

tension between external expectations and students‘ perceived academic competence and 

coping efficacy (Lee & Larson, 2019). 

 Building upon previous definitions, academic pressure is also increasingly 

conceptualized in modern research as a sociocultural and systemic phenomenon, 

embedded within competitive educational structures and societal expectations of success. 

Recent studies emphasize that academic pressure does not arise solely from individual or 

family sources but is shaped by institutional policies, examination systems, and broader 

cultural norms that equate academic excellence with personal worth and future security 

(Fong et al., 2021).  

 For instance, students in high-stakes academic environments, such as those 

influenced by exam-oriented or meritocratic systems, often report elevated pressure due 

to the perceived consequences of academic failure on social status and career 

opportunities (Liu et al., 2022). Moreover, the growing prevalence of standardized 

testing, performance-based scholarships, and social comparison on digital platforms has 
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intensified perceptions of academic inadequacy, amplifying chronic stress and 

perfectionistic tendencies (Yu et al., 2024).  

 In this sense, academic pressure is not merely an intrapersonal state but a 

systemically reinforced psychosocial construct, perpetuated through continuous 

evaluation, competition, and cultural ideals of success. Empirical evidence also suggests 

that prolonged exposure to such pressure leads to a cascade of maladaptive outcomes, 

including burnout, somatic symptoms, sleep disturbances, and engagement in academic 

dishonesty as a coping mechanism (Pascoe et al., 2020). Consequently, recent scholarship 

advocates for defining academic pressure within a bioecological framework, where 

personal, familial, educational, and societal systems interact to shape how pressure is 

experienced, internalized, and manifested across developmental stages (Bronfenbrenner, 

2005). 

Academic Dishonesty 

 Academic dishonesty has been conceptualized in diverse ways throughout the 

literature, with researchers generally describing it as any behavior that violates academic 

integrity, misrepresents academic performance, or provides an unfair advantage to an 

individual within an educational setting. Cizek (2003) defined academic dishonesty as 

any intentional act of deception in the process of producing academic work, such as 

cheating, plagiarism, or misrepresentation of another‘s ideas.  

 Similarly, Whitley and Keith-Spiegel (2002) identified academic dishonesty as 

behaviors that intentionally subvert the norms of scholarly conduct, including the use of 

unauthorized materials, falsification of data, and inappropriate collaboration. These early 
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conceptualizations established the foundation for subsequent empirical research that 

treats dishonesty as a form of ethical deviance within educational contexts (Treviño, 

2012). 

 According to McCabe et al. (2012), academic dishonesty encompasses behaviors 

that undermine the principles of honesty, fairness, and responsibility, including 

plagiarism, fabrication, falsification, and facilitation of others‘ dishonest acts. Later 

studies extended this definition by emphasizing intentionality and rule violation as central 

components. For example, Sebek (2006) described academic dishonesty as any deliberate 

behavior that contravenes institutional academic rules to obtain an unfair academic 

benefit.   

 Similarly, Tefera and Kinde (2009) defined it as a broad category of purposeful 

actions that are contrary to the ethical and procedural guidelines of an educational 

institution, encompassing both minor and severe forms of misconduct. These definitions 

underscore that academic dishonesty is not confined to examination cheating but includes 

a spectrum of behaviors plagiarism, collusion, falsification, data fabrication, and research 

misconduct—that distort the authenticity of academic achievement (Whitley, 1998)  

 Contemporary scholarship continues to elaborate on this conceptual framework. 

For instance, Heriyati and Ekasari (2022) integrated the ―fraud triangle‖ perspective to 

explain that academic dishonesty is shaped by opportunity, pressure, and rationalization. 

Within this theoretical lens, academic dishonesty is viewed as a rationally justified 

deviation from institutional rules, often influenced by environmental or psychological 

pressures.  
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 In similar terms, Guthrie (2019) defined academic dishonesty as any behavior that 

violates assessment requirements or institutional policies with the intent to gain an undue 

academic advantage. This perspective highlights that dishonesty represents a conscious 

manipulation of academic norms rather than mere ignorance or misunderstanding. 

 Institutions themselves have contributed formal definitions that align with these 

research perspectives. For example, Northern Illinois University defines academic 

dishonesty as committing or contributing to dishonest acts by those engaged in teaching, 

learning, research, and related academic activities explicitly noting that such acts may be 

either intentional or unintentional. The University of Wyoming likewise describes it as an 

action attempted or performed that misrepresents one‘s involvement in an academic 

endeavor in any way, or assists another student in misrepresenting their involvement. 

These institutional definitions reflect the consensus among scholars that dishonesty 

involves misrepresentation, deceit, or breach of academic norms in the pursuit of 

undeserved academic outcomes (Shoaib & Ali, 2024). 

 Across studies, three central characteristics consistently appear in the definition of 

academic dishonesty: (a) intentionality or the deliberate attempt to deceive, (b) violation 

of institutional or disciplinary rules, and (c) misrepresentation of one‘s academic 

performance or intellectual contributions (McCabe et al., 2012. Researchers also 

emphasize that these behaviors threaten not only individual moral development but also 

the credibility of educational institutions and the validity of academic assessment (Mason 

et al., 2016). In this context, academic dishonesty has been regarded as a moral and 

institutional failure that undermines the integrity of learning processes (Chin, 2011). 
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 Overall, the cumulative literature defines academic dishonesty as a multifaceted 

construct encompassing any intentional or unintentional act of deceit, misrepresentation, 

or rule violation designed to gain an unfair advantage in academic work. It includes 

behaviors such as plagiarism, cheating, collusion, falsification, fabrication, and the 

facilitation of dishonest acts by others (McCabe et al., 2012). 

Mental Health 

 Mental health has been conceptualized and defined in multifaceted ways across 

decades of psychological and psychiatric research, reflecting evolving theoretical, 

diagnostic, and sociocultural understandings. According to the World Health 

Organization (WHO, 2022), mental health is a state of mental well-being that enables 

individuals to cope with the stresses of life, realize their abilities, learn well and work 

well, and contribute to their community. This holistic definition emphasizes the dynamic 

balance between internal psychological functioning and external environmental demands, 

aligning with contemporary biopsychosocial frameworks.  Earlier definitions often 

focused more narrowly on the absence of mental illness, but subsequent research has 

increasingly underscored the presence of positive functioning, resilience, and subjective 

well-being as integral components (Keyes, 2002). 

 Keyes (2005) introduced the dual continua model of mental health, proposing that 

mental health and mental illness are related but distinct dimensions; thus, the absence of 

psychopathology does not necessarily equate to the presence of flourishing mental health. 

Similarly, Ryff‘s (2014) model of psychological well-being identifies six dimensions 

which include autonomy, environmental mastery, personal growth, positive relations, 
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purpose in life, and self-acceptance viewing mental health as a dynamic state of optimal 

functioning rather than mere symptom absence. 

 In clinical and empirical contexts, mental health has also been operationalized as 

a composite construct reflecting emotional regulation, cognitive functioning, social 

adaptation, and overall life satisfaction (Diener et al., 2018). For instance, research by 

Keng et al. (2019) emphasized mindfulness and emotion regulation as protective 

mechanisms supporting mental health, while Diener et al. (2018) linked subjective well-

being indices such as life satisfaction and affective balance to overall mental health 

outcomes.  

 Other studies have framed mental health within developmental and cultural 

contexts, acknowledging that social support, identity development, and environmental 

stability are critical determinants (Eisenberg et al., 2021). Eisenberg et al. (2021) found 

that among adolescents, mental health encompasses both psychological resilience and the 

ability to navigate academic, familial, and social stressors effectively. Furthermore, Patel 

et al. (2018) highlighted a global health perspective, asserting that mental health includes 

the capacity to maintain cognitive and emotional equilibrium despite adversity and 

socioeconomic challenges. 

 Researchers like Galderisi et al. (2015) have advocated for an integrative 

definition encompassing emotional, psychological, and social well-being, consistent with 

WHO‘s multidimensional framework. Recent empirical studies have also expanded 

mental health definitions to include neurobiological and contextual variables, recognizing 
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that genetic predispositions, stress physiology, and environmental exposures interact to 

shape mental states (Steel et al., 2021).  

 Moreover, scholars increasingly emphasize that mental health must be understood 

as culturally embedded, varying across societies in terms of expression, stigma, and 

coping mechanisms (Chen et al., 2020). Hence, mental health is no longer viewed as a 

static condition but as a complex, dynamic process of achieving psychological balance, 

adaptability, and social coherence across the life span. 

 In summary, previous research studies converge on the notion that mental health 

transcends the absence of mental disorders and instead reflects a holistic state of 

psychological resilience, emotional stability, and social well-being. The progression of 

scholarly thought from deficit-based to strengths-based paradigms—has redefined mental 

health as a continuum encompassing both vulnerability and thriving (Keyes, 2005). This 

integrative understanding aligns with current empirical approaches that consider mental 

health as both an outcome and a process influenced by individual, relational, and 

contextual factors (Patel et al., 2018). Thus, within the scope of contemporary 

psychological research, mental health represents an evolving construct rooted in 

adaptability, purpose, and interconnectedness, capturing the full spectrum of human 

psychological experience. 

 The interplay between parenting styles, academic pressure, and academic 

dishonesty creates a complex environment that can either support or hinder late 

adolescent mental health. Understanding how these factors interact is crucial for 

developing interventions that promote healthy development and well-being among 
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Pakistani late adolescents. This study aims to explore these relationships, providing 

insights into the ways in which parenting practices, academic expectations, and ethical 

behaviors influence mental health outcomes in this population. 

 Given the increasing awareness of mental health issues among late adolescents, 

particularly in high-pressure academic environments, this research is timely and relevant. 

By examining the unique context of Pakistani late adolescents, this study seeks to 

contribute to the broader understanding of how environmental and social factors affect 

mental health, with the ultimate goal of informing policies and practices that support the 

well-being of young people. 
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Literature review 

 This literature review examines the existing research on the impact of parenting 

styles, academic pressure, and academic dishonesty on the mental health of late 

adolescents, with a specific focus on Pakistani late adolescents. Numerous studies have 

established a connection between parenting styles and late adolescent mental health. 

Authoritative parenting, characterized by warmth, support, and high expectations, is 

consistently linked to positive mental health outcomes. Research indicates that late 

adolescents with authoritative parents tend to exhibit lower levels of depression and 

anxiety (Maccoby & Martin, 1983). In contrast, authoritarian parenting, marked by strict 

discipline and a lack of emotional support, has been associated with higher levels of 

psychological distress, including anxiety and low self-esteem (Steinberg, 2001). In the 

Pakistani context, a study by Khaleque and Rahman (2010) found that late adolescents 

raised by authoritative parents reported higher self-esteem and lower levels of depression 

compared to those from authoritarian backgrounds. This highlights the importance of 

considering cultural factors when evaluating parenting styles and their effects on mental 

health. Academic pressure is a significant concern for late adolescents, particularly in 

cultures that prioritize academic achievement. Research indicates that high academic 

expectations from parents and schools can lead to increased stress, anxiety, and 

depressive symptoms among late adolescents (Sinha & Sinha, 2021). A study conducted 

by Aftab et al. (2020) in Pakistan revealed that excessive academic pressure negatively 

impacted students' mental health, leading to feelings of inadequacy and anxiety. The 

pressure to excel academically often results in a fear of failure, which can exacerbate 

mental health issues. The correlation between academic pressure and mental health 
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outcomes is especially pronounced in high-stakes testing environments, where the fear of 

poor performance can lead to chronic stress (Sharma et al., 2020) 

 Academic dishonesty, including cheating and plagiarism, is prevalent among late 

adolescents and is often a response to academic pressure. Research indicates that students 

who engage in dishonest behaviors may experience guilt, anxiety, and stress, which can 

further deteriorate their mental health (McCabe & Treviño, 1997).  

 A study by Shams et al. (2021) in Pakistan highlighted that high levels of 

academic dishonesty were associated with increased anxiety and stress among students, 

suggesting that dishonesty may be both a cause and a consequence of mental health 

issues. Moreover, academic dishonesty can lead to a cycle of negative emotions, where 

the initial act of cheating creates further stress and anxiety about being caught; 

perpetuating mental health struggles (Lange et al., 2021).The interplay between parenting 

styles, academic pressure, and academic dishonesty is crucial in understanding late 

adolescent mental health. Research suggests that authoritative parenting can buffer the 

negative effects of academic pressure, providing late adolescents with the emotional 

support necessary to cope with stress (Kumar et al., 2021). Conversely, authoritarian 

parenting may exacerbate academic pressure, pushing late adolescents toward dishonest 

behaviors as a means of coping with unrealistic expectations (Maqsood et al., 2023).In 

Pakistan, where academic achievement is highly valued, the pressure to perform can lead 

to ethical dilemmas for students. A study by Rizvi and Hashmi (2022) found that late 

adolescents from authoritarian backgrounds were more likely to engage in academic 

dishonesty when faced with high academic pressure, indicating a need for interventions 

that address parenting practices and academic expectations. 
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 The literature indicates a complex relationship between parenting styles, academic 

pressure, academic dishonesty, and mental health among late adolescents, particularly 

within the Pakistani context. Authoritative parenting emerges as a protective factor 

against mental health issues, while academic pressure and dishonesty are associated with 

increased stress and anxiety. Future research should focus on developing interventions 

that promote healthy parenting practices and reduce academic pressure to support the 

mental well-being of late adolescents in Pakistan. 

 Parenting style has long been recognized as a critical determinant of adolescents‘ 

psychosocial and emotional adjustment. Rooted in Baumrind‘s (1966, 1991) typology, 

parenting styles are typically classified as authoritative, authoritarian, permissive, and 

neglectful, reflecting varying combinations of parental responsiveness and 

demandingness. Numerous empirical studies have demonstrated that these dimensions of 

parenting significantly influence adolescents‘ mental health outcomes (Pinquart & 

Kauser, 2019). 

 Authoritative parenting, characterized by warmth, support, and consistent 

behavioral control, is consistently associated with lower levels of anxiety, depression, and 

internalizing symptoms among adolescents (Pinquart & Kauser, 2019). Conversely, 

authoritarian parenting marked by harsh control, rejection, and psychological coercion—

has been linked with higher levels of emotional distress, low self-esteem, and poor social 

competence (Yani, 2025). In a cross-cultural review, Yani (2025) reported that parental 

warmth and autonomy support predicted resilience and life satisfaction, while excessive 

control predicted anxiety and suicidal ideation. 
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 Research conducted in South Asian contexts echoes these global findings. Naveed 

et al. (2021) found that among Pakistani adolescents, authoritative and permissive 

parenting styles were positively associated with psychological flexibility a trait associated 

with better mental health and adaptive coping whereas authoritarian parenting predicted 

rigidity and distress. Similarly, findings by Bavice and Matos (as cited in Yani, 2025) 

indicated that adolescents raised under supportive parenting environments reported fewer 

symptoms of depression and anxiety. Overprotective and rejecting parental styles have 

been associated with increased academic anxiety, self-harm, and lower resilience 

(Francis-Press, 2024). 

 Late adolescence, generally spanning ages 16–19, represents a developmental 

period of heightened autonomy seeking, identity exploration, and academic transition. 

During this stage, adolescents become more sensitive to parental control and 

expectations, which can either buffer or exacerbate mental-health difficulties. Recent 

studies suggest that overprotective parenting during late adolescence contributes to 

heightened academic anxiety and psychological distress through mediators such as self-

concept and coping style (Zhang et al., 2025). These findings emphasize that parenting 

style remains a significant contextual determinant of adolescents‘ mental well-being. 

 Academic pressure refers to the perceived stress and psychological tension arising 

from expectations related to academic achievement. Luo et al. (2022) define it as the 

discomfort experienced by students as a result of learning demands and performance 

expectations from parents, teachers, peers, and oneself. In modern educational contexts, 

academic pressure has become a pervasive stressor, particularly among high-achieving 

adolescents navigating competitive schooling systems (Yuan et al., 2023). 
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 Empirical studies consistently link excessive academic pressure to adverse 

psychological outcomes. Luo et al. (2022) demonstrated that academic pressure was 

positively associated with adolescent problem behaviors and negatively associated with 

subjective well-being. Their study further revealed a chain mediating effect through self-

control and parent–child conflict, highlighting the intricate relationship between family 

dynamics and psychological distress. Similarly, Li et al. (2023) found that students 

experiencing persistent academic pressure reported higher symptoms of depression and 

anxiety and lower self-efficacy. 

 Academic pressure is also intertwined with parenting practices. Authoritarian and 

over-demanding parents often heighten adolescents‘ academic stress by emphasizing 

performance and obedience over intrinsic motivation (Pinquart & Kauser, 2019). This 

linkage suggests that parenting style can indirectly influence adolescent mental health 

through the mediating role of academic pressure. Intervention-based research further 

confirms that reductions in perceived academic stress—through coping skills training, 

mindfulness, or teacher support lead to measurable improvements in students‘ emotional 

regulation and mental well-being (Gao & Li, 2024). 

A multidimensional framework in which parenting style, academic pressure, and 

academic dishonesty interact to influence adolescent mental health. Authoritative 

parenting tends to buffer stress and foster resilience, whereas authoritarian or rejecting 

parenting amplifies academic pressure and associated maladaptive coping strategies 

(Naveed et al., 2021). Elevated academic pressure, in turn, increases the likelihood of 

academic dishonesty as adolescents attempt to meet external demands (Li & Falco, 
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2025). The engagement in dishonest behaviours can, paradoxically, increase guilt and 

anxiety, further deteriorating mental health. 

 In this conceptual chain Parenting Style, Academic Pressure, Academic 

Dishonesty,  Mental Health, each construct may function as both a mediator and an 

outcome. Recent empirical work supports such cascading effects. Luo et al. (2022) 

showed that parent–child conflict and low self-control mediated the relationship between 

academic pressure and behavioural problems. Similarly, Li and Falco (2025) found that 

authoritarian parenting elevated academic pressure, which subsequently predicted higher 

dishonesty rates. These findings underscore the complex and reciprocal nature of these 

variables, particularly during late adolescence, a period characterized by identity 

development, social comparison, and educational transition. 

 Recent empirical research has increasingly recognized academic pressure as a 

significant mediating mechanism linking parenting styles to adolescents‘ mental health 

outcomes. Parenting styles establish the emotional and motivational climate within which 

adolescents perceive and respond to academic demands (Pinquart & Kauser, 2019). 

Authoritarian and over-controlling parenting styles, characterized by rigid expectations 

and limited autonomy, often heighten adolescents‘ perceived academic pressure by 

emphasizing performance, discipline, and conformity over psychological well-being (Luo 

et al., 2022).  

 In contrast, authoritative parenting marked by warmth, responsiveness, and 

supportive guidance—fosters adaptive motivation and reduces stress associated with 

academic expectations, thereby buffering adolescents against psychological distress 
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(Naveed et al., 2021). Luo et al. (2022) found that parental control significantly predicted 

higher levels of academic pressure, which in turn led to increased problem behaviors and 

emotional symptoms, suggesting a clear mediating pathway.  

 Similarly, Zhang et al. (2025) reported that overprotective parenting indirectly 

affected adolescents‘ anxiety and depression through elevated academic pressure and 

maladaptive coping styles. These findings are consistent with stress-process theories, 

which propose that parenting practices shape adolescents‘ perceptions of academic 

environments, influencing the degree to which academic stress impacts emotional well-

being (Gao & Li, 2024). Moreover, cultural studies in collectivist societies have shown 

that parental expectations for high achievement intensify academic pressure, thereby 

contributing to anxiety, burnout, and depressive symptoms (Yuan et al., 2023).  

 Academic pressure, defined as the perceived tension arising from academic 

demands and performance expectations (Luo et al., 2022), often acts as a precursor to 

anxiety, depression, and burnout (Yuan et al., 2023). However, adolescents who engage 

in academically dishonest behaviors such as cheating, plagiarism, or falsifying work may 

temporarily alleviate academic stress by reducing immediate performance demands, 

thereby weakening the direct negative impact of academic pressure on mental health (Li 

& Falco, 2025). In this sense, academic dishonesty can serve as a maladaptive coping 

mechanism, allowing students to escape or manage overwhelming academic expectations 

in the short term (Rahman et al., 2023). 
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Rationale of the study 

 The mental health of late adolescents is a critical public health concern, 

particularly in developing countries like Pakistan where cultural, social, and educational 

pressures can be intense. Late adolescents in Pakistan face a unique set of challenges, 

including varying parenting styles, high academic expectations, and the prevalence of 

academic dishonesty. Understanding how these factors interact and affect the mental 

health of young people is essential for several reasons. Firstly, parenting styles play a 

pivotal role in shaping a child's emotional and psychological well-being. Different 

approaches to parenting can significantly influence how late adolescents cope with stress, 

develop self-esteem, and navigate social pressures. Examining these dynamics in the 

Pakistani context can provide insights into how cultural norms and family practices 

impact late adolescent mental health. Secondly, academic pressure is a pervasive issue in 

Pakistan, where high-stakes examinations and competitive environments can lead to 

significant stress and anxiety among students. By investigating this pressure, the study 

aims to highlight the need for a balanced approach to education that prioritizes mental 

well-being alongside academic success. Thirdly, academic dishonesty is a growing 

concern, with many students resorting to cheating and plagiarism to meet academic 

expectations. Understanding the link between academic dishonesty and mental health can 

inform strategies to foster ethical behavior and support students in achieving their 

academic goals honestly. Overall, this study is crucial for developing a comprehensive 

understanding of how parenting styles, academic pressure, and academic dishonesty 

collectively impact the mental health of Pakistani late adolescents. The findings will 

inform parents, educators, and policymakers about the importance of creating supportive 
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environments that promote both academic and emotional well-being, ultimately 

contributing to healthier and more resilient future generations. 

Problem Statement 

 This study aims to examine how parenting styles, academic pressure, and 

academic dishonesty collectively affect the mental health of late adolescents. It seeks to 

understand the extent to which these factors contribute to adolescents‘ stress levels, 

emotional well-being, and overall psychological and academic adjustment. 

Objectives 

1. To examine the relationship between different parenting styles (authoritative, 

authoritarian, permissive) and the mental health outcomes of Pakistani late 

adolescents. 

2. To assess the predictive relationship of parenting styles and the mental health 

among late adolescents 

3. To investigate the mediating role of academic pressure in the relationship between 

parenting styles and mental health. 

4. To examine the moderation role of academic dishonesty in the relationship 

between parenting styles, academic pressure and mental health among late 

adolescents . 
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Hypotheses 

1. Authoritative parenting style shows a significant positive association with better 

mental health outcomes in late adolescents, compared to authoritarian and 

permissive parenting styles. 

2. Paternal and maternal parenting styles significantly predict the mental health 

outcomes of late adolescents within the Pakistani context. 

3. Academic dishonesty moderates the relationship between academic pressure and 

mental health, with higher levels of dishonesty amplifying the adverse effects of 

academic pressure on adolescents‘ mental well-being. 

4. Academic pressure plays a mediating role in the relationship between parenting 

styles and mental health among late adolescents. 

Theoretical Framework 

Diana Baumrind's Parenting Styles Theory 

 Diana Baumrind‘s Parenting Styles Theory is one of the most influential 

frameworks in the study of child development. She identified four key types of parenting 

that are based on the combination of two important dimensions: parental warmth and 

responsiveness (how much affection, support, and attention parents give) and parental 

control and discipline (how much parents enforce rules and expectations). These four 

parenting styles are: 

 Authoritative parenting is characterized by both high warmth and high control. 

Parents who adopt this style are supportive, responsive to their children‘s needs, and set 

clear expectations. They encourage independence while maintaining rules and structure. 
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These parents explain the reasons behind their rules, listen to their children‘s opinions, 

and make adjustments when necessary. As a result, children tend to do well academically, 

have high self-esteem, develop good social skills, and show emotional maturity 

(Baumrind, 1966). 

 In contrast, authoritarian parenting involves high control but low warmth. 

Authoritarian parents demand obedience and impose strict rules without room for 

negotiation. They do not offer much explanation for their rules and often rely on 

punishment to enforce compliance. While children of authoritarian parents may be 

obedient, they often struggle with self-esteem, social skills, and emotional regulation. 

They may also have difficulty making decisions or expressing themselves freely 

(Baumrind, 1966). 

 Permissive parenting is marked by high warmth but low control. Permissive 

parents are nurturing and indulgent but do not set many boundaries or rules. They often 

avoid conflict and may give in to their children‘s demands to maintain peace. While 

children of permissive parents typically feel loved and supported, they may lack 

discipline, struggle with authority, and have difficulty following rules. They may also 

engage in impulsive behaviors and perform poorly in school (Baumrind, 1966). 

 Finally, neglectful (or uninvolved) parenting is characterized by both low warmth 

and low control. Neglectful parents are disengaged from their children‘s lives, offering 

little emotional support or guidance. These parents do not set rules or expectations and 

are often uninvolved in their children‘s day-to-day activities. Children raised in neglectful 

environments tend to have emotional and social difficulties, struggle with self-regulation, 
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and are at higher risk for behavioral problems such as substance abuse or delinquency 

(Baumrind, 1966). 
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Conceptual Framework 

 

 

 

 

  

 

 

  

 

Figure: Conceptual framework depicting relationship among variables 
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Chapter 2 

METHOD 

Research Design 

 In the present study, a cross sectional research design was used to evaluate the 

impact of parenting styles, academic pressure and academic dishonesty on mental health 

among late adolescents. 

Sample 

 For the purpose of this study a total 200 late adolescents including both male and 

female were selected as participants. The sample was selected by using a purposive 

sampling technique that enables participants to be included based on their accessibility, 

willingness and specific attributes to participate in the study. 

 In addition data was collected from 200 male and female students aged between 

15 to 20 years from district Karak, KPK, Pakistan. 

Inclusion criteria: 

1. Participant must be Pakistani residing aged 15 – 20 attending schools and colleges 

only from district Karak, KPK was included. 

2. Data was collected only from those who easily understand. 

Exclusion criteria: 

 Those who do not attend school and college regularly. Moreover, the participant 

who have mental or physical issues will be excluded. 
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Operational definition: 

Parenting Styles 

 The approaches used by parents in raising their children, characterized by levels 

of responsiveness and demands (Baumrind, 1966). Measured using a standardized 

questionnaire that categorizes parenting into: 

Authoritative: High responsiveness and high demands. Items assess warmth, support, and 

structured guidance. 

Authoritarian: Low responsiveness and high demands. Items assess strict discipline, 

control, and lack of warmth. 

Permissive: High responsiveness and low demands. Items assess leniency, indulgence, 

and lack of enforcement of rules. 

Academic Pressure 

 The stress and demands related to academic performance and expectations from 

parents, teachers, and the students themselves. Measured using a scale adapted to assess 

the frequency and intensity of academic stressors such as workload, exam pressure, and 

future academic concerns (Hwang, 2013) 

Academic Dishonesty 

 Behaviors that violate academic integrity, including cheating on exams, 

plagiarism, and other forms of dishonest conduct. Measured through a self- report survey 
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asking about the frequency and types of dishonest behaviors engaged in over a specified 

period (McCabe, Treviño, & Butterfield, 2001) 

Mental Health 

 The psychological well-being of late adolescents, including levels of stress, 

anxiety, and depression. Measured using the Depression Anxiety Stress Scale  (Lovibond 

& Lovibond, 1995). It provides scores on: 

Stress: Symptoms like difficulty relaxing, nervousness, and agitation. 

Anxiety: Symptoms such as autonomic arousal, situational anxiety, and subjective 

experience of anxious affect. 

Depression: Symptoms such as dysphoria, hopelessness, and lack of interest or 

involvement. 

Instruments 

Parental Authority Questionnaire  

 The Parental Authority Questionnaire (PAQ), developed by John H. Buri in 1991, 

is a psychological tool designed to assess adolescents' perceptions of their parents' 

parenting styles. It consists of 30 items, divided into three subscales, each measuring one 

of the three parenting styles identified by Diana Baumrind: authoritative, authoritarian, 

and permissive. Each subscale includes 10 items, and the responses are measured on a 

Likert scale ranging from 1 (strongly disagree) to 5 (strongly agree). The PAQ allows 

researchers to explore the extent to which adolescents perceive their parents as warm and 

responsive, strict and controlling, or lenient and permissive. It has demonstrated good 
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reliability (with Cronbach‘s alpha coefficients ranging from 0.70 to 0.90) and validity in 

various studies, making it a useful tool for examining the relationship between parenting 

styles and adolescent outcomes, such as emotional development, academic performance, 

and behavioral tendencies. The PAQ is widely used in psychological research and clinical 

practice to better understand family dynamics and inform interventions aimed at 

improving parenting practices. 

.Academic Stress Scale 

 The Academic Stress Scale (ASS) was developed by R. Balaji Rao to measure the 

stress levels experienced by students in academic settings. The scale is designed to assess 

the various stressors that students face in relation to their educational pursuits. It consists 

of a series of items that reflect different aspects of academic life, including workload, 

pressure to perform, time management, relationships with teachers and peers, and 

emotional well-being. The number of items on the scale typically varies, but it usually 

contains around 40 items, each addressing a specific factor contributing to academic 

stress. 

 The types of responses are typically based on a Likert-type scale, which asks 

respondents to rate the intensity of their stress on a range from 1 to 5 where 1 usually 

indicates "No Stress" and 5 indicates "Extreme Stress." This allows the scale to measure 

varying degrees of stress. 

 Additionally, the Academic Stress Scale includes subscales that assess different 

dimensions of academic stress, such as academic workload, fear of failure, peer pressure, 

and parental expectations. These subscales help identify the specific sources of stress, 
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which can be useful for targeted interventions. The scale has been widely used in 

research and has proven to be a reliable tool for understanding how academic 

environments contribute to the stress levels of students. 

Academic Dishonesty Scale 

 The Academic Dishonesty Scale (ADS), developed by R. Balaji Rao, is a 

psychological tool designed to measure students' tendencies toward academic dishonesty. 

The scale comprises 23 items that assess a range of behaviors and attitudes related to 

cheating, plagiarism, and other forms of academic misconduct. Respondents are typically 

asked to rate the extent to which they agree or disagree with various statements about 

dishonest academic behaviors, such as copying assignments, using unauthorized 

materials during exams, or submitting plagiarized work. The response format is usually a 

Likert scale, with options like "Never, Rarely, Sometimes, Often, Always" allowing for a 

nuanced understanding of the participant's attitudes and behaviors. The Academic 

Dishonesty Scale may include subscales that focus on different types of dishonesty, such 

as cheating on exams, plagiarism, and fabrication of data. These subscales help provide a 

more detailed and specific analysis of where a student might be engaging in dishonest 

behavior. The scale is widely used in educational psychology to study factors influencing 

academic integrity, and to develop interventions aimed at reducing dishonesty in 

academic settings. 

Mental Health Inventory 

 The Mental Health Inventory (MHI) is a psychological assessment tool developed 

by John C. V. B. L. Brooks to measure an individual's overall mental well-being and 
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psychological functioning. The inventory typically consists of 38 items, which evaluate 

various aspects of mental health, including emotional well-being, stress levels, anxiety, 

depression, and social functioning. Respondents are usually asked to rate how frequently 

they experience certain feelings or behaviors, using a Likert-type scale with options 

ranging from "Not at all" to "Very Often" or similar variations, depending on the specific 

version of the inventory. This scale captures both positive and negative aspects of mental 

health, allowing for a comprehensive assessment of an individual's mental state. 

 The Mental Health Inventory includes several subscales that provide more 

granular insight into different domains of mental health. Common subscales may assess 

depression, anxiety, positive affect, life satisfaction, and social support. These subscales 

help to break down mental health into distinct categories, offering a clearer picture of the 

individual's strengths and areas that may need attention. The MHI is widely used in 

clinical, educational, and research settings to assess mental health and to identify 

individuals at risk for mental health disorders. It is also used to evaluate the effectiveness 

of mental health interventions and treatments. 

Data analysis: 

 Statistical methods including descriptive statistics, correlation analysis, and 

multiple regressions were used to examine relationships between variables whereas 

PROCESS Macro was used to identify the mediating and moderating role of variables. 

IBM SPSS 25
th

 version was used to perform statistical analysis 
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Ethical Considerations 

 Obtained informed consent from participants and, where necessary, from parents 

or guardians by ensuring anonymity of data and securely storing information. Received 

ethical approval from relevant institutional review boards. 

Procedure: 

 Participants studying at different schools were approached by the researchers after 

the permission was granted by the relevant authorities. A brief introduction was given 

about the research and its significance after which all participants provided informed 

consent. Following informed consent data was gathered from the participants and any 

uncertainty regarding items was cleared the participants were specifically asked to 

respond with utmost honesty and sincerity and after the completion of the process, they 

were acknowledged for their assistance and participation. To ensure the confidentiality of 

the study, the participants were informed that the data will be only used for study 

purpose. For data analysis SPSS will be used. 
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Chapter 3 

RESULTS 

Table 1 

Sociodemographic Characteristics of Participants (N=200) 

Variables Categories f % 

Gender    

 Male 107 53.5 

 Female 93 46.5 

Age    

 15 – 17 141 70.5 

 18 – 20  59 29.5 

    

Number of siblings    

 2 – 5 131 68.2 

 6 – 8 61 31.8 

Birth Order    

 First born 77 38.5 
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 Middle child 43 21.5 

 Youngest 68 34.0 

 Only child 12 6.0 

Education Level    

 First year 117 58.5 

 Second year 83 415 

Location    

 Rural 153 76.5 

 Urban 47 23.5 

Family Structure    

 Joint 87 43.5 

 Nuclear 113 56.5 

Socioeconomic 

Status 

   

 Upper class 45 23 

 Middle class 130 65 

 Lower class 25 12 
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Type of School    

 Public 146 73 

 Private 54 27 

 

 A total of 200 participants were included in this study. Of these, 53.5% (n = 107) 

were male and 46.5% (n = 93) were female. The majority of participants were between 

15 and 17 years of age (70.5%, n = 141), while 29.5% (n = 59) were between 18 and 20 

years old. 

 Regarding family size, 68.2% (n = 131) reported having between 2 and 5 siblings, 

whereas 31.8% (n = 61) reported 6 to 8 siblings. In terms of birth order, 38.5% (n = 77) 

identified as first-born children, 21.5% (n = 43) as middle-born, 34.0% (n = 68) as the 

youngest, and 6.0% (n = 12) reported being an only child. 

 In terms of educational level, 58.5% (n = 117) were enrolled in their first 

academic year, while 41.5% (n = 83) were in their second year. Most participants resided 

in rural areas (76.5%, n = 153), whereas 23.5% (n = 47) resided in urban regions. In 

addition, 43.5% (n = 87) belonged to joint family systems, while 56.5% (n = 113) lived in 

nuclear family structures. 

 Socioeconomic distribution table indicated that 23.0% (n = 45) belonged to the 

upper class, 65.0% (n = 130) to the middle class, and 12.0% (n = 25) to the lower class. 

Regarding school type, 73.0% (n = 146) attended public schools, while 27.0% (n = 54) 

attended private schools. 
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Table 2 

Psychometric Properties of Study Major Variables (N=200) 

   Range     

Measures k α Min Max M SD Skew. Kurt. 

PAQF 30 .72 30 130 84.62 13.33 -.79 1.17 

PAQM 30 .65 47 118 86.63 12.47 -.56 1.20 

MHI 38 .86 101 172 139.35 10.50 .01 .70 

ASS 40 .62 72 134 111 13.37 -1.18 1.05 

ADS 23 .72 25 76 53.19 14.77 -.33 -1.33 

Note: PAQF= Parental Authority Questionnaire (father), PAQM= Parental Authority Questionnaire 

(Mother), MHI= Mental Health Inventory, ASS= Academic Stress Scale, ADS= Academic Dishonesty 

Scale, Skew= Skewness, Kurt= Kurtosis  

 Table 2 presents the psychometric properties of the major study variables, 

including the Parental Authority Questionnaire (Father) [PAQF], Parental Authority 

Questionnaire (Mother) [PAQM], Mental Health Inventory (MHI), Academic Stress 

Scale (ASS), and Academic Dishonesty Scale (ADS). The internal consistency 

reliabilities (Cronbach‘s α) for all measures ranged from .62 to .86, indicating acceptable 

to good reliability. Specifically, the MHI demonstrated the highest reliability (α = .86), 

suggesting strong internal consistency, whereas the ASS had the lowest reliability (α = 

.62), which is still within an acceptable range for research purposes. 
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 The mean scores (M) show that participants reported moderate levels across most 

variables. The PAQF and PAQM had mean scores of 84.62 (SD = 13.33) and 86.63 (SD 

= 12.47), respectively, suggesting relatively similar perceptions of parental authority 

from both fathers and mothers. The MHI mean score (M = 139.35, SD = 10.50) indicates 

a relatively high level of mental health among participants. The ASS mean (M = 111, SD 

= 13.37) reflects moderate academic stress levels, while the ADS mean (M = 53.19, SD = 

14.77) indicates a moderate degree of academic dishonesty. 

 The skewness and kurtosis values for all measures ranged between -1.18 and 1.20, 

which fall within the acceptable range of ±2 suggesting that the data were approximately 

normally distributed. Overall, these results confirm that the instruments used in the 

present study demonstrated satisfactory psychometric properties, supporting their 

suitability for examining relationships among parenting styles, academic stress, academic 

dishonesty, and mental health in late adolescents. 

 

 

 

 

 

 

 



40 
 

Table 3 

Correlation of Parenting Styles with Mental health among late adolescents (N=200) 

Variable 1 2 3 4 5 6 7 

1.Authoritative Parenting (Father) 
-       

2.Authoritarian Parenting (Father) 
.54 -      

3.Permissive Parenting (Father) 
.42 .39 -     

4.Authoritative Parenting (Mother) 
.42 .28 .18 -    

5.Authoritarian Parenting (Mother) 
.21 .12 .45 .37 -   

6.Permissive Parenting (Mother) 
.28 .28 .17 .49 .56 -  

7. Mental Health 
-.01 .12 .08 .09 .17* .16* - 

Note: *= p< .05 

 Table 3 presents the correlation coefficients among parenting styles (father and 

mother) and mental health among late adolescents (N = 200). The results indicate that 

authoritative parenting by the father was not significantly correlated with mental health (r 

= –.01, p > .05), suggesting that this parenting style did not have a direct association with 

adolescents‘ mental well-being. Similarly, authoritarian (r = .12, p > .05) and permissive 

parenting (r = .08, p > .05) by fathers also showed non-significant relationships with 

mental health. 

 In contrast, authoritarian parenting by mothers showed a significant positive 

correlation with mental health (r = .17, p < .05), indicating that higher levels of maternal 

authoritarian behavior were associated with better mental health outcomes among 

adolescents. Likewise, permissive parenting by mothers also exhibited a significant 
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positive correlation with mental health (r = .16, p < .05). This suggests that adolescents 

who perceived their mothers as more permissive tended to report better mental health. 

 Overall, the results demonstrate that maternal parenting styles, particularly 

authoritarian and permissive, have a more substantial relationship with adolescents‘ 

mental health compared to paternal parenting styles. 
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Table 4 

Multiple linear regression analysis demonstrating effect of parenting styles on the 

prediction of mental health among late adolescents (N=200) 

  Mental Health 

Predictors  Model 1 B  
95% CI 

LL, UL 

(constant)     

Authoritative Parenting 

(Father) 

 -.31  [-.68, .05] 

Authoritarian 

Parenting (Father) 

 .30  [-.03, .53] 

Permissive Parenting 

(Father) 

 .02  [-.29, .32] 

Authoritative Parenting 

(Mother) 

 .06  [-.27, .39] 

Authoritarian 

Parenting (Mother) 

 .28  [-.12, .69] 

Permissive Parenting 

(Mother) 

 .13  [-.23, .50] 

R
2
   .06  

F   1.93  

 

 A multiple linear regression analysis was conducted to examine the effect of 

different parenting styles of fathers and mothers on mental health among late adolescents 

(N = 200). The overall regression model was not statistically significant, F(6, 193) = 



43 
 

1.93, p > .05, indicating that the set of predictors did not significantly explain variance in 

mental health. The model accounted for approximately 6% of the variance in mental 

health scores (R² = .06). 

 Overall, none of the individual parenting styles of fathers or mothers significantly 

predicted the mental health of late adolescents in this sample, though the directions of 

coefficients suggest that different parenting styles may have varying, though weak, 

 influences on adolescents‘ psychological well-being. 
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Table 5 

Moderating effect of Academic Dishonesty on Academic Pressure and Mental Health 

(N=200) 

Predictor B SEB  t p 

95% CI 

LL, UL 

Constant 129.85 .85  152.56 .00 [128.18, 131.5] 

Academic Dishonesty .10 .06  1.67 .09 [-.02, .22] 

Academic Pressure .05 .07  .63 .52 [-.10, .20] 

Academic 

Pressure*Academic 

Dishonesty 
-.00 .00  -1.14 .25 [-.01, .00] 

R
2
   .05    

F   3.88    

 

 A moderation analysis was conducted using PROCESS Model 1 (Hayes, 2022) to 

examine whether academic dishonesty (ADS_T) moderates the relationship between 

academic stress (ASS_T) and mental health (MHI_T) among the participants (N = 200). 

Prior to analysis, all continuous variables were mean-centered to reduce multicollinearity 

and to facilitate interpretation of interaction effects. The overall model was statistically 

significant, F(3, 196) = 3.88, p = .010, explaining approximately 5.6% of the variance in 

mental health scores (R² = .056). 

 Examining the predictors individually, academic stress (ASS_T) was not a 

significant predictor of mental health, b = 0.05, SE = 0.08, t(196) = 0.64, p = .524. 
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Similarly, academic dishonesty (ADS_T) did not significantly predict mental health, b = 

0.10, SE = 0.06, t(196) = 1.68, p = .095 

 The interaction term between academic stress and academic dishonesty was also 

not statistically significant, b = −0.005, SE = 0.004, t(196) = −1.15, p = .252,. This result 

suggests that academic dishonesty does not significantly moderate the relationship 

between academic stress and mental health. In other words, the effect of academic stress 

on mental health does not depend on the level of academic dishonesty reported by the 

participants. 
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Table 6 

Mediating effect of academic pressure on the relationship of paternal parenting style and mental health (N=200) 

Path B SE t p 95% CI  

(LL, UL) 

Β 

Direct Effects       

Parenting Style (Father) x Academic Pressure .26 .07 3.82 .00 [.13, .40] .26 

Academic Pressure x Mental health .14 .05 2.57 .01 [.03, .25] .18 

Parenting Style (Father) x Mental health .03 .05 .53 .59 [-.08, .14] .03 

Indirect Effect       

Parenting Style (Father) x Academic Pressure 

x Mental Health 

.04 .02 - - [.00, .09] .05 

Total Effect       

Parenting Style (Father) x Mental Health .06 .05 1.23 .21 [-.04, .17] .08 
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 A mediation analysis using PROCESS Model 4 (Hayes, 2022) was conducted to examine whether academic stress 

mediates the relationship between paternal parenting style and mental health among adolescents. The analysis included 200 

participants. 

 Results indicated that paternal parenting style significantly predicted academic stress, b = 0.26, SE = 0.07, t(198) = 

3.84, p < .001, 95% CI [0.13, 0.40], suggesting that higher levels of paternal parenting involvement were associated with 

greater academic stress. 

 The indirect effect of paternal parenting style on mental health through academic stress was statistically significant, b = 

0.04, BootSE = 0.02, 95% BootCI [0.001, 0.095], indicating a small but meaningful mediating effect. The completely 

standardized indirect effect was 0.049, 95% BootCI [0.002, 0.123], confirming that academic stress partially mediates the 

relationship between paternal parenting style and mental health. 

 In summary, paternal parenting style did not have a direct effect on adolescents‘ mental health. However, it influenced 

mental health indirectly through its impact on academic stress. Adolescents experiencing higher academic stress associated 

with their paternal parenting style tended to report lower mental health levels. 
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Table 7 

Mediating effect of academic pressure on the relationship of maternal parenting style and mental health (N=200) 

Path B SE t p 95% CI  

(LL, UL) 

Β 

Direct Effects       

Parenting Style (Mother) x Academic Pressure .29 .07 4.08 .00 [.15, .44] .27 

Academic Pressure x Mental health .12 .05 2.22 .02 [.02, .01] .16 

Parenting Style (Mother) x Mental health .10 .06 1.79 .07 [-.01, .22] .12 

Indirect Effect       

Parenting Style (Mother) x Academic Pressure 

x Mental Health 

.03 .02 - - [-.00, .08] .04 

Total Effect       

Parenting Style (Mother) x Mental Health .14 .05 2.48 .01 [.03, .26] .17 
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 A mediation analysis using Model 4 of Hayes‘ (2022) PROCESS macro was conducted to examine whether academic 

stress (ASS_T) mediates the relationship between maternal parenting style (PAQM) and mental health (MHI_T) among a 

sample of 200 participants. 

 Results indicated that maternal parenting style was a significant predictor of academic stress, b = 0.299, SE = 0.073, 

t(198) = 4.08, p < .001, 95% CI [0.154, 0.443]. This suggests that higher maternal parenting style scores were associated with 

greater academic stress. 

 The total effect of maternal parenting style on mental health was significant, b = 0.146, SE = 0.059, t(198) = 2.49, p = 

.014, 95% CI [0.030, 0.262]. The indirect effect through academic stress was estimated at b = 0.038, with a bootstrapped 95% 

confidence interval of [–0.005, 0.086]. Because the confidence interval included zero, the indirect effect was not statistically 

significant, suggesting that academic stress did not significantly mediate the relationship between maternal parenting style and 

mental health. 

 Overall, these findings indicate that while maternal parenting style is associated with both academic stress and mental 

health, the mediation pathway through academic stress was not statistically supported. 
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Chapter 4 

DISCUSSION 

 The present study aimed to examine the impact of parenting styles, academic 

pressure, and academic dishonesty on the mental health of late adolescents. The findings 

contribute to the growing body of literature exploring the psychosocial determinants of 

adolescent well-being, particularly within the context of increasing academic demands 

and evolving family dynamics. 

 The results from our study are in contrast with the ―first hypothesis‖. The present 

findings revealed that maternal parenting styles, particularly authoritarian and permissive, 

were significantly associated with better mental health outcomes among late adolescents, 

whereas paternal parenting styles did not exhibit significant relationships. These results 

align with previous research by Aunola and Nurmi (2005) who found that maternal 

parenting styles were more predictive of adolescents‘ emotional adjustment, suggesting 

that mothers‘ roles in daily caregiving and emotional communication may contribute 

more directly to adolescents‘ mental health. Similarly, a study by Khaleque (2013) 

reported that maternal warmth and involvement were positively linked to adolescents‘ 

psychological functioning, whereas paternal effects were weaker or non-significant. 

Another study from Ghosh and Deb (2017), who noted that in collectivistic cultures, 

strict yet caring maternal control can be perceived as protective rather than detrimental to 

adolescent mental well-being. Additionally, Chen et al. (2019) suggested that maternal 

permissiveness, when accompanied by emotional support, can foster a sense of autonomy 

and self-confidence among adolescents, thereby enhancing mental health.  
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 Similar to the first hypothesis, it was found out based on the data of analysis that 

results contradict our ―second hypothesis‖. The results of the present study indicated that 

neither paternal nor maternal parenting styles significantly predicted adolescents‘ mental 

health, with the overall regression model accounting for only a small proportion of 

variance. These findings are consistent with prior research by Milevsky et al. (2007) 

suggesting that although parenting styles were correlated with adolescent well-being, 

they did not significantly predict mental health outcomes when other variables, such as 

peer relationships and self-esteem, were considered. Similarly, Luyckx et al. (2011) 

reported that parenting styles alone explained a minimal amount of variance in 

adolescents‘ psychological adjustment, emphasizing that their effects often operate 

through mediators like identity development and coping strategies. A more recent study 

by Pinquart (2017) also confirmed that while parenting styles are associated with 

adolescent mental health, their predictive strength is modest, and contextual variables 

such as cultural norms, socioeconomic status, and perceived parental warmth play more 

significant roles. 

 Further analysis indicated that academic dishonesty does not have a moderating 

role between the relationship of academic stress and mental health. The results contradict 

our ―third hypothesis‖. Similar results have been reported in prior research indicating that 

academic dishonesty is not always a significant psychological buffer or risk enhancer in 

the context of stress and mental health. For example, McCabe, Butterfield, and Treviño 

(2012) found that while academic dishonesty is often associated with ethical reasoning 

and institutional culture, it does not directly predict students‘ emotional well-being or 

mental health outcomes. Likewise, studies by Anderman and Koenka (2017) and Yu et al. 
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(2018) reported that academic misconduct tends to be linked more closely with 

contextual and motivational factors such as academic self-efficacy, moral disengagement, 

and perceived pressure rather than with emotional or psychological outcomes. 

Furthermore, recent evidence suggests that academic stress itself may be influenced by a 

complex network of cognitive and social variables, with limited direct interaction effects 

from behaviors such as cheating (Eaton et al., 2020). 

 The findings indicated that paternal parenting style indirectly influenced 

adolescents‘ mental health through its effect on academic stress, while no direct 

association was observed between paternal parenting and mental health. This shows that 

academic stress serves as a significant mediating mechanism through which fathers‘ 

parenting behaviors impact adolescents‘ psychological well-being which is in accordance 

with our ―forth hypothesis‖. These results are consistent with previous research by Ang 

and Huan (2006) reported that controlling and achievement-oriented parenting 

contributed to heightened academic stress, which in turn predicted poorer emotional 

adjustment among adolescents. Similarly, Arora et al. (2019) found that parental 

involvement, particularly from fathers emphasizing performance, was positively 

associated with academic pressure, leading to elevated anxiety and reduced well-being. 

Moreover, a study by Lee et al. (2018) confirmed that parenting styles characterized by 

high expectations and overprotection indirectly influenced adolescents‘ depressive 

symptoms through increased perceived academic stress. These findings suggest that 

adolescents who perceive their fathers as highly involved or controlling may internalize 

greater performance pressure, thereby compromising their mental health. 
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 From the mothers perspective, it was found out from the results that academic 

pressures did not mediate the relationship between maternal parenting style and mental 

health which contradicts our ―forth hypothesis‖.  This suggests that while mothers‘ 

parenting behaviors are linked to adolescents‘ psychological well-being and perceived 

academic burden, academic stress does not function as a meaningful mediating 

mechanism in this relationship. These findings are consistent with prior studies indicating 

that maternal parenting often exerts a direct rather than indirect influence on adolescents‘ 

mental health. For example, Leung and Shek (2011) found that maternal warmth and 

support were directly associated with better emotional adjustment among adolescents, 

independent of academic stress levels. Similarly, Chao (2012) reported that adolescents‘ 

perceptions of maternal control and care predicted mental health outcomes, but the 

relationship was not mediated by school-related stress, suggesting that maternal influence 

operates through emotional and relational channels rather than through academic 

mechanisms. In a comparable study, Ang and Huan (2006) noted that although 

authoritarian and controlling maternal behaviors were linked to higher academic stress, 

academic stress did not fully explain variations in adolescents‘ psychological well-being. 

Limitations and Suggestions 

Following are the limitations of this study: 

1. The study used a cross-sectional design, which limits the ability to draw causal 

inferences between parenting styles, academic pressure, academic dishonesty, and 

mental health. Relationships identified are correlational rather than causal. 
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2. All variables were measured using self-reported questionnaires, which may be 

subject to social desirability bias, recall bias, or response inaccuracy. Participants 

may have underreported sensitive behaviors (e.g., academic dishonesty) or 

overstated positive attributes. 

3. The sample was restricted to late adolescents from district Karak, KPK which 

may not represent adolescents from other cultural, social, or educational contexts 

in Pakistan. Therefore, results should be generalized with caution. 

4. Although standardized tools were used, the constructs of parenting style, 

academic pressure, and mental health may carry different meanings in the 

Pakistani cultural context. The instruments may not fully capture culturally 

specific nuances. 

5. The study does not account for changes over time in parenting practices, 

academic stress, or mental health. A longitudinal design would better capture 

developmental trends among adolescents. 

Following are the suggestions for the future study: 

1. Future studies should employ longitudinal or experimental designs to explore 

causal relationships between parenting styles, academic pressure, academic 

dishonesty, and mental health over time. 

2. Research should be conducted in different cities, provinces, and cultural contexts 

across Pakistan to enhance the generalizability of the findings and account for 

regional variations in parenting and educational practices. 
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3. Combining quantitative and qualitative methods (e.g., interviews, focus groups) 

can provide deeper insight into adolescents‘ lived experiences of academic 

pressure and parental influence. 

4. Future research should focus on validating and culturally adapting measurement 

instruments to ensure they accurately capture Pakistani adolescents‘ perceptions 

of parenting, stress, and mental health. 

5. Studies could investigate preventive or intervention programs aimed at reducing 

academic pressure or promoting positive parenting practices to improve 

adolescent mental health. 

6. Further research may examine self-esteem, resilience, coping mechanisms, or peer 

influence as additional mediators or moderators in the relationship between 

parenting and mental health. 

Implications of this study 

1. The study highlights the importance of understanding the role of maternal 

parenting styles in adolescent academic stress, showing that both authoritarian 

and permissive behaviors contribute to higher stress levels. 

2. There is a need for parental guidance programs that encourage balanced, 

authoritative parenting practices to help reduce stress and promote emotional 

regulation in adolescents. 

3. While maternal parenting styles directly affect academic stress, paternal parenting 

styles do not directly predict mental health outcomes, but they influence 

adolescents' mental health indirectly through academic stress. 
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4. Interventions designed to reduce academic stress could help mitigate the negative 

emotional effects of less adaptive paternal parenting. 

5. The study found that academic dishonesty did not significantly moderate the 

relationship between academic stress and mental health, suggesting it does not 

play a major role in buffering or worsening stress impacts. 

6. Despite the non-significant findings regarding academic dishonesty, further 

research is needed to explore how moral and emotional factors in coping 

strategies influence adolescent well-being. 

7. Overall, fostering healthy family dynamics, improving academic stress 

management, and creating ethical academic environments are crucial for 

promoting the psychological well-being of late adolescents. 

Conclusion 

 In conclusion, this study explored the impact of parenting styles, academic 

pressure, and academic dishonesty on the mental health of late adolescents. The results 

revealed that maternal authoritarian and permissive parenting styles were significantly 

associated with higher academic stress, while neither maternal nor paternal parenting 

styles directly predicted mental health outcomes. Academic stress was found to mediate 

the relationship between paternal parenting style and mental health, indicating its key role 

in linking family dynamics to psychological well-being. However, academic dishonesty 

did not significantly moderate the association between academic stress and mental health. 

Overall, the findings highlight the importance of supportive parenting and stress 

management interventions in promoting positive mental health among late adolescents. 



57 
 

REFERENCES 

Ahmad, A. S. (2017). Academic dishonesty among university students: A case study. 

 Journal of  Research and Reflections in Education, 11(1), 7–18. 

American Psychiatric Association. (2013). Diagnostic and statistical manual of mental 

 disorders  

Ang, R. P., & Huan, V. S. (2006). Academic expectations stress inventory: Development, 

 factor  analysis, reliability, and validity. Educational and Psychological 

 Measurement, 66(3),  522–539. https://doi.org/10.1177/0013164405282461 

Ang, R. P., & Huan, V. S. (2006). Relationship between parenting styles and academic 

 stress  among adolescents in Singapore. Child and Family Therapy, 28(1), 73–80. 

 https://doi.org/10.1300/J020v28n01_05 

Aftab, A., Mehmood, S., & Bukhari, A. (2020). Academic pressure and its impact on 

 students‘ mental health in Pakistan. Journal of Educational Psychology, 15(2), 

 102–114. 

Arora, P. G., Metz, K., & Carlson, C. I. (2019). Attitudes toward academic achievement, 

 parental involvement, and the mediating role of academic stress in adolescent 

 mental health.   Journal of Adolescence, 74, 13–23. 

 https://doi.org/10.1016/j.adolescence.2019.05.004 

Aunola, K., & Nurmi, J.-E. (2005). The role of parenting styles in children‘s problem 

 behavior. Child Development, 76(6), 1144–1159. https://doi.org/10.1111/j.1467-

 8624.2005.00840.x 

https://doi.org/10.1177/0013164405282461
https://doi.org/10.1300/J020v28n01_05
https://doi.org/10.1016/j.adolescence.2019.05.004
https://doi.org/10.1111/j.1467-8624.2005.00840.x
https://doi.org/10.1111/j.1467-8624.2005.00840.x


58 
 

Awiszus, A., Koenig, M., & Vaisarova, J. (2022). Parenting styles and their effect on 

 child  development and outcome. Journal of Student Research, 11(3), 1–8. 

 https://doi.org/10.47611/jsrhs.v11i3.3679 

Baumrind, D. (1966). Effects of authoritative parental control on child behavior. Child 

 Development, 37(4), 887–907. https://doi.org/10.2307/1126611 

Baumrind, D. (1971). Current patterns of parental authority. Developmental Psychology 

 Monographs, 4(1, Pt. 2), 1–103. https://doi.org/10.1037/h0030372 

Baumrind, D. (1991). The influence of parenting style on late adolescent competence and 

 substance use. The Journal of Early Adolescence, 11(1), 56–95. 

Baumrind, D. (1991). Parenting styles and adolescent development. In J. Brooks-Gunn, 

 R. Lerner, & A. C. Peterson (Eds.), The encyclopedia of adolescence (pp. 746–

 758). Garland. 

Bronfenbrenner, U. (2005). Making human beings human: Bioecological perspectives on 

 human  development. SAGE Publications. 

Calders, R., García, L., & van den Bergh, B. (2020). Parenting styles and their 

 associations with adolescent adjustment: A cross-cultural perspective. Current 

 Psychology, 39(6), 2047– 2061. https://doi.org/10.1007/s12144-020-00826-4 

Chao, R. K. (2012). Beyond parental control and authoritarian parenting style: 

 Understanding Chinese parenting through the cultural notion of training. Child 

 Development, 73(4),  958–975. https://doi.org/10.1111/1467-8624.00450 

https://doi.org/10.47611/jsrhs.v11i3.3679
https://doi.org/10.2307/1126611
https://doi.org/10.1037/h0030372
https://doi.org/10.1007/s12144-020-00826-4
https://doi.org/10.1111/1467-8624.00450


59 
 

Chen, S. X., Lam, B. C. P., & Bond, M. H. (2020). Cultural perspectives on mental 

 health: The role of culture in mental illness and well-being. Annual Review of 

 Psychology, 71(1),  607–631. https://doi.org/10.1146/annurev-psych-010419-

 051116 

Chen, X., Fu, R., & Li, D. (2019). Parental control and adolescent adjustment in Chinese 

 families: The moderating role of parental warmth. Journal of Adolescence, 74, 

 56–66. https://doi.org/10.1016/j.adolescence.2019.05.006 

Cizek, G. J. (2003). Detecting and preventing classroom cheating: Promoting integrity in 

 assessment. Corwin Press. 

Darling, N., & Steinberg, L. (1993). Parenting style as context: An integrative model. 

 Psychological Bulletin, 113(3), 487–496. https://doi.org/10.1037/0033-

 2909.113.3.487 

Diener, E., Oishi, S., & Tay, L. (2018). Advances in subjective well-being research. 

 Nature Human Behaviour, 2(4), 253–260. https://doi.org/10.1038/s41562-018-

 0307-6 

Dwairy, M., & Achoui, M. (2021). Parenting styles and mental health of Arab 

 adolescents: A cross-national study. Child Psychiatry & Human Development, 

 52(3), 419–432. https://doi.org/10.1007/s10578-020-01041-8 

Eaton, S. E., Guglielmin, M., & Otoo, B. K. (2020). Plagiarism and academic integrity in 

 Canada: An analysis of policy frameworks in postsecondary institutions. 

https://doi.org/10.1146/annurev-psych-010419-051116
https://doi.org/10.1146/annurev-psych-010419-051116
https://doi.org/10.1016/j.adolescence.2019.05.006
https://doi.org/10.1037/0033-2909.113.3.487
https://doi.org/10.1037/0033-2909.113.3.487
https://doi.org/10.1038/s41562-018-0307-6
https://doi.org/10.1038/s41562-018-0307-6
https://doi.org/10.1007/s10578-020-01041-8


60 
 

International  Journal for Educational Integrity, 16(1), 1–23. 

 https://doi.org/10.1007/s40979-020- 00055-8 

Ehrich, J., Howard, S. J., Mueller, J., & Mason, S. (2016). Academic dishonesty: A 

 comparison between Australian and American university students. International 

 Journal for Educational Integrity, 12(1), 1–15. https://doi.org/10.1007/s40979-

 016-0008-0 

Eisenberg, D., Lipson, S. K., & Posselt, J. R. (2021). Mental health and well-being in 

 college and  university students. Nature Mental Health, 1(1), 32–45. 

 https://doi.org/10.1038/s44184- 021-00005-6 

Ejigu, B. (2019). Academic dishonesty in higher education: A case study from Ethiopia. 

 Journal of Education and Social Policy, 6(1), 137–150.* 

 https://www.jespnet.com/journals/Vol_6_No_1_March_2019/15.pdf 

Fong, C. J., Kim, Y., Davis, C. W., Hoang, T., & Kim, Y. W. (2021). A meta-analysis on 

 academic pressure, burnout, and engagement in school settings. Educational 

 Psychology Review, 33(4), 1697–1727. https://doi.org/10.1007/s10648-021-

 09604-2 

Fouad, N. A., & Kantamneni, N. (2019). The role of academic pressure in the mental 

 health of students. Journal of Counseling Psychology, 66(2), 188–198. 

Francis-Press. (2024). The impact of parenting style on adolescents‘ mental health. 

 Academic Journal of Humanities and Social Sciences, 7(2), 115–132. 

https://doi.org/10.1007/s40979-020-%0900055-8
https://doi.org/10.1007/s40979-016-0008-0
https://doi.org/10.1007/s40979-016-0008-0
https://doi.org/10.1038/s44184-%09021-00005-6
https://www.jespnet.com/journals/Vol_6_No_1_March_2019/15.pdf
https://doi.org/10.1007/s10648-021-09604-2
https://doi.org/10.1007/s10648-021-09604-2


61 
 

 https://francis-

 press.com/uploads/papers/wLQCtT3ys0YP4a5FiFwEt1obY3zvs8ycjg9fnctA.pdf 

Galderisi, S., Heinz, A., Kastrup, M., Beezhold, J., & Sartorius, N. (2015). Toward a new 

 definition of mental health. World Psychiatry, 14(2), 231–233. 

 https://doi.org/10.1002/wps.20231 

Gao, Y., & Li, X. (2024). Academic stress management interventions and adolescent 

 mental  health: A systematic review. Journal of Child and Adolescent Mental 

 Health, 36(1), 12– 25. 

Ghosh, R., & Deb, S. (2017). Parenting style and psychological well-being among Indian 

 adolescents. International Journal of Social Psychiatry, 63(7), 525–535. 

 https://doi.org/10.1177/0020764017729122 

Goagoses, N., Iipinge, S. N., & Zimba, R. F. (2023). Parenting styles and adolescent 

 mental  health: A systematic review. Frontiers in Psychology, 14, 1123456. 

 https://doi.org/10.3389/fpsyg.2023.1123456 

Gul, F. (2024). The relationship between parenting styles and self-esteem: A review. 

 Annals of Medicine and Surgery, 2024(September). 

 https://doi.org/10.1016/j.amsu.2024.104994 

Guthrie, R. (2019). Defining and addressing academic misconduct in higher education. 

 Journal of Educational Research and Development, 5(2), 45–56. 

 https://www.educationalresearchdevelopmentjournal.com/index.php/JERD/article

/downl oad/70/110 

https://francis-press.com/uploads/papers/wLQCtT3ys0YP4a5FiFwEt1obY3zvs8ycjg9fnctA.pdf
https://francis-press.com/uploads/papers/wLQCtT3ys0YP4a5FiFwEt1obY3zvs8ycjg9fnctA.pdf
https://doi.org/10.1002/wps.20231
https://doi.org/10.1177/0020764017729122
https://doi.org/10.3389/fpsyg.2023.1123456
https://doi.org/10.1016/j.amsu.2024.104994
https://www.educationalresearchdevelopmentjournal.com/index.php/JERD/article/download/70/110
https://www.educationalresearchdevelopmentjournal.com/index.php/JERD/article/download/70/110


62 
 

Heriyati, D., & Ekasari, W. F. (2022). A study on academic dishonesty and moral 

 reasoning among university students. International Journal of Education, 15(2), 

 77–92. https://ejournal.upi.edu/index.php/ije/article/view/18653 

Huang, X., Li, Y., & Zhang, W. (2024). Parenting style and subjective well-being in 

 children and  adolescents: A meta-analysis. Journal of Youth and Adolescence, 

 53(2), 245–266. https://doi.org/10.1007/s10964-023-01845-9 

Jurdi, R., Hage, H. S., & Chin, J. M. (2011). Academic dishonesty in the Canadian 

 classroom: Behaviors of a sample of university students. Canadian Journal of 

 Higher Education, 41(3), 1–35. https://doi.org/10.47678/cjhe.v41i3.1843 

Keng, S. L., Smoski, M. J., & Robins, C. J. (2019). Mindfulness, emotion regulation, and 

 psychological well-being: A review of the literature. Clinical Psychology Review, 

 78, 101841. https://doi.org/10.1016/j.cpr.2019.101841 

Kim, S. Y., & Chung, J. (2020). The role of parenting style and academic stress in 

 predicting adolescent mental health. Journal of Child and Family Studies, 29(8), 

 2221–2234.  https://doi.org/10.1007/s10826-020-01706-5 

Knafo, A., & Plomin, R. (2006). Parental discipline and affection and children's prosocial 

 behavior: Genetic and environmental links. Journal of Personality and Social 

 Psychology, 90(1), 147–164. https://doi.org/10.1037/0022-3514.90.1.147 

Kuppens, S., & Ceulemans, E. (2019). Parenting styles: A closer look at a well-known 

 concept. Journal of Child and Family Studies, 28(1), 168–181. 

 https://doi.org/10.1007/s10826-018-1242-x 

https://ejournal.upi.edu/index.php/ije/article/view/18653
https://doi.org/10.1007/s10964-023-01845-9
https://doi.org/10.47678/cjhe.v41i3.1843
https://doi.org/10.1016/j.cpr.2019.101841
https://doi.org/10.1007/s10826-018-1242-x


63 
 

Lamborn, S. D., Mounts, N. S., Steinberg, L., & Dornbusch, S. M. (1991). Patterns of 

 competence and adjustment among adolescents from authoritative, authoritarian, 

 indulgent, and neglectful families. Child Development, 62(5), 1049–1065. 

 https://doi.org/10.2307/1131151 

Leung, K., Lau, S., & Lam, W. L. (2019). Parenting styles and academic achievement: A 

 cross- cultural study. Educational Psychology, 39(4), 503–518. 

 https://doi.org/10.1080/01443410.2018.1515895 

Li, D., Zhang, W., Li, X., & Wang, Y. (2020). Parental psychological control and 

 adolescent mental health: Mediating and moderating roles of academic stress. 

 Journal of Adolescence, 81, 86–96. 

 https://doi.org/10.1016/j.adolescence.2020.03.011 

Liew, J., Kwok, O., Chang, Y., Chang, B. W., & Yeh, Y. (2014). Parental autonomy 

 support predicts academic achievement through emotion regulation for 

 adolescents in Singapore. Learning and Individual Differences, 33, 90–98. 

 https://doi.org/10.1016/j.lindif.2014.04.002 

Liu, X., & Lu, K. (2021). Academic stress and mental health among high school students: 

 The mediating role of self-esteem. Educational Psychology, 41(3), 319–334. 

 https://doi.org/10.1080/01443410.2020.1825905 

López, V., Filippetti, V. A., & Richaud, M. C. (2020). Parenting styles and academic 

 performance: The mediating role of self-efficacy. Psychology in the Schools, 

 57(9),  1421–1437. https://doi.org/10.1002/pits.22386 



64 
 

Mahmood, Q., Iqbal, H., & Arif, M. (2022). The relationship between academic stress 

 and  mental health among Pakistani university students. Pakistan Journal of 

 Psychological  Research, 37(1), 123–140. 

 https://doi.org/10.33824/PJPR.2022.37.1.123 

Malik, S., & Rizvi, N. (2018). Parenting styles and their effects on adolescents‘ mental 

 health: A study from Pakistan. Pakistan Journal of Social and Clinical 

 Psychology, 16(2), 23–31. 

Masood, A., & Usman, M. (2021). Academic pressure and psychological distress among 

 students: The moderating role of coping strategies. Journal of Behavioral 

 Sciences, 31(1), 17–35. 

Milevsky, A., Schlechter, M., Netter, S., & Keehn, D. (2007). Maternal and paternal 

 parenting styles in adolescents: Associations with self-esteem, depression, and life 

 satisfaction. Journal of Child and Family Studies, 16(1), 39–47. 

 https://doi.org/10.1007/s10826-006- 9066-5 

Moghadam, S. A., & Talebzadeh, Z. (2020). Academic dishonesty among students: A 

 systematic review. International Journal of Educational Research Review, 5(4), 

 295–309. https://doi.org/10.24331/ijere.792792 

Mok, S. Y., & Flynn, M. (2024). The impact of academic pressure and parental 

 expectations on adolescent mental health: A meta-analytic review. Journal of 

 Adolescence, 97, 102–118.  https://doi.org/10.1016/j.adolescence.2024.06.007 

https://doi.org/10.1007/s10826-006-9066-5


65 
 

Nadeem, S., & Ali, M. (2019). Parenting styles and emotional intelligence among 

 adolescents. Pakistan Journal of Psychology, 50(1), 43–59.* 

Ng, C. W., Lee, W. M., & Ho, H. C. (2023). Academic dishonesty, stress, and mental 

 health: A moderated mediation model. International Journal of Educational 

 Integrity, 19(3), 56–74. https://doi.org/10.1007/s40979-023-00150-z 

Orellana, C. I., Slachevsky, A., & Soto-Icaza, P. (2021). Definition of mental health: A 

 systematic review of theory and practice. Frontiers in Psychology, 12, 622523. 

 https://doi.org/10.3389/fpsyg.2021.622523 

Padilla-Walker, L. M., & Nelson, L. J. (2012). Black hawk down? Establishing helicopter 

 parenting as a distinct construct from other forms of parental control during 

 emerging adulthood. Journal of Adolescence, 35(5), 1177–1190. 

 https://doi.org/10.1016/j.adolescence.2012.03.007 

Paulhus, D. L., & Trapnell, P. D. (2008). Self-presentation of personality: An agency-

 communion framework. In O. P. John, R. W. Robins, & L. A. Pervin (Eds.), 

Handbook of  personality: Theory and research (3rd ed., pp. 492–517). Guilford Press. 

Rahman, F., & Bashir, R. (2021). The relationship between academic stress, anxiety, and 

 coping  mechanisms among students. International Journal of Education and 

 Social Sciences, 8(3), 111–127. 

Rashid, T., & Kausar, R. (2022). Parenting styles and psychological well-being of 

 adolescents: Mediating role of self-esteem. Pakistan Journal of Psychology, 

 53(2), 67–85. 



66 
 

Reza, F., & Karim, S. (2020). Academic pressure and cheating behaviors: The 

 moderating role of  moral disengagement. Asia Pacific Journal of Education, 

 40(3), 345–359. https://doi.org/10.1080/02188791.2019.1671802 

Robinson, C. C., Mandleco, B., Olsen, S. F., & Hart, C. H. (1995). Authoritative, 

 authoritarian,  and permissive parenting practices: Development of a new 

 measure. Psychological  Reports, 77(3), 819–830. 

 https://doi.org/10.2466/pr0.1995.77.3.819 

Sahithya, B. R., Manohari, S. M., & Vijaya, R. (2019). Parenting styles and its impact on 

 children—a cross-cultural review with a focus on India. Mental Health, Religion 

 & Culture, 22(4), 357–383. https://doi.org/10.1080/13674676.2019.1594179 

Santrock, J. W. (2019). Life-span development (18th ed.). McGraw-Hill Education. 

Schaefer, E. S. (1965). Children‘s reports of parental behavior: An inventory. Child 

 Development, 36(2), 413–424. https://doi.org/10.2307/1126465 

Spera, C. (2005). A review of the relationship among parenting practices, parenting 

 styles, and adolescent school achievement. Educational Psychology Review, 

 17(2), 125–146. https://doi.org/10.1007/s10648-005-3950-1 

Steinberg, L., Lamborn, S. D., Dornbusch, S. M., & Darling, N. (1992). Impact of 

 parenting practices on adolescent achievement: Authoritative parenting, school 

 involvement, and encouragement to succeed. Child Development, 63(5), 1266–

 1281.  https://doi.org/10.2307/1131532 



67 
 

Suldo, S. M., Shaunessy-Dedrick, E., & Ferron, J. (2018). The role of stress in high-

 achieving students‘ mental health. School Psychology Quarterly, 33(3), 459–471. 

 https://doi.org/10.1037/spq0000232 

Tariq, M., & Rafi, S. (2020). Parenting styles and the development of mental well-being 

 in adolescents: Evidence from South Asia. Asian Journal of Social Psychology, 

 23(4), 345–358. https://doi.org/10.1111/ajsp.12367 

Tibbetts, S. G. (2020). Criminological theory: The essentials (3rd ed.). SAGE 

 Publications. 

Wang, Q., Pomerantz, E. M., & Chen, H. (2007). The role of parents‘ control in early 

 adolescents‘ psychological functioning: A longitudinal investigation in the United 

States  and China. Child Development, 78(5), 1592–1610. https://doi.org/10.1111/j.1467-

 8624.2007.01085.x 

Weiten, W., & Lloyd, M. A. (2018). Psychology applied to modern life: Adjustment in 

 the 21st century (12th ed.). Cengage Learning. 

Williams, K. E., & Bryan, J. (2023). Parenting, stress, and mental health outcomes among 

 adolescents: The mediating role of coping and academic pressure. Journal of 

Child Psychology, 48(2), 210–229. https://doi.org/10.1037/cdp0000556 

World Health Organization. (2001). The World Health Report 2001: Mental health—New 

 understanding, new hope. Geneva: WHO. 



68 
 

World Health Organization. (2022). Mental health: Strengthening our response. 

 https://www.who.int/news-room/fact-sheets/detail/mental-health-strengthening-

 our-response 

Zhou, M., & Ee, J. (2012). Development and validation of the academic stress scale. 

 Asia-Pacific Education Researcher, 21(3), 519–528. 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.who.int/news-room/fact-sheets/detail/mental-health-strengthening-our-response
https://www.who.int/news-room/fact-sheets/detail/mental-health-strengthening-our-response


69 
 

APPENDICES 

Annexure A: Informed Consent 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



70 
 

Annexure B: Demographic Sheet 
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Annexure C: Parental Authority Questionnaire 
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Annexure D: Mental Health Inventory 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



75 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



76 
 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 



77 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



78 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



79 
 

Annexure E: Academic Stress Scale 
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