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ABSTRACT

This research has been designed to cover the following objectives (l) To find out the

perceptions of teachers, head of schools and teacher trainers about essential classroom skills

acquired by the trainee teachers. (2)To identifu the essential classroonr skills bcing stressed

during the teacher training program. (3)To determine if there are discrepancies between skills

beirrg developed during the teacher training proglam and skills actually being trsed in tlre

classroom. (4) To identify the problems in acquiring and implementing the essenrial

classroom skills by the hainees teachers. (5) To determine if there are discrepancies between

the perceptions of heads, teachers, teacher trainers and researcher's classroom observations.

Technique of ntultistage sampting was used. At firsr two ProviLrces Purlub artd K P K u as

chosen. Then five Districts were randomly chosen from the two provinces.-fen percent Covt'

Secondary schools and ten percent heads of Gort. Secondary Schools were chosen from each

District. Two hundred and fifty teachers were selected as sample ofconveniencc' Ten perccnt

teachers were chosen from the sampled teachers for classroom obscr-r'ation so hundrcd

teachers were selected for this purpose. An equal number of teacher trainers were takcn tiom

each District.

Three questionnaires were designed to get the responses of the teachers. heads. and teacher

rrainer.s about the skills acquired during the reacher tlaining plogram ll.1 C & \'l.lrd und skills

rcqoired iI actual classroom. A checklist was consructed to calry out class:oom observation

ol the teachers teaching in the classroom and to see the difference of skills required and skills

acquired. Data collected through research instuments was analyzed by using mean score. 1-

tcst. ANOVA and Tukey test.
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It was concluded thar majority of the teachers prepared the lesson obiectives betbre going 1o

their classes. Majority of the teachers lacked the skill of identifying misbehaviors. The

teachers were trained in the traditional methods. The teacher training prograrns were heavily'

loaded with theoretical inlbrmation and the teachers were unable to ttse modem

methodologies.

Ir was recommelrded that the teacher training institutions be eqLrippcd uith thc ]atest

technologies to equip the teachers with latest techniques and teaching nrelhodologics Tht'

teachers may be provided appropriate training in the alea of classroom management arld

evaluation.
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CHAPTER 1

l: INTRODUCTION

In modem societies, education is considered an indispensablc rcquit'ctuctrt o1'dcl'clopmcnt

and fundamental rights ofevery individual and in the process ofeducation. the teacher holds a

central position. He has been viewed as a nation buildel, character maker and spiritual tather'

Ir is he who helps in transmitting values held by the generation. It is the teacher. who

contributes significantly in building the chalacter of the individuals. Countries of the world

cannot progress and develop without a quality education program' It is a fact that a country

like Pakistan needs a lot of changes in its existing educational system.

Teachers are the backbone of the education system. Without the best trained tcacllers- sociely

and country can not acquire targets in every field of life to succeed in the wolld l'hrough a

standardized education system, nations cannot only make them strong in the tleld ol economy'

buttheyalsocancommunicatetheirculturalheritagetothecominggenerations.Sothe

qualit)' of education inpartetl is directly related to its teachers'

The Commission on National Education (1959) put it as under:

"No education system can rise above the teachers. who serve it and its

quality depends ultimately upon the qual.ity and effons of-the teachers'

Education is direct nation building activity and if leader of thought and

action. on varior.rs walks of Iit'e are to be produced; the country s hcst

leacher must be used in the teaching profession" (p 219)

Teachers constitute the major school input. Teaching skills are positivelv related to student

perfbrmance. Although teachers qualifications, certifications, educational attainments and

knowledge are the most frequently used measures of their class-worthiness. one factor that



has not been given due attention specially in the developing countries is the content and

method of teacher training. The education conrmission 1959 observed:

"Of all the different factors which influence the quality of education and

its contributions to national development, the quality, the competence

and character of teachers is undoubtedly the most significant. Nothing is

more important than securing a sufficient supply of high quality recruits

to the teaching profession. providing them with the best pr'rssible

profossional and creating satisfactory conditions of work in wlrich thev

can be fully effective."(Pp. I 02- I 03)

According to this reporr it is not only the quantity and quality ofteachels that rnattels bLIt also

the conditions in which theY work.

According to an APEID report (1993) the purpose of a teacher preparatior.r program should be

to develop in each student his general academic ability and personal culture. his ability to

teach and educate others. an awareness of the principles u'hich undelline qood human

relatjons. u'ithin and across national boundaries and a sense of responsibilities to contribule

both by teaching and b1'example to social. cultural and economic prosrcss'

So the improvement of a teacher's education is a critical national necessity 
-lhe qualjt.v oI

teachers. more than any other factor. depends upon the quality of instructions. and. qualitl' of

instructions is largely determined by the excellence of teachers this requires that teachers'

education institutions should be well equipped with human as well as physical facilities.

Farris (1996) is of the view that a teacher provides service for societ]- because Do one can

become a doctor. lawyer. police officer etc without first going to elenrctrlart atltl secondarv

schools. Perhaps. no otler profession is as rewarding and challenging as teaching (p2l ).



Stronge (2002) says that the teachers have a powerf'ul. long lasting iniluencc on thcir sludents.

They directly affect how students leam, what they leam, how much they leam and the ways

they interact with one another and the world around them (1- 15).

SO teacher iS a person who shapeS the environment so that learners can leam. A teacher s

primary responsibility is to facilitate learning. Teachers are the key to enhance lealning in

schools. Teaching looks easy and simple, conveying information with clarity. It involves

developing a relationship with many individuals and having a keen awareness to a wide range

of dynanrics including the environment, available methodologies. learning sl)'les. ,.notivation

and prior experience of the leamers.

Iqbal (1999) says that teaching is an arrangement and manipulation of a situation in which

there are gaps that an individual will seek to overcome and from which he will leam in coutse

of doing so. Teaching is the uhimate conlact between a more malufe personalitr atrcl less

mature one. which is designed to further fie education of the later. (p6l;

Akhter(2006) says thar Standards for teaching and teacher education do rrot suppo:1 the kind

of learning that today's teachers must nurture among Students to meel thc ner.l denlands ol'1he

societ1.. 'Ihese new requirements are of assessing and evaluating student belravior. planning

instruction. conducting and implementing instruction. performin-l adnri:ristrative duti'-s'

.ccmmunicating. developing personal skills and developing pupils self'

Good training can help teachers to cope with the complex demands of teaching a large

number of students for five or more periods per day. lmproper 
_training. 

on the othcl hand.

intcrfer.es u,ith teaching ar.rd leanring which causes intenuptiorrs. dclal s and waslc ol'time.

Infact good teacher trainings are necessary for healthy leaming environment in schools



Better.trainedandqualifiedteachelsmaymakeadifferenceforstudentachievementand

leaming at classroom and school. (Pp-11-12)

Winglinsky(2004)saysthatteacherqualityhasthreeaspects:theteacher'sclassroom

practices,theprofessionaldevelopmenttheteacherreceivesinsupportofthesepractices.and

characteristics ofthe teacher extemal to the classroom, such as educational atlainment "(P-7)

It is important as well that the teacher raining should not only be effective. but it should also

be compatible with the value system of the society. In Pakistan, which owes its very existence

toanideologybasedonreligiousfaith,itisevenmoreimponantthattheteachereducationis

planned and directed in accordance with the repetition of tle courses for experienced teachers

who uanted to tet'resh and add to their knowledge

Highly trained teachers work differently with groups in their classroonts because they posses

new knowledge about teaching and leaming'

Soitisrightlysaidthatthequalityofeducationsystemisdirectlyrelatedtotlrequalit),ofthe

teachcr. A teacher is considercd a more crucial factor iu implcmcDting all ctlucational lcfor:ms

at grassroots le!el,

lfhe t"ach.rs at dif-ferent levcls need different types of training. Good cdLrcarion depends tl:r

gttod teachers and good teachers need not only sufficient knowtedge o'l'the subjcct nlattcl 10 bc

imparted to students but techniques and methods ofteaching both in theory and practice'

Tomeetthequantitativeandqualitativedemandsofthecountryinteachereducation.different

institulions are offering tcacher'-tlaining programs'



For this purpose. the researcher has made efforts to analyze the discrepancies between the

skills acquired during teacher training programmes and skills required in actual classroonr.

l.l STATEMENT OF THE PROBLEM

l-he M.Ed and B.lld progrants are supposed to produce teachers. who carr ntake cotrstructive

contributions ro the grou.th and development ofan individual pupil and lre e;tpahle irl'plrti in--

an eft'ective role in the teaching and leaming process. Study of Iiteratttre rcveals that thcrc arc

discrepancies between the theory taught during teacher training programmes and requirements

in an actual classroom. .

The present study was an effort to identify. if there were discrepancies betu'een the skills

acquired during teacher training programs (B.Ed & M.Ed) and skills required in acntal

classroom.



1.2 OBJECTIVES OF THE STUDY

'fhe following were the objectives of the study:

l. To find out the perceptions of teachers, heads of schools and teacher trainers about

essential classroom skills acquired by the trainee teachers.

2. To identify the essential classroom skills being stressed duling teachet training

program.

3. To determine if there are discrepancies between skills developed during teacher

training program and skills actually being used in the classroom.

4. To identifv the problenrs in attaining and implementirlg the essential classtoom skills

by the trainee teachet's.

5. To determine if there are discrepancies between the perceptions of heads. teachers'

teacher trainers and researchers classroom observations.

I.3 HYPOTHESIS:

To afiain the above objectives the following hypothesis will be tested:

1. There is no significant difference between the perceptions of teachers and heads of

Secondary schools about the application ofclassroom skills'

2. There is no signiticant difference between the perceptions of teachers and teacher

trainers about the application of classroom skills.

j. There is no significant difference between the perceptions ol teachers and classroot,]1

observation about the application ofclassroom skills.

4. There is no significant difference between the percePtions of heads of Secondary

schools and teacher trainers about the application ofclassroom skills'

5. There is no significant difference between the perceptions of heads of Secondary

schools and classroom observation about the application o1'classroom skills.



6. There is rro significar.rt difference between the perceptions of teaclier trainers and

classroom observation about the application of classroom skills.

7. There is no significart difference between the perceptions of teachers, heads of

Secondary schools teacher trainers and classroom observations about the application

of classroom sk ills.

1.4 RESEARCHQUESTIONS:

l. What are the teaching skills required for effective teaching?

2. How far the teacher education institutions are helping the teachers rn acquirirrg these

skills?

3. What are the views of heads of secondary schools about the degree to which the

trainee leachers have acquired the required skills?

4. How far the teachers actually use these skills in classroom situation?

5. What are the major problems in attaining and implementing thc !'ssclttial classroour

skills by the trainee teachers?

I.5 SIGNIFICANCE OF THE STUDY

The study will be helpful for the teachers and teacher trainers in the identification and

consequently the acquisition of relevant skills. The results of the study will be of great

significascc to the adtn in istrators- managers and organizations bv plovidinl gtlrclelincs 1br

developing appropriate programs. The study results might a.lso be useful fbl the tutr:re

researchers who are interested in investigations in this alea. lt will also bc hclpfirl in

irnproving the level of leachcrs training programs.

The study findings may be instruraental in the identification of the strengths and r,r eal'nesses

in the present system of Teacher Training Program that may in spite and activate the

curriculum designing to remove the problems in certain areas while designing the cuniculum
'7



of teacher education programs. A number of few areas will be identifiable tbr tiuther study

and research in the field of teacher education.

1.6 DELIMITATION:

I . The study was delimited to Punjab and K.P.K Provinces.

2. The study was further delimited to the Govt. Secondary Schools of the five Districts of

Punj ab and K.P.K.

3. 1he study was dclimited to the following classroom teaching skills

i. Lesson Planning Skills

ii. Lesson Presentation Skills

iii. Lesson Management Skills

iv. Maintaining Social Climate

v. Command over the Subject

vi. AppropriateTeachingMethodologies

vii, Maintaining Class Discipline

viii. Formulation of Appropriate Questions

ix. Checking of Class work

x. Checking of Horne work

.. xi. lnspirins Conlldence in Students

xii. Evaluation Skills

1.7 METHODOLOGY:

The following methodology was used for the study:



1.7.1 POPULATION:

The population oithe study consisted of:

Sotrcez Government of' Pakislan (2006) Pahslan Education Sen.ses. Pukistttn Ministrl' o/

Educotion Slalistics Division Islumabad.

1.7.2 SAMPLE:

Technique of multistage sampling technique was used. At first stage two Provinces Punjab

and K.P.K were randomly chosen. Then five Districts were chosen from the two Provinces as

purposes sample. Ten percent Go!.t. Secondary Schools and ten percenl heads ol Govt.

Secondary schools were selected from each District. Two hundled and fifty teachers were

taken as sample of convenience. Ten percent teachers were chosen from the sampled teachers

for classroom observation so hundled teachers were chosen for this purpose. An equal number

of teacher trainers \\'crc taken trom each District.

I.7.3 RESEARCH INSTRUMENTS:

The following four instruments w'ere developed:

). Questionnaires Ibr the Teachers ofSecondary Schools:

A questionnaire was designed to get the responses of the teachers about the required and

acquired skills during the teacher training program B.Ed & M.Ed.

Heads Govt. Secondary Schools

Teachers of Secondary Schools

Teacher Training Institutions

Govt. Secondarv Schools 94-7 |

94? 1

167696

3524

132

Teacher Educators



2. Questionnaires for the Heads ofSecondary Schools:

A Questionnaire was developed for heads of secondary schools to collect thc rcc;trisitc

intbrmation from them about the required and acquired skills during the teacher training

program B.Ed & M.Ed.

3. Questionnaires for teacher trainers:

'l'he questionnaire was developed to get the response o1'the teacher trajnccs about the

effectiveness ofteacher training programs and the required and acquired skills,

4. Checklist for the classroom obserwations:

A checklist was constructed to be carried out in classroom observation to observe the

leachers during teaching in thc classloom and to see the diffelcncc ofrcquitcd >kills:lld

acquired skills.

1.7,4 DATA ANALYSIS:

Data was analyzed using appropriate statistical techniques. Mean was calculated to describe

the dala at initial stage. At second stage r.rest was applied to determine the drff'elc'rrce bctween

the diffelent respondents. At third stage ANOVA w'as applicd to idcntifl thc diflircncc

between data collected from heads. teachers, teacher trainers and classroom observation. At

the tlnal stage Tukey test was applied to find out the significant ditference between the

resnonses of the samole. .

I.8 DESCRIPTIONS OF TERMS AND ABBREVIA-IIONS:

B.Ed

M,Ed

Bachelor of Education

Master of Education

Anaiysis In the present study to investigate the gap of the acquiled skills

during teacher training prog,ram and required skills in thc

classroom analysis has been used.
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Discrepancies For the purpose ofthe study the inconsistency between t'acts or

sentiments has been called discrepancies.

Teaching skills For the purpose ofthe study the developed talenls or abilitics ol'

a teacher using during teaching have been called

teaching skills.

'l'eachcr traincrs Thc teacher educators proYiding tcachcr lrairring

perceptions In the present study perception have been used to denote the

views of different sample about the acquired skills and

required skills.

interpersonal skills The skills which the teachers should possess to be the good

teachers.
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CHAPTER II

REYIEW OF LITERATURE

This chapter deals with the related literatue. The review deals with the literature on'feaching

skills and teacher education. need and importance, teacher education in Pakistan. obiectives ol

teacher training in Pakistan. objectives of M.Ed programme. issues related 10 teacher

education in Pakistan, challenges of teacher education in the twentieth century. review o

research studies.

2.1 TEACHING SKILLS:

Ranga (2005) says that the reacher should possess such skills and competencies so that his

task may be easy. useful and etTective. He should kaow the techniques and procedutes which

should be adopted in his profession. He should think about the active pe|tbltrancc ol his

duties.

Now days. a teacher is in need of certain skills and competencies to develop and he is in need

of new type of kaowledge so that he may be in a position to make his task eas1" The leachers

of today are in need of such an education which is new, constructive. spontaneous and which

it haserJ nn a16w p[ilosop.hy oflife. (Pp-17-18)

Teaching skills are essential for bringing up quality education. Sheikh M.A (2000) pointed out

some key messages as:-

. Effective teaching involves being knowledgeable about what you are teach;ng but also

looking for links for the quality that we wish to develop in our pupils'
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The ability to establish aad maintain good quality relationship is central trr eft'ective

teaching.

Effective teaching involves talking regularly with ieamers about their leaming and

listening to them.

Teachers own preferred ways of leaming tends to effect the ways in which they teach.

Teachers have not the right and responsibility to develop a climate in the classroom.

which supports effective leaming; this involves rnaintaining order without

undermining the leamers self esteem.

Knowing that kind ofpeople they are thinking is essential for effective teaching.

Teaching should not be a lonely or isolated activity. Teaching needs opportunrties not

only to talk to others about their work, but to work together. and use each lesoul'cc.

Sclrools need to make the besr use of all the resourccs at theil disPosal to suppon

teachers' personal and professiona.l development. ( Pp 133-13a)

Dalid (2009) describes the various skills ofa good Ieacher which are as under:

L Helpful for the students:

A leacher is a person who helps the student to learn. Teachers play a majol role in modiff ing

the behavior of the student and making them go on the right path toualds lealning and

understanding. The teacher is a person rvho not only helps the student to leam the subject. but

is also a person who guides the student on the correct path of life.

2. lndividualDifferences

No rwo students are alike in any way. There are diflerences in the level of ttnderstanding and

other processes. The teacher who identifies this and makes appropriate changes in the

teaching method will make a good teacher. This is the most impoftant qttaiit.r 01' a good

tcacher,
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3. Team work:

l'he teacher who understands that teaching is not a one person's work. but that il is a team

work w.ill be successful in teaching. The teacher should request the continttous co operalion

and encourage the student to come up with suggestions. This is anothcr qualitl ol'a gr-rod

teacher.

4. Kindly and Sympatbetic:

A good teacher will be kind to the students as this will bring out the best from the student

Though it is also good to be strict with the Students, berng kind will bring olrl rrorc fionr rlrc

student. The sludents should feel comfortable in the presence of the tcaclicr 1br good Iearning

to occur.

5. Opportunity for Learning:

One o1'the most important qualities of a good teacher is to provide arl opportLrnitl l'or the

studenr to leam. Leaming opponunity is different flom teachillE. 'l-cachirrg earr bc dotrc br

anyone as it is one way in nature. Only a good teacher can provide the opportunity fbr

leaming.

6. Planning:

A good teacher u,ill plan the various activities in advance. Planninq is r.'clr cssential fbr

effectire teaching. Inadeciuate preparation on the part ofthe teachcr will cause a lot ol tin'lc 1o

be u,asted. lt will also cause the students to lose confidence on their teachers' abilities This

will lead ro bad and ineffective teaching. So a good teacher should plan all the activilies.

7, SELECTIVE INFORMATION:

'l-he quality ofa good reachcr is that thc teacher should be abic to proridc gL)()d allrl selqeti\.

information to the student. A teacher can provide various kinds of information to the students

that may or may not be related to the subject. A good teacher will give out only seiective

infbrmation that is relevant to the students. Giving out inelevant and crccssir c infolmation to

rhe students can lead to decreased leaming.
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8. Stimulating:

The leaming should be stimulating to the children So it

good teacher is to provide a stimulating environrnent to

student to leam more in less time.

can be said that another quality of a

the child to learn. This witl help the

These changes have influenced the profession of teaching so dramaticallv that their clI-ects

now are felt in the reform of teacher training curricula, in the competency testing of the

teachers. in the education of the teacher trainers and the textbooks on teaching merlrods'

Perhaps most responsible for this change are the new ways in rvhich classtoom rcs!'archers

have come to study the nature of teaching. These new ways of studying classtootlr behar ior

have made the students and teacher - student rnteractiOn in the classroom tl.re locus of uodern

definitions of effective teaching. (P-25)

Taking positive action is an important aspect ofpersonal and prof'essional dcvelopnlent.

Darling Hammond (2004) describes the various teaching skills:

l. General Academic Ability and Intelligence:

There is a positive conelation between teaching performance and measures of

reacher's intelligence or academic ability.

Subjecl Matter Knowledge:

Subject matrer knowledge is another skill and teaching variable'

3. Knowledge ofTeaching and Learning:

Knowledge of teaching and leaming is also an imponant variablc and an irrtponattt

teaching skill.
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4. TeachingExperience:

Teacher's experience about the teaching and leaming and leaming ditficulties arc also

the important variables.

5. Teacher Behavior and Practice:

Teacher's personality. traits and behavior Iike teacher's "flexibility". "creativity". or

"adaptability" also influence student achievement and leaming. (P-6)

Hustle & Mclnryre (1996) identify some teaching skills which are as under:

I. Planning and Preparation:

The teacher should plan the lesson according to the necds of tlrc srudcnts ar.rd should

prepare the lesson objectives betbre going to the class.

2. Lesson Presentation:

The teacher should present the new lesson in an interesting way so that the objectives

of the lesson can be achieved.

3. Lesson Management:

The teacher should split the leaming material into sequence and clearly formulate the

leaming content.

4. Classroom Climate:

The teacher should keep the classroom environment good and pleasant tbr the

teaching and leaming Process.

5. Class Discipline:

l'he teachcr should show quick response to the behavior of thc srtrdcnts and nlaintain

good discipline in thc class.
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6. Assessing Pupils:

The teacher should use proper questioning techniques during the lesson to assess the

pupils and gauge their progess.

7. Evaluation:

The teacher should use proper evaluation technique to find out tlre strerrgths and

weaknesses of the students. (http.)

Kyracou ( I 997) gives some essential lslqhing skills which are as under:

I . Management of Material:

The teacher should organize the materia.l in sequence and according to the icvcl of the

students.

2. Guided Practice:

The teacher should provide opportunities to the students to practicc the lcsson Iearnt

and the teacher should act as a guide during their practice.

3. Structu red Conversation:

The teacher should prepare the lesson objectives, and plan the lesson according to the

student's needs and level and should provide some time for conversation.

4. Monitoring:

The teache.r shouI monitor the studenls continuously durjng teaching-lcarn ing process

so that all the students take proper interest in the subject.

5. Use Natural Language:

The teacher should use natural language during teachrng becausc use ol' narulal

language during the lesson can be easily understood bv the learners and it u,ill help

them in understanding the lesson.
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6. Management of Order:

The teacher should maintain order and discipline in the class room and deal with

misbehavior effectively.

7. Flexible Material:

The teacher should present the flexible material which can bc changed during the

lesson according to the student's level.

8. Planning and Preparation:

The teacher should plan and formulate the lessoo objectives according to the Ievel of

the student.

9. Written Evaluation:

The teacher should conduct the wdmen test to judge that how much lhe students

perceive the knowledge given by the teacher.

10. Knowledge about the Subject Taught:

l'he teacher should have full knowledge and command over thc subiect taught to the

students.

I I . Organization and Management of Class:

The teacher should organize and manage the class in a proper way

I 2. Teaching ExPerience:

The teacher should have teaching experience because this will help the teacher to

enhance the teaching methodology.

I 3. Teacher Personality:

The teacher should possess teacher like personality and should have the experience

about teaching and leaming.
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14. Knowledge of Teaching and Learning:

The teacher should have a strong knowledge about teaching and learning. I he teacher

should have the ability to use leaming activities that require students to prac(ice higher

order thinking. (http)

These essential skills may be developed during teacher training programmes the

trainee teachers must be well equipped with these skills. tn this way a teacher may be

able to trse these skills in the acrual classroom siruation.

Akbar (2002) identifies some class room skills for effective teaching:

l. Lesson Planning:

The teacher should plan the lesson according to the needs of the students and should

prepare the lesson objectives before going to the class.

2. LessonPresentation:

The teacher shoLrld present the material effcctively and adjLrsr thc tenclrintt st\,lc

according to the students leaming styles.

3. Lesson Management:

' Tire ieaclrei should-,;r-,anage the lesson in a very organized i.r'ay and teach thc ncr.i

lesson on the basis ofthe student's previous knowledge.

.1. Classroom Climate:

The teacher should maintain good and pleasant atmosphere for learning. The teacher

should develop strong interaction between students and the teacher.

5. Class Discipline:

The teacher should deal with misbehavior effectively and can identil-r' the disluptive

behavior and maintain good discipline in the class.
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6. Command Over the Subject:

The teacher should have full command over the subject and have the ability to provide

the latest infomration about the subject and beyond the subject.

7. Checking of Class Work:

Checking of class work and giving the class assignment is an esscntial classroonr skill

because it engages the students in effective activities

8. Checking of Homework:

The teacher should give the home task of what has been taught in the class t'oom and it

should be checked in time.

9. Appropriate Teaching Method:

The teacher should choose the teaching method accolding to thc situalion and tcach

the students by using the appropriate teaching method

10. Inspiring Confidence in the Students:

The teacher should inspire confidence in the students and reinfbrce the correcl

behavior of the students.

I I . Formulation of Appropriate Questions:

The teacher should have the abiliry to formulate appropriate questions and ttse proper

questioning during the lesson.

I I Teecher Jike Personality:

The teacher should possess a teacher like personality and should have the qualities of

flexibility. creativity and adaptability to influence the student's achievements.

13. Knowing the Psyche of the Students:

l'he teacher should know the psyche of each and every student

14. Evaluation :

The teacher should have the ability of using evaluation skills. The teacher should use

evaluation techniques to judge the student's achievements (P-83 )
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Borish (2000) presents some teaching skills;

l. PersonalResponsibilities:

The teachers should take personal responsibilities for the student's leaming and has

positive expectations for every learner.

2. Students Ability:

The teacher should match the difficuJty of the lesson w.ith the abiliry level of the

students and vary the difficulty when necessary to attain moderate-l.o-high success

ratcs.

3. Opportunify for Practicing:

l'he teachers should give the students the opportunity to practjce newly lcarned

concepts and to receive timely feedback of their performance.

4. Maximize Instructional Time:

J'he teachers should maximize instructional tinre to incrcase conte r'r1 co\craue and ro

give students the greatest opportunity to leam.

5. Proper Questioning:

The teachers should provide direction and control of student leanring tl.rrough

questioning. structuring and probing.

6. Variety of Instructional Material:

The teachers should use a variety of instructional material and verbal and visual aids

to fbster use ofsrudent ideas and engagement in the learning process.

7 Students Response:

The teachers should elicit response from the students each time a question is asked

before moving ro the next student or response.

8. Split the Material in to Steps:

The teachers should present the material in small steps with opportunitres fbr practice.
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9. Encourage the Students to Respond:

The teachers should encourage the students to reason out and elaborate on the correct

answer.

10. Use of verbal questioning:

The teachers should engage the students in verbal questions and answers.

I l. Emphasis on discussion:

The teachers should use naturally occurring classroom dia)ogue to get students to

elaborate. extend and comment on the content being learned.

12. Encouraging Independent Thinking:

The teachers should gradually shift some of the responsibilitics tbr Iea|ning ro thc

students thereby encouraging independent thinking and problem soh ing

I 3. Assigning Home Task:

The teachers should provide the leamers with mental strategies for organizing and

leaming the content being taught. (Pp-39-40)

2.2 EFI.'ECTIVE TEACHING SKILLS:

Sammons 1995 identified some effective teaching skills:

r Cond Lea rningEnvironment:

The teacher should have the ability to establish an orderll' and alternative lealning

environrnent.

2. Emphasis on Academic Learning:

The teacher should have the abiliry to concentate on leaching and learning by

morimizing learning time and maintaining an academic emphasis.
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3. Well Structured Lesson:

The teacher should have the ability to deliver well organized and well stmctured

lessons coupled with clarity ofpurpose'

4. Bring Intellectual Change:

The teacher should have the ability to convey high expectations and provide

intellectual challenge.

5. Regular Monitoring:

The teacher should have the ability to monitor the progress and provide qtrick

corrective feed back.

6. Maintain Fair DisciPline:

The teacher should have the ability to estabiish fair and clear discipline (http)

Ofsred (1997) identified some effective teaching skills:

l. Purposeful Lesson:

The teacher should have the ability to present the lesson in a purposeiul way wirh high

expectatiolls.

2. Providing Opportunities for Practice:

The tescber shou ld hav.e the ability to give the pupils some opponunities to organize

thcir out u ork

3. Interesting Lesson:

The reacher should have the ability to present the lesson which clicit arrd suslain a

pupil's interest and be perceived by pupils as relevant and challengi:rg'

4. Teaching According to Learners Need:

l-he teacher,s work sbould be well matched to the pupil's abilities and learning needs
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5. Emphasis on Developing Pupils Language:

The teacher should have the ability to put emphasis on the development and extension

of the pupil's language.

6. OrganizingLearningActivities:

The teacher should have the ability to introduce and employ a variety of leaming

activities.

7. Maintaining Good Order:

The teacher should have the ability to maintain good order and control which should

be largely based on skillful management of pupil's involvement in the lesson and

material respect. (http)

Veer 2004 identifies some effective teaching skills:

I . Mastery of the Subject Matter:

F.ft'ectivc teaching ini.'olves having knowledge about uhal vt'ru arc tcachinq but also

looking fbr linl<s for the quality that we wish to develop in our pupils.

2. Motivation:

Teaching will be niore effective if the teacher will be intrinsically motivated rowards

ieach;ns anfl jn lhjs.way the teacher will be successtul in motivaring the stlrdenrs

towards leaming.

3. Dedication:

Effective teaching involves dedication towards the work assigned. The dedicated

teacher can enhance lealning and produce better leamers.

4. Cooperation:

The teacher must be cooperative with colleagues, students. parents and thc communitl,

members.

24



5. Sense of Humor:

A good sense of humor can be the good quality and skill of the tcacher: this u'ill help

the teacher to maintain the interest ofthe students towards studies'

6. Creativity:

The teacher should be creative and innovative. The teacher should use the new.

strategies.

7. Discipline:

The teacher shou.ld maintain good order and discipline in the classroom and can take

quick action on the behavior shown by the students.

8. Academic Standard:

The teacher should have good academic record and try to maintain thc acadenlic

standard of the school.

9. ElficientMethodologY:

The teacher should have the ability to use effective and etlcient methodology

according to the classroom situation and demand of the subject'

10. Generosity with Personal Time in Assisting Students

The teacher should have the ability to do justice with the prof'ession and with the

studcnts by making effective use of time and resources (p97)

2.2.1 TEACHING SKILLS COMMON IN THE WRITINGS O}' EXPER'IS AND

RESEARCHERS:

Many erperts have identified the following components ofteaching ski)ls'

. Planning and Presenting the Material: Hustle And Mclntyrc ( 19961. Kyracolt

(1997)'Akbar(2002)'ofsted(1997)andDavid(2009).TheyputStressonthy

planning and presenting skill, which makes the teaching and learning afTective'
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. Lesson Management SkiII: Hustle And Mclntyre ( I 996). Kyracou ( I 997). Akbar

(2002) .Ofsted (1997). Borich (2000), Summons (1995) and David (2009).

. Classroom Management Skill: Hustle And Mclntyre (1995). Kyracou (1997). Akbar

(2002) and Ofsted (1997), Summons (1995).

o Monitoring and Assessment Skill: Hustle And Mclntyre ( 1 996). Kyracou ( 1 997).

Akbar (2002), Ofsted ( I 997), Summons ( 1995) and David (2009).

o Teachers Personality and Teaching Experience: Hustle And Mclntyre ( 1 996).

Kyracou (1997), Akbar (2002) and Ofsted (1997).

. Proper Questioning Skill: Hustle and Mclntyre (1996), Kyracou (1997). Akbar

(2002) and Ofsted (1997).

. Assigning Home Task: Hustle and Mclntyre (1996), Kyracou (1997). Akbar (2002)

and Ofsted (1997).

. Evaluation: Sunrmons (1995). Hustle and Mclntyre (1996). K)'racou ( J9c)7). Akbar

(2002) and Ofsted (1997).

. Opportunity for Practice: Hustle And Mclntyre (1996). Kyracou (1997). Akbar

(2002). Ofsted (1997) and David (2009).

. Command Over the Subject: Hustle And Mclntyre (1996). Kyracou ('l 997)' /\kbar

(2002) and Ofsted (1997).

. Appropriate Teaching Methodolory: Hustle And Mclntyre (1996), Kyracou (1997),

Akbar (2002). Ofsted (1997) and David (2009).

2.2.2 OTHER TEACHING SKILLS:

. Akbar (2002) identified that the teacher should have the skill of inspiring confidence

in the students. should know the psyche of the students and reinforces the colrect

behavior.
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. Borich (2000) was of the view that the teacher should have the skill and ability to

match the difficulty of the lesson with the ability level of the students and gives the

students greatest opportunity to leam more.

. According to Sammons (1995) the teacher should have the ability to bring inte)lectual

change by providing orderly and altemative good leaming environnrent.

. Ofsted (1997) recommended that the teacher should put emphasis on the development

and extension of the pupil's language.

. According to Veer (2004) a good sense ofhumor can be the good quality and skill ola

teacher; this will help to maintain the interest ofthe students towalds studies.

2.3: CLASSROOMINTERACTIONSKILLS:

Flander ( 1 973) identifies some classroom interaction skills:

l. Know the PsYche ofthe Students:

The teacher should accept the feelings of the students and ackrouledge the students

expressed emotiotrs in a non threatening manner'

2. Positive Reinforcement:

A teacher's praise and encouragement provides positive reinforcement olthe student's

contribution.

3, A-cceptance of Student's Ideas:

The teacher should accept and use the ideas of students and clarif,v. develop or ref'er to

sludent's contribution often as non evaluative.

4. Proper Questioning:

The teacher should ask questions, solicit information or opinion.

5. Proper Guidance:

l'he teacher should give direction. supply direction or suggestiolls with whicli a

student is expected to complY.
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6. Positive Criticism:

The teacher should criticize orjustifo the authority and offer negalive evaluation of a

student's contributions which places emphasis on the teacher's authoritative position.

7. Encourage the Students Questions:

The teacher should encourage the students to ask questions fronr the teacher and give

arswers to the question asked by the teacher.

8. Accept Feelings:

The teacher accepts the feelings and clarifies the tone of feelings o1'the students in an

unthreatening manner. Feelings may be positive or negative'

9. Praise or Encourage:

The teacher praises or encourages student's action ol behavitlr. Jokes that telease

tension. not at rhe expense ofanother individual.

10. Accept or Use Ides of the Students:

The teacher clarifies. builds or develops ideas suggested by the student. (Pl7l )

Mary 1986 establishes the skills which enhance the class room interaction:

l: Praise:

Positive comments about students work such as "Excellentjob. Good work etc.

!.'^rt!Fiar.aa; ' -

Commenrs such as "uh-huh and okay" which acknowledge that slttdent's answL'rs are

acceptable.

3: Remediation:

Comments that encourage a mole accurate student response or encourage Students to

think more clearly. creatively, logically. Sample remediation comments include -'try

again, sharpen your answer. and check your addition."
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4: Criticism:

A clear statement that an alswer is inaccurate or behavior inappropriate. This category

includes harsh criticism (this is a terrible paper). As well as comments that simply

indicate aa answer is not correct (your answer to the third question is wrong) (P-86)

Donald (1985) mentions some classroom instructional skills which are as utldet:

l. Objectives:

The teacher should let the students to know the objectives of each lesson. 'J')rey like

the teacher need a road map ofwhere they are going.

2. Review:

The teacher should help the students to review prior leaming before presenting new

information.

3. Motivation:

The teacher should create anticipatory set thal motivales students 1o listen to the

presentation. This can be done through intriguing questiolls, an anecdote. a .ioke or

interesting teaching material.

4. Transition:

-. . C.", l'he reacher ShoUId relate new information to previously anained knowledge and

\)
t13 experience. Provide ties and connections that will he.lp str.rdents integrate old and new

It^
,\ Intormatlon.
N

5. Clarification:

The teacher should break down a large body of informatton'

6. Examples:

The teacher should give several examples and illustrations to explain main ideas and

points.
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7. Directions:

The teacher should give directions distinctly and slowly. If the students are confi:sed

about what they are supposed to do, repeat or break information in to small segments.

8. Enthusiasm:

The teacher should demonstrate personal enthusiasm for the academic content. Makc

it clear why the information is interesting and important

9. Closure:

The teacher should close the lesson with briefreview or surunary (P44-45)

Munir Khan (2006) illustrates some classroom interaction skills:

I Allocation of Time:

Effective teachers know the principle of the time on task and can allocate proper and

suitable time 1br various activities

2 High Expectations:

High performance expectation is their symbol. They assigned more work and uoved

at a brisker pace. They exhibited a 'can do' attitude.

3 Clear Rules:

The teacher should make clear rules ald procedures for making the classroom

. teachi4g L,2r{nge.lifecllve.

4 Use of Praises:

The teaching and teaming can be more effective if the teacher use praises for

motiYating the students to leam.

5 Clear Verbal Presentation:

The teacher should have clarity of verbal fluency and presentation. (Pp3l-34)
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All the experts and the researchers agreed that the Interaction between teach'er and students is

essential in the teaching leaming process. Teacher and students both are the key elements of

this pr-ocess. Different educationists put stress on the importance of the classroom interaction

skills in the teaching learning process. Teacher training and education ini'lueoces the use of

these practices. Teachers who have proper training are better able to use teaching strategies

that respond to a student's needs and leaming styles. Proper training is essential for preparing

good and effective teachers. Training is necessary for efficient work in a parliculal job.

Because. if without initial training a person is employed in a job then jt will be risky. So

training is also essential for every teacher. Trained teachers can do much more than r-rntrained

teachers because they an make the lesson objectives and presents the lesson very well and also

use motivational techniques to enhance teaching and leaming.

2.4 CLASSROOM MANAGEMENT SKILLS:

Classroom management refers to the ways in which student behavior. movement and

interaction during a lesson are organized and controlled by the teacher. It helps teaching to

take place most effectively. It js related to educational aims and obiectives. the pallcrn c)1'

education tbr students. and the determining of a set of mora.l and behavioral norms tbr them'

Anjum (2006) identifies some classroom management skills, which are as under:

Care for Students Needs:

The teacher should introduce new concepts and skills and tly to nlake surc that all the

students learn thoroughly.

Make Efficient use for Learning Time:

Time should be allocated to different content areas based on educational objectives.

They should begin and end the lessons on time. and tly to keep all the students on task.

t.

2.
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3. Establish Eflicient, Smooth Classroom Routine:

They should plan rules and procedures and present them to students dunng the first

few days of school. The teacher should establish the routines lbr handling

administrative matters quickly and efficiently. Conduct periodic review of classroom

routines and revise them as needed.

4. Set standards for Behavior and Apply them Consistently:

A teacher should set rhe standards that are consistent with the codc o1-conducr. They

should involve the students in helping to establish standards for behavior'

5, Pay more Attention to Students' Ideas and Interests:

The teacher should encourage the srudents to play a large role in assessing their own

performance.

6. Focus on Positive Aspect ofLearning:

The teacher should focus on and reinforce and encourage the progress of the students

leaming goals.

7. Immediatc Aclion:

The teacher must assess the action and behavior of the students and show inrnrediate

response when rules are broken.

8. Avoid Threats:

The teacher should avoid threats and see the pupils privately or later on

9. Increase Student's Active Participation :

Teacher led lessons should require more than just quite listening and follow-up

assignments should have thought provoking exercises

10. Estabtish Healthy Relation with Students:

The teacher should establish a healthy relationship \/,ith the students. The teacher

should make serve the subject itself is not boring but interesting. The teacher should

deat with the students with smiling face. The teacher should give some time to the



students; this will help tle teacher in making the healthy relationship with the

students.

11. Show lnterests and Concerns for all the Students:

Through brief eye contact with every student, it will help the teacher in making

instruction effective, and also make the classroom management eilictive. By gestulcs

and facial expressions the teacher can show interest and concern with all the students

12. Avoid labeling the Students:

The teacher should avoid labeling the srudents. Because negative labeling is harmful

for the self esteem ofthe students.

13, Characterize thc Person:

The teacher should not characterize the students personally because it r,r'ill damage the

self respect of the students and they will not take interest in the reaching leaming

process.

14. Keep the Class Rules Minimum:

l'he teacher should keep the class rules minimum and clear. It should be clear to all tl.rc

students.

15. Ensure Physical Proximity lvith all the Students:

The teacher should have the abiliry to ensure physical proximitl' r," ith all the students.

In this wav every student will consider himself the imponant ons- and u,jll take interest

in learning,

16. Assertive Discipline:

The teacher should have the ability to maintain discipline in the class. (Pp-37-41)

Sharifullah (2004) brings up some classroom management skills which can modify the

behavior of the students.
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o Verbal Praise:

Appropriate words from the teacher can reward appropriate student behavior and

increase the occurrence of such behavior. Teachers can offer positive behavior by

sayingthingssuchas''verygood,that,saverygoodpoint'niceworketc.,.For

many students verbal praise is sufficient reward because human beings need praise

fiom those in authoritY'

. Non- verbal Praise:

Teachers can offer non-verbal praise as well. A simple smile. a sir-rcere Iook o1'

interest. and a nod of the head can also encourage desired behavior'

' Reward:

A proper reward for appropriate behavior also encourages tlle students to learn

with more interest.

. Use of Gesturcs:

Theteachershouldusegestuletoshowhis/herexpressiolraboulthecenain

behavior shown bY the student'

o Response Cost:

Arewardthal\4'aspreviouslygiventothestudentshouldbctakerrbackafiet'

showing some utdesired behavior'

. Keint'orcehrenr:

Whenthedisruptivestudentwasshowingpositivebehavloltheteachel.should

immediately appreciare the behavior. For example give the sttrdents stanlps- stars.

patting etc.

. NegativeReinforcement:

Removing undesired consequences soon after the right behavior'
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Inspiring Students to Learn :

The teacher should involve the students in such activities that can

confidence in the students and should inspire confidence in the students'

Self confidence:

'fhe teacher self confidence can also help in making the class active in

because greater the selfconfidence greater will be the motivation'

Incentives:

.fhe 
teacher can give some incentives after the good cllbns Lll'thc slurdcnts.

develop

learning

Effective use of punishment:

The teacher shotrld use the punishment effectively where treeded bttt cotpora)

punishment should not be used in any case because it damages the personaliry of

rhe student. (Pp-a2-45)

Teachers who have effective classroom lnanagement stlategies might all appeal to ha\e

different skills on the surface. But scratch the surface a little. and you will discover that they

all share sontc core attributes

To conclude. effective classroom management begins with effective teaclling Students will

not participate in the classrootr un)ess they have a sense of acconr plish rrr.nl StLrdenls resPond

Lu ti,E aff;cii!'c tcac-\*n3'strategies. The teacher who uses innovative teaching strategy has a

better charce of becoming good and effective manager. Effective organization of instt'uction

can also be the classroom nlanagement strategy. Careful planning makes the classroom

instruction more effective and results in less student frustration and dissatisfaction. Teachers

nraise and motivational strategies enhance the teaching and learning pror:css
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2.5 INTER-PERSONAL SKILLS OF TIIE TEACHER:

According to Fred Jones (2004) the teachers possess the following interpersonal skjlls:

l: Identification of Disruptive Behavior:

correct identification of potentially disruptive behavior. Qr,rick response to

disruptions, often interruPting the disruption before it can get peer anention'

2: Increasing Physical ProximitY:

Mobitity that increase physical proximity to students.

3: Using Gestures:

Use of gestures aad brief verbalization signifying that a student was out of otder.

Using facial expression and tone ofvoice consistent with mild disapprova)'

4: UsingRcinforcement:

Reinforcement of appropriate behavior in tbe disruptive student. and in the classroom'

as soon as possible.

5: Problem Solving Strategies:

Theydevelopandreachstrategiesforproblemsolving.decision-making.and

hypothesizing.

6: Providing Opporfunities for Practicing:

Providing students opportunities to practice and maintain a supportive classroom

environment.

7: Use of Questioning:

Using a combination of lower-cognitive (fact and recal]) and higher-cognitive (open-

ended and interpretive) questions to check students' understanding and StimLllate their

thinking during instruction.

8: Create lnterest in the l,esson:

Carefully orient students to lessons So that they can take interest in studies and get

familiar with lhe lesson.
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9: Explanation of Lesson Objectives:

Explaining lesson objectives in simple, everyday language and refer 10 them

throughout Iessons to maintain focus.

I 0: Relating Previous Lesson with the Current:

Explanation ofthe relationship ofa current lesson to previous study.

I l: Inspiring Students to Learn

Arousing students' interest about the lesson, and inspire students to learn. particularl)'

at the stan of difficult lessons. (P-2)

l2: Developiug Higher Level Thinking Skills:

Giving students plenty of opportunity for guided and independent practjce with new

concepts and skills. develop students' h.igher-level thinking skills (P-2)

The APS and the Association of Chairs of Departnents of Physiology recommend that the

teachers should have the following teaching skills:

L Ability to convey the competence in subject matter and confidence in one's ability to

teach

2. Ability to develop course curriculum and individual lessons

3. Effective use of common instnrctional aids. including audiovisual techniqr.res

4. Ability to help srudents understand the general principles ard concepts undell.ving a

panicular Iesson

5. Ability to explain both basic and diflicult concepts clearll'

6. Ability to put a specific lesson into larger context (clinical relevance. priol nraterial)

7. Ability to ask good questions (testing, study. case histories)

8. Ability to provide feedback to students

9. Awareness of the strengths and limitations of various means for evaluating teaching

performance
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10. Abilify to a just lesson plan based on information garnered liom studcnt qucsljons

I t. Ability to foster an effective leaming environment including showing lespect for the

student, encouraging their intellectual gowth and providing a Iole model for

scholarship and intellectual vi gor

Cage and Berliner (1988) quoted Skinner (1968) that, 'Material which is well olganized is

also. of course, easier to leam". The organization of lessons must be made clear to student by

givingexamplesandavoidingambiguousterms.Itshouldbeorganizedtomaintainthe

altention of the learners. (P-407)

Teacher training and education influences the use of these practices. 
-leachels who havc

proper training are better able to use teaching strategies that respond to student's needs and

Ieaming styles. Teachers should support each other in planning instrnitional strategies'

devising applications of concepts. and developing sequences that enable students to think and

explore new knowledge and information. Proper training is essential for preparing good a]rd

efftctive teachers. 
-lraining is necessary for efficient work in a partjculal job. Because if

without initial training a person is employed in a job then it will be risky. So training is also

.essential 
fbr every teacher' Trained teachers can do much more than untrainccl teachcrs'

,^.ccording to Ranga 2005 the teacher should possess the following interpersonal skills:

l'Tlreability!olelatewiththeleamingofonestudent,thisirrcludesdiagnosisand

individual instmction.

1. The ability to altalyze group development intelactiorl and lo periirrnr a leadelship role

in a group.

The ability to acquire knowledge and skills in a disciplined nranncr'
:18
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-{. The ability to structure rhe acquired knowledge will enable the teacher to choose tiom

his specialization, the type of knowledge that is important for a particular individual or

group. (P-14)

'l'he above discussion shows that different experts and researchers have identitred teacher's

essential skills .These skills have been placed in different categories which include classroom

teaching skills. consisting of planning of the lesson, presentation. managenlent of thc lesson'

maintaining social climate- command over the subject, appropriate teaching methodologies

maintaining class discipline. teacher classroom behavior. formulation of appropliate

questions, checking of homework regularly, checking of class work regularly' inspiring

confidence in students, evaluation skills. Class room interaction skills, classloom manaBement

skills. effective teaching skills and interpersonal skills of the teachers'

Each category contains six to seven essential skills. Some are common in all wtitings while

sonre iue diverse.

The views expressed by the experts provided the guidelines under which the plesellt study'

u,as conducted.

2.6 TEACHER EDUCATION, NEED AND IMPORTANCE:

No doubt. quality o1' an Educational Program is closely related 1tl thc inlprovenlent of

educational objectives. policies. curricula, facilities available, equipments and adnrinistlatirc

structrrre of institutions but it is only the teacher who can put life into those aspects'

lnfact qualitative improvement in an Educational Program depends upon proper training of

the teachers. The teacher cannot play a better role unless he/she properly trained. To meet the

expectations and aspiration of the nation, a teacher therefore. must possess creative abilities
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ard professional skills to enable him./her to discharge his duties according to the nceds of the

sociery and nation. So teaching is a lifetime profession and there is rapid explosion of

knowledge. it is not sufticient to provide training to teachers or.rce in their life span. Therefore

education and training have become essential for teachers during their period of sen'ice

(P-200)

A teacher must be in-touch with advance knowledge in his/her relevant field. l-cacher

education can be imparted at various stages in the lifespan ofa teacher'

Three important stages of teacher education /training ale mentioned by Siddiqui. ( l99lt as

r.nder:

Teacher education is perceived as a continuous process, which consists of three distinct but

closely interrelated consecutive stages:

. Pre-service education

Induction

In-service education and training (p.3)

l-he National Commission on

objectives of teacher Education

school teachers in India (1985) identilied the tbllowing

Program to be effective and relevant to social rreeds:

1'he.p;cgrarn should be arranged in such a way that the prospective teachers develop the

requisite abilities. attitudes. knowledge, interests, skills, understandrngs and values which

enablc thenr to pla) etJ'ec1j\e rolcs. 1P-292)

Agarwal (1990) describes teachers' education as that knowledge. skill and abilitl. rvhjch is

relevant to the life ofa teacher as a teacher. This definition implies that teacher education is a

multidimensional activity and encompasses various aspects ofteachers' life and wolk lts aim
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is not to teach the teacher how to teach but make an effort to rekindle his imitative . to shape

his attirude and remodel his imitative, to shaPe his attitude and remodel his habits in such

away that the personality ofthe teacher is molded in a right form'

TheEducationPolicylgT2.80hadsuggestedthatinordertomeetthemassiverequirementof

teachers at all stages. facilities for teacher education should be increascd by Iecognizrrrg

teacher education programs and by introducing innovative instructional techniques Pakistan'

being one of the developing countries with a huge foreign debt burden' treats of economic

degradationanddecline,rapidpopulationgrowth,wideningeconomicdisparitiesamongand

u,ithin nation. instahilitv. insecurity and unemployment' etc'

TheTeacherTrainingProgramsinPa]tistanaimsatpreparingeducationplannernlanagers.

administrators,teachertlainers'guidancecorrnselor'sresearchersandleadersinspecificareas

of education.

The Commission on

following objectives

should:

National Education, 1959, had

of teachers education. According

for the first time. recommended the

to the Comntission Report. a leacher

Bc academicalll well trained in the subjects he teaches

Have had sound professional training in how to teach his subjects

Have had sound professional background in how to understand the children in

his,trer charge

Have a deep sense of professional honor
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ln view of the current siruation of teacher education in Pakistan. it seerns that there is a

movement towards a better future. To learn from the experiences of developed nations. we

need to compare ourselves with the nations which have acquired a bettef status in the field of

education. (Pp-l 69 -17 2)

Akhter (2006) is of the view that teacher trairung is indispensable to have good teachers tbr a

quality education system. Training is an important part of teacher preparation programs'

especially for those aspects of teaching that aIe more skill-like in their conception. (P-18)

According to Asu (2004) there are several outcome aleas lhal are potentially affected by

professional develoPment.

These include:

. Teacher know'ledge

. Teacher attitudes and beliefs

. Teaching practice

. School level practice

. Student achievement

prrrnose of training is to crgate conditions that can be selected and used appropriately. There

are r:any critical clements in teacher training that should be given duc attcntiorl. (P-l5)

Hoffman and Pearson (2004) have summarized from Cruickshan-k and Metcalf ( I 990). the

Iindings lrom the literature on training in terms of thc following critical clcnrcnts ol lr:achur

training: trained teachers should:
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Establish clear performance goals and communicate them to leamers. They should

determine a leamer's present skill level, and ensue that leamers are aware of the

requisite skill level for mastery.

Introduce only the few basic rules during early leaming stages. Ensure a basic

understanding ofthe skill to be learned, and when ald why it is uscd

Provide sufficient practice after understanding has been developed Provide frequent

knowledge of the results in the leaming process and after inconect performance'

Provide for transfer of training and provide full support and teinforccment fot' the use

of skills in natura) settings.

Training and professional development includes imparting knou'ledge about content and skills

in instruction, classroom management, assessment, and developing teacher krowledge and

skill. It enables teachers to reflect critically on their practice and approach new knowledse

andbeliefsaboutcontent.pedagogy,andleamers.Itincludesadirectinstruction/Iecture

component.skilldemonstration'modeling'workshop,presentationsandothertypesofin.

sen icc activitics. (P-i )

Training is provided for. professional development of the teachers. In other w'ords training is

the slstematic process of clrariging behavior. knowledge. skills, abilirics and artiludes of

teachers so that they would be able to improve teaching learning process. As quoted by

fjhandemohan (2007) says that training is an organized procedure by $hich people learn

knowledge and skills for a definite purpose. (p 84)

A tlpical list of steps/characteristics required for effective teaching, based on t]rese and othet'

resealclt rcsults atc givcn b1 Mishra' (2005.) is the follo*ing:-

1. Clearly formulated teaching goals: course material carefully split into sequenced

learning tasks: 
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2. Clear explanations from the teachers as to what pupils must ieam;

3. Regular questioning by rhe teachers to gauge pupils progress and whether they have

understood the material covered;

-+. Anrple trntc tur puprls ro pracricc wllat has becll tauSht. wlth nluch Ltsc r.tl plotrlpts attd

feedback;

5. Skills being taught until mastery ofthem is aulomatic;

6. Regular testing and expectations that pupils will be accoultable lbr theit work (P-3)

In training of teachers all the above sleps are considered equally important to be practiced by

the trainees fully to go ahead for effective teaching'

AII thc above steps have been researched to see the need of teachers training in the changing

world oftoday as Dasgupta. (2004) has discussed as below:-

Withthe rush of technological development and the consequently high prenium being placed

on innovation in educational processes. it can readily be seen thar meering the need to relrain

teachers becomes one of the great problems of educationa.l leadership Actually the task of in-

ser'ice education is so important that it demands an all out creative effolt (p.I50)

Ranga 2005has discussed the need oftraining in the teaching profession:

I Tcacher tr*ajling idlecessary to develop the qualities of trullrl'ulrlcss. not.l-l'iolcnce and

dignity of labor

2. To perceive the role as an agenl ofsocial change in the communrtl

L To act as a leader of community and as a guide of the cotnntunitl

4. Establish a liaison between the school and the community

5. Develops the warm and positive attitude towards growing children

6. Develops the competencies (P-20)
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From the above discussion it is crysta.l clear that teacher training is very much necessary to

refine teachers in knowledge and methodology to provide effective teaching. Training

develops the qualities of good teacher and the teachers will be able to implove the teaching

and leaming process.

2.7 FUNCTIONS OF TEACHER EDUCATION:

Erfan and Zahid, (199i) Mehmood, (1999) have'discussed various functions of teacher

education which are as tbllows:

L Training helps the Teacher to Grow Professionally'

l'raining provides an insight into the principles of teaching. It provides an opportunity to

apply these principles into practice.

2. Training helps the Teachers to Arouse Student's Interest in Desirable Attributes:

A trained teacher adjusts the subject matter to the requirements and interests of the

students and relates the lesson to real life situation of the students

3,TrainingHelpstheTeacherstoLovetheKnowledgeoftheSubjectMalter:

I'raining helps the teachers ro have a sound knowledge about the sub.iect nratter. It uill

help the teacher to be mole profound in knowledge and this knowledge helps the teaclrer

to be effective in teaching.

' 4. Training hcipsihe Teachers to Learn the New Ways of Teaching:

'fraining helps the teachers to leam the new ways ofteaching because many new wavs and

concepts are laking place in education. So the training ol the tcachcls is absolutely

cssential.

. 5. Training Helps the Teachers to Understand the Psyche of the Students:

'I'raining helps the teachers to understand the psyche of the students because it will help

them to develop their talent and polish their hidden abilities.
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6.

7.

Training Helps the Teachers to contribute in the Improvement of thc Education:

'lrai[ing helps thc tcachers to improve thcir teachiDg anl'] sirolr tliuii' ilILcrusl Luld

contribution in the development and improvement of education. ln this way they will be

able to anticipate problems and make imovations in the sector of educatioll.

Training Helps the Teachers in Developing Confidence:

1-raining helps the teachers to face the new challenges and to be well equipped lo meet the

changes and challenges in the field of education. (p.78& p' 1 8)'

St-r teaclrer education PlaY an

sublect matter and leam the

Ieaming.

important function to have a sound kntlwlcdee about thc

new wavs and techniques in the field ol teachins and

2.8 FACETS OF TEACHER EDUCATION IN PAKISTAN:

Arshad (2006) described the history of teacher education in Pakistan in the following seven

facets.

1. The first facets are the values. which are fundamental to Muslim society. From the earliest

days of lslam. Muslims have held education in high esteern. and lbt this there is religious

1 o1'educational

J. curriculum in

in curriculum

change.

4. 'l'he iburth facet is developing the role and status ofthe teacher in Muslrm sociely During

rhc pre-Mughal period. the domestic system of teaching r,r'as practiced with the resr'rlt that

the homes of leamed men and women become centers of instruction

authority.

.fhe 
second facet of educarion in Pakistan is the criteria and developnrent

institutions perpetuating the values of Muslims society.

The third facet to be examined is the expansion and development of the

Mustim educational institutions. Language has had an imponant part
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lhe tlfth facct of education to be viewed is the evolution of the method of inslruction

within the Muslim society.

The sixth facet of teacher education is ar increased a\ /areness of the need for

irnprovement of n-rethods of instruction during the British period aDd attempts at

irnprovements made through the rlevelopment 01 uaInInB lllslilutrurls'

The seventh facet since 1947. is the various programs of training of the tcachE'Is ,bI

different stages.(Pp-l I - I 2)

,o TEACHERS EDUCATION IN PAKISTAN

).

6.

7.

In Pakistan, teacher's education

knowledge enhancing- teaching

procedure. school administration

program focuses solely on the development of teachers'

strategies. techniques of tests and nleaslltement' evaluation

and ph1 sical skills in teaching

According to Iqbal. (1996)

In the country tike Pakistan, this owes its very existence to an ideolog)

based on religious faith. It is even more important that the teacher

education is plarLned and directed in accordance with the tenants of its
faith. The teathel training should produce teachers who fear God comply

with Shariah, possess ior:nd personal character and are of modest

personality for the student. (P-125)

NACTE was established for quality assurance, which needs direction- guldance and cemain

nreclranisms. Accreditation process is considered an efTective nleasure to achieve rhese goals

The need to establish an accreditation authority was very much felt by the teachers' educators

& concemed authorities which would periodicalty evaluate and monitor degree programs

offeredbyvariousTeacherEducationinstitutions.Thisauthorityhasbeenestablishedand

termed as Accreditation Council fbr Teacher Education (Pakistan)

Accreditation is an evaluation process

using preset slandards. Accleditation

determine the quality of an instirution or program

normally catrietl our orl a pcdr toviuw basi> by
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competent. non-govemmental agencies such as national, regional. and/or local associations. It

is. in essence. a collegial activity conducted by institutions that have voluntalily organized to

form and to support an accrediting association. These accrediting agencies or associations

prepare standards for educational institutions and subsequently apply these standards when

evaluating individual institutions seeking accreditation'

The following shall be the ftrnctions ofthe Council:

.Topropose.considerandapprovethepoliciesandproceduresforaccreditation.

. lo consider zLnd make decision on any appeal wirhregard to accredtralttrlt

. To publish a tisr of ranking ofteacher education progmms'

. 'l'o promote intellectuai development and understanding of subject areas that impacl

accreditation related activities in the teaching profession

According to Abbasi. (1995)

"ln Pakistan, as elsewhere teacher training suffered due to insufficient

training system' multi-grade classroom taught by single teacher'

or...ti*ding of classes- and lack of equipment, short supply oftext books

and lack oiprop". physical facilities Obviously it never helped the

teacher to become cieative and voluntarily come forwarded to attain

e_rcellence in thc.job: this made the teacher stereo type and casl' goir.rg"

(P-l )

The detail of existing teacher training programs at various level in Pakistan arc shown in the

(Table)

Training Programs Qualification for
admission

Duration Classes to teach

D.Ed

e.S-Ea 1tZ*:;

Intermediate

lntermediate

)

)

l-5

6-ILI

B Ed (14+l)

M.Ed

B.A/ B.Sc I 6-10 I

I

O-f:srua-errts' 
- tcachc's - 

.-"']

P.T C.C.T.B.Ed - suPervision
B.Ed I

M.A.Edu B.A/ B.Sc 2 6- l2students teachers oT

P.T.C.C.T.B.Ed + suPervision

Source: Cor'l. o.f Pukislutt (2009 p J2) Nulionul

l.lini stry ol Education.

ELluculitttt Policl l99ii-201 0 l.tlunul>uJ'
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The respective coruses of studies are generally included following elements at M.Ed

leYel(2006)

o Modem methodology.

o Philosophy of education.

o Educationalpsychology.

. Guidance and counseling.

o Testing and meisurement.

. History of education.

. Sociology of education

. Child development.

. Educational research

. Teacher education etc

The courses of studies at B.Ed level are given below:

It has two components:

1. Theory

2. Practice teaching.

THIIORY:

. Philosophy and history ofEducation

. Educational psychologY

. Schooladministration

. lslamiat

o Pakistan ideologY

. Urdu Language and Literature

o English Language and Literature
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TEACHING PRACTICE:

The teaching practice the theory is Put in to practice and provide an oPportunity to

prospective teachers to have rea.l f'eelings of leaching Iearning situations. lt iricludes

teaching by the student teacher. observations of the lessons and slra:ing classrootn

experiences through gap discussions.. The teaching practice and theory provide an

opportunity to the tainee teachers to improve their classroom practices help in using

teaching devices and improve the teaching skills. It helps the trainee teachers in

developing communicative competence which is an essential asset for a teacher'.

(Ppl 84- l8s)

2.IO OBJECTIVES OF TEACHER TRAINING IN PAKISTAN NATIONAL

EDUCATION POLICT (r998-2010)

The'feacher Training Program is undoubtedly a signilicant plogram aiming at thc eonrirtuous

development of the teachers in the desired direction. Following are the cliief objectives ol lhe

Teacher Training Program:

l. To provide incentive to the teachers to function more cfficiently.

.1. Te help the reachels to know their problems and to solvc thcur by pooling their'

resources and wisdom.

3. To help the teachers to emp.loy more effective work and wisdom.

4. To help teachers to get acquainted r,r''ith modem techniqttes i:r cdltcaliorl.

5. To broaden the mental outlook of the teachers.

6. To increase the professional efficiency of the teachers.

7. To upgrade the teachers knowledge and understanding ofthe contents.
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8. 'Io develop positive attitude towards the profession ofthe teachers'

9. To prepare prospective teachers by means of Ionger and tnore itrtcnsive plotessional

education.

10. To bring Teacher Training Program in Pakistan more in line with the practice

relevant both in developed and developing countries'

11. To create a matching relationship between demand and supplv ofthe teachers.

12. To increase the efl'ectiveness of the system by institutionalizing in-sewice training

ofthe teacher- teacher trainers and educational adminislrators'

13. To upgrade the quality of the pre-service teacher training Progams by introducing

parallel programs of longer duration at post-secondary and post- graduate level

l4.,fomakethcteaolrlngpr.ofessionattraoti\clbrtl-rclrlurrgialulrteJgt.-rJuaLu:ilr

instirutionalizing a package of incentives.

l5.Todevelopaviableframeworkforpolicy,planninganddevelopmentofteachel

education programs, both in-service and pre-servicc'

16. To provide management training to the educational administrators at variolts levels.

2.17 OBJECTIVES OF M.Ed TEACHER TRAINING PROCRAM:

Accr]rding to the ..Teacher Flducarion and Qualification a Proposed Approach "Ministry of

Education Gor.r. of Pakistan (1996. p.10) has mentioned the objectives of M.Ed (15 i 11/2)

Program and the M.A (Education)(14+2) Program geared to produce'

.Skilledteachers.educationaladministrators.teacheredLlcators.researchers.

edtrcalional leaders in various areas oi education.

. creative teachers able to make constructive to the growth and development of

individual pupil enabling her/him to leam how to live in a cooperativc rrranner in

society. 
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Dedicated teachers able to play an effective role in teaching and learning activities.

Zealous teachers capable of creating initiative and enthusiasm in their pupils.

Well- oriented teachers who believe in national integration'

curriculum leaders who are equipped with effective teaching stralegies and skills in

theil various subject areas.

Graduates with basic research skitls enabling them to analyze the leaming difficulties

of students and to develop and pilot and evaluate alteration instructional strategies to

improve students leaming outcomes.

Competent contemporary teachers able appropriately to incorporate variety of

methodologies and leaming aids in support of the teaching and learning process in an

effective educatronal technology.

Senior teachers able to help in support' young inexperienced teachers into the

prot.essionandprovideinitialsupportforthemintheteachingoftheirspecialsubie.cts.

Thegraduatesfromthiscourseshouldthereforebeabletofillpositiorrsassubjcctbeadsin

their schools, in colleges of education' educational administrators'

All educationists in pakistan have frequently discussed the reacher tlaininu programs Llere in

pakistan \.\,e are now engaged in the re-organization ofour teacher education Programs' so that

the demand of the rapidly changing world may be handled seriously This is why' with the

start or zi st century. the importance of teacher education has increased. (Pp-26-28)

According to Muhammad and Sheikh (2000)

As we approach the twenty first century, our responsibilities as teachers

und t"u"h", educators are increasing multifold Our task is not simple lt is

n.,ur. J.,runaing artd complex than in the past' We have to asscs: what
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changes and a justnlents need to be made so that \4'e can l'ace the

challlnges awaiting us with dynamism and enthusiasm' (P- 1 72)

AsaStartwehavetoseewhichskillsareessentia]foroursurvivalorwhatwillbeournew

profile.ltwillnotbeoutofordeltosaythatweneedtore.engineereducation.

Re-engineering is future oriented. Re-engineering engineer's cducation. Rc-cnginccling irr

educalion means everything related to the teaching and leaming process lt necds to address

curriculum, pedagogy, and teacher education, teaching skills and competence' reflective

praclice. aclion rcsearch. "The teacher must become more than a custodian ol tlrc past- thc

must be an apostle of the future" (P-172)

According to LINESCO repo( entitled" Stren$hening the Role of Teachers in Changing

World"(1996) the areas of teacher competence have been fixed as follows:-

l. Teacher what for? Educational objectives and goals'

2. Who to reachl Getting to know the students and their cnvironmc'nt'

3. Where to teach? The school institution, the classloom. the teachirrg lcarning

environment.

What to teach? Curriculum content. knowledge- skills- values and allitude

How to teach pedagogical competencies in general. and for each subject or area in

na riicr t la r-

With what to means and materials for teaching teach?

How to evaluate'? Cornpetencies to evaluate both teaching and Iearnins

llow to inrprove rcaching and learning: competencies to continuotrsl)' irrplove

teaching and practice (observation, self-reflection, self- study. rcscalch. s)stcnlization.

exchange, collective work etc) (Pp-6- l3).

'l'he educalion policy 1998-2010, (1998) has discussed the present situation of teacher

education in Pakistan in the following manner:
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Many factors are responsible for shaping the quality of teacher education in the country',.

These tactors range from ideological and socio-economic needs to the existing stluctule of

education system as well as ill-defined theories and practices of teaching and learning l'he

population pressure obviously remains a prime impetus for the rapid expansion of education

in the years to come. The teacher education plogram, being an integral part of the education

system. has also expanded and wilt exPand further lor catering to the fast emergitrg needs ol'

the country. (P-47)

.fo 
conclude, it can be said that teacher education is the training which prepares l.eachers to

perform their jobs well and effectively. lt is of importancg, 25 well thal the teacher tlaining

should not onll be ..ti'ecrir e br,rt it should also be compatible r|ith the- \ flluc sVst(-r].] 3r'rd

culture of rhe society. In this regard the effectiveness of teacher training and jts relevancv

with social setup both are equally important'

2.12 ISSUES RELATED TO TEACIIER EDUCATION IN PAKISTAN:

'I'h., National Fiducarion Policy (1998) points out different isstres which should bc selected ii

the existing situation of teacher education is required to be improved A few ofthese issues

specially related with Teacher Education System in Pakistan are as follows:

. The prot'ession of teaching is usually the last choice for the young nren Tbe teachers

are. therefbre. said to be neither committed nor motivated to teaching. l'his is t|uel in

the case of male teachers than the female teachers'

. The teacher training prograrns have an imbalance among the courses penaining to

acaclenricknou,lcdgcofthesubiect.contentoltheschoolcrtrricttlum.teaching

methods. teaching practiccs and curricular activities'
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The quality of text books in teacher education is very poor. The learning material

neither relates to real education environment nor inspires or motivates the prospective

teachers for further studies. There is no mechanism to make teacher's guides and

supplementary materials available for working teachers

The teacher training institutions face acute shortage of facilities, such as, building.

equipment. fumiture' teaching aids, library books and other teaching materials The

teacher educators are not provided with necessary support services These institutions

are also not supervised in an effective manner'

ln-service training programs for teacher educators are almost nonexistent' There are

no institutionalized arrangements for providing regulal training to teachers and teacher

educators. Sporadic training opPortunities' if any' lack in quantity'

Theexaminatiorrsyslemishighlydefective.Essentiallyertemalitrtratttrc.ildeplires

the students of creativity and leadership qualities'

With this detail. it is clear that the present situation of teachers irr Pakistan is not up to

the malk. It is waiting for big revolutionary changes for its improvement jn a

meaningfi.rl manner. (PP-a7-48)

The above discussion shows that the prepalation of teachers is critically important because

rler,,elonrr.rr,r.rt of the countrl .depends on the qualiry 01' the eduuatlulral sl ste ttl 01' lhc cuul]tr)

which tu(her depends on the quality of the teachers. lt is therefore essential thaL the teacher

trainingprogrammebearrangedinsuchawaythattheteachersacquirealltherelevarltskills.

TeachingoftraineemustbeofhighqualityandthetextbookSn]ustberevisedaccordirlgto

the situalions and advancements. Duration of teacher training programme must be increased

and admission should be given only to those who have an aptitude for the job Latest

equipments.teachingaidsandproperbooksmustbeavailableandtheteacheredrtcatorsmust

be provided with necessary suppon services'
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CHALLENGES OF TEACHER EDUCATION IN 2OTH CENTURY:

Siddiqui (2010) mentioned some challenges for teacher education in the Twenty first century.

which are as under:

l. The rising of the status of teaching profession to a level at which it attlacts the best

_).

qualified applicants.

Developing technologies to provide maximum leaming opPortunities for students and

teachers, especially those in remote areas'

Discovering the oplimum balance between theory and practice in the curricLrlum ol'

teacher education.

Designing the research that takes account ofthe many compler factors that cmp:'isc

upon the process ofteacher education, so that greater understanding may be

made.(pp184- I 85)

TABLE SHOWING REQUIRED SKILLS AND ACQUIRED SKILT'S

Required Skills Acquired Skills

2.

1.

Classroom Teaching Skills:

i. Lesson Planning Skills

ii. Lesson Presentation Skills

iii. Lesson Management Skills

iv. Maintaining Social Climate

v. Command over the Subject

vi Appropriate Teaching tr4ethodologies

vii. Maintainrng Class Discipline

viii. Formulation of Appropriate Questions

ix. Checking of Class work

x. Cheiking of Home work

xi. Inspiring Confidence in Students

x ii. Evaluation Skills

Lesson Planning Sk ills

Lesson Presentation Sk ills

Lesson Management S kills

Maintaining Social Climate

Command over the Subject

Appropriate Teachin!r N4ethodologies

Maintaining Class DisciPline

Formulation of Appropriate Questions

Checking of Class wolk

Checking of Honre work

Inspiring Confidence in Students

i.

ii.

iii.

iv.

vi.
I

lv".
lviii.

ix.

x.

xi.

Evaluation Skills



Classroom Interaction Skills:

i. Know the Psyche ofthe Students

ii. Positive Reintbrcement

iii. Acceptance of Student's Ideas

iv. Proper Questioning

v. Proper Cuidance

vi. Positive Criticism

Classroom Management Skills:

i. Care for Student's Needs

ii. tlft-icient use of Learning Time

iii. Attention to Students Ideas and

Interests

lmmediate Action

I ncrease Student's Active

Panicipation

Effective use of Punishment

Inter-Personal Skills of the Teacher:

i. Increasing Physical Proximity using

gestures

ii. Using Problem Solving Strategies

iii. Create Interest in the Lesson

ir,- bspiring Students to Leam

2.I3 REVIEW OF R-ESEARCH STUDTES:

2.13.1 Study of lssues and Problems in Development of Female Teacher Training and

its affect on the Development of Female Education in N'W'F'P

lna\at-(2006) conductcd t'esearch on -Stud1"of issues and problems in dcrcloprrrcrlt oll'emale

teacher training and its affect on the development of female education in N.w.F.P"

l

iv.
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The major objectives of the study were to analyze the issues and problerns in developrnent of

female teacl.rer training and its effects on the development of female education in the province

of N.w.F.P and to analyze female education in the light of social. cultural. econotric'

religious and the polirical scenario and to remove the bottlenecks. hurdles arld difficLrllies in

the spread of qua.litative and quantitative female education'

It was concluded that

incentives in educational

education Process.

female education is suffering due to social constraints' lack of

institutions'unscientificattitudesandpoormethodoloSyinvolvedjn

It was also recommended that motivational campaign may be started using print and

electronicmediaalongwithsomeincentiveslikestipend'freebooks'freeeducation'need

oriented curriculunr and meaningful extensive in-service training may bc enhanccd'

2.13.2: To study the impact of secondary teacher education program on teacher

effectiveness and teacher job satisfaction

Das conducted a research in 1994 to study the impact of secondary teacher education proslam

onteachereffectivenessandteacherjobsatisfaction.themainobjectivesolthestudywereto

dete-ei:re if Lhe'e is an irrrpacl.of training on teacher job satisfaction and to determine if the

perlbt nrance o1'satislietl arld etTective teacher is better than the unlrained teacher'

ThefindingsofthestudyindicatedthattherewasnoapplicableimpactofB,Ildpxlgram,

othercausesoflowteachereffectivenessareshortduration'inexperiencedteachereducaLors.

lack of equipments and defective curricula'
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2.l3.3ClassroomManagementTechniquesatsecondarylevelanddevelopingamodel

for urban schools for District Peshawar

Basit (2005) conducted a study titled "Classroom Management Techniques at secondary level

and developing a model for urban schools for District Peshawar" The obiectives ol'the study

were to investigate the techniques of classroom management in detail 'Io develop a model as

desired.

The major find'ings of the study were that it was foruld that most of the teachers teaching at

secondarylevelwerequalifiedandexperienced;Studentswererewardedforgoodworkand

generally in the form ofteacher-s grades and symbols'

ltwasconcludedthatclassroomenvironmentwasgenerallysatisfactory.Themajorproblem

was that there was lack ofinterest in the studies on the Part of the students'

It was recommended that phy'sical punishment

l]ranagenlent and instruclional techniques to meet

their classrooms.

2.13.4 Evatuation of Effectiveness

UniversitY Teachers in the

N.W.F.P

It was found that

training programs

be avoided. Teachers should adiust theit

the treeds ol differcnr t1'pes of students in

of in-service Teacher Training Programs offered to

Staff Training Institutes Llniversity of Peshawar

Ati(2005)conductedastudytitled..Evaluationofeffectivenessofin-serviceteachertraining

programsofferedtouniversityteachersintheStaffTraininglnstitutesUniversityofPeshawar.

N.U.l:.P".

university teachers who had joined STI as participants' irr iLs in-service

were holding diverse academic qualifications The methods of teaching
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used in the training programs for university teachers were mostly traditional. audio-visual aids

andtheiruseareirifactanintegralpartofinstructionardenlichinstluctionalPloccss.

ItwasconcludedthatthemethodsofteachingandA.V.aidsusedinthett.ainingprogramsof.

STI lbr universitl, teachers were mostly traditional' research paper writings may be Inade

conrpulsory for trainee teachers.

It was recommended that full time head./director and professional trainers may be appointed-

permanenteducationistsmaybeinvitedasresourcepersonstodeliverlecturesinthetraining

programs.

2.13.5 Quality of Education and Teacher Training

K}ran&Awan(2005)conductedastudytitledas,,QualityoiEd,-.cationandTeacher

'['rairring" The major conclusions of the study were:

i. ln most countries the initial training of pre-primary. primary. secondary and teniar-v

teachersdoesnotyetincludeasubstantialintroductiontoeducationalresealch.

ii.Manyteachertraininginstitutionsa]lovertheworldhavepracticallynoresearchand

objective evaluation

iii.Thereisanlmportantdifferenceinthelevelofqualificationoltcachersarrdother

. prof'essionals

'fhe recomtlendations of the study were:

i. Keeping in view the importance of teacher training a seParate teacher education cadre

should be created on the lines ofschool cadre and college cadre'
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ii. Teacher educator should have extensive training in research and measllrement and

evaluation. Short courses in these areas should be arranged for the teacher educators

who lack training in research method and evaluation techniques

Keepinginviewtheimportanceofteachertrainingaseparateteachereducationcadreshould

be created on the lines of school cadre and college cadre Teacher educator should have

extensivetraininginresearchandmeasurementandevaluation.shorlcoursesintheseareas

shouldbearrangedfortheteachereducatorswholacktraininginresearchmethodand

It was concluded that in most of the countries the initial training of pre-primary' primary'

secondary and tertiary teachers doesn't yet included a substantial introduction to educational

research.Manyleachertraininginstitutionsallovertheworldhavepracticallynoresearch

andobjectivcevaluationactivity.l'herewasanimportantditl'ercnccinthelevelot'

qualificatior-r of teachers and other trained professionals'

2.13.6 Some Problem Areas ofTeacher Education in Pakistan

lqbal&Kconductedastudytitled.'someproblemareasofieachereducarion,irrPakistal...

Itwasconctudedthatteachertrainersdonothavesufficientqualifications.tlaitringexperience

totcacherthetraineeteachers..fheobjectiveofqualityofeducationcouldnotbeadvanced

due to the poor quality in teacher education program some sound mcastrres in the field o1'

teacher education can improve the situation in Pakistan'

2.13.7 Evaluation of in-service Teacher Training Programs

Teacher Training Institutes

of Pakistan Air Force

6l



Yasnreen (2005) conducted research on "Evaluation of in-service teacher trarning plograms

of Pakistan Air Force Teacher Training Institutes"

The main research objectives were to find out the attitude of teachers and principals of F azaia

Schools towards INSET. to evaluate the effectiveness of NSET on the perlbrnratrcc of

teachers wor.king in PAF Fazaia schools, to point out the weaknesses and drawbacks ofPAF

Teacher Training Institutes and to suggest measures for improving the future training

programs ofPAF Teacher Training lnstitutes in the light of the findings of the study

lt was found that rhe director of the PAF Teacher Training Institute aglced tl.rat heads of

Fazaia schools cooperate for in-service teachel training ploglams. the participant teachers had

posirive attitude towards in-serwice teacher training. and the objectlves oI in-service leac]rer

training were realistic and achievable.

lt was concluded that majority of the respondents reported that the)' willingly opted for the in-

service teacher training, selected teachers on merit and heads of inslilute solved rheir

problenrs during training. the duration of the training programs uas inadeqLrate and the

resources were adequate in terms of rooms' material and equipment'

Itwasreconrnendedthatthedurationofin-serviceteachertrajningpro:lrarlsr-narbe

increas.d Practical .rryortr; provjdes oPpofunity to trainee teachcrs to inlprore valioLrs skilis

related with the pr:of'ession through situational learning. The number of nlastel: traincls ilr Pn I:

Teacher Training Institutes be increased as well as subject specialists of different fields of

education may be aPPointed.

2.13.8 Analysis of Tote of Proximal Development of

Program of Allama Iqbal Open University and

achieve ZPD incidence using Delpbi Technique

Graduate Tcacher Training

Development of a Strategy to
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Akbar(2002). Conducted a research on "Analysis of zone of proximal development of

graduate teacher training program of Allama Iqbal Open University and development o1'a

strategy to achieve ZPD incidence using Delphi technique."

The objectives of the study were to exPlore the ZPD gap in the AIOU programs' courses'

tulorial support. workshop and teaching practice in the Vygotskian pelspective. 1() compare

the perception of heads of schools with the perception of AIou gladuate teachers regarding

rhe effectiveness of AIou B.Ed program, to compare the performance of AIoU Graduate

teachers in the acrual classroom situation as related by the extemal observers with the

perceptions ofheads of schools and AIoU gladuate teachers about their class performance'

It was found that the AIOU trained graduate teachers possessed good lesson planning skills

and rheir performance was comparable to the performance of teachers tralned by college of

education. The graduates had full command over the subject and could employ appropriate

teaching methods.

It was concluded that the teachers possessed effective lesson planning skjlls aDd tlle teachels

hadgoodcommunicationskill.Theworkshopsdidnotprovidetraininginthepreparationand

rrce rri'leachilrs aids and there is a gaP between theory taught to them dtrring training and its

application b-v them in the actual classroom'

It was recommended rhat there is a need to introduce a strong monitoring system to monitor

thetutorialsessions:theworkshopsneedtobemadereallyeffectiveineducingthegap

between the actual and desired levels in the programs so all the trainee teachers There is a

needtoreviseandupdateplogramsoallthenewideasandinnovationsandtrendsal.e

included.
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2.13.9 A study of teacher competencies and teaching practices for school cffectiveness in

workers welfare model schools.

Siddiqui(2o1 O)conducted A study of teacher competencies and teaching practices tbr school

effectiveness in workers welfare model schools. The objectives of this study were to evaluate

teacher competencies skills for school effectiveness. To explore elclnents of school

eff'ectiveness. To observe classroom environment and to assess teachers competence To

suggest measures to enlance the school effectiveness in WWMS'

It was found rhat trained teachers partially consider individual differences among various

students and use problem solving techniques in their teaching. The encouragement for

students to leam these are normally dependent on the competence ofteachels and all these can

haveapositiveolnegativeeffectonstudentsintheirurgeforacademicleaming.

It was concluded that effective teacher is one who manages the classroom effectively and can

earn respect ofthe students. Professionally trained teachers arc thosc whtl kno$ rrhlt thcy alc

doinganddotherightthingcontinuously.Aneffectiveandefficrentleacher.needsall

teaching competencies. such as positive exPectations, good classroom managelneut' designing

lessons and material use competencies etc. Teachers always have higlr expectations liom thc

students.

It r,r as recommended that there is need ro revisit the rheme of school effectiveness in W\\,MS

system in particular and generally in Pakistani educational system & schools in Pakistan which

are stjU functioning on the traditional concept of learning academics only. lt is suggested that

standards lbr prol'cssional development ofthe teachers be carefirlll'rtbsctrccl. Ilrcrc is trccd to sct

carcerdevelopmentdirectionthroughcertificates.degrees.andcareerladder.s.linkedto

comp€nsationcommensuratewithexperienceandquatifications..fheseachievementshavetobe

adequately compensated financially' based on achievement and experience'
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Chapter tII

DESIGN OF THE STUDY

This chapter deals with the method of the study and covers population. selection of the

sample, development of the tools, their administration and statistical techniques used for data

analysis. After discussing the related literature in chapter II ofthe study. the elements of the

instructional design wele established. Keeping in view these elerrerrts. thrcc quesliollnailes

were developed. administered and analyzed.

The study was undertaken to carry out to analyze the discrepancies between skills acquiLed

during Teac her. Training prosrams (M.Ed & B.Ed) and the skills required in actual classtttot't.:'

-[he 
discussion has been done under the following headings:

-i.l DESICN OF THE STUDY:

The main objective of the researcb was the analysis of Skills reqr'riled jtt thc classloonr ancl

-5kills acnr:ired during. feactpr.Training Programs in Pakistan The study was descriptive in

nature. A Survey was conducted to investigate the views of heads, teachers. and teacher

trainers rhrough specially constructed questionnaires. classroom observation was canied out

by developing a checklist to see the Teachers using the acquired skills required in the actual

classroom.
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3.2 TEEORETICAL FRAMEWORK:

frrLtr{ b to .lpph{ ir

Applcl b;-

3.3 POPULATION:

The population of the study consisted of9471 Heads ofGovt. Secondary Schools,947l Govt.

Secondary Schools, 167696 Teachers of secondary Schools, 132 Teacher Training

Institutions and 3524 Teacher Educators.

3.4 SAMPLE:

Technique of multistage Sampling was used.

1) Due to scarcity of resowces and time at first stage two Provinces Punjab and

N.W.F.P (K.P.K) were randomly chosen.

2) Five Distncts were chosen from the two Provinces as purposive sample Tkee

Districts from Punjab and two from N.w.F.P (K.P.K).were selected. Those Districts

were selected from the two Provinces which contained Ten Percent ofSchools.
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3) Ten percent Govt. Secondary Schools and ten percent Ileads of (iort. Secondarl'

Schools were chosen from each District.

4) Two hundred and fifty Teachers were chosen as Sample ofconvenience'

5) Ten percent Teachers were chosen frOm the Sampled Teachers for classroom

Observation so hundred teachers were chosen for this purposc ils saruplc of

convenience. One teacher teaching secondary classes was taken lbl obsen'ation liont

each school. All teachers were observed for period of forty nrinutes'

6) Twenty Teacher Trainers were chosen from each District'

'flre folltrwing table shows the details of the sample'

Table l:

DISTRICT

iRawalpindi
I

L-

I Rnock

i'.
Lahore

:

iHaripur

t--,-
I Peshawar

'[otal

1'O1'AL

SCHOOLS

- 266-

244

ll)

SCHOOLS

TAKEN

27

24

NO. OF

H EADS

27

NO. OF

TEACHERS

65

NO. OF

TEACHERS FOR

CLASSROOM

OBSERVAT IONS

?7

TEACHER 
] 

rorAL

TRA I N ERS I SEVPI-E

20

--?0

1n

-n

ti8
i

r28 I

L

I

--i
146

66 I

60 24

28 28 70 28

101 ll 11 25 1l

98

9U-

l0 10 30 10

100

20 /!
Il ---lo0 | ))u100 100 250
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-1.5 RESEARCH INSTRUMENTS:

After going through the tclcrrnt litc|atulc, onc chccklist fol cl:l:si0\r:l'r .'h -': :li.'r: l'r'l 'L"---

questionnaires were developed .while constructing the questionnaires it was kept in mind

that each statement must expless a definite idea and option about a pallictrlal subject All the

parts of the questionnaires had closed form questions prepared on five -point scalc the

questiorinaires had two open ended questions.

Thelanguageandconceptofeachquestiorrnaireweredraftedinsuchamannerthatthese

slatcn]ents nray be clear ar.rd nreaningful to the reader'

The following four question-naires were developed:

Questionnaires for the Teachers of Secondary School' A questionnaire was designed

togettheresponsesoftheteachersabouttheskillsacquiredski)IsdLrringthelcachcr

training program B.Ed & M.Ed and slulls required in the actual classroom

Questionnaires for the Heads of Secondary School' A Questionnaire was developed

forthestudytocollecttherequisiteinformationfromtheheadsabouttheskillsacquired

skillsdrrringthc.teachcrtraininlprouramR,Ed&\4,Fd11dsIiil<11'rr';1.,',jirrrl.r1.1r'rlttl

classroom.

Questionnaires for teacher treinees. The questionnaire u'as devetoped Io ge1 the

response of the teacher rainees about the effectiveness ofteacher training ptogranrs and

about the skitls acquired skills during the teacher training program B Ed & M Ed and

skills required rn the actuai classroom

Checklistfortheclassroomobseraation.Achecklistwasconstluctedtoca]Tyoul

classroom observation to observe the teachers during teaching in the classroom and to

find out to what extent the classroom skills were being used by the teachers The check

list also provided quantitative information about the application ofthese skills'
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3.6 PILOT TESTING AND IMPRO\{EMENT:

After tlie development of first draft the tools were improved under the supervision of the

supervisor and the erperts fi'om the relevant field. The iinal vcrsions ol' lhe torlls rrcrc

prepared in the close consultation with the Supervisor.

A pilot testing of the research instruments was carried out on members of the population not

included in the Sarnple. The pilot survey helped in refining the research instrunents lt also

ensured the validity of the research instruments and helped in identifying the methods to be

used for analyzing the collected data.

3.1 FINALIZATION OF TOOLS:

The questionnaires lor heads. reachers and teacher tlainers were revised in the light ol the

t'eed back received as a result of pilot testing. The questionnaires were diYided into thineen

skills which contained different numbers of closed form questions Each qucstionneri:c had

lwo or tfu'ee open ended questions.

l'he t-rrst questionnaire developed lbr teachers of Govt. Secondary schools consisted of three

pans. The first part ofthe questionnaire required personal infonlation about the respondents

and the second part was meant to get the opinion of the teachers about the skills acquired in

teacher trajning program and skills required in actual class room and the lhird patt consistitrg

of three open ended questions .

The second questionnaire developed for the heads of secondary schools. l-hc first part of the

questionnaire required personal information about the respondents and the second part was

about the various teaching skills which the teacher have acquired during leacher training

program and rhe acquired teaching skills in the actual class room and the third part consisting

of two open ended questions.
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The third questionnaire was related with the teacher trainers. The questionnaire was divided

in to four parts. The first part was about the appropriateness of teacher training program and

it contained eleven closed form questions. the second part was related with the elfectivcncss

of teacher trainers and it comprised ofthree items, the third part was about the teaching skills

acquired by the teachers during teacher training programs and the fourth part consisting of

two open ended questions.

The observation schedule developed to observe the classroom teaching performance of ten

percent of sampled teachers. The schedule had eleven parts which are as under:

o Lesson planning skills

. [.esson presentation skills

o Lesson management skills

o Maintaining social climate

. Command over the subject

. Appropriateteachingmethodologies

. Maintaining Class disciPline

. Teacher Classroom Behavior

Formulation of appropriate questions

. Closurc of the lesson

. Evaluation skills

'lhe scherlule had eleven parts and each part had different number of items covering vatious

observable skills and pattem of behavior. The observation was recorded on five point scales

ranging betu'een cxcellent and very poor.
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3.8 SCHEDULE OF CLASSROOM OBSERVATION:

AII observations were made by the researcher during the flrst halfofthe working day.

3.9 DATA COLLECTION:

The EDOs and DDOs of the sample Districts were requested to help in dara collection. 'i'hey

accompanied the researcher to some o the school.

Ihe qucsrionnailes were administered personal.ly to tle teachers, heads and teacher trainers o1'

tive Districts Rawalpindi. Lahore, Anock, Haripur and Peshawar. All the concemed peopie

cooperated with the researcher.

Classroom observation was canied out by the researcher to obsen'e the teachers durirrg

teaching rn the classroonr and to find out to what extent the classroont skills ucrc bcing used

by rhe teachers. For this purpose one teacher teaching secondary classes was taken liom each

school. All teachers were observed for the period of forty minutes in the lirst hall'o1'the

school timings.

The researcher visited the sampled schools again and again to collecl the required data. when

some respondents did not respond. they were dropped and other respondents were contacted

to get the required amount ol data'

D istricts No. of days Dates

Rawalpindi Ten days t 3 - 0 4 -2009 -23 - 04 -2009

Anock Eight days 24.04.2009-02 -05-2009

Lahore Ten days 4-05-2009- I4-05-2009

Haripur Three days r 6-06-2009- l 9-05-2009

Peshawar Three days 2 I -05-2009-2i-05-2009
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Questionnaire
distributed

Distributed Received

back

Percentage Required Percentage

Teachers 300 250 83"A 250

Heads 150 100 66"/" 100

Teacher
trainers

180 r00 5604 r00 100.4

R-ESPONSE RATE:

3.TO DATA ANALYSIS:

Data were classified and tabulated. Data collected from sampled teachers wcre analyzed on

percentage basis. Mean scores were calculated by assigning the values fiorr I to 5 to the

tive oplion with I assigned to strongly disagree,2 to disagree ,3 to uncenaiD.4 to agtec and 5

to strongly disagree option.

Data couected from the heads of secondary schools were analyzed on percentage basis. Mean

scores were also calculated.

Data collected tiorn teacher trainers were also analyzed by using percentagc attcl nrean scol es

Dara oollected through researcher's classroom observation were analyzed b1' calctrlating

nlean Scores. 'l'he items had more than one part. Value of 5 was assigned to excellent. 4 ttl

good. 3 to satisfactory.2 to poor and I to very poor.

72

100"1'

' foox'



Data collected frsm teachers. heads teacher trainers and classroom observation welc analvzcd

by applying t.test to determine the difference between the different respondents. ANOVA

was applied to identify the difference between data collected from heads. teachers. and

reacher trainers and classroom observations. At the final stage Tukey test was applied to find

which means are significantly different from one another.

13



Chapter IV

ANALYSIS OF DATA

This chapter is devoted to the discussion on data collected for the purpose of the study.

To study the analysis of discrepancies between skills acquired during teacher training

pt()srans (BEd & M.Ed) and skills required in actual classroom survey approach was used Io

collect the data. The sample of the study consisted of 250 teachers. 100 Heads of secondary

schools, 100 teacher trainers selected from the five districts, three tiom Punjab j-e Attock.

Rawalpindi. and Lahore and two from N.W.F.P i-e Peshawar & Haripur. Forty percent

teachers were chosen from the sampled teachers for classroom observation so hundred so

hundred teachers were chosen ibr this purpose. l'hree sets of questionnaires and one check list

were prepared in the light of the study objectives. The questionnaires were administered to

the respondents personally.
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4.1:

PART I

ANALYSIS OF THE TEACHERS PERCEPTIONS:

Table 2 Lesson Planning Skills

Mcan of mr:ans=3.66

lable 2 shor,r s thar 86% teachers agreed that the teacher possesses good planning skills- 65%

teachers agreed that the teacher prepares the lesson objectives before going to class. 7)o/o

teachers agreed that the teachers have the ability to plan the lesson according to the needs of

the srrrdenrs and 1fok teachers agreed that the teachers have the ability to identify intended

leaming outcornes.

On all the tbur statements of lesson planning skills. majority of the teachers agreed and

satisfied with the performance of teachers on lesson planning skills. Mcan of rlreans lies

between Lrncertain and agtee showing positive response.

SNo Statemenl SD D UN A SA 'l'otal Mean

I The teacher possesses

good planning skills
Frequency I 17 t6 146 70 l)u 4.07

376

Score 1 34 48 584 350 017

Percentage 0.4 6.8 6.4 58.4 2 8.0 r00.0
) The teacher prepares

the lesson objectives
before going to class.

Frequency I 34 52 99 64 250

Score 1 68 r56 396 320 941

Percentage .4 I i.o 20.8 39.6 25.6 100 0

J

+

The teachers have the

ability to plan the
lesson according to
the needs of the
students.
'ilr. ieaii,irs-r,i.,. 

-ii"

ability to identify
intended learning
outcomes.

Frequency 7 30 32 93 88

++0

2s0 
I

inr)1
--'-.1
100.0 r

I

I

rso I

3 el 
I

l"l

Score 't 60 96 376

Percentage
2.8 12.0

76

12.8

tzl

37.2

i7

3_s.2

10Frequency 0

Score 0 152 38i r48 50 731

Percentage 0 30.4 50.8 14.8
L _0.0

r00.0
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Table 3: Lesson Presenlation Skills

Mean of means=3.93

l-able 3 slrtru,s rhat 79oh teachers agreed on the ability to present the material effectively, '7?Yo

teachers agreed fiat the teachers have the ability to introduce the lesson in a very interesting

wav-7894 teachers agreed or stronglv agreed that the teachers hare thc abilit-r to inrolre tlre

students in learning acriviries. 6604 teachers agreed that the teachers have thc abilitl'to build

the relationship between the leaming experiences and effective instructions

On all the four statements of lesson presentation skills nrajority o1'the tcachcrs agleed orr

lesson presentation skills. The Mean of means lies between uncertain and agree shouing

positive trend.

SNr; Statement SDA DA UN A s-4 7'otal Meun

I The teachers have the
ability to present the
material effectively.

Frequency 0 36 l5 llI 88 250
4.00Score 0 72 45 444 440 1001

Percentage 0 14.4 6.0 44.4 35.2 100.0

2 The teachers have the
ability to introduce the
Iesson in a very
interesting way.

Frequency 6 29 32 99 84 250 3.90

Score 6 58 96 396 420 976

Percentage 2.4 l r.6 t2.8 39.6 i3.6 r00 0

J The teachers have the
ability to involve the
students in leaming
activities.

Frequency 0 18 JJ I t'l 82 250

4.05Score 0 36 99 468 410 101 3

Percentage 0 7.2 13.2 46.8 32.8 r00.0

4 The teachers have the
ability to build the
relationship berween
the leaming
experiences and
etfecti ve instructions.

Frequency
0 25 58 I l6 5l 250

943

3.7't

Scole
0 50 t'74 464 255

Percentage
0 r0 0 23.2 46.4 2 0.4 100.0
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Table 4: Lesson Management Skills

Table 4 shows that 88% reachers agreed that the teachers have the abilitr to manase and

organize the lesson. 8870 teachers agreed that the teachers have the abilit;- to teach tlle neu

lesson on the basis of the student's previous knowledge. 58% agreed that the teachers have

the skill to clearly and carefully formulate the course material and 620/o teachers agreed that

the teachers have the ability to split the leaming material into sequence.

On all the four statements of lesson management skills maiority of the teachers agreed and

satistled with the perfbrmance ol teachers on lesson management skills. The Mean of meals

Iies between uncertain and agree showing positive trend.

S,VO Statement SDA DA UN A SA Total Mean
I

2

The teachers have the
ability to manage and
organize the lesson.

Frequency 0 10 25 130 85 250

4.16Score 0 20 ?s s20 42S 1040

Percentage 0 4.0 10.0 52.0 ,i4.0 100.0
'fhe teachers have the
ability to teach the new
lesson on the basis of
the student's previous
knowledge.

Frequency 0 9 20 r36 85 250

s4.l 9Score 0 18 60 544 425 1047

Percentage 0 3.6 8.0 54.4 34.0 100.0

4

The teachers have the
skill to clearly and
carefully fonnulate the
course materia[.

Frequency 0 )1 70 99 49 250

3.66score 0 64 210 396 245

r 9.6

915

100.0Percentage 0 12.8 28.0 39.6

Tlre teacbers have the
ability to split the
leaming material into

Frequency I 16 '16 104 53 250

3.77Score I 32 228 416 265 942

Percentage ,4 6.4 30.4 41.6 21.2 100.0

Mean of means= 3.79
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Table 5: Maintaining Social Climate

.s4s
I

Statement SDA DA UNC A SA Total Mean
The teachers have the
ability to maintain good
climate in the class.

Frequency 0 17 25 94 114 250

4.22Score 0 34 75 376 570 1055

Percent 0 6.8 10.0 37.6 45.6 100.0

2 The teachers have the
ability to maintain
pleasant atmosphere for
learning.

Frequency 0 23 26 t23 78 250

4.02Score 0 46 78 492 390 1006

Percent 0 9.2 10.4 49.2 ) \.! 100.0

J The teachers have the
ability to develop
strong interaction
between students and
teacher.

Frequency 0 5l 93 82 250

Score 0 48 r53 Jlz 4t0 e!3

r00.0

250

Percent 0 9.6 20.4 37.7 3 2.8

iz4 The teachers have the
ability to develop trust
ofthe students.

Frequency I 13 20 144

Score I 26 60 s76 360 1022 4.09

Percent .4 5.2 8.0 57.6 28.8 100.0

5
'lhe teachers har e the
ability to develop the
student's interest in
leaming.

Frequency 0 13 40 100 97 250
score 0 26 120 400 485 103 I / 1',)

Percent 0 5.2 16.0 40.0 3 8.8 100.0

6 The teachers have the
abiliry to makc the
classroom clirnate
effective for teaching
and leaming.

Frequency

Score

P;."*

0 53

roo

)2

66

sl

164

8-1

!_9
336

250

?,q
r 00.0

3.810

0 21.2 8.8 36.4

Mean of mca ns:3.65

i1ul| r L) ru rar

iclassrorlm
I effective for tt

I and Ieaming.

Table 5 shows that 82%o teachers agreed that the teachers have the ability to majntain good

atn.'osphere in the class .69% teachers agreed that the teachers have the abilitl- to rnainlaitr

pleasant atmosphere for leaming, 69%o teachers agreed that the teachers have the ability to

develop strong interaction between students and teacher , 85% teachels agreed that the

teachers have the abi)it1, to develop trust of the students. 78%o teachers agleed that thc

ttachers irave the ability to develop the student's interesl in leaming and 690/o teachet's

agreed that the teachers have the ability to make the classroom climate effcctive lbr tcaching

and leaming.
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On all the four statements of classroom climate skills majority of the teachcrs agreed r+ith the

perfbrmance of teachers on the skills of maintaining good classroom atnrosphcre. Mean o1'

means lies between uncertain and agree showing positive trend

Table 6: Command over the Subject

Table 6 shows that 58% teachers agreed that the teachers have full command over the subject.

5870 teachers agreed that the teachers have knowledge beyond the prescribed syllabus and

50% teachers agreed that the teachers have the ability to provide latesl infbrnration about Lhe

subi ect.

On all the.three statements of the skills of command over the subject majority of the teachers

a-crced that the teachers have full command over the subject they taught and mean of means is

-i .b5.

So. it can be concluded from the above table that teachers are not fully satisfied from the

performance of teachers on the skills of command over the subject. Mean of means lies

betu,een Llncertain and agree showing positive trend.

SNr.t Stdlement SDA DA UNC A SA !ot.ol
_ 2_50

956

Me.qn

J.6-

'fhe teachers have full
command over the
subject.

Frequency 0 34 69 54 93

Score 0 68 207 216 465

Percent 0 13.6 27.6 2t.6 37.2 100.0
2

; -'

The teachers have
knowledge beyond the
prescribed syllabus.

Frequency 3 l8 84 90 55 250
3.70

3.44

Score 3 36 252 350 275 926

Percent t.2 7.2 3 3.6 36.0 -?2.9
65

izs

r 00.0 I- ,-]
250 |

860.]
--.
100.0

Ttileacters r,aue tnJ
ability to provide latest
infbrmation about the

lltb-199!,- -

Frequency 5 10 50 60

Score 5 140 150 240
Percent 2.0 28.0 20.0 21.0 2 6.0

Mcan of mca ns=-3.(r5
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'fable 7: Appropriateness of Teaching Methodologies

SNo Statement SDA DA UNC A SA Tolal Mean
I The teachers have the

ability to choose the
teaching method
according to the
situation.

Frequency l 35 40 86 82 250

r.80Score 7 70 120 344 1t0 951

Percent 2.8 14.0 r 6.0 34.4

132

i2.8

59

100.0

250
-) The teachers have the

ability to teach the
students by using
appropriate teaching
method.

Frequency 0 )+ 25

3.86 I

l

I

_l.80

Score 0 34 25 132 295

23.6

36

?66

100.0

250

Percent 0 r 3.6 t0.0 528

t6lJ

-+

)

6

The teachers have the
ability to see the
relevance of their work.

TtrJ teacrreri [r".-it.
skills to make active
effons to improve
instructional

_qf!'eqqye-q9qs _
fhe teachers hirve thc
ability to use modem
techniques and useful
skills in the classrooms.

tfh. t.uih.r, 
-have 

thi
ability to make active
eflbrts to improve
instructional
etlectiveness.

Frequency I 18 32

Score I 36 96 652 180 965

Percent .4 7.2 12.8 65.2 14.4 100.0

Frequency 21 45 JJ 115 36 250

3.40Score 2l 90 99 460 180 850

Percent 8.4 r 8.0 ) ).: 46.0

85

340

r4.4 I 100.0

Frequency 7 58 30

90

70 rl50 
|ll

I

i 50 903 i.6 I
- - .f- 

--118,0 r00.0 i

lr
- r f -

t1
2s t250 I

iI -1
145 | 871 i.49

t_.1
I

llf, 1000.__.,1-_i_-

Score 7 l t6

Percent 2.8 23.2 r2.0 34.0

r06

;:^

Frequency 0 4l

Score 0 82 ?22

Percent 0 16.4 29.6

1

8

The teachers have the
ability to improve
instructional
effectiveness.

Frequency 0 31 60 104 s: l:so i

Score 0 68 180 416 260 924 | 3.70

Percent 0 I 3.6 24.0 41.6 |

-'lt8
_-l

312 l

The teachers have the
ability to usc' lcal'niug
activities that lcquire
the students to practice
higher order thinking.

Frequency 27 57 44

S core 27 114 132

Percent 10.8 228 t7.6 312
ii

17.6 t00 ()
l

Cunt.....

80

l

20.8 i 100.0

l44 lt50
',1

I

I

i



Table 7 Page 2

Table 7 shows lhat 66%o teachers agreed that the teachers have the ability to choose the

teaching method according to the situation ,78%o leachers agreed or strongly agreed that the

teachers have the ability to teach the students by using appropriate teaching method . 79%

teachcrs agreed that the teachers have the abilitv to see the relevance ol'the ir work. 60%

agleed that the teaohers have the skills to make active etlbrts to [Dp[oYe instruclional

effectiveness. 6270 teachers agreed that the teachers have the ability to use modern techniqr,res

and useful skills in the classrooms.53To teachers agreed that the teachers have the abjlitv to

8l

,9. No Slatement SDA DA UNC A SA l'otal Meon

I
The teachers have the
ability to use different
strategies for problem
solving.

Frequency 0 t4 3l 154 5l 250

3.91Score 0 28 93 616 255 992

100.0Percent 0 5.6 12.4 61 .6 20.4

l0
The teachers have the
ability of inspiring
confidence in the
students.

Frequency I 11 1l 147 ?4 250

4.13Score I 22 51 s88 370 1032

Percent .4 4.4 6.8 5 8.8 29.6 r00 0

II The teachers have the
ability of relating the
previous lesson with the
culTent lesson.

Frequency 0 17 36 r05 92 250

Score 0 J+ 108 420 160

368

Iro:: I +oq
t,- . ---.1
r r00.0 I';
1 :su
l --.-l
i 983 iei
I roo.o I

57

,8,
228

Percell

Frequency

0 6.8 144

5l

42.0

l3l
l2

The teachers have the
ability of arousing
student's interest in
lesson.

I 10

Score I 20 r53 524

Percent .4 4.0 20.4 52.4

l3
The teachers have the
ability to provide plenty
of opportunities to
students tbr practice.

Frequency I 38 62 90 59 i 250

Score
,|

76 186 360 ,esl ei I 3.67
-L-,--l

2i.6 t oo.o 
IPercent .1 15.2 24.8 36.0

t4
The teachers have the

ability to motivate the
students towards
leaming.

Frequency 0 8 it 120 -_l-_^i9l I l)U
+sif r-o++ I +.ra

36.1 I 100.0 i

Score 0 16 93 480

18.0Percent 0 3.2 12.4

I5 The teachers have the I

ability to use leaming I
activities that require I

studcnts to practicc 
l-

higher olderrhinking I

Frequency l5 46 47 95 47 250

Score I5 92 141 380 235 863 I i.4s

Percent 6.0 t8.4 r 8.8 3 8.0 r8.8 i 100.0 r

Mcan of means:3.73

I

I
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make active efforts to improve instnrctional effectiveness,. 6lo% teachers agreed that the

teachers have the ability to improve instructional effectiveness. 48Yo agreed that the teachers

have the ability to use learning activities that require the students to practice higher order

thinking, 81oZ teachers agreed that the teachers have the ability to use different strategies for

problem solving, 87% teachers agreed that the teachers have the abiliLy ol inspiling

confidence in the students,78o% teachers agreed that the teachers have the ability of relating

the previous lesson with the current lesson,74% teachers agreed that the teachers have the

ability ofarousing student's interest in lesson, 5970 agreed that the teachers have the ability to

provide plenty of opportunities to srudents for practice, 840% teachers agreed or strongly

agleed that the teachers have tlre abilitl,to motivate the students 10\\'ards lL'irming and 560/n

teachers agreed that the teachers have the ability to use learning activitrcs that requirc

students to practice higher older thinking.

All the t'ifteen statements of the skill appropriateness of the reaching methodologies. the

teachers agreed that the teachers are using appropriate teaching methodologies according to

the demand of the subject they taught and Mean of meaas is 3.73

So. it can be concluded fiom the above table that teachers are satisfred with the perlbrmance

r'rf teachem on the skills of appropriateness of teaching metllodologies. Mcau of means lies

between uncertain and agree showing positive trend
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Table 8: Maintaining Class Discipline

Mean of means=4.1I

Table 8 shows that 87yo teachers agreed or strongly agreed that the teachers have the abilitv

to mairrtain good order in the classroom. 73% teachers agreed that the tcachers havc the

ability to deal the misbehaviors effectively and 83% teachers agreed thal thc teachers have

the ability- to identify disruptive behavior.

From the three statements of class discipline skills maiority of the teachcrs agrced otr thc

performance of teachers on class discipline skills.

Mean of means lies between agree and strongly agree showing strongly positive trend.

.S. No Stutemcnt SDA Di UN( i ,5',1 7'otal Mean

I

,

;- -
J

The teachers have the
ability to maintain good
order in the classroom.

Frequency 0 '7 24 125 94 250

4.22Score 0 14 '72 500 470 1056

Percent 0 2.8 9.6 50.0 3t6
92

r99,0

250The teachers have the
ability to deal the
misbehaviors
effbctirely.

Frequency I 28 35 94

3.99

4.14

Score I 56 105 376 460 998

Percent .4 t.2 14.0 376
r28

i 6.8

80

400

100 0

250
--- '-j

1036 I

-.- --.1

r00.0 i

The teachers have the
ability to identify
disruptive behavior.

Frequency 0 ) 40

Score 0 4 120 512

Percent 0 .8 r 6.0 5t.2 32.0
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Table 9: Teacher Classroom Behavior

Mean of means=3.98

'fable 9 shows that 82o/o teachers agree or strongly agree thal the teachers classrootn behavior

is appropriate, 830% teachers agreed or strongly agreed that the teachers have the experience

about teaching and leaming , 6670 teachers agreed that the teachers have the qualitics o1'

flexibiliry-, creativity and adaptability to influence the student's achievemenls.

From all the three statements ofteacher's personaliry majority of the teachers are in favot that

the teachers possess teachers have appropriate classroom behavior. Mean of means lies

between uncertain and agree showing positive trend.

S.lr'r.r Statemenl SDA DA UNC A sr Totcl Mecot

I The teachers classroom Frequency 0 17 25 111 2?-
485
*s

IJU
4.15

4.14

behavior is appropriate Score 0 J1 75 444 1038

Percent 0 6.8 r0.0 44.4 r 00.0
2502 The teachers have the

experience about
teaching and leaming.

Frequency 0 t4 26 121 89

Score 0 28 '78 484 445 t035
Percent n 5.6 10.4 48.4 35.6 100.0

J The teachers have the
qualities of flexibility,
creativity and
adaptability to
influence the student's
achievements.

Frequency 28 3i 24 85 82 250

3.65Score 28 6) '72 340 410 912

Percent 11.2 12.4 9.6 34.0 i28 r00.0
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'fable l0: Formulation of Appropriate Questions

S i/o Statement SDA DA UNC A SA Total Mean
I The teachers have the

ability to use proper
questioning during the
lesson.

Frequency 0 t7 25 lil 9't 250

4.15Score 0 34 75 444 485 r038

Percent 0 6.8 10.0 44.4 3 8.8 100.0
) The teachers have the

ability to use lower
cognitive and higher
cognitive questions to
check student's
understanding.

Frequency 0 t4 )6 t2l 89 l)u

4.t4Score 0 28 78 484 445 r035

Percent 0 5.6 10.4 48.4 356 100 0

3 The teachers have the
ability to properly
handle the student's
questions.

Frequency 28 31 24 85 82 250

3.65Score 28 62 72 340 4r0 912

Percent 11.2 12.4 v.o 34.0 32.8 100.0

4 The teachers have the
abitity to use regular
questioning to gauge
pupils progess.

Frequency 0 1 43 l0i
412

103
il-r

2t0
r058 4.23Score 0 2 t29

Percent 0 .4 17.2 41.2 41 .2 r 00.0

5 The teachers have the
ability to use
questioning to stimulate
the students thinking
during instructions.

Frequency 7 t9 '73 117 34 250

1.6 lScore 7 38 2t9

29.2

468 t70

l 1.6

902

Percent 2.8 t.6 46.8 100 0

Mean of means=-3.95
i_

Table l0 shows that 82o/o teachers agreed that the teachers have the ability to use proper

questioning during the lesson. 8370 teachers agreed that the teachers have the ability to use

lower cognitive and higher cogniti','e questions to check the studenL's under-slanding, 6602

teachers agreed that the teachers have the ability to properly handle the student's questions

82% teachers agxeed that the teachers have the ability to use regular questioning to gauge the

pupils progress. 59oZ teachers agreed that the teachers have the ability to use questioning to

stimulate the students thinking dudng instructions.
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From the above five statements it can be concluded that the teachers agreed and are satisfled

that the teachers have the skills to formulate the appropriate questions and Mean of means is

3.95 lies between uncertain and agree showing positive trend.

Table I 1: Checking Of Homework

Table I I shows that 8l7o teachers agreed that the teachers give homework regularly and 52%o

teachers agreed that the teachers check the homework regularly.

From the above nvo statements it can be concluded that majority ofthe teachers are satisfied

that thL' teachcrs girc and chcck thc hotucwork rcgultrly arld rteutt (,1 rl,.jq,,! l,e: l,.trrue,,

uncertain and agree showing positive trend.

Table 12: Checking Of Class Work

-fable 
12 shows that 880% teachers agreed that teachers give class work legularly. 63%

teachers agreed that the teachers check the class work regularll'.

Slr'o Statement SDA DA IJNC'

r9
A

l16
SA

88

Total
250

Mean

4.06
I The teachers give

homework regularly.
F requency 0 2'1

Score 0 54 57 464 440 l0t5
Percent 0 r 0.8 /.o 46.4 352 r00 0

2 The teachers check the
homework regularly.

Frequency I 43 74 67 65 250
3 6rScore I 86 222 268 325 902

Percent .4 t7.2 2.9.6 26.8 26.0 100.0

Mean ol means=3,83

S,VO Statement SDA DA UNL' A SA 7'otul Mean
I The teachers give class

work regularll'.
Frequency 0 t6 13 lll I I0 250

r065 1 )(,S core 0 32 39 111 -s_50

Percent 0 6.4 5.2 44.4 44.0 100.0

2 The teachers check the
class work regularly.

Frequency I 43 46 69 9l 250
3.82Score I 86 138 2'76 455 956

Percent .4 17.2 18.4 27.6 36.4 100.0
Mean of means=4.04
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From the above two statements it can be concluded

work regularly. Mean of mears lies between agree

positive trend.

teachers sive and check the ciass

strongiy agree showing strongly

that

and

Table l3: Inspiring Confidence in Students

Mean of means = 4,13

'table l3 shows thar 849i, Lear:hers agreed Lhat thc tcar.:hels havc the aDijiLy r, irrsprr'e

conlidence in students. 85% teachers agreed that the teachers have the ability to appreciate

the student's efforts and TlYo teachers agreed that the teachers have tIe ability to reinforce

the correct behavior of the students.

From the above three statemenls it can be concluded that rhe teachers agreed that they inspire

confidence in the students. Mean of means lies between agree and strongly agree showing

strong positive trend.

SNo Statement SDA DA UNC A sl 7'otul .ll(ean

I The teachers have the
ability to inspire
confidence in students.

Frequency 0 t2 25-75 I l9 .94
470

250
1045 4. 18Score 0 24 476

Percent 0 4.8 10.0 17.6 37.6 100.0

2 The teachers have the
ability to appreciate rhe

srudent's et'torts.

Frequency 0 0 36 113 l0l 250
4.26

-sgelg - --
Percent

q
0

0
0

108

14.4

452
452

s05
40.4

1065

1U0.1)

-)
-fhe 

teachers have the
ability to reinforce the
correct behavior of the
students.

Freq uency 0 8 O. r09 11'_:-
i))
,si

150 l

e93 I_ _ _-_.1

100 0 I

3.97Score 0 t6 186 436

Percent 0 3.2 24.8 43.6
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Table l4: Evaluation Skills

I'able 1.1 shows that 8luuo teachcrs agreed that rhe tcachers ltave LItc abilit-r ii-, Lrsc e\!riLLa[lul)

techliques, 680% teachers agreed that the teachers evaluate the students properil. 84%

teachers agreed that the teachers have the ability to conduct classroom tesl fbr L'\'aluating tlle

student's performance, 7 4o/o teachers agreed that the teachers have thc abilitl to us.'

evaluation skills forjudging the student's achievements,54To teachers agreed that the teachers

have the ability to use diagnostic evaluation skills to identify the problems in learning and the

S lr'o Statement SDA DA UNC' A SA Total Mean
I The teachers have the

ability to use evaluation
techniques.

Frequency 0 l6 28 t43 63 250

Score 0 32 84 572 I 315

it.z I zs.t
1003 4.01

Percent 0 6.4 tt.2 pqg L--_-l
2 The teachers evaluate

the students properly.
Frequency 0 41 3',? 126 46 Ito_ l
Score 0 82 ill 504 rq6 I gT? / .: rr

Percent 0 16.4 14.8 50.4 r8.4 i i00 0
3 The teachers have the

ability to conduct
classroom test for
evaluating the srudent's
nerformance.

Frequency I I 36 115 97 250

Score 1 2 108 460 485 1656 | a.2l

Percent .4 .4 | 4.4 46oi388lroooi
4 The teachers have the

abiliry to use evaluation
skills for judging the
student's achievements.

Frequency I 28 JJ 12',7 1lt'r
Score I 56 99 iosl:os ooo ] ;ss

Percent .4 |.2 I 3.2 5 0.8 'tl'-L
) The teachers have the

ability to use diagnostic
evaluatior.r skill to
identifo the problems in
leaming.

Frequency 6 54 55 90 4-i

zzs

I

1i0
.__i
iao+i 3.16Score 6 108 165 160

Percent 2.4 21.6 22.0 36.0 I18.0 I rooo l

-+- i- L l

15|58 I:so I I

,*'l-rro I *u 1,u I
ll,lli

5ooI2i2Iloo.o I

- --t- L --r--_l

6 The teachers have the
abilitl to use eraluation
skills to identify the
strengths and
weaknesses of the

students.

Frequency I 23 43

Score I 16 129

Percent .4 9.2 t] .2

Mean of means=3.86
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7370 teachers agreed that the teachers have the ability to use evaluation skills to identify the

strengths and weakresses of the students.

From the above six statements it can be concluded that the teachers have the skills to use the

evaluation skills properly. Mean of means lies between uncertain and agree showing positive

trend.

SUMMARY OF THE OPINION OF THE TEACHERS ABOUT THE TEACHIn*G
SKILLS

.LNo skiil Mean
1 Lesson olannins skills 3.66
2 Lesson presentation skills 3.93
J Lesson management skills 3.79
4 Maintaining social climate 3,65
5 Qo4mand over the subject 3.65
6 Appropriate teaching methodologies 3.73
1 Maintaining class discipline 4.11

8 Teacher classroom behavior 3.98
9 Formulation of appropriate questions 3.95
l0 Checkinc of honrework l.ijj

4.04 -1t ins ofclass work reeularl
t2 Inspiring confidence in students 4.13
l3 Evaluation skills 386
t4 Over all skills 3.78
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PART II

4.2 ANALYSIS OF THE HEADS PERCEPTIONS:

Table 15: Lesson Planning Skills:

Mean of mcans=3.7{

The above table shows thal 82%o heads agreed that the teacher possesses good pJanning skills,

62%o heads agreed that the teacher prepares the lesson objectives before going to class, 78%

heads agreed that the teachers have the ability to plan the lesson according 10 rhe needs of the

students and 65% heads agreed that the teachers have the ability ro identit-,- inrended learning

outcomes.

From the above four statements of lesson planning skiJIs majorily of the heads are sarisfied with

tlre performance of the teachels on lesson planning skills. Mean of means lies betr,",een uncenain

and agree showing positive response.

SNo Statement SD D UN(' A SA rit"ii Meun
I The teacher possesses

good ptanning skills
Frequency 0 0 l8 66 )6 r00

398Score 0 0 54 264 80 398
Percent 0 0 18.0 66.0 16.0 100.0

2 The teacher prepares
the lesson objectives
before going to class.

Frequency 5 30 3 3l 25 100

3.47Score 5 60 9 148 125 347
Percent 5.0 30.0 3.0 37.0 25.0 I00 0

_) The teachers have the
abiliry to plan the lesson
according to the needs
of the students.

Frequency 0 0 22 65 13 100

3.9 1

Score 0 0 66 260 65

r3.0

t_? r

r00 0
Percent

0 0 22.0 65.0

4 The teachers have the
ability to identify
intended learning
outcomes.

Frequency 0 12 23 58 7 100

3.60
Score 0 24 69 232 35 360
Percent

0 t2.0 23.0 58.0 1.0 r00.0
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Table 16: Lesson Presentation skills

Mean of means=3.89

The above table shows that 85% heads agreed or snongly agreed that the teachers have the abilitl,

to present the material agreed,86/o heads agreed or strongly agreed that the teachers have the

ability to introduce the lesson in a very interesting way,84%o heads agreed ol stlonglv asrced rhat

the teachers have the ability to involve the students in leaming activiries and 50o/o heads ar:eed

that the teachers have the ability to build the relationship between the learning experiences and

effective instructions.

From the above four statements of lesson presentation skills, ma.jority of the heads are salisfied

w'ith the perfonnance of the reachers on lesson presentation skills. The Mean o1' rneans lies

between uncertain and agree showing a positive trend.

9l

SNo Statement SD D UNC AC SA Total Meun

I The teachers have the
ability to present the
material effectively.

Frequency 0 2 13 78 7 100

3.90Score 0 4 39 312 35 390
Percent 0 2.0 13.0 78.0 7.0 100.0

2 The teachers have the
ability to introduce the
lesson in a Yerv
interesting way.

Frequency 0 0 t4 66 20 100

4.06Score 0 0 42 264 100
I

20.0
_196
t00.0Percent 0 0 14.0 66.0

J The teachers have the
ability to involve the
students in learning
activities.

Frequency 0 0 l6 57 27 100

4.1 IScore 0 0 48 228 rxl
)in]- 1r1-

r00 0Percent 0 0 r 6.0 57.0

4 The teachers have the
ability to build the
relationship between the
leaming experiences and
effective instructions.

Frequency 0 12 38 38 t2 100

i50Score 0 24 u4 152 60 350

Percent 0
12.
0

38.0 380 t2.0 r00 0



.s.,\b Statement SDA DA UNC A .v Torul lvlit,i
1 The teachers have the

ability to maaage ard
organize the lesson.

Frequency 0 0 t7 73 l0 r00

3.93Score 0 0 5I 292 50 393
Percent t7.0 73.0 10.0 r 00.0 17.0 730

) The Teachers have
the ability to teach the
new lesson on the
basis of the student's
previous knowledge.

Frequency 0 5 21 54 20 r00

3.89Score 0 t0 63 2t6 100 389

Percent 0 5.0 2t.0 54.0 200 I00.0

J The teachers have the
skill to clearly' and
carefully formulate
the course material.

Frequency ) I 29 52 tl
65

r00

367 i.6 tScore ) 2 87 208

Percent 5.0 1.0 29.0 52.0 l 3.0 100.0
4 The teachers have the

ability to split the
leaming material into

!ei!q!_ce. __ - _

Frequency 0 t4 T2 64 l0 100

3.70 l
Score 0 28 36 ?56 50 370

Percent 0 r 4.0 12.0 64.0 r0 0 100.0

Table l7: Lesson Management Skills

Mean of means= 3,79

The above table shows that 83% heads agreed that the teachers have the ability to manage and

organize the lesson. 64Yo heads agreed that the teachers have the ability to teach the new lesson

on thc- basis of the student's previous know)edge, 65%o heads agreed that thc reachers have the

skill to clearly and carefully formulate the course material and 7 4%o heads agreed thar rhe

teachers have the ability to split the leaming material into sequence.

F'rom the above four statements of lesson management skills majority of the heads are satisfied

with the perlbrmance of teachers on lesson management skills. The mean of means lies between

uncertain ald agree showing a positive trend
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S.No Statement SDA DA UNC A sl Total Mean
I The teachers have the

ability to maintain good
climate in the class.

Frequency 0 0 5 68 ?7
l3-) '9942? 4.22Score 0 0 l5 212

Percent 0 0 5.0 680 27.0 100.0

2 The teachers have the
abiliry to maintain
pleasant atmosphere for
Ieaming.

Frequency 0 7 5 78 l0 _Lq0
i9l 1.9 rScore 0 14 l5 312 :i9

10.0Percent 0 7.0 5.0 78.0 r06 o

J The teachers have the
abiliry to develop
strong interaction
between students ard
teacher.

Frequency 0 13 10 58 I9 100

l.8iScore 0 26 30 232 95 3 8:l

Percent 0 13.0 10.0 58.0 19 0 r00 0

4

5

The teachers have the
ability to develop trust
of the students.

n,rJ-tJact e.s 
- 

t ui" -riie

ability to develop the
student's interest in
leaming.

Frequency 0 0 25 59 l6 r00

i.9lScore 0 0 236 80 391

Percent 0 0 2t9
/)

59.0

57

r 6.0 r 00.0
i

20 r I00Frequency 0 0

Score 0 0 69 228 iool ,s7 l;qzI1

20ollo0otPercent 0 0 23.0 51.0

6 The teachers have the
abiliry to make the
classroom climate
effective for teaching
and leaming.

Frequency
0

7 t2 56 2s I r00

- -1---- Ir2-5 I 199 3e9
l-- i

zs.oIroool
.,, __ L_ |

Scole 0 l4 36 11A

Percent
0

7.0 12.0 56.0

Table l8: Maintaining Social Climate

Mean of means= 3.97

The above table shows that 95ok heads agreed that the teachers have'the ahilitv to mantain qood

atmosphere in rhe class.88% heads agreed that the teachers have thc ability to maintain pleasa::t

atmosphere for learning .77Yo heads agreed that the teachers have the abilitl to dr-'," clop str-ong

interaction between students and teacher. 75Vo heads agreed that the teachers have the ability to

develop rlre trust ofthe students, 77%o head,s agreed that the teachers have the ability to develop

the student's interesr in learning and 81% heads agreed that the teachers have the ability to make

the classroom atmosphere effective for teaching and leaming.
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From the above four statements of classroom skitls, majority o1'rhe heads are sarisfied r.r,ith rl.re

performance ofteachers on the skills of maintaining good classroom atmosphere. Mean ol'nreans

Iies between uncertain and agree showing a positive trend.

Table 19: Command over the Subject

.S,NO Slatement SDA DA UNC' ,1 _.sl,)4

r20

.-:-:r

I 'f hc teachers have full
command over the
subject.

l"requencv 6 4 :) 43 l.0q
3?5Score 6 8 69 t72

Percent 6.0 4.0 23.0 43.0 24.0 100.0
2 The teachers

knowledge beyond
prescribed syllabus.

have
the

Frequency t2 31 49 8 12 r00
Score 12 62 147 32 60 -)IJ
Percent 12.0 3l .0 49.0 8.0 r 00.0 12.0

J The teachers have the
ability to provide latest
information about the
su ect.

Frequency 0 22 30 37 lt 100

Score 0 44 90 r48 ))
Percent 0 22.0 30.0 i 7.0 l 1.0 r00()

-L- .L.--.- )- 

-_JMean of means= 3.41

The above table shows t},at 67%o heads agreed that the teachers have futl command over the

subject. 20% heads agreed that the teachers have knowledge beyond the prcscribed syllabus and

18/io agreed' that the teachers have the ability to provide latest informarion about the subjecr.

All the above three statements of the skills of command over the subject nrajority of rhc' heads

agreed that the teachers have full command over the subject rhey taughr. Mean of means l:es

between uncertain and agree showing positive trend.

)t9,,!

3.75

3.li

3.37
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Table 20: Appropriateness of Teaching Methodologies

SNo Statement SDA DA UNC A SA Totcrl Mean
I The teachers have the

ability to choose the
teaching method
according to the
situation.

Frequency 0 7 z) J! r8 100

3.8 r
Score 0 14 69 208 90 38r

Percenl 0 7.0 2 3.0 52.0 r8.0 100 0

2 The teachers have the
ability to teach the
students by using
appropriate teaching
method.

Frequency 0 0 T7 65 t8 100

4.0t
Score 0 0 5l 260 90 401

Percent 0 0 17.0 65.0 r 8.0 100.0

J

I

The teachers have the
ability to see the
relevance of their work.

Frequency 0 2 24 64 l0 r00
Score 0 4 12 256 50 L_3!2 l

10.0 I r00.0 l

; I ruo I-r; Ii;2 ]
l-----l

i.u I r0oo 
l- t- l

r I roo l

lr

382 I

--l
l

3.42 I

3.i r

Percent 0 2.0 24.0 64.0
The teachers have the
skills to make active
efforts to improve
instructional
effectiveness.

Frequency 0 t7 21 5i
Score 0 34 81 212

Percent 0 17.0 27.0 5 3.0

) The teachers have the
ability to
techniques

modern
useful

use
and

Frequency 0 30 20 39

Score 0 60 60 ll56 ss l- t:i l
skills in the classrooms. Percent 0 30.0 20.0 I 39.0 i r.o i ioo.o

- - -f---4 i r00

l

I

6 The teachers have the
abilitv to make active

Frequency 0 l 25 64

efforts to improve
instructional
effectiveness.

Score 0 14 t5 256 20 li65 3.6s I

Percent 0 7.0 25.0 64.0 4.0 I r 00.0

7 The' teachers have the
ability to improve
instructional
eftectiveness.

iFryg:r
iScoreL-
I P.r..n,

0 8l
iaT

21
-..bb

66

164

-t l--ioo | ----
:u i ;oo :oo1i
+.0 i lou.u

0

0 iol 22.0 66.0

8 The teachers have the
ability to use learning
activities that require the
students to practice
higher order thinkine.

Frequency I I I JJ 26 ll T----'i t00

i :ou))Score I 11 38 99 r04

Percent r r.0 I9 0 3 3.0 26.0 r r.0 100 0

I The teachers have the
ability to use dif'ferent
strategies for problem
solving.

Frequencv | 2 ) 36 40 t7 r00.:; ;rO) 365 IScore ) l0 r08 160 85

Percent 2.0 5.0 36.0 40.0 t7.0 100.0

Cont.. ..

95
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SNo Statement SDA DA U'IC A SA Total Mean
l0 The teachers have the

ability of Inspiring
confidence in the
students.

Frequency 0 7 8 _1?

_60
12.0_..
to

100

3.90Score 0 14 24 292 390

Percent 0 7.0 8.0 13.0 100.0

tl
The teachers have the
ability of relating the
previous lesson with the
current lesson.

Frequency 0 0 l8 66 100 3.98

Score 0 0 54 264 80 398

Percent 0 0 18.0 66.0 16.0 r00 0
t2 The teachers have the

ability of arousing
student's interest in
lesson.

Frequency 0 0 22 60 l8 100 3.96

Score 0 0 66 240 90 396

Percent 0 0 22.0 60.0 18.0 100.0
13 The teachers have the

ability to provide plenty
of opportunities to
students for practice.

Frequency 0 6 31 59 1 100 3.6 r

Score 0 t2 93 236 20 36r

Percent 0 6.0 31.0 59.0 4.0 100.0
14 The teachers have the

ability to motivate rhe
students towards
Iearning.

Frequency 0 0 5 80 rsl-115 Ii-i
100 !+. l0

Score 0 0 t5 320 _110
100.0Percent 0 0 5.0 800

r5 The teachers have the
ability to use leaming
activities that require
students to practice

!rg!.r,ql4e.t!i44g _

Frequency 0 ll 40 44 i

25 I

r00
.;.
)+ )

-.-l
Score 0 22 t20 176

Percent 0 I r.0 40.0 440 5.0 100 0

Table 20 Page 2

Mean of means= 3.66

The above table shows lhal 70%o heads agreed that the teachers have the abiliry to choose the

teaching method according to the situation. 83% heads agreed or strongly acleed that the leachers

havc thc abilitr to tcach thc studenls by using appropriate teaching nrethod. 7470 heads agreed

that the teachers have the ability to see the relevance of rheir work , 56% heads agreed thar the

teachers have the skills to make active efforts to improve instructional eff'ectiveness. 50% heads

agreed that the teachers have the abitity to use modern techniques and Lrseful skrlls in the

classrooms. 68% heads agxeed that the teachers have the ability to make actil'e ef'forts ro irrplove

irrstructiorial effectiveness, 70%o heads agreed that the teachers have the ability' to inrprove
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instructional effectiveness. 37%o heads agreed that the teachers have the abilitl' to use leaming

activities that require the students to practice higher order thinking. 57% heads agreed rhal rhe

teachers have the ability to use different strategies for problem solving,85% heads agrced rhat the

Leachers have the ability of inspiring confidence in the students , 820/o heads agreed that the

teachers have the ability ofrelating the previous lesson with the current lesson, 78% heads agreed

that the teachers have the ability of arousing student's interest in Iesson .73% heads agreed that

the teachers have the ability to provide plenty of opportunities to studcnls tbr practicc. 9S%heads

agreed or strongly agreed that the teachers have the ability to motivate the students towards

leaming and 49%o heads agreed that the teachers have the ability to use leaming activities that

require students to practice higher older thinking.

All the fifteen satements of the skills appropriateness of the teaching methodologies. the heads

agreed that Ihe teachers are using appropriate teaching methodologies accolding to the demand of

the subject they taught.

So. it cau be concluded from rhe above table that the heads are satisfied wilh Ihe perlbrnrance of

teachers on the skills of appropriateness ofteaching methodologies. Mean ol nreans lres bctuecn

uncertain and agree showing positive trend.
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Table 2l: Maintaining Class Discipline

SNo Slatemenl SDA DA UNC' A SA Tolal Mean
I The teachers have the

ability to maintain good
order in the classroom.

F 0 0 J 65 ): r00
4.29

39l

Score 0 0 9 260 160 c2
100.0Percentage 0 0 9.0 65.0 32.0

2 The teachers have the
ability to deal the
misbehaviors
effectively.

Frequency 0 6 l5 61 l8 lq0
391Score 0 t2 45 244 90

Percent 0 6.0 r 5.0 61.0 18.0 r00.0

J The teachers have the
ability to identify
disruptive behavior.

Frequency 0 3 24 54
,I9

100

3.89Score 0 6 72 216 95 389
Percent 0 3.0 24.0 54.0 19.0 r 00.0

Mean of means= 4.03

The above table shows that 97o/o heads agreed or strongly agreed that the teachers have the ability

to maintain good order in the classroom, T9o/o heads agreed that the teachers have the abilrt,v to

deal with misbehaviors effectively and 73o/o heads agreed that the teachers have thc ability to

identify disruptive behavior.

From the above three statements of class discipline skills majority of the heads are satisfied with

the performance of teachers on class discipline skills. Mean of means lies between agree and

strongly agree showing strong positive trend
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Table 22: Teacher Classroom Behavior

SNo Statement SDA DA UNC A SA Total Mean
I The teachers possess

good classroom
behavior.

Frequency 0 5 l0 69 l5 99
3.9 rScore 0 r0 30 ! t6 ?5 391

Percent 0 5.0 10.0 690 r 5.0
7

i5
- 't.o'

990
2 The tcachers ha','e the

expericnce about
teaching and leaming.

Frequency 0 0 J-9 89::--i)6
99

,100 1.00

3.8 1

Score 0 0

Percent 0 0 3.0 89.0 99.0
J The teachers have the

qualities of flexibility,
creativity and
adaptability to influence
the student's
achievements.

Frequency 0 6 17 62 t4 99

Score 0 12 5l 248 70 38r

Percent 0 60 17.0 62.0 14.0 99.0

Mean of means= 3.90

The above table shows that 85Vo heads agreed that the teachers possess good classroom behavior.

97Vo heads agreed or stongly agreed that the teachers have the experience about teaching and

leaming ard 77Yo agreed that the teachers have the qualitics of fleribiliti. cleativity and

adaptability to influence the student's achievements.

From the above three statements of teacher classroom behavior majority o1'the heads are in

la!'our thal the leachers possess good classroom behavior. Mean of means lies between uncenain

and agree showing positive trend.

99



Table 23: Formulation of Appropriate Questions

.S ,VO Slatement SDA DA UNC' A :94

I3

!L
1 3.0

?'otal
-l ,, _

Ii r00
1i :so

I 100.0

I ti,i,i
I
i

13.90

I The teachers have the
ability to use proper
questioning during the
lesson.

Frequency 0 5 li l6e
1

| 2?6Score 0 l0 39

Percent 0 5.0 13.0 69.0
2

J

The teachers have the
ability to use lower
cognitive and higlrer
cognitive questions to
check student's
ur!91st1qr!.gg,.--
The teachers havc the
ability to properly
handle the student's
questions.

Frequency 0 ll 34 50 r00

25 | 349I 13.49

_5.0 : I 00.0

:o;too]
100 I 'rs6 

i-- t---
20.0 i 100.0 

i

3.96

Score 0 22 102 200

Percent 0 I10 34.0

Lq

50.0

-i6iii
Frequency 0 0

Score 0 0 72

Percent 0 0 24.0 s5.0

4 The teachers have the
ability to use regular
questioning to gauge
pupils progress.

Frequency 0 5 23 62 IO 100 i

Score 0 l0 69 248 50 ^--li / / i.ll
Percent 0 5.0 23.0 62.0

-- t- - I
10.0 100 0

-, - --'f-
t3 r00 ,

5 The teachers have the
ability to use
questioning to stimulate

Frequency I

i;"" I

0 t0 25 52

0 20 75 208 65 368 i1.68
urg 5LuqcnLs truItl(rng
during instructions. Percent 0 10.0 25.0 52.0 13.0 100.0

Mean of means= 3.76

.l 
he abore table shows that 82% heads agreed that the teachers have rhc abilirl ro use proper

questioning during the lesson.55%heads agreed that the teachers have the abilrty to use lower

cognitive and higher cognitive questions to check student's understanding. 76% heads agleed

that the teachers have the ability to properly handle the student's questions. 72o/o heads agreed

that the teachers have the abilitv to use regular questioning ro gauge pupils prosress and 6.5920

heads agreed that the teachers have the ability to use questioning to stimulate the studenrs

thinking during instructions .

F'rom the above five statements of the formulation of appropriale questions majority ofthe heads

agreed that the teachers have the skills to formulate the appropriate questions. Mean of rneans

lies between uncerlain and agree showing positive trend.

;)
I

l

-l
l

100
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Table 24: Checking of Homework

S,NO Statement SDA DA UNC A SA Total Mean
I The teachers give

homework regularly.
Frequency 0 5_

l0
l6
48

64
256

l5
15

r5.0

t0

100 l
l8e i

r00 0 
i-_-_ J

100 
I-:s: 
i

t0001

i.89

i.53

Score 0

Percent 0 5.0 16.0 64.0
2 The teachers check the

homework regularly.
Frequency 0 1l 35 44

Score 0 22 r05 176 !0
10.0Percent 0 I 1.0 35.0 44.0

Mean of means= 3.71

T'he above table shows that ?gyo heads agreed that the teachers give homework rcgularli and

54o/o agreed that the teachers'check the homework regularly.

From the above two statements it can be concluded that heads are sarisfied thar the teachers gjve

and check the homework regular.ly. Mean of means lies between uncertain and agree showing

positive trend.

Table 25: Checking of Class Work

.t-Vr.r ,9tutement SDA DA UNC' A s,4 Totul ltfuu
l The teachers give c Iass

work regularly.
Frequency 0 I r6 61 22 r00

4.Score 0 2 48 ll0 401

Percent 0 t.0 160 6r.0 22.0 100.0

2 The teachers check the
class work regularly.

Frequency 0 0 35 50 r5 100

38Score 0 0 r05 200 _75
r 5.0

380
Percent 0 0 35.0 50.0 r00.0

,tltt"qr
1l

04

Mcan of means= 3.92

The above table shows thal 83%o heads agree that teachers give class work regularly. 65oh heads

agreed that the teachers' check the class work regularly.

From the above two statements it can be concluded that the heads are satisfied that the teachers

give and check the class work regularly. Mean of means lies between uncertain and agree

showing positive trend.
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Mean of means= 3.95

TheabovetableshowsthatSl%headsagreedrhattheteachershavetheabilitl,tornsptre

confidenceinstudents'TgYoheadsageedthattheteachershavetheabilitytoappreciatethe

student,s efforts and 72o/o heads agreed that the teachers have the ability to reinforce the correct

behavior of the students.

FromtheaboverhreestatementSltcanbeconcludedthatheadstavourthaltl]eteachersinspire

confidence in rhe students regularly Mean of means lies between uncertaitr and agrec shouing

positive rend.
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Table 27 Evaluation Skills

.s,4

l0
Tvtql
100e

100.0

M,etyr

3.11

S.Ncr \tLtement SDA DA UNC A

Freq 0 l0 20 5l
I The teachers have the

ability to use evaluation
uency

Score 0 20 60 204 95

Percent 0 r 0.0 200 5r.0 19.0

Freo 0 lb 45 l5 r00
35

).6

2 The teachers evaluate

the students ProPerlY.

rrencv

Score 0 32 72 180 359

Percent 0 16.0 24.0 45.0 15.0

2l
_Iqq I

t00
3 The teachers have the

ability to conduct

classroom test for
evaluating the student's
performance.

FrequencY 0 5 28 46

Score 0 l0 84 r84 r05 J6J

Percent 0
5.0 28.0 46.0 2r.0 

lr00 
0

r8 i 100I teachers have the

ability to use evaluation

skills tbr judging the

student's achievements.

Frequency 0 7 36 _39
156Score 0 14 r08 _eo I368_l

180i100.0l
L ___ - --)-

i too 
,

40ii36i-- r- --l
_'g il!o9l:^

3.6

)..)

Percent 0 '7.0 36.0 39.0

5 e teachers have the I

ability to use diagnostic I

evaluation skill to 
!

idenrify the Problems in 
J

leamins.
The teachers have the

ability to use evaluation

skills to identifY the

suenglhs and

weaknesses of the

I stud"nt..

Frequency 0 t8 36 38

Score 0 36 108 152

Percent 0 18.0 36.0 3 8.0

Frequency ) 6 33 446 15 lUU

Score 2 12 99 176 75 364

Percent 2.0 6.0 33.0 44.0 1 5.0 | 100 0

I-__
64Mean of means=

u)--

79

9

-,]

I

l
I

I
I-l
I

;8

i6

64

TheabovetableshowsthatToo|headsagreedthattheteachershavetheability,tottseevaluation

techniques.60%headsagreedthartheteachersevaluatetheSudentspropcrl,v.6TTohcadsagreed

that the reachers have the ability to conduct classroom test lor elaluating lhc studcttt's

performance.5T%headsagreedthallheteachershavetheabilitytouseevalttatiot-lskil]stbr

judgingtheSludent.sachievemenrs.46Toheadsagreedthattheteachershar,etheabrlitytouse

diagnostic evaluation skill to identifo the problems in leaming nd 59%o heads agreed that the

teachers have the abilitl'to use evaluation skills to identify the srrenglhs and rvcaknesses ofthe

students.
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From the above five statements it can be concluded that heads agreed that the teachers have the

ability to use the evaluation skitls properly. Mean of means lies between utlcerlain and agree

showi ng positive trerrd

SUMMARY OF THE OPINION OF THE HEADS ABOUT THI] TEACHING

SKILLS:

Silo s,til/s Mean

I Lesson planning skills 3'.l4

2 Lesson p.esentation skills 3.89

3 Lesson management skills i.79
4 Maintaining SSgtql!!.glg 3.97

) Command over the subjeot i.-+ I

6 A-ppropriut"t"a"hinernglbggllggE! 3.66

't tt tuirtai"ing class disq[[49 4.03

8 Teacher Classroom Behavior 3r90
j.t 6I Form ulation of appropriate qug!1qn!-

l0 C hecki n g ot !9!nelry9419ggEllJ-- 3.11

l1 Ct,"ctiing of class work regularly 
-,-

3.92
3_91

)_61-
t2 ririne confidence in students

t3 Evaluation skills

LlLo:srglEllll: r l.9r - I
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S1r'o Statement SDA DA A SA Totcrl Meun

I The participant teachers

had positive attitude
towards teacher trarning
programs

Frequency 0 J l5 )) 27 r00

4.03
scores 0 6 45 220 135 406

Percent 0 3.0 r5.0 5 5.0 27.0 100.0

2 The obiectives of teacher

training progralts are

realistic and achievable.

Frequenc.v 6 8

24

i4
2t6

2I

105

21.0

100

373
___ -)100.0 [:1]

Score 6 22

Percent 6.0 11.0 8.0 54.0

) The aims of teacher

training programs are

according to the

demands of education.

Frequency 7 20 22 40 1l

sl
l t.0

l9

9)

19.0

I r00

I 328
f-
I 100.0
f -.

100
I

r 17+
t--
i r oo.o

328

).7 )

Score 7 40 66 160

Percent '7.0 20.0 22.0 400

4

-The 
"ur.iculum 

of
leacher training
programs is usetul tbr
producing effective
teachers.

Frequency ) r8 5 56

Score 2 J6 l5 221

56.0Percent 2.0 18.0 5.0

5 The teacher training
programs are Providing
new ideas for teaching.

Frequency 3 7 l6 56 I8 r00
3.79Score

llr
l-

164

r.lto
l---'

41

li
I r ?')
Irli()

;
f- z;f---I i l)

T---
I6f-

180
| ,u.o

i-4-t-- --
L r2q,

l:1.0
f--l6
1

i:n;-- --
i6

100t-
l- rl0-
I 100 0

I00
t- -- --i i3il- - -.
l

11000
lT-_-

t00

l;oo
i

I roo o
l--i root_
| :ss
T-
I roo o
1--- -
i10o

ll5
r00

L

Percent
n_
5l

170

a-

6 The duration of teacher

training progranls ate

appropriate.

Frequency 4 l3
).10

i _'

l

i
I

I

t-- --'
;

,I 3.60

| ---
I

1388
ii'-l ti5
I
:

:

Score 4 26

Percenl 40 13 0

7 The methods and

techniques used in
teacher training
programs are reliable.

Frequency 4 l0

Score 4 20 120 164

Percent 4.0 10.0 40,0 41.0

8 The curriculum of
teacher raining
programs arouses

interest in leaming.

Frequency J l2 -!.) 46

Score J 24 69_

23.0

ll

184
1---

460

is+
| 216r -
; 51.0
|----
i ^.iJo
L_

141

I360L -_

Percent 3.0 12.0

9 The teacher training
programs enhance
teacher's knowledge in
teaching nrethodologies.

Frequency 3 8

Score J 16 JJ

Percent 3.0 8.0 l 1.0

39-ii-
i9.0

l0 The teacher training
programs help the

teachers to understand
important ideas.

Frequency 6 19

Score 6 38

Percent o.u r 9.0

PART III

4.3: ANALYSIS OF TEACHER TRAINERS PERCEPTIONS:

Table 28: Appropriateness ofTeacher Training Program

I
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Table 28 Page 2

Statement

11 The teacher training
programs help the

teachers to state

Frequency

bA

45

SA

ll
r05

objectives in behavioral

l-he teacher training
programs help the

teachers to organize
their work.
The teacher training
programs enable the
teachers to solve their
problents
inde_pendently.

Frequency

Score

Percent 4.0 ll0 19.0

-i;

-1.95

100.0

Mcan of means=.3.66

The data in the above table reveals thar 820/o teacher trainers strongly aglecd or agrced that

the participant teachers have positive attitude towalds teacher training proglams. 7 5o/o teacher

rrainers agreed that the objectives of teacher training programs are realistic and achierable'

5 I o4 teaoher trainers agreed that the aims of teacher training programs are according to the

demands of education . 7 5o/o teacher trainers agreed that the cuniculum of teacher training

programs is useful for prodrrcing effective teachers' 7 4ok teachcr trairlcrs asrcecl that thc

teacher training programs are providing new ideas for teaching. 66%o teachet trainers agreed

rhat the duratiorr of teacher training programs is appropriate . 4570 teacher trainers sliglrtll'

agreed that the methods and techniques used in teacher training programs are tcliablc. (rlozu

teacher trainers agreed that the curriculum of teacher training progranls arouses intcrcst irr

learning. 789i, teacher trainers agreed that t]le teacher training progranrs cnhance lcachct's

knowledge in teaching methodologies ,42Yoteachet trainers slightly agreed that the teacher

trainingprogramshelptheteacherstounderstandimportantideas,66%teachertraitrers

agreedlhattheteachertrairringprogramshelptheteacherstostateobiccll\csirlhclrariora]

t7 i r00

I ()6

;-l
I

I

i

8t
I

l

3.68



tcmls. 780lo teacher trainers agreed that the teacher training programs help the teachcrs lo

organize their work and 66o/oteacher trainers agreed that the teacher training programs enable

[he teachers to solve their problems independently'

From the above statemenls of the appropriateness of teacher training proSranr maioritv ol lhe

rcacher trainers are in t'ayour ol'thc effectiveness ofthe'leacher lrarning ['roerat.t.t lhc Mcan

of means lies between uncertain and agreed showing a slightly positive trend'

Table 29: Quality of Teacher Trainers

\ \'o .\tutemcnl SDA D11 UN(' ,1 's.-{

25

7 otul 'r .\1

I I The teacher trainers tn
I teacher uaining institutes

I are well qualified

Frequency 6 t7 9 43 r00

Score 6 54 2',7 172 t25 364

Percent 6.0 t7.0 9.0 1l0-
+J

o2.

+ J.U

-ot

192

4 8.0

I2s0t'-l
t6

I

8U

l-
1 6.0

i-
lo
l

1rt0
L---
I

] 
u'

t q0,9

The teacher trainers in

reacher training instittltes
trained the teachers

according ro the needs of
the societl .

Frequency l0 l0 2l

63

2l .0

;

r00 i

t;
J+) J

r--'
lu().ll

r .^ '
I r00 |

f-- I

I i11i "-- J
l---l
li 100 0

I

LL,

Score IO 20

Percent
r 0.0 10.0

The teacher tainers in
teacher training instirutes
equip the teachers with
latest techniques and

methodologies.

Frequency l0 l8

Score l0 36 54

Percent
r0.0 18.0 18.0

Mcan of means=3.43

The data in the above table reveals that 68% teacher trainers agreed that the teacher trainers

in teacher training institutes are well qualified. 5970 teacher trainels agrccd that tcachL'r

trainers in teacher training institures trained the teachers according to the needs ol socicl)

640/o teacher trainers agreed that teacher trainers in teacher training institutes ecluip thc

teachers with latest techniques and methodologies'

.64

.15

.22
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From the above three statements of the quality of teacher trainer's nlaiority of the teacher

uainers are not fully satisfied with the quality and performance of the teacher trainers 
-fhc

Mean of means lies between uncerrain and agreed showing slightly positive trend-

Table 30: Lesson Planning Skills

Mean of the mean = 3.95

lhe data in the above tabte reveals that 7 60A teacher lrainers agrccd thal thc tcachcr can platr

rhe leSSOn well. 78% teacher lrainers agreed that the teachers can identify lcartlirrq oLrl con]cs'

7 60/0 teacher trainers agreed that the teachers can prepare the lesson obiectircs befotc going

to class and 760/o teacher trainers agreed that the teachers can plan the lesson accordirt-e to tbc

needs of the students.

From the above four statements of lesson planning skills maiority ot the leacher-tratners

agreed that alter training teachers can plan the lesson very we.ll and accolding 10 the demands

of the students.

s,vo Statement SDA DA UNC A SA Totul Mcan

I Plans the lesson well. Frequency 3 7 l4 32 44 100
4.0'7

3.8 i

r.0l

J.66

Score J 14 42 128 220 _497
r00 0

r00
Percent 3.0 7.0 14.0 32.0 44.0

26
r:o

2 ldentify intended
learning outcomes.

Frequency 9 3 IO 52

Score 9 6 30 208 i83i---l
100.0 l

100 '

i +o:'
I 100 0

100

i- :ss I

tloor,

Percent 9.0 3.0 i0.0 52.0 26.0

id
-r89.
j6,o

J.

-]90-32.0

3 Prepares the lesson

objectives before going

to class.

Frequency 5 7 5 4

Score ) l4 l5 _1,8q
47.0Percent 5.0 7.0 5.0

4 Plan the lesson

according to the needs

9l!._:1"!.,1,:,-

Frequency 7 6 II 44

Score 7 t2 33 176

Percent 7.0 6.0 I 1.0 44.0

r08



s.t/o Slatement SDA DA UNC A SA Totul I Meon

I Present the material
effectively

Frequency 5 6 14 4'7 28 l0t)
i.8 7Score 5 12 r88 140 387

100.0Percent 5.0 6.0 14.0 470 28.0

2 Adjust the teaching
styles according to

students learning styles

Frequency 6 l0 t9 44 2t

105

t00 i

i 6.1 I , ,'*
Score 6 20 57 t76
Percent 6.0 10.0 r 9,0 44.0 2l .0 100.0

) lntroduce the lesson in
a very interesting way.

Frequency 5 ll t2 36 36 r00 387

Score 5 22 36 144 180 387

Percent 5.0 I 1.0 r2.0 360 36.0 100.0

4 Involve the students in
leaming activities.

Frequency 2 10 l3 42 J) 100

Score 2 20 39 r68 165 i 394

i; o Iloo.o
3.94

Percent 20 r0 0 13.0 42.0

) Build the relationshiP
between the learning
experiences and

effective instructions.

Frequency 8 8 l8 47

ioa

ll l00
I'

t 20 i66 i.66
------r------ r
2.r.0 100.0 'L--___r_

Score 8 l6 54

Percent 8.0 8.0 18 0 42.0

'f able 3I : [,esson Presentation Skills

Mean of the mean=3.79

'fhe data in the above table reveals lhal 7soh teacher trainers agreed that the teachcrs can

present the material effectively. 12%o teacher trainers agreed that the teachers can adiust thc

teaching styles according to students leaming styles, 75% teacher trainers agreed that the

leachers can introduce the lesson in a very interesting way.660/o teacher ltainers agrccd that

the teachers can Involve the students in leaming activities and 650/o teacher trainers agreed

that the teachers can build the relationship between the leaming experienccs and cllcctirc

instructions.

From rhe above five Statements of lesson presentation skills, majority of the teacher ttainers

agreed that training develops good presentation skills in the teachers. The Mear of the mean

lres between the uncertain and agtee showing a positive trend'
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sNo Statement SDA DA UNC A SA '|'otul i Mcun

1 Manage and organize
the Iesson.

Frequency 4 5 Il ).+ 261 r00 |

-rioT-3til r e3

% o-Tioo o I

Score 4 t0 JJ 2t6
Percent 4.0 5.0 I 1.0 54.0

) Teach the new lesson

on the basis of the

student's previous
knowledge.

Frequency 5 7 I ,+8 j9
t%

100
--,.1409 4.09Score 5 t4 3 192

Percent 5.0 7.0 1.0 480 390

:)
100.0
-__ i

190 
.

389 :i.89
J Clearly and carefullY

formulate the course

material.

Frequency 0 ) 24 48

Score 0 t0 72 t92 il5
2] .0-';;

J+

lio
Percent 0 5.0 24.0 48.0 100.0 r1 _-

_100 4 0l
401

100.0 I

4 Split the leaming
material into sequence.

Frequency J 4 l6 4J

Score 3 8 48 172

Percent 3.0 4.0 r 6.0 430 340

Table 32: Lesson Management Skills

Mean of means=3.98

The data in the above table reveals that TOyo teacher trainers aglecd that thc teachcrs can

manage and organize the lesson.. 8l7o teacher trainers agreed or strotlgJy agreed Lhat the

teachers can teach the new lesson on the basis of the student's previotts knou'ledge.7l%o

teacher trainers agreed that the teachers can clearly and carefully formulate thc course

material, and 7'7o/o teacher trainers agreed that the teachers can split the learning material into

sequence.

From the lour sEtements of lesson management skills majority of thc teacher trainets agreed

that teachers can perform very well on lesson management skills Mean of means lies

between the uncertain and agree showing a positive trend.

n0



s.No Statement SDA DA UNC A SA Total Mean

I Maintain good climate
in the class.

Frequency I 9 22 JJ 35 r00

-:::
r00.0

1.92Score I 18 66 t32 175

Percent r.0 9.0 22.0 33.0 3 5.0

) Maintain pleasant

atmosphere for
leaming.

Frequency 4 9 '7 40 40
zoo

!!0
403 4,03Score 4 r8 21 160

Percent 4.0 9.0 7.0 40.0 40.0 100.0

J Develop sfong
interaction between
students and teacher.

Frequency 7 5 ll 42 35

.17 5

35.0

100

3J3

r 00.0
3.93Score 7 10 JJ r68

Percent 7.0 5.0 I 1.0 42.0

4 Develop trust of the

students.

Frequency 4 5 ll 45 35

ris l

ls0
3_i

- 
175 i:

3s.01

r00
401

r00 0
i- roo

401

iioo o

4.02

4.0 r

Score 4 l0 JJ r80

Percent 4.0 5.0 I 1.0 45.0

5 Develop the student's
interest in learning.

Frequency 5 5 9 46

Score 5 t0 2',7 I84

Percent 5.0 5.0 9.0 46.0

6 Make the classroom
climate effective for
teaching and learning.

Frequency 4 10 6 39 4l 100

4.03Score 4 20 l8 r56 205 40i
Percent 4.0 r 0.0 60 390 4 t.0 r 00.0

Table 33: Maintaining Social Climate

Mean of means=3.99

The data in the above table reveals thal 68yo teacher trainers agreed that the teachers can

maintain good atmosphere in the class . 80% teacher trainers agreed or stronslr agreed that

the teachers can maintain pleasant atmosphere for leaming, 77o/o teacher trainers agreed thar

the teachers can develop strong interaction between students and teacher.. 80u% teacher'

rrainers agreed or strongly agreed that the teachcrs can develop trust ol thc srudcnts- [il')'u

teacher trainers agreed or Strongly agreed that the teachers can ability to develop the studetrt's

interest itr learning and 80% teacher lrainers agreed or stongly agreed that the teachers can

make the classroom atmosphere effective for teaching and leaming.

From the five statements of classroom climate skills, majority of the teacher trainers are

salisfied from the pertbrmance of teachers on the skills ol maintainrng g.ood classloom

atmosphere. The Mean of means lies between uncertain and agree showing positire tlcnd'

ill



,9tatemenl SDA DA UN(' A .sil T otul
I Full command over the

subject.
Freq uenc y 6 5 I5 37 r00

Score 6 l0 45 148 r85 394
Percent 6.0 5.0 15.0 37.0 37.0

--.-.,'l
J6

lso l

ii ol
3si

l7: i

100 0 i- 
Liro 1

311 'l

_t!o 0l

-190 ,

370

,) Acquire knowledge
beyond the prescribed
syllabus.

Frequency 4 l0 29 19

Score 4 20 87 76

Percent 4.0 r 0.0 290 19 0

J The ability to provide
Iatest information about
the subject.

Frequency 8 l0 21 26

Score 8 20 63 104

Percent 8.0 10.0 21.0 25.0 3 5.0 100.0

Table 34: Command over the Subject

Mean of means=3.80

The data in the above table reveals that T4oA teacher trainers agrced that thc tcachcrs harc full

command over the subject. 57% agreed that the teachers can acquire kno*ledge berond the

prescribed syllabus and 610/o teacher trainers agreed that the teachers carl providc lalcst

information about the subject.

From the above three statements of the skill comnrand over the subject. maiority o1- the

teacher trainers are satisfied with the performance of teachers on the skill contmand over the

subject. Mean of means lies between the uncerlain and agree showing positivc trend.

*io,n)

-li.e4l

l
I

t I2
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Table 35: Appropriate Teaching Methods

.S.Mr .\tatement SDA DA UN(' A ,SA 7'otul Mcan

l Choose the teaching
method according to the
situation.

Frequency 6 t3 l3 40 28 r00
3.71Score 6 26 39 160 140 371

Percent 6.0 13.0 r 3.0 40.0 28.0 100 0

2 Teach the students by
using appropriate
teaching method.

Frequency 6 8 r8 45 23 100

Score 6 l6 54 180 lr5
it0-i5
--;

t)
Is o
29
t4J

-29,q-
20

100

371 ,3.'71
100.0 i-r'oi 

Ijoi I t.ot
t00.0 i

r00

- t 
qo.o

100

3.'11

T

Percent o.u 8.0 r 8.0 450
J See the relevance of

their work.
Frequency 3 9 2t 52

Score J l8 63 208
Percent 3.0 9.0 21 .0 52.0

4 Make active efTorts to
improve instrucrional
effectiveness.

Frequency 3 8 27 JJ

t::Score J l6 8l
Percent 3.0 8,0 2?.0 l:i .0

5 Use modem techniques
and useful skills in the
classrooms.

Frequency
8 t8 2t

Score 8 36 63 132 i39 3..i9

Percent 8.0 18.0 2r.0 33.0 20.0 100.0

6 Make active effons to
improve instructional
effectiveness.

Frequency 8 z_) 46 l6 100 ,_j

Score 8 t4 96 184 80 382 i 82

Percent 8.0 7.0 2l.q
I2

-t6 -

460

28

1t,

r5 0
jj

165

r00 0

100

35t 3.57

1 Use rnodem techniq ues

and useful skills in the
classrooms.

F'requency l0 t'7

Score l0 34
Percent r 0.0 r 7.0 12.0 28.0 J ).U I

I

ipl
e0 

1

t80l'-t8 l
-rlo 

I-'t280i
___ )

109 
0 

,

r00 
_

158 3 i8
r 00r, 

.

100

j6-) l. (rj

r00 0

8 lmprove instructional
effectiveness.

Frequency 5 t7 II 49

Score ) 34 J.) I

il.o '

2't
- 8l I

196 |

ls ol
i0

lzo I

Percent 50 17.0

9 Use leaming activities
that require the students
to practice highel order
thrnking.

Frequency 6 9

Score 6 r8
Percent 6.0 90 27.0 300

r0 Use different strategies Frequency 4 t7 17 3l )l 100

for problem solving. Score 4 34 5I t24 r55 368 13.68
Percent 4.0 t7.0 t7.0 31.0 31.0 100.0

lll
l

I

t
t2

Inspiring confidence in
rhe students.

n.ruri 
- 

ttre 
- pie"iors

lesson with the current
lesson.

Frequency 0 10 _!_6 l

48

io o
t0 i-to 'l

36
t44

160
,l_0

160

38 r00
190 -101

i8.0 l0() 0
I-lI i00

'.1 02

-
Score
P;c";.
ritquini

0

0
a-

20
roo

7

Score ) t4 205 _11_l_l
100 0

4.t I

Percent 2.0 7.0 r0 0 40.0 4 t.0

I

IL

r li



l3 Frequency 7 7 14 37 35 r00
3.86Score 7 l4 42 148 t75 386

100.0Percent '7.0 7.0 14.0 37.0 350
t4 Provide plenty of

opportunities to
studenls for practice.

Frequency 3 5 II 60 2l 100

3 9lScore J l0 JJ 240 l0f
2l .0

39r

Percent 3.0 5.0 il.0 60.0 100 0

_l 
()()

li4
l5 Motivate the students

towards leaming.
Frequency 5 )'1 Lt! 36 _)

Score 5 J{ 126 t41 25 3.i 4

Percent 5.0 17.0 42.0 i6.0 5. i) 100.0

l6 Use leaming
activities that require
students to practice
higher older thin-king

Frequency 8 8 27 33 r00

3.69Score 8 t6 72 108 165 369

Percent 8.0 8.0 240 279 -) J.U r00.0

Mcan of means=3.70

The data in the above table revcals that 68yo teacher trainers agreed that Lhc tcachcrs earr

choose the teaching melhod according to the situation, 68%o agreed that the teachers have the

ability to teach the srudents by using appropriate teaching method and mean scorc is i 71.

670/o agreed that the teachers have the ability ro see the relevance of their u'ork. and Mean

score is 3.67. 62Vo agreed or strongly agreed that the teachers have the ability to make active

efforts to improve instructional etTectiveness and Mean score is 3.77. -il% agreed that the

reachers have rhe ability to use modem techniques and useful skills in the classrooms and the

Mean score is 3.39.62%o agreed that the teachers have the ability to make active eilbns to

inrprove inslructional eflectiveness and the Mean score is 3.55. 619" agrecd that lltc tcachcts

have the ability to use modem techniques and useful skills in the classroonts.6T%oteacher

rrainers agreed that the teachers can improve instructional effectiveness, 580% teachel trainers

agreed rhat the teachers can use leaming activities that require the students to practice higher

order thinking .62oh teacher trainers agreed that the teachers can use differenl srategies for

problent solving. 74o4 teachcr trainers agreed thal the teachcrs ean inspitr-'cot.tlirlcncc ttr thc

students . 8l oZ teacher trainers agreed that the teachers can relate the previous lesson u ith thc

ll.1

Arouse student's
interest in lesson.



current lesson, 72%o teacher trainers agreed that the teachers car

lesson.

arise student's interesl in

8l % teacher trainers agreed that the teachers can provide plenty of opportunities to studenls

for practice. 8l7o teacher trainers agreed that the teachers can relate the previous lesson with

the current lessoo.'J2%o teacher trainers agreed that the teachers can arise studcllt's interest in

Iesson,4loZ teacher trainers agreed that the leachers can motjvate tllc students to$ards

leaming and 6OVo agreed that the teachers have the ability to identify disruptivc bchavior.

Fronr the statemenrs appropriate teaching skills majority of the teacher trainers agreed that

after training teachers can perform very well in choosing appropriate teaching methods and

arise interest of the students. The Mean of means lies bctween unccnain anr'l aqrec shou irrg

positive trend.

Table 36: Maintaining Class Discipline

S.No I Stutement

ldentify
behavior.

disruptive

4_
39

l5q
390

_38
152

DA L'N('
1?

36
r2.0

- -16

48

I .i,t
I iz
-.1 -I 185

l;zo
liq
i r+o

T28 o

:LT,it-:.14e:!;i roo i

-l- .ior : .l ot

I roo o
| -. 1

r00i- - ----.1369 3.69

i roo ol

i.tolT68 i68
26.0 I 100 0

Mean of means=3.79

The data in tlre above table reveals that 760/o teacher trainers agreed that the teachcts ean

nraintain good order in the classroom and.66%o teacher trainers agreed that thc teaclrcrs can

deal with misbehavior effectively utd 66oh teacher trainers agreed that the teachcrs can

provide latest information about the subject. From the above three statements oll class

discipline skill. majonty ofthe teacher trainers agreed that afier getting teacher training they

Maintain good order in
the classroorn.

I lDeal misbehavior

ll5

lb



can maintain good discipline in the class.. The Mean of means lies between uncertain and

agree showing positive trend.

Table 37: Teacher Classroom Behavior

SNo Stalement SDA DA UN( A Sl | 7orul i

-jol-l-oo I
-Lso i - 39,
:ooiioriolt-38. 100
- , -. -l -. -
leo i 196 i

isolroool_-.t-__'-1
2'1 100

I The teachers possess

good classroom
bahavior.

Frequency 4 4 l8 44

Score 4 8 54 176

Percent 4.0 4.0 r 8.0 41.0
372 'fhe teachers have the

experience about
teachins and leamine.

Frequency 6 5 t4
Score 6 l0 42 r48
Percent 6.0 50 t4.0 370

J Develop the qualities of
flexibility, creativity and
adaptability to influence
the student's
achievements.

Frequency 2 5 l8 48

Score 2 10 54 192 l3s 1 393

Percenl 2.0 5.0 18.0 48.0 27.0 | l0o.o

,i i96
)--1- -

i.93

Mcan of means=.3.93

The data in the abore table reveals that ?4oA teacher trainers aglecd that tlrc lcachcrs possess

ttre teachers possess good classroom behavior, 7 5Yoleacher trainers agreed thal the teachers

have the experience about teaching and leaming. 7 5o/o teacher trainers agrecd tllat thc

reachers have the ability to develop the qualities of i)exibility. creativitv arrd adaptabilirr to

influence the student's achievements .

From the above tkee statemenrs on the class discipline skill, majority of the teacher trainers

agreed that teacher training deve)ops the characteristics of good teacher. J'he trean of nleans

lies betueen unccnairr and agrce showrng positive trend.
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sNo Slatemenl SDA DA LINC A SA Totul Meun

I LJse proper
questioning during
the lesson.

Frequency J 6 17 43 3l r00
3.93

i90

Score 3 t2 5l 172 155 393

Percent 3.0 6.0 t7.0 130
5l

i_ _31 0

2I

100 0

1002 Lower
and
cognitive

cognitive
higher

q uestions to check
student's
understanding.

Frequency 0
J 25

Score 0 6 75 204 r05
_,,0

100.0Percent 0
3.0 250 510 2t.0

J Properly handle
the student's
q uestions.

Frequency 5 ll 13 52 l9 100
3.69

3.49

3.76

Score 5 22 39 208 95 369

Percent 5.0 l l.0 13 0 12,9
40

__19 0

t6

80

--'Lo
_27

I35

r 00.0

l(x)

349

r00n

l0_0

i76

4 Llse legular
questioning to
gauge pupils
progress.

Frequency 5 t3 26

Score 5 26 78 160

Percent 5.0 13.0 lb.u 400

) LIse questioning to
stimulate the

students thinking
during
instructions.

Frequency 5 9 l8 4l

t64Sco re
5 t8 54

Percent 5.0 9.0 18.0 41 0 27.0 r00.0

Table 38: ['ormulation of Appropriate Questions

Mean of means=3.75

The data in the above table reveals that 74yo teacher trainers agreed thar the teachers can use

proper questioning during the lesson. 72%o teacher trainers agreed that dle teachers can use

lower cognitive and higher cognitive questions to check studcllts undcrstanding and 6l%

teacher trainers agreed that the teachers can properly handle the student's question.

From lhe above three statements of the class discipline skill. majorit1- ol'the teachcr trainers

agreed thar teacher training develops the qua.lity of good questioning technique a:ld also tlre

quality to handle the students questions properly.

U7



Table 39: Checking of Home Work

The data in the above table reveals that 69%o teacher trainers agreed that the leachers can gir c

homework regularly, 550/o teacher trainers agreed that the teachers can check the honreu'ork

regularly.

So. it car be concluded fiom the above table that teacher lrainers a-urced tltat thc trairtcd can

bener give and check the home work regularly and affectively teacher. The rtreans of nreans

lies between the uncenain and agree showing slightly positive response.

Table 40: Checking of Class Work

i2

l

leuularll.i-
Check the class work

the above table reveals

regularlv. 5470 teacher

t5 l5
-qs I ro0
t5oi2so

s,q-l1,ii,llu""n)
:il- ioo I- --lJji IUU; 

I

l6s I i50 I 3.60 I

330I100.0 I3 r.0

Score
Percent

that 640 leacher trainers agreed

trainers agreed that the leachers

The data in

class work

regularly.

Mcans rif mean=-3.{9

that rhc teachers give

check the class work

il8

Sir'o Statement SDA DA UNC A S,4 lToral l Meun

I Give homework
regularly.

Frequency l3 l3 I5 38 21 t r00 l

loi i- :ql i ;.+l
2t0I 1000I

Score l3 )6, 45 t52
Percent 13.0 r3.0 r 5.0 3 8.0

2 Check the homework
regularly.

Frequency l5 19 ll 32 23 100 l

ile| 319
100 01

Score l5 38 J' 128 ll5
?30Percent 15 0 r 9.0 I 1.0 310_

Mcans of mcan= 3.-15

Give class work
regularly.

SNo Stalemenl SDA DA UN(' A

I Frequency 14 9 13 3l
Score 14 l8 39 t)4
Percent 14.0 9.0 r 3.0

Frequency l4 t7 29 I 100

rl5 I -;;g' .:.;8
29 0 I 100 0

14 34
14.0 17.0



So, it can be concluded from the above table that teacher trainers agreed that the trained

teachers can handle the classroom work and it's checking exceptionally well. The Means of

nreans lies between the uncertain and agree showing slightly positive resporlse.

Table 4l: Inspiring Confidence in Students

SNo Statemenl SDA DA UNC A

lr
lQ4

41.0
-. ;;)+

v
:l -)

115
j:5 o

4l

7 olat !
100 :

195

r00.0--+-
toq l

I lnspire confidence in
sludents.

FregugltSy_
Score

J I loIto
ll.;JJJ

Percent 3.0 r0 0 il.0
2 Appreciate the

student's efforts.
Frequency 6 l0 9

Score 6 20 27 136 205 ?2! )

Percent 6.0 10 0 9.0 34.0 4l .0 r00 0

-, Reinforce the correct
behavior of the

students.

Frequency ll i1 l4 26 38 r00

Score 1l 22 104 r90 369

Percent I 1.0 l l.0 l4.0 260 3 8.0 100.0

rfiiioi
:)r ---
i i95
l'+-
.)

+ 1 3.94

3.69

Mean of means=3.86

'l he data in the above table reveals that ? 69'o teacher trainers zrr.lrccd thiit tltc tcachcls catl

inspire confidence in students, 7 5o/o teacher trainers agreed that the teachers can appleciate

the student's efforts and 64%o teacher trainers agreed that the teachers can reintblcc the

correct beha! ior of the students.

So. ir can be concluded from the above table that the tained teachers can reinlbrce the

correct behavior of the students. The Mean of means lies between the uncertain and agree

showing posilive response.

r l9



Table 42: Evaluation Skills

Mean of means=3.06

The data in the above table reveals that T \yo teacher trainers agreed that the tcachers can use

evaluation techrriqucs ell'ectively. 66%o teacher trainers agreed that the teachcrs cvalLrale the

students properly. 7 3%ioteacher trainers agreed that the teachers catr conducl classtootrl test for

evaluating the student's perlbrmance, 75%o teachet trainers agreed thal thc tcachcr-s crn use

evaluation skills tbr judging the srudent's achievements. 58% teachcr trainers agrecd that the

reachers can use diagnostic evaluation skill to identiry the problems in learning and 6Ook

teacher trainers agreed that the teachers can use evaluation skills to identifl the strengths and

weakresses of the students.

SNo Statemen! SDA DA UNC A SA Totul i Mean

I Use evaluation
techniques effectively.

Frequency 6 IO l4 40 tq
150

100 i

-Iql ; zs

l_Qo tr_t_

Score 6 20 42 160

Percent 6.0 10.0 14.0 40.0 300
2 Evaluate the students

properly.
Frequency 5 12 t1 37

i+a
29

- l4i
29.0

I00 i

\/! ' 1/)

tog.r, i

i00
_ __l

375 3.75

100.0 I

Score 5 5l
Percent 5.0 12.0 17.0 37.0

J Conduct classroom test
for evaluating the

student's performance.

Frequency 8 1l 8 44 29

Score 8 22 24 t76 45

Percent 8.0 11.0 8.0 44.0 29.0

4 Use evaluation skills
for judging the
student's
achievements.

Frequency 5 1t 9 50 25

r5

?rq
21

|0
?20

20

100

;

t. 79

_ !00]
i7e

r00.0
-1-

100 
r

i59 ,t 59

l_0_9 ! ,

100 
i

_,_- _l

l-il Lil
I00.0

Score

Percint

5

5.0

??

I 1.0

17

9.0

100

50.0

5 Use diagnostic
evaluation skitl to
identify the problems
in leaming.

Frequency ) IJ 24 __3j
't16Score 5 26 72

Percent 5.0 1 3.0 )4.0 169
406 Use evaluation skills to

identify the strenglhs
and weaknesses of the

students.

Frequency
8 l3 l9

Score 8 26 5l r60

Percent 8.0 I i.0 r9.0 40.0

120



So. it can be concluded front the above discussion that teacher trainers agreed that teacher

training equip the teachers with evaluation techniques. The Mean of means lies between the

uncertain and agree showing positive response.

SUMMARY OF THE OPINION OF THE TEACHER TRAINERS ABOLTT THE

TEACHING SKILLS:

Mcttntt

Social Climate 3.99

9gnl1nud oygfE rgbtg! 
-_

3.80
Main

'l

8

9

t0

Apropri ate teac.Ulgg.tho4SLn gf.:l

MaintainirB !!qs$.1gc_lpl!t 

- 
-Teacher classroom Behavior

Formulation of
ing of homework

of class work
confidence in students

Evaluation skills
Over All skills

i86
3.06

1.76

Mean of the means=3.76

170
3.le
3.93

ajj
3 35

349

r2t



4.4

PART IV

ANALYSIS OF DATA COLLECTED
OBSERVATION OF TEACHERS

THROUGH CLASSROOM

Table 43 Lesson Planning Skills

Mean of means=.3.12

The above table shows that 2Tyo teachers plamed the objectives of the lesson. 39 94 tcachcts

planned the Iesson according to the needs of the students and 27% teachers could ide'ntifv the

intended Ieaming outcome. The Mean of means is .1.I2 uhich lic betuccn good iLtlrl

satisfactory showing slightll,positive trend. Only l37o teaclrers:eachcd "ercellent lcrcl."

0l 02 03 01 05

SNo Statemenl very
P oor

Poor Satisfactory Good

-2? -

Excellent I Totol Mettnlll-- 1o I loo 1-o l:ozl:.oz
l--lu Il00oi

ri i t,,,, '
65 iiil r i')

rio i,oouli8 1()0 t

-40 f-:o: l.n.

I Well planned
o bj ecdves.

Frequency 0 25 48

Score 0 50 144 108

Percent 0 25.0 48.0 27.0

2 The lesson
planned
according to
the needs of
the students.

Frequency 0 20 4l ?6

Score 0 40 123 104

Percent 0 20.0 4t.0 26.0

3 Identification Frequency 0 32 4t t9
of intended
leaming
outcomes.

Score 0 64 t23 76

Percent 0 32.0 41.0 r9.0 8 0 I 100.0

[]



Table 44: Lesson Presentation Skills

Mean of means=-i.60

The above table shows that 56Yo teachers presented the material effectivell'. 510% teachels

irrtroduccd rhe lesson in a vely interesting way, 560/o teachcls irtvolvcd the sttrdcnts in

learning activities atd 43o/o teachers built relationship between the learning experiences atrd

effective instructions. The Mean of means is 3.60 which lie betw'een the good and satislactrrrl

showing slightly positive trend. Only 27yo teachers reached "excellent Ievcl."

SNo Statement Very
Poor

Poor Satidactory Good Exc c llent Tolul Meun

I Presentation of
the material.

Eteqqqngy 0 0 44 I{J li
65
ti 0

CI

0

lq0

l6e
100 0

100

i5l

l

I
I
I

i69 I

l.5l

Score 0 0 132 l1).
Percent 0 0 440 430

2 lntroducing
the lesson in a

very
interesting
way.

Frequency 0 0 49 5l

Score 0 0 147 204

Percent 0 0 49 5r 0 100

J

4

lnvolving
students
leaming
activitics.

the
in

Frequency 0 0 44 29 27 100

l 8:l

i..i 7

Score 0 0 t32 ll6 r35 3-8i

100 0

r00

rJ /

-l
I

Percent

Frequency

0 0 44.0

5l

290

43

27.0

0

'l

0l

Building
relationship
between the
leaming
experiences
and effective
instructions.

0 6

Score 0 12 r53 1'.72

Percent 0 6.0 51 .0 43.0 0 r00 0

t:)



Table 45: Lesson Management Skills

Mcan ol me:rns=.J.58

-I'he 
above table shows that 690/0 teachers managed and organized the lesson. 65 %o tcachers

taughr rhe neu'lesson on the basis of the student's previous knor,r'ledge and 5i7o tcachcrs

could split the leaming matelial inlo sequence. The Mean of means is 1.58 which Ite bctvrcutr

the good and satisfactory showng slightly positive trend. Only l4o% teachers reached

''.x,.ellent level."

^9 No Slalemenl very
Poor

Poor Satis/actory Cood Excellent Tolul Meun

I Managing
and
organizing
the lesson.

Frequency 0 6 25 63 -_9i0
6.0

r00

, :on-

r 00.0
i.69Score 0 t2 75 152

Percent 0 6.0 2s.0 63.0

2 Teaching
new lesson
on the basis
of the
student's
previous
knowledge.

Frequency 0 t2 23 5l

1*
5r.0

1.1

7l)

14 0

100

:*

100 0

i.67Score 0 69

Percent 0 12.0 23.0

J Split lhe
leaming
material
into
se!u9lt_cqj

Frequency 0 t2 )t 5l 0 r00

i39Score 0 24 111 204 0 339

Percent 0 t20 37.0 51.0 0 100.0

t24



Table 46: Maintaining Social Climate

| \i,

Mean of means=3.78

'fhe above table shows that 70%o teachers n')aintained good atmosplrele in thc' c]ass. 70 %

teacher developed suong interaction between students and teacher. 65%o teachers could

develop trust of the students, 64Yo teachers could develop the student's illterest in learning

utd 62/o reachers made the classroom climate effective for teaching and leaming. The Mean

of nrearrs is 3.78 w,hich lie between the good and satisfactorl shosing sliuhtlr positirc trcnd

The teachers had on the whole good discipline in the classroorn.

n-i

SNo Starcment very
Poor

Poor SatisJacrory Goocl E.xc e lle rtt l'otul t \ lcun

I Maintain
good
climate in
the class.

Frequency 0 6 24 46 -:'+ )00

388Score 0 12 72 184 120 188

Percent 0 6.0 24.0 46.0 24.0 100.0

2 Strong
interaction
between
students
and teacher.

Frequency 0 6 24 6t

it:
6I 0

56

soo
)U

70o

9
I

4_i -.l
9.0

,]
I

I4sl
9.0

_ _ _11_ -l
70

14 0

l9
l

t4)

100tl
)t )

I

100 0 I

,]
100

iiosr
iooo l

roo Il: -l

-'-1
100.0 l

I

roo 
I,.i

38s i

3?3

-1.68

)./:

385

Score 0 t2 72

Perccnt 0 6.0 24.0

J Develop
trust ol' the
students.

Frequency 0 6 29

Scole 0 l2 87

Percent 0 6.0 29.0

4 Develop
student's
interest
leaming.

the

in

Frequency 0 6 30

Score 0 12 90

Percent 0 6.0 30.0 50.0

5 Make the
classroom
climate
effective
for teaching
and

Ieaminq.

Frequency 0 6 32 JJ

Score 0 t2 96 l)!

Pe rce nt 0 6.0 JJ,U J ) U 19.() t00 0

I
l



Ttble 47: Command over the Subject

Mean of means=3.28

l'he abore table shows tjat 450/o teachers had full command over the subiect. 39 0% teachets

had knowledge beyond rhe prescribed syllabus atd 33% teachers providcd latest inlirtrttatit,n

about the subject. The Mean of means is 3.28which lie betu'een the good and satisl'actory

showing slightly positive trend. Only l40% teachers reached "excellent level ''

S Ncr Slatemenl ,,
Poor

Poor Satisfactory Good Exce llenl '[otal Meun

I Having full
conrmand
over the
subiect.

Frequency 0 8 47 26 l9
(r)

19 (;

0:0

t00
: -i6
I00.0

100

i

i 156

I

I

Score 0 l6 l4l 104

260

39

39

Percenl 0 8.0 47.0 
l

) Having
knowledge
beyond the
prescribed
syllabus.

Frequency 0 l5 46

Score 0 l5 46 324 3.24

Percent 0 15.0 46.0 39.0 0 1100.0

J Providing
latest
infomration
about the
s ubj ec t.

Frequency 0 3l 36 JJ 0 100 Ir1
0 .r()l l.0l

t--
0 , l0r).{) .

Score 0 62 108
-j1

Per cent 0 3l.0 36.0 i3.0
l

t26



Table 48: Appropriate Teaching Methods

SNo Stalement tr'ery
Poor

Poor Satislactory Good Ercell,:ttt | l'orul I Meun

I Choose the
teaching
method
according to
the situation.

Frequency 0 l7 23 52

208

8

_40
80

i loo 
I

i5t 1

[ry1
3.5 1Score 0 69

Percent 0 17.0 23.0 52.0

2 Using
appropriate
teaching
method.

Frequency 0 12 3'? 45

r80

qs.o

39

_ 6 i roo I.i0 j1i lllsit
6 0 100.0 

|il
I

6 100 |

_|__j

Score 0 24 llt
Percent 0 t2.0 3 7.0

3

l

Using
leaming
activities
that require
the srudents
tn nracfice

Frequency 0 29 26

Score 0 58 78 t56 30 3.22

higher order
thinliing.

G',pi.'i;s 
-

confidence
in the
students.

Percent

F rcq ucncl

s;a__
Percent

0 29.0 26.0 39.0

I

.16

li6.0 l()0 0 i

r-l : t,r,, Ir...-l-.-lU I Jor j.oj
'rtl

1+.0 1100.0, l- | - --l---ro I roo i i

- -- -+----_] I

0 lt 29

0 22 87 I84

0 l1.0 29.0 46.0

5 Relating the
previous
lesson with
the current
lesson.

Frequency 0 l3 54 33

Score 0 to 162 132 
I

--,]

i t.0
-1
62 I

o l 32o j.20

0 100.0

l'0 100

0 3i6 336
- - -- -+--,- - -l

Percent 0 13.0 54.0

6 Alousing
student's
interest in
lesson.

Frequency t2 )

Score t2 4 72 248

Percent t2.0 2.0 24.0 62.0 o ]roool I

7

8

Providing
plenty of
opportunities
to studcnts
tSr_!r"q!]g._
Motivating
the studerrts
towards
leaming.

Frequency 12 8 24 56

11A

i6.0

37

I0l
I

0

0,,i
5i

r00

il4
IrX).0

100

-r.l+Score 
I

Percent I

I

----- 1
Frequency 

I

12-

12 0

t2

t6

80

)

_-12
)4.0

38

Score t2 4 ll4 148

Percent 12.0 2.0 3 8.0 i 7.0 il o i 1000l

-l'he above table shows

situation, 5l o% reachers

thar 60oh teachers chose

used appropriate teaching

Mean of means=3.36

the teaching method accolding to the

melhods. 450% teachers used lcarning

l)7



activities that require the students to practice higher order thinking. 60% teachers inspired

confidence in the students,620Z teachers could make the classroom atmosphere effective tbr

teaching and leamir:g. 3370 teachers related the previous lesson with the current lcsson . 619"

teachers aroused student's interest in lesson, 56% teachers provided plenty of opportunities to

students for practice, and 48%o teachers motivated the students towards leaming, The mean

of means is 3.35which lie between the good and satisfactory showing slightly positive trend

Table 49: Maintaining Class Discipline

Mean of means=3.66

'fhe above table shows that 82yo teachers maintained Sood order in the classroonr. 65 7o

reachers had the ability to deal with misbehavior effectively, and 35% teachers could identifu

the disruptive behavior. The Mean of means is 3.66which lie between the good and

satisfactor) showing slightly positive trend. Only 257o teachers reaclre'd "llr:eellcnt lcr cl--

SNo Statement very
Poor

Poor Satisfactory Good Ext'e llenr I Toral Meun

I Maintaining
good order
in the
classroom.

Frequency 0 0 18 57 _2s_ __L lqo.l
ll5 107 '. q67

,io fro,ri
--19 t-19-,

Score 0 0 54 ry_
57.0

49

Percent 0 0 r8 0

2

J

Dealing the
misbehaviors
eft'ectively.

i,l"n,iti.uiinn
of disruptive
behavior.

Frequency 0 ll .A

Score 0 22 72 196
---.
490

i5

80 l;zoli- i -i
16.() luo.o

(l , Io0'--- - - I --lr) I i20 l

370

i20

Percent

Frcquency

0

0

r r.0 21.0

50t5

Score 0 30 150 140

Per cent 0 r 5.0 :0 0__ 350 0 100.0

D8



Slulemenl

Having
the
experience
about
teaching
and

Table 50: Teacher Classroom Behavior

Eiilt,iri 'l otul

100

354 i 3.54

r000 i

r0o i

J{J

Good
accen t.

1l)erccnt 29.0 i-6--o l

The above table shows thal 6ooh teachers possessed good classroom behavior'. 499lo teachers

had the experience about teaching and leaming. and 63% teachers had good accent. The

Mean ot'means is 1.52 *'hich lie between the good and satisfactory shorT in'l sliglrtlr positir ''

trend. Only i57o teachers reached "excellent level-"

s6
,4

29

l19

(ioocl

100

lr I' v.,rt i or-r '

Mean of mcans= .3.52

3.43



Table 5l: Formulation of Appropriate Questions

Mcan ol' mcans=3.-l{

The aboye table shows that 8% teachers used proper questioning dr.rlirrg thc lesson. -i7'Zo

teachers used lower cognitive and higher cognitive questions to check sttrdcltt's

undersunding. 87%o reachers handled the student's questions ploperl\'. 8 0ol,, teachels used

S.No Statement very
Poor

Poor Satisfactory Good Excellent Total Mean

I Using proper
questioning
during the
Iesson.

Frequency 0 6 26 56

224

l2

6i)

100

3.7 4

).) I

Score 0 12 78

Percent 0 6.0 26.0 56.0 12.0

6

I

i0

r09 0

100

i57

2 Using lower
cognitive and
higher
cognitive
queslions to
check
student's
undelstanding.

Frequency 0 6 3l 5l

Score 0 t2 lll 204

Percent 0 6.0 37.0 51.0 6.0 100 0

J

+

Handling the
student's
questions
properly.

Lls ing reBu la r

questioning to
gauge pupils
progress.

Frequency 0 6 8 67 t9 100

i.99

3.S6

Score 0 t2
,.\ 

^ 268 
I

670 |

I58 :

l
I

232 tl

----l
s 8.0

-t
1A

I

312 i

78.0

95 399
-- .- --T -- '

t9.0 100 0
i

rr 1u0 
i- -1 

1ll0 | i96
rl

220 i 100 0
- -f --1

8 roo 
I

I

40 l:tt'r--l
8o I'oooI

__ _l __.1

Percell

l:requency

0 6.0

I4(.) 6

Score 0 12. 42

Percent 0 6.0 14.0

5 Using
questioning to
stimulate the
students
thinking
during
instructions.

Frequency 0 6 8

Score 0 l2 24

Percent 0 6.0 8.0

6 Using relevant
questions to
the lesson.

Frequency 0 6 20 60----i
l4(l

60.0 ,

14 | roo
,]

t+ () l()0.0
l_:g:-
Perccnt

9
0

12

6.0

60

20.0

130



regular questioning to gauge pupil's progess, 86% teachers used questioning to stimulate the

students thinking during instructions and 14Vo teachers used relevant questions. lhe Mean o1'

means is 3.34 which lie between the good and satisfactory showing slightly positive tr,:rrd.

Table 52: Closure ofthe Lesson

E.rce llent Total

100.0..'
I too
i ^--I i)b 3.56

Mean of means=3.46

l he abore table shous thar i6?ir reachers had the ability of interesting cndjrlq. 5-l tllo tcachers

had the ability to increase student's molivation Ievel and 560% teachels had the ahilitv to

summarize the wholc lessOn. 'fhe Mean of means is 1.46 which lic hctuccn tltc 5L,od :trld

satisfactory showing slightly positive trend.

Frequency I 0_

lncreased
student's
motivation.

ilrlrn*izi";
the whole
lesson.

I

- - - -.r-+--{, I00rl
1) lio 3 30

0 i 100.0- -1 T---ri i 100
I140 i50 I35u

8.0

0

t'i I

56.0



Table 53: Evaluation Skills

Mean ol means=3.62

The above table shows that 56%o teachers used evaluation techniques. 629lo teachcrs cr aluatcd

the students properly. 62%o teachers conducted classroom test for evaluating the student's

perfbrmance. l37o teachers used evalualion skills for judging the student's achievements and

53%o teachers used evaluation skills to identify the strengths and weakncsses of the studcnts

The mean of means is 3.62which lie between the good and satisfactorl' showing slightll'

positive trcnd.

S.rr'r; Stalemenl Very
Poor

Poor Satisfactory Good Excc llerlt 'httul Mean

I Using
evaluation
techniques.

Frequency 0 0 44 56 _9
I
0

0

r00
I

i56 1 56

100.0
-- _L

l

100 l

Score 0 0 132 _ !-l

560Percent 0 0 44.0

2 Evaluate the
students
properly.

Frequency 0 2 36 ol

Score 0 4 r08 248 0 360 3.60

Percent 0 2.0 36.0 62.0 0 r00.0

J Conducting
classroom test
for evaluating
tlrc student's
performance.

Frequency 0 2 36 62

I jlll

61 0__l

13 I

--l52 
1

__ _ -,]

13.0

45

180

0
-,1

0

0

I

0

0
I

-1

0i

8l

40

100

160 1.60

r00.0 i

I-l
It00 i

I

l

2l | 3.72

l

r00.0

r00
i---t

35e | 3.s9

Sco rc

Percent

0

0

1 ,o!

36.02.0

4 Using
evaluation
skills for
judging the
student's
achievemenls.

Frequency 0 4t 46

Score 0 82 r38

Percent 0 41.0 46.0

5 L J sing
evaluation
skills to
identif the
strengths and
weaknesses
of the

students.

Frequency 0 2 45

Score 0 4 135

Pelcenl 0 2.0 45.0 +5.0 8.0 100.0
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SUMMARY OF THE OPINION OF THE RESEARCHER CLASSROOM ABOUT
THE TEACHING SKILLS:

t{,
I

skiil
Lesio; Dla;ins skills

l e an
3 12

2 Lesson presentation skills 350
J Lesson management skills 1,5 q

3.784 Maintainine social climate
) Command over the subject 328
6 Appropriate teaching methodologies 3.36

7 Maintaining CIass discipline 366
8

- 
. -.,]

9

Teacher Classroom Behavior 13.52
-ro6

t0 Closure of the lesson 3.46

l1 Evaluation skills 3,92
1.48t2 Over all skills

133



Table 54: COMPARISON OF R-ESPONSES OF HEADS AND TEACHERS

S.Nos Dimension
Status of

respondents
N Mean

Srd.

Dev iation

Srd.
E.rlor'

-\'!"3,r -
,ll9l!
i03r6

I dl t-r aluc

f-;-

I i4tt Llil
Iri T-
I:as I o aos

I Lesson
Plann ing skills

Teacher 250 r5.4960 ).4618'7

Head r00 14.9600 3.03 r55

2 Lesson
presentation
skills

Teacher 250 15.7320 3.6903 5 .23340

Head r00 15.5 700 2.41'134 .24173

J

I

5

Lesson
management

'-U!lc - -Maintaining
Soc ial c lirnate

Cotnm"-na ou"t
subject

Teacher 250 15.7'160 3. t3386 . r 9820

Head

l-erc lier- 
-

U" aO_:
I eacher

r00 r5.1900 2.85578

5.24666

.28558
348 I r.620

250 24.2160 ..]jl81
.18i 78

r o?1. i!-!-'-- , iag
1619.1

i o oo;

0.8 96

r00

)so
2 3.83 00

10.9680

3 8317 6

3.1 1992

Head r00 r 0.6500 2.57942

6 Appropriatenes
s of teaching
methods

Teacher 250 59.8000 t4.61342 9280i

Head r00 58.6600 rr.060r8 r.r0602
148 0.70 r

't Maintaining
C lass d isc ipline

Teacher 250 r2.3600 2.35125 | 4909

.r8r6:
I8559 l

| ---- i

. t601.1 
i

-i
25iE7

_-__ __-- l

.i 3 695

_ rr2_2!e ]

. t 157'7

. 817

r2530 l---- - t
. [957

,'

.i2i7s 1

,197 8 5
1

3.35i96

148 I o 8:il
-t l

ia8 r 0.i26 i

ii'--1-- 
l
I

348 r.628

T
l,l8 r.158ll
i48 r.202

-i-.1
r,r ti L r58

I.r8 I 080
.i. i
l

348 i o9lI
_i____l

Head 99 t2.t414 r.E0707

8 T.r;h"r -

Classroom
Behavior

Teacher 250 r t 9400 2.934.12

r sqii?' '___ 
)

4.0 r40E l

136150 _.,
).93202 l

r tstas i

r E6840 l
1 .25)04 |

) 20(,15__--l
t.8s446

I

5.11950 I

Head
99 r r.8384

9 Formulation of
appropriate
questions

Teacher 250 i9.5400

Head r00 r8.E000

l0

ll--

Checking of
honreu ork

Che[t ;ng ol
c lass work

Teacher 250 7.6680

Hcad
''lteacher

t00 '7 .4200

250 8.0840

Head r00 7.8400

t2 lnspiring
confidence in
studerts

Teacher 250 12.4 t20

Head r00 I r.8700

r3 Eva luation
sk ills

Teacher 250 21. 1 400

Head r00 2l.8900 4.91E53

14 Overall skills Teacher 250 237.1320 53.06239

trs4-- 99 231.5455 40.53979 4.07440
Table. value= 1.97 at.05 level

The calculated values are higher than table value at 0.05 level in respect of Inspiring

confidence in students. ard evaluation skills. In all other cases calculatcd raluc is lcss 1l'ran

table value indicatrng that there is no significant dil}'erence in thc pcrccptiorls r,f hcads and

teachers in respect of lesson presentation skills , lesson planning skills . [-esson management

skiils maintaining class discipline formulation of appropriate questions. Maintainrng

l.lr+



Social climate, Command over subject, Appropriateness of teaching methods, Maintaining

CIass discipline. formulation of appropriate questions, Checking of hotrtewolk .Chccking of

class work.
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Table5s:COMPARISONOFRESPONSESOFTEACHERSANDTEACHER
TRAINERS

S.Nos Dimension
Status of

respondents
N Mean

- Sta
Deviatio

n

Srd.

Error
Mean

df J t.value

I Lesson
plann ing sk ills

Teacher 250 t5.4960 3.46787 .21933
348 J - 6e0

348 I .854

'-'l
j48 - 310

lj18 l 419

Teacher Trainer r00 r5.8000 4.29940 ,l?se.1

J.i10-
.1i|6
r98t0

.36418

,JJ IOJ

.62 E9t)

,)
Lesson
presentation
skills

''l'eac h er 250 r5.7320 3 69035

Teacher 'l'rainer 100 l 5.3400 4.3 r r65

3 Lesson
management
skil ls

Teacher l5u 15.'17 60 3.13386

Teacher Trainer r00 r 5.9200 3.64'183

4 Maintaining
Social climate

Teacher 250 24.2)60 5.24666

Teacher Trainer r00 23.9400 6.2 8903

5 Command over
su bj ect

Teacher 250 10.9680 3.t tg92 t9'732 i48 - t.155

f---t-- -1
348 - 060 i

il-------1
]48 i t.ll] |lii
J16 )l) |

I

f - t - -i
ll

-1,18 i t.il8 i

il
3 r8 1.6i.l

.t
ll+s , t.str
| ---j- 

1

Il18 i 8r3L | ___l

Teacher 
-l'rainer r00 I I .4100 3.50208 35021

6 Appropriatenes
s teaching
methods

Teacher 250 59. E000 t 4.67342 92E03

Teacher Trainer r00 59.91 00 l 6.993 82 1.69938

7 Maintaining
Class d iscipline

Teacher 250 r 2.3 600 2.35't25 I r4909

[ ;:o:: '
I raj.s
i 1987:l___
L25i87

i rs r16
L-_ ...| . Ici7
i

I r57c)l

l- rirrq
| = .-

.6'11?9

i ::;js6
t6tiroE

Teacher Trainer i00 r r.3800 3.30??2

lrtl:
2 981t 6

-1,-0r.9L
4.8t 159

2 2067 5

i 579i;

!r-el-o,
6.77?81

liloi;s
os l7oso

8 Teacher
C lassroonr

Behavior

Tcacher 250 l r.9400

l'cacher Trainer r00 r 1.8 r00

I Formu lation of
appropriate
q uestions

Teaclrer 250 19.5400

Teachcr'l'rainer r00 18.i700

r0 ln sp ir ing
confidence in
students

Teaclrer 250 t2.4120

Teacher Trainer r00 r r .5800

ll Evalualion
sk ills

Teacher 250 23. r 400

Teacher Trainer r00 22. t300

t2 Over all skills Teacher 250 23'7.1320

Teacher Trainer r00 23t.6700
Table value= 1.97 at 0.05 level

The calculated values are higher than table value at 0.05 level in rcspcct !larntaining class

discipline. and lnspiring confidence in students .In all other cases calculated Yalr.te is less than

rable Value indicating tllat rherc is no significant difference in thc perceptions 01' tcachcrs rtrd

teacher trainers in respect of lesson presentation skills. lesson planning skills. I-esson

management skills. formulation of appropriate questions. maintaining social clinlatc.

li6



command over subject. appropriateness of teaching methods, lbrmulation of appropriatc

questions, checking of homework, checking ofclass work and evaluation skills .
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Table56: COMPARISON OF RESPONSES OF TEACHERS AND CLASSROOM

OBSERVATION

Dimensions
Std. t-.rror I

Mean
dl

-i
t.value i

Status of
_-l

i48

348

1 .492

i l16

??!9e
.92 8 0.1

r.i6028

48 
)3 

342 
I

i

l 8 i. lti0ll
,rs ] : r rs 

i-li
48 11.ir6 

i--|---1

i'
I

J

I

l'

1:

Tabte .value= I.97 at 0.05 level

.l he calculated values are higher than table value at 0.05 lerel in rcspect ol lcssorl

presentation skills. lesson planning skills, Lesson managemerlt skills rnaintaining. class

discipline. formulation of appropriate questions, Maintaining Social climate. Commatrd over'

subjecr. Appropriateness of teaching methods. Checking of homework' Checking of class

work and evaluation skills .ln the case of formulation of appropriate qtrestions calculated

.219333.46't87Lesson
p lann ing
skills

3.30495

15.7320

2.45361

3. r338615.7'160-t

4

Lesson
nranage m ent

s kills
.281?62.8t263

24.2t60
.45703

| 4.6',73422s0 i s9.E000

t00 I 53.8800

Appropriatene
ss of teach ing
nrethods

d isc ipline
r .9400 1 ?.93442

Formu lation
of appropriate
g.:'iqri - -1-o?"ll':lEvaluatron I Teacher

4.E2581

5.Ir950

23'7.1320Overall skills : Teacher
163.0700 31.17284

ti8

S.Nos

348

148 i-r5.9!

.32686

3.t1228



vaiue is less than table value indicating that there is no significant difference in the

perceptions of teachers and researcher's observations.
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Table5T: COMPARISON OF RESPONSES OF HEADS AND TEACHER

TRAINERS

S.Nos Dimensions
Status of

respondents
N Mean

Std.
Deviation

Std. Enol
Mean

df t. va lue

l Lesson
p lann ing
skills

Head 100 r 4.9600 3.0115i i03 r6 r98

i s8

. r.597

0.. t6 5

Teacher Trainer
100 15.8000 4.29940 42994

L.esson
presentation
sk ills

Head 100 r 5.5 700 2.417 3'1 ?4t 13

Teacher Trainer
100 r 5.3400 4.3 il 65 43 lt6

Lesson
management
skills

Head 100 r5.I900 2.855'78 .285 5 8 r98 -t.5't6

Teacher Trainer 100 15.9200 3.64783 .35478

4

)

Maintain ing
Social clirnate

C'ommana-

over subject

Head 100 23.8300 3 83',776 .38378
-.62890
'.?6794

- ;io: t

i 
'q!ql

1 .699i 8

rs8

r98

isa

-0 r49

.1.1?4

-0.6 r6

Teaclter Trainer

Head 
' -

r00 23.9400 q 28_e0 j
2.61947r00 r0.6500

Teacher Traine r 100 r r.4 t00 3.50208

6 Appropnatene
ss of teach ing
nrethods

Head r00 58 6600 il.060 rE

Teacher Trainer r00 59.9 r 00 I 5.99182

7 Maintaining
Class
d iscipline

Head r00 12.1414 r .80707 18r52 r98 2.0 t5

Teacher Trainer
r00 l r.3800 3.30222 .33022

8 Teacher
C lassroom

Beha v ior

Head 100 r r.8384 r.595ll 19(!1
.?981?

r98 0.0 8i

Teacher Trainer r00 lt.8r00 2.981 16

9 Formulation
of appropriate
questions

Head r00 1 8.8000 3.169s 0 33 695 r9E

r98

r98

00iI

2.3jj

Teacher Trainer r00 I 8.7700 4 .81159

-l.qstis
.48116

.1,15i 1- zotti
t0 Check ing of

homework
Head r00 '1.4200

Teacher Trainer 100 6.7000 2.68742

ll

tl

Checking of
class work

I,r;p",'rg -
confidence in
students

Head r00 7.8400 t .25304 .12530 I 2.8 t9

0.? I6

-0 286

-0.0 l6

Teacher Trainer

Head

Teacher Trainer

r00 :

lqrl
r00 i

6.9800

-uqq9r t.i800

2,78)i!
L8_e_416

r.579i5

q stis:

.278 r5- 
f S9 rr

'-.,1SrSS

198

r98li Evaluation
sk i lls

Head r00 2 r .8900

Teacher Tra ilrer r00 22. r 300 6.7'7287 .67729

t4 Overallskills Head t00 231.5455 40.53979 4.01440 198

Teacher Trainer r00 231.6700 65. r7080 6.5 r 708

Table -value= 1.97 at 0.05 level

l'l.re calcrrlated Ialues are higher than table value at 0-05 level in rcspcct ol'trtltitllsitting clnss

discipline, checking ofhomework, checking ofclass work .ln all other cases calculated valtte

is Iess than table va.lue indicating that there is no significant difference in the perceptions of
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heads and teacher trainers in respects of lesson presentation sk:lls. lcsson planning skills.

lesson management skills , formulation of appropriate questions, mainraining social clinrate.

command over subject. appropriateness of teaching melhods. fornrulalion of appropriate

questions calculared value is less than table value indicating that there is no significant

difference in the perceptions of teachers ard researcher's observations

t4l



Table 58: COMPARISON OF

OBSERVATION

RESPONSES OF HEADS AND CT,ASSROOM

]ll)
.24536
.r855ti
:ll:o

ri8.3r 8

.45703

r98 ,

r98

r98

r_Lr6:l res I 4ril
.2086ii I .l
ren;a-r' tbt f i osa I

Teacher Classroom
Beh av ior

l- ormu lation o1'

appropriate
uestrons

Evaluation skills

159532
r.90818 i
3 .3 69,t 0

Observation
Head

i6
l0q
l,0qObservation

Table -r'aluc= 1.97 al (l'05 lc\ el

l.hecalculatedvaluesarehigherthantableva]ueat0.05levelinrespectoftbrmulationof

appropriate questions .ln all orher cases calculated value is Iess than table value indicating

rhat there is no significant difference in the perceptions of heads and researchet's classroom

obsenation in r.espect ollesson presentation skills. lesson ptanning skills. l''ssrln l'll:l i'lasellle 111

skills. maintaining social climale. command over subject. appropriatcness ot teaching

methodS.inspiringconfidenceinstudents.evaluationskills.maintainingclassdisciplinc.

formulation ofappropnate quesrions' checking of homework and checking ofclass work'

t.value

303|63.03155

3.3 049s

2.4t734
2.4536t

Lesson
management skills

Maintaining Social

2 8I 253

i,.$,i16- qjiotl
14.29'7 5

22.6320

l L0601 8Appropriateness of
teach ing methods

t.80707t?.1414Marntaining Class

d iscipline

10.5700

i8ranb

2'7.5630

Head | 99

o-usi *r1-ion T r oo

Head - l- roo

Observation

4.91853
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S.Nos Dimensions
Status of

respondents
N Mean

Std.
Deviation

srd.
Error
Mean

df

t98 5.5 70
I -Lesson 

plann ing
skills

Head 100 14.9600

Observation r00 tz.462t .3304e

2 Lesson
presentation sk ills

Head r00 15.5700

Observation r00 14.4000

3 Head r00 15.1900 2 E5) /t{

9u.-._t"3lLo1
Head

r00,,i r00

Observation 100

5 Command over
su bj ect

Head 100 r0.6500 2.67942 26194 1 365

Observation 100 9.8200 2.26693 .22669

6 Head 100 s 8.6600 r . t0602

Observation r00 s3.8800 13.50279 r.35028

7 Head 99

Observation 100 10.9700 2 08629

l8
Iie

r 1.8384
. t90til
.j.169) lgtl' -ll.Eli6

I

482i9 : ir00 4 82587

I l0

t-
rll

Head 100 2r.8900 49 7 ti) lv6 u.J'to

r00 2) .6840 3.2686 I .i2686

o-r-J r sr;rrs 
- 40.53919' ;r i1:r+

4.014!0 \ 198 I l.i -i /i
i. r nl8l

t ___

,i, -r,1 888 I

I

,lL_ r

' 0.146 I
I_lI t1.i73 I



Table 59: COMPARISON OF RESPONSES
CLASSROOM OBSERVATION

OF T'EACHIiR ]'RAINERS ANt)

r----l-- - -

P-value= 1.97 at 0.05 level

The calculated values are higher than table value at 0.05 levels in respect ol'lcssotr plannirt''':

skills. lesson managcment skills command over subject. appropriareness of teaching metllods'

In all other cases calculated value is less than table value indicating that there is no significant

difference in the perceptions teacher tminers and researcher's classroom observation in

respect of lesson presentation skills. lesson planning skills. lesson management skills.

tbrmulation Oiappropltatc qucstiolls- maintaining social clinratc. coll'llllirllLl or ct' sub iue t

appropriateness of teaching melhods. Inspiring confidence in students' evaluation skills-

-t

i

l

S.Nos Dimensions
Status of

respondents
N Mean

Std.
Deviation

Std.
Error
N!e3t

df

108-

r0c

t.va lu e

6. l))

8g -it

I Lesson
planning skills

Teacher Trainer 100 r5.8000 4.29940 .42994

Observation r00 12.4621 3.30495 .3 3049

Lesson
presentation
skills

Teacher Trainer r00 15.3400 4.3 | 165 .43 I r6

Observation 100 t4.4000 ?.4536t .24536

J Lesson
management
skills

Teacher Trainer 100 r5.9200 3.64783 .i6478 198
': <r,

Observation 100 t4.297 5 2.81?63 .28126

4 Classroom
climate

cffi",a &Li-
subject

Teacher Trainer r00 23.9400 6.28903 ..62!Zq_
.4 5 70:l

-leL.2:669

!ooe; r
r.16028

5,Vt-
.20863

ty6 I r.06r
I

r9E i l.8ll
..- L -
198 ' I 710

,

llgE; l0j0

Observation r00 22.6320 4.51032

ii-ozoa
5 Teacher Trainer 100 n .4 100

Observation r00 9.8200 2.?6693

6 Appropriatenes
s of teach ing
methods

r00 59.9 r 00 l 6.993 82

100 53.8800 13.602'19

1 C lass

d iscipline
Teacher Trainer t00 r 1.3800 3.30222

Observation t00 10.9?00 2.08629

8 Teacher like
personality

Teacher Trainer 100 lr.8l00 2.981t6 .29872 198 3 498

Observation 100 r0.s?00 t.90828 . r 9083

I FonnLrlation of
appropriate
q uestion s

Teacher Trainer 100 18.7700 4.8I 759 .48176 tt_dvJ

-0. 
ss:

9. t99

yd 
,

,81

98

-.1

Observation r00 2'1 .5630 4 825E7

-iirzti
3.26861

!iri9-8q-
31.1?284

I .lEl5et--.
67'729

ii ;:oso

6.i l;0s
1-

L i.r ll28
-ir

t0 Evaluation
sk ills

ou.iuit siitt.

Teacher Trainer r00 22.t300

Observat ion

'l .'achc, 
'frai,rei

buser*t,o,t -

r00

roo

2 I .6E40

zf rroo
r00 163.0?00
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mainraining class discipline, formulation of appropriate questions, checking of homework

and checking ofclass work.

TABLE 60: ANALYSIS OF VARIANCE ON LESSON PLANNING SKILI,S

Sum of Squares df Mean Square F

20.414Between GrouPS '7 64.491 3 254.83?

Within Groups 68 I 5.682 s46 12.483

Total 7580.1 79 549

Status ol' respor:dents N Subset

l_
12.462tObservation 100

Head r00

Teacher
Teaclrer Trainer

250-tun

'lSig.i
-i i

| 000

L --
I

Table Value =2.62 at 0'05 Level

Calculated value of F is 20.414 and table value at 0.05 levels is 2.62. Calculated value is

higher than table value indicating significant difference in respcct of lesson planning skills

among the four types of data i-e teachers, heads, teacher trainels and classroom obsclYation'

lt indicates thar all the sources ofdata differ from one another and hypothesis is acccpted that

there is discrepancy between the perceptions of teachers. hcads. teachcr trainer's and

researcher's classroom observation about the essential classroom skills'

TABLE6l:sHowINGTHEPosTHocTUKEYTESToNLESSoNPLANNING
SKILLS

t4.960{)

ti 1e60 
I

lj 8000 ]

Above table shows that post hoc Tukey test has made two sub sets of the groups. v|hich

shows that at 0.05 significant levels there is no significant difference among the pelcePtiolls

of heads. teachers and teacher trainers. But on the other hand reSearcher'S ObservatiOns are

144
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significantly better than heads, teachers and teacher trainers. It can be inferred that according

to the resealcher's observation the teachers were lacking in the skills ofplanning the lesson'

While on the other hand the teachers. heads and teacher trainers held the opinion thar the

teachers possess the abitity to plan the lesson effectively.

TABLE62:ANALYSISoFVARIANCEoNLESSoNPRESIiN.IATIoNSKIl-t,s

Sum of
Squares df Mean Square F

(io

.0 l2Between
G rou ps

130.741 3 4i.5 80

Within Groups 6405.994 546 I r .733

Total 6536.735 549

Table Value =2.62 
^t 

0'05 f'evel

Calculated value of F is 3.714 and table value at 0.05 levels is 2.62. Calculated value is

higher than table value indicating significant difference in respect oflesson presentation skills

among rhe four types Of data i-e teachers. heads, teacher ffainers alrd classrtlom obsct'r'aliorr'

lt indicates that all the sources ol data differ from one another and hl pothcsis is acceptcd rhat

there is discrepancy between the percePtions of teachers, heads. teacher ltainer's and

researcher's classroom observation about the essential classroom skills'

TABLE 63: SHOWING THE POST HOC TITKEY TEST ON II']'SSON

PRESEN'I'ATION SKILLS

Status of respondents N Subset lor alpha .05

l 2

Observation r00 14.4000

Teacher Trainer I00 r5.3400

Head

Teae h er

r00

150

r s iz0!
li.r'lt0

Above table shows that post lroc fukey test has made two stlb sets ol thc gloups- uhieh

shows that at 0.05 significant levels there is no significant difference amor']g tlle perccplioDs

of heads. teachers and teacher trainers. But on the other hand researclter'S claSsroOm

observations are significantly befter than heads, teachers and teacher trainers lt can be

r45



infened that according to the researcher's classroom obsen'ation s thc tcachcls wclc lackirrg

in the skills o1 presenting rhe lesson. while on the other hand the teachels. heads and teacher

trainers held the opinion that the teachers possess the abitity to present the lesson effectivell'

TABLE 64:ANALYSIS OF VARIANCE ON LESSON MANAGEMENT SKII,I,S

Sum of
Squares df Mean Squale !' -l- sg,-

Between
Croups

t81.949 3 62.650 6.390 | .ooo

Within Croups 5r 5 3.i 85 545 9.805

__.-tTotal 5541.336 549
Table Value =2.62 

^t 
0.05 l.evel

CalculatedvalueofFis6'390andtablevalueat0.05levelsis0,000'(.alctrlatcdralu.-.rs

higher than table value indicating significant difference in respect of lesson manasenrer'rt

skills among the four types of data i-e teachers, heads. teacher trainers and classroom

observarion. It indicates that a.ll the sources of data differ from one anothel and hypothesis is

accepted that there is discrepancy between the perceptions of teachers. heads' teacher trainer's

and researcher's classroom observation about the essential classroom skills

TABLE 65: SHOWING THE POST HOC TUKEY TEST ON l'FlSsoN

MANAGEMENT SKILLS

-05 i_ --]2j
-- - i
t r900

.716U

9200 I

AbovetableshowsthatposthocTukeytesthasmadetwosubSetsofthegroups.which

shows that at 0.05 significant levels there is no sigrificant difference amoug the perceptions

of teachers. heads and teacher trainers. But on the other hand rcsealchct's classtoom

observationsaresigniticantlyditlerentiiomheads.teachersatrdteachertr-ainels.ltcatlbc

inferred that according to the researcher's observation and opinion 01'heads thc tcachers were
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Status of N Subset for al

I

Observation r00 )1]2-1s__
Head

Teacher

Teacher Trainer

r00

19-
r00

ti
r5

l5
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lacking lesson management skills. White on the other hand the teachers, heads and teacher

trainers held the opinion that the teachels possess the abiliry to manage and organize the

lesson effectively.

TABLE66:ANALYSISoFVARIANCEoNMAINTAININGSoCIALCLIMATE

Sum of
Squares df Mearr Square F'

Between Crou 18 t.704 3 60.5 68 :.)tJ

Within Groups 14295.984 546 26.183

Total 14477.688 549

!re -
.01

l

-l
)

-l

TABLE

Table Value =2.62 at 0.05 Level

Calcutated value of F is2.3 l3 and table value at 0.05 levels is 2.62. Calculated value

is higher than table value indicating signif,rcant differencc in respecl of maintaining

social climale among thc tbur types of data i-e teachers. hcads. teachcr trairrcrs and

classroom observation. It indicates that all the sources of data difttr fiom onc anothel

and hypothesis is accepted that rhere is discrepancy between the perceptions or

teachers. heads, teacher trainer's and researcher's classroom observation about the

essential classroom skills

SHOWING THE POST HOC TUKEY TEST ON MAINTAINING
SOCIAL CLIMATE

Status of N Subset lbr al

I

Observation r00 22.6320

Head ____
Teacher _ _-__
Teacher Trainer

r00_
2_59-

r00

2

2
-)

L lbr alpha .0j
:i ,, j

): sr-oo-Ji.q+oo

21.2 160

Above table shows that post hoc'fukey test has made two sub sets of the groups. which

shows that at 0.05 significant levels there is no significant difference among the perceptions
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of teachers .heads and teacher trainers. But on the other hand researcher's class: oon]

observations are significantly different from heads, teachers and teacher trainers lt can be

inferred that according to the researcher's observation the teachers were lacking the skill oi'

maintaining socia.l climate in the classroom. wtrile on the other hand the teachels. heads and

teacher trainers held the opinion that tlte teachers possess this ability'

TABLE 68: ANALYSIS OF VARIANCE ON COMMAND OvllR SLIBJECT

Sum of
Squares

df Mean Square F I Sis.t'-- - -- Isi35 I 0or
Between Groups 142.314 3 4'7.458

Within Groups 485',7 .444 546 q_!16

Total 4999.8 r8 549

Table Value =2'62 at 0'05 Levcl

calculated value of F is5.335 and table value at 0.05 levels is 2.62. Calculated value is higler

rhan rable value indicating significant difference in respect of the skill command over the

subjectamongthefourtypesofdatai.eteachers.hcads.teachct.trllitt..rsatrdcla.srtlonr

obsen,ation. It indicates rhar ali the sources ofdata differ from one anothcr and hrpothesisl is

accepted that there is discrepancy between the perceptions of teachers. heads. teacher trajner's

and researcher's classroom observation about the esse ial classroom skills

TABI-869:SHoWINGTHEPoSTHoCTUKEYTESToNCoM]\,IAN|)o\'[.]It
SUBJECT

Starus of Respondents
N Subset for alpha = .05

I 2

eEgrylliol
.t!.qd- -'feacher

Teacher Trainer

r00 9.8200
t0.5500

_ _ I0.9660
11.4100

r00-- - 250
100

Above table shows that Post

shows that at 0.05 significant

hoc Tukey test has made tuo sub sets of lhc groups *hich

Ievels there is no sigrrificant difference among the perceptions

I .t8



ofteachersandteacheltlainers.Butontheotherhandresearcher'sobserl,arior.tsandheadsare

significantly different from teachers and teacher trainers. Il can be inferred that according to

the researcher.s obser,,,ation and opinion of heads the teachers had no command over the

subjectstheytaughtandtackingthisskill.Wlrileontheotherhandthetcachers,headsand

teacher trainers held the opinion that the teachers had full command over the subiect rhey

taught.

TABLE 70: ANALYSIS OF VARIANCE ON APPROPRIATENESS OF TEACHING

METHODS

Sum of Squares *..r tor.- I 
''

.0 0.1

Sis

.00.

l

I

l
I

Between Grou 275'l.583 919.194

11263 1.190 206.784

Total r r 5i 88.773
Table Value =2.62

calculated value of F is4.456 and table value at 0.05 levels is 2.62 Catculared value is higher

than rable value indicating significant difference in respect of the skill appropriateness of

teachingmethodsamongthefourtypesofdatai-eteachers.heads.teachertrainersarrd

classroom observation. It indicates that all the sources of data ditl'er lionl one another and

h1'pothesis is accepted that thcre is discrepancy between the petceptions ol tuachcrs' hcads-

reachertrainer,sandresearcher'sclassroomobservationabouttheessentialclassroomski]ls

TABLE 71: SHOWING THE POST HOC TUKEY TEST ON APPROPRIATENESS

OF TEACHING METHODS

Status of ResPondents

Ohservation

N

r00

Suqsg{o1

_r_,1
53.8800 I

llpha - .05

l

Head 100 58.6600

Teacher 250 59.8000

Teacher Trainer r00 59.9 r 00

[,ev el

j

i

L.
)l--+-

at 0.05

df

Above table shows thal post hoc 'l ukey

shows that at 0.05 significant levels there

test has made two sub sets of lhc'

is no significant difference among

gror.rps. u hich

thc perccplions

Within Grou
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of teachers. heads and teacher trainers. But on the other hand tesearcher's obscrvations are

significantly different from heads, teachers and teacher trainers lt can be inferred that

according to the researcher's observation the teachers were lacking in the skills ro trse

appropriate teaching mcthods. While on the other hand rhe tcachers. hcads antl teachcl

trainers held the opinion that the teachers used appropriate teaching methods during teaching

TABLET2: ANALYSIS oF VARIANCE oN MAINTAINING CI,ASS DISCIPI,INE'

Sum of
Squares df Mean Square F Srg.

.000Between
Groups

t72.132 3 5-l .377 9 .129

Within Groups 32 14.090 545 5.897

Total 3386.222 548

Table Value --2.62 at 0'05 Lcvel

calculated value of F is 9.729 and table value at 0.05 levels is 2.62. Calctrlated Yaltrc is

higher than table value indicating significant difference in respect of the skill rllaintainin!

class discipline among the four types of data i-e teachers. heads. teacher trainers and

classroom observation. It indicates that all the sources of data dift'er liom one another and

liypothesis is accepted that rhere is discrepancy between the perceplions of reachers. heads-

teacher trainer's and researcher'S claSSrOom obServatiOn abOut the essential classroom skills

TABLET3:SHoWINGTHEPosTHocTUKEY.I.ESToNMAINTAINING
CLASS DISCIPLINE

stelca9tr9.jgd94r ___

Observation

N Su bset for al

r00
l_

t0.9700

'l

Teacher Trainer r00 r r.3800

Head 99
-I?I2Teacher 250

Above table shows that post hoc Tukey test has made two sub sels of the groups. which

shows that at 0.05 significant levels there is no significant differcnce among the perceptions

0-i

,r ia--l
?,1!0q.1

l-)0



Of teachers, headS. But on the other hand researcher's observations and teachel trail'leIs aIc

significantly different from heads and teachers. It can be inferred that according to the

researcher's observation and reacher trainers opinion the teachers were lacking in the skills of

maintaining class discipline. While on the other hand the teachers and heads held the opinion

that the teachers maintained good discipline in the class.

'IABLE 74: ANALYSIS OF VARIANCE ON
BEHAVIOR

TEACHER'S CLASSROOM

Surn of Squares df Mean Square

4'7 912Between Groups 143.137 J

Within Croups 3631 414 545 6.67 4

Total 37Er.r5r 548

Table Value =2.62 at 0.05 Level

Calculated value of F is 7.179 and table value at 0.05 levels is 2.62. Calculated value is

higher than table value indicating significant difference in respect of the skill teacher

classroom behaviOr antong lhe four types of data i-e teachers. hcads. tcuchcr traincts and

classroom obsen,ation. It indicares that all the sources of data differ fronl ()lrc another atrd

hypothesis is accepted that there is discrepancy between lhe perceptions of teachets- heads.

teacher trainer's and researCher's classrOOm Observation about the essential classroom skills

TABLE 75: SHOWING THE POST HOC TUKEY TEST ON TEACIIER
CLASSROOM BEHAVIOUR

Status of Respondents N Subset for alpha - .05

li2
r0.5700 !Observation r00

Igrylq,]tliry-'
Hgad
'l eacher

_-1!0 _

_ 99 _.
250

I L8_r 00

I r.8i8 l

Il 9100

I

I

I

l

Above table shows that posl hoc Tukey test has made two sub sets ol the uroLrps. vrlrich

shows that at 0.05 significant levels there is no significant difference an.rong the perceplions
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of teachers- heads and teacher trainers. But on the other itand rcscarchct 's classrtlom

observations are significantly different from heads, teachers and teacher trainers. It can Fre

infened that according Io the researcher's classroom observation the teachcrs were lackins in

the skills of class room behavior. While on the other hand the teachers, heads and teacher

trainers held the opinion that the teachers had strong interaction with the students.

TABLE 76: ANALYSIS OF VARIANCE ON FORMULATION OF APPROPRIATE

QUESTIONS

Sum of Squares df Mean Square F I Sig.

Bet\reen Croups 5 77s.680 3 1926.560 108.005 i 000-i-l
-t

i______l
Within Groups 9't39.424 546 17.8i8

Total I 55 r9.103 549

Table Value =2.62 at 0.05 I .cvcl

Calculated value ot F is108.005 and table value at 0.05 levels is 2.61. ( alculated valrtc is

higher than table value indicating significant difference in respect of the skill lbrmulation o1'

appropriate questions among the ibur fypes of data i-e teachers. heads. leacher trainers and

classroom observation. It indicates that all the souces of data ditler from one another and

hypothesis is accepted that there is discrepancy between the perceptiotls ol tcachers. hcads-

teacher trainer's and rcsearcher's classroom observation about thc csscnl.ittl ulussrt,otlt :Iills

TABLE 77: SHOWING THE POST HOC TUKEY TEST ON FORMI.ILATION OF

APPROPRIATE QUESTIONS

Status of respondents N Subset fqr a,lpha

1

Observation t00 27 5630
-feachcr 

Tra iner 100 i r8

Head 250 t8.

Teacher r00 19.

- \ l-::-: )

l

,oo-l
te 8ooo-l
le s400__]

Above table shows that post hoc Tukey test has made two sub sets of the groups. which

shor,,"'s that at 0.05 significant IL-vels there is no significant dilferencc anlong ihc pcrceplions

Of teachers. heads and teacher trailrers. But on the other hand rcsearchet's observations arc
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significantly different from heads. teachers and teacher trainers. It can be inferred that

according to the researcher's classroom observation the teachers were lacking in the skills

formulations appropriate questions. While on the other hand the teachers. heads and teacher

trainers held tlie opinion thal the teachers formulate appropriate questions during tcachinq

TABLE 78: ANALYSIS OF VARIANCE ON EVALUATION SKILt,S

Surn of Squares df Mean Square r'

Between Crou ps 2r9.t87 73 .062 .-. ?,1
Within Groups 14578.894 546 26 10t
Total 14798.082 549

| ,,* I-f- l
i6 i oli

l-l
Table Value =2.62 at 0.05 Level

Calculated value of F is 2.736 and table value at 0.05 levels is 2.62. Calculated valuc is

higher than table value indicating signilicant difference in respect of thc cvaluarion skills

among the four types of data i-e teachers. heads, teacher trainers and classroonr observati,rn.

It indicates that all the sources ofdata differ from one another and hypothesis is acccpted that

there is discrepancy between the perceptions of teachers, heads, teacher trainer's atrd

researcher's classroom observation about the essential classroom skills

TABLE 79: SHOWING THE POST HOC TUKEY TEST ON EVALUATION SKILLS

StjILrs of rcspoudenE

Observatio n

Teacher

-alpha .0i
ltltlr-- , - ...1

I I 8900,l
21 8900 ,!_-

i::rroo

for a

I-l
0__L

l

-T I

Above tablc

shows that at

of teachers,

shows that post hoc Tukey

0.05 significant levels there

heads and teacher trainers.

test has made two sub sets ol tbc glotrps. \\hie h

is no significant difference among the perceplions

But on the other hand researcher's classroom

Teacher Trainer
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observations are significantl), diflerent from heads. teachers and leachcr traincrs. I1 can hr:

infened that according to the researcher's observation the teachers were lacking in the skills

evaluation.. While on the other hand the teachers. heads and teacher trainers held the oprnion

that the teachers use evaluation technique during teaching.

TABLE 80: ANALYSIS OF VARIANCE ON OVERALL SKILLS

Sum of Squares df Mean Square

Between Groups 4228 t8.781 3 140939.594 )
Within Croups r 3785 19.809 545 2529.394

Total r80r338.590 548

'fable Value =2.62 at 0.05 Lo'el

Calculated value of F is55.721 and table value at 0.05 levels is 2.62. Calculated value is

higher than table value indicating significant difference among the four types of data i-e

teachers. heads. teacher trainers and classroom observation. It indicatcs that all rhc soltrces 01'

data dill'er tiorn one anorher and hlpothesis is accepted thal thcte is discrcplrrcl hctuecrl ll'rc

perceptiolls ofteachers. heads- teacher trainer's and researcher's classroorll ohserralion abtlttt

the essential classroom sk ills

TABLE 8l: SHOWING THE POST HOC TUKEY TEST ON OVERAI.L SKILLS

Status of respondeDls N Subset tbr aloha - 05

I
.',

Observation r00 l 63.0700
231.5455Head 99

Teacher Trainer 100 231.6700

Teacher 250 237 1320

Above table shows that post hoc 'l ukey test has made two sub sets ol'lllc groups. r,r'hich

shows that at 0.05 significant levels there is no significant difference anrong the percept;t)ns

of teachers. heads and teacher trainers. But on the other hand researchet's observations are

significantly different from heads, teachers and teacher trainers.

I

154

F



CHAPTER V

SUMMARY, FINDINGS, CONCLUSIONS AND RECOMMENDA'I'IONS

5.1: SUMMARY:

The study was undertaken to analyze the analysis of discrepancies betu,een skills acquired

during Teacher Training Programs (B.Ed &M.Ed) and skills required in actual classroom. It

rvas delimited to secondary schools girls and boys of five districts.

I 00 heads of secondary schools and 250 teachers of the same schools and I 00 tcacher tr-aincls

were taken aS Sample of the study. 100 teachers frOm the sample lrere takcn lbr classroon.t

observation.

One questionnaire on five point scales were constucted to obtain the vieus ofheads. teachers

and teacher trainers about the skills acquired in the Teacher Training Progrants and skills

requir-ed in acrual classroont. An obscrvat;on schedule. also otr ll r c p()llll seiile- rr as dtarr tl Ltp

to conduct classroom observation of teachers.

Dara was analyzed by using appropriate statistical melhods. To describe data at the in;tral

stage percentage and mean was calculated. At second stage t-test u'as applied to detemrirtc

the ditl'erence. At the tinal stage A1*\OVA was applied to identify the diflilerrce belween data

collected from teachers, heads, and teacher trainers and fiom classroom observations to

determine if there was difference between the skills acquired in the Teacher 1'raining

Programs and skills required in actual classroom .'fukey test applrcd to dctclrnirrc thc
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significant difference between the responses about the skills acquired in the Teacher Training

Programs and skills required in actual classroom.

5.2: FINDINGS:

Lesson Planning Skills:

l. Eighty two percent heads, 86 percent teachers and 76 percent teacher trainers strongll"

agreed or agreed that the teachers possessed good planning skills.

2. Sixry percent heads 65 teachers and 76 percent teacher trainers stl'ollqlv aarccd ol'

agreed that the teachers prepared the lesson objectives before going to class but the

classroom.

3. Seventy eight percent heads. 72 percent teachels and 78 perccnt tcachet traincts

strongly agreed or agreed that the teachers had the abi)ity to plarr thc Icsstttt accotding

to the needs ofthe students. But the classroom observalion slroucd tltat ortlr 27 pcrcerlt

teachers possessed this skill.

4. Sixry five percent heads, l5 percent teachers and 76 percent teacher lrainers agrced that

rhe teachers had the abiliry'to identify intended leaming outcomes but the classrootll

observation shou,ed that only 2Tpercent teachers possessed this skill. 'l able no (2, 15,

30,43)

Lesson Presentation Skills:

5. Eighty five percent heads. 79 percent teachers and 78 percent tcachet trajttcls agrccd

that the teachers had the ability to present the material efTecri'"c11'.

6. Eighty six percent heads. 72 percent teachers and 72 percent teacher lrainers agreed that

the teachers have the ability to introduce the lesson in a very interesting way but the

classroom observation showed that only 56 percent teachers possessed this skill

t_s6



8

7 Eightl' tbur percent heads. 78 percent teachers and 75 percent tcacltcl tlarncls agrcerl

that the teachers had the ability to involve the students in leaming activities but tlre

classroom observation showed that only 27 percent teachers possessed this skill.

Fifty percent heads. 66 percent teachers and 66 percent teacher trainers agleed that the

teachers had the ability to build the relationship between the leaming experiences and

effective instructions but the classroom observation slrowed lhat orrlv 43 pcrccnt

teachers possessed this skill. Table no (3,f6Jl'44)

Lesson Management Skills:

9. Eighty lhree percent heads.88 percent leachers and 70 percent teachcr ttainets agtccd

thal the teachers had the ability Io manage and organize the lesson bul the classroor'1.)

observation showed that only 69 percent teachers possessed this skill.

I0. Sixty four percent heads, 88 percent teachers and 8l percent teacher trainers agreed that

thc teachers had the abilitl' k) teach the new lcsson otr thc basis {)l' tlle slLrderlt 5

previous knowledge but the classroom obsen'ation showed that o:llr' 6-i percent

teachers possessed this skill.

I l. Sixty five percent heads, 58 percent teachers and 7l percent teacher trainers agreed that

the teachers had the skills to clearly and carefully lbrmulate the course nraterial bttt tlte

classroonr obscn'ation showecl rhal only 58 percent teachers possessed this skill

12. Seventy four percent heads, 62 percent teachels and 77 percent teachcr trainers agreed

rhat the teachers had the ability to split the learning material into sequence. Table no

(4,t7,32,,15)
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Maintaining Social Climate:

l3.Ninety iive percent hcads. 82 percent teachers and 68 percent teachcr tlaincls agrecd

that the teachers had the ability to maintain good climate in the class hut the classloont

observation showed that only 70 percent teachers possessed this skill.

14. Eighty eight percent heads,69 percent teachers and 80 percent teacher trainers agreed

that the teachers have the ability to maintain pleasant atmosphere for Iearning.

15. Seventy seven percent heads,69 percent teachers and 77 percent leacher trainers agreed

that the teachels have the ability to develop strong interaction between students and

teacher but the classroom observation showed that 70 percent teachers possessed thrs

skill.

16. Seventy five percent heads. 85 percenl teachers and 80 percent teachcr ttainers agrccd

that the teachers developed the trust of the students and the classroonl obsetvaltotr

showed that only 65 percent teachers possessed this skill.

17. Seventy seven percent heads, 78 percent teacher's and 81 percent teacher trainers

agreed that the teachers developed the student's inlerest in lealning buL the classroom

observation showed that only 64 percent teachers possessed this skill.

18. Eiglrtl- onc pclcenr heads. 69 percenl teachers and 80 percent Icachcr traitlers agrccd

that the teachers made the classroom climate effective for teaching and leaming and the

classroom observation showed that only 64 percent leachers possessed tiris skill. Table

no (5,18,33,46)

Command over the Subject:

19. Sixty seven percent heads,58 percent teachers and 74 percent teacher trainers agreed

that the teachers had tull commard over the subject but the classroom observation

showed that onl1 45 percent teachers possessed this skill.
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20. Twenty percent heads,58 percent teachers and 57 percent teacher trainers agreed that

the teachers had knowledge beyond the prescribed syllabus but the cjassroom

observation showed that only 58 percent teachers possessed this skill.

21. Fony eight percent heads. 50 percent Ieachers and 6l perccnt lcilcl'rcl trarr'rcrs ilulccd

fiat the teachers provided latest information about the sub.iect but the classroont

observation showed that only 33 percent teachers possessed this skill. Table no

(6,t9,34,47)

Appropriateness of Teaching Methodologies:

22. Seventy percent heads,66 percent teachers and 68 percent teacher trainers agreed that

the teachers choose the teaching method according to the situation.

23. F.ighty three percent heads. 78 percent teachers and 68 percent teaclrer ttainers agreed

that the teachers taught the students by using appropriate teaciring method and the

classroom observation showed that only 56 percent teachers possesscd Lhis skill.

24. Seventy four percent heads, 80 percent teachers and 62 percent teacher n ainers agreed

that the teachers made sure that their teaching was compatible with the class

environment and the classroom observation showed thal 70 percent teachers possessed

this skill.

25. Fifty six percent heads. 53 percent teachers and 62 percent teacher trairrers agrced thar

the teachers made active efforts to improve instructional effecriveness a:rd the

classroom observation showed that only 60 perccnt teachers possesscd this skill.

26. Fifty percent heads.62 percent teachers and 53 percent leachcr traincls ligrecd that tile

teachers used modem techniques and useful skills in the class:oorns but the ciasstoom

observatron showed that only 62 percent teachers possessed this skill.
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27. Seventy percent heads.6l percent teachers and 67 percent teacher trainets irglr'cd lhal

the teachers improved instructional efTectiveness but the classroom observatiort shoued

that only 53 percent teachers possessed this skill.

28. Thirty seven percent heads.48 percent teachers and 58 percent teacher trainels agreed

that the teachers used leaming activities that require the sludcnts to praclice higher

order thinl<ing but the classroom observation showed that onlv 48 pcrcent tcachcls

possessed this skill.

29.Fifty seven percent heads.8l percent teachers and 62 percent teacher trainers agreed

that the teachers used different strategies for problem solving

30. Eigtrty five percent heads. 87 percent teachers and 74 perceut teacher trainers asrced

that the teachers have rhe ability inspire confidence in the students bul the classtoont

observation showed that only 60 percent teachers possessed this skill

31. Eighty two percent heads, 78 percent teachers and 8l percent teacher trainers agreed

that the teachers related the previous Iesson with Ihe currenl lcss0n bu1 thc classroonr

observation shor,r'ed that onl-v-.i3 percent teachers possessed this skill.

32. Seventy eight percent heads. 74 percent teachers and 5l percent teacher rrainers agreed

that the teachers aroused student's interest in lesson but the classroom observatiotr

showed that only 62 percent teachers possessed this skill.

33. Seventl three percent heads. 59 percent teachers and 8l percent teacltcl trainers agrccd

that the teachers provided plenty of opponunities to studerlts for practicc but thc

classroom observation showed thal only 56 percent teachers possessed this skill.

34. Ninety fir,e percent heads. 84 percent teachers and 4l percent tcachcr ttainels agreed

that the teachers motivated rhe students towards learning but tlte classroont obscr\ation

showed that only 48 percent teachers possessed this skill.'l'able no (7'20'-1s'4tt)
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Maintaining CIass Discipline:

35. Ninety seven percent heads. 87 percent teachers and 76 perccr.tt Lcachct traitrets agrcctJ

that the teachers maintained good order in the classroom but the classroom observatiotr

showed that 82 percenr teachers possessed this ski.ll.

36. Seventy nine percent heads. 73 percent teachers and 66 percent leacher tlainers agreed

thar the teachers have the ability to deal the misbehaviors effectively. But the classttrot't't

observation showed that only 65 percent teachers possessed this skill

37. Seventy three percent heads. 83 percent teachers and 60 percelt teacher trainers agreed

that the teachers have the ability to identiS disruptive hehavior'. Bttt the classloonr

observation showed that only 35 percent teachers possessed this skill. Table no

(8,2136,49)

Teacher Classroom Behavtor:

38. Eighty five percent heads. 82 percent teachers and 74 percenl teacher trainers aglced

that the teachers possessed teacher like personality but the classroom obsenation

showed that only 60 percent teachers possessed this skill.

39. Ninerl,seven percent heads. 83 percent teachers and 75 per-cent lcaull!r trarllcl: arlr!'c(l

that the reacbcrs had the experience aboul teaching and learning hul tlre classt'oom

observation showed that only 49 percent teachers possessed this skill

40. Seventy seven percent heads. 66 percent teachers and 75 percent teacl:et traitrers aqrced

that the reachers had the qualities of flexibility. creativity and adaptabilit) to inlluence

the student's achievements. Table no (9,22,37,50)
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Formulation of Appropriate Questions:

41. Eighty two percent heads, 82 percent teachers and 74 percent agreed that the teachers

used proper questioning during tlre lesson but the classroom observation showed that

onlv 68 percent teachers possessed this skill.

42. Fifty five percenl heads. 83 percent teachers and 72 percent teacher trainers agleed that

the teachers used lower cognitive and higher cognitive queslions to check srudent's

understanding but the classroom observation Showed that only 57 percent tcacllers

possessed this skill.

43. Seventy six percent heads,66 percent leachers and 6l percent teacher trainers agrceti

that the teachers properly handted the student's questions but the classroom observation

showed that only 86 percent teachers possessed this skill.

44. Seventl two pcrcent hcacls. 82 percent teachers and 56 perccnt leachcl tl'aincrs irglccd

that the reachers used regulal questioning to gauge pupils prcruruss bttl thc clltsstotrtlt

observation showed that 80 percent teachers possessed this skill

45. Sixty five percent heads,59 percent teachers and 68 percent teacher trainel's agreed that

the teachers had the ability to use questioning to stimulate the students thinking during

insrructions but the classroonr observation sho\4'ed that onl1.' 86 percent teacllers

possessed this skitl. Table no (10,23,38,51)

Checking of Home Work:

46. Seventy nine percent heads 8l percent teachers and 69 percent teach('r trainers agrced

that the teachers gave homework regularly.

47. Fifty four percent heads. 52 percent teachers and 55 percenl teacher traincrs agreed that

the teachers' checked the homework regularly. Table no (11,24,39)
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Checking of Class Work:

48. Eighty three percent heads, 88 percent teachers and 64 percent teacher trainers agreed

that the teachers gave class work regularly.

49. Sixty five percent heads. 63 percent teachers and 54 percent teacher trainers agreed that

the reachers' checked tle class work regularly. Table no (12,25,10)

Inspiring Confidence in the Students:

50. Eighty one percent heads, 84 percent teachers and 76 percent teacher trainers agrecd

that the teachers had the ability to inspire confidence in srudents.

51. Seventy nine percent heads. 85 percenr teachers and 75 percent teachcr trainers agrced

that the teachels had the ability to appreciate the student's efforrs

52. Seventy two percent heads. 7l percent teachers and 54 percent teacher trainers agreed

that the reachers had the ability to reinforce the correct behavior ofthe students.

Table no (I3, 26, 4l)

Evaluation Skills:

53. Seventy percent heads,82 percent teachers and 70 percent teacher trainels agrced Lhat

the teachers used evaluation techniques but the classroom observalion shoued that onll

56 percent teachers possessed this skill.

54. Sixty percent heads.68 percent teachers and 66 percent teachcr trainet-s agreed that the

teachers eva.luated the students properly but the classroom observalion showed that

only 62 percent teachers possessed this skill.

55. Sixry seven percent heads. 84 percent teachers and 73 percent teachcl tlainers aBreed

that the teachers conducted classroom test for evaluating the stttdenl's pcrlbrmartcc. Bttt

the classroom observatior.r shovued that only 62 percent teachels possessed this skill
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56. Fifty seven percent heads, 74 percent teachers and 75 percent teacher trainers agreed

that the teachcrs uscd cvaluation skills for.iudging Lbc slurlcnt s ricnicrcnlctrt httl tLre

classroom observation showed that only l3 percent teachers possessed this skill.

57. Forty six percent heads,54 percent teachers and 58 percent teacher trairrers agreed thar

the teachers used diagnostic evaluation skill to identifu the problems in learning.

58. Fifty nine percent heads, 73 percent teachels and 60 percent teacher trainers agleed that

the teachers nsed evaluation skilts to identify the strengths and \!caknesscs of thc

students but the classroom observation showed that only 53 percent teachers possessed

this skill. Table no (14,2'1,42,53)

59. Seventy percent heads. 85 percenr teachers and T8percent teachet traitrcrs identifled the

following problems:

i. The class size in the schools is large and teachers do not have sLrtficierll tin)c t()

implement what theY have leamt.

ii. Teachers are overburdened because of shortage of trained teachers. l'his affccts

their ability to apply appropriate skil'ls in the classrooms.

iii. Teacher training is mostly theoretical and functional aspects were ignored.

There was a need to present model lessons for traincc tcachers. I lrc: e was also a

need to provide latest equipment to teacher raining collcges

iv. Teacher training cunicula need to be revised frequently becaLtse the present

curricula are outdated.

v. The obiectives of teacher training programs \4ere nol statcd in Frchar ioral tcrrtrs

and these could not be expressed in the forms ofactual skills'

60. t-test applied to the response of heads and teacher trainers, yielded the value oI 0.016

which was less than the table value of 1.97at 0.05 level., t-test applied to the responses

of heads and teachers. yielded the value of 0.944 which was lowel tlrarl th!' tablc value
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t-test apptied to the responses of teacher and classroom obsen'alion. yielded the valLre

of I 3.080 which was higher than the table value. t-test applied to the responses ol heads

and classroom observation. yielded the value of 13.373 which w'as highcr than the table

value. t-test applied to the responses of teacher trainers and classrootn obsen'ation.

yieldetJ the value ol'9.499 which was higher than the tablc raluc. t-tcst applicd to thc

responses of teachers and teacher trainers, yielded the value of 0.8 I3 which was higher

than the table value of 1.97 at 0.05 level. Table no (54'55'55'5?'58'59)

61. Analysis of variance applied between the responses of heads, teachers. tcacher trainers

and classroom observation. the calculated value of f is highly signrlicant arrd shows the

difference among the different respondents.

62. Tukey test applied to the responses for multiple comparisons, which shows the

significant difference among the responses, that the resealcher classroonl obsen'ation is

significantly belter than the teachers. heads and teacher traitrers'

63. Answers of the research questions:

i. The teaching skills required for affective teaching were identificd ljorn lelated

ii.

literature.

The teacher education institutions are helping the teachels to sonlc crtcnr in

acq uiring the classroonr skills.

The Heads of secondary schools were satisfied that the tlainee teachers have

acquired the req uired skills.

The Researcher's classroom observation indicated that the lcachers wcle llot
I \',-

properly using the teaching skills in classroom.

v. I'he major problems in implememing the classroortr tcachttrg skills iiele

identified from teachers and heads through the open ended questions. 'l lre

lll.

165



problems are lack of infrastnrcture, lack of

cumculum erc.

lack of facilities,

Discrepancies Between Acquired Skills and Applied Skills:

64. The checklist was developed on five points scale. The drfference be'tween the maxrmum

value of five and mean score shows the discrepancies between acquired skills and

applied skills.

5
4.5

4
3.5

3
2.5

2
1.5

1
o.5

o

frorop-tolor
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5.3 DISCUSSION:

-l'he 
tcachel constiturcs thc nrajor sclrool input. 

.l'he 
teacher at di.ll.:rent le !cis necds dilll:rcnt

types of training. Because good education represents good teacher and good teacher need nor

only sufficient knowledge of the subject marter to be imparted to students but techniques and

methods should be taught both in theory and practice.

The findings of the study show that the teachers when observed in the classroom fall below

the required standard. Teacher educators were of the view that training in all necessary

classroom skills was provided but a study conducted by Iqbal and K on ''Sonlc problcrtl arcas

of teacher education in Pakistan". lt was concluded that the trainee teachers do not havc

sufficient qualitications. training experience to train the trainee tcachcrs hccattsc ol poot'

teacher education plogramme.

The study also reveals that rhe irnpact of teacher training is not significanl on classroonr

pertbrmance of teachers.

]-he findings of the study.are also in ljne with rhe findings olAkbar'(l(102) thdt thcrc uas gap

between the theory taughl during teacher training and its application in the acrual classrootn

situation.

The study.also reveals thar the reacher training institutions are not wcll equipped and tcachers

are trained in traditional methods. as the findings of the study conducted by Yasmeen (20()5 )

shows that the teacher training institutions were not well equipped. and teacher were trained

in latest technologies.
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The study tindings also match the

the teacher traiuers were unable

improving teaching skills.

findings of the study conducted by Khan and Awan (2005)

to use latest technologres and therc uas no plorision tbr

The findings of the study are also in line with the findings of thc studl' conductcd by Ali

(1005)that the teachers were mostly traditional and the teacher training plogramme wcre

heavily loaded and traditional.

The study also reveals that the teacher training curriculum is not revised tiequently and is fLrll

of theoretical aspects.

The present srudy will give different dimensions to improve the quality of teacher training

programs. i-e

l. The objectives ol'teacher training programs are stated ilr behavitllal tcnlls lcjlcclinr

the required skills.

Il. The teacher training inst.iturions be equipped with latest teclurologies to equip the

teachers with latest techniques and teaching methodologies it would enhance

teacher's krrowledge reaching effectiveness.

Teacher training programs are heavily loaded wirh theoretical intbrnlation. lt is

recommended that teacher training programs should put more emphasis on functionai

aspects. Guidance in the form of model lessons by expctierrced tcachcrs atld rnastet'

trainers can help the teachers to improve their classroom skills'

Emphasisshouldbegivenondevelopinggoodlessonplanningskillsdur.irrgtrairling

by providing more oppofiunilies for lesson planning and b1'showing them nrodel

lesson plans developed by the expert teacher trainers'

II I.

IV,
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The findings of the study are also in line with the findings of tlre sttrdl' condr'rcted b1

kaleem(201o)that the teachers were not using the evaluation techniqtrcs properlt and

also the teachers are lacking the skills of classroom management . maintaining good

discipline.

5.4 CONCLUSION:

The following conclusions were drawn on the basis ofthe findings:

L Majority of the respondents agreed tlat the teachers possesscd good planning skills

they prepared the lesson oblectives before going to class and had the ability to plan

the lesson according to the needs of the students but the classrootll obs'l\atiorl

indicated that the teachers lacked the lesson planning skill ll:indings Nos' l' l'-l"l'5 )

2. Majority ofthe respondents agreed that the teachers had command over the skills ol

presenting the material effectively they introduced the Iesson in a very interesting

way.theyinvolvedthestudentsininterestingactivitiesandbuiltrelationshipbetween

Ieaming experiences and affective insm:ctions but classroonr observarion indicated

that only'a f'ew teachers possessed these skills'(Fi ndings No 6'7'8'()1

3. Majority of the respondents a$eed that the teachers managed and organized the

lessonwelltheytaughtthenewlessonwithre]ationtosludentprcritrttsknoriledue.

clearly and carefully chose and presenled rhe course nlatcrial and an-angcd thc

leaming material in proper sequence but the classroom obserratitln sltoucd that

rnajority of the teachers lacked these skills'

(Findings Nos. 10, I l, 12' 13. 14' l5)

4.Majorityoftherespondentsagleedthattheteachersgainedt:-ustol.thestudentsand

thele\|,asstrol-tgintct'actiotrbetweenlhestudentsandthctcaclrcl,|-hcclassrool,],]

observation also supported the claim (Findings Nos l6'17)
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6.

5.

7.

8.

9.

Majority of the respondents agreed that the teachers had full command over the

subjects they taught but very few of them provided knowledge beyond the course

malerial or provided rhe tatest information about the subicct. '[hc classroont

observation also indicated the weakness of teachers regardrrrg this skill'

(Findings Nos. 19.20.2 I )

Majority of the respondents agreed that the leachers used appropriate teaching

methods. made efforts to improve rheir instructional effectiveness. used nrodertr

techniques and useful skills in the classroom. and made sure Ihat t)teit teachtng $as

compatible with the class environment, used leaming activities that required the

sfudentstopracticehigherorderthinkinganduseddifferentSlrategiesforproblem

solving. The classroom observation did not suppult this perccptio:r'

lFindings Nos. 22. ?3. 24. 25. 26. 27. 28. 29)

Majorityoftherespondentagreedthattheteacher,sinspircdsell.corrllclc:recitltlre

students related the previous lesson with the current lesson ' aroused student's interest

in the lesson . provided plenty of opportunities ro students lbr practice and motiVatcd

the students towards learning but classroom observation indicated that the teachers

lacked this skill.(Findings Nos. 30. 31.32 ' 33' 34)

Majority of the respondent agreed that the teacher's maintained good order in thc

classroom had the ability to deal with the misbehaviors and rderltlt-v disruptive

behavior bul classroom observation showed that the teachers did not do so'

(Findings Nos. 35. 36. 37

Majority of the respondents agreed that rhe tcachers had thc qLralirics oi tlcribilitr'

creativity and adaptability to influence the students achievement. uscd thc tcchniqLtc'

of questioning during the lesson and used lower cognitive and higher cognitive

questionstocheckstudentsunderstandingandhandledthestudentsquestions
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properly.TheclassroomobservationalsoindicatedthatmaiorityofItheteachers

possessed these skills.(Findings Nos. 3 8' 39, 40, 41 ' 42, 43 ' 44 ' 45)

10. Majority.of the respondents agreed thal the teachers conducted the tests to evaluate

the students. used evaluation skills to identify the strengths and u'eaknesses of the

Students. to determine students achievemenls. used diagnostic evaluation for

L,valuating student's weakncsses but classroom observatioll sho\ c(l thst thc tcacllct's

lacked evaluation skitl.(Findings Nos 52, 53, 54' 55' 56' 57' 58)

ll.On the basis of t.test applied to perceptions of teachers and hcads of sccondarl

schoolsnullhypothesisNolthatthereisnosignificantdif.l'crcnccbel*eenthc'

perceptionofteacherandheadsofgovemmentsecondaryschoolsofclassl.oonrskll]is

accepted in respect of lesson Presentalion skills, lesson planning skills' Iesson

management skills, maintaining ciass discipline' formulation of appropriate question'

maintainingsocia]climate.commandoverthesubject.appropriarenessofleachirrg

method,checkingol.homeu.orkandclassworkandrejcctcdilrt,cspecttlfteachet.

classroom behavior' inspiring confidence in students and evaluation skill'

l2'onthebasisoft.testappliedtoperceptionofteachersandteachertrainershypothesis

No2thalthereisnosignificantdifferencebetweenthepcrceptionol.leacherand

teachertrainersofclassroomskillsisacceptedinrespectoflessonpresentationskills-

lesson planning skills. Iesson managemenl skills' formulation oI appropriare question'

maintaining social climate. command over the subject' appropriateness of teaching

method.checkingofhomeworkarrdclasswork.evaluatiorrskillsandrejectedin

respect ol' teacher classroom behavior, inspiring conlldcnc" in srttdenrs and

maintaining class disciPline.

l3.onthebasisoft.testappliedtoperceptionofteachersallclt,cScarcllcrclussrtlcltlr

observationhypothesisNo3thatthereisnosignificantdillircncebetwcenthe
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perceplionofteacherandresearcherclassroomobsen,ationofclassroomski]lsis

accepted in respect of lormulation of appropriate questioll anJ rc'icctcd in respecl ttl-

lesson presentation skills' lesson planning skills, lesson rrranagcment skills'

maintaining social climate, command over the subject' appropriateness of tcaching

method, checking of homework and class work. evaluation skills. teacher c]assroom

behavior. inspiring confidence in students and maintaining class drscipline

l4.onthebasisoft.testappliedtoperceptionofheadsofsecondaryschoolsandteachet

trainers hypothesis No 4 that there is no significant differencc bet\'\'een the percePtion

of heads and teacher trainers of classroom skills is accepted in Iespecl of lesson

presentationskills.lessonplanningskills,lessonmanagementskills.lbrmulationol

appropriate questioll. commald over the subject' appropriateness o1'tcachitrg trlctlrod

evaluation skills, teacher classroom behavior, inspiring conlidcnce in stLldcnts

maintaining social climate, and rejected in respect ofchecking of homework and class

work. and maintaining class discipline'

15.On the basis of l.test apPlied to perception of heads of secondary schools and

researcher classroom observation hypothesis No 5 that there is no signitlcanl

ditferencebetweentheperceptionofheadsol.secondaryschoolsandrcsca:'cher

classroom observation of classroom skills is accepted in respect of forn.rulation of

appropriate question and rejected in respecr of lesson presenlatiotl skrlls' lcsson

planning skills. lesson management skills. maintaining social clin.llllc. cornmalld o\ er

rhe subject, appropriateness of teaching method' checking of horlcwork and class

work. evaluation skills. teacher classroom behavior, inspiring conljdence in studenls

and maintaining class discipline.

l6.onthebasisolt.restappliedtopel.ceptionoftcachcrtraincrsandclassroom

obser\,ationlrypothesisNo6tliatthereisnosignificantditlcrcncchctwcctlthc
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perception ol reacher trainers and researcher classroom obsellation of classroon

skillsisacceptedinrespectoflessonpresentationskills.formu]ationofappropriate

question. evaluation skills. inspiring confidence in studcnts. )naintalning social

clinratc. checking oi homcu'ork and class work. and lrraintainitrg clas' discilllinc arld

rejected in respect of lesson planning skills. Iesson management skills. comnlarrd oYer

the subject, appropriateness ofteaching method' teacher classroom behavior'

lT.OnthebasisofANOVAappliedtotheperceptionsofteacher'heads'teacherlrainers

and researchers classroom observations of classroom skills null hypothesis No 7 is

rejected that there is no significant difference between the percePtions of teachers.

heads, teacher trainers and researcher classroom observalion'

5.4 RECOMMENDATIONS:

Following recommendations are proposed for solving the problems of discrepancles belween

the skills acquired and rhe skills required in the classroom

L Maiority of teacher trainers expressed the view that the objectives of teachel training

progranls were nol stated in behavioral terms. This indicates that specilic skills that

needtobedevelopedintheteachersarenotproperlyidentified.Itisrecommended

that objectives ofleacher training programs be stated in behariotal tcrnrs rel)ccting

the required skills.

Majorityofteachertrainersexpressedtheviewthattheteachertraininginstitutions

\trere not equipped with latesr technologies The teachers uerc trattlecl itl thc

traditional methods. It is therefore recommended Ihat the teacher ttaitling tnstittttion:

beequippedwithlatesttechlologiestoequiptheteacherswithlaresttechniquesand

teaching methodologies it would enhance teacher's knowledge teaching effectiveness.
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4.

J.

7.

Heads and teacher trainers opined that the cuniculum of teachel training progrants

was not revised frequently. It is recommended that the curriculunl ol teacher training

programs be revised after appropriate interval 1o prepare teachers who could meet the

challenges of 2lst cenrury and the curriculum of teacher training programmes be

adjusted to the need of school curricula.

Teacher training programs are heavily loaded with theoretical infolmation. lt is

recommended that teacher training programs should put more emphasis on functional

aspecls.Guidanceintheformofmodellessonsbyexperiencedteachersandmasler

trainers car help the teachers to improve their classroom skills'

Teacher trainers were of the view that there was no provision lbr improving the skills

ofteachertrainers.Theywereunabletouselatesttechnologies.ltisr]ret.elbre

recommended that management and high authorities in the sectol of education may

provide opportunities for the professional gowth of teacher trainers by awalding

them scholarships for higher training in Pakistan and other cotttltrics hv orqanizc

professional development workshops at National level for teacllel trainers on annual

ol bi annual basis, and by making it mandatory for them to acqLrile colnputer alld

other latest skills.

classroom observation found teachers lacking in the skill of mainter,ance of disciplirle

in the class. It is recommended rhat the trainee teachers be provided skilled lrarnrnq rn

the area of classroom management and maintenance of discipline The trainee

teachers can be given special training to make efficient use for leaming time and to

kcepalltheStudentsontask.Guidanceinthefornrofllodellessor-tsbverperierrced

teachers can help to improve this skill.

Classroonrobservationindicatedthattheteacherslackedtheskillol.dclcloping

confidence in the students to make them active leanters lt is rcconrrleuded that thc

5.

6.
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8.

trainee teachers be provided training to enable thenl to inspile confidence in the

students by using rcinfbrcement in the forms of good renlarks. stall]ps' stals clc'

classroom observation found teachers lacking in the skill ol craluation. It is

recommended that the trainee teachers be provided specific training in the area ot'

evaluation. They need to be trained in test constluction. test evaluation and in the use

of observation as an evaluative technique. Trainee teachers also need to be trained in

self -rvaluation because the difference between the teachels scll'evaluation and

evaluation by the head is significant. This skill can be improved by usirig tlte

technique of Microteaching where trainee teachers can be speciallY engagcd in

different activities related to evaluation. The trainee teacher catl be giverr special

exercises in test construction and questions formulation for variolts tvpes of

evaluation.

Atthough teachers. teacher trainers, and heads were of the vieu that teachers

possessedgoodlessonplanningskillsbutclassroomobservationnegatedthisclainr'It

is therefore recommended that more emphasis should be put on developing good

lesson planning skills during training by providing more opportur.rilies for lesson

planning and by showing them model lesson plans devclopcd b-r lhc crpcll teacher

Eainers.

9.
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FUTURE STTJDIES:

l. Since the scope of this research was limited five Districts of Punjab and K.P.K. it is

recommended that similar studies be conducted by taking rnore Distncts liont all tltc

Provinces of Pakistan.

2. In addition to teachers. heads and teacher trainers students doing M.Ed or B.Fid

teacher training may be included in the future study sample.

3. The study may be helpful for the teachers and teacher trainers in identification and

acquisition of relevant skills.

4. The study may be of great significance to the administrators and managers by

providing guide lines for developing appropriate progr.rms.

5. The study may be helpful in improving the level of teachcr trAininlr plolranrs'
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N

Cases valid 250 100.0

Excluded 0 0

Total 250 100.0

RELIABILITY
QTTESTIONNAIRE FOR TEACHERS:

Case processing summarY

List wise deletion based on all Variables in lhe proc€dure

Reliability statistics:

Cronbach's Alpha N of items

.731 61

RELIABILITY:

Q{JESTIONNAIRE FOR HEADS

Case processing summary

Lrst wrse deletron based on all Vanables in the procedure

Reliability statistics:

N v,

Cases valid 100 100.0

E-E!!eq
Total

| __,_ o
, 100

0 ___
100.0
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RELIABILTTY
QUESTIONNAIRE FOR TEACHER TRAINERS

Lisl wise deletion based on allVariables in the procedure

Reliability statistics:

N

Cases valid 100 100.0

Excluded 0 0

Total 100 100.0
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Department of Social Sciences

lslamic University Islamabad

Dear Sir/L{adam,

The attached questioulaire has been prepared to find out if teachers acquired the teaching

skills during B.Ed and M.Ed program can apply in the actua.l classroom. The questionnaire

has been prepared on a 5 points scale. Kindly tick the appropriate box lf you completely

agree with the i-trst statement put a ( ) on the fifth box'

Yourviewwillbeusedonlyforthepurposeofresearchandinformationprovidedbyyouand

itwitlbekeptconfidential.Ishallbeextremelygatefulforthiscorporation-

Yours taithfullY.

( Tehseen Akhter)
Ph.D Scholar
lslamic Internation University, lslamabad
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QUESTIONNAIRE FOR TEACH}:RS

Name........ .....Designation.". ...
Qualification. .....NameoftheInstitution..........

I l.riSs'brr maxlce ruEN'f skill.'

i nr,q.iNiniNtNCJocw cl.l MATE
li lThe teachers have the abilitY to maintain good

climate in the class.

Tt . t"*h"^ h*e the ability to develop strong

interaction between studetlts and teacher

I

I

I

-l

1-
I

I

I-t
I

I

I
l

1

I

I

.

fnJlea"rr.is r,a-r" tne aU,tiiy to develop uust

Instr
G*.t
(note
d isa qr

uctions:
r telow are the some statements, please tick ( ) to the

that SA= strongly agree, A: agree' IINC= uncertain
fipiopriit. tiret or your ugiiirn.ni
, DA= disagree. and SDA= stronglY

SA A UNC DA SDA

I,E,SSiON PLANNING SKILLS
I The teacher possesses good planning skills

2

J

ft. t.u.n". ptepares the lesson objectives before

ggrnS_lo c1eqs.

Ttit.*t ".J 
have the ability to plan the lesson

accordins to the needs ofthe students.

4 ffidentifiintended
leaming outcomes.

LESS;oN PRESENTATION SKTLILq-.- -
) the teachers have the ability to present the matenal

effectively.
6 Th. t"^.t"* h^,. th" 

"bility 
to introduce the lesson

in a very interesting way.

7 n. te."t *s h"r" ttt. 
"btlity 

to involve the students

in teaming activities.
8 Th. t"^"h"ts h^* the ability to build the

relationship between the leaming experiences and

effecti ve instructions.

9

r0

DlJ t.uJtiii- r,ur" 
-ini-7u,trtv to manage and

orsanize the lesson.

Th. te""h.rs hr"" tt e ability to teach the new lesson

on the basis of the student's previous knowledge'

II ffi clearly and carefullY

formulate the course material.
t2 The teachers have the ability to split the leamtng

marerial into seqgence.

T6Gache.s have the abitity to maintain pleasant

i t6
t__ students.

of the

r86
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The teachers have the abiliry to develop the

student's interest in leami

Ttre teachers have the ability to provide latest

information about the subject.

The teachers have the ability to make the classroom

climate effective for teaching and leamin

:O I ifi. r.u.t..i have knou lefue biyond rhe prescribed

llabus.

.c,PPROpRIerE TEACHING METHODOLTQGIE!
22 l

i

t--
I

The teachers have the

techni and useful skills
ability to use modem
in the classrooms.

The teachers have the ability to motivate the

students towards

+
.t

l

I

The teachers have the abilitY
activities that require students

older thinki
MAINTAINIn*G CLASS DISCIPLINE

in the classroom.

to use leaming
to practice higher

Tf,e t*ch".. have the ability to choose the teaching

ine to the situation.

Th" teu"h"rs have the ability to teach the students by

ft . t.r"n"ts t ave the ability to see the relevance of

The-t"*he.t ha* the skills to make active efforts to

imorove instructional effectiveness.

Th; t.".t *s h^,e th. ibility to use modem

techniques qid_ qs-clLl 9ki!11inrhe classroor-ns --
fti i.actreti have the ability to make active efforts

to improve instructional e ffe c11y94991

Thl-teachers haue the abitity to improve

insEuctional effectiveness.

Th. t"*h".t ha"e the ability to use learning

activities that rcquire the students to practice higher

the ability to use different

The teach"* h^,e th. ability of relating the previous i

lesson with the current lesson. 
---1ir,Jl.*r',iis t,rut'" irii luit,tv' of irousi.,g student's

The t.a"t *r tt*. tt" iuitity to provide plenty of

ff,.lil.ir.tt tt*t tt*.ir.tt tt*t tt* uUitity of inspiring confidence

ffib,1ry-A--g9at--lhe
187

COMMAND OVER THE SUBJECT
rS ff-n. t.*1,.; nu* ii,ll command over-E1s,tlQ 91. ...

| 1-l

!)

usins appropriate teaching method
1A

25

?6

)i
''I

i

I

28

I--
I

-- --

29

30

3l

)!

L-.--

I

I

I

l

I
- - -1

:

L

-l

33

i4

35

36

39



The teachers possess good classroom behavior.

The teachers have the experience about teaching and

The teachers have the abilily to use proper

ins durins the lesson.

iGl""ctt.rs hare th" abil,ty to use lower cognitive

and higher cognitive questions to check student's

-understanding.
ih. t"..h.r, h.ui-tne auiiity to-F.piilv tinJl" tt''

the ability to use regular

The teach"rs hare the ability to use queslioning to

stimulate the students thinking during instructions'

The teachers have the ability to identify disruptive
behavior.

TEACHER CLASSROOM BEHAVIOR

cnECtoNc or HoMElryqBI(. IEGUI,ABI,Y:
4, Tfhe leachen give homework regularly'

-L-_ _ - - 
--50 Ti'h; tJuit.it chL'ck the homolork regularly'

cnrcxtric oF CLASS EA84ryGlL Bl-r
fne t.ache.s give class work regularly.

INSPIRI}'G CONFIDENCE IN STUDENTS:

ffility to inspire confidence in

rhJ i.achiis h-a* ttre ;bil,ty to appreciate the

student's elforts.
The teact e.s ttare the ability to reinforce tle correct

behavior of the students.

EVALUATION SKILLS
56 I The teachers have the ability to use evaluation

teehniques.
Th.l-r.h;..e"rlrat"ti,etira"ttts[.op..ly'

fne t"uci,"r, check the class work regularly'

T[. t.acl"" h.re the ability'to conduct classroonr

test for evaluating the student's perfbmlance'

Th.l*ch*t h"r" th" abrlity to use evaluation skills

for iudeing the student's achievements'

The teachers have the ability to gqe

I

--- -1-- - -
I

L

,

r88

achievernents.

FORMULATION OF APPROPRIATE



evaluation skill to identi

rn. t*r"t i.i have the abiliq' 16 use evaluation skills

to identify the strengths and weaknesses of the

How far do you think thar the teacher training programs are help full in producing efiective

teachers?

2. ------------

4.

why do the teachers not use those techniques acquired in the teachel training programs in the

actual classroom?
l.
)
J.

4.

Do you use techniques leamed during training?

t.
7.

J.

4.

r89
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Department of SociaI Sciences

Islamic University Islamabad

Dear Sir/Madam,

The attached questionnaire has been prepared to find out if teachers acquired the teaching

skills during B.Ed and M.Ed program can apply in the actual classroom. The questionnaire

has been prepared on a 5 points scale. Kindly tick the appropriate box. [f 1ou cornplctell'

agree with the first statement put a ( ) on the fifth box.

Your vierv u,ill be used only for the purpose of research and infonnation provided b)' 1'ou and

ir will be kept confidential. I shall be extremely grateful for this corporation'

Yours faithfully.

( Tci,iGGr-t AkhtcrJ - - ^ --

Ph.D Scholar
Islamic I nternation Universify, Islamabad
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QUESTIONNAIRE FOR HEADS

Name:..... .Designation..

Qualification. Name of the Institution ....

ft. t.*t 
"r, 

ttu* the ability to maintain pleasart 
I4

:)

6

I

I

i

hetg|_o:_lgqittng
Th"J*ahil h*e the ability to develop strong

interaction between students
i

I

l

I,l

191

t_
t_

Instruc
Cri"en t
(note th

disagret

lnsbo

;tions:
>elow are the some statements, please tick ( ) to the appropt

rat SA= strongly agree. A= agree' LINC= uncertain' DA:

sAl
___l

IN PLANNING SKILLS

riate lev
disagree

- .c, I_t

el of your agreement.

. and SDA= strongly

unc I b,.t lgon

I Th. t"*h.. p"tsEsses good planning skills
') Ttre tezrclre, p.ep-es tt e lesson objectives before

soing to class.

J Theleach"ts have the ability to Plan the lesson

to the needs ofthe students.

nl. t.*h"tt tat" th" 
"bility 

to identifu intended II
1

4

I,ESSO N PNBSBNTEUON SKILLS
5 Th; 6ch"., h.* the ability to present the

material effectivelY.

t_

I

.

I

l

l

+-- |
I

ll

6

7

..8

Th" t"""t *s hat the ability to introduce the

lesson in a verv interesting way

The teachers have ttle-bility to involve the

stLrdents r1_l9aryng 19!vitlgl --
1r,e leac-hiis haue the ability to build the

relationship between the leaming experiences and

effect i ve instruc tions.

N MANAGEMENT SkillsI,ESSC
9 Th;-teach".s ha.re the ability to manage and

orgaaize the [esson.

l0

-il

Ttre t"a.t 
"ts 

t ave the ability to leach the new

lesson on the basis of the student's previous

knowledge. _
Th. t.^.h.* have the skill to clearly and

carefully formulate the course material.

12 Th" teache.s have the ability to split the leaming

material into sequence.

MAINTAINING SOCIAL CLIMATE.i:-;n;"";;hlrs 
irare urJ iuiritv ro maintiin good

I climate in the class.
l

L_ _l_1i

ft" t"'octr".t tuve the ability to devel rust of
-.,]

I



the students.
The teachers have the ahilitY
studenl's interest in learning.

The teachers have the abilitY
classroom climate effective for

--1 --- ' 
---- 

T ------

l -.,.1
I

l
I

LI-1 -j
lttt
rl
ii

to develop the

to make
teaching

the
and

COMMAND OVER THE SUBJECT

20

fficMETTTODQIOGIEQ

l9

23

-14 -

3l

JJ

l8

29

The teachers have the abilitY to use leaming
to practiceactivities that require the students

strategies for lem solvi

34 Th. ter"t ets h"* th" ability of arousing student's

interest in lesson.

fte te'acners triue tfre aUility to provide plenty oft5
rtunities to students for Practi

f=-fr. t**h"t. ft*. *" uUitity t" motivate the36
students towards learni

The teachers have the abiliry to use leamlng

activities that require students to practice higher

older thinling

I

ir
---l-----.1

The teachers have full command over the

The ieachers have knowledge beyond the

ft e t"uct os have the ability to provide latest

information about the subject.

The tgct*s h""" th-ability to choose the

ine to the situation.

Th" C""h".t h*. *" 
"bility 

to teach the students

b.v_using applopriate teaching method' | -- -1

f n.' reacnets t,)a\c the abilit) to see the releYance 
i

Th. t"""t-s t 
""" 

th. tkills to make active efforts

to imDrove instruclional effectiveness'

The lea"hets hrre the ability to use modem

ioues and useful skills in the classrooms'

ffiromakeactive
ve instructional effectiveness.

ff,. t"i.t "., t-tu". tt e ability to use modern

techniques and useful skills in the classrooms'

Th. G*h.ts h^ the ability to improve

instructional effectiveness.

ff r. t"u.t*slave the abititY of
confidence in the students.

The te^.h*s h"". the 
"bility 

of relating the

ous lesson with the current lesson

37

l9l

!rrg[9ro_r!9r1!gt!9.- - 
- 

-- -----.---The teachers havc the ability to use dltterent

.-f-

-t
I

i

I



MAINTAINING CLASS DISCIPLINE
38 The teachers have the ability to maintain good

order in the classroom.

39 The teachers have the ability to deal the

misbehaviors effectively.

l
-t

l

l

40 | The teachers have the ability to identify dismprive
lhehavior.

TEACHER CI.ASSROOM BE,HAVIOR

FORMULATION OF APPROPRIATE
14 | 1'he teachers havc the ahility to use proper

I ouestioninp durine the lesson.

The teachers have the ability to use regular

ouestioning to gauge pupils progress.

i
I

I
I

i--T

The teachers possess good classroom behavior

The teachers have the experience about teaching

The teachers have the qualities of flexibility,
creativity and adaptability to influence the

student's achievements.

The teachers have the ability to use lower
cognitive and higher cognitive questions to check

1'he teachers have the ability to properly handle

the student's q uestions.

The teachers give homework regularly.

The teachers check the homework regularly.

The teachers give class work regularly.

The teachers check the class work regularly.

The teachers have the ability to appreciate the

The teachers have rhe ability to reinforce the

correct behavior of the srudents.

The teachers have the ability to conduct

classroom test for evaluating the student's

The teachers have the ability to use questionlng to

stimulate the students thinking during
instructions. 

- 

- 1--
CHECKING OF HOMEWORK REGULARLY

50

CHECKING OF CLASS REGULARLY

INSPIRING CONFIDENCE IN STUDENTS
The teachers have the ability to inspire confidence

in students.
<A

t_-I )5

EVALUATION SKILLS:
The teachers have the ability to use evaluation

The teachers evaluate the students

I

L-

r-]- -t _l__

4l

42

43

45

4t)

4'1

48

49 I

5l

52

53

i

rl
i
I

:;
r ---]

56

-s7

58

r93



59 The teachers have the ability to use evaluation

skills for iudsine the studenl's achievements-

60 The teachers have the ability to use diagnostic

evaluation skill to identifi the problems in

leaming.
6t i eachers have the ability ro use evaluation

skilts to identifi the strengths and wealnesses of
the srudents.

How far do you think that the teacher training programs are help full in producing effective

teachers?

l.-----------
2. -------------

-'i

J.

4.

Whydotheteachersnotusethosetechniquesacquiredintheteachertrainingprogramsinthe
actual classroom?

I.

J.

4.
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Department of Social Sciences

lslamic [,]niversit), Islamabad

Dear Sir/lv{adam.

The attached questionnaire has beerr prepared to find out if teachels acquircd the teaching

skills during B.Ed and M.Ed program can apply in the actual classroom. 1'he questionnaire

has been prepared on a 5 points scale. Kindly tick the appropriate box. If ;''ou conipletel;

agree with the first statement put a ( ) on the fifth box,

Your view will be used only fbr the purpose ofresearch and intbrrlatron provided hy you and

it will be kept confidential. I shall be extremely grateful for this corporation'

Yours faithfully.

( Tehseen Akhter)
Ph.D Scholar' isiamicinicrnatitmtjuiversity,.Isiamabad
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QUESTIONNAIR-E FOR TEACHER TRAINERS

Narne: ....... Desigrration

t-
Name of the lnstitution.....

ffiHERTRAININGPROGRAM:

Th. t.".t". t 
"r.ng 

progrzlms are providing new ideas

The .ethods and techniques used in teacher training

are reliable.
The curriculum of teacher training programs arouses

ALITY OF TEACHER TRAINERS:

ification

The teacher trainers in
the teachers with latest

teacher training institutes equlp

)

(note

l
i

l
-T_-

I

i

I

I

i

I

I

I

t

Th" part-pan had positive afiirude towards

Th. 
"bj.d,"et "f 

t.*h- t^ning programs are realistic

ftre a;nx of teicher training programs are according to

the demands of education.

ffiing programs is useful

ins effective teachers.

ft e tgactlet training programs enhance teacher's

ftre te.actrer t.aining programs help the teachers to

The ieacher training programs help the teachers to state

jectives in beh4ylgrzLl 19rys.
Ttre teacher training prograns help the teachers to

irr=:;;:n..*;;gprog.u-i."u-ur.,n.t";-h;.sl;
solve their problems

Ttre teacher trainers in teacher training institutes are

fti" 
-tiu"t 

.r t-iners in teacher training institutes trained

ing to the needs of the soci
l3

techniques and methodologi

lnstructions:

-----.1
ll

i

.-.1 I ,

. +, -i :

li

SA A UNC DA SDA

1.

')

'-;
).

4.

I
L

t_--

- -l

_---_,]

trarnlng programs ,'T

5.

-6.

7.
L ___

i

I

lt_
1

l

I

i

f,
I

r ---
I

I

I
I

I

I
I

I

I



The teachers are trained to do the following:

rc{NNIN9-s-ELL!-sr -
15 Plans the lesson well.
16 Identify intended learning outcomes.

!7
l8

Prepares the lessog eQigctry_es__bg&Ig JgEgJg {€!._
Plan the lesson according to the needs of the students. ----t-- r

I
-1

1

I

l

122
i 2i

LESSON PRESENTATION SKILLS
Present t}te material etTectivel

Ad;ust ttre teaching styles according to students leaming

es

Involve the students i, l"qrylg ugt,r1lg.--_ -

Build the relationship between the leaming experiences

rlll ir-itli
----l---r-l

-+i''
iti---1 - 1-

-_+-- I,

Introduce the lesson in a

-- 1glg:!&gtre-try!ryslreu--- - --- ----- - l-
LESSON MANAGEMENT SKILLS

24 Manage and organize the lesson. -- I
l
I-- -.1-
)

25 T.".h th. ..t l*to, * the basis of the student's

previous knowledge.
26 Ctearty ura catefully foryr]"tt thglo!$" -9!944
27 Solit the leaming material into

MAINTAINING SOCIAL CLIMATE

Maintain pleasant for leami

D*r"l"p .tt".g interaction between students and

ood climate in the class.

trust of the students.

J ,Q-.y9!91l4!-:!r4-9nt r,llErjs!-Ig le4lqFg-=- -,
fta-uf.J tt. .tuttioom climate effective for teaching and

NPPP6ION'E TEACHING METHODOLOGIES

I

', .t-

33

l
l

.L,

3 Ct oos. tn. teaching method qcaorclllgle llhe si eltion: -.1_-
I

-' 
I
I

-- --l--
I

I

-l
i

38

ii
T.*h tt. .t,rdents by using appropriate

method.
S;. th. r.l"r;;e of ttre-ir wortc

teaching

40

4l

-i
43

Make aaive efforts to improve instructional

etrecliygnejs.
Ll* - ;"d.. techniques and useful skills in the

classroon.:s,_
Make act,rt etlorts to improve instructional

effectiveness.
U*-@Sh"lgl9s- and -useful skills in the

COMMAND OVER THE SUBJEC{

tt,[9"atae!q-qy., ,tqt-r-qigg - - .._--:--.------ ]---- - l

i

I

1 ---

i

197



45

49
4

Use leaming activities that require the students to
practice _higher-or4gl t!g\l!& __
! l1{ r_t!e 19 n1 

9 
t9r9g! 9s t9 ry 1qb le.1 -s 

g !y1ns-_ _

Insoirinp confidence in the students.

Relate the previous lesson with the current lesson.

Arouse student's interest in lesson.

of oDDortunities to students for
Motivate the students towards I

Use leaming activities that require students to practice

l
'_ l

l

--++-+rr___l
CLASS DISCIPLINEMAINTAINING

53 Maintain order in the classroom.

54 Deal the misbehaviors effectively.

55 Identify disruptive behavior.
TEACIIER CLASSROOM BEtIAVIC R

56 The teachers possess good clarsroom behavior.

5 The teachers have the experience about teaching and

leamins

5 D*"lop the qualiries of flexibility. creativity and

adaptability to influence the strdent's achievements.
ts,- -

-t FORMULATION OF APPROPRIA'
Lrse proper questioning durinB the Iesson.

Lower cognitire and higher cognitive questiotls to

check student's understanding.

rE QUE

Fr--l
,STTO

t_

6l Properly handle the student's qugJtlgns.
A) Use regular questioning to gaug€ pupils progess.

63 flse questioning to stimulate the students thin-king

during instructions.
RLY:CHECKING OFHOMEWORKR EGULA

64 Give homework reEgEIlY.
i-- _ l
i,Y

,.-- - .l

I

TS:rl l
i

65 Check the homework regularlY.
]UI.ARI

66

CHECKING OF CLASS RE(
Give class work reuu larlv.
Check the class work regularlY.

INSPIRING CONFIDENCE IN S

Inspire confidence in studenrs.

67
TUDEN -l

---'- t
,]92

70
Appreciate the student's efforts. 

-
Reinforce the correct behavior ofthe students.

EVALUATION SKILLS

Use=;aluatton skitts for judging the student's

Use eval uation tegtrrrlslg! effeggYebL---
Eva.luate the students

Conduct classroom test for evaluating the student's

achievements.

7l
72-n
74

-l'

198



Use evaluation skills to identifY
weaknesses of the students.

tt. rtrengtiri -r"a

How far do you think that the teacher training programs are help full in producing

effective teachers?

Do the teachers use those techniques acquired in the teacher training programs in the

actual classroom?

199



CHECK LIST I.'OR CLASSROOM OBSERVATION:

Name:

School:

Class Observed:

Subject

Duration

Class Size

Topic

Date

Excellent

Good

Satisfactory

Poor

V.Poor

II

tl

E
[]

E
E

100



Given b"lo* are the sor* stutErnents, pleas" tick 0 to th" upp..
Instructions:

L ES_sQM'!l\ Nryq,r G _9 KM.S

outcomes.

LESSON PRESENTATION SKILLS

Building relationshiP
leaming experiences
instructions.

Mffiamncct-ASSRooMCLIMATE

if-vate rtre classroom climate effective

for teaching and llqn1lg
COMMAND OVER THE SUBJECT

APPROPRIATE TEACHING METHOD

Excellent Satisfactory Poor

r I needs of the students.
L 

-- - ]-- 

-

t- 3. I Identification of intended leaming

Presentation of the material.

introducing the lesson in a very

Ir*otring the studenls in leaming

8. fr,fan@

--- --'-
I

I

-- _) _._ _

9.

-m
Teactring ""* Iesson on the basis of the

student's orevious knowledge.

Split the leaming material into

sequence.

Mainuin good climate in the class.

Stro,rg interaction between students and

Develop trust of the students.

nevetop ttre student's interest in

t6 Aavine full command over the subjecL

11 Havrng klowledge beYond
prescribed syllabus.

the

l8 P.ovidi.tg latest information about the

subiect.

Cho,ose the teaching method according

to the situation.
Uiins appropriate teaching method.

Using leaming activlties that require the

students to practice higher order

wirh the

Good

I

ri
i

- r- l

--T 

-l
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i

l
-L.

l-racEEB-_qf lp!&ogl4BEHAvIoR
:a[ Porr"E eood classroom behavior'

ffarin-g tf,e e*pe.lerce abo,t teaching

and

Good accent.

l.
llesson.- 

i+J uiine towii cognitive and higher

cognitive questions to check student's

H*d-l*g *" student's questions

Using regular to gauge

U-sing-questioning to stimu late the

sludenrs thinkhg d-uring instruction-s -
Uiin[ietetanr questions to the lesson'

questlonlng

curent lesson.

.!1 Rrousing student's interest in lesson

25

)6

Providing plenty of oppomrnities to

srudents for oractice.
Molivating lhe students towards

leaming.
IVITNTAMNG CLASS DISCIPLINE

27 tt{aintaimng good order in the

classroom.

i28i)e
D* t i tu,1g -i.bl:havi o rs effect iv-e.[-
I a.lfflSgllSl 

"1-4 
i g'!E!y 9 ttS !luto:.,

hlosrnR oFTHE LEssoN --r -_ -l -
i

rl 1-',
I ----+-''LI

-- --- ,l - ,- --L ,-

-_-_-+i]-T:-_ l1il
,l

ll

I

i
I

')
l

39 Interesting ending

40

4l

Increased student's motivation.

Summarizing the u hole lesson.

EVAL
42.

4i

I]ATION SKILLS:
Using evaluation techniques.

Evaluale the students ProPerl) .

tonducting classroom test for
evaluating the stu!94!!a9{ormg499,-

-lt Us,d;Arat,o, skills for judging the

I student's achievements-@idenrifithe
Istrengths and wealoesses of the

lstudents.
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Dr Maqsood Alam Bukharr

Dr A.R Saghir

Dr Manzoor Arif

Dr. Aisha Akbar

LIST OF EXPERTS

APPENDIX A
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APPENDIX - F

LIST OF GOVERNMENT BOYS & GIRI,S HIGII SCIIOOI,
DISTRICT ATTOCK

s.No - - --- NarvrE-orscttoot-
- 

tuH511
A |TOCKI GBHSS ATTOCK CITY

2. CPSS ATTOCK A't1'ocK
Affoca -

J. GBIS ATTOCK
4. GBHS SHEENBAH ATTOCK

5. GBHS NO.2 HAZRO ATTOCK
arroce6 GBHSNO. 1 HAZRO

8

7 GGHS PEOPLE COLONY
GGHS NO. 2 ATTOCK CITY

ATTOCK
ATTOCK

9. GGHSS ATTOCK CITY ATTOCK

10. GGHS SHEENBAGH 4llo_lE_-
F..IANG

_t_J4I|G
JJ4Na _ __
F..IANG

ll. _

12.

GBHS JHANG
ceFiss ror rerpu xgeN

13. GBHS HATTAR
14. GGHS BAHTAR
l5 GGHSFATEHJANGNO. I F,.INNC

F'..1n N(i- ..- }-rnNci-
1,.lnx(;

'jt7
GCHS FATt]H JANG NO, 2 _- _

ccus rarrg JANG NO. 3

l8 GGHS JHANG
19, GGHS HASANABDAL HASANABDAI-

20. GGHS KOT SLTNDKI HASANABDAI-
HASANABDAL21. GGHS POURMIANA

22. GGHSS HASANABDAL HASSANABDAL

23. GGHS NO.l HAZRO HAZRO- ldz-no --
---,l+ryq-- -.IANI)

24. GGHS NO_. 2 HAZRO
GGHS PANMOTHA25.

26. qGHl(oT qu4IrL

204



APPENDIX - G

LIST OT- GOVERNMENT BOYS & GIRLS HIGH SCHOOL
DISTRICT HARIPIR

S.NO NAME OF SCHOOL TEHSIL

- onnwr.,si!
DINGI

I GHS DARWESH
2. GHS DINGI
3. GGHS GHAZI GHAZI
4 .G_GHIITABIISBN_o.? __ _ __

GHS HAzuPURNO.2
HARIPUR
HARIPUR5

6. GGHS HATTAR __u4lf4B_ _
(4NqBA
(Ar.,vQRA

KHANPUR

7. GGHS KANGRA COLONY
8 g}rq q\G34_qqpl'lY

GHS KHANPUR9.

r0. GGHS MANKARAI MANKARAI
ll GHS PANIAN PANIAN
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APPENDIX.I{

LIST OF GOVERNMENT BOYS & GTRIS HIGH SCHOOI-
DISTRICT RAWALPINDI

19. i Govr. CIIS No 4 Mohanpura RWP 

--

S.NO
'- --- flerlm or scnool, TEHSIL- ..--- - .- -: --.-- -

Ra\4'alplndl
1 Govt. Madrasa e Milla Higlr School

2. Gort. Pehlvi High School Rawalpindi - -,Bllrpu-dr-
- __!.ay4lpgndg _

Rawqlplra|,__

--Bevglpl"4,Rawalpindi

J Govt. Comp. Boys School BeY4lPl@f
4

-C-ovt. 
,qUUasi High School Rawalpindi

5. Gort. Faiz.ul.islam High S"tqql 3t.ulPi1!L
6. Cort. Hieh School Loco Shfd 3lryE

7.

q
9.

tE""tEet School Khylgn SilSved RWP 
-

-o-""f jryte!-S.hool-o_=--*Coil.s.Ro.dRuL

Govt. Hish School Sirnla Isl RWP

Govt. Hieh School WaI Village 

- 

-

._ 
T.a\\'alplndl 

I

Rar,r,alpindi _

- nerqtpv4i 
i

Taxila I

-.. - ii*iru- -l__ __-_a.,._ l
I axrla

- T*il.- 
.- 

I

l0
ll Cow Uigtr Sctroot ftnrrraqi4leglg
12 Cora. High School Usman 5}raftar

l3 Co"t-ttigh School Ta!99qql\A!fAEa-
14. Govt. GHS Taxila Taxila

15. ContrcftS Ct *ih Afghan4n Taxila Taxila

16. Goyt_,_G,rlt Gilla"i High S"h --
Taxila-- -: ".- -'--_-
I axl la

Rau alpirrcl i

Rarr alpind i

17. Govt. Boys Cillani school Wah

r8

10.
-:- ii-::::- 

---- ----:-:--------G;ti-GH S (hu-Yuba"*s i.t)'"d Rwf _J.ar.i'alpindi
&ryv4ru9r-2t. Gort. GHS Dheri Hassanabad RWP

22. Co'rtrcgS Tench Bhatta RWP indi

23. Covt. CgS MC Nia Mohallah RWP -3evgtlrl{,-,-Rawalpindi24. Govt. GHS Dhoke Hasso RWP

2.5. Govt. GHS Muslim Town RWP Ea:leDu,3r- i

26. Gort. GHS Taxila _ -lellte l
Taxila
rqle - - r

17.-- us. 
-

G94.Qus_G3$!44!eledeUL -- --
Govt. Gillani Model GHS Wah Taxila

29. Gort. GHS Balaria Kahuta Kahuta
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APPENDIX -I

LIST OF GOVERNMENT BOYS & GIRLS HIGH SCHOOL
DISTRICT LAHORT]

S.NO
- --N,llup or scrlool-_- -

TF]HSTI,- [u'ti*-- -Lahore.l-
2.

Govr. High Secondary School Shahdara

Gort. Islamia Hieh School, Sheranwal Gate

J. Govt. Model High School Shg! 4l4tn !g!g Lahore

4. CDG Boys FVS Factory Area Shahda:'a - t--e!srg 
-,Lahore

-- f-at'ori --5. CDG Boys tUS, Haaif Park

6. Gort. Modet M/S. Shah Muhammad Ghous

7 Govt. High School Wlaton

8. Govt. High School Gulberg I.c[olg ,
Lahoreg. Govt. High School Lahore Cantt

10. Go''4. C"*p. HSS GhSlgy-Slah 39eq Lahore

ll
I2

@--
Govt _Boys High School Jahangir Abad

Covt. Farooqi lsl High School Baghpabpura

Govt. Hish School BaghbanPura

_Le\oj"
l.ajrorc
I-ahorc- r-rii-.

l3
t4
15. Gor.t. Muslim High School Baghbanpura - -

Covr. Malik High Se!99!EeS!q!Pg9--
Govt. MC Boys H/S Kot Khawa.ia Saeed 

-

Gort. GHSS Shahdara Town
gs"LqEggse-14s4, -Govt. GHS Dehali Gate

l-altore
l-aholc'Lahoii

' 
Lahoie-- - l"t'Ji"
I-ahore

_ 16

t7.
---Ta.

r9
20.
2t._
))

Govt. GHS Islampura Shahdara Tqwn 
- --Govt. GPS Havaily Phularwan

I-ahore
L-uttotJ -

!). Govt. GHS Faiz Bagh Chamra Mandi Lahore

!+. @--
Govt. GPS Rasoolpura

Qpyt _c_tl!!t u!-eq!919!L _ __
aqyt _GUIJqMLr9",
Govt. GHS Walton

Lahore
f .-

Lah ore
i---

Lahore
L ah il'c
I.alrorc

25.

_?q____
-!-,- -28.
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APPENDIX -J

LIST OF GOVERNMENT BOYS & GIRLS HIGH SCHOOL

DISTRICT PESHAWAR

s.No NAME OF SCHOOL TEHSIL
I GHS CHAMKANNI PESHAWAR
2. GGHS CHAMKANNI PESHAWAR

-'j_--.
4.

GGHS SARBAND PESHAWAR

GHS SARBAND PESIlN WAR
). GHS PESHAWER CANTT PESHAWAR

6. GGHS PESHAWER CANTT PESHAWAR

7. GHS NANAKPURA PESHAWAR PESHAWAR

8. GHS CHAGHARMATTI PESHAWAR PESHAWAR

9. GHS SHEIKHAN MINAR ROAD
PESHAWAR

PESHAWAR
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