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ABSTRACT

The purpose of this study was to examine the relationship between academic advising
satisfaction and academic progress of the students at higher education level, Today,
academic advising is defined as an information exchange designed to foster smdent’s
educational and career goals, with the burden of respousibility upon the students,
With proper advising, they can vigorously continue their studies and be successful in
completing thefr studies without least hurdle. Academic advising plays an important
role in any institation and how students perceive his/her relationship with the
institution and it means that if students are satisfied by the advising given to them
they will retain in university and will perform better as compared to those who are not
getting advising. Academic progress of the stndent was measure through different
indicators like their GPA, successful course completion, eligibility to promote next
semester, probation and readmission of the students. The major objectives of this
study included; to identify the level of satisfaction of students regarding the
developmental academic advice at university level: to identify the leve] of satisfaction
of students regarding prescriptive academic advising at university level; to assess the
level of academic progress of the students; to find out the relationship between
developmental academic advising and academic progress of the students; to find out
the relationship between prescriptive academic advice and academic progress of the
students; to examine the relationship between academic advising satisfaction and
students® academic progress. It was a quantitative study using survey methods. All the
students of final semesters of 2™years M.A/MSc and 4 years BS degree programmes
of eight social sciences departments of International Islamic University Islamabad
{ITUD) formed the population of the study. Rendomly selected 475 students were taken
as a sample. The academic advising was assessed by the Academic Advisitg
Inventory originally developed by Winston & Sander, (1984) with {ater version for
conducting similar investigations was modified by Christian & Sprinkle, (2013) and
used for data collection. The students’ academic progress was measured by the
following indicators their GPA, successful completion, and eligibility for being
promoted to next semester or the probation and re-admission of the students. Data
were collected through the personal visits of the researcher to all the selected
departments of social sciences of ITUL For the level of the satisfactory measurement
percentage was used. The relationship between academic advice satisfaction scores
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with the students’ academic progress was measured by Pearson product movement
correlation. To measure the mean difference between gender and programme
variations the t-test was applied. On the basis of the findings it was concluded that the
students who received developmental academic advice attained higher level of
satisfaction as compared to prescriptive advising style. Students formed
developmental advising style as it provided advice in all matters at academic and non-
academic; whereas prescriptive advising style was based on the formal and distant
relationship. These are two contrasting behavioral styles and attitudes perceived by
the students. In the former style advisor established a warm and caring relationship for
accomplishing various advising tasks, advising on the total education of the students
from carrier planning to job path ways; whereas the prescriptive advising style
seemed limited in content and scope. The relationship between advisor-advisee was
based on the status, position and authority of the advisor.

Keywords: Relationship, academic advising satisfaction, academic progress, higher

level.






found that provision of course-specific information led to higher student satisfaction
with advising. Other rationales for low student satisfaction with advising include
inaccurate course requirements information from advisors, as well as a lack of
knowledge and sharing of information about special programs, financial help, and
career opportunities (Haag, et al, 2017).Acadenmic Progress is defined asthe
comparison of individual student assessment performance scores from one year or

from one¢ semester to the next, aggregated to the university level.

Academic advising is a method. It helps the students to improve their skills in
many aspects. Skills are manifold, in higher education; they are related to academic
success, related to personal and interpersonal skills. These skills can be attained by
the help of academic advisor or assigned faculty member. Academic advising means
whole development of a student and assists him/her in vocational education, career
education, developing relationship between advisor and the adviseé, university
activities, goal outcomes and identification of sources which are available in the
campus. It will also help in course selection, building gaps and decision making

process.

Properly advised students gain high satisfaction level. High satisfaction level
of students tends to feel more self-confidence. If they are self-confident, then they
perform better because they are satisfied by advising given to them as compared to
those students who are not been properly advised. It means academic advising is very
important for academic progress of the students. Based on previous researches, the
role of academic advising for students’ academic progress is missing in mostly higher
education institutions and students’ academic progress may suffer due to the lack of
academic advising. Academic progress is measured through their GPA, successful

course completion, eligibility to promote to next semester, probation and re-admission
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of the students. Very few researches have been conducted in this context. So the
researcher designed the current study regarding academic advising satisfaction with
students’ academic progress to fill this gap. Academic advising is conducted through
two different advising styles: one is the developmental academic advising style and
the other through prescriptive academic advising style. “In Developmental Advising
Style” the relationship of advisor and advisee is trusting, purposive and friendly with
students. “Prescriptive Advising” is the relationship between advisor and advisee is
formal and distant and the relationship between advisor-advisee is based on the status
and position. These are two academic advising styles representing contrasting
advisor-advisee attitudes and behavioral styles perceived by the students (Christian &
Sprinkle, 2013)

The researcher used the cut point in the present study. The high score
achievers indicated the developmental academic advising style and low score
achievers indicted prescriptive -adﬁsing style. Thus, score (26-39) indicated
prescriptive advising style. In prescriptive advising style, the relationship of advisor
and student is formal and distant. Formnal academic matters are dealt by prescriptive
advising style. The advisor in prescriptive advising style behaves like an expert and
authonty and the relationship between advisor and students is status based. Typically,
the advisor gives the detail instructions, diagnoses the student’s problems and
suggests solutions of the problems which advisor identifies. High score (40-52)
indicated developmental academic advising style, in this style the relationship of
advisor and advisee is friendly, warm, trusting and purposive. The status and position
of the advisor de-emphasizes in developmental academic advising style (Christian &

Sprinkle, 2013).






process and the advisor is responsible for its success. Ali depends on the advisor; here
the role of the advisor is active while the role of advisee is passive.

Academic Decision Making (ADM) is the second component of academic
. advising styles that deals with the process of academic decision making and its
implementation. It also helps in collecting information about students and it also
assess the student’s interest and abilities dealing with academic concentration of the
students. ADM is responsible for appropriate registration of courses and it focuses on
the other areas of the students. Low score (11-14) indicates prescriptive advising style
and high score (15-18) indicates developmental academic advising style. High score
(15-18) indicates developmental academic advising style which helps the students to
evaluate academic progress of the students and it also suggest further alternative steps
for students and then, advisor trust on their students to carry through and enables the
students to take responsibilities for their own decisions.

Low score (11-14) indicates prescriptive advising style. Inr this style, the
advisor guides the students what to do it means which decision they need to take and
what they need to do it and when to do it all these activities which are related to
academic decision making and the advisor believes the students will follow through
all the decisions which are done by the advisor will follow through. In this style many
decisions are taken by the advisor because he/she knows better which subjects they
need to take and how to evaluate process of academic decision making and
implementations of those decisions.

Selecting Courses (SC) forms the third component of academic advising
style. It deals with the selection of the courses and rnakihg appropriate planning of
those subjects and schedule about those subjects. Low score (2-8) of selecting courses

indicates prescriptive advising style and high score (9-16) of selecting courses



indicates developmental academic advising style. High score (9-16) of selecting
courses which indicates developmerntal academic advising style which represents the
attitudes and behavior of the advisor and he helps the students in evaluating academic
courses and also helps in planning an appropriate schedule for those courses. In this
advising style advisor trusts on students to make final selection according to their
needs and requirements. Low score (2-8) indicates prescriptive advising style; in this
advising style the advisor accepts the major portion of responsibilities. In this
advising style the advisor is responsible for selecting courses and planning schedule
of those subjects. Grades and tests are more important to inform the students about
their academic status. It means that the advisor is more responsible for students
because he/she knows which subjects they need to take and makes appropriate
planning about those subjects (Christian & Sprinkle, 2013).

Academic Advising satisfaction has a direct link with students’ academic
progress, because academic advising helps students in improving their academic
success, progress and degree completion in time. Academic progress is a variable
which is connected with the GPA, successful completion, and eligibility to promote
next semester, probation and re-admission of the students. If the students gain
satisfactory academic advising, they will perform better as compared to those students
who do not get proper advising. So, both variables: student’s satisfaction and
students’ academic progress have a direct link with each other.

The student’s success in life is directly linked with the success of institutions
and its ranking. The success of the institutions has indirect linked with the academic
advising they are providing to their students. So, there is need to conduct a study for
the investigation of the relationship of academic advising satisfaction and students’

academic progress at higher education level (Academic Regulations by the



International Islamic University Islamabad, 2002). According to Iatrellis, Kameas and
Fitsilis (2017), academic advising can be defined as a systematic or dedicated
program in higher education facilities or comumunity universities to provide guidance
and advice to undergraduate students regarding their major and courses. As the
concept of Academic advising has evolved over the years by many researchers, some
stated that it embodies various activitics along a prescriptive developmental
continuum (Hatch & Gareja, 2017).

Another definition of academic advising which is given by Kuhn (2008) it is
almost similar but it gives deep insight in explaining the different roles of advising,
According to him academic advising refers to s situation where university advisors
give them mslght or ditection to university students about their all matters regarding .
academic, socidl and personal matters, The academic advisors should be proper
guiding them regarding these matters, The advisors give insight or direction to the
students, it means an advisor should have to inform students, suggest them ahmlt their
matters, counsel them where they need more, discipline them where it is necessary,
mentor them where they need more and even to teach them as a faculty advisor. The
inclusion of academic, social and pers;mal matters into the definition, it means that
the advisor should not only address academic issues of the students but also they need
to address other matters as well for the sake to support whole person (Renn, 2010).
Further, it means that an advisor plays multiple roles: to inform, suggest, counsel,
mentor and even to teach them. These all indicators represent the wide scope of
approaches that an advisor may use with students. Academic advising is understood in
its broadest sense and may include in this definition like academic advice, career
advice, counseling and leamning skills in order to promote students’ academic

achievement, students” success, retention and students’ satisfaction. Therefore; the



critical aspect of academic advisor is he not only recognizes the behavior of the
students but also he recognizes students’ aftitudes, their social context and their
world’s views and understanding of student’s developmental stages (Johnson &
Rhods, 2015).

Higher education facilities provide students with the required knowledge in
several fields and play an important role in the process of comprehensive
development over several aspects of a person’s life. Most students enroll with little or
no knowledge about the major they have chosen as a practical track for their future
careers, Some might face some difficulties chime with their peers or their instructors.
~ These are some of the reasons most, if not all, educational facilities provide academic
advising, whether as-a strategy or documented procedures or even as a scheme within
the institution. This advising has provided students with great help and support
throughout their years of degree pursue (Al-Ansari, El Tantawi, Abdel Salam, & Al-
Harbi, 2015; Gaines, 2014; Lawton, 2018; Powers, Carlstrom, & Hughey, 2014)
describe the importance of academic advising, how it is important for students as well
as for teachers or advisors? It means the relationship between advisor and advisee
satisfaction how much important within uﬂversiﬁes, when students are more satisfied
with the advising given to them, it will develop self-confidence in students, if they are
more satisfied then they are more confident and they have good impact on their
academic achievement. Lawton (2018) describes the academic advising plays an
important role in any institution and how students perceive his/her relationship with
the institution and it means that if students are satisfied by the advising given to them
they will retain in nniversity and will perform better as compared to those who are not

getting advising,



It helps in introducing students fo their responsibilities as well as fostering and
supporting fruitful engagement, success and retention possibilities (Chan et al., 2019).
The relationship between academic advisor and student is a major contributor in
higher education which helps them not only retention rate of the students in any
university but it will also help to improve university admission and recruitment
process of the university. It will also help students’ satisfaction, so that they can retain
in university and it will help enhance student’s self-confidence and academic
achievement of the students. Academic advising is not confined to courses and
university study, as advisors can provide students with career choices
advice, by introducing different specialties and career duties and positions one can
possess, in addition to eipectcd_ responsibilities, mainly in, but not limited to,
healthcare studies (Zarges, Adams, Higgins, & Muhovich, 2018). If the students are
. retained it will help for the survival of the most of the higher ¢ducation institutions. It
means that the role of the academic advising and academic advisor are very important
in highet education especially in students’ retention, students’ satisfaction, self-

confidence and academic progress.

1.1 Rationale of the Study

Academic advising is way to provide advice to students on academic issues.
Enrollment of the students increasing day by day and when the students’ progress is
evaluated it shows the delay in degree completion of the students. Some students are
on probation stage and some students are ceased. The route case is lack of advising.
Although advising is provided to students by different personals but it did not fulfill
the requirement of the students that’s why they are not able to complete their degree

in prescribed time. So, at [TUI different persons are assigned to provide advising like



coordinater, teachers, programme in-charge, head of the Department and exam
section.

It raises a question that to what extent students are satisfied with the advising
facility of universities in Pakistan. A, relationship between faeulty, staff, and a
vniversity student should then transpire into a developmental process it the form of
academic advising (Niranjen, Wu, & Jenner, 2015). It is a respectfiil relationship
between advisor and students that purpose to enhance self-awareness of the siudents.
In this way the role of the advisor as a guide and teacher helps the students in all
academic and non- academic matters. Studepts need support during their entire
university career (Niranjan et al, 2015; Vianden & Barlow, 2015). Therefore, support
is crucial to building a student’s capacity to leam and navigate through academic and
non-academic challenges of university in order to follow a path to successful

" completion (Dadgar et al., 2014). Academic advising is presented a developmental
view that enhances students’ rational process, behavioural awsreness, decision
making and problem solving skills, Today, academic advising is considered as an
informational change designed to foster.students’ career and exducational goals. These
educational goals and careers can be achieved by playing many l:esponsibilities on the
part of the students.

Ryan (2013) traced in her study, why students leave university retained out
insufficient or in-competent academic advising found a major contributor of student’s
attrition, so university needed to improve academic advising facility for students, She
suggested that university students were more likely to be retained in the university
and they perform better if they knew advising styles and met their academic advisor
on regular basis.
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In the context of the Pakistan, the above argument is critical to examine the
extent the students are satisfied with the advising facility of the universities, by
combining the past and present concerns and trends of studies. This formed the gap,
However, all the studies mentioned above have been mostly conducted in contexts of
developed countries that are different from Pakistani academic settings. Therefore, the
study investigated the relationship of academic advising satisfaction with academic
progress of the students at higher education level.

1.2 Nature of the Study

The research questions of the study were descriptive and designed to explore
student’s perceptions about their academic advising style provided to them and its
relationship with their progress. It demands quantitative survey research design. The
collected data were analyzed quantitatively and appropriate generalizations were
made. Quantitative survey research method satisfies the need’ of the study, as the
research intended to investigate the academic advising satisfaction and its relationship
with academic progress. As quantitative study, it focused on numerical data for testing
hypotheses and confirmation of cause and effect felationsbjps. The quantitative design
helped the researchers to use standardized format of data collection, objectivity, and

statistical treatment leading to generalization (Gay, Mills, Airasin, 2009).

The pature of this study related to integrate the relationship of academic
advising satisfaction with academic progress at higher education level. All the
evidences for academic advising satisfaction and students’ academic progress were
quantified. The resuits of study were quantified along with the responses on the
academic advising inventory questionnaire and the academic progress of students.

Concurrently, sampling procedures used in the study demanded quantitative
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undertaking. The use of questionnaire and the data collection through an academic
advising inventory required quantitative method. The data collection procedure and
statistical analysis of the eollected data equally called for method, culminating: in
developing logical conclnsions and generalizations. It was also very imiportant the
study as intended to generalize the results to the population that is; all the semesters of
BS four years and M.A/MSc two years degree programme. All these factors

demanded quintitative research design which was adopted here.

A standardized insfrument, Academic Advising Inventory (AAI), originally
developed by Winston and Sander (1984), with latest modified version done by

Christian and Sprinkle (2013) was adopted for the purpose of data collection.
1.3  Statement of the Problem

The students nee‘d advising for successful completion of their degrees. This
advising required becaunse of shift from college life to university career. At eollege
students practice annual system education and assessment but at universities shift of
activities in semester system is a big challenge for the students, therefore they nqed
advice how to be successful in their career. At university different persons like
coordinators, teachers, programme in-charge and head provide them advising. But the
delay in degree completion and readmission situation shows that there is a lake of
advising or the required type of advising is not provided to them. In this way it ig
required to identify which type of advising is provided to them. Whether
developmental academic advising style or prescriptive advising style was given to
them. Who is providing to them this? Whether they were satisfied or not so, this is the
basic question why study has been designed. It depends earning GPA, successfitl

depree completion, eligibility to promote next semester, probation and re-admission
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1.5

a)

b)

b)

To find out the relationship between developmental academic advising style
and academic satisfaction of the students.

To find out the relationship between developmental academic advising style
and academic progress of the students.

To find out the relationship between prescriptive academic advising style and
academic satisfaction of the students.

To find out the relationship between prescriptive academic advising style and
academic progress of the students,

Research Questions of the Study

What is the level of satisfaction of students regarding developmental academic
advising style and its subscales at university le\(el?

What is the level of satisfaction of students regarding the personalizing
education Mension of developmental academic advising style?

What is the level of satisfaction of students regarding academic decision
making dimension of developmental academic advising?

What is the level of satisfaction of students regarding the selection of courses
dimension of prescriptive academic advising?

What is the level of satisfaction of students regarding prescriptive acedemic
advising style at university level?

What is the level of satisfaction of students regarding the personalizing
education dimension of prescriptive academic advising style?

What is the level of satisfaction of students regarding academic decision
making dimension of prescriptive academic advising?

What is the level of satisfaction of students regarding the selection of courses

dimension of prescriptive acadernic advising?
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1.10.6 Students’ Advising Satisfaction

Students® Satisfaction means students attitude towards an object. It means

students’ beliefs, emotions, feelings, sentiments and behavior tendencies.
1.10.7 Academic Progress

Academic progress means the performance of the students or outcomes of the
students. Academic progress was measured through different indicators of academic
progress like GPA, successful course completion, eligible to promote next semester,

probation and re-admission of the students.
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style and prescriptive advising style. These two styles further divided into subscales like
personalizing education, academic decision making and selecting courses. Further, the
researcher checked the relationship between the developmental academic advising style
with academic satisfaction and developmental academic advising style with students’
academic progress. Similarly, the researcher checked the relationship between
prescriptive advising style and academic satisfaction, prescriptive advising style with
students’ academic progress. The academic progress of the students was checked through
their GPA, eligible to promote to next semester, successful course completion, probation
and readmission of the students.

1.12 Sammary of the Chapter-1

Chapter-1 presented the contextual and conceptual frame work of the study.
In contextual design, it related the perceived role of higher education in the
devetopment of an individual and nation. University role was regarded in providing
advising services to their primary clients (i.e. students) in discrete context i.e.
individual students. Three major subscales/components of academic advising:
personalizing education (PE), academic decision making (ADM) and sclecting
courses (SC) were taken into consideration, PE was seen as the total relationship
(social and educational goals attainment). ADM, as advising at decision making and
guided course implementation: and SC referred to selection of a set of courses, their
strategic planning and stipulating the schedule of accomplishment. The work of
accomplishment researcher based on the construets of the study. In a preliminary
section Christian and Sprinkle, (2013) in establishing advisory role in the three
domains based on(Chan et al., 2019}t helps in introducing students to their
responsibilities as well as fostering and supporting fruitfil engagement, success

and retention possibilities. Greenwood input as a method in connecting university
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students, faculty advisor and curriculum; Noel-Levitz’s bipolar interaction and
Gordon et al work emphasizing retention rate of the university students’ continuity of
study as a major role of university progress; formed the initial basis of this study.
Perceived in this advisor-advisee perspectives, statement of the problem in the total
development of the students in the university (i.e. ITUI) for the purpose of this study
and the success measured on GPA attainment, as the criterion variable was set out a
problem statement. A set of objectives of the study included: determining the level of
students satisfaction and academic progress, relationship between developmental and
prescriptive academic advising and educational progress and connecting with the
degree of students’ satisfaction; followed by the corresponding questions to be data
based answered. Finally, a conceptual frame work was designed as reflected in figure:

1.1
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CHAPTER 2

LITERATURE REVIEW

Academic advising plays an integral role in the institution of higher education.
Tt helps students to build positive relationship with academic advisor. He/she helps
students not only to their retention but also helps them to attain success, students; feel
satisfaction and gain academic progress. When students are academically satisfied,
they acquire self-confidence and yields good impacts of academic advising on
students’ progress. Academic advising satisfaction and students’ academic progress
both are linked with each other. The relationship between a student and his faculty
advisor forms a human reslationship. k t;uﬂds a positive relationship in all students’
affairs. They may relate to personal, social and academic matters of the students. This
chapter presents review of empirical studies on academic advising, academic advising
satisfaction and students’ - academic progress. Efforts were made to
identify the gaps that exist and new dimensions available in these studies. The major
headings covered in this chapter are academic advising, academic advising
satisfaction, and students’ academic progress, models of academic advising,
importance of academic advising, empirical researches on academic advising,
academic advising at higher education level, role of academic advisor, effective
advising strategies, policies and procedures for promoting academic advising, barriers
to academic advising, retention strategies, gender and academic advising, academic |
progress of students and so on.

2.1 Advising

Advising is a shared responsibility between an adviser and the student.

Ultimately, it is the responsibility of the student to make decisions about his/her life
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goals by creating a plan to reach those goals. Academic advisers can assist in this
process by helping the student understand options, determine resources and, when
necessary, identify alternatives. While students are urged to keep parents informed of
plans and progress, the advising relationship uniquely is between the academic
adviser and the student. Tt holds the kind of mentor-mentee relationship. The purpose

is implicit (Niranjan et al., 2015; Vianden & Barlow, 2015).
2.2 Academic Advising

Academic advising is vital in higher education institutions; because student’s
enrollment is increasing day by day and students suffer a lot if they are not getting
proper advising, If they get proper advising they can retain and they also have good
impact on their academic achievement. Academic advising is two approaches one is
the developmental advising and the second one is the prescriptive advising. The

academic advisors or faculty members treat students according to two approaches.

Developmental academic advising is related to whole education of the child
and assist students in all matters, whether these matters are related to their academic
career or social or personal they assist them in all matters and they have mutual
relationship with each other. Whereas in prescriptive advising style they are only
guide them in their academic matters like which subjects they need to take and
procedure for registrations of those subjects. These advisors have formal and distant
relationship with students. These advisors discuss their academic affairs only but they
would not like discuss student’s personal and social matters. For-example, they only
inform them which subjects they need to choose for registration and later on they

inform them about plan and procedure about those subjects.
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According to Christian and Sprinkle, (2013) within the developmental and
prescriptive academic advising the academic advising have three components i.e.
personalizing education, academic decision making and selecting courses. In
Personalizing Education (PE) the advisor provides help fo students in his or her all,
matters. Either these matters are related to academic perforrance, pérsonal or social
he or she guides them with mutval understanding. The advisor regards whole
education like students’ vocational education, career education, relationship between
advisor and advisee, in university activities, in personal, social and academic goals
and expected goal setting and the advisor further guides him/her resources available
on campus and their identification of those resources. The second component of
academic advising is the academic decision making process (ADM) and it is the
students parceived academic process like meeting between advisor and advisee during
university experience and also this component deals with students; academic '
progressed, students® interest, abilities and their academic concentration and guide
them how to do registration for appropriate courses. The third component is the
Selecting Courses (SC) the advisor guide students in course selection for-example
- which subject they need to take by first determine specific course needs and later on

the advisor tell them about plan and procedure about those courses.

The academic advisors should be proper guiding force regarding these matters.
The-advisors offer insight or direction. This further means an advisor should to inform
them, suggest them, counsel them, discipline them, mentor them and even to teach
them as & faculty advisor. The inclusion of academic, social and personal matters into
the definition means that the advisor shonld not only address academic issues of the

students but also they need to address other matters as well for the sake to support
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whole person (Renn, 2010). Furthex, these all indicators represent the wide scope of

approaches that an advisor may use with students.

According to National Academic Advising Association (NAAA), (2017) the
relationship of advisor for the improvement of the student’s satisfaction serve as a
guide for the fulfillment of the students. Administration, faculty and university fry to
find out ways of academic advising which can help them for long term relationship
(Vian & Barklow, 2015), Academic advising has positive effects on studeat’s
retention because it is the advisor with whom they make connection within higher
education (Walters & Seyedian, 2016). Walter and Seyedian, (2016) noted that if the
faculty merabers and academic advisor work as a team-gpproach they could

enconrage expert advising to students within instihution.

According to Bareneyeyer’s (2018) research that there is no specific deﬁnitioq‘_

" of dcademic advising all have their own definition like faculty members and other

organizationsl stakeholders they do not have same definition by the purpose and
activity, They do not bave common concept of advising. In higher education the role
of advising is very important but unfortunately, there is no uniformity end consistency
of advising role. Due to the lack of cohesive definition it affects education, skills and
training to advise students would not be alike. According to report (2019) by the
National students clearing house and research center, they reported that about the
student’s retention rate four years public institution where students are enrolled and
they started their studies. The lowest rate of degree completion in six-years vary for
all stndents like 45,9% of black students, the second lowest completion rate of
Hispanic which is 55.0% where as white students have 67% and Asian students have

71.7% low rate of their degree completion.
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2.3 Academic Advising Satisfaction

Students’ satisfaction means how much a student is satisfied with his/her life,
academic advising and academic performance, his/her personal and social life.
Students’ Satisfaction means students attitude towards an object. It means students’
beliefs, emotions, feelings, sentiments and tehavior tendencies. Researchers have
found 2 close relationship between academic advising and students’ success in their
careers. Since advising bas a great role in fostering students, and providing them with
persistenice towards pursuing their career choices (Hatch & Garcia, 2017). When &
person iy feeling satisfied he/she has positive attitudes towards that ohject as describe
by Aldemir and Guican cited by (Hatch & Garcia, 2017). Students’ satisfaction
regarding academic advising mean they are satisfied with instructional effectiveness,
academic advisory, campus climate, registration services excellence, admission,
financial aid, safety and security and scademic services. If they are academically
satisfied then they get more self-confidence and if they get more setf-confidencs, then
they can perform better in all matters of their lives as describe by Noel-Leavitz’s

(cited by Hatch & Garcia, 2017).

As reported by Noel- Levitz’s cited by Hatch & Garcia (2017) in 3 nationwide
survey, it was observed that academic advising satisfaction was considered as the
second most important component of wniversity experience after the quality of
instroction. According to Brock (2010) that advising satisfaction helped the students
to improve student’s outcomes. According to Drake (2011) academic advising held a
link in students' retention and s.ucccss. He described the importance of academic

advising with students’ suocess.
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According to Cuseo’s (2010) work academic advising satisfaction helps the
student’s retention and it facilitates the students in effective educational planning and
careet. According to Pascarella and Terenzine (2015) he suggests that academic
advising actively is useful for students’ progress, because advising helps them what to
do and how to do and when to do it that’s why it improves students’ academic
progress, According to Drake (2011) that academic advising is to establish a
relationship between advisor and advisee that help them to develop student’s personal
strengths and interests for achieving their academic goals and helps them to promote
positive outcomes. According to Hester (2018) academic advising satisfaction helps
the students in developing educational planning of the students, it also helps in
problem solving of the students. It also helps in improve student’s cognitive skills and

decision making skills of the students.

According to Campbell and Nutt (2014) academic advising satisfaction is
considered as an important part of educational process which played a critical role
that support students achieving leaming oppoftunities. Advising helps the students in
engaging leaming process which help them for successful aftaining learning
outcomes. According to Lowenstein’s (2015) explanations excellent academic advisor
role and advisor helps the stndents entirely in all students® matters as well as a teacher

does for one course.

According to Cambell and Nutt (2014} working of the teacher and academic
advisor is similar which includes developing clear curriculum for learning outcomes
and developing learning experience. No doubt, quality governing academic advising
is considered useful for all academic programmes and as far as for university overall,
because it helps to increase retention rate among students, so that they can complete

their degree in time.
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The anthors also determined that 95.5 percent of their participants preferred a
developmental or collaborative advising model (Hale et al., 2015). McCuen, Akar,
Gifford, and Srikantaiah (2016) found through their research into advisor-advisee
communication that several factors were important to student’s satisfaction with their
advisor, including adequate explanations from advisors, time with the advisor, and the
personality of the advisor. Students preferred having an advisor who assists in the
selection of classes, but who allows the student to make any decisions regarding
classes and class selection (Hester, 2018; Propp & Rhodes, 2011; Smith & Allen,
2014), Wood, Baghurst, Waugh, and Lancaster (2017) discovered through their
research that students who participated in their stady wanted to be more involved in
the academic advising process, but that they needed more information regarding
program requirements, sequence, and transferability of credits. In other words,
academnic advisors needed to provide more inférmation for students to make informed
decisions. Further, findings suggested that students also wanted to be more actively N
engaged with their academic advisors, including gnidance, in-depth discussions, and
getting to know their advisors better as professionals (Wood et al, 2018) found that
:student satisfaction with undergraduate education was high, but that satisfaction with
advising was much lower. The negative perceptions Woolston (2012) picked up on
were found to be attributable to a gap between what students wanted to talkz over with
their-advisor and what was actually discussed. In addition, poor academic advising
was cifed by Jain, Shanahan, and. Roe (2011) as a crucial factor in high student
attrition rates in university programs. Some rationale for low student satisfaction with
advising inchuded inaccurate course requiremerit information from advisors, as well as
a lack of knowledge and/or a lack of sharing of information aebout special programs,

financial help, and career opportunities (Haag, et al, 2017). Other student complaints
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2.4.3 Self-Contained Model

This is the third model which is related to centralized model and based on the
advising center. This model begins with students’ orientations. Centralized advising
staff assists the students and they have skills how to handle undecided students and
they have overall information regarding academic advising. According to Habley,
(2014) in the self-contained model, all advising is provided in a centralized unit
headed by a dean or director who is responsible for all of the advising functions that
take place on the campus, According to Pardee, (2010) define the centralized model
as one where both professional and facuity advisors are housed in one academic or

administration unit.

2.4.4 Supplementary Model

In this model, faculty members are responsible to deliver advising but these
are the central advising staffs who are part time coordinators. The faculty members
know about their roles and responsibilities and how they can display their roles as

academic advisors?

2.4.5 Split-Model

This model is related to specific student’s center like generalized teachings
where the advisor provides advising to undeclared students in a specific students

center as well as the faculty provide advising in all majors.

2.4.6 Dual Model

As its name shows dual role of advisors one is the faculty member and the

sother ome is the staff advisor. The faculty advisor provides advising related to
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the results and success of the students. According to McGill (2016) creating the strong
relationship beitween academic advisor and students would increase the retention rate
as well as the success of the students. But universities did not show their serious
concern for the improvement of the academic strategies for the academic advisor (Al-
asmi & Thumki, 2014). According to Tinto (2012) the role of the administration is
very important in higher education in this regard if they are involved they can increase
the retention rate of the students. According to Smith and Allen {2014) the advising
styles used by the academic¢ advisor and students are effective for the effective
advising strategies and these advising strategies will help them for the promotion of
the academic success of the students. Further, Himes (2014} emphasis the role of the
smdént’s career counseling that is related to teaching strategies and academic
advising. According to Darling (2015) advising strategies have some purpose of
designing that ensble the students to be successful and it will also identify the.

problems that are already effects the academic progress of the students.

According to Tinto’s (2012) theory of student’s retention, he maintains
academic advising plays an innovative role for fulfilling the mission of teaching
leaming in higher education that is helpful for the promotion of the .student’s
retention. He continuous explained that faculty and academic advisor play an
important role for the student retention, although it is difficult process. He holds that
our institutions the faculty and staff they are not familiar with the process (MoGill,
2016). Students advising is a process which help them to interact with students in and
out of the classroom and they can gain additional information from their advisors
related to their educational as we as career goals (Darling, 2015). The advising which
is pl;ovided by the institution, students have high expectations about the advising as

well as guiding strategies and the students will also expect the consistency of advising
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session (Tume & Thompson, 2014). Swecker et al, 2013 established that students can
socially be integrated with the institution if they are guided by the academic advisor
and #t will help them continning of student’s edueation. He further explains the
importance of academic advising because it improves the critical thinking skills in
students as well as it promotes communication skills of the students (Paul, 2015).
Effective advising strategies done by the advisor encourage social integration and it
will also build relationship between advisor and students as a positive model which

students can experience as a part of the university (Tumner & Thompson, 2014).
2.6 Ewpirical Researches on Academic Advising

Academic advising does not necessarily foons on the relationship of stadents
with university. The researches indicate that it is the advisor who connects the
students with the institution as a part of the institution (Vianden & Barlow, 2015),
When atstudent enters “in 2 university-he follows the different stages of university
experience (Peil, 2016). The stadents can face all the stages in a saccessful manner if
the advisor has a strong relationship with students (Tinto, 2012). As supported by
Vianden (2015) if the academic advisor and student build relationship in the
classroom gradually this relationship leads to effective relationship between advisor
and students, The relationship between advisor and student can be built when they are
interacted in the classroom and when they further follow the university instruction by ‘
the academic advisor (Paul, 2015). After review of the literature theoretical analysis
was performed between advisor and stadents by using effective strategies of advising
and retention of the students can be judged. The current literature is based on how the
academic advising provides direction for students by the use of these sirategies and

how they can engage in their learing while they are studying in the higher education
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(Al-Asmi, 2014; McGill, 2016). According to Tinto (2012) quality of advising can be
judged through the commitment of the students with the institution, it means if he is
committed then he/she can continve histher education in the institution. He further
said if they have positive attitudes towards their leaming experience, it means they are
satistied and they will complete their degree in time (Tinto, 2012). This is an
ovetview regarding the academic advising practices which were performed by the
advisprs and these practices lead to the vision of the academic advising. It will also
help to undersiand the mission of the academic advising, It will also help fo
understand the goals of the advising. It will also discuss the values given by the
advisors as best practices for academic advising. It will also help to understand the
output of advising, all these indicators influence the programme of advising (Colvin,
2013). The university stakeholders and academic advisors need to understand the
advising strategies given by the academic advisors for the promotion of the students’

success in a university (Datling, 2015).

Some bamiers are involved which make the academic advising ineffective.
One of them the advisor has not encugh time to visit the university campus and guide
the students. Another barrier is related to the lack of communication between advisor
and students and the third major barrier is the effective advising strategies (Anderson,
2014). The last section deals with the retention strategies used by the advisors which
guide the students in higher education. There were some retention strategies that were
mote effective for advising. One of them the approach to academic advisor and there
was another retention strategy is the availability of the advisor in the university that
have positive effect on studenis relationship and it was an effort done by the academic

advisors for the promotion of students” success and retention (Paul, 2015).
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2.7 Theoretical Framework

Theory of departure and retention was developed using the most recent
research on models of student growth, satisfaction and persistence. Tinto's descriptive
theoretical model of student departura focuses on the circumstances that contribute to
a student's choice to quit an educational institution. When students leave home and

'join a new community, Tinto likens their transitions to those that teenagers go through
when they leave high schiool {Tinto, 2012). In Tinto's theory, a student's ability to
integrate into the institution is enhanced by their ability to interact with staff, teachers,
and academic advisers. Thronghout the course of the semester, students' commitments

and intentions changed.

There are several factors that might influence a student's university experience
and lead to a student's departurs from the institution. As a result, a student may
‘gmduatc from college lmowmgjust how difficult it is to get along with others in a
university and among the faculty and staff. Prior io entering university, he said, it'is
more important to focus on what students go through when they do so. In order to
retain kids in school and prevent them from dropping out, academic collaboration
between studernits and academic advisers might be beneficial. Institutional strategies
should be integrated in a collaborative manner to provide a campus-wide approach to
student retention (Tinto, 2012) Student-advisor interactions have a sigpificant impact

on student achievemnent, according to Darling (2015).

According 1o Tinto, a university must work deliberately, methodically, and
stracturally in order to enhamnce student outcomes. There was a big difference between
pretending to understand student retention and really doing anything about it.

Enhancing academic advising might have a significant impact on student retention
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because it is not the most often used tool in student services (Kot, 2014). It is
therefore vital for universities to demonstrate their commitment to fostering a
collaborative relationship between students and the instifution through their inclusive
educational and social communities (Darling, 2015). In addition to the importance of
the initia! meeting with a student, there are two primary areas where a umiversity may
promote student loyalty. Among these are customer service and the building of

interpersonal relationships TVianden & Barlow, 2015).

It is possible to improve service quality by making orientation mandatory for
all first-year university students and emphasizing the importance of continined student
services during and beyond the first year (Dadgar et al., 2014). It's important that a
student-faculty and staff-student relationship evolve into one of academic advising
(Niranjaq, Wu, & Jenner, 2015). A student's educational journey necessitates
assistance (Niranjan et al., 2015; Vianden & Barlow, 2015). In order to finish a degree
programme, students needed help strengthening their ability to study and navigating
the academic and nonacademic challenges of university (Dadgar et al., 2014). When it
comes to student retention and the relationship between the student and the academic

adviser, academic advising tactics are critical (Braxtoa et al., 2014).

Advising approaches include coaching, helping, delegating, counseling,
educating, and the parenting style (Asmi & Thumki, 2014; Darling, 2015). For
students, the best way to approach a problem is decided by their relationship with
their advisor (Braxton et al., 2014). In addition to Tinto's theory of student retention,
advice tactics play a critical role in students' development and networks of support
(Asmi & Thumlki, 2014; Tinto 2012). Teachers and academic advisers at higher
education institutions must be familiar with university student leave policies and the

impact they have on the institutions' retention rates (Braxton et al., 2000; Gaines,
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not be disregarded and may be assessed if they want to do so. (Vienden & Barlow,
2015). Increasing the number of graduates recognised by govermment predictions to
meet business needs is an important step for colleges, according to Colvin (2013).
Thactics used in student guidance can help students learn how to successfully navigate
and govern their educational expetiences in order to obtain a job by providing them
with the information and guidance they meed (McGill, 2016). As part of our
dedication to a stadent’s educational needs, we provide them with outstanding
academic coaching along their desired career path (Vianden & Barlow, 2015).
Students become more productive members of society and are more likely to
complete their studies if they have an academic plan in place. Also, Bourdieu showed
that a student’s pniversity experience might be influenced by his or her pre-entry
circumstances (Pather & Chetty, 2016). On the basis of Bourdieu's theory, students’
attitudes and skills to engage in higher education practices were moulded by the
milieu in which they were raised (Fabiansson, 2015). A recent study by Pather and
Chetty (2016) found that over the past two decades, student retention has been
influenced by the degree to which the religious, racial, economic, and cultural
diversity of a student was acknowledged. Additionally, Pather and Chetty (201&)
found that students' sociceconomic status, academic experiences, and demographics
were frequently overlooked in college advisement meetings, rather than highlighting
the value of a student's background characteristics, Counselors specializing in exams
assessing aptitude, intellect, and decision-making ability are frequently recommended
by acadernic advisers to students for in-depth analysis of their personal traits (Gordon
& Steele, 2015). In addition, Fabiansson (2015). argued that people's identities and
perceptions in varions social networks are influenced by the social, economic, and

cultral backgrounds they've built up over their formative vears. In order to
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accommodate the wide range of students in the higher education community, it was
important to know the characteristics linked with students' social and cultural
backgrounds. Due to an emphasis on Tinto's and Bourdieu's theoretical tools and
principles of student integration and retention, all ideas are combined to provide and
understand university experiences and academic accomplishments (Pather & Chetty,

2016).

2.8  Academic Advising at Higher Education

In order to provide students the best chance of graduating, educational
institutions are always working to enhance student performance (Niranjan et al,
2015). All universities had difficulty keéping students, no matter where they were
located (Wray, Aspland, & Barrett, 2014). Student attrition has been a key focus in
higher education for decades, with the effects observed in student progress,
persistence to graduation, and student happiness, among other metrics. It's a shame
that not all pupils will finish their education at the same pace (Darling, 2015).
University administrators need to understand that once a student has registered, it is
their obligation to help the student stay enrolled in the programme. Student
representatives of the university are only guaranteed personal interaction with a
university organized functions by King and mentioned by Pather and Chetty (2016).
Universities around the country faced a continuing difficulty in maintaining
successful undergraduate academic advising programmes that met the requirements of
all students (Anderson et al., 2014). Academic advisers' understanding of degree
requirements and approachability, according to Paul and Fitzpatrick (2015), establish
substantial comelations between advising and student happiness. Clear expectations

between academic advisers and sindents are necessary to achieve high levels of
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aware ghout the knowledge to degree requirement and he/she has the ability to build
strong relation with students and it will increase the satisfaction level of the students
and advising process. It was the responsibility of the advisor to define clear
expectations for advising process that can help them for achieving high level of
positive interaction between students and advisor (Anderson ef al., 2014). According
to the Donaldson et al (2016) academic advisor. should be well aware about the
advising styles that were necessary for advising process and it will help them to
understand the personal characteristics of the students and these characteristics lead to
students’ failure and success of the students. If he/ she knows about all indicators that
were discussed above the advisor can work according to the needs of the students,
becanse the advisor knows all the information that were required for advising pro-cess
(Alvarez, 2016). If an advisor knows about students’ individual difference and this
information can help them to build relationship'with students and it was more
suppertive and more students’ success based. ‘For the retention of the stu‘dents
universities need to develop clear framework that will guide the students in their
thinking process as well as to use best advising strafegies that can help them for

student’s retention in the university (Himes, 2014).

2.9 Role of Academic Adviser

The role of the academic advisor was very important for student’s retention
and it can increase the student’s success if the students were satisfied and committed
to university and have a social integration with university (Smith & Allen, 2014).
According to Tinto (2012) there were many students who do not know about their
Jjourney into higher education without knowing what they need in their long journey.

According to Cunningham (2014) due to the high cost of tuition fee as well as other



financial problems of the students in United States and they were bound to university
to produce more reliable students career and their success. According te Darling
(2015) most of the students met first time with their teachers in the classroom when

they interact with their teachers first time in the classroom.

There were two areas where the higher education need to provide advising and
one was the faculty advisor and the other professional academic advisor. As supported
by MecGill (2016) the role of academic advisor was very important in all stages of
university life especially in teaching learning process. Academic advising was a
practice that helps the students to develop different abilities of the students and to
learn specific skills and it will also help them to make decision regarding their
educational goals that were more important for the students (Darling, 2015). The role
of academic advisor was very important for the success of the students because the
advisor provides guidance throughout the university experience and that help them to
earn degree within a specific time (Tinto, 2012). As supported by Himes (2014) it was
the advisor who helps them to educate the students and develop critical thinking skill
among students and to provide information that was related to university life.
According to Vianden (2015) academic advising was helpful in identifying the path or
direction that students can follow to reach their goals and an ongoing process for
student’s university life. Quality of advising was another factor that affects the
advising process of the students and if the advisor provides quality academic advising
and it will helpful for building connection between advisor and student’s relationship
and this relation is based on the trust of the advisor (Vianden, 2015). According to
Sapp and William (2015) it was the advisor who helps them providing accurate
information to the students related to all aspects like their degree programme and it

will help them for making connection with the university. Thus, the advisor who helps
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by McGill (2016) the role of academic advisor was very important in all stages of
university life especially in teaching leaming process. Academic advising was a
practice that helps the students to develop different abilitics of the students and to
leamn specific skills and it will also help them to make decision regarding their
educational goals that were more important for the students (Darling, 2015). The role
of academic advisor was very important for the success of the students becaunse the
advisor provides guidance throughont the university experience and that help them to
earn degree within a specific time (Tinto, 2012). As supported by Himes (2014) it was
the advisor who helps them to educate the students and develop critical thinking skill
among students and to provide information that was related to university life.
According to Vianden (2015) academic advising was helpful in identifying the path or
direction that students can follow to reach their goals and an ongoing process for
student’s university life. Quality of advising was another factor that affects the
advising process of the students and if the adﬁmr provides quality academic advising
and it will helpful for building connection between advisor and student’s relationship
and this relation is based on the trust of the advisor (Vianden, 2015). According to
Sapp and William (2015) it was the advisor who helps them providing accurate
information to the students related to all aspects like their degree programme and it
will help them for making connection with the university, Thus, the advisor who helps
them in identifying the available resources that were available in the campus and their

behavior with students was the trustworthy source for students.

2.10 Effective Advising Strategies

The idea of including professors and staff into the advisory process was

popular during a period when higher education institutions were strapped for cash and
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2.10.2 Developmental Academic Advising

Developmental advising style provides advising in all matters whether these
matters are related to domestic problems or academic problems whereas prescriptive
advising style based on the formal and distant relationship just registration of the
courses and signing of the forms. Developmental academic advising mean advisors
were responsible for while education of the students. The advisors were not only
guide students in academic matters but also they were responsible to guide them in
other matters as well. Whether these matters were related to academic career or social
or personal they assist them in all matters and they have mutual relationship with each
other and these were the behavioral styles and attitudes of the advisor perceived by
the students. In developmental academic advising style the advisor estal:;lishes a wam
and caring relationship with his/her advisee for various advising tasks. This advising
style has concerned for the total education of the students like future planning, carrier
planning and the utilization of sll resources available in and out of the university as
described by Crookston cited by Christian and Sprinkle (2013). Students and
academic advisors can work collaboratively to attain their academic goals through the
process of developmental counmselling (Donaldson et al, 2016). Academic and
personal goals can be achieved via the use of university resources provided by
developmental advising (Grites, 2013). It is possible for students to better integrate
into a university's acadentic and social systems by interacting with faculty and staff as
part of a comprehensive developmental academic advising plan. Developmental
advising is often pratsed by smdents, although it is not used at all universities due to
the time constraints of academic advisor training (Anderson et al., 2014), According
to Anderson et al (2014), academic advice was divided into two meodels or two

categories, one of which was meant to be developmental and the other of which was
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Students who are at risk for failure are supported by a developmental paradigm, as
described by Smith in Donaldson and colleagues {2016). According to Boylan (2010),
this methodology was best suited for pupils who were underprepared and
intellectually inépt. Students can be more successful if they are counselled by this
mode] and it takes care of their personal, social, academic, and other non-academic
problems. An additional psychological factor that affects students' stress levels has
been included in academic rules, educational standards and criteria by Hollis (2017).
Academic advisors hold the keys to students’ success if they assist them through the
process of advising, according to this scholar's findings. According to his findings, the
most successful advising roles were those of the adviser, the students, and the

2.10.3 Intrusive Advising

Intrusive- advising is a technique used by academic advisors to compel
students to participate in the advisory process, and it may even be a requirement for
students to rcm;in enrolled in the programme (Donaldson et al., 2016). In order to
customize each student's advising visit, academic advisers should benefit from
university policy and counseling skills training (Aiken-Wisniewski, Johnson, Larson,
& Barkmeyer, 2015). When a student receives intrusive advising, they are able to shift
their attention from only on course selection to discussing their long-term academic
goals and the resources necessary to complete their degree programme (Donaldson et
al., 2016). As a result of tailoring each advising session to the individual requir;aments
of a student, advisers can prevent student attrition by addressing crucial variables
before they occur (Anderson et 2l., 2016). In order to meet students’ needs, advisors

must establish a relationship with them, regardless of the type of counselling they use
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academic institation, despite the fact that little research has been done on the impact
of millennial characteristics on undversity selection and cornmitment {Anderson et al.,
2014). Teachers who understand the qualities and pattems of different generations,
such as those outlined by Keeling and noted by Tumer and Thompson, should be
more successful in their guidance of pupils (2014) Because of their excessive use and
dependence on mobile devices and social media, milleanials are less able than
previous generations to think critically, settle conflicts, and develop interpersonal
conmnunication skills. A balance between face-to-face interactions and
communication strategies is needed for academic advisers in order to get a thorough
grasp of the students’ views on their education and future aspirations, Millennials have
learned to put their faith in and rely on those in positions of power when it comes to
charting a course fo professional fulfillment.

According to DeBard, quoted by Moitag et al. (2012), the millennial
generation has been informed their whole lives that they are exceptional. When it
comes to choosing an adviser, students in the millennial generation want someone
they can talk to about anything and everything. According fo officials, millennial
pupils were protected from violence since they were wrged to adhere to the regulations
of the school ﬂiey'wer? aftending, This means that while dealing with millennials,
regulations must be made explicit and followed through on. Teachers, academic
advisers, and other service providers must provide clear expectations for millennial
smdentst in a syllabus or student handbook, When it comes to millemmial academic
advising, it is important for academic advisers to be prepared and adaptable.

Academic advising solufions for millennial stadents need a It;ng-term
connection between the advisor and student, which cannot be established in a few

appointments. Millennials have been raised to anticipats positive news in counseling
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Academic Advising Association, 2017). Rather than a one-time meeting at the
beginning of a student's academic career in higher educafion, smdents’ opimions of
good academic advising involve regular meetings thronghout the university
expericace (Darling, 2015; Turner & Thompson, 2014; Vianden & Barlow, 2014).

Tt's possible that advisors aren't always keeping an eye on students tp make
sure they're following through with their educational goals because there are too many
sdvisees or they have other responsibilities that ism't linked to student gnidance
(National Academic Advising Association, 2017). Studenis who are enrolling for the
firgt time or who are rejurning to school to complete a degree need to get the same
level of guidance each time they come to class (Vianden & Barlow, 2014). Finally,
pleasant contacts and the moulding-of a student’s academic destiny influenced the
constancy of en academic adviser in monitoring students' achievement, intellectual
growth, and career selections (Lukosius et al, 2013). It is difficult for first-year
wniversify siudents who lack intellectual, social, and financial assistance to succesd in
higher education,

The cost of attending a four-year university is often a deterrent for smdents
who wish to transfer from one institution to another. Policies and timelines linked to
transfer admissions can often act as roadblocks for students. By ensoring that students
have access to finance, academic agsistance, and career services, an academic adviser
can reduce barriers to success (Sickpe & Barkzdale, 21:;13).- Academic advisors should
eéncourage students to sgeak with financial assistance staff about ways o meet or
reduce umiversity fees, according to one academic adviser. An academic adviser is
also a common destination for students seeking social and financial assistance
(Donaldson et al., 2016). This extra help from the academic adviser gave the stadent a

way to ask for further help from the advisor in the futare if they needed it:
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advising can have a significant impact on whether or not a student chooses to remain
at an institution (Gaines, 2014). Aurition models for students have been the focus of
study in the early days of student retention, but more recent studies have looked at
" models of student persistence that incorporate growth, contentment, and perseverance
as well. There are three phases of transition that a young person goes through before
becoming an adult in a particular culture, according to a student model. It's important
to remember that these stages of transition eniail scparating from previous
relationships and integrating into the campus community. Using Tinto's phases of
transition for university students, he noted that these transitions and students make
when they join university, thos if a student had difficulties traversing any of these
stages, they may leave the institution (Tinto, 2012). Thirty percent of first-year
university students did not retum for their sophomore year, according to a 2013
research by Sickpe and Barksdale, and the federal government contributed 1.5 billion
dollars in grant money to these students. Families are cited as one of the reasons for
not returing to school, as are academic difficulties and a lack of money (Siekpe &
. Barksdale, 2013). Lack of preparation, student commitment, and a lack of social and
academic integration are all reasons why umiversity freshmen don't return for their
sophomore year.. Many students at risk of dropping out of college do so because they
feel rejected by their peers and aren't prepared for the rigorous academic demands of
college (O'Keefe, 2013). Expeciations may have a significent impact on student
achievement, as Tinto (2012) shown. The relationship between counselling and
student retention may be scen in a variety of teaching and learning techniques
' (O'Keeffe, 2013). The job of the academic adviser is crucial in assisting a student in
navigating the university system and coming to terms with the realities of university
life. In order to help students succeed and stay in school, academic advisers stay up to
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date on the latest issues and trends in student life. It is imperative that advisors

continue to appreciate students’ input outside of the classroom in order fo mieintain

“open lines of dialogue that will help them deliver better advice (Gaines, 2014).

According to Vianden and Barlow (2015), student persistence and retention depend
on competent academic advice. Improvemenits in student satisfaction and retention
have been linked to academic adviser training (Paul & Fitzpatrick, 2015). Academic
advisers who work full-time at a university are required to have specialised training in
academic data particular to that institution. Academic advisers help students deal with
issues that arise throughout their time at university and which may have an adverse
effect on their academic performance. A caring tulture, understanding of institutional
nc;rms and procedures, and campus resources are all important aspects of acedemic
advisor iraining (Paul & Fitzpatrick, 2015). Students' personal end intellectnal
developrient will benefit from focusing on these areas of adviser training. According

. to Paul and Fitzpatrick (2015), there is a favorable correlation between student

satisfaction and retention when it comes to advising. Academic advisement is an area
where private colleges are focused on implementing tactics for improving student
engagement and achievement he-cause retention is a persistent problem. With the help
of a well-structured advising programme that is properly integrated with other
university campus support services, students entering higher education may get the
academic guidanse they noed. What a student really does is determined by their
expectations of themselves and what they need to succeed in tmwemxy As of 2012,
(Tinto) Women and University Counseling, Section 2.15 Gender roles, according to
Chao and Nath (2011), are complicated social constructs mvol.vmg people's ideas,
attitudes, and cxpectations. A study found that women and minority faculty members

were more likely then white males to encounter cpld temperatures and an
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2.19  Summary of the Chapter 2

Students and the nniversity benefit from academic counseling, which is widely
available (Christian & Sprinile, 2013). According to national pois, academic advice
has been identified as the second and third most important pricrity for students (Noel-
Levitz, 2007, Noel-Levitz, 2012). There are several advantages to better academic
coungeling, including better overall student outcones (Brock, 2010), better retention
and completion (Drake, 2011), and better stadent accomplishment (Pascarella &
Terenzini, 2015). (Campbell & Nuit, 2006). Unforfunately, there has been little study
on whether students are happy with the academic advice they get (Christian &
Sprinkle, 2013). Research on students' preforred methods of scademic counseling is
therefore necessary. Both the developmental {or collaborative) and the prescriptive
models of academic counseling have begn proposed (Crookston, 2009; McArthur,
2015). The prescriptive paradigm sees the .adviser as the expert, and the student i3
given little or no participation in the process (Chnstmn &Sprinkle, 2013). According
to Tinto (2012), prescriptive advising can lead to fewer good outcomes for students
since it is more difficult for students to pick courses and to use a system they have
been accustomed to utilising in the past (Pardes, 2010). Gtowth in both academic and
professional areas may be encouraged by using the developmental modzl (Bland,
2011). But the time-consuming nature of developmental advising, compounded by
cnormous cascloads, and the absence of formal trainmg are issues that need to be
addressed, too (Gordon, 2014). The excellent onicomes linked with developmental or
collaborative advising and the focus on retention and completion have accelerated the
need for more study.

Students' impressions of academic counselling are influenced by a variety of
other factors. The academic advisor's gender role can affect how the student perceives
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Research design must be explained before decidiog on a research plan for the
study {(Mertens, 2010). A research design is a strategy that outlines how the study will be
cartied out and how each of its key stages will be accomplished. For exzmple, it specifies
how questions and hypotheses are created and tested, as well as how data collecting is '
condicted. Tt helps to answer research questions and test the hypotheses that have been
formulated. In other words, it's like the architectural blueprints that bring together various
architectural components to form a steucture (Thomas, 2010). Tn order to maximize the
authenticity, efficacy, and tirpeliness of the task at hand, it is a methodical and meticulous
activity (Creswell, 2014). 1t is passible for researchers to plan their studies in accordance
with a vadety of research designs. According t¢ the neture of the investigation,
researchers employ a research design that is appmpﬁate.for the study. A blend of
quanmatwe and qualitative methods, as well as a mix of the two, are the three most
corumon types of study desxgns. The researcher chooses the one that best fits their
research fieeds (Griffee, 2012; Creswell, 2014), The primary goal of quantitative rescarch
is to provide a mmerical representation of the research questions. It aids in the testing of |
hypotheses and the confirmation of caussl linkages by the researcher. The regular format
of data collecting, the researcher’s objectivity, and the statistical analysis of data are all -
aided by quantitative research designs, which have the ability to generalize findings to the
study's target population. It is possible to use a variety of different research methods
depending an the typs and emumnmmt of the study (Martens, 2010). Studying human
traits such as beliefs, skills, knowledge, attitudes, and behavioral potentials may be done
more effectively and efficiently through the use of suryey research design. (Gay, Mills,
Airasin, 2009},

3.2 Rationale for Selecting Quantitative Research Design
The research guestions of present study are descriptive and inferential. It

demands quantitative survey research design. The collected data were amalyzed
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qualitative studies. Keeping in view these circumstances stratified sampling technique
from probability sampling techniques was adopted 1o select the sample group of the

study, Probability sampling domain allows prediction, goes beyond data. It makes an
allowance of genetalization, as well. All the students of final semesters BS four years and

M.A/MSc two years from eight departments of the faculty of social sciences by using

stratifted random sampling technique was selected as a sample in this study.
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Table 3.2

Sample of the study
Departments Students
MA BS

Population Sample Population  Sample
Education 56 48 24 23
Psychology 75 63 129 97
Sociology 55 48 35 32
History & Pak Studies 29 28 23 22
International relations 41 36 78 64
Anthropology 6 6 20 19
Media &
Communication Studies 28 2 3 32
Islamic Art &
Architecture ) i 24 23
Total 290 256 368 186

3.7 Instrumentation

The purpose of this study was to examine the academic advising satisfaction
of students with the academic progress at higher education level. Academic Advising
Inventory (AAT) develaped as a theoretical grounded measurement tool and it serves
as an instrument for data collection. This tool was already used in university of South
Florida in PhD dissertation by Coll, (2007) the researcher used tool of Academic
Advising Inventory (AAI) originally, developed by the Winston and Sander, 1984 for
measuring the academic advising satisfaction. Latest modification in the instrument

was done by Christian & Sprinkle in (2013). The researcher also modified Academic
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Advising Inventory (AAl) according to the lpcal context to support further
investigation of acaderaic advising. Academic advising as an important component in
higher education which can affect positively in the lives of students and it brings
pragmatic fmprovement of advising programme. The rescarcher changed the format
and design to local context. The scademic advising inventory (AAI) is 2 41-items
questionnairs desigred to have a prescriptive and developmental advising subcategory
and was divided into four major categories: (a) developmental and prescripiive
advising measures how the stndent perceives his or her advising, (b) reporfed
satifaction of advising scored on a 4-point scale, and (¢} demographic information.
There were 26 statements which indicated one intended to be a developmental and
other as prescriptive. These are two academic advising styles whick represent
contrasting advisor-advisee attitudes and behavioral styles perceived by the stadents,
All the s;ataments were considered thoroughly. In original instrument these
statements were presented on 7 point likert scale, The extreme left represent
developmental style and extreme right is abeut prescriptive style. Some statements
were paraphrased as yes or no type and others were altemnative nature either
dovelopmental or prescriptive keeping in view the nature of the statements. The
format of the response has been changed. The langnage of the statements kept futact.
So 17 statements were of this style if it is ‘frue’ it shows developmental advising
provided if “not true” preseriptive advising is provided to students, So the response
format style changed to this way. This change in- response format was done to get
clear perceptions from students response either they receive developmental or
prmcnptms style. The other 9 statements showed to select one or other option. One is
associated to developmental and other to prescriptive style. These responses format
change as option ‘a” or ‘b, Whatever studenis think relevant they select. The scoring
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is responsible for appropriate registration of courses and it focuses on the other areas
of the students. Under this subscale low score indicates prescriptive advising style and
high score indicates developmentsl academic advising style. Low score (11-14)
indicates preseriptive advising style and high sore (15-18) indicates dovelopmental
academic advising style. High score (15-18) indicates developmental academic
advising style which help the students to evaluate academic progress of the students
and it also suggests further alternative steps for students and then, advisor trusts on
their students to. carry through and enabl;s the students to take responsibilities for
their own decisions. Low score (11-14) indicates prescriptive advising style, in this
style the advisor tells the students what to do and what needs to do and when to do it
;H these activities which are related 1o academic decision making and the advisor
believes the students will follow through. In this style many decisions ate taken by the
advisor because he/she knows better which subjocts they need to take and how to
evaluste process of academic decision making and implementstions of those
decisions. ‘

. Selecting Courses (SC), this subscele of academic advising inventory deals
with the selection of the courses and making appropriate planning of those subjects
and schedule about those subjects. Low score (2-8) indicates prescriptive advising
style and high score {J-16) indicates developmental academic advising style. High
score (9-16) indicates developmental academic advising style which represents the
attitudes and behavior of the advisor and he helps the students in evaluating academic
courses and also helps in planning an appropriate schedule for those courses. In this
advising style advisor trusts on siudents to make final selection according to their
needs and requirements. Low score (2-8) indicates prescriptive advising style. In this

advising style the advisor accepts the major portion of responsibilities. Also, the
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secondary sources. These can be tertiary or other. Here, two sources were used.
Sampled students population formed the primary group. GPA estimated by them was
regarded secondary sources as a criterion measure the quantitative version. Every care
was taken to follow official code of data collection and maintain confidentiality.

In this perspective, the data collection process was started during the last week
of April, 2018, following the pilot testing and finalization of research instruments. It
was stopped due to summer vacation in June, July and August and was resumed in the
third week of September, 2018 which was completed in the end of November, 2018.
Data were collected by the personal visits to the departments of faculty of social
sciences of International Islamic University Islamabad. The questionnaire was filled
by the students, forming the primary source. Data coﬂécﬁon process was oot an easy
task and different problems were faced by the researcher, because of segregation of
mile and female classes. The researcher sought permission from Dean Faculty of
Social Sciences and questionnaire were mt:wt;.ad_ to the ;iepartments of concemed
teachers have class. In this way, the researcher collected data from the respondents of

the study.

3.13 Data Analysis

Data were analyzed by using descriptive and inferential statistics and the detail

of this was given below,

SNo Objectives Research Questions/Hypotheses Technique for
Data Analysis

1. To identify the level of 1. What is the level of satisfaction of Percentage%
satisfaction  of students students regarding developmental
regarding  developmental academic advising style and its
academic advising and its subscales at university level?
subscales at university level. i) What is the level of satisfaction of
students regarding the personalizing
education dimension of developmental
academic advising style?

2



3.

To identify the level of
satisfaction of students
regarding prescriptive |
academic advizing and its
subscales at university level.

To find out the level of
academic progress of the
students.

To find ont the relationship
between developmental
academic advising style and
academic satisfaction of the
students,

To find out the relationship
between developmental
academic advising style and
academic progress of the
To find out the relationship
between prescriptive
academic advising style amd
academic satisfaction of the
students.

To find out the relationship
between prescriptive
academic advising style and
academic progress of the
students.

Ta investigate the
rolationship _of academic

ii) What is the level of satisfacrion of
students regarding academic decision
making dimension of developmental
academic advising?

iii) What is the level of satisfaction of
students regarding the selection of
courses dimension of prescriptive
academic advising?

2. What is the level of satisfaction of
students regarding the Prescriptive
advising style and its subscales?

i) What is the level of satisfaction of
stydents regarding the personalizing
education. dimension of prescriptive
academtic advising style?

i) What is the level of satisfaction of
students regarding academic decision
making dimension of prescriptive
academic advising?

iiDWhat is the level of satisfaction of
students regarding the seclection of
courses dimension of prescriptive
academic advising?

3. What is the level of academic
progress of the university students?

Ho,:There is no significant relationship
between developmental academic
advising style and academic
satisfaction.

Ho,: There is no significant relationship
between the  developmental
academic advising scores and
students’  academic  progress
scores.

Hos:.There is np significant relationship
between the prescriptive academic
advising style and academic
satisfaction of the stadents.

Hoy. There is no significant relationship
between the prescriptive academic
advising scores and students’
academic progress scores.

Hog:There is no significant relationship
between  academic  advising

Percentagee

Percentage%

Correlation

Correlation

Correlation

Correlation

Correlation
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aftvising entisfaction with
students® academic progress.

satistaction and students' academic
Progress scores.

Hog; There is no significant relationship
between subscales  of
developmental academic advising
style and swmdents’ seademic,
progress.

Hoy. There is po significant relationship
between subscales of prescriptive
academic advising style and

" academic satisfaction,

H0. There is no significant relationship
between subscales of prescriptive
scademic advising style and
students’ scademic progress.

Hoy. There is no significaai difference
between the academic advising
satisfaction score of male and
female students.

Hoy. There is no significant difference
between the male and female
academic progress score.

Ho,j, There is no significant difference
academic advising satisfaction
‘score of BS degree programme
and M.A/MSc degree prograrume,

Ho;y. There is no simiﬁcfmt difference
programme wise in the scademic
progress of the students.

Correlation

Correlation

Correlation

Carrelation

Correlation

Correlation

Correlation

3.14 Normality Test

The normality test is to determine the sample size distribution. This is

important to understand whether the sarhple collected falls within an appropriate

range and its skewness. Table 3.4 shows the mean, standard deviation, skewness.

There are several methods in SPPS to test normality of data. But in present study the

researcher used skewness to check pormelity. The value of skewness indicates sample

is normally distributed and there are no extreme or ouilier cases. If the value of

skewness i3 less than 1 it indicates the data is normally distributed and there are no

extreme cases or compiling of scores at any level.
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unsatisfied in academic decision making and 87% students are unsatisfied in selecting
courses. Among all subscales students are merely unsatisfied with prescriptive
advising style in selecting courses as compared to other sub scales like personalizing

education and academic decision making,

Table 4.6

Satisfaction level on PE as per developmental and prescriptive advising styles
PE N Satisfied % Unsatisfied %
Developmental 259 196 75% 63 25%
Advising Style

Prescriptive 216 82 37% 134 63%
Adpvising Style

Table 4.6 indicates that level of satisfaction regarding personalizing education
subscale of developmental a&vising style and prescriptive advising style. Comparison
of the developmental advising style and prescriptive advising style on the advising
model provided at subscale of personalizing education showed that75% of the
students are ;Jlore satisfied when they receive developmental advising style and 25%
of the students are unsatisfied. 37% of the students are satisfied by the prescriptive
adwising style whereas 63% are uasatisfied with this advising. It means that high
proportion of students is satisfied by the developmental advising style whereas fewer

are satisfied by the prescriptive advising style.
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prescriptive advising style, they are also equally satisfied with this style based on the
results the null hypothesis was rejected as there is positive and significant relationship

existed between academic advising styles and academic satisfaction.

Table 4.11
Relutionship between academic advising styles and academic progress.
Vanables N T P

"~ Developmental PAYS 79 204

Advising style &
Academic progress

Prescriptive  Advising 216 - 037 590
Style &  Academic
progress

{a =0.05) -

- Table 4.11 indicates that the relationship of developmental academic advising
style and prescriptive advising style with academic progress. The value of (r = .079, p.
>.05) developmental advising style shows no relationship with academic progress.
The value of (r = -.037, p. >.05) of prescriptive advising style has negative and
insignificant relationship with academic progress. The students who received
developmental advising style as well as prescriptive advising style have no
relationship with students' academic progress. The table value further shows that the
value of r is not significant in either case. The noticeable thing is that the
developmental advising style the value of r is positive where as it is negative form of.
prescriptive advising style. Although, it is not significant but it shows some relation
with previous table 4.10 values. The students feet happy and satisfied with
prescripiive academic advising style. The prescriptive advising style has distant and

formal relationship with stadents thats why their academic progress may be decreased
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advising style based on the results the null hypothesis was accepted as there is no

significant mean difference exists between male and female academic advising style.

Table 4.17

Gender difference in academic advising satisfaction

Variables N Mean t daf P
Male 131 3938 2.12 473 034
Female 34 41.23

Table 4.17 indicates that gender difference in academic satisfaction. The mean
vatue (M=39.38) of male students and mean vatue (M= 41.23) of female students
| indicate that a significant mean difference exists between mgle and female level of
academic satisfaction. It further means that female students seem more satisfied with
.the advising style given to thcm as compared to male students. Based on the resulis,
the null hypothesis was rejected as there is significant difference between the malé

and female level of academic satisfaction.

Table 4.18

Gender difference ir academic progress

Vanables N Mean t df P
Male 131 5.80 12.364 473 000
Female 344 5.15

Table 4.18 indicates that gender difference in academic progress. The mean
value {(M=5.80) of male students and mean value (M= 5.15) of female stidents
indicates that a significant mean difference exists between male and female level of

academic progress. it further shows that male students are more satisfied with the
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compared to M.A/MSc level. It further means that the academic progress at BS level
is higher as compared to M.A/MSc students. Based on the results, the null hypothesis
was rejected as there is significant difference programme wise in the level of
academic progress. Academic progress at BS level is higher as compared to M. A/MSc

students.
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CHAPTER S

SUMMARY, FINDINGS, DISCUSSION, CONCLUSIONS
AND RECOMMENDATIONS

5.1 Summary

The purpose of this study was to examine the relationship of academic
advising satisfaction with academic progress of the students at higher education level.
The major objectives of this study were (i) to identify the level of satisfaction of
students regarding the developmental academic advising at university level. (ii) to
identify the level of satisfaction of students regarding prescriptive academic advising
at university level. (iii) To assess the level of academic progress of the students. (iv)
to find out the relationship between developmental academic advising and academic
progress of the students. (v) to find out the relationship between prescriptive academic
advising -and academic progress of the students. (vi) to examine the relationship of
academic advising satisfaction with students’ academic progress. The nature of the
study was descriptive using the survey method. Both descriptive and inferential
statistics were used.

All the stadents of ﬁnal semesters of 2years M.A and 4 years BS degree
programmes of social sciences departments of International Islamic University
Islamabad formed the population of the study. 475 students were taken as a sample.
Using sunple random sampling technique, a modified version of questionnaire, vetted
by panel of cross sectional experts was adopted for data collection, The Academic
Advising was assessed by the Academic Advising Inventory developed by the
rescarcher. The Academic progress was measured by the following indicators

specifically; their GPA, successful course completion, and eligible to promote next
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5.2.6 Satisfaction level on personalizing education as per developmental and

prescriptive advising style

5. It was found that on personalizing education 75% students were satisfied and
25% were unsatisfied when Developmental academic advising was given to
them. It was found that on personalizing education 37% students were
satisfied and 63% were unsatisfied when advising provided to them through

prescriptive academic advising style. (Table#4.6)

§.2.7 Batisfaction level on academic decision making according to developmental

and prescriptive advising style

7. It was found that on academic decision making 55% students were satisfied and
45% were unsatisfied when developmental academic advising was given to them. It
was found that on academic decision making 37% students were satisfied and 63%
were unsatisfied when advising is provided through prescrii:tive academic advising
style. (Table#4.7)

5.2.8 Satisfaction level on selecting courses as per developmental and

prescriptive academic advising style

8. It was found that on selecting courses 55% students were satisfied and 45% were
unsatisfied when developmental academic advising was given to them, It was found
that on selecting courses 37% students were satisfied and 63% were unsatisfied when
advising provided to them through prescriptive advising style.  So the major
difference exi_sts between two styles when it provided at selecting courses. (Table#

4.8)

5.3 Levels of academic progress of the university students
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satisfaction, It was found that the r value (r = 363, p= .000) of academic decision
making showed positive and significant relationship with academic advising
satisfaction. It was found that the r value {r = .141, p = 039) of selecting courses
made a siéniﬁcant relationship with academic advising satisfaction. Only
personalizing education showed no significant relationship with academic advising
satisfaction based on the result the null hypothesis was accepted as there was no
significant relationship between prescriptive advising styles of personalizing
education with academic advising satisfaction whereas the null hypotheses were
rejected of subscales of academic decision making and selecting courses because
there were significant relationship between academic decision making and selecting
courses v‘with academic satisfaction. (Table#4.14)

34.5 Relationship between subscales of prescriptive academic advising style with

academic progress.

15. Tt was found that (r= - .150, p= .028) of personalizing education showed negative
and significant relationship with academic progress when advising is provided
through prescriptive, It means advising on personalizing education did not increase
academic progress of the students. It was found that (v = 065, p=.343) of academic
decision making have insignificant relationship with academic progress. The r value
of (r =.032, p=. 645) selecting courses held insignificant relationship with academic
progress based on the results the null hypothesis was rejected as there was negative
and significant relationship between subscales of prescriptive advising style of
personalizing education with academic progress of the students. Whereas the null
hypotheses were accepted as there were no significant relationship between subscales
of academic decision making and selecting courses of prescriptive advising style with

academic progress of the students. (Table#4.15)

123



5.5 Gender based differences in academic advising style

16.1t was found that (t = .106, p=.915) there is no significant difference exists between
academic advising prm‘ri_dcd to male and female students. The mean value (M=39.33)
of male students and ﬁem value of (M= 39.88) of female also confirm this. It means
that both groups received equal treatment and no difference could be accounted for on

—this variable based on the resuits the null hypothesis was accepted as there was no
significance difference exists between male and female advising style given to them.
(Table#4.16)

§.5.1 Gender based difference in academic satisfaction

17. It was found that (=2.12, p= .034) significant difference exists between academic
advising satisfaction score of male and female students. The mean value (M=39.38)
of male students and mean value (M= 41.23) of female students confirm this
difference is because of female students score. It means that ferale students seemed
more respousive and satisfied with the advising style as compared to their counter
parts based on the results the null hypothesis was rejected as there was significant
difference exists between the male and female level of academic advising satisfaction.
(Table#4.17)

3.5.2 Gender based difference in academic progress

18. It was found that (1= 12.364, p= .000) significant difference exists between
academic progress of male and female students. The mean value (M=5.80) of male
students is higher than the mean value (M= 5.15) of female students. The mean value
showed that male students seemed more satisfied with the academic advising as

compared 10 female students based on the results the null hypothesis was rejected as
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the academic progress at BS level is higher as compared to M.A/MSc students based
on the results the null hypothesis was rejected as there is no significant difference
exists in academic progress of BS and M.A/MSc level. (Table# 4.21)

5.3 Discussion

The purpose of the study was to examine the relationship of academic advising
satisfaction with academic progress at higher level. This section deals with the
academic advising satisfaction, advising styles perceived by the students. The intent
of this section is to review all the findings of the study in relation to the previous
researches. How the results of the study are similar or different with other researches.
The argument relates to developmental advising style and prescriptive advising style
which further help to Iead advising s;atisfaction of students at higher level. If they are
satisfied then they will perform better. It increases the retention rate of the students in
unive-rsities and it helps improving academic progress-of the students. It will also help
to improve untversity ranking and it will also help to improve the retention rate of the
students.

The first objective of the study was to examine the level of satisfaction of
students regarding developmentat academic advising style and prescriptive advising
style at university level. On the basis of the findings, the smdents who received
developmental academic advising showed high level of satisfaction as compared to
prescriptive advising style. Comparison of the two styles showed that; most of the
students were satisfied with developmental academic advismg style whereas only
fewer students were unsatisfied with this advising; on the contrary, students were
satisfied by the prescriptive advising style whereas most of the students were
unsatisfied with this advising. It means that most of the students regarded the degree

of satisfaction imported through the developmental advising style. This indicated the
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cutoff point. The rational is developmental advising style provides advising in all
matters whether academic or non-academic, including domestic problems, or
academic problems whereas prescriptive advising style based on formal and distant
relationship contained theory and practice. The above discussion shows that the level
of satisfaction regarding the developmental academic advising style and prescriptive
advising style. These are two contrasting behavioral styles and attitudes perceived by
the students. In developmental academic advising style the advisor establishes a warm
and caring relationship with his’/her advisee for various advising tasks. This advising
style has concerned for the total education of the students like future planning, carrier
planning and the utilization of all resources available in and out of the umiversity.
Whereas prescriptive advising style is fonn;al and distant only academic matters are
dealt by the advisor like fegistraﬁon of the courses and signing of the forms. The
relationship of advisor is based on the status and position. The advisor’s relationship
is based on authority and he/she behaves like an expert. Formal academic matters are
the exclusive or primarily focus of prescriptive advising. The difference lies in their
philosophy and roles.

As described by Creamer cited by Marieta (2018) academic advising is related
to educational activity that helps out university students to make decisions related to
personal and academic lives. The emerging needs and demands of the students have
changed the role of an advisor so as to address new situation and needs in various
setings. Developmental advising provides a holistic approach for student and faculty.
This advising mode to build up good relationship between student and advisor and
this friendly environment in totality, focusing on course work, values, career and
vocational planning of the students (Upcraft et 21.,2015). In developmental academic

advising, students can discuss their formal and informal affairs of their life. The

127









The important thing in this study was the level of satisfaction of advising
he/she received. If students are satisfied by the advising style given to them, this
advising satisfaction would directly impact on institutional retention efforts and
ranking, as well. The literarre suggested that consistently retention has direct link
with students; satisfaction by the advising given to them. The advising satisfaction has
been linked with the similarities of faculty and student advising competence. All
depends on different academic advising styles, McArthur (2015) categorized
academic advising into two models or two categories, one intended to developmental
and other one the prescriptive. The nature and nurture of each model has been well
established. One providing close contexts, the other one formal and distant. Further,
prescriptive advising the role of the advisor is based on authority and it is the faculty
member as an expert and who provides direction to students with little or no input
from students side whereas developmental model is related to mutvally derived
relationship in decision making process and it is more related to mentoring model of
advising {Christian & Sprinkle, 2013). According to Lowenstein (2015) prescriptive
advising model is related to bookkeeping. In prescriptive advising style what steps
they need to take and advisor is all in all, he tells the students what steps they need o
take and which rules they need to follow while the role of the students is passive. In
prescriptive advising style no feedback is given to students. Those students who have
prescriptive advisor now less chance to integrate social and academic areas of the
university as compared to developmental advisors.

Pardee (2010) maintained many students availed of prescriptive advising
because, this was the only style known by the students. Equally, this study found links
with Holis, (2016), work in developmental advising model as purposive and friendly

and hold strong relationship between advisor and advisee. It works as a device which
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helps to encourage students for the improvement of professionally and academically
one to feel at ease. Bland (2011) also supported the effective use of developmental
advising style/model as the university offered service to students, as a tool for the
growth of students. The model involved and enhanced intentional stimulation for the
students. As described by Winston cited by Sprinkle (2013) highlighted some
weakness showed by the research of developmental advising model like a lack of
training and expectations of the class out of the class and campus, the time they spent
in the advising session. According to Smith, (2013), it is based as a supportive model
for the at-risk students to improve success rates of the students. Further, Boylan,
(2010) found that this model was more useful for unprepared strdents and
academically deficient students. By using this model students gained more suceess, if
they advised by this model and it would help in personal, social, academic and other
non-academic matters of their lives. Hollis, (2016) suggested the advisors to use
developmental mode! in advising process, to release stress le;-rel through the help of
academic policies, educational guidelines and requirement. Because by these
components, they felt relaxed from mental stresses. He further reported that academic
advisor has keys to success students if they guide students in their process. Thus, he
integrates ripartite roles like the advisor, students and the institution. This is what the
findings of this study yielded to further data-based evidence in higher education in

Pakistan’s perspective.

5.4 Conclusions
On the basis of the present findings following conclusions were made.

1. On the basis of the findings it is concluded that the students who received
developmental academic advising style gained higher level of satisfaction as

compared to prescriptive advising style. Comparative analysis showed that most of
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9.1t is concluded that the comiparison of the relationship of developmental academic
advising style and prescriptive advising siyle with academic progress showed no
relationship with academic progress whereas prescriptive advising style held negative
and insignificant relationship with academic progress, (Finding#11)

10. In is concluded that with regard to the relationship of subscales of developmental
advising style with academic satisfaction. Personalizing education showed positive
and significant relationship with academic satisfaction under the developmental
advising style. Academic decision making held positive and significant relationship
with academic satisfaction when it provided under developmental advising. Selecting
courses bore negative and insignificant relationship of developmental advising style
with academtic satisfaction. Comparison of the subscales of developmental advising
style with academic satisfaction, the personalizing education and academic decision
making indicated positive and sig-niﬁcanl relationsliip with academic satisfaction
while selecting courses showed negative and insignificant relationship with academic
advising satisfaction. (Finding#12)

10. It is concluded that the relationship of subscales of developmental advising style
with academic progress. Personalizing education of developmental advising style
showed negative and insignificant relationship with academic progress of the
students. Academic decision making and selecting courses held no relationship with
academic progress of the students. It is further observed that even if develapmental
academic ad'fising style was given to students but this advising style did not increase
academic progress of the students, Here, developnental advising siyle held no
relationship with academic progress of the sidents. (Finding#13)

11. On the basis of the finding it is concluded that with regard to the relationship of
subscales of prescriptive adviging style with academic satisfaction. Personalizing
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education of prescriptive advising style held rio significant relationship with academic
satisfaction. It means that students’ academic satisfaction level did not increase when
prescnptrve advising style was given to them. It means that prescriptive advising style
bore no relationship. with students’ academic satisfaction. However, academic
decision making and selecting courses showed positive and significant relationship
with academic satisfaction imder prescriptive advising style. Comparison of the
telationship of subscales of prescriptive advising style with the academic decision
making and selecting courses these subscales showed n marked positive and
significant relationship with academic satisfaction. Ounly personalizing education
showed no significant relationship with academic satisfaction under prescriptive
advising style. (Finding#14)

12, It is concluded that the relationship of subscales of prescriptive advising style with
academic progress. It is concluded thet prescriptive advising style held negative and
significant relationship with academic progress, while the academic decision making
and the selecting courses showed significant rejationship with academic progress.
Only personalizing education indicated negative and significant relstionship with

academic progress. (Finding#15)

13. The findings of the study gender related aspects showed no significant mean
difference exists between male and female advising style given the same treatment.
One finding indicated gender-based difference in academic advising satisfaction. The
academic advising satisfaction of male and female stndents indicated = significant
mean difference existed between male and female. level of academic advising
satisfaction. It means that female students seemed more satisfied the advising style
given to them as compared to male students, It is concluded that gender based
difference in academic progress. The results showed that male students were more
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1t means that both academic sdvising styles that are provided to them did not address
the academic issues of the students. Therefore, so it is recommended that address
academic issues of the students when advismg given to them. So, their academic
progress can be increased.

3. It was revealed from the study gender based academic advising satisfaction. Fernale
students are more satisfied as compared to male students by the advising style given
10 them. Because female students like developmental advising style and male like to
the point advising that is prescriptive advising style and showed no concern in having
a motivational advisor or having an individualized schedule. Therefore, it is
recommended that prescriptive advising style provided to the male students so that
they can satisfy by the advising given to them.

4. It was revealed from the study the academic progress of the stadenis is better as
compared to females, Therefore, it is recommended that more focus may be given to
female students and discuss with them their acadenric issues so that their academic
progress may be increased. ‘

5. It was rovealed from the study M.A/MSc students are more satisfied as compared to
BS level students. Therefore, it may be recommended that the more focus may be
given to BS level students when academic advising given to them because their level
of satisfaction is low as compared to M.A/MSc students.

6. It was revealed from the study BS students demonstrate more academic progress as
cempared to M.A/MSc students, ‘]‘horefore, it may be recommended that more focns
may be given to M_.A/MSc students and address their academic issues when academic
advising provided to them. So that their academic progress may be increased after

receiving academic advising.
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treatment could be generalizable. Sccond, focuses on measurements rather than
treatments; results considered generalizable outside of the test group, producing the
same results with different forms of measurements-the findings could be
generalizable, But, the question would bear the same meaning, slightly different
wording or scaling the scale: nine to six etc. The third type refers to the subject of the
test situation. Here, the researcher increase the size of the population (rather than test
group) chosen by the random approach (Firestone, 1993). In this study, the population
considered a fairly large size 475 at one site, ITUL Characteristics (in terms of age,
gender, programmes, BS/M.A/MSec, internal academic; culture) were, by and large,
homogeneous. Also, all programmes were semester-based, same semester (Spring
April, to September, 2018), students possessing similar educational background. Their
examination systemn {formative, midterm exam and summative, final exam) and the

resultant outcomes/goal i.e. GPA.

Another set characteristic refers to the teacher: their treatment (integrating
lecture, discussion, assignments/projects, and portfolios in selected cases). By
qualifications and experiences formed advanced level of accomplishment: MS to post
doc representing male and female cases, all groups: young, medium and semior and
visiting faculty members of similar criteria and governed by centralized management
system i.e. ITUL The third element included the site i.e. IIUL It is a distinct university
in the country, students are drawn country wide, plus foreigner both students and
faculty. Putting all these aspects together, the results of this study support the

elements and some total of generalizability.

141



REFERENCES

Aiken-Wisniewski, S. S., Johnson, A. J., Larson, J. A., & Barkemeyer, J. B. (2015). 4
preliminary regort of advisor perceptions of advising and of o prafession.

Al-Ajmi, N. H, & Aljazzaf, Z. (2020). Factors Influencing the Use of Multimedia
Technologies in Teaching English Language in Kuwait, International Journal
of Emerging Technologies in Learning (LIET}, 15(05), 212.

Al-Ansari, A,, El Tantawi, M., Abdel Salam, M., & Al-Harbi, F. (2015). Academic
advising and student support: Help-seeldng behaviory among Saudi dental
undergradudte students. Saudi Dental Journal, 27(2), S7-62.

Al-Asmi, K., & Thumikl, V. R. (2014). Student satisfaction with advising systems in
higher education: An empirical study in Muscat. Learning & Teacking in
Higher

Aldemir, C., & Gulcan, Y. (2014). Student satigfaction in higher education: A Turkish
case. Higher Education Management and Policy, 16(2), 109-122,

Alessandria, K. P., & Nelson, E. S, (2015). Idenfity development and self-esteem of
first  generation American college students: An exploration study. Journal
of College Student Development, 46(1), 3-12. Aligning stdent expectations of
advising with pereeived advisor behaviors.

Alverez, R. R., & Towne, V. S. (2016). Academic advisors as adult educators: First
year experience instructors. Journal of Aduit Education, 45(1), 10.

Anderson, W. W., Motto, J. S., & Bourdeaux, R. (2014). Getting what they want: and
challeages. NACADA Jowrnal, 25(1), 26-30.

Ansory, S. M., & Safira, A. {2018). Age segmentation for predicting behavioural
intention of using railway services in Indonesia. dsian Journal of Business-
and Accounting, 11(1), 229-264. hitps://doi.orgf10.22452/siba voll Lnol .8

Astin, A, W. (2016). Four critical years. San Francisco: Jossey-Bass.

142









Creamer, D. G. (2014).Use of theory in academic advising. In V. N. Gordon & W. R.
Habley (Eds.), Academic advising: a comprehensive handbook. San

Francisco, CA: Jossey-Bass.

Creswell, J. (2014). Research design. Qualitative, guantitative, and mixed methods
approaches. (4th ed). Thousand Oaks, CA: Sage Publications, Inc.

Crookston, B. B. (2012). A developmental view of advising as teaching. Jowrnal of
College Student Personnel, 13. 12-17.

Dadgar, M., Nodine, T., Reeves-Bracco, K., &Venezia, A. (2014).Strategies for
integrating student supports and academics. New Directions _for Community
Colleges, (167), 41-51.

Darling, R. A. (2015). Creating an institutional academic advising culture that
supports commuter student success. New Directions for Student Services,
(150}, 87-96.

DeBard, R. (2014)., Millennials coming to college. New Directions for Student
Services, (106), 33-45.

Donaldson, P., McKinney, L., Lee, M., & Pino, D. (2016). First-year community
college students' perceptions of and attitudes toward intrusive academic
adwvising. Education: Gulf Perspectives, 11(1), 1-19.

Drake, J. K. (2011). The role of academic advising in student retention and

persistence. About Campus, 8-12 education space. Planning for Higher
Education, 44(4), 21-25

Edwards, R., & Person, D. (2014) Retaining the adult student: The role of admission
counselors. Journal of College Admission, 154, 18-21.

Ellis, K. (2014). Academic advising experiences of first-year undecided students: A
qualitative study, NACADA Journal, 34(2), 42-50.

Ecwin, T. D. (2014). Assessing siudent learning and development. San Francisco:

Jossey- Bass.

145



Evans, N. J,, Farney, D. S., Guido, F. M., Patton, L. D., & Renn, K. A. (2010).Student
Development in College: Theory, Research, and Practice. {(2nd ed.). San

Francisco, CA: Jossey-Bass.

Fort, D. (2016). Completing college: Rethinking instinnional action. [Review of the
book Completing college: Rethinking institutional action by Vincent Tinto].
Learning Assistance Review by (TLAR), 2i1(1), 19-21.

Fowler, P. R,, & Boylan, H. R (2010).Increasing stedent success and retention
multidimensional approach. Journal of Developmental Education, 34, 2-10.

Fraenkel, J., Wallen, J., & Hyun, H. (2016). How (o design and evaluate research in
education (9 ed)). New York, NY: McGraw-Hill.

Gaines, T. (2014). Technology and academic advising: Student usage and

preferences.

Gay, L. R. (2015). Educational Research competencies for analysis and application.
Macmitlan publishing company; New York.

Gordon, V. N. (2016). Career advising: An academic advisor's guide. San Francisco:
John Wiley & Sons. '

Gordon, V. N., & Steele, G. E. (2015). The undecided college student: An academic
and career advising challenge. (4" ed). Springfield, IL: Charles C Thomas

Gordon, V. N, & Stecle, M. 1. (2015). The advising workplace: Generational

differences

Gordon, V. N.,, Habiey, W. R., & associates. (2014). Academic advising: A

comprehensive handbook. San Francisco: Jossey-Bass.

Greenwood, J. D. (2014). Academic advising and institutional goals: A president's
perspective, In R. B Winston, Jr,, T. K. Miller, S. C. Ender, T . I. Grites,
& Associates (Eds.), Developmental academic advising (pp. 64-88). San

Francisco: Jossey-Bass.

Grites, T. J. (2013). Developmental academic advising: A 40-year context, NACADA
Jouwrnal, 33(1), 5-15.

146



Grites, T, & Gordon, V. (2014). Developmental academic adviging revisited.
NACADA Journal, 2(1), 12-13,

Gurin, P, Dey, E. L, Hurtado, 8, & Gurin, G. (2012). Diversity and higher
education: Theory and impact on educational outcomes. Harvard Educational
Review, 7X(3), 330-365.

Haag, S., Hubele, N, Garcia, A., &McBeath, K. (2017). Engineering undergraduate
atitition and commibuting factors. Intermational Journal of Engineering
Education, 23, 929-940.

Habley, W. R. (2016). The status of academic advising: Findings from the ACT sixth
national survey. Nativaal Academic ddvising Association Monograph Series
Number 10. Manhattan, KS: National Academic Advising Association.

Hale, M. D., Graham, D. L., & Johnson, D, M. (2016). Are students more satisfied
with academic advising when there i8 congruence between current and
preferred advising styles? College Siudent Journal, 43, 313-324.

Harrill, M., Lawion, J. A., & Fabianke; J. {2015). Faculty and staff engagement: A
core component of student success. Peer Review, 17(4), 11-14.

Harrison, E. (2018), Faculty perceptions of academic advising: “I dom’t get no
respect! ” Nursing Education Perspectives, 30, 229-233.

Hatch, D. K., & Garcia, C. E. (2017).Academic advising and the persistence
intentions of community college students in their first weeks in. college.
Review of Higher Education (Vol. 40). httpe:f/doi.org/10.1353/rhe.2017.0012

Heisserer, D., & Parrette, P, (2012).Advising at-rigk stadents in college and university
settings. College Student Journal, 36, 69-34,

Hester, E. J. (2018). Student evaluations of advising: Moving beyond the mean.
Callege Teaching, 56, 33-38.

Himes, H. H. (2014). Strengthening academic advising by developing a normative
theory, NACADA Jownal, 34(1), 5-15.

147




Hollis, L. (2017). Academic advising in the wonderland of college for developmental
students. College Student Journal, 43, 1-6.

Hom, L. (2015).Waiting to attend college: Undergraduates who delay their
postsecondary enroliment. National Center for Statistics, U.S. Department of
Education. Washington, DC,

Johnson, E., & Morgan, B. (2015). Advice on advising: Improving a comprehensive
university’s program. Teaching of Psychology, 32,15 - 18.

Johnson, M. M,, & Rhodes, R. (2015).Human behavior and the larger sociai
environment: A new synthesis. Boston: Allyn& Bacon. Journal, 32(2), 26-
35.Journal, 47(4), 605.

Kant, L. (2015). Critique of judgment. New York: Oxford University Press. (Original
work published 1790). ‘

Keeling, S. S. (2013). Advising the millennial generation. NACADA Journal, 23(1-2),
30-36

Kuhn, T. L. (2014). Historical foundations of academic advising.In V_ N. Gordon,
W.R. J. H. Bemard & M. Lucht, Trans.}

Kuhn, T. L, & Padak, G. (2014). Is academic advising a discipline? NACADA
Journal, 28(2), 2-10.

Kuhin, T. L., Gordon, V. N., & Webber, J, (2016). The advising and counselling
continuam: triggers for referral. NACADA Jowmnal, 26(1).

Laanan, F. 8. (2014). Community college students’ career and educational goals. New
Directions for Community Colleges, 112, 19-34,

Lan, L. K. (2013). Institutional factors affecting student retention. Fducation, 124,
126-136.

Legutko, R. S. (2016). Students grade their professors: An evaluation of a college
faculty’s advising by its graduating seniors. The Mentor, 4. Retrieved
February 6, 2015 from hitp:/dus.psu,eduw/mentor,

148



Leon, A. €., Davis, L. L., & Kraemer, H. €. (2011). The Role And Interpretation of
Pilot Studies In Clinical Research. Journal of Psychiatric Research, 43(5),
526629,

Low, L. (2012). 4re college studenis satisfied? A national analysis of changing
expeciations. Indianapolis; USA Group. ERIC Document Reproduction
Service No. ED451816,

Lowenstein, M. (2015). If advising is feaching, what do advisors teach? NACADA
Journal, 25, 65-73.

MeArthur, R, C. (2015). Faculty-based advising: An important factor in community
college retention. Community College Review, 32, 1-19.

MocGill, C. M. (2016). Cultivating ways of thinking: The developmental teaching

Mertes, 8. J., & Jankoviak, M, W. (2016).Creating a college-wide retention program:
A mixed methods approach. Conummity College Enterprise, 22(1), 9-27.
Mid-Western Educational Researcher, 26(1), 27-51,

Montag, T. T., Campo, 1., Weissman, J., Walmsley, A, & Snell, A. (2012). NACA4DA
Journal, 34(1), 43-49. NACADA Journal, 35(2), 60-70.

Myers, B. E., & Dyer, 3, E, (2005).A comparison of the attitudes and perceptions of
mniversity faculty and admioistrators toward advising undergradoste and
graduate students and student organizations. NACTA Jowrnal, 49, 34-40,

NACADA: The Global Community for Academic Advising. (2015). NACADA
Concept of Academic Advising, Retrieved December 13, 2015, From

Retrieved from : ada.lsu. e
Articles/Concept-of- Aeadamm-AdVlsmg.aspx

149






Pizzolsto, J. E. (2018). Advisor, teacher, parmer: Using the learning partnerships
mode] to reshape academic advising. About Campus, 13(1), 18-25.

Propp, X. & Rhodes, 8. (2016). Informing, apprising, guiding, and wentoting:
Construets underlying underclassman expectations for advising. NACADA
Journal, 26, 46- 55.

Quimby, L. J., & O’Brien, J. (2104).Predictors of student and career decision-making
self-efficacy among nontraditional college women. The Career Development
Quarterly, 5, (2), 323-340.

Quimby, L. J., & Tinto, V. (2016). Research and practice of college stadent retention:
What next? Journal of Callege Student Refention, 8(1) 1-19.

Renaee, 8.5. (2017). Perception of academic advising and studemt’s retention at
Lindenwood University, School of Education (published doctoral thesis).

Rickes, P. C. (2016). Generations in flux: How Gen Z will continue to transform
higher research. Review of Educational Research, 45(1), 89-125

Rodgers, K., Blunt, §., & Trible, L. (2014). A real PLUSS: An intrusive advising
program for underprepared STEM students. NACADA Jowurnal, 34(1), 35-42.

Ryan, M. J. (2013). Improving retention and academic achievement for first-time

collége students at a two-year community college. Commumity College
Josirnal of Research and Practice, 37, 131-134.

Sapp, L.C. & Williams, S.A. (2015). Best practices in advising non-traditional
students.  Academic  Advising  Today, 38(4). Retrieved from
hitp//www.nacada ksu edy/

Sedlacek, W. (2014). Beyond the big tesr: Nom-cognitive assessment in higher
education. San Francisco: Jossey-Bass.

Smith, C., & Allen, J. (2014). Does contact with advisors predict judgments and
attitudes consistent with student success? A multi-institutional study.
NACADA Journal, 34(1), 50-63.

151




Smith, J. S. (2015). The effects of student receptivity on college achievement and
retention. Journal of College Student Retention, 6, 273-288.

Smith, J. S. (2017). Using data to inform decisions: Intrusive faculty advising at a

community college. Community College Journal of Research and Practice,

Strayhorn, T. L. (2015). Reframing academic advising for student success: From
advisor to cultural navigator. The Journal of the National Academic Advising
Association, 35(1), 56-63.

Sutton, K. L., & Sankar, C. (2016).Student satisfaction with information provided by
academic advisors. Journal of STEM Education, 12, 71-85.

Taylor, K. M., & Betz, N. E. (2014).Application of self-efficacy theory to the
understanding and treatment of career indecision. Jowrnal of Vocational
Behavior, 22, 63-81.

Tinto, V. (2012). Dropout from higher education: A theoretical syntheses of recent

Tinto, V. (2016). Leaving college: Rethinking the causes and cures of student
attrition. Chicago, IL: University of Chicago Press.

Tinto, V. (2016). Completing college; Rethinking institutional action. Chicago, IL:
University of Chicago Press.

Tumer, P., & Thompson, E. (2014). College retention initiatives meeting the needs of
millennial freshman studenis. College Student Journal, 48(1), 94-104.

Upcraft, M. L., Gardner, J. N., & Barefoot, B, O. (2015).Challenging und supporiing
the first-year student: A handbook for improving the first year of college.
SanFrancisco: Jossey-Bass.

Vianden, J.,, & Barlow, P. (2015). Strengthen the bond: Relationships between
academic advising quality and undergraduate student loyalty. N4CADA
Journal, 35(2), 15-27. |

Walters, L. M., & Seyedian, M. (2016).Improving academic advising using quality
function deployiment: A case study. College Student Journal, 5(2), 253-261.

152









Appendix-II

List of Experts for Tool Validation
1. Professor Dr. Kamal Manzoor Arif Education Department Foundation
University (Visiting Faculty)
2. Dr. Nighhat Shakoor Assistan Professor from English Department of ITUL
3. Dr. Nazia Iqbal Assistant Professor from Psychology Department of IIUL
4. Dr. Rabia Gul Assistant Professor from Department of Sociology IUL

5. Dr. Muhammad Munir Kiyani Associate Professor from Education

Department of ITUL
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Personal Information (Part I)

1. Narne: 2. Department:

3. Gender: 1. Male l:l 2. FemaleD
4. Qualification: BS:{_] MAM.[ )
5. Gpa:[J

This portion related to academic progress of the students
6. Have you successfully completed your course work on due time?

Yes: ] NOD
7. Have you fulfilled all prerequisites for eligibility to be promoted to next semester?
Yes: [ No:[]

8. Have you ever been put on probation?

Yes:[] No:[]
9. Have you got readmission?
Yes: [] No:[_]

10. Number of courses dropped in any semester.

L e et ]

11. Nummber of cotrses failed in each semester.

l st 2 nd 3 rd 4"1 Sﬂl 6ﬂ1 7&
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