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ABSTRACT

The current study endeavors to investigate Pakhtun Social Structure and its ImPacts on

women,s Education. The study inquires the cultural, economic, physical, religious and political

constraints to women's education i1 Pakhtun society. A quantitative approach was used and

studywasconductedineightUnionCouncilsofTehsilAderaainamely;Chakdara,Asbanr,

Khadaleai,Khanpoor,ouch,Tazagram,KorigramandBadwan.Atotalof323maleandfemale

respondents were selected through stratified random sampling using proportionate method' A

comprehensive survey was made using semi-structured questionnaire of the mentioned Union

Conncils. The collected data was scrupulously atalyzed with the help of SPSS' However'

univariate analysis has been used in order to present data in table with the help of frequency and

percentage,whereasbivariateanalysiswasconductedintheformofchi-squaretestand

correlation in order to test the hlpotheses. The results explicitly show that the socio-cultural,

economic, physical, religious and political impediments have higtrly significant relationship and

association with women's education in Pakhtun society. The empirical results show that system

of patriarchy, male dominance, customs and faditions, religious misinterpretation, feudalism,

prevailing poverty, discouraging response of community and discrimination in policies affect

women's education negativelY.

It has been suggested tl1at a comprehensive plan of action including civil society, media,

academia moderate community leaders and religious leaders should be adapted to bring chalge

in stict customs and haditions of Pakhtun society. Govemment should also play its positive role

in providing gender sensitive policy and infrastructural facilities at the community level'



CHAPTERONE

INTRODUCTION

1.1 Background of the Study

Education improves and promotes the social, economic, political and cultural life

of the nation. It is one ofthe basic activities ofpeople in all human societies. The

continued eistence ofsociety depends upon the transmission of culn[e to its young

generation. It is essential that every new generation must be given training in the ways of

thegroupsothatthesametraditionwillcontinue'whereeverysocietyhasitsownways

a:rd means of fulfrlling such need. Education is considered as a value in itselfbecause it

leads to the development of overall personality of the individu.il' The finctions of the

educational institution is to develop people physically, mentally, psychologically, socially

and spiritually (Nayak and Nair, 2005). Apart from the acquisition of knowledge and

values conducive to social evolution; education provides many other benefits. The

development of the mind, training in logical and analytical thinking, organizational'

administrative and management skills accrue through education. Education therefore, is

made available to all for better parenting and healthier living (Kendall, 2008:346)'

Education is a key to empower women, take control of their lives and a source to

overcome the oppressive customs and traditions which are resisting their educational

participation. Education of girls is like educating a famiiy while educating aboy is

merely educating a person. The importance of female education in a society and its

proliferation to all sections of life is well appreciated and documented to solve existing

and emerging problems of the society. An educated mother's perceived contribution to

the house hold might be high even if she does not work and earn. she enjoys high



prestige in her husband's family, and other family members might come to her for advice'

Her bargaining power might be especially enhanced with respect to her mother-in-law,

who is likely to be uneducated. An educated woman caD easily adjust herselfto the

environment whether she is onjob or doing household activities etc. Female population

constitutes 49.6% ofthe total population in Pakistan. Any investrnent in the development

of human capital, ignoring female population cannot be fruitfi'rl for the progress of

country, like education of women is the most effective channel for reducing the

inequalities between men and women and ensuring the maximum participation of women

in the developmental process (Berhman, 1997 and Haq, 2000)'

l.l.lWomen's Education and Bargaining Power '

Educationmightencoruagewomen'semPowermentbyincreasirrgwomen's

bargaining position within the household. According to Sen (1990) women's

empowerment, the ability to make choices and act on them can be understood within the

cooperative conflict that exists in a household. The sum of production ofthe household is

greater than the sum ofthe production of each individual because of household

specialization and economies of scale. However, households have conflicts over how the

surplus created by cooperating will be distributed, which are resolved through bargaining

among members. Bargaining is affected by what sen calls a person's break down position,

perceived interest response, and perceived contribution (carolyn, 2004:3 and Corson,

1992:254). Education affects all three ofthese determinants of bargaining powel.

woman's breakdown position is what her level of utility or well being will be if she

leaves the household. This position is stengthened if she is educated and therefore, can



obtain access to employment. Joitun's comments presented above touch upon her break-

down position. It would be a mistake to assume that educated women will not have a

strengthened bargaining position in the household because they have less education tlan

their husbands. Bargaining position is determined by a woman's options outside the

marriage, not by her education relative to her husband's. Alother source of strenglh is the

support of family oforigin, and dowry reflects this support' The higher the dowry a

family is willing to pay, the stronger the signal to the groom's family that her family will

support a daughter ifher marriage breaks down (Schul6 1993)'

Woman,sperceivedinterestresponseistheextenttowhichshevaluesherown

well-being. If a person in a bargaining position does not put much weight on his or her

well-being,thebargainingoutcomewillbelessfavorabletothatpelson.Totheextent

that education builds up self-esteem, it also impacts perceived interest response. Finally,

a woman's perceived contribution to the household impacts her bargaining power'

Because women's contributions are not marketed and therefore are not monetized, other

family members perceived that women contribute less to the household than income-

eamingmendo'Girlsareperceivedascostingthebirthhouseholdmorethalthey

contribute to it, because married women live with and work for their husbands' families.

The custom of dowry increases the perceived costs of girls to parents beyond the costs of

raising and educating girls to adulthood. There is some evidence that the secondary

school scholarship program changed parents' perceptions of the value of daughters'

simplybyprovidingdaughterswithcash.Selima,agrandmotherinawealthyfamily,

claims: "I have heard that they give girls money. It's good. Girls have become of value to

their parents. Now they are going to be encouraged to educate her' They won't get her



married at a young age." Education might encourage women's emPowerment by

increasing women's negotiating position within the domestic spheres and creates ability

to make choice inthe given options and action them (Mishra 2005)'

1.1.2 Women's Education and Health Developmeut

Aseducationisnecessaryforreducingchildmortalityandpromotingchildhealth

care, but high level of education is suongly associated with women's improved use of

prenatal and delivery services, and postnatal care, has greater imPact on girls' and

women's knowledge of HIV prevention and condom use' Studies of HIV in Africa and

Latin America find that education lowers women's risk of HIV infection and the

prevalence of risky behaviors associated with sexually transmitted infections. while

primaryeducationincreasesgirls'andwomen'sabilitytodiscussHlVwithapartrrer,ask

for condom use or negotiate sex with a spouse. In addition, secondary education has an

evengleaterimPact.Grlswhoattendsecondaryschoolarefarmorelikelytounderstand

the costs ofrisky behavior and even to know effective refusal tactics in difficult sexual

situations (Jewkes 2003 and wHo, 2009). women education promote health activities,

such as women's secondary education also can play a crucial role in reducing violence

against women and the practice of female genital cutting. while educating women clearly

cannot eliminate violence, research shows that secondary education has a stronger effect

thanprimaryeducationinleducingratesofviolenceandenharrcingwomen,sabilityto

leave an abusive relationship. women's secondary education also has more effects in

reducing female genital cutting than primary education. Profiles of nine African countries

found that the practice was more prevalent among uneducated than educated women



(Jejeebhoy,1998).Womenwithprimaryornoeducationaremorelikelytohavebeencut

than those who have received secondary instruction. In the central African Republic, for

example,48 percent of women with no education and 45 percent with primary education

have been cut, while only 23 percent ofwomen with secondary education have been

subjected to the practice. women's education also affects their attitude towald the genital

cutting oftheir daughters. A study in Egypt found that women who had some secondary

educationwerefourtimesmorelikelytoopposefemalegenitalcuttingfortheirdaughterS

and granddaughtem than were women who had never completed primary school @l-

Gbaly,2002).

1.1.3 Women's Education and Economic Development

Female literacy plays a very significant and crucial role in the development of

nation especially in the economic development ofa country' No society has ever liberated

itself economically, politically and socially without a sound base of educated women'

change in women,s literacy rate is directly associated with societal development and

hencenosocietycandevelopwithouttheirwomen'seducation,becausewomen'srolein

education ha-s positive impacts on the economic development and it not only contributes

intheprogressofanationbutalsohasapositiveroleinthereductionofpovertyofa

corrntry(Haq,2000).Intheworldingeneralandtherurderdevelopedcountries(JDCs)in

particular, women are inadequately served in terms of education, health, social status,

opportunities,legalrightsandemployment.Inthepoolestquartileofcountriesinl990,

only 5% of adult women had any secondary education, one-half of the level for men

whichhasadverselyaffectstheeconomicdevelopment,becauselowereducationalratio



among the women decreases per capita income While in the richest quartile' on the other

hand,5l%ofadultwomenhadatleastsomesecondaryeducation,83%ofthelevelfor

men which in tum improves the economic conditions arrd human capital (Dollar and Gatti,

1999; World Bank, 2001; Schultz, 2002;11ng and Hill, 1993)'

While focusing the importance of women's education in the economic

development of the country, in the same scenario economists have commonly focused on

per-capita income as the primary indicator of development' although there are several

other indicators of development' In mainsteam economic theory of education and

particularly women's education often represents one important aspect of human capital

and enters the productive functions with a positive coefficient Lower male or female

educational levels translate into lower human capital' Thus' in theory' there is a direct

effect from female education to income or economic growth (Yamarik and Sucharita' 2003;

Dina Abu-Ghaida and Klasen 2004)'

Women education is closely linked with economic achievements as lower female

education had negative impacts on economic growth as it lowered down the average level

ofhumancapitalindevelopingcountriesfemaleeducationreducesfertility'infant

mortality, increases children's education and Promotes the economic output (Klasen'

2002; and Knowles et al, 2002). There is a positive feedback from improved gender

balanced education to greatel income inequality which yields to higher rates of economic

groudr. As education is observed more broadly' people having low income are better to

be able to seek out economic opportunities. A study suggested that one percent increase

inthelaborforcewithatleastsecondaryeducationwouldincreasetheshareofincomeof

the bottom 40% and 60% by between 6% and 15% respectively' Also increasing women



educadon will decreases poverty ratio and increase per capital income growth (Walter'

2002).

Thefundamentalcontributionofeducationtoeconomicgrowthistoincreasethe

levelofskills,talents,knowledgeandexperiencesofpeopletobemoreableinthework

force. High eaming is associated with the higher level of education and gender equity

and equality in education. As women education is one of the prime indicators to

economic stability and human capital development (Bano, 1991; Klasen and Lamanna,

2008). Equal and balance education system increases human capital and per capita income of

thecountry.GendergapineducationsignificantlyreducesthelevelofGDP'GNPandper

capita income and has subsequently affected economic growth (King and Hill' 1993;

Knowles et a:,2002;Dollar and Gatti, 1999; Forbes,2000, Yamarik and Ghosh' 2003'

Appiah and McM ahon,2002; and Klasen, 2002)' Gender equality in education has a

positivecorrelationwithGNPandGDP.Itcanbeseenthattheratiooffemaletomale

literacy rates tends to be positively associated with levels ofGDP per capita' A country

failing to close the gender gap in education could experiences a decrease in per capita

income by 0.1 to 0.3 percentage points, this inequality in education further causes low

empowerment of women and seriously harnpered economic development (WBR' 2003: 3;

Abu-Ghaida and Klasen, 2002; DR; 2002, tlNDP, 2001)' Thus it has been proved that

the higher ratio of educated women increases tlle per capita income of a country, which

may be a core factor in overall economic development ofa nation (Klasen, 1999-2002)'



1.1.4 Women's Education in Pakistan

Of all the discrimination and denial of opporhrnity that women in Pakistan suffer,

perhaps the most damaging is the denial of the right and opporh.nity to education. Like

wise Naz (201 l) expound that, the subordination of women is a universal phenomenon,

though there is difference in the nature and extent of subordination aqoss culture and

societies. It is common that male are paid more for the same work and they usually

dominate the socio-cultural, economic and political aspects of the society. In contrast,

females are discriminated educationally, economically, politically and socially. Education

in this context is the key to break vicious circle of ignorance, exploitation and empowers

women and girls to improve their lives. Education has been of central significance to

development of human society ftIaq, 2000).

Education of women is essential not only for their socio-cultural, economic and

political development but it is compulsory aspect of their economic, productive and

reproductive contribution, better health and increase independence. From domestic to the

public sphere, education is male dominated (Naa 2011). In Pakistan the status of women

education is not homogeneous at the primary, middle, secondary and higher level. There

is great difference in the rates ofenrollment ofboys, as compared to girls in Pakistan.

According to UNESCO (2001,2006), primary school enrolment for girls stands at 60

percent as compared to 84 percent for boys. The secondary school enrolment ratio is even

more discouraging, 32 percent for females and 46 percent males. Regular school

attendance for female students is estimated at 4l percent while that for male students is

50 percent. The Population census of(1998) shows, the overall literacy rate in Pakistan

was 45 percent. The number of literate females increased from 0.8 million in 1961 to 11.4



millioninlggs.g.T.Thegowthlateformale'sliteracywas5.lpercentperarurum.It

may be noted that the overall literacy rate in Pakistan is lower when compared to other

countriesintheregion.Thereasonforthisdiversityintheeducationofmaleandfemale

is the cultural set up which promotes only male education and the limited number of

educational institutiors in the country and accessibility to tlose' The situation in rural

areas, where the majority ofpopulation resides, is even more serious' The people in those

areasavoidsendingtheirchildrentoschoolsespeciallyfemalesbecauseschoolsareinfar

flung areas (Women in Pakisan, 2000)'

Constraints to women education exist in most of the world societies and

particularly in the developing countries' However' the nature and shape ofthese

constraints differ from culture to culture and society to society. Education is the key to

overcoming oppressive customs and traditions that have neglected the needs of girls

ard women. Women do not yet enjoy the same opportunities as men' Their choices as to

howtospendtheirtime,inbothworkandleisurearemoreconstainedthaltheyarefor

men. They are discriminated almost in all fields of social life such as' decesion making

prcoess, politics, recreation, employment and particulaly in educational sector (Verm4

2006). The intemational community's commifinent to ruriversal education was first set

down in the 1948 Universal Declaration of Human fughts gDrrR) ' Education is

everybody,shumanright.AsMishra(2005)elucidates,thatthereisnoacceptableexcuse

fordenyingtheopportunitiestodevelopherfullestpotential.Genderequalitydoesnot

necessarilymeanequalnumbersofmenandwomenorgirlsandboysinallactivities'nor

does it mean treating them in the same way. It means equality of opporturnity and a

society in which women and men are able to lead equally fulfilling lives'



In the developing country the picture of women education lay at the bottom. The

wEF (2000) noted that by the year 2000, more than 113 million children had no access to

primary education, 880 million adults were illiterate and gender discrimination continued

to permeate education systems. The assessment also indicated the need to look at girls'

education as a component of the global and national drive for education for all; it was

leamed that education of girls must be considered in the geDeral context of "gender

equality,,, including education for women (Khalid & Mujahid, 2002:10).In this scenario

Haq (2000) commented that,"No society has ever liberated itself economically,

politicalty, or socially without a sound base of educated woman "' Low female

participation in the education system is primarily the outcome of two factors: low

parental demand for girls' schooling; arid the public and private sectors' supply of

educational services that do not respond to the communities' needs. In most South

Asian countries parents prefer to give higher education to sons rather than to

daughters, mair:Iy because boys are considered positive economic assets to the fanrily

(Haq,2000).

Traditionally it was thought that with enough schools, teachers and textbooks, the

education system would produce the desired outcomes for gills and boys alike. However,

it is increasingly becoming apparent that these factors are necessary but not entirely

sufficient for enswing required enrolment and achievement rates. Schooling is never free

even when governmeDts pay for much of it. Parents usually bear the costs for books and

clothing. Parents also incur opporturity costs because they lose their children's

availability for household chores and wage labor. Girls perforn more chores at home

than boys, thus the opportunity cost of sendiag them to school is often higher. Parents
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assess whether the benefits to the family outweigh the costs. where resoutces are limited

priority is given to sons (Latif, 2007).

one of the most significant f2slsl thnt inhilits women's access to education in

South Asiais the perception that the investnent in educating a girl will not benefit

her parents once the girl gets married. South Asian culture place a high value on the

chastityofgirls,andthereforeparentsareoftenreluctanttoallowtheirdaughterstobe

taught by male teachers, to enroll in schools without separate facilities for girls, or to

attendboardingschoolsindistanttowns'Culturally,girlsareexpectedtobeisolatedfrom

males before marriage boarding schools in distant towns' Lack of female school'

facilities for female students and teachers, curriculum and examination policies are

among the various school-related factors that can contribute to gender gaps in

enrolments. These factors can inlluence parents' decisions on whether to educate their

daughtersornot.DistancebetweenhomeandschoolisthemostimPortantdeterrentfor

girlsthanboys.Thefurtheraschoolisfromagirl,shomethelesslikelythatshewill

enroll and attend because family members perceive long distances as ttreats to their

daughter's safety (Haq, 2000)

As the situation of women education is at wolse fur south Asia, but in Pakistan

and particularly in rural areas women suffer from severe discrimination in aII sectors of

life that is education, employment, health etc. The social and cultual context of Pakistani

society is predominantly patriarchy. Men and women are conceptually divided into two

separate worlds that are masculine and feminine. This division further defines the role of

both male and female and place women .rs a reProductive unit and restricts them to the

role of a mother and wife within the domestic domain, while male as a productive unit; is
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a breadwirurer and the controller of the household and public domain. Home is defined as

a woman's legitimate ideological and physical space, while a man dominates the world

outside the home. The false ideological demarcation between public and private, inside

and outside worlds is maintained through the notion ofhonor and institut\on of purdah trt

pakistan (Naz, 2011). Since the notion of male honor ard izzat Qronor) is linked with

women,ssexualbehavior,theirsexualityisconsideredapotentialtheattothehonorof

thefamily.Besides,thetraditionalvalues,i.e.theideologyofpurdah(veil),negative

social biases, cultural practices, concept ofhonor are linked with women's sexuality.

Restrictions on women's mobility, strict custom and traditions, conservatism,

misinterpretationofreligiousvaluesandholdofpatriarchicvaluesbecomesthebasisfor

gender discrimination and disparities in most of the spheres of life particularly in

education (Women in Pakistan Report, 2000)'

Women comprise almost half of the world population but they don,t enjoy the

position they deserve for; they are discriminated socially, politically and economically in

many ways. Women participation in socio-cultural, economic and political activities is

essential for their empowerment but constraints to their freedom exist in most of the rural

areas of Pal,htun s society. The social structue and the social system of Pa&itun society

ale highly conservative and male dominated. The predominantly patriarchic structue and

social relations divide society into men and women right from their birth. It also

distributes masculine and feminine roles among male and females. From the very birth,

male and female reside in opposite conditions based on the biological distribution as

provided through birth (Naz, 2011). In addition women are ideologically considered to

reside inside the four walls of the house. Their education is restricted and she is never
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allowedtomoveoutsidethehousewithoutthepermissionofthemaleauthority.Homeis

a legal and spiritual space, while this space is overwhelmingly dominated by masculine

values and ideas. She is kept and secluded by obse tviIlg sEtct Purdal both at home and

intheprivatesphere.Shehasnoplaceoutsidethehome,andiscontrolledbymale

oriented values by the male folk. In Pakhtun social structure, women is the most

honorableandthedignityofthemalesfatumismostlyattachedtofemalehonor.only

female sexual behavior is considered as a naked threat to the family honor.

1l Pakhrun social organization women have very Iimited access to education'

hea.lth, recreation, and other basic facilities of life' Women opportunities and access

became limited and they become dependent for ever. This not only contributes in women

subordination rather it devalues her status in the larger social context of the target area

and increase women,s illiteracy. while such deprivation becomes the basis for male

dominancy in the overall socio-cultural and political re'lationships. Further in Pakhtun

Socialstructwe,womenaresituatedlalgelyatthebottomoftheeducationalsystemin

comparison to their male counterparts.

This research study highlighted the Pakhtun social structure and its impact on

women education. Nevertheless as a problem, women require special kind of attention

and encouragement especially in the educational sectors, because developments without

the participation of women will remains incomplete which will be achieved through

spreading of education for both sexes.
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1.2 Statement of the Problem

This research study aims to determine the Pa Httun social structure and its impacts

on women education. In addition the study sociologically analyzes the social, cultural,

economic, political and religious aspects of Pakhtun culnlre and its direct and inverse

effectsonwomen,seducation.Theseaspectsofcultureareentrenchedinthesocial

relations ofthe people and make women as a second class citizen. The patriarchic social

structue, long historic taditions of male dominance aad centuries old religious

misperception and misinterpretation are prevalent 1n Pakhtun society and adversely

affects women's education.

Naz (201l) reflects that patriarchic social structure, centuries old customs and

traditions, and the observanc e of Purdah negatively influence women's status in regard

of their education. The cultural traditions and the political context have been dominated

bymaleorientedvaluesa::dtheroleofmasculinityishinderingfemaleeducation'As

Qureshi and Rari eya Q007) illuminates that Pakistan h genetal atd Pakhtzr society i-n

particularwomenarelayingatthePatheticstageregardingtheireducationincomparison

to their male cornterparts. The stahls of male and female in the formal educational sectol

is not homogeno ts ln Palchrun society. The diversity exists not only on the regional level

but also at the national level. women in Pakistan have no such status because of negation

oftheirrolesasproducersandprovidersinmostoftheaspectsoflife.Thepreferencefor

sons is one of the reasons to mobilize most ofthe household resources in their favor and

hence they are given better education and are equipped with skills to compete for gaining

resources in public domain. However, female members as compare to male are imparted

domestic skills, i.e., to be good mothers and wives etc. In this connection Pande and
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Astone (2001) expresses that parents prefer to invest more over males' educations as their

old age social security is attached with better economic ability of their sons because sons

in a traditional society usually shoulder the economic responsibility of the family.

Lack of education, skills and limited opportunities in the job market with

imposed social and cultural restrictions limit women's mobility and chances to compete

for gaining control over resources in the public sector. This leads to their social and

economic dependency and yet it becomes the basis for male dominancy over women in

all social relationships. As Gaskell et al. (2004) argues that, the lower economic

conditions ofpeople also lead to resist women's education because it is difficult for the

paretrts to afford the educational expenses of both male and female'

1.3 Objectives of the StudY

1 . To identifi the socio-cultural economic and physical consEaints to women's

education ln Pakhtun societY

2. To investigate the religious and political barriers in the way ofwomen's education

in Pakhtun societY

3. To study community perceptiorc and response towards women's education

4. To suggest various measures for promoting women education ia Pakhtun society

1.4 Eypotheses ofthe StudY

1. Cultural impediments have close association with women's education in

P akhtun sociely .
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2. Higher the economic barriers lesser would be women education.

3. Physical constraints adversely affect women education.

4. Religious hurdles decrease women's education.

5. Political obstacles have a strong connection with women education.

6. Discouraging response of community negatively influences women education.

1.5 Significance of the StudY

Education has been of central significance to the development of human society.

Education leads to direct economic benefits in the form of higher lifetime eamings for

women while society dnd community also benefit from higher productivity of its labour

force. It provides them with greater opportunity and choices to improve their lives and

that of thei families. It is used as a defensive tool against the strict customs and

traditions in Pakhtun society (Choudhary, 2010 and Arif et.al, 1999).

ln addition to the direct benefits in the form of more knowledge, skills, income

eaming opportunities, education of women has numerous social benefits' Female

education is strongly connected to reduce child and matemal mortality, reduce fertility,

improve family health, increase educational attainment of children, particularly girls. It

also leads to women's improved status in society.

ln Pakhtun society people use religion as cultural tool which is mispropagated

regarding women's education. ln-fact it is not religion which hhder the way of female

education; rather it is the cultue that promote male dominalce and women's

subordination. Every religion of the world provides equal chances to both men and
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women and especially Islam has preserved the rights of women and even stesses on it.

Islam has never blocked the way of women education and participation in the

development of family, community society or nation. Islam has also impaired the

principal of golden means. It is also incumbent in men to create a balanced and

harmonious society.

Last but not the least, this research enables the govemment and non-govemmental

organizations to tune their plans and policies with the situation on ground. This study

paves the way for the policy makers and planners to implement and design their strategies

in such a way that it would not disturb the local culhral pattem and promote women

education.

1.6 Conceptualization of the Study

Concept is the name of thing, event or idea which is socially constructed.

Concepts provide us a specific meaning of thing. Every science has developed separate

system of concepts for the exploration of its information. The method of framing and

developing concept is called conceptualization (Alam, 2008:41). As Babbie (2004:122)

elucidate that, the process through which we speciff what we meaa when we use

particular term in research is called conceptualization.

The researcher has given operational definitions to various key concepts in order

to clariry various dimensions ofthe problem and what the researcher exactly wants to

find out. These major concepts include:
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1.6.1 Social Sfructure

Social structure refers to tle established pattems of social interaction among

different relationships regulated through accepted norms and shared values. It means the

pattern of social arrangement which forms the society as a whole, and which determine,

to some varying degree, the actions of individuals socialized into that struchre (Naz,

20rt).

1.6.2 Pakhtun's Social Structure

T"he Pakhtun social structure, which has attracted the attention of many scholars,

is mainly govemed by conventions and traditions and a code ofhonor known as

,,Pakhtunwalii,,.This un-written code is the keystone of the atch of the PakhLun'social

fabric. It exercises a great influence on their actions and has been held sacrosanct by them

generation after generation . Tlhe Pakhtum+,alii ot the Pakhtun code of honor embraces all

the activities ftom cradle to grave. Pal,hrun social structure mainly consists of patriarchy,

ma.le dominance, strict customs and traditions, conservatism, puldah system, feudalism

etc. ln the target area,tle norms of patriarchy have been intemalized in the social

relations and social structure, while such norms create a general sense of subordination to

women. Almost a.ll of the households have pariarchic system, except those where the

husband has dead (Naz, 2011).

1.6.3 Constraints

Constraint generally mears barrier, impediment' hindrance etc' In this research

study the term constraint expresses various impediments to women' education' In
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paldttun social strucnle women are deprived from their basics rights, such as education,

health, employment etc. conskaints to women's education refer to those hindrances or

obstacles, which barricade or bare women folk ftom participation in various socio-

cultural and political activities. Constraints have been classified into physical or structural,

which brings stability, and to enhance and improve women status, position, and the social,

which are related to human association and interaction'

1.5.4 Physical Constraints

Inthepresentstudy,physicalconstraintsincludelackofeducationalinstitutions,

no proper building and infrastructure and lack of tansport and communication facilities

which adversely affects women's education'

1.6.5 Social Constraints

Thesocialconstraintinregardofwomen'seducationinPakhtunsocietyinthe

present study includes gap in gender relations, patriarchic social system and all

relationships of association and disassociations. Special focus has been laid on to observe

the intensity ofpatriarchy, Pakhtun cultural interaction, male dominancy' strict custom

and traditions, customary laws, Pakhtun codes, domestic labor, purdah' conservatism' and

social exclusion etc, which adversely affects women's education, and gender balanced

development (Naz, 201 1).
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1.6.6 Cultural Constraints

Culture is a unique position of man; it is that complex whole which ircludes

knowledge, belief, art, morals, law, custom, and any other capabilities and habits

acquired by man as a member of society (Rao, 1990:189). The cultural constaints in the

present research have been identified in the form ofgender role, nolms, values, customs

and traditions, Purdah system, Pakhtun codes, forrnal and informal justice system, e.g.

courts and ./irgd system, honor ki lling, Ghairat (prudence), which resist women

education.

1.6.7 Economic Constraints

Economy play a key role in development ofsociety as Taga (2009:308)

illuminates that "the economic system is that complex of interrelated institutions through

which the economic activity of man is expressed". Economic constmints refer to poverty,

unemployment, illiteracy, economic dependency, which in one way or other decreases

women status rn Pakhtun society. Women in the Pal&tun social build is considered

unpaid labors and it firther decreases women's education.

1.6.8 Political Constraints

Potitical institution control day to day affairs of the country. According Macionis

(2005) political institution is the set of norms pertahing to the distribution ofpower and

authority conceming the management and affairs of the state to bring order in life. It

deals with power and authority. Due to no uniform policy, comrption, lack of honesty,

discrimination in policies, no proper check and balance, women have no access to politics,
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further Iack of women's representative, govemment always ignore women needs

especially in the educational sector. The male dominated politics violate women rights

such as education, employment, health, recreation etc. Such constraints includes the

political system, the state, govemment, judiciary, political administration, offrce holders,

law makers and law interpteters, formal and informal social controlling agencies, e'g. the

courts and Jriga system, lack of access to vote and political campaign, etc which fiuther

decrease women's education rn Pakhtun society.

1.6.9 Religious Constraints

Religion is the unified system ofbelief and practices related to sacred things

(McGuire, 2002:368).It Pakhtun social structure religion is closely associated with

culture. The religious misperception, lack ofreligious knowledge both among masses and

among religious leaders, illiterate Mullas negalively interpret women's education in the

name of religion.

1.6,10 Education

Education is the social institution responsible for the systematic tansmission of

knowledge, skills and cultural values within a formally organized structue. Education

means to develop man's faculty especially hislher mind. It is the reconstruction of

experience. The influence of education on a society is that, the society teaches education

to its young so as to enable them to be successfii adult (Bourdieu and Passeron,

1990:349).
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1.6.11 Women's Education

women,s education is one of the most effective channels for reducing inequalities

between men and women that ensures maximum participation of women il the

development process. It has a prime status in women's empowerment aad societal

development with significant role in flourishing human capital and economic growth

(Choudhary,20lo,Ariil999).Thestah.EofwomeneducationPakistaningeneraland

Pakhnnsociety in particular is not satisfactory' The socio-culhual' economic and

religions constraints it Pakhtun society decreases women's education'
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CHAPTERTWO

LITERATIJRE REVIEW

Educationisthemostimportantinstrumentforhumandevelopment;itwidensthe

horizon ofour experiences and improves the economic' social' political and cultural

affairs ofthe nations. Q'layak and Nair, 2005 and Chaudhry' 2009)' Education is one of

the major instruments of social change and it is the force' which brings changes in the

traditional out look of the people, and it develops the insight for judging things in their

context. It is a critical input in human recourse development and is essential for the

country's economic growth (Schaefer & Robert' 1995 and Alam' 2004)' Women status in

society and their independence is directly linked to leaming' not only for female but

globally; it is recognized as the basic and most firndamental factor in communal

development. (Velkoff, V.A 1998; Berhman, 1997; Alderman and King 1998)'

The benefits ofeducating girls and women are will understood' but education's

role as a catalyst for promoting gender equality and empowering women' It has been

proved from the previous research study on women education' that basic education of

girls and women improves the key development outcomes' such as reducing fertility and

child mortality or increasing work productivity' It is often assumed that education

enhances women's well-being and gives them a greater voice in household decisions'

more autonomy in shaping their lives and better opportunities for participating in the

commrrnityandlabormarket.Itisregardedasakeyfactorinovercomingallthebarriers

that women face in their empowerment. Education itself is an empowering tool both for

maleandfemaleandacompulsorycomponentofhumanorgarrizationanddevelopment,

It is not only the source of getting knowledge and to improve skills' but is also enhances
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the mental horizon of male and female and decreases the dependency in health and

livelihood. Besides, it empowers women to take their rights place in society and

development process gives them status and confidence in decision making and firther it

is the key to reducing poverty (Kaur, 2006)'

The position of women education in the developing countries is at worse and

particularly in south Asia where the patriarchy and preference for sons education'

combined with parental perceptions of the opportunity cost ofinvesting in girls'

education,oftenseenaswateringaneighbortree"havebecomeriskfactorstogirls'

education. The cultue and social beliefs and practices interface with each other to from

multiple and overlapping disparities that excludes girls form their right to education (Haq,

2000).

Education is one of the biggest challenges to the nation since independence'

Despite the various developmental plans and measures' the overall improvement in

Pakistan's literacy rate since its independence (1947) is 45 percent (56'5 percent for

malesarrd32.6percentforfemalesaccordingtolggSCensusReport).Thisisalarmingas

compare to rest of the countries in the region' ln comparison to the rapid population

growth, however there seems to be a rise in the rate of literacy but population of the

illiterate persons has more than doubled since 1951, while the same is tripled for females'

AccordingtoADBR(2000),approximately60percentofthetotalpopulationisilliterate

and women constitute 60 percent of the i'lliterate population' The report further reveals

that strong gender disparities exist in educational attainment between rural and urban

areas and amongst the Provinces.
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The starus of women in Pakistan is not homogenous because of the

hterconnection of gender with other forms of exclusion in the society' There is

considerable diversity in the status of women across classes, regions, and the ruraVurban

divide due to uneven socioeconomic development and the impact of tribal, feudal, and

capitalist social formations on women's lives' However' women's situation vis-i-vis men

areoneofsystemicsubordination,detenninedbytheforcesofpatriarchyacrossclasses'

regions, and the mriTurban divide gender is one of the organizing principles of Pakistani

sociery. Patriarchal values embedded in local naditions and culture predetermines the

social value ofgender' An artificial divide between Production and reproduction' created

by the ideology ofsexual division oflabor, has placed women in reproductive roles as

mothers and wives in the private arena of home and men in a productive role as

breadwinners in the public arena (Naz, 201 l)'

KharrandAli(2005)attributethelowschoolsenrolmentinruralareasisdueto

cultual and religious norms of the society' The preference for sons due to their

productive role dictates the allocation of household resources in their favor' Male

members of the family are given better education and are equipped with skills to comPete

for resources in the public arena, while female members are imparted domestic skills to

begoodmothersandwives.Lackofskills,limitedopportunitiesinthejobmarket'and

social and cultural restrictions limit women's chances to compete for resources in the

public arena. This situation has led to the social and economic dependency of women that

becomes the basis for male power over women in all social relationships. Similarly Latif

(2009:3) demonstrate that Pakistan is pariarchal society where women suffer many kinds

ofdiscrimination,resultinginlowsocial,economicandpoliticalstatus'inrelationtothe
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socio-economic persPective; the cultural constraints to women's education and gender

disparity in p.imuty and secondary education may be attibuted to the prevalence of the

current poverty @obinson-Pant, 2004)'

A woman belonging to lower class is given limited opPortunities to create choices

for them in order to change the realities of life. On the other hand, women belonging to

the upper and middle classes have increasingly greater access to education and

employment opporn:nities and can assume greater control over their lives' The most

powerfrrl aspect ofsocial and cultural context is the intemalization of patriarchal norms

by men and women' In leaming to be a woman in the society' women intemalize the

patiarchal ideology and play an instrumental role in transferring and recreating the

genderideologythroughtheprocessofsocializationoftheirchildren.Thisaspectof

women,sliveshasbeenlargelyignoredbythedevelopmentinitiativesinthecountryand

firther it indirectly tfluence women's education (Women in Pakistan' 2000)'

Women,seducationinPakistanitsstatusandstandardparticularlyisatthelowest

ebb. Traditionally, it is assumed that women are limited to homes and men are the

productiveunitoffamily.Thousandofgirls,otherwiseintelligentandcapableenoughto

get education, but are deprived of because of multifarious socio-cultural and economic

reasons and gender prejudices structwe' Due to this reason they are unable to play active

role in the development of society' In this situation, education can play a vital role in

enhancing the status of women and placing them on an equal footing with their male

counterparts and it also increases women's ability to secure employment in the formal

sector (Latii 2007)'
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In the developing countries like South Asia; the culture play a geat role in

promotion and demotion of women's status and theil education, girls are limited to four

walls of the home and male is consider as the economic product of the family' Therefore

priority is given to the male education because male are the assets of family' These

inequalities exist in high ratio especially in India and Pakistan which decrease women

education in the said societies (Sen, 1977:35 and Tisdell, 1999:9) This inequality is

obvious is due to low female-male ratio in India and Pakistan, the male female ratio are

significantly less than unity whereas, biologically, they ought to be in excess ofunity'

This gives rise to the so called Phenomenon of "missing women"' This number was

estimated to be as high as 80 million in the early 1990s and in excess of 50 million at

present which decrease their status in family and caused economic crises' Education can

thus be an important instrument to reduce gender discrimination (Tisdell' 2002:'706;

Klasen, 1994:71; Tisdell and Regmi,2005: 541)'

Traditionally it is beliefs, especially in developing countries' push men and

women into assuming different roles and responsibilities' Boys are to become income

eamers and girls are to become care-takers Thus, parents usually prefer sending boys to

school and encourage them to put a significant among of effort into their studies' This

behavior results in men having better opporhuities and higher income than women when

they enter the labor market. (Hill and King, 1991 and Qureshi and Rarieva' 2007)' This

attirude further suppresses the position of women in society' In this context Kabeer

(2005:13)pointedoutthatgenderstereotypinginthecurriculumportraysgirlsaspassive'

modest, and shy, while boys are seen as assertive, brave, and ambitious which further

decrease the status of women in society and make them dependent on man This
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reinforces naditional gender roles in society, and acts to limit the kinds of futures that

girls are able to imagine for themselves.

Gender differences and inequality in education with policy favoring more men

than women continued even up to three quarters of twentieth century. The effects of

education, in general, are greatly influenced by the social context in which women live.

In situations of domestic violence, for example, the degree to which education can have a

positive impact differs, depending on the social rules or norms goveming a woman's life

as well as her economic situation. Studies show that the benefits of education in reducing

domestic violence are greater in the less pariarchal state of zam il Nadu in Southern India

than the more pakiarchal state of (Jttar Pradesi in the North. In the latter case' only

secondaryschoolingforwomenleadstolowerdomesticviolencerates(Jejeebhoy,l998).

As will as education reduces domestic violence against women, it also promotes the

economic status of the women in family and society as well' The recognition that

women's equality and rights are central to achieving economic and social priorities is

important (Gulati, 2006 and Verma,2006).

Barriers to girls' education can take differential forms across nations/societies,

depending upon the socio-economic, religious and cultural context. Furthermore, barrier

can be perceived as either intrinsic or extrinsic to girls in relation to how they

experienced educational participation. As will, some barriers can be obvious while other

is subtle and tacit. Some of the major socio-economic constraints include poverty, week

legal framework around education, issue of safety and security around school affecting

girls, lack of relevance of school to the lives of children, unemployment'

underemployment,ovelpoPulation,noproperutilizationofresourcesetcalsodecrease
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women's education in the country' Majoriry of the Asian Countries are poor' and in the

absence of welfare state it very difficult for the family to afford both the education of

boysandgirls(Robinson-Pant,20O4:473).Althoughschoolattendanceisfree,thecosts

ofbooks,rrniforms,andtransPortationtoschoolcanbetoomuchforpoorfamilies.Poor

familiesarealsomorelikelytokeepgirlsathometocareforyoungersiblingsortowork

in family enterprises. If a family has to choose between educating a son or a daughter

because of frnancial restrictions, typically the son witl be chosen' Negative parental

attitudestowardeducatingdaughterscanalsobeabarriertoagirl'seducation(GOl'

2001).

Many Parents view educating sons as an investment because the sons will be

responsible for caring for aging parents' On the other hand' parents may see the education

of daughter's is a waste of money because daughters will eventually live with their

husbands,families,andtheparentswillnotbenefitdirectlyfromtheireducation.Also,

daughterswithhigherlevelsofeducationwilllikelyhavehigherdowryexpensesasthey

will want a comparably educated husband' However' education sometimes lowers the

dowry for a girl because it is viewed as an asset by the husband's family @reze and Sen'

1995).Howevereducatinggirlsisaverybeneficialbothforthefamityaswillasforthe

country as will in order to achieved sound development of family, community and society

at large (Stromquist, 1995:454).

Focusing the relationship and association of economic impediment to women's

education;oneofthemajorbarriersinlndiatogirl,seducationisthelackofadequate

school facilities. Many states simply do not have enough classrooms to accommodate all

of the school-age children. Furthermore, the classrooms that are available often lack basic
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necessities such as sanitary facilities or water. It uttar Pradesfi, a recent survey found

that 54 percent of schools did not have a water supply and 80 percent did not have

latrines(TheWorldBank'1997b).Lackoflatrir:escanbeparticularlydetrimentalto

girls' school attendance. In some states, the inadequate supply of classrooms is further

compounded by the large increase in the number ofschool-age children due to high

population growth rates. For instance, in 1993, Utar Pradesh needed to build 284'000

additionalclassroomstoachievefullenrollmentofchildrenage6tol0(TheWorldBank,

1997b). The need for new classrooms will persist as the population continues to grow' On

the other hand, in states where population groMh rates arc low (Kerala)' the number of

primary-age children is beginning to decline and state govemments can focus on

improving the quality of education rathel than increasing the supply of classrooms'

Lack of female teachers is another potential barrier to girls' education' Girls are

more likely to attend school and have higher academic achievement if they have female

teachers. This is particularly true in higlrly gender-segregated societies such as lndia

@ellew and King, 1993 and King, 1990) Currently' women account for only 29 percent

of teachers at the primary level (MHRD, 1993)' The proportion of teachers who are

female is even lower at the university level, 22 percent of instructors' These proportions

reflect the historic paucity of women with the educational qualifications to be teachers'

However, the proportions are likely to change in the futtue as women currently account

fornearlyhalfofthosebeingtrainedasteachers.Againtherearedifferencesamongthe

states;thestateswiththehighestliteracyratesarealsothestateswiththehighest

proportion of female teachers (Mehta 2005)' Along with poverry being the socio-

economicconsuaintstowomen'seducation,cost,burdenofhouseholdlabor'shortageof
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school facilities and negative school environments also reduce women education in

society (Mishra, 2005).

The benefits ofeducating females, a.lthough not as thoroughly examined, are ofno

less importance, besides the typical market benefits, educating females can also yield

other positive exlemalities such as enhancing the gains that result fiom educating males

(Hill and King, 1991). Throughout the history education remains a man asset' The

previous research shows that during the eighteenth century and into the nineteenth

cenhlry,teacherswereconsideredpillarsoftheircommunities,atthattime'teachingwas

almosttotallyanall.maleprofession.Aswomenbeganenteringtheteachingprofession

ingreaternumbers(Circa1830s.l850s),theywererestrictedprimarilytoteachingthe

earlygrades,wherethegoalwasnotsomuchtoeducatechildrenastocivilizethem.As

the year went by, women taught more than men However, the position of principal a

position of greater status than that of teacher in most grade schools remained male-

populated (Strober & Tyack, 1980:493 and Tyack, 1916 263) During this century' the

teaching profession became more dominated by women, especially among the primary

grades. However, women teachers found their career paths blocked at higher levels of the

educational system (Szafran & Austin' 1984)'

However, the gender gap in education in Pakistan suggests that the country has

foregone a great opportunity by not capitalizing on the large rates of retum of female

schooling on economic productivity. In a study of estimates of wage relations for males

and females separately over several time periods using (HIES) Household lncome and

Expendinue suweys, it was found that females had higher rates of retum than their male

counterParts.Someestimatessuggestthattheretumongettingmoregirlsintoschooling
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may be over 20 percent. Another study estimated that annual growth in income per capita

could have been nearly a percentage poiot faster ifPakistan had closed the gender gap as

fast as East Asia between 1960 and 1992 (Klasen' 1999)'

Family play a key role in the education of girls and personality formation of an

individual (Alam, 2002:99). In most of the developing counties family serve as a barrier

to female education. In Pakistan and especially in Pakhtun society where the patriarchic

structure of the family only allowed male for education, and female must remain inside

thehouseholdwhichreducedwomen,seducation.Furthereducatedfatherandmother

will also contribute in the education of their daughter and son. It has been found by much

research that a very small rate of domestic violence among the educated women as

compared to their uneducated counter parts' In Pakistan, highly educated mother ten to

positively affect the life chances of their children (Kazi and Sathar, 1996 and Sathar et al',

2000).

ThepoornatueofPalhtunsocietyandhouseholdincomeofthefamilyaffects

parents' decisions to prioritize expenditures on the education of their children' Even if

thereisaminimaltuitionfeechargedinschoolsexpendituresonuniform,textbooksand

other materials, besides the opportunity cost of sending daughters to school' serve as

constraints. Opportunity costs increase when children grow up and become more useful

in the family's income-eaming/domestic activities. This explains higher school droP-out

rates among grown up girls (grade 4 & 5), (PIHS,2000 and L'NDP' 2007)'

Poverty and illiteracy are conelated with each other' Illiteracy among poor and

rural people is common. The most marginalized group deprived ofeducation is the rural

girls from poor and illiterate families. Parents' education has a strong inJluence on
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children's education, especially ofgirls'. Children ofthose parents that have obtained

some schooling are much more likely to have attended school as compared to those

whose parents have themselves never been to school. This difference is much more

pronounced in nual areas compared to urban, and for girls relative to boys. Lack of

parent teacher communication in case ofpoor illiterate families, is a major factor for

lower leaming achievements as identified by head teachers and teachers (L]NESCO,

2001:30).

In the developing countries the position of women status is very poor' In Pakistan

and especially ln' Pakhtunsociety women suffer from a low status' Women participating

in income generating activities in the formal sector are usually considered to neglect their

husbarrds, children and other domestic responsibilities. Misconceptions about women,s

education in Islam are corunon, though changing' Marriage of girls is considered the

main responsibility of parents, and as such preparing and saving for dowry are common

socialnorms'Theaspirations,achievementsandperformanceofwomerr,/girlsareusually

responsive to the stereotyped expectations of their families and socio/cultural settings.

Forexample,stressondaughters'roles,asmothersandhousekeepersiscommon'these

misconception further adversely aflect women's education (Klralid & Mukhtar, 2002: l0).

In a study conducted on female teachers' and girls' access to primary schools in

rural Pakistan, parents agreed that basic education was important for both boys and girls,

but insisted that boys education must be a priority as they have to shoulder the economic

responsibilities of the family. Both fathers and motlers agreed that better economic

position ofsons brings better old age living for parents. However the between home and

school is also one of the most important factol in education of girls; traveling long
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distances to attend schools usually pose threat to the personal security of girls. The

incidents ofchild sexual abuse and the importance attached to the personal security of

girlsdominateparents'decisionsofnotsendinggirls,especiallywhentheygrowup,to

schools where distances are long. Women teachers, too, indicated unsafe traveling and

school conditions as major problems in nual communities (Khalid, 1996; Haq' 2000).

Many research studies showed that mother's education is an important

determinant ofchildren's schooling, usually having a stronger impact than father's

schooling.Educationcanexploretheirrrrercapabilitiesandcapacitiesofwomenwhich

sheservesforthefamilyandasawholeforthesocietaldevelopment(Schultz,l998and

Behrman,1997).Studiesfocusingondevelopingcountrieshavefoundgirls'education

particularly important for the welfare of the family and the future development' Many

empirical studies conclude that increased schooling ofthe mother is associated with

largereffectsonchildhealth,schoolingandadultproductivitythanincreasedschooling

ofthefather(Schulz,200l).Interestingly,thereisevidencethateveninthedeveloped

worldthemother,seducationhasagreaterimpactonchildren'sperformancelaterinlive

than the father,s. Azhar (1978) Iinds that the time required to obtain a doctoral degree in

economics,isseveralyearsshorterforthosestudentswhosemothers'belongedtothe

better educated halfofthe sample mothers. ln Pakistan, a large number ofpeople want to

educatetheirsonsanddaughters,butonlyonethirdofthetota]prefertheirdaughtersto

be in jobs (Azhar, 1978).

Women'seducationhasastrongassociationandconelationswithbetterhealth;

educated women can bitterly handle the cleanness of their home and outside

environment, and it is also a great source of mobility (better status of life). However, a
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review of available research shows that education is most beneficial to women in settings

wheretheyhavegreatercontrolovertheirmobilityandgreateraccesstoservices.ln

many developing countries, women do not have such mobility or access to lhe resources

due to the patriarchal structure of society; they need to improve their health or the health

oftheirfamilies.Often,healthseryicesarenotwidelyavailable'orwhereavailable'they

are ofpoor quality. In such situations, primary education alone often cannot equip

women with the skills and knowledge they need to overcome the many conshaints'

Recent research in India, for example, shows'that women with higher levels of

educationaremorelikelytorejectastrongsocietalpreferenceforasonandfindwaysto

compensate for the lost support and discrimination they may experience should they give

bffi to a daughter (Pande and Astone 2001; Kalid and Mujahid' 2002)' But

unfortunately, they do not get equal opportunities just like males' Parents whether

educatedoruneducatedhavedesiretoeducatetheirchildren.Almostalltheparentswish

their children might achieve the economic benefits along with respectable social status' In

spiteofallthesethings,Ievelofeducationisverylowparticularlyforfemaleittellsa

woeful story. Mostly females are not encouraged by their parents to get education' Sex is

animPortantchalacteristicinassumingStarustoanindividual.Besidethesetheremaybe

more factors like father's educational level, income, social class, family size and

occupation,whichaffecttheeducationofdaughters'Therearedifferentattitudesof

parents towards the education of their daughters' The parents who are more literate have

more desire to their daughter's education' Urban people are more interested in the

educationoftheirdaughterthantheruralones(Rafiq,2000andPande&Astone2001).
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In most developing countries, the private retums to girls' education are usually

much lower than the retums to boys' education' The poorer the family' and the more

difficult and costly it is for them to send children to school; the more likely girls are to be

squeezedoutthislogic(Gaskelletal.2}O4;Mishra2005)'Colcloughetal(2000:5)

expoundthatinthetaditiona.lsocietiesexpectingfemalessimplytoperformhousehold

chores and to look after the younger children increase the chance of low parental

investrnentintheeducationoftheirdaughters.Parentsperceivethelowvalueoffemale

educationbecausethemainleadershiprolesinlocalandnationallifearelimitedtomen

only.Accordirrgtotlrem,athouseholdlevel,thegendereddivisionoflaborintensifiesthe

opportunity costs for girls relative to boys' This approach further lowering down the

education of women which decrease their status in the society @obbins' 2001 and

Chaudhry et .al, 2001)

Females are part and parcel ofour society' They are the halfofthe population of

our country. It is customs in many societies to educate male up to a high level because of

theconsiderationofbeingpillarsofthefamilyandsociety.But,unfortunatelythisisnot

sowiththefemales.Weareeducatingonlyindividuals,notthefamilies;because

educating a female means educating the family' Islam gives equal opportunities to

women in society. It does not forbid women to get education Rather it gives equal

opportunities to both male and female for seeking knowledge' The Holy Quraan

motivatesboththegendertoleam(Hood,etal,2005;Hout,etal''2001:468;Lehrer'

2004:203).Vonetal.(1992:a88)studiedthatgenderdifferencesineducationinMuslim

developing countries are related to the prevalence of Islam' because many ofthe Muslim

developing counties the religion is use as a cultural tools and are institutionalized both in

rhe society as well as at the Govemment level. For most Muslims, the Islamic religion
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mandates cultual values, prescribes perceptions, and dictates conduct' Consequently' to

changeconduct,Muslimsmustreconstructreligiousinterpretationsandpracticesagainst

women education (Clifford Greertx, 1968 and Lehrer, 1999:358)'

ln most ofthe Muslim developing countries religion and culture are use

interchangeably in regard of women's education' This attitude propagates religion against

women,seducation.TheUnitedNationsallowedmanylslamiccountriestomake

reservations for Islamic shari's to key teaty provisions. This quiet acquiescence to overt

discrimination in practice against women and girls fails to confront the source of

educational disparity. Until the United Nations and human rights groups acknowledge

religion and culnre as a root cause of gender disparity in education' the Dakar

Conference participants have little hope ofachieving their goals to eliminate gender

disparities and achieve gender equality' The recent conservative wave and resurgence of

fundamentalist philosophy is aptly characterized as a defense mechanism against the

profound changes in sex roles and sexual identity caused by women's education

(Hunsberger,etal.1996:601).Women'seducationdisruptsthetraditionalsexualidentity

in Muslim cultue, which centers on virginity and childbearing' Fundamentalist

allegations that education for women destoys the traditional boundaries and definitions

ofsexcontestthroughthepoliticalplocess'someMuslimsviewlslamiclawsasdivinely

ordained and thus fixed and immutable' Consequently, religious laws affect even Muslim

womenlivinginsecularizedstates.Regardlessofformallaws'privatelslamiccustoms

profoundlyshapetheeducationalopporfudties,possibilities,andlivesofMuslimwomen'

The foundation for the pervasive nanue oflslam is the Qur'an' Quraan and Islam

preservetherighsofwomenwhethereducation,employment'recreational'political'
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familial and healrh etc (women and Muslim Law). Dollar and Gatti (1999) expound that

in Majority of Muslims counties women have lower secondary school attainment because

of the cultural hold on religious institution.

Fromhuntingandgatheringtothemostadvancedsocieties,educationremainsa

male property. ln the recent history ofabout one hundreds years' leading educators claim

thateducationisma]eorientedandthataffectswomen'smentallife.Variousstudies

conclude that women are more fragile and do not work hard as compared to men' These

valueshavefurtherstrengt}enedtheideaofmasculinityandfemininityandithasdefined

maleandfemaletasks.Fromschooltohighereducationandfromteachertotheselection

ofa subject, differences have been found in both the genders' Female usually select soft

subjects while male confront themselves with hard subjects' The same is very much

common for other areas, e.g. recreation and employment (CAMPE Education Watch

Report,2003).Atschoolanduniversitylevels,theselectionofsubjectisbasedonsuch

lineasFoley(1995:419),arguesthat..hardandmathematicalsubjectsaremaleoriented

subjects and the so-called soft and ftagile subjects are called feminine' In the recreation

and sports, boys tend to become football players, and the girls aspire to join soft games

usually fit for women in most of the counties"'

Furthermore,menhavedominatedallscientificfields.Inaddition,itshallbekept

in mind that those fields where majority of the graduates are female have no such

privileges because men exceed women in terms ofPhD degrees' it has' however' few

causes. The childbirth and lack of female role models are the two main reasons in this

regard.Therolemodelexistenceisthemajorattractiveunit,whichcouldbringachange

in the mental horizon of females to adopt a subject, totally as masculine to feminine".
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Education is discriminative not only in third world countries but also in advanced

societies, e.g., in United States, the ratio of male and female in the educational ladder

sharply differs @t"kowltz, 1992).

Similarly, if we peep into the US Statistical Abstract (1994)' reveals that in the

various fields of Science, the incidence is all the more apparent. In Mathematics, the

enrollment of males is 69% while that of females is 3l% out of which 81% of the males

and 19% of the females got PhD degree. In Engineering, 860z males and 14% females

were eruolled in which 917o males and 970 females got their PhD degrees. Similarly' in

the fie'ld of computer Sciences, 78% men and 22Yo, women got admission in which 86%

men and l4o% women were awarded the degree of Ph.D. If we go on analyzing such data,

it equally applies to the fields of Agricultue, Health, Physical sciences, Social and

Biological sciences. The only exception is Psychology, where the ratio of female Doctors

is 59% against 4l7o for males.

Gender discrimination denies many girls equal access to education. Girls in south

Asia, West Asia sub-saharan Africa, and the Arab States will require particular attention

if the intemational development community's goal of ensuring education for all chil&en

is to be reached by 2015; the gender gap between girls and boys with access to education

is greatest in these regions. Often, faditional customs and practices relegate girls to

subordinate status such that cultural preferences for boys or family economic constraints

may direct parents to favor education for their sons but not for their daughters (I'TNICEF,

2006). Appropriately, the intemational development commurity has urged countries to

cornmit to advancing access to education for women and girls as a weapon to combat the

attitudes and practices that perpetuate discrimination and inequality (DAWN, 1985).
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Nevertheless,discriminationagainstgirlsbasedongendercontinuestoPerpetuatethe

education gap between boys and girls' While much attention has been given to the

discriminatorybarrielsthatblockgirls'accesstoschool,lessattentionhasbeenpaidto

the obstacles girls con-front at school including sexual harassment and violence'

Recognizing that school based gender violence is a global phenomenon that has remained

largely unexplored, despite numerous intemational commitments to promote girls'

education.

Among the South Asian countries lndia also share a deprived position of women

education, despite of the continuous effort and educational policy lndia can't achieved

thedesiestatusofwomeneducationaslikeinthedevelopedcountries.Thelndian

govemment has expressed a strong commitnent towards education for all; however'

IndiastillhasoneofthelowestfemaleliteracyratesinAsia.lnlggl,lessthan40percent

of the 330 million women aged 7 and over were literate' which means today there are

over200millionilliteratewomeninlndia.Thislowlevelofliteracynotonlyhasa

negativeimpactonwomen,slivesbutalsoontheirfamilies'livesandontheircounty,s

economicdevelopment'Numerousstudiesshowthatilliteratewomenhavehighlevelsof

fertility and mortality, poor nutritional status' low earning potential' and little autonomy

within the household As Hill and King (1991:50) demonstrated that educating female

populationresultedinreducedfertility,childmortalitybetterhealthandimprovedliving

conditions for the populace. A woman's lack of education also has a negative impact on

thehealthandwellbeingofherchildren.Forinstance,arecentsuweyinlndiafoundthat

infaDtmortalitywasinverselyrelatedtomother'seducationallevel.Additionally,the

lack ofan educated population can be an impediment to the country's economic
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development.ThelndiangoverTlment'scommiunenttoeducationisstatedinits

constitutionwithanarticlepromising..freeandcompulsoryeducationforallchildren

until rhey complete the age of 14" (The world Bank, 1997b). This effort will enhance the

positionofwomeneducationwhichwillfurtherpromotetheeconomicconditionofthe

country as studies has shown the women education increased the per capita income

@arro and Lee, 1994).

The educational backwardness of rural people is due to their traditional attitude

.towardsfemaleeducation.Innualareasnumberofschoolsareinsufficientandexisting

schooldonotfullfilltheneedsofruralfemales.Despiteavarietyofpolicyefforts,there

stillexistanumberoffactorsrelatedtofamily,communityandschoolwhichserveas

'barriersongirls'accesstoeducationReducingtheintensityandtheremovalofthese

factorswillprovidesupportforpromotilggirls'educationOnthedemandside'poverty'

parcnts'educationandavarietyofsocio-culturalfactorsarethemajorbarriersforgirls'

enrolment, attendance and retention in schools' On the supply side' lack of schools'

inadequate infiastructure, lack or absence of female teachers and poor quality of teaching

are the major obstacles to girls' education (Haq, 2000; Asghar' 1992)'

According to the GMR (2005-06), women literacy is the crucial importance in

addressing wider issues of gender inequality' Throughout the globe' female education has

a horrible picrure. According to World Bank (2000)' among the 880 million or more

illiterate adults and youth 60 percent of them are women aDd among the 130 million out

ofschoolchil&enaged6-lt,60percentofthemaregirls.Accordingtoanestimateof

the uNESCO lnstitute of statistics (2006), there are 781 million illiterate adults in the

world,about64oZofwhoarewomen.Further,adultliteracylateforSouthAsiaduring

4t



theyear2002.04was58.7%forbothsexes,formaleTO,5%oandforfemale46.3%o,These

large numbers ofilliterates are the hindrance in the development of the nations which

ultimately resist the way of socio-economic development' In most of the developing

country in particularly in Pakistan the status of women education is at the bottom' In

PakistanaccordingtoGGR(2006)indicatesthat,Femaleliteracyrateduringthatperiod

was 36% while male literacy rate was 630/o and female to male ratio was 0'57%' The

enrollment in primary education for female was 56Yo while for male wasT6Yo and

enrollmentratiooffemaletomalewas0'73%.Similarlyenrollmentratiooffemaleto

male at secondary level was 0 '73%' T}re enrollment in tedary education for female was

3% while for male was 4%o and enrollment ratio of female to male was 0'80%' Similarly'

consideringtheruralurbananalysis,thereportfirrtherdisclosethefactsthattheliteracy

rate for female w as 52.2%oand for male was 7 4'3Vo nwban areas whi'le female literacy

was 19.1% against literacy rate of male 48'6%' Female are exploited with many ways oD

the bases of social structure domain'

2.1 Modet of the StudY

This study analyzsd Pakhrun s social structure in regard of women's education'

Asitisconcludedfiomtheliteraturereviewthatsocio.culturalconstraintsincluding,

prevailing system ofpatriarchy, centuries old customs and traditions' feudalism'

prevailing system of Purdah gender bias social stuctue' Pakhtun codes and male control

over decision making process directly influence women's education' In addition the

socio-economic impediment consists of poverty, unemployment, extravagances and low

income, limited means of livelihood, unpaid labor, female restricted mobiliry and lack of
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infrastructure facilities such as transport, communication system, lack of female schools,

lack of female teachers, lack ofhigher education for female and other school related

facilities has an adverse impacts on women' education. The argument is supported by

scholarsmentionsintheliteranuereviewthatPakhtunsocialstucturehasclose

connection with women's education. However the religious misperception,

misinterpretatio n,llliterure Mulla,lack of religious knowledge among the community and

religiousleaderandtheintermixingofreligionwithculturalvaluesalsoinlluences

women's education. However the discouraging response' no interest of govemment' lack

of women participation, male dominated policies, pressure group' and gender bias polices

in educational sector worsening the condition more severe for girls in getting their

education. Keeping the arguments in view the researcher developed a model which is

based on literature review and sampling data that how Pa khtun social structue decrease

women,seducation.Themodelshasbeendesigninsuchwaykeepingtheintensityand

integity of Pakhrun social strucnre in view in regards of women's education (see

Figure-1).
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2.1.1 Pakhtun Social Structure and Women' Education

Figure-1
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CHAPTERTHREE

METIIODOLOGY

3.1 Study Design

Thisstudyconsistsofqualitativeandquantitativeresearchdesigntechniques.ln

qualitative part a deep analysis has been conducted in the form of literature review

through secondary information using, books, articles, joumals' news papers' research

papers,websitesetcwhicharerelatedtoPaHtunsocialstuctweanditsadverseimpacts

onwomen,seducation.Inadditioninthispartofresearchinformationhasbeentaken

from respondents aborrl Pakhtunsocial structue and its impacts on women's education'

While in quantitative aspect data has been collected from respondens through semi-

structued questionnaire' However the entire research study has been conducted in two

phases:

3.1.1 Phase I

In this dimension ofresearch, the secondary information has been used in the

formofcontentanalysesregardingPakhtunsocialstructureanditsimpactsonwomen,s

education. Tbrough secondary information the gender biased social stnrcture has been

critically analyze with respect to cultual, economic, physical' religious and political

constraintswhichdirectlyorindirectlyinlluencewomen'seducation.Thispartofdatais

related to qualitative analYses.
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3.1.2 Phase II

In the second phase target ueai.e. Teluil Aderaai, emphasizing on its union

councils are visited in order to collect data from respondents ia the form of semi-

structured questionnate. However during the visit the present system of women's

education is also considered in order to derive precise and reliable results. During the

data collection the researcher has also deeply ana.lyzed the structue, integrity and

intensity of Pal<]ttun social structue which gives additional importance to study and

researcher.

3.2 Hypotheses of the StudY

l. culnual impediments have close association with women's education in Pakhtun

society.

2. Higher the socio-economic barriers lesser would be women education'

3. Physical constaints adversely affect women education'

4. Religious hurdles decrease women's education'

5. Political obstacles have a strong connection with women education'

6. Discouraging response of community negatively inJluences women education

3.3 Opernationalization of Hypotheses

3.3.lCulturalimpedimentshavecloseessociationwithwomen'seducationin

Pakhtun societY
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Dependent Variable

Women's Education

Cuttural ImPediments

Indicators

o Male dominance @atriarchY)

. Strict customs and traditions

o PaWttuml'ali

. Male biased social structure

o Feudalism

. Negative perceptions regardtng Purdah

. Male dominance in decision making proc€ss

Independent Variable

Cultural Impediments

Male Dominance @atriarchY)

Thatsocietyinwhichtheauthorityrestswithinthehandofmalememberof

society is called patriarchic society' Pakhtun's society is mainly patriarchic in nature'

where the decision making is in the hand of male' Therefore' women con.front severe

exploitation and deprivation in acquisition of education'

Strict Customs and Traditions

Every society has its own customs and traditions, the culture is represented by the

customary activities, including traditions, rituals, ceremonies, and festivals etc' The

centuries old customs and [aditions considered women as the properry of male, where
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customary laws firther restricts women to the house hold activities which in tum

decreases their status in regard of education'

Pakhlunwali

PalrhtunsocieryisguidedbythecrrstomsofPakhtunwali,whichincludeHaya,

Nang, Ghairat and Badal etc. Pakhtuncodes stress man to have a control of the familial

lifeaswomenareconsideredinferiortoman'FurtherthesecodesStressthatwomen's

educationinPakhrun'ssocietyissociallyrrndesirablewhichinfluenceswomen,sstatus'

Male Biased Social Structure

Social structure is the stable pattern of interaction .ln Pakhtun's society social

structue is male bias which deprived women from their basic rights such as education'

health, employment etc.

Feudalism

Pakhtun sociery is feudalistic in nature where the elites exploit the poor people

especiallythewomen.Theyforbidtheeducationoffemaleinthesociety,whichfirrther

creates social disturbance among the people'

Negative Perception regatditg P urdah

ln Pakhtunsociety women strictly observe Purdah (veiling)' Women who

observe Purdah among Pakhtun are more respectable than those who do not observe the
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Purdah system.They propagate that women's education is a step towards violation of

Purdah that propositionally leads to restiction ovet women's education'

Male Control over Decision Making

Pakhlunsocietyispatriarchicinnatue,wherethedecisionsaremainlycontrolled

by male members of the family. Therefore they exploited women in the context of

education in Pakhtun's societY -

3.3.2 Higher the economic barriers lesser would be women education'

Dependent Variable

Women's Education

Economic Barriers

Indicators

r PovertY and unemPloYment

o Limited resolrces

o Women work as unPaid labor

. Lack of utilization of resources

. Resuicted mobility

o low income

r Inflation and expensive education

Independent Variable

Socio-Economic Barriers
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PovertY and UnemPloYment

Poverty is a condition in which the person has no suffrcient edibles to eat' educate

and recreate. Majority of Pakhtun's people are poor' the unemployment and poverty

prevail in the rural areas of Pakisun in a high proportion' which adversely affected

women's education.

Limited Resources

The people in Pakhtunsociety have limited resources and means of livelihood'

even they cannot afford the exPense of male's education where female education become

a monster, which negatively inJluence women's status in regard of their education'

Women's Work as UnPaid Labors

Women in Pakft' n society are engaged in domestic chores' they are frequently

busy in cooking, washing, clothing and cleaning etc' There is no leisure time for women

to think about their future activity, however they are working as unpaid labor which

reduce women's stafus in society'

Improper of Utilization of Resources

rn pakhtunsociety the resouces are mismanaged which creates poverty in society

and decrease women' s educational opportunities'
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Women's Restricted MobilitY

InmostofthePakhrunbellwomenarerestrictedtothefourwallsofthehouses.

According to the famous Pakhrunmaxim'\xomen are for home or grave" where they

have no righs in decision making process within the family. Consequently women,s

mobility is strictly banned in Pakltun s society which affects women's education'

Low Income

The income ofpeople residin gin Pakhtun society is very low and the people are

conspicuously consumers. This situation is a prime indicator ofpoverty which decreases

women's education in Pakhtun society '

'

Inflation and ExPensive Education

A very high increase in the prices ofdaily items has been observed on national

level, which ultimately affects the rural people' Such is the case in Pakhtun society '

where people are adversely suffering from inllation that makes the education as

expensive.

3.3.3 Physicat constraints adversely affect women education'

Independent Variable

Physical Constrahts

Dependent Variable

Women's Education

Physical Constraints

Indicators

r Lack of female schools
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. Lack oftansport facilities

r Lack of female teachers

Lack of Female Schools, Colleges and Universities

Most of the Paklrtans are residing in rural areas that are considerably under-

developedhavinglackofhfrastruchualfacilitiessuchasfemaleschools,collegesand

universities and in the existence of patriarchy the culture does not allow girls to study in

co-educational institutes which adversely affect women's education'

. Lack of TransPort Facilities

.TheunderdevelopedstatusofPakhtunbeltandlackofeducationa]instirution

creates a distance while accessing to schools' In this regard the distance become hard to

be covered alone by women this decreases women's education'

Lack of Female Teachers

ln Pakhtun society there is lack of female teachers which further decrease

women's education.

3.3.4 Religious hurdles decrease women's education'

Independent Variable

Religious Hurdles

Dependent Variable

Women's Education

Religious Hurdles

Indicators
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. Religion is misperceived

r Religion is misinterpreted

o Cultural exploration ofreligious norms

o Intermixing of culture and religion.

o Lack ofreligious knowledge

. Ignorance

. Illiterate Mullas

Religion is Misperceived

Religion is unified system of beliefs and practices related to sacred things; it is

inseparable from human society. In Pakhrzn society people are very closely attached to

their religion and any thing or idea which they thought were against of their religion was

strictly banned. ln the same scenario religion ln Pakhtun society is often misperceived in

regard of women's education and further decreases the status of women in society.

Religion is Misinterpreted

The collected information obviously expresses thal in Pakhtun society religious

ceremonies and practices are strictly followed. It is thought that women's education is a

tbreat to religious ideas, therefore it was bamed.
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Cultural Exploration of Religious Norms

Culture is the sole oflife; it is the design of life. The data suggested that in

Pakhtun society the culture elements i.e. centuries old customs and traditions, and the

prevailing pariarchic system use religion as a cultural tool against women's education.

lolslrniving of Religion and Culture

|n Palchtun society religion is often used as a cultural tool against women,s

education. The religious values and norms are misinterpreted in regard of women's

education.

Thereislackofreligiousknowledgeinthelocality.Consequentlythereligious

rituals and sermons were against of women's education'

Ignorance

As conservatism and ignorance prevail among Pa k"htun ' Majoity of the people

residingintheseareasareilliterateandignorant.Theythoughtwomen,seducationinthe

area is a social stigma for the family.

llliterate Mullas

tn Pal:trtun society the religious hold is frequently in the hand of illiterate Mullas.

In the absence of lack of religious knowledge they deliver a sermon which is against

women's education.
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3.5 Political obstacles have a strong connection with women education'

Dependent Variable

Women's Education

Political Constraints

Indicators

. Discrimination in policies

o Lack of women political representation

. Vested inters and pressure grouP

. Lack of women's political participation

Independent Variable

Political Constraints

Discrinination in Policies

The policies are male dominated; there is discrimination in gender educational

policies. The govemment makes policies only for male schooling while female are

igrored in this context, which decreases women's education in P akhtun society '

Lack of Women's Political Representation

Astn Pakhtunsociety there is stong hold of culture in regards of women as

Pakhtun aifirekeep women in the extreme place' In the absence of lack of women

representation at the cornmunity the policies are dominated by men who influence

women empowerment in regard of education'
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Vested Interest and Pressure Group.

In each and every society there are some people who have high economic and

political status and due to which they influence govemment policies. As culrure is

dominant in Pakhtun society, that reflects women to the four walls of their home.

Therefore the pressure group does not encourage any political intrusion in regard of

women's education.

Lack of Women's Political Participation

WomenamongPakhtunarcrestictedtothefourwallsoftheirhouses,their

mobility is strictly prohibited by culture and particularly in political context. Even

womencarnotutiliz€theirvote,thereforeitadverselyiofl,"n..,th.i,empowerment

especially education.

3.3.6 Discouraging respoDse of community negativety influences women education'

Dependent Variable

Women's education

Indicators

Discouraging

Encouraging

Neutral

Independent Variable

Community response
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Discouraging

Inthepresenceofcenturiesoldcustomsandtraditions,Pakhtuncodesand

patriarchic values etc, the people were strongly opposes of women's education because it

regard as socially undesirable in the locality'

Encouraging

The collected information demonstrates that only few respondents favor that

women's education is necessary for the development of Pakhtun society '

Neutral

Somebf the respondents were in the state of neutral position that both male and

female education was equally important for the development and progress of society'

3.4 Universe of the StudY

TheuniverseofthisstudywasDistrictDirLower.KhyberPakhtunkhwa.

3.5 Research Area in Particular

The researcher can not cover the entirc population of District Dir lower due to

time and resources limitation therefore the study was limited to the eight Union councils

na,nely Chakdara, Asbanr, Ouch, Tazagranr, Kotigram, Badwan' Khadaleai and

Khanpoor ofTehsil Adenzai in order to achieve greater accuracy and precise result (EDS'

2005 and Census RePort, 1998).
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3.5 Operational Framework

The researcher designed the following conceptual frame/operational framework

for this study, in which the background variables, independent variables and dependent

variables were defined and for opemationalization of further statistical tests (see Figure-

ID
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Independent Variables

Women's EducationCultural Variables

Pariarchy

Conservatism

Customary laws

Veiling

Economic Variables

Poverty

UnemploYment

Illiteracy

Economic DePendencY

Political Variables

Discrimination in Policies

Political InstabilitY

Lack of infrastructure

Religious Variable

Religious misPercePtion

Lack of religious knowledge

llliterate Mulas

CommunitY PercePtion

Encouraging

Discouraging

Neutral

Background Variables
. Age

o Marital status

o Family type

o. Profession

o Monthly income

r Educational status
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3.7 Methodologr of the StudY

3.7.1 Population and Target Population

This study was undertaken n Tehsil Adenzai focusing on its union councils

namely; Chakdara' Asbanr, Khadakzai, Khanpoor' Ouch' Tazagram' Kotigram and

BodwanofDistrictD\rLowerKhyberPakhtunkhwaprovinceofPakistan'Thetotal

population of mentioned urion councils is 156641 (DS& 2010) in which data was

collectedfrom3l3educatedrespondentsselectedfrom2424targetpopulation(educated

male and female having graduation' and above)'

3.7.2 SamPling Technique

For this research activity probability sampling technique was utilized il selection

of Tehsit thatis Adenzia. However, within the probability sample firther stratifred

random sampling technique (Proportion allocation method) was used' The Tehsil bas

been divided into strata or sub gtoup called union councils'

3.7.3 Construction of Instrument

Semi-structured questionnaire was utilized in order to collect data from

respondents with focus on 20 and above age goup including both male and female'

3.7.4 Pre Testing

The questionnaire was tested before the data collection in order to exclude the

irrelevant informadon and to check the reliability oftool'
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3.7.5 SamPles Frame

However the over all sample frame work was designed in mamer like:

Total

Population

Nl=28593

N2= 22553

N3= 23231

N4= 203 l6

N5= l8l l8

N6= 16233

N7= 13236

N8= 14261

NT= 156641

Target

Population

Nit= 583

Ni2= 343

Ni3= 321

Nia= 299

Ni5= 277

Ni6= 201

Ni7= l9E

Ni8= 202

NiT= 2424

Formula Sample

Size

nl='17

n2: 45

rB= 42

n4:39

$=3'1

n6= 28

n8= 28

nT= 323

Union

Council

Chakdara

Asbanr

Ouch

Tazagrant

Kotlgrum

Badwan

Khadagai

Khanpoor

Total

583D424r323

343124241323

32v2424a323

299n424'323

2'11124241323

20u2424'i 323

]9812424'123

20212424t323

1Dffi"( rolo and Larson, 1973)

Denotations:

Formula=Population of the strata/Total target Population of the stata+ sample sizE

Symbolicall5NiAJiT*n

Denotations:
(S=Su?tA N= Population ofthe strata, NT= Total PoPulation' Ni= Target Population ofthe stmta' NiT=

il""i"[* p"pri",i*, n= sampte size from €ach srata' nT= Total sample size)'

3.8 Major Problems during Field Testing

Some of the issues were faced by the researcher during the testing of instrument

in the field, in which few were related to the sequence and order as well as relationship of

questions. However after the field testing all the changes were incorporated in order to

achieve valid results.
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3.8.1 Training of Research Team

Asthestudyisrelatedtofemale,andPaldrlzrculturedoesnotallowoppositesex

interaction,thereforetheresearcherhiredateamconsistingoffourfemalesinorderto

collectdatafromfemalerespondents.Howevertheresearcherprovidedspecifictraining

to research team while using the research Lstrument'

3.8.2 Field ExPerience

The field experience was interesting, adventurous, as well as risky task which has

beendonebytheresearcher.Thefirstandmostdifficultissueduringthedatacollection

was how to collect data from female respondents. Jt was almost impossible, and then the

reseficher took a female team and collected data from female respondents. However the

main difficulty was experienced that the respondents were busy in farming and making

enterprisematerialduetowhichtheyhadnolackoffreetimefortheresearcher.They

wereunabletounderstandthethemeandimportanceandobjectivesoftheresearch.

Some of the respondents did not understand the natue and context of questionnaire'

While the rapport building with respondents also confronted some problems' The

resezucher also feel threat Aom local people because the nature ofstudy was related to

female so it was very difficult for researcher to collect factual information from female

respondents.Theresearchareaalsocomprisedofthethreatofmililancy,Loca|Nawab,

KhanMatikandtladitionaleliteswhichalsocausedsomehindrancesinthewayof

researcher. Some of the respondents were found hesitant to discuss about the information

of Pakhtun culture that were assured about confidentiality and were made ageed upon

the objectives of research.
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3.9 Statistical AnalYsis

3.9.lPercentage

Inordertobringthedataintocomparableform,percentagesofvariouscategories

ofdatawereworkedoutinthepresentstudy.Thepercentageswerecalculatedby

following formula:

Percentage = + 100

Where:

F = FrequencY

N = Total Number

3.9.2 Chi-Square

Chi-square test was applied to examine association between independent and

dependent variables. 12 was computed by following formula:

(o-")2

x2 =,

Where

O : Observed values

e = Expected values

E : Total sum

N
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Toknowthesignificanceoftheassociationbetweentheattributes,thecalculated

values ofthe chi-square were compared with corresponding table at 0'05 level of

significance at a given degree offreedom' Degree offreedom was calculated as:

d.f. = (r-1) (c-l)

Where..r,,and..c',arethenumberofrowsandcolurnnsrespectively.Ifthecalculated

valueofChi-Squarewas$eaterthanthetabrrlatedvalues,thentheresultwillbeconsider

statically higtrly significant otler wise it will be statistically insignificant'

3.9.3 Correlation

. Correlation techniques were used to identify the association' relationship'

interaction and inter dependency between two variables; however the share variance is

conducted in order to check the reliability and validity of hlpotheses' lf the share

varianceofindependentanddependentvariablesisabovethen80%itwitlbeconsidered

highly signifrcant and there will be close association between and among tle variables

under studY.

3.10 Data Analysis and Report Writing

Aftercollectirrgthedataintheformofsemi-structuredquestioruraire,thedatahas

been flirther passed through univariate and bivariate analysis' Univariate analysis of the

datacomprisesoftabulation,discussiorr/explanation'Inadditionbivariateanalysishas

been conducted in the form ofchi-square test and conelation in order to get authentic and

reliable results.
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Besides, the collected information along-with the secondary data has been

mentioned and arranged in technical research report writing manner' AII the ideas'

concepts and information have been narrated, explained and written in the standardiz€d

research format following the APA (American Psychological Association) style of report'
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CHAPTERFOUR

RESULTS A}[D DISCUSSIONS

This chapter consists of two parts i'e' part-A and part-B' part-A is related to

resultswhichhavebeendescribedintheformoftableswithfrequenciesandpercentages.

At the end of each discussion a summary has been drawn which makes a link benryeen the

discussion and the problem under study and suitability' However part-B of the chapter is

related to hypothesis testing, which tests the hypotheses in chronological and

comprehensive sequences with the approved statistical test such as Chi-Square and

correlation analYsis'

PART A

4.1 RJSI]LTS AI{D DISCUSSIONS

Table4.1.l. Gender of the Respondents

Gender of the rsspondenE Frequency Percent

119 36.8

204 63.2

323 r0o4

This table expounds the frequency distibution of the respondents on the basis of

gender. The curent study predominantly focuses on both the genders' the objectives and

hypothesis are framed in such a way that it evolves around both' In addition' both males

arrdfemaleshavegivenadequatepreferenceonthebasisoftheirqualificationandtarget

population in the area under study' The analysis further demonstrates that I 19

Male

Female

Total
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respondents out of 323 makes the 36'80/o were male while 204 were female which

contributes atotal of 63.2Vo-

Inadditionmajorityofrespondentswerefemaleduetoitssuitabilitywiththe

problem. This is gender related issue and the researcher is keen to identify major causes

of women illiteracy tn Pakhtun society focusing on its social structue, that is why high

ratiooffemalerespondentswereconsideredforthisstudy'HoweverlnPat}/'Insociety

women slatus are very low as compared to male especially in the educational sector'

therefore high ratio of female respondents were setected for this srudy'

Table 4.1.2. Marital Status of the Respoudents

Never manied

Currently manied

Separated

Oivorced

WdowMidower

Total

186 57 .6

75 23.2

25 7.7

14 4.3

23 7.1

323 100.0

This table shows the marital status ofrespondents in the form offrequencies and

percentages In this regard among the total respondent s,323 (100%)'high level of the

respondents were never married ,lS6 (57 '6%) because the nature of the study was suited

to the never married persons including both male and female' Further 75 (23 '2%)

respondents were currently married, evidently 25 (7'7%) respondents expressed their

views appropriate to separated. Likewise 14 (4'3%) respondents were divorced' in

additions 2t (7 .l%) of respondents were widodwidower'

Majorityoftherespondentswerenevermarried,whichisrelatedtosuitabilityof

the study. Further these respondents provided actual and depth information to researcher
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in regard of women's education. Also these respondents have more time to study events

and fill the questionnaire. In addition these respondents were easy to access which save

the time and resources of researcher'

Table 4.1.3. Age of the Respondents

20-24

2*29

3G34

35-39

40 and above

Total

FrsquencY

175

85

24

26

't3

323

PErcent

54.2

26.3

7.4

8.0

4.0

{00.0

The table statistically illustrates the frequency distribution of the respondents on

the basis of their age. The tabulated data reveals that high number ofthe respondents i'e'

175 (54.2%) rcspondents belongs to the age group i'e' 20-24' most of respondent marked

age group (25-29). Additionally ,85 (26'30/o) respondents were from age gotp 25-29 '

furthermore, 24 ('1 .4%)respondents to age;30'34' However among the total respondents

i.e. 323 (100%), 26 (8.O%)were in the age group 35-39 while 13 (4'0o/o) fitted in age

group i.e. 40 and above.

A high portion of respondents belonged to age group (20'24)' because the nature

of the study reveals this aBe group is a leaming period for the personality development'

andtherespondentsareincontinuousinteractionwiththesocialstructureofsociety.

68



Tabte 4.1.4 Family Type of the Respondents

Joint family system

Nuclear family system

Extended family system

Total

Frequency Percant

'193 59.8

27 8.4

103 3'l.9

323 100.0

The table expresses the family types ofrespondents' The analysis further blatantly

show that a high number of the respondents 193 (59'8%) belongs to joirrt family system;

however, 27 (5.4%) respondents were from nuclear family system while 103 (31'9%)

respondents were from extended family system'

A high portion of respondents belongs to joint family system' beca''xe it Pakhtun

social structrue/sequp the prevalent form of family is joint one' The respondents belong to

joint family system has close contact with their culture' and the researcher wants to

identif,theapproachofjointfamilytowardswomen'seducationandhowjointlamily

system decrease women's education'

Table 4.1.5 Family Monthly Income of the Respondeuts

Emily Mtnth lncome of respondents Frequency percent

140 43.3

40

70

31

21

21

323 100.0

Family income is a key factor for providing ktter education to the child' As the

literatue review exposes that in majority of the developing countries Pakistan in general

500G8000

8001-11000

11001-14000

14001-17000

17001-20000

20001 and above

Total

12.4

21.7

9.6

6.5

6.5
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andPakhtunsocietyinparticularwherethepeoplecarrnotaffordthehighexpensesof

education, therefore they only consider the education of male member of the society and

ignore female which results into lower women literacy' In this regard this table shows

thedisributionofrespondentsonthebasisoffamilymonthlyi.rrcome.Thetablefurther

exposes that most of the respondents i'e l4O (43'3%)belongs to the monthly income of

(5000-8000), so it has been proved that economic consraints like poverty and low

monthlyincomeaffectwomeneducationnPa'khtunsociery.Furthermore,40(12,4%)of

respondentssuitedtoi.e.S00l-1lo00,inthesameway7O(21.1%)respondentsmatched

to family income (1 1001-14000)' Whereas 3l (9'6%) respondents belong to monthly

income i.e. 14001 to 17000,21 (6'5%) respondents represent monthly income such as

(17001-2000). At last among the total respondents i'e'123 (100o/o)'21 (6'5%)

respondents belongs to famity income i'e' 20001 and above'

Majority of respondents belong to monttLly income i'e' (5000-8000)' because

major portion of population in Pa lchtun society was poor' Among the prime indicators of

thisstudyonewaseconomicconstraints,thathoweconomicconstraintsaffectswomen's

education. As it has been discussed t hat Pal<htun society is poor in nature and having low

monthly income the family can not afford the education of both male and female member'

therefore they only prefer male's education'

70



Teble 4.1.6. Educational Status ofthe Respondents

EducationalStatus Froquency percent

Graduates 154 47 '7

MA/MSC 145 44'9

MS/MPhil 16 s 0

PhDs and above 8 25

Total 323 100 0

This table exemplifies the distribution of respondents on the basis of educational

status, which has been mentioned as Graduates' MA'rMSC' MS/Phil and PhDs

sequentially. The statistical data firther illustrates that among the total respondents i'e'

323 (100o/o), 154 (47 .7%)respondents were Graduates' while 145 (44 '9%) represented

MA/]vISc, in the same way 16 (5'0%) respondents belong to MSMPhil andB (2'5%)

respondents counted as PhD'

Majority of respondents which were selected for this study were graduates'

because the graduates respondents know how to fill a questionnaire' and these

respondents were easy to access and gave time for this research study' However educated

respondents know the intensity and integrity of culh[e in regard of various constraints

which hampered women's education'

Table 4.1.7. Profession of the Respondents

Profession Frequency percent

Govornment seclor employeo 26 8 0

Prwate sedor emPbyee 65 2O"l

214 66.3

12 3.7

6 1.9

323 100.0

Student

Unemployed

Any Other

Total
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The table explicitly shows the frequency distribution of the respondents on the

basis of profession. The statistical analysis illustrates that 26 (8'070) respondents

represent as govemment sector employees, while 65 (20 'l%) respondents were @rivate

sector employee). In Addition high level i'e' 214 (66'10/o) respondents were students'

firrthermore 12 (3.7%)respondents matched as unemployed and 6 (1'9%) respondents fit

in any other category accordinglY'

Majority of the respondents were students' the students including both male and

femaleweretakenhto.considerationduetotheiravailabilityandfeasibilirywiththe

study.

Table 4.1.8. Respondents Views Regarding Pakhtun's Social Structure

Ekh-tun's social structure Frequency P€rcent

ln PdH,tun socisl sEuctur. malc ar' @nsidcrcd as dominatt in all sphc'ls oflifc 1'l

In Pau,lurb culturc \Yomcn aft for cnly housc hold Etivitics

Masculinity hevc Primchold in dccision making proclss in Pal'tu'! bclt

Pdl:hnrl codct ( H(rya Nang Ghoirot' Bodal) anttc dom8in of Pal'tu't3 culurc

which a.ffect womcn cmpo\'Erment

Ccnnrrics old qrsloms and lradirions considcr *onEn as thc Prcpcny of mcfl

Patrisrchy systcm limilrd \rqncn to thc four wall oflh'ir homc

womrn 8tc fot home or for gta'a (Maxim)

't2.7

38 11.8

35 10-8

68 21.1

49

40

23

29

323

15.2

12.4

7.1

9.0

100.0

Social structue is the establish pattem of social interaction' Where as Pakhtun

social structue refers to the social organization ofvillage works under principles and

codesofPakhturwali.Thestatisticalanalysisdemonstratesthat4l(|2.7%)respondents

express their vie ws as that Pakhtun social structue is the prime sowce of male

dominance, whereas 38 (1 I .8%) of respondents were of the opinion that ir: Pak'htun

ln Pa]*run's orgari7,rion womcn should foll6xs rcsnicbd Purdoh 
''Jsl'fi
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social strucfl[e women are only for house hold activities' while 35 (10'8%) respondents

represents i.e. Masculinity has prime hold in decision making process in Pakhtun's belt'

inadditionmostoftherespondents68(21'lo/o)argueditas(Pakhtuncodes;Haya'Nang'

Ghairat, Badal arcthe domain of Pakhtun's q:/iture which affect women empowerment

particularly education). Furthermore the data reveats that' 49 (15 '2%) respondents suited

it,i.e.(CenturiesoldcustomsandfiaditionsconsiderwomenastheproPertyofmen),

similarly 40 (12..4%)respondents said that; @atriarchy system limited women to the four

wall of their home), in the same way 23 (7'1%) respondents viewed Pakl'lun structure as;

women are for home or for grave (cultural maxim)' at last but not least29 (9 '0%)

respondents call ed Pakhtun's Social Structure as: (ln Pakhtun's social organization

women should follows the stict Purdah system'

Majority of respondents augments thal in Pakhtun social struchue there is strict

custom and trad ilion, Purdahsystem, male dominancy' Pakhtun codes including' Ilaya

Nang, Ghairat, Namus etc,religious misperception which adversely affect women's

education.

Table 4.1.9. Gender Prevalence Regarding Decision Making tn Lmong Pakhtuns

Gender Decision Frequency Percent

275 85 1
Male

Female
7.7

7.1

100.0

25

23

323
Both male and female

Total

Decision-making can be regarded as an outcome of mental process leading to

selection ofa course of action among several altematives' In Pakhtun social structure
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decisionmakingprocessisdominatedbymen.Inthismilieuthetableexposesthe

gendered status prevalence in the context ofdecision making in Pakhtun society' The

statistical analysis expounds that 27 5 (85'1%) respondents said that gender decision is

dominated by male. In this frame work 25 (7 '7%o) respondent augmented female

dominancy, where as 23 ('7 .1%) respondents were of opinion that (Decision is equally

dominated both male and female)'

Majority of respondents explicitly express that decision in Pal<itzn society was in

thehandofmalemembers;howeverPat/rtlnsocietyispre-dominantlymaledominated

society in decision making process which adversely affects women's education'

Table 4.1.10. Basic Rights Granted to Women in Pakhtun's Social Structure '

Granted Rights

Educational rights

Health rights

Property rights

Political rights

Employment rights

Any other

Non of these

Total

Frcquency

I
't4

41

10

27

47

176

323

Percent

2.5

4.3

'12.7

3.1

8.4

14.6

54.5

r00.0

This table demonstates the basics rights ganted to women it Pakhtan society'

like educational rights, health rights, property rights, political rights' employment rights'

any other and none ofthese consecutively' The statistical analysis demonstate that few

i.e.8 (2.5%)respondents said "Educational Rights" available to 'women' However l4

(4.3%)respondentswereofopinionthathealrhrightsisavailabletowomeninPakhtun,s

societybutatthemargin,similarly4l(12.7)respondentssaidavailabilityofproperty
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rights, in the same framework 10 (3 1%) respondents argue the provision of political

righs. In addition 27 (8.4%) respondents said the availability of employment rights to

womeninPa,kirlrrsociety,moreever4T(14'6%)respondentsviewedanyotherrights'

and at last high portion ofthe respondents argued that in Pa khtun society none of these

rights are available to women.

A high portion of respondents indicate that women in Pakhtun society were

exploitedinregardofbasicrights'becauseinPa,tfrtznsocia]structurewomenarelimited

to only four walls oftheir houses. They were engaged in domestic chores which

adversely affect their education.

Table 4.1.11. Gender Power Balance in Social Relations in Pakhtun Society

Frequency Percent

292 90.4
Male have more Power

Female has more Power
2.5

l.t
Both male and female hav€ equalpofler 23

Total 323 100'0

ln Pakhtunsociety male dominates the power in different spheres of life' The

decisions are in the hand of male members. women are only limited to the four walls of

theirhouseanddealasunpaidlabors.Thedatamakeobviousthathighlevelofthe

respondents2g2(90.4%)stronglyfavorthatmalehavemorepowerinsocialrelations,in

slrme way, 8 (2.5o/o) respondents said i'e' female have more power in social relations'

Consequently 23 (7.1%) respondents express their views i'e' both male and female have

eqrral power in social relations in Pakhtun belt'

Consequently huge segments ofrespondents demonstrated that males have more

powerinsociallelationsinPakJttunsociety.Allthematersrelatedtohouseholdare
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decidesbymale.Theleforeduetotheexistenceofstrictcultueandtraditiontheyonly

favormalehighereducationwhichfurtherdecreaseswomenstAfishPaldltunsociety.

Table 4.1.12. Reasons of Male have More Power in Social Relations

Percent

27 .2

19.2

23.8

19.5

5.9

4.3

100.0

Reasons

PatJiatchy syslcm onty encouragc the rights of rlaic

Centuncs old @stomi and rradtdons considcr'd wot,ln !s inf€rior

Pdt rtu, cldcs favor male mcmbcr ofsocicty

Womcn dcsl onlywith domcslic chor's

Purdoh syslem rcs]ltdtd women to tlE four walls of 6cit homc

Rclitions Fisp€rccpdon and afrcct womcn cmpouc'mcnt

Total

Frequency

88

62

77

63

19

14

323

The statistical analysis express high number of respondents i'e' 88 (27 '2%) lhat

patriarchic system encourages the right of male which is the main cause of male hold in

social relations, likewise 26 (19.2%o) rcspondents were of the opinion that "Centuries old

customs and uaditions consider women as inferior' besides 77 (23 8%) of respondents

selected"Pakhnlrcodesfavormalememberofsocietyinthecontextofpowerinsocial

relations". Il accumulation 63 (19.5%) respondents express as; (that women deal with

only domestic chores) which decrease their hold in power relations' while 19 (5 9%)

respondents argued that Purdah syslem restrict women to the four walls of their home

and at last but not the least l4 (4.37o) respondents expound as; that religious

misperception and misinterpretation affect women empowerment in regard of power in

social relations.

The discussion concludes that patriarchic nature of society is the major reason of

male has more power in social relations' Therefore womettn Pakhtun social struchre are
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considered as the property of men and strict customs and traditions of patriarchal society

do not encourage women empowerment education'

Table 4.1.13. Impediments to Women's Mobility in Pakhtuz 's Social Structure

Rigid Pat tlir'r culturc docsn'tallov wonEn mobility

Religious misintcrprctation afrcct wom€n fttldom ofmobilty

Malc dominared systcm (Patriarchy) efrcct \Pomo 
'mpo'vclficnt

AfiongPakhrun's womcn's mobitlty is cdlsidcEd 4i th'lat to womcn

honot
St ict customs and uadltions docsn't allow it

Totsl

64 19.8

70 21-7

73 22.6

45 13.9

. 71 22.O

323 100.0

Pakhtunculturebeingoneofthepatiarchicandoldestpattemsoflifehaving

very less chances for women's mobility' In this scenario this table portrays various

impedimentstowomenmobilityinPakhtunsocialstructure.Thequantitativeanalysis

further reveals that 64 (19'8%) respondents express that igid Pakhtun culhual does not

allow women's mobility, in the same way 70 (21'7%) respondents were of the opinion

that..Religiousmisinterpretationaffectwomenfreedomofmobility,',onotherhandhigh

level of respond ents 71 (22.6Vo) laber, that male dominated structure (patriarchy) affect

women'smobilityinPakhtun'ssocietywhichfurtherdecreasetheirstatus'Similarly45

(11.g%) respondents argued that anong Pakhtun's women's mobilif is considered as

threat to women honor, and likewise 'tl (22'O%) respondents consider as strict customs

and traditions does not allow women's freedom of mobility'

Resultantly majority of respondents elucidates that Pal<htun society are male

dominatedwheretheauthorityrestswithinthehandofmalememberofsociety,duetoits
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patriarchic nature women's mobility is considered

adversely affect women's education'

Education improves women heaih

Educ€bon brings change in the status ol woflr€n 51

It encourages wofilen's employment

Education bring awareness ahong the peopte 51

' 
It reduces women economic dependency

as threat to women's honor which

'15.8

62 19.2

Table 4.1.14. Significance of Women's Education

44 13.6

64 19.8

15.8

15.8
It improves women political empowsflEnt 51

The statistical analysis reveals that 44 (13'670) respondents favor women

education because education improves women health standard' like wise 51 (15'8%)

respondents strongly recommended that "Education brings change in the status of

women", however 62(19.2%) respondents argued that women's education encourages

women's employment. Alongside 5l (15'870) respondents said that education bring

aw.ueness among the people, besides high level of the respondents 64 (19'8%) viewed; it

reduce women economic dependency' At last 5l (15'8%) respondents blend; i'e'

education imProves u/omen political empowerment in society'

Resultantly a major portion of respondents recommended that women's education

is necessary because it decrease women's economic dependency and bring changes in the

status of women's and for the improvement of Pakhtun society '
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Table 4.1.15. Available Facilities to Women's Education in Pakhlun Society

Educational Faciliti6 Frequency percent

Transport facilities

Communication

Clean drinking water

Clean class room

Any other

Non of these

Total

A

15

2.5

4.6

20 6.2

23 7.1

67 20.7

190 58.8

323 100.0

The development of society depends upon the quality of education and type of

educationalfacilitiesinthelocality.lnthisregardtheanalysisdemonstratedtheavailable

facilitiestowomen,seducationinPakhtunsociety.Theavailablefacilitieshavebeen

specified as transport facilities, communication facilities' clean drinking water' clean

class room, any other and none of these accordingly' The table further exhibits that low

ratioi.e'8(2.5%)respondentsrecommendstheavailabilityoftransportfacilitiesin

school and colleges, however 15 (4 '6%) respondents express availability of

communicationfacilities,whereas20(6.2Vo)rcspondentsurgesavailabilityofclean

drinking water facilities. In addition 23 (7'170) respondents said availability of clean

class room in schools, besides 67 (20 7%) respondents recommended any other facilities'

and at the end major portion of the respondents i'e 190 (58'8%) strongly rejected the

availability of above mentioned facilities and even if they are available women have no

such access to them.

A huge portion of respondents strong'ly recommended that there is lack of

available facilities to women's education in Pa,tftlun society and even ifsuch facilities

aleavailable'thenwomenhavenoaccesstosuchfacilitiesbecauseofstrictcultureand

traditions does not allow it, which adversely affect women's education'
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Table4.l.l6.ReasonsofWomen'shaveLackofAccesstoEducationalFacilities

Mala dominancy docsn't support womcn cdt'Estion

Misrntcrprctation ofrcligious vsl ucs affcct wol'En cducation

Paurlr/, customs and traditions effcct wom'n 
'ducdron

Mcn's ncgativc pcrccplion Influcnct lYomcn cducation

Thc prcvatlingPurdah syslcm affcct wontn cducalion

Frequency

75

56

68

53

71

323

P€rcent

23.?

17.3

21.1

't6.4

22.O

100.0

Thistableexplessesvariousimpedimentsofwomenlackofaccesstoeducational

facilities. The data analysis ft[ther describes that most of the respondents i'e '75 Q3 '2%)

recommend that male dominancy doesn't support women's education' similarly 56

(17.3%) respondents suggests their views as; "Misinterpretation of religious values affect

women approach to educational facilities", whereas 68 (21'1%) respondents argued that

PakhtuncustomsandtladitionsinJluencewomenaccesstoeducationalfacilities.Inthe

same way 53 (16.4%)respondents were of the opinion that men's negative perception

inlluence women approach to educational facilities. At the end 7l (22'0%) respondents

recommended that the prevailing purdah system affects women access to educational

facilities.

Therefore majority of respondents were of the opinion that male dominancy does

not support women's education and creates hurdles of women's access to educational

facilities. The patriarchic nature ofsociety only encouages male access to educational

facilities and limited women to house hold activities'
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Table 4.1.17. Parents/Family Attitudes towards Children's Education

Malc cducalion is mor. imPonart

Fcmala cducalion i5 mora imponant

Bolh malc and fcmalc cdEarion is aqually unporu,t

297

13

13

323

92.0

4.0

4.0

100.0Total

This table explicitly shows the parents/family attin:des towards children's

education. The statistical analysis fi.rther demonstates that most of the respondents i.e.

2g7 (gz.o%)were of the opinion that in Pa khtun society male education is more preferred

because male is consider as the breadwinner of the family. Besides a few i'e ' 13 (4'0%o) ot

respondents recommended female education. and similarly 13 (4.0%) suggested that both

male and female education is equally important'

A huge portion ofrespondents strongly favor that in Pakhtun society male

education is more important. Pakhtun society is poor in its nature; there are limited means

of livelihood, and low monthly income' ln this context the parents only afford male

education, as women,s education is more expensive. which further decrease women

literacy in Pakhnm societY.

Table 4.1.1E Family Support to Women's Edrucation in Pakhlnz Society

Family SuPport
Always

Some time

Never

Total

Fr€quency
23

89

211

323

Percent
7.1

27.6

65.3

t00.0

The statistical analysis describes the family support to women's education in

Pakhtun society. The quantitative analysis demonstrates that few i'e 23 (7 '1%)
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respondents were of the opinion that family always supports both male and female

members in their education, whereas 89 (27.6%) of the respondents said that in some

cases family support their members in education. while a major portion of respondents

argued i.e. 2ll (65.3%) that family only supPort its male members for their education.

It has been concluded in Pakhtun society family support is sEong in regards of

male education rather than the female, because ofthe socio-economic environment and

economic benefits are attached to male education' While it was considered that female

educationwillonlybenefitthehomeoflawfamily.Thereforetheparentsprefermale

education instead of women' education'

Frequency Percent

13 4.0

257 88.9

23 7.1

323 100.0

This table shows community perceptions regarding women's education in

Pakhhm society. The response of respondents was recorded on three points i'e'

encouraging,discouragingandaverage'Thequantitativeanalysisillustratethatoutof

total respondent s323 (100%) huge portion ofrespondents i'e' 287 (88'9%) strongly

recommend, that community discourage women's education n PaWrtun society due to

multi factors attached to girls education- while few of respondents i.e. 13(a'0%)

encouage women's education, in same way, 2J (7 'l%) respondents said that the

response of community towards women's educations is average'

Table 4.1.19 Community Perception Regarding Women's Education

Encouraging

Discouraging

Average

Total
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A major portion of respondents stongly discourages women's education in

Pakhtunsociety. The quantitative analysis furrher describes that women's education is

socially undesirable, and it was regarded against the honor of family to send their

daughters, wife etc to higher education' This perception firther decreases women's

education in Paftlr tun society '

Table 4.1.20. Women's Access to Various Level of Educatioain Pakhlun Social Structure

Primary tevel 189 58 5

Secondary level 61 18 9

lntermediate level 33 1O2

Graduale level 27 a.4

Higher level . 
13 4 0

Total 323 '.100'0

kt Pafittunsociety women are generally allowed to the primary education'

becausesecondaryandintermediateeducationisnotavailabletotheminthelocalarea.

The data further reveals that high level of the respondents 189 (58'5%) that women are

allowedforeducationup-toprimarylevelnPakhtunsociety'nevertheless6l(18'9%)

respondents argues that female are allows to education up-to secondary level' whereas 33

(10.2%) respondents argue up-to intermediate levelln addition 2'1 (8'4W respondents

mentionedgraduatelevelandatthelastafewofrespondentsi.e.lS(4%)repliedthat

women are allowed to continuities their education up-to high level'

Majority of the respondents favored that women were entered to primary

education,butaftertheneitherthereisnoavailabilityofhighereducationinstituteirrthe

' locality or the socio-cultural environment resists their higher education'
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Table 4.1.21. Impediments to Women's Education in Pakhtun Society

P.Eiarchy afrccr wom.n cduetion

Discriminltion in cducalionsl polici.s influcrE! womcn cducdion

Lsrk ofcduc-diona.l f&ilitics in thc sEa efrcct womcn cducstion

Traditionalism eDd Pat tuD codas shapc wonEn cducation

Rcligions misinlctprcla!on diSti'lss womcn cduation

Totrl

8'1

53

50

60

79

323

Percent

25.1

16.4

15.5

18.6

24.5

100.0

This table statistically illustrates various socio-cultural and economic obstacles,

which influence women's education in Pa0tnn society. The statistical analysis express

thathighratioofresPondentsi.e.s|(25.1%)stronglysuggestthatpatriarchyaffect

women's education, while 53 (16.4%) respondents were of the opinion that

discrimination in the educational policies influence women education. Further, the data

indicate that 50 (15.5%) respondents said that lack of educational facilities in the area

affect women's education. In the same way 60 (18.6%) respondents argued that

taditionalism and Pakhtun codes decrease women's education, resultantly 79 (24'5%)

respondents strongly recommend that religious misperception affect women education'

It has been concluded that, patriarchy affect women's education' because in

PakJttunsocietythesocio-culnrralenvirorunentsupportsmaleeducation.Thereislackof

female educational instirutes; traditionalism, Paklttun codes and strong hold of patriarchy

further decrease women status in regards women's of education'
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Tz;ble 4.1,22. Reasons of Male Preference in Education it Pakhlun Social Structure

Malc it considcrcd as morc prodrrchvc unil (brcadwimcr) of family

Male's €dEarion is morc frurrful for Emily

Worncn's cducalion in Pa*rtur 3 social strucora is lcss woflly

Womcn's cducalion wrll bcncfil lhc homc of lsws

Womcn's cducatron is socral undcsiEblc in Pd*//ur b culora

Wohcn 8rr puraly for domestic aclivltics

Tot l

oo

54

56

41

20.4

16.7

17.3

't2.7

49 15.2

57 ',t7.6

This table describes that why mate is preferred in education in Pakhtun society.

The data analysis exprcss tlat most of the respondents i.e. 66 (20.4) sEongly Iecommends

that male education is more preferred because male is considered as more productive unit

@readwinner) of family. The analysis further reveals that 54 (1.6'7%) respondents said

maleeducationismorefruitfulforfamily,likewise56(17.3%)respondentssuggestthat

women,s education in Pakhtun society is less worthy. Similarly the statistical analysis

demonstrated that 4l (12.7%) respondents were of the opinion that women education will

benefit the home in laws, whereas 49 (15.2%) respondents recommended that women's

education is socially undesirable in Pa khtun culure. At last resultantly 57 (l'l '6%)

respondentssaidthatwomenarepulelyfordomesticchoresratherthaneducation.

MajorityofrespondentsaugmentsthatmaleeducationinPakltunsocietyismore

important because male is consider the breadwinner of family, therefore priority were

given to male education, which directly or indirectly affect women's education'
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Table 4.1.23. Pokhtun codes Regarding women's Education in Pakhtun Society

I/d)ra influcncc womcn cduGton

arg Efcct womcn cdLEaron

Ghoiftl and Nonus shaqc \Yomcn cdEation

Ocndcrcd biascd pow.r stlucturc 6ffcct womcn cduotion

Total

Frequency

81

77

98

67

323

Percent

25.1

23.8

30.3

20.7

J00.0

This table illustrates the effect of Pakhtun codes on women's education. The

statistical analysis expresses that 8l (25.1%) respondents suggest that F14)./a influences

women,s education in Pa&ft tun society, whereas 77 (23.8%) respondents argued that

pal&tun code like ly'ang affect women education, flrthermore high level of the

respondentsi.e.gS(30.3%)stronglyrecommendsthatGhairataadNamusnegatively

influence women's education tn Pakhtun society. Resultantly 67 (20.7%) respondents

were ofthe opinion that gender biased power struchlre reduce women's education'

It has been concluded that majority ofrespondents demonstates th at Pakhtun

codesuchasGhairatutdNamusdecreasewomen'education.Women,educationwas

regarded as a social stigma and socially undesirable'

Tzble 4,1.24. Retigious Misperception Regarding Women's Education

wom9n Fr€quency
95

Culnlal inarprctaion ofth€ rcligious Yalucs affcct womcn's cduolron

Shicl custom and traditiois use rcligion aculoral lool to wor'ln cducalion 85

Lsck of rEligious lrowlcdgi among 6r commEity mcmb'6 influcrE womcn cducation 77

Illiraratc and ignorht,t&/rar mrsinlcrprct womcn cducdion 66

Totrl

This table indicates religious misperception regarding women's education in

Pakhtunsocial structure. The quantitative analysis exhibit that most of the respondents i e'
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95(29.4%)augmentedthatculfuIalinterpretationofthereligiousvaluesdecrease

women's education in Pakhtun society, in addition 85 (26'30/") respondents argues as;

strict custom and tradition use religion as a cultural tool to decrease women's education'

besidesTT(23.8%)resPondentswereoftheopinionthatlackofreligiousknowledge

among the community members negatively blluence women's education' at the end 66

(20.4%)respondentssaidthatilliterateandignorantMrrl/asmisinterpretwomen's

education il Pakiru rl society.

ResultantlyithasbeenconcludedthatinPal<hnnsocietyduetolackofreligious

knowledgeamongthecommunitymembersandilliterateanduntrairredreligiousleaders

use culture as religious tool against women's education' This misperception and

misinterpretation of religious values further decrease women's education in Pakhtun

society.

Table 4'1.25. Economic Constraints to Women's Education in Pakhtun Society

Duc !o limitcd mcans of tivclihood, thcy only tfrord lh' G-dEstion of mslc mcmbcls

No propcr utilizrtion oflhc rtsourccs slso afrcct womcn cducttion

Lack oftlcfnical cducarion in Pa'tltru'3 Socicty influclEc l'vomcn cducslion

ExtsavagerEics and low incoma affcctwomcn's 
'dEation

Inflstion md high cxpcnscs ofcduotions

Lack of infrasructu!., sc.hool. aJd t'ansport faciliti's affccl womcn cduelion

Total

The statistica.l analysis illustate ltvrt 44 (13 '6%) respondents were of the view

thatduetolimitedmeansoflivelihood,Palrhtunonlyaffordtheeducationofmale,

however 4l (12.7%)argued that no proper utilization ofthe resources also affect

women's education, whereas 44 (13 '6010 respondents recommends that lack of technical

44

41

44

43

53

98

323

r3.5

12.7

13.6

13.3

'l6.il

30.3

100.0
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edtcation rn PakhLzn 's sociery influence women's education. Likewise 43 (13.3%)

respondents suggests that due to extravagancies and low income ofpeople cannot afford

both male and female education, similarly 53 (16.4%) respondents argue that Inllation

and high expenses of education reduces women education, at the end high number of the

respondents i.e. 98 (30.3%) shongly comment that lack of infrastructure' school' and

tansport facilities reduce women's education in Pakhtun society'

kt Pakhtunsociety poverty prevailed at every sectors of sociery' bue to limited

.means oflivelihood and lack of infrastructural facilities such as tansport, communication

etc adversely affects women's education in Paftfi'ur society'

' Teble 4.1.25. Government Policies and Women's Education in Pal<illaz Society

Policies and EducaUon
Tha toEmmcnt has no intcrcst to promot! worEn cducalion

Pothn ,' ! docs nor cncluragc political lnlrusion in thc conlcxt of vomcn cducadon

Policies arc mtlc domhalcd which affcct wonln cducation

Lact of\romcn political p.niciPation in thc policics 
'lso 

influcncls woDcn €du6tion

Vastcd intarcst t oup dont support policics in lhc cdtlcxt of rYomcn 
'duc'ion

Total

Frequency
53

77

72

72

49

323

16_4

23.8

22.3

22.3

15.2

100.0

The statistical analysis elucidate 53 (16'4%) respondents recommend that

govemment has no interest to promote women's education in Pakhtun society' likewise

highnumberoftherespondentsi.e.TT(23.8%)augmentslhatPakhtun'salsodonot

encouragepoliticalintrusionregardingthepromotionofwomen,seducation'similarlyT2

(22.3%)respondentssfonglyarguesthatgovemmentpoliciesaremaledominatedwhich

affect women,s education. Additionally 72 Qnn respondents said that lack of women

political participafion also decreases women education and 49 (15.2o/o) respondents were
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of the opinion that vested interest group do not support policies regarding women's

education.

It has been concluded that Pakhtun are very reseryed in case of women's mobility.

According to the famous Pakhrun maxim "women are for home or grave", keeping this

maxim in the social structure of Pakhtuns, they do not encoruage any political intrusion

regarding the promotion of women's education in Paffi tun society '

Part-B

4.2. Verifrcation of HYPotbeses

lnthissegpentofstudytheresearcherbuildarelationshipamongtheproposed

hypothetical statements and analysis ofthe empirically data' The hypotheses have been

verifiedinaStrongassociationandalliarrcewiththecollectedinformationftomthe

respondents that has been evaluated in tabular form' explained in descriptive form' In

addition,allthedependantandindependentvariableshavebeendiscussedseparatelyon

thebasisofempiricaldatainordertobringeasyunderstandingandexplicitvalidityof

theproposedstatements.Theindependentvariableshavebeenmentionedintheheading

and discussed in accordance with the sample dat4 which show that how social structue

andmajorconstraintsareassociatedwithwomen'seducation.Theresearcherdevelopeda

theoryfromthehypotheticalstatementskeepingtheintegrityandintensityofPakhtun

social structure in view with the best association of empirical data and the application of

chi-squarc test and correlation sequentially'
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4.2.1. Cultural impediments have close association with women's education in

Pdkhlun societY

The proposed hypothesis-l for the current study reflects a general overview of the

cultural hurdles, physical constraints and economic barriers that ale supposed to be

primarilytheinlluentialfiguresinwomen'seducationintheareaunderstudy.The

foremostculhualimpedimentinthehypothesisismarkedasthemaledominancythathas

been found prevalent in accordance to the ethnography of the research community. The

social structure of the area reflects the centuries old customs and traditions that are also

representedasthehinderingvaluestowomen'seducation.Furthermore,thehypothesis

alsocomprisesofthegenderbiasedsocialstructurewhichdemotewomen'seducation

and promote meri's education.

Hypothesis-1 predominantly explores the cultural impediments regarding

women'seducation,wherethesetwoaremarkedasthedependantvariable'Inthis

hypothesis the researcher studies different indicators such as' patriarchy and male

domirancy,customarylaws,Pakhnn'scodesoflife,Malebiassocialstructure'Pzrdaft

andmalecontroloverdecisionmakingprocess.Theseindicatorshavebeencritically

aJldlyzxdindifferenttablesirrtheformoffrequenciesandpercentages.Allthetables

relatedtohyPothesis.lreflectdifferentdimensionsinthecourseofimpedimentsthatare

faced by women in their educational attainment'

Male Dominance @atriarchy) and Women's Education

Maledominancyinregardofwomen'seducationdecision-makinghasbeen

analyzed in various tables, which show the basic role ofsuch dominancy in women's
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deprivafion from their education. In addition, male dominancy has been evaluated in

support of different variables, which authenticates and ensues the presence of male

dominated structue in the research community.

In this regard, table 4.1 . I l, expresses that males have more power in social

relations ra Pakhtun sociery that is supPorted by 292 (90 '40%) respondents which

decrease women's education. Besides, in table 4.1.12, shows that a majority of the

respondentsi.e.SS(27.2.%)areoftheopinionthatpatriarchyonlyencourageoerights

ofma]e,whichsupportsandreflectsthemaledominatedsocialstructureintheresearch

community decrease women's education' Furthermore in table 4' I 13' 73 (22'6%)

respondents reveal that male dominated system affect women's mobility regarding their

education.Inadditiontable4.l'l6,demonstatesi'e'75(23'2%)respondentsthatmale

dominancy doesn't support women's education' Similarly table 4 l '2 f i'e' 8l(25'1o/o)

blatantly expresses patriarchy as a hindering agent in women's education

In evidence of the above mentioned empirical data it is authentically proved that

Pakhtunsocial structure is extensively male dominated and such dominancy of males

adversely influences women's education.

Strict Customs and Traditions and Women's Education

Pakhtunsocial struch:re strictly believes in the practice of its centuries old

customs and traditions. ln this regard, such customs have been taken as the independent

variables, which restrict women's education' These customs arc analyzed by different

indicatorsinsupporttotheresponseoftherespondents,whichvalidatesitspresenceand

actively inlluential role in women's education'
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Informationofstrictcustomsandtraditionregardingwomen'seducationhave

been studied in different tables, which predominantly supports its presence and

discouraging role in the context of women's education. In this regard, table 4.1. 12, shows

the response of62 (1g.2%) respondents who support that centuries old customs and

traditions consider women as inferior their education. ln addition, table 4.1 .13, reflects

theresponseofTl(22.0%)respondentsthatstrictcustomsandfaditionsdoesnota]low

women'smobilityregardingtheireducation,whilesuchnotionhasalsobeensuppoded

intable4.l.l6,whichexpressestheresponseof6S(21'l%)respondentsinthisregard'

Whileintable4.1.24,85(26.3%)stronglyrecommendsthatstrictcustomandtraditions

use religion as culrural tool to women's education'

Hence, the mentioned observations patently reveal that the centuries old customs

andtraditionsareprevalentinPakhtunsocialstructureandultimatelyimpedewomen's

education.

Pakhlunwali and Women's Education

The hypothesis-l includes Pa't]:tanvali as an obstructing factor obstructing factor

in regard of women's education. In, table 4'l '12, denotes the response of 77 (23 '8%)

respondentswhosupportthatPakhtuncodesdecreasewomen'seducation.Inaddition,

table- 24explicitly reveal s thal Pakhtunwali such as Haya inlluences women's education

supported by i.e .81 (25.1%) respondents, whereas 77 (23 '8%) respondents shows that

y'y'ang aflect women's education, firthermore Ghairat and Narnzs contributes in

Pakhtunwali as 98 (30.3%) in regard of women's education
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ln this context, the empirical data mentioned above supports Pakhtumvali as a

hindering agent in the decisional process regarding women's education'

Male Biased Sociat Structure and Women's Education

Male biased social strucnue n Palltun society has been taken as the independent

variables that are supposed to hinder women's education. In this context of the analysis,

table 4.1.13, palpably denotes the response of 64 (19.8o/o) respondents who favor the

statement that gendered biased social struchre decreases women's education. In addition,

table 4.1.21has been supported by 67 (20.7o/o) respondents in favor that Male biased

power structure affect women's education.

Resultantly, the cited analysis in support of the respondenls' views evidently

shows that Male biased structure is prevalent i.n the tatget arca, which brings obstacles to

women's education in Pa khtun society.

Feudalism and Women's Education

In Pakhtun society is based on customs and taditions, the feudalistic nature of

society restricted women to the four walls of their house. In this context feudalism has

been proposed as an independent variable in hypothesis- 1, which is proposed to be an

impediment to women's education.

Feudalism has been ana|yzedin table 4.1'21, in the context of women's education.

Accordingly, table 4.1.12, shows the response of60 (18'6%) respondents that

taditionalism and Pakhruncodes inlluences women's education. Furthermore, in table
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4.1.23,i.e.38 (19.0%) respondents are of the opinion that feudalism and gender biases

social structure decrease women's education in Pakhhrn society'

Consequently, the above cited findings explicitly support the proposition that

feudalism has a key role in promotion and demotion of women's education.

Purdah and Women's education

ln Palrhrunsociety women strictly observe P urdah' The Pakhluns mispropagate

Purdahlnregaldofwomen'seducation.Inthiscontextpurdahsystemhasbeentakenas

independentvariablewhichinverselyaffectdependentvariablei.e.women'seducation.

Forfirrtherverificationtheindependentvariablehasbeenstudyintable4.l.l2'i.e.

19 (5.9%)respondent augments that P urdah syslem restricted women to the four walls of

theirhouseandaffectwomen'seducation'Whileintable4.|,|6,71(22.0%)respondents

argue that prevailir:g purdah syst em ln Pakhtun's society inlluences women education'

ResultantlyithasbeenclearfromthetablesdatathatPurda/rsystemtnPakhtun

society negatively inlluences women's education'

Male Dominancy in Decisions making and Women's Education

InPa]r}ltunsocietythedecisionsareinthehandofmalemembersofthefamily.

The decision related to child's education, property, employment, marriage etc all are

decided by male. women are considered as inferior in the context of decision making

process.lnthisscenariodecisionmakir:gprocessistakenasindependentvariablewhich

influence women education i.e. dependent variable'
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Male hold in decisions making has been studied in various tables to express the

relationship between dependent and independent variables. Such as in table 4.1'9, express

i.e. 275 (85.1) respondents argue that males have dominant position in decision making

regarding women,s education and other issue, while in table 4. I .1 1, there is 292 (90o/o)

respondents mears absolute majority shows that male have more power in social relations

in Pakhtun societY.

So it has been concluded that in Pakhtun society the decision regarding women's

education are made by male members of society, which i-nversely affect women status

and their education.

Table 4.2.1'1. Chi-Square test of cultural Impedimelts and Women's Education

CuluJral

Male DominancY
Strict Customs and Traditions
P akhtun'wali
Male Dominatcd Socisl Structure

Feudalism
Purdah
Male Dominance in Decision Making

Education
To Low Extent To GrBaGr Extent

15 70

05 40
85
45

56
323

53
286

05
02
01
06
03
37

53
15
12
43

58
17
13
49

e=ffio5 there ts htghlrignificance relati Elt*een cu ltutal constraint and

w6mln education, (1,2 = 3.623,D.f. =7)

Table 4.2.1.2 Correlation of Cuttural Impediments and Women's Education

Women's
Education

'l

323
.0932"

.000

Cuttural lmpediments

Women's
Education

Cultural
lmpediments

Pearson
Correlaiion
Sig. (2-tailed)

N
Pearson
Correlation
Sig. (2-tailed)

N

0.932*

.000

323
1

32"; P< 0l l=0'87)
--- - - 

tSincJSOTo olthe variance is shared, the association is obviously a strong one)
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With respect to the mentioned observations and analysis ofdifferent variable in

different rables atong-with lhe strong support ofrespondents and the application ofchi

Square test with Correlation, the hypothesis-l has been proved as valid and authentic'

Theresultsoftheappliedtestpalpablyshowthattheindependentvariablesareina

stong connection and association with dependant variable that are persevering to

i.nlluenceeachotherinthementionedsettingsofPa,t}turrsocialStn]ctureinaccordance

to the cultural impediments to women's education The value of chi-square test is

P=.000"<.05, with the Chi-square va\x 12= 3'62f andthe degree of freedom value D'f'

=7, shows highly signifrcant association among the independent and dependant variable'

Further the correlation technique validate the result in a manner that ("Correlation is

highly significant at the 0.01 level (2-tailed), r (323) ='0956; p< 01' ?=0932' since 87oh

ofthe variance is shared, the association is obviously a stong one), which conclude that

cultural obstacles is a threat to women education'

4.2.2 Higher tbe economic barriers lesser woutd be women education

Hypothesis-2 in the current study Predominantly explores the generalist overview

of the triumphant economic consEaints to women's education. The hypothesis comprises

of multi.variable including both the dependant and independent variables' In this regard,

the independent variables include, mass poverty and unemployment' limited means of

livelihood,unpaidlabors,noproperutilizationofresources'femalerestrictedmobility'

extravagancies,inflationandhighexpensesofeducationandlackofinfrastructural

facilities such as transport, communication, lack of female school etc, that were ProPosed

as the hindering factors in women's education'
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Mass PovertY and Women' Education

lnPaattunsocietymajorportionofthepeoplearepoor,theyhavelimitedmeans

for eaming due to which they only afford their son education. In this context' table 4'l'15'

express that 190 (58.8%) respondents augments that due to poverty and less economic

resources majority of women's drop from primary and secondary education' While in

table4.1.l7,2g7(g2%)respondentsindicatesthatinPakhtunsocietyitbecomea

cornmonperceptionthatma]eeducationismoreimportantthanthefemaleeducation,

because in Pakhtun society major portion ofpopulation leading their lives below poverty

Iine. In same way table 4.1.19, express 287 (88'9%) respondents strongly rccommend

thatresponseofcommunitypeopletowardswomen'seducationisdiscouraginginasense

that due to high expenses of education people can not afford both male and female

education, there fore Pakhrun only emphasis on male's education' Further table 4' l '25'

expressindetailthathowmasspovertydecreasewomen'seducationinPaftlrtansociety'

inaddition44(13.6%)respondentsviewsthatduetolimitedmeansoflivelihood,

Pakhnnonly afford the education of male members, similarly in same table 43 (|3.3%)

respondentsindicatesthatextravaganciesandlowincomeaffectwomen'seducation,

furthermore 53 (16.4%)respondents shows that inllation and high expenses of education

also decrease women's education in Pa'tlr tun society '

Limited Resources and Women's Education

Limited resources also hinder women's educationin Pakhtun society' In this

connection, table 4.1 .5, elaborates rhe family monthly income of respondents a huge

portion of data i.e. 140 (43.3%) respondents havirrg monthly income 
..5000.8000,, which
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indicates that with this income it is impossible for family to continue the education of

both male and female. Similarly table4.l .22, demonstrate i.e. 54 (16.7%) respondents

indicates that due to limited resources and with the perception that male's education is

more fiuitfirl for family has fifther negatively inlluences women's education, while

41(12.7%) respondents argues that women's education will only benefit the how of laws.

Unpaid Labor and Women's Education

Women in Pakhtun society is consider as unpaid labor, they are limited to

household activity; they are engaged in house hold activities from dawn to dusk.

Pertaining to the empirical data mentioned above conclusively elucidates that the

Pakhfunculnual values have a stong connection with the adverse inJluence on women's

education. In this connection table 4.I . 12, express as; 61 (19.5%) respondents argues that

women deal only domestic chores, this notion firrther decrease women' education in

pakhtun society, similarly in table-23, 57 (17 .6%) respondents augments tlat women are

purely for domestic activities.

Resource Utitization and Women's Education

In Pakhtun society there are number ofhidden resources available, but they are

not identified, they Pakhtun women have their intellectual potentialities; due to restriction

of women's mobility in different sectors, zuch as education, employment, politics health

and other welfare activities these potentialities remained ever within the inside selfof

Pakhtun,s women. Ia this regard table4.l.25, enumerates i.e. 4l (12.7%) respondents
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express; that no proper identification and utilization ofresources also inlluence women's

education in Pakhtun societY.

Restricted Mobility and Women's Education

InPakhtunsocietywomen'sarelimitedonlythefourwallsoftheirhouse,they

have no right in house side door activity, which fi[ther decrease her status and increase

theirdependency.Inthisscenariotable4'l.13,explicitlydemonstratei.e.64(19.8%)

respondentsviewsthatrigidPakhtuncultuedoesn'tallowwomen'smobility'insame'

connection 70 (21.7o/o) respondents enumeftrtes that religions misinterpretation affect

women,s movement outside the home, while 73 (22.6%) respondents argues that male 
.

dominated strucnue influences women's mobility, where as 45 (13.9%) respondents

considers women's mobility as theat to women honor, in addition 7l (22'%) respondents

illuminates that centuries old customs and tradition doesn't allow women's mobility' All

the mentions statement indirectly affects women's education in the target area'

Low income and Women's Education

Pakhrun society is consider as poor in its natue and due to low income '

extravagaDcefurtherdecreasethestandardofwomen'education;asfamilycannotafford

the education of both male and female members. In this context table 4.1.5' denotes huge

portion of respondents i.e. l4O (43.3%) respondents make it obvious' that they have

limited family income (5000-8000) which is not enough to continue tle education of

maleandfemale,thereforetheyfavorsmaleeducation.Inadditiontable4.l.25,
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elucidates i.e.43 (13.3%) respondents says that extavagances and low income affect

women' educati or.in Pakhtun society -

Expensive Education

As it has been mentioning that P akhtun sociely is a poor one' and further

inflatior/pricehikeandexpensiveeducationfurtherdecreasewomen'seducation.Inthis

regard table 4.1.25, explicitly demonstrates i'e' 53 (16 '4%) respondents augments that'

inflation and high expenses ofeducation inlluences women's education in the said

locality.

Infrastructrrral Facilities and Women's Education

It has been discussed in chapter-02 that there is lack of infrastructure (transport'

communication, classes, building etc) facilities Pakistan in general and Palehtun society

in particular, which auxiliary decrease women's education' The empirical data fiuther

verifies the result i-n the form offrequencies and percentage, in this regard table 4'7'25'

illustratesas;98(30.3%)respondentsexpandthatlackofinfrastrucrure'school'and

transport affect women's education'

Table 4.2.2.1Chi-square test of Economic Barriers and Women's Education

Economlc Barriers 
To Low Extent rO Greater Extent

Mass Poverty and UncmPloymcnt
Limitcd Resources
Women's Work as UnPaid Labors

Lack of Propcr Utilization ofResourccs

Femalc r€stridcd mobiliry
Low incomc
Limitcd infrastrucNral facilitics

57 63
40 45
41 45
26 30
35 46
27A 323

08
07
06
05
04
04
11
45

54
4o

46
33

Total

e=fi omen education' (12

= a.531, D.f. =7)
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Trible4.2.l.2CorrelationofEconomicBarriersandWomen'sEducation

Women
Education

Economic
Baniers

.915
.000

323
I

Pearson Conelation
Sig. (2-tailed)

N
Pearson Corelalion
Sig. (2{ailed)

N

Women's
Education

1

323
.915-
.000

Economic Baniers

@tailed), r.(323) =.915-; P'ol'
tJir"" i+"2" 

"f,f," "ari-ance 
is shared, the association is obviously a strong one)

The statistical analysis in the form of chi-square test exPress as @=.696"<.65,

with the Chi-square vdrue 1^2= 4.53 I and the degree of freedom value D'f' =7)' the

relationshipofdePendantandindependentvariablesishig}rlysignificantthatva]idates

the proposed hypothesis. Further the correlation analysis authenticate the results in the

contextofeconomicobstaclestowomeneducationdescribesas(..Conelationisonly

significant at the 0.01 level (2+ailed), t (123)='915;p<'Ot l=O'a+' since 84% of the

variance is shared, the association is obviously a strong one), which conclude that

economic is a threat to women education'

4.2.3 Physical constraints adversely afrect women education

Hypothesis of the srudy dominantly explore the physical constraints to women's

education in Pa,tltan society, these includes lack of female school, colleges and

rlniversity,lackoftransportfacilitiesandlimitedfemaleteacherswhichinverselyaffect

women,s education. The univariate analysis express that there is physical constraints in

Pakhtun society to women's education which decrease not only their education but also

hamper women empowerrnent.

.E4)
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Table4.2.3.1Chi-squaretestofPhysicalConstraintsandWomen'sEducation

To Low Extsnt To Greater Extent

Lack offemale school and collcgcs

Lack of ttansPort facilitics
Lack offcmalc teachcrs

15
07
11
33

100 115
91 98
99 110

(p=fiid d women education' (r2

Pearson Conelation
Sig. (2-tailed)

N
Pearson Corelalion
Sig. (2-tailed)

N

Education
1

323
.945-
.000

.945
.000

323
1

.8e)

Table 4,2.3,2 Correlation of Physical Constraints and Women's Education

Women
Education

Physical
Constraints

)' r (323): 94s-'; P< 01'

(i;;;;r";;fih-;;rlance is shared, the association is obviouslv a strons one)

The hypothesis has been tested with the implication of chlsquare test' which

shows that there is highly significant relationship between physical constraints and

women's education. The results statistically shows as (P= 000"< 05 there is only

significance relationship between cultural consuaint and women education' (x2 = 3 645'

D.f. =7). However the correlation further authenticate the result in manner, "correlation

is only significant at the 0.01 level (2-tailed), r (3211=9a5* ' p<'01' r2=0 89' since 89%

of the variance is shared; the association is obviously a strong one. So the hypothesis has

been proved as valid.

4.2.4 Religious hurdles decrease women's education

The proposed hypothetical statement in the current study reflects and declares the

interpretationofreligiousvaluessuchasreligiousmisperceptionandmisinterpretation'

cultural i-uterpretation of the religious values, use ofreligion as a culture tool' lack of
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religiousknowledgeamongthecommunitymembersandilliterateandignorantMullah

in Pakhtunsocial stnrcture as an independent variable as a strong associate of the

constraints, which impede women's education in Pakhtun society

Religious MisperceptionMisinterpretation and Women's Education

ln Pakhtunsociety religion is used as cultural hurdles to women's education' ln

this connection t able'4ir .12, illuminate; 14 (4'3o/o) respondents recommends that

religions misperception and misinterpretation decrease women's education' similarly in

table4.1.l3,70(21.7o/o)rcspondentsarguesthatreligiousmisinterpretationaffects

women'sfreedomofmobilityineducation,employment,politicsetc'inadditiontable

4.1.16, demonsuate i e.56 (l'7.3%) respondents strongly recommends that

misinterpretation ofreligious values decrease women' education' while in table 4 l '21'

79 (24.5%)respondents suggests that religions misinterpretation distress women's

education.

Cultural Interpretation of Religious Values and Women's Education

ln Pakhtunsociety religion is use as a cultural tool against women's in the context

of their empowerment. In this regard tabte 4' 1'24, express that a huge portion of

Iespondentsi.e.g5(29.4%)demonstratethatculturalinterpletationofthereligiousvalues

affect women's educational empowerment'
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Religion as a Culture Tool and Women's' Education

Religion and culture in Pakhtun society are very closely intermixed and

interconnected, due to which the people propagate religious values against women's

education. In this context table 4.1 .25, illuminates, i.e.85 (26.3%) respondents argues that

strict customs and traditions use religion as a cultural tool against women's education in

Pakhtun society.

Lack of Religious Knowledge and Women's Education

Majority ofpeo ple in Pakhtun society are illiterate and ignorant' even though they

are strong followers ofreligion but there is lack ofreligious knowledge among the

community members which misinterpret women's empowerment in the educational

context. In this regald table 4.1 .25, express i.e.77 (23 'S%) respondents' augments that

lack of religious knowledge among the community members affects women's education'

Illiterate/Ignor ltnt Mulla @eligious Leaders) and Women's Education

In Pakhtunsociety there zre untrained religious leaders having lack ofreligious

knowledge they ministered women empowerrnent as in table 4' 1'25' i'e' 66 (20 '4%)

respondents recommends that illiterate and ignonnt Mul/afr misinterpret women's

education in Pakhtun societY

Teble 4.2.4.|Chi-square test of Religious Hurdles and Women's Education

Religious misperception ajd misintcrprelation
Cultural intcrprctation of rcligiots values

Reliqion as a cultural tool to womcn educalion

Lack'ofrcligious knowlcdgc dnong thc communiry members

ttiit"ot" -J igro"-t Mrrlla, misinterpret women's education

To Low Extent
07
08
04
06
13
38

To Graater Extent
54
70
42
39
80
285

61
78
46
45
93
323

(P-.000' . constnint and women (rz =
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Table 4,2.4.2 Correlation of Retigious Hurdles and Women's Education

Women PearsonConelation
Education Sig.(2-tailed)

N
Religious PearsonConelation
Hurdles Sig.(2-tailed)

I

323
.662'
.002

.862
.002

323
1

N 323 323

isincc ?4% ofthc variancc is shared, thc association is obviously a strong cre)

The chi-square test and correlation technique were used to check the validity of

hypothesis. The result ofthe chi-square demonstrates that there is highly significant

relationship among religious constraints and women education which is statically coded

as (p=.000"<.05 ,f = Z,O.f . =7). The correlation further validate the alliance of religious

impediments and women's education in compile numerical form as (*Conelation is onJy

significantatthe0.0I level(2-tailed), t(123)=.862;p<.01'l=0'71, shce77%oof the

variance is shared, the association is noticeably a strong one)'

4.3.5 Political obstacles have a strong connection with women education

Apart ftom religious barriers there were also some political barriers such as lack

of women political representation, vested interest and presslue group aad lack of

women,s political participation furthet decrease women status in regard of education in

PaWttun society.

Lack of Women's Political Representation

ln Pakhtun is male dominated in political activities, the female have to resides

inside the door, even though they can not utilize theil vote due to restriction on women's
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mobilitytheargrrmentisthoroughlystudiedintable4.l.26,theresultsindicatesthatlack

of women political representatio nin Palchtun society decreases women's education'

Vested Interest and Pressure Group

In each and every society there are some people who have high economic and

political starus and due to that they influences govemment decision in regard of their own

inters. In this context in Pakhrun society there are traditional elites and pressure group

(see table 4.1.26) which does not promote women' education'

Lack of Women's Politicat Participation

lnPakhtunwomen'sarerestrictedtothefourwallsoftheirhousetheirmobiliry

are strictly prohibited by culture and particutarly in political context' Even women can

not utilize theil vote, ttrerefore it adversely influences their empowerment especially

education.

Table 4.2.5.1 Chi-squere test of Political Obstacles and Women'Education

Political obstacles 
To Low Extent ro Greater Extent

The govemrncnl has no interest to promole 3

womcn'cducation
Pat lun 'J structurc doesn't encourage

political intrusion in rcgud ofwomen's

education
Lack of women Politicsl pafl icipation

infl ucncls rxomcn's cducation

Malc dominatcd Policcs affcct women's

education
Vcstcd intercst group decrease women's

1',1

53

77

50

bb

09

05

19

63 72

67 72

39 49

cducation
Total

(P=.001
omvalueDf =6)
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Table 4.2.5.2 Correlation of Political Obstacles and Women' Education

rrYorEco Educstion

Politicsl Obstscl.s

Pearson Correlation
Sig. (2-tailed)

N

Pearson Conelation
sig. (2-tailed)

N

WoItren Educ.tion
1

323
.897'
.080

323

Politicrl Obst clcs

'897'
.080

323
,|

323

l l=O EO' since 80% of the

variance is shared, the association is obviously a stsong one)

Resultantly, "Proper policy of government policies wilt decrease women's

education" which has beenjudged by applying chi-square test where the value of

P=.001'<.ll,shows that the result is significant and there is a strong association between

govemmentpoliciesandwomen'seducation.Furtherthecorrelationtechniquevalidate

the result in a manner that ("correlation is higbly significant at the 0.01 level (2-tailed), r

(123)=ggg7,.p<.01.r2=0.S0,sinceS0Toofthevarianceisshared'theassociationis

obviously a strong one), which conclude that political obstacles reduces women's

education in Patltzn SocietY.

4.2.5 Discouraging response of community negativety influences women education

In this hypothesis the researcher analyze community response to womeD's

education in Pai<fttzn society in the form of encouraging, discouraging and neuEal'

Community Response and Women's Education

Hypothesis- [V comprises of one of the important factors in women's education

astheoverallnegativeandconservativecommunatresponsetowardswomen'seducation'

The negative and conservative community response towards women's involvement has
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been analyzed in tables that explicitly reflect the response of respondents in favor ofthe

mentioned statements and validity of the proposed hypothesis'

In this connectiorL table 4.1.19, reflects the response and perception of

community members in different indicators that the response of only 13 (4.0%)

respondentstowardswomen'seducationareencouragingwhereastheresponseofhuge

portion of respondents i.e. 28.. ( S8.g%) towards women's education are discouraging'

while 23 (7.1%) respondents shows neutral statements that is neither encouraging nor

discouraging.

Table.4.2.6.1 Chi-square of Community Response and Women's Education

communlty PercePtions 
To Low Extent rO Greater Extent

Encouraging
Discouraging
Ncutra.l
Total

7
1',|
10
28

6 13

276 287
13 23
295 323

Yaluc lJ l -v'e=.66805, *ith the Chtsquare value 12 = 3 063 and the degree ol I

Table 4.2.6.2 Correlation of Community Response and Women's Education

Women'
Education

Community PercePtions

Women' PearsonCorrelation
Education Sig.(2-tailed)

.958-
.092

ru 329 323

Community Pearson Corelation gry- 1

Ferceptiont sig. (2{ailed) 092

N 323 323

(.'Corr"tr tt'i-""
is sharcd, the association is obviously a strong onc)

The sample information and analysis of data from the respondents patently

elaborates that the connection of dependant and independent variable is quite explicit' In

addition, the empirical data best exemplifies and authenticates the proposed statement i'e'

hypothesis-Illasvalidandaccurateonthebasisofitsstrongassociationwithnegative
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conrmunal response towards women's education. Furthermore, the statistical analysis in

the form of chi-square test express as (P='000"<'05, with the Chi-square vdue L2 =

3.063 and the degree of freedom value D.f. =6), ("Correlation is highly significant at the

0.01 level (2-tailed), r (323) ='0958; p<'ol' ?4'92' snce 92%o of the variance is shared'

the association is obviously a strong one), which conclude that negative attitudes of

people decrease women's education'
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CIIAPTERFIYE

SIJMMARY, FINDINGS AIID RICOMMENDATIONS

5.1 Summary

Women; being half of the overall population, are necessitated to spend a

miserable and dis-privileged life in regard of education. The fact is evident that women

are impeded over each and every step during the course of their domestic life,

professional engagements, marital obligations and predominantly their educational

spectrum. The social sfucture ofthe area explicitly denotes the hold of centuies old

customs, taditions and norms that are playing the role of mercenaries to block women's

educational status: It has been concluded from the study that long historic customs and

traditions are embedded in social structure of Pa,tftIur ' society and hinders women's

empowerment especially in the educational scenario. The study further expresses that

these customs and traditions consider women as inferior and second class citizen, they are

only limited to the four walls of their home and have no right in decision making process.

The collected infomration illustrate that people ofthe area ale very conservative in

thinking and do not accept change in the context of women education related to society.

The data also expound that Pa khtun people are closely associated with their customs and

traditions even though often they use religion as a cultulal tool and impede women'

education.

This study palpably concludes that the custom ofpatriarchy and male dominancy

is a deeply rooted phenomenon in the research area that is impeding women's education'

The research information demonstrates that maj o,:rty of Pakhtun' society is pakiarchic in

nature where the authority rest within the male member of society. They use this
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authority against female in the context of their educational empowerment. Besidesm, the

male dominated social structue treat women as they waDts, they are only engaged with

house hold chores and can not go outside of their home as it was thought against the

women honor. Even it is believed that increasing the average level of women's education

does not necessarily improve women's status or challenge the norms of patriarchy'

Women who are educated might be more empowered than women who are uneducated,

but their choices are still constrained and shaped by patiarchy. The choices that educated

women then make as a result of their empowerment could make circumstances worse for

women in general. The research activity further illuminate that educated women are

better able to control theh fertility and their children's mortality than uneducated women.

Besides the above constraints to women education, the collected data firrther

expedites that P akhtun codes (Pakhtunwali) is the pillar of Pakhtun's culn:ral, which

consider women's education as threat to customs and taditions ofarea. The traditional,

religious and cultura.l values or Pakhtun codes define the way of life and the role of male

and female. Male perception is the outcome of such mir:d set. The data shows that the

majority of men ir the area perceive that the prime duty of women is home making and

the observance of Purdah. Pakhtuneali, Nang, Ghairat and other cultural traditions do

not encourage women participation and mixing for eaming and other economic gains.

They negatively perceive women' education, mobility and profession. They perceive

women,s education and income as evils in society. In addition the data further pinpoint

that women's empowerment (especially women's education) amongthe Pakhtuns of

Teltsile Adenzia as the empirical data reflect are rooted in the traditional customs and

Pakhtun codes or Pakhtunwali. Tlte model of PakhtumYali, which inchtdes Pat, Pakhtu,
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Nang, Qalang, Ghairat, Badal, Swara and other various traditional practices are followed

srictly in the area. These codes firther give its way to agnatic rivalries (Tarborwalfi

social stigma (to r) md Peghore. These pillars of the Pakhtunvvali forms the cental

skeleton in the area and all social organization and people perceptions are making its way

aronnd it. The hold of traditionalism , Pakhtumvali is very strong in the area and no one is

above it. However, Pakhtunwali or tJadinonal cultural ways shape and direct the course

of activities ofboth male and female in the area. The conception ofhaditionalism and

Pakhtun codes firrther decrease women's educational status in society.

The data indicate that majority of the male perceive female education as negative'

They are against female education. However, they favor domestic and informal religious

education as enough for women. The perception ofthe men in respect of women

empowerment and education is against the modem spirit of advancement ald social

change. For them, women education brings evils to the cultural and traditional set-up

especially to Pa khtuns codes or Pakhtumtali.It makes women independent and then she

is able to decide their matters, and that is against the religion and social atrnosphere ofthe

area. Further, they perceive that education for women is the fust step to bring change in

the role of a woman. During education, the domestic sphere of labor of women is

dishtbed and mostly it breaks particularly the joint family system' According to them,

women shall remain inside the home as wife, sister and mother. The misperception that

educatiOn cannOt improve the role of mother continues on the part of men in the area. In

addition to the discussion, the data indicate that women education is harmful for the

social, cultural political development. Education is the fi:ndamental as well as religious

right of both male and female. There are clear verses and Hadeeth in the religion, which
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give support to both male and female education. The ratio of female education in women

in general and that of the area is particularly low as compare to male education. The data

shows that the perception of the male does not have a very clear picture regarding women

education. There is contrast in the thinking patterrl which makes empowelment more

ambiguous.FurthermorethedatarevelsthatPercePtionofthemaleisalsosupported

through religion. Most of the males in the area lilked women education as agairst

religion.Thismispelceptionofmenisagainstthebroaderteachingsoflslam.Itwas

foundthatmenintheareamostlyusereligionasatooltoexploitwomenindifferent

walks of life. They perceive that education for women disturb s the Purdah system h the

locality and that on the other hand liberates women. The data articulate that in Pakhtun's

society, the people culturatly interpret religion against women's education; however strict

customs and traditions use religion as cultural constaints to women's education' The

collected information convey that lack of knowledge among the community members as

will as illiterate and ignorant Mul/as misinterpret women's education which decrease

women status in said locality. From another angle, men perceive that female education

leadstowomenindependenceandliberalization.Educationforwomenisachange

towards modemity, which in turn brings liberal and secular ideas to the community. such

types ofliberal and secular ideas are not good for females in the area as they pose a tlteat

to the honor of the family mostly associated with them' The primary task of the women is

to live inside the house and observe Pzrdafi while education for female disturbs ttre

familial relation s (da bahar shee) and Purdah system. It also leads to cases ofhonor

killing and conflicts, as women getting education move around and so remain the most

vulnerabletoviolence.Thismovementcanharmnotonlythenormallifebutalsothe
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codes of Ghairat and Nang.In assistance to such obstacles; the feudalistic nah[e ofthe

area as well as the negative perception and ovel-strict practic e of Purdah have a key role

to block women ftom attaining education where male have the overall confrol of

decision-making regarding women's fate.

Individual statuses are defined through their economic statuses, where economy

highlights the person's potentials and efEciency as well as hivher domi-nancy. The data

indicates that beside socio-cultural constraints to women' education there were also some

economic constraints such as women's economic dependency; women are economically

dependent on male members of society they have no share in the economic which was

eamed by male member of society and further decrease the status of women in the

context education. Similarly the prevailing poverty and low monthly income of family

ssmFel parents to only educate male member of society, because with limited resource

they can only afford male,s education as the family economic security is attached with

male's education. Pakhtun culture very scarcely ftees women to involve il mafters

related to economy where men are regarded as the bread winners while women are kept

i-oside the four walls. ln such a run; the intensity ofpoverty and excessive unemployed

status of the inhabitants have restricted women to get education. Women are mostly

found dependant over men in the course of their income and economic needs where men

are resulted as conservative in matters conceming women's education while women have

restricted mobility to earn their daily needs and live an independent life. Ho},ever one of

the reasons behind women's illiteracy in the area is that, women's education will benefit

homes in law family. ln addition, women in Pafty'rrzn settled areas have the status of
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unpaid labor; their works and contributions are taken for granted and have an abated

status, which results in women's low education.

As the collected information express; women being a wlnerable segment in

Pakhtun society are deprived and neglected in each and every sphere of life. Besides their

abhorred status in the context ofsocial and economic well-being; the conservatism of the

area has also bounded and misinterpreted religion. The cultural plopagation ofreligion

has severely damaged women's educational status where the untrained and stubbom

Mullahs have a role of comer stone. In addition, the govemmental policies are also in

opposition to women where the gender-blind and gender-biased policies have been

implemented. such a gap in policies has led to scarcity of educational institutions for

women; lack of women teachers aswell as the establish-ent of schools in far-flung areas

has caused women's apathy in education.

In-short,theoverallresearchactivityconcludesthatwomen'seducationhas

become an un-firlfilled dream in the research area. Such a nightnare of women's

education is the outcome of distant past manly interpreted norms and values, which

ultimately impede women to have an educated and sophisticated status. In the nutshell,

the overall discussion concludes that culture plays a pivotal role in regulating the

activities of its members in the research community. Culture has a dominant role in

almost all aspects of life. Besides, the code oflife of Pakhtuns and the social structure of

Pakhtuwyali rcflects the rules that are considered as gender biased in the process of

women,s education, which predominantly includes the patriarchic structue, the socially

corstructed customs, taditions noEns and values, the misinterpretation ofreligion and

the negative-conservative response and perception of males it Pakhtun social structure
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towards women's participation in education. On other haad, along-with these findings,

this research study also observes that the area under study may not be deduced as

tlslsrrghly stagnant. The research also shows that the social structure of the area is

confronted with the modem changes in the shape oftechnological advancement,

education, media (both print and electronic), modemity, globalization etc. These factors

congregationally tend to alter the strict and traditional structue into a fleible and

rational one. Although the rate of change and alteration is not too much hasty, yet

comparatively to the last decade, change is observable and note-worthy.
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5.2 Major Findings

1. Majority of respondents i.e.204 (63.2%) were female, because the issue is related

to women's education.

2. High segment of respondents i.e.186 (57.6%) were never married.

3. Majority portion of respondents i.e. 175 (54.2%) were belong to age grottp,20-24

4. High portion of respondents i.e.193 (59.8) were ftom joint family system'

5. Majority of respondents r.e. 140 (40.3%) having monthly income 5000-8000'

6. High portion ofrespondents i.e. 154 (47.7%) were graduates.

7. Majority of respondents i.e.2l4 (66.3%) were students'

8. Majority of respondents i.e.68 (15.2%) argued, Pakhtun codes affect women's

education. '

9. Majority of respondents i.e.2'15 (85.1%) augments male dominance in decision

making process in Pakhtun society.

10. Majority of respondents i .e. 176 (54.5%) respondents were of the opinion that

there is lack of availability of basic right to w omen's in Pakhtun society '

11. Majority of respondents i.e.292 (90.4%) demonstrates that male have mole power

in social rclation in PaWttun society .

12. Majority of respondents i.e.88 (27.2%o) argues that patriarchy and male

dominance is main reason for male have more power in social relations'

13. Majority of respondents i'e' 73 (22'6) thal male dominated structure decrease

women's mobitity and empowermett'tn Pakhtun society.

14. Majority of respondents i.e.64 (19.8%) respondents demonstrates that women's

education reduces women's economic dependency.
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15. Majorig ofrespondents i.e. 190 (58.870) perceived that there is lack ofbasic

facilities such as transport, communication, etc to women's education.

16. Majority of respondents i.e.75 (32.2o/o) regards that male dominancy doesn't

support womeD's education.

17. Majority of respondents i.e.291 (92o/o) demonstrates that male education is more

important rn Pakhtun society.

18. Majority of respondents i.e.2ll (65.3%) augment that family and parents never

support women' education.

19. A huge portion ofrespondents i.e.287 (88.9%) were against of women's

education.

20. Majority ofrespondent's i.e.l85 (58.570) argues that women have accesses to

primary education.

21. Majority of respondents i.e. 8l (25.1%) that patriarchy affects women's education.

22. Majority of respondents i.e.66 Q\.a%) augments that male is considered as more

productive unit.

23. Majority of respondents i.e. 98 (30.3%) illustrates that PaWttun codes such as

Ghairat and Namas decrease women's education'

24 . Maj ority of respondents i .e . 95 (29 .4V) were of the opinion that culhual

interpretation of religion affect women's education.

25. A high portion of respondents i.e. 98 (30.3%) demonstrates that lack of

in-frastrucnue such as school and transpo( facilities affect women's education'

26. Majority ofrespondents i.e. 77 (21.8%) atgtedthat Pakhlzn doesn't encourage

political intrusion in regards of women's education.
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5.3 Recomnendations

It has been concluded that high intensity of socio-cultural, religious, economic,

physical, political impediments and negative response of community decrease women's

education in Pakhtun social structure. However, some step should be taken at the

community and society level to improve the status of women's ed:ucation-'n Pakhtun

society. These step and recommendation are given as:

5.3.1 Government Policies and Programs'

o The role of government is pivotal and it shall take other organizations, responsible

person of the community and the common people in confidence to introduce

gender balanced policies and initiate Progams to provide equal opportunities to

women in education.

.Thegovernmentshouldinvestmoreingirl,seducationinordertopromote

women status in Pakhtun societY.

. The govemment should provide equal educational opporn:nities to increase

female literacY ratio.

. women empowerment and poverty alleviation progmms must be launched by the

govemment with the help of local NGOs and community goups to Promote

women status in the context of education'

.Educationalseminars,acampaigrr..educationforali''andtheroleofNGosmust

berecognizedbothatthecommunityandgovernmentlevelinoldertopromote

women's education.
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5.2.2 Flexibility in Pakhtun Codes

. Some alteration and modification tn Pakhtun codes must be undertaken through

women participation and mobilization programs at the community level to

promote women status and their educati ot in Pakhnn's society '

5.3.3 Socialization

o Equal socialization is necessery for bringing equilibrium between male and

female in the context of education. Both male and female of society must be

socialized il same way in order to achieve greater women's literacy'

. Religious dogmas and its mishterpretation in terms of women's education

increasegendergapandprovidemaximumholdtomaleoversocio-economicand

politicalresources.Throughreligiousspeeches,lecturesandseminars;awaleness

regarding women's education shall be propagated in a way to change the mental

horizon of male.
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ANNEXI]RE

GLOSSARY

,4sz: Auhtmn season or the hawesting season

Badal: syrronym of revenge and it is used for exchange of daughter or sister in marriage

Babu Khel: Type of Caste

Babar Ghakhai: A Natual Cut in a Hiil

Badama: Windstorm

Bethak: Guestroom or drawing room

Burqah: A stretched cloth used as a veil to cover the whole body. Heavy veil (synonym

of Chaddar tn:use). Used by females when they move outside the home premises

Chaqu: Knles

Chaddar: Heavy veil. Used by females when they move outside the house

ChappaL. Traditional Shoes in sunmer

Darra: Pa.s,s or Small Mountain

Demish: Religious Scholar

Deeni Madaris: Religious institutions where religious education is taught formally

Dirojay Topi: traditional Dir Cap in Summer

DodailRotlNaan: Bread made of wheat or maize floor

Dopattah:A light veil used by females to hide the head region. A sign of modesty

Eidsr Cultural Practices

Ghala: Rice

Ghairal: defense of property and honor. Steadfastness and bravery (valor and gallantry)

121



Haitithi T'irc sayings of the Holy Prophet Hazlat MohaDmad (PBUlt) or a record of the

pronouncements of Prophet Mohammad @BUII)

Harh: The mid of summer seas on, known as the dry summer

Hujra: A comnon guest house

Hijab: Yeilil'g

Inaam: Clergy man (see Pesh'e-Imaam)

Izzalz Honor

Jahez:Dowry

J amey : T\e winter season

Jhumar: A plat circle shaped gold, hanging on forehead of females (an omament and

synonym of ?i,kz

Jirga:Asystemofcodesbasedoncustomarylaws,whichdealwithseriousmattersof

murders, conflicts and honor killin gs lt Pakhtun culture. A JTga consist of elders who

were thought to be more experienced and their decision remains obligatory for all

members

for Ye: Are you all right

roomer ..made of gold especially for bride on her forehead at the time of wedding

"Izmat.'Mosque

Kalosh: special shoes made of plastic and clothes

Kandao: Lofty Place

Kalcha Makan: Houses made of stones, wood, and mud

Khushala ye:.,are you happy?" An inquiry about the conditions of one another when

they meet
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Khushat Khan: Name of the greater Pashto Poety Scholar

,Klas.' Special Place or Person

Masjid: Mosque

Malui: Cwve

Maasla: Yogu(t

Mayee: A type of pulses

Mekhakey: nose ring

Melmastia: being a genial host, giving lavish parties

Mullah: a religious saint

Muaven Qazi: Assistant to Judge

Nakreza or Mehindi it is used to decorate hands and feet

Nawab: Elites

Nazimz. Clttef Adminishator in District or Tehsil

Nomus: defense ofhonor of women

Nanawate: right to asylum and obligatory acceptance of truce offer. It is an act in which

Cuilty pfity sends a group ofelders to apologize victims affected by their wrong acts'

Nikkah: A marriage contract

Pokka Makan: made of cement and bricks with concrete

Pakhtu: The language spoken by Pakhtuns (Pathans)' A synonym of Pashto

Pakhtun:People belong to Pakhtunethnic tribes or belong to area malked as Pakhtun

belt and speakin g Pashto as a language' Synonym of Palhan

Pakhtunwali: lt is Pakhtun codes; composed of Nang, Gharit, Pauttoo' Badal' Tor'

Rorwali atd Tarborwali elc.
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Pakol: A woolen cap; used in winter season to keep the head region warm

Parola: fteshbread cooked in oil

Pashakal: The wet summer season in which heavy rain fall occurs

Pashto: The language spoken by Pati tuns (Pathans). A synonym of Pakhtu

Patta Teka: it is a belt or thread in which both the medals and beads made ofgold are

woven and it is wom in the neck

Pathan: People belong to Pakhtun ethnic tribes or belong to area marked as P akhtun belt

and speaking Pas hto as alangaage. Synonym of Pathan

Peghore: taunt. ofor reminding a person his weakness or to call him coward

Pesh-e-Imaam: Clergy man or leader in praying session' A person who lives in mosque

and leads the congregations ofpraying people, also delivers the sermons on occasions

like Friday, Eials (the religious rinral in Islam followed by the month of Ramadan or

fasting), usually conducts the marriage consents and offers the flrneral prayers

Purdah: Veil of face covering wore by women with help of a length of fabric over head

and face as concealment or for protection adopted in many cultures especially il Muslim

countries

Qur'an: the Islamic sacred scripture revealed on the last Prophet, Haaat Mohammad

GBUn)

Riwoj: Tradition

Riwaj una: (pl) Traditions

^Sa6ar: 
steadfastness

sardar(s): Elder(s), leader(s) or people having socio-political Power in the community

and who lead the community
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sapli Boot: A kind ofshoes made ofieather, the front side of which is open while its

back part resembles that of an English boot.

^Saplqy: uadition al Charsadda shoes

Shaf i: A school of thought in Islam

Shalwar: Common South Asian dress consist of a long garment with a long shirt

touching the knees and a lose trouser is often worn by men and women or loose pleated

tousers Shalwar.

Shamla: Turban; used by the P akhtunslPathans, wbich is known as sign of grace,

reverence and pride

Shari'ah: The Isl"-ic law

Shorwa: A liquid mixture ofPotatoes and beef

Sparley: The spring season

Sunnah: Deeds of the holy Prophet Mohammad @BUH)

Tahlegi : Reli gious GrouP

Tarborwali: Rivals among the cousins

Tongas: horse-drawn carriages

Tehrik Ndfazi Mohammadi: The movement for implementation of Islamic law, purely

based on the words of Allah, Qur'an, and the deeds and sayings of the Prophet

Mohammad (PBLIID

Teek: Cap medals

Tika: A plat circle shaped gold, hanging on forehead of females an omament and

syronp of Jhumar
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Tikkos: An edible: small pieces ofbeef or chicken usually boneless

Tor:The social stigm4 a contemPtuous spot or dishonor for somebody

Topi: Cap

Tureh: sword; denotes bravery

Uthmankhel: Type of tribe

Walai: ear ings

Waskal: Waist Coat

Zilla Qazi: Session judge
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QIJESTIONNAIRE

PAKETUN SOCIAL STRUCTURE A}ID ITS IMPACT ON WOMEN'S

EDCUATION

l. Respondent number

2. What is your gender

i. Male

ii. Female

3. What is your marital stans?

i). Never married ii). Currently married iii)' Separated iv)' divorced

vi). Widow/widower

4. What is yow current age (completed years)

5. Which area do you belong to? i). Rural ii). Urban

6. What is your familY tYPe?

i). Joint family ii). Nuclear family iii)' Extended family

7. How many siblings do you have? i). Brothers ii). Sisters iii). Both brothers and

sister (iv). No sibling

8. What is your family monthly income

9. What is your educational qualification? (years of schooling)

10. What is your profession? i). Govemment sector employee ii) Private sector

employee iii). Student iv). Unemployed v)' Any other ( please

specify----)

I l. In case ofjob what is your monthly income ftom all sources (Rs)

12. What is you Father's educational level? (in years ofschooling)

138



012345678910 ll12 ll14 15 16 16+

I 3. What is your Father's occupation?

i). Govemment sector employee ii). Private sector employee ii). Businessman iii).

Shopkeeper iv). Working abroad v). Unemployed vi).Any other ( please

speciff )

14. What is your Mother's educational level? ( in years of schooling)

012145678910 lr12 13 14 15 16 16+

15. What is your Mother's occupation?

i). Govt Job ii). Private Job iii). Home maker iv). Any other (please specifiJ

16. ln your opinion what does Pakhuns social structure refer to ia term of followings:

i) ln Pakhtun social structure male are considered as dominant in all spheres

of life.

ii) In Pakhtun's culture women are for only house hold activities

iii) Masculinity have prime hold in decision making process in Pal<htun'sbelt

w)Pakhtuncodes(Haya,Nang,Ghairat'Bada[)arethedomainofPalahun's

culture which resist women emPo\xerment.

v) Centuries old customs and traditions consider women as the property of

men.

vr,) Patriarchic system limited women to the four walls of their home'

vii) ln Pakhtun organization women should follows restricted Purdah system.

viii) Women are for home or grave (Maxim)

17. which of the gender is more privileged in the context of decision-making in your

area? i). Male ii). Female iii). Both
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18. In your opinion which of the following rights are granted to women in Pal<htun's

culture

i). Educational riglts ii). Health rights iii). Property righs iv)' Political

rights v). Employment rights vi). Any others (please specify-)

19. How would you define power balance in social relations n Pakhtun society?

i). Male have more power ii). Female has more power iii). Both male and female

have equal power

20. To what extent you are agree that, male have more power in social relations, then

what are the reasons in terms of the followings:

SAr STATEMENTS Stongly

A$ee

Agree No

opinion

Disagree Stongly

Disagree

I F;tr."hrytt". *ly encourage the righc of

male in Pakhtun social structure.

It Cent ries old ct stoms ,.d tradirions considered

women as inferior and second class citizen, they

have no rights in decision making process.

lll poflrt"n coaes fauor male member ofsociety

and ignores female members

Women are for only domestic activities

-F;A;i systern tefricted women to the four

walls of their home

vlt

-eligiousmispercepionandmisinterpretation

decreases women empowerment

2l . In your opinion in which of the followiag aleas women have freedom of mobility?
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i)'Educationii).Healthiii).Employmentiv).Politicsv).Anyother(please

specify-)

22. To what extent your are agree, that what are the reasons behind the restrictions on

women mobility in terms of following:

i). Yes ii). No

24. ln case ofyes, to what extent your are agree that women's education is significant

in terms of the followings:

Pakhnn ctsltttre doesn't allow women

misinterpretation hinder women

t"tate aominatea system ( Patriarchy)

Worr"r, rnoUitity is considered as threat to

Srict customs 'ana n-aditions doesn't allow

t of both male and female?

SAIo STATEMENTS Strongly

Agfee

Agree No

Opinion

Disagree Strongly

Disagree

I gau-carion impro"es t"omen health

ll Eucation 
-bt,ngs 

change in the status of

141

SAIo STATEMENTS Strongty

Agree

ABree No

Opinion

Disagee Strongly

Disagree

u
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women

Il It encouages women emPloYment

Education brings awareness among the people

lt reduces women economic dependency

vt It improve.s r"omen political empowerment

25. In your opinion which of the following educational facilities ale available to

female in the area? i). Transport facilities ii). commrurication iii) clean drinking

water iv). Clean class rooms v). Any other ( please specify-)

26. To what extent you are agree that, if women have lack of access to educational

facilities, then what are the reasons in term of the followings:

S/No STATEMENTS Strongly

Agree

Aglee No

Opinion

Disagree Strongly

Disaglee

I Male dominance ( Patriarchy) doesn't suPPort

women education

It tttisinterpretation of religious values

decreases women education.

tu pafn"r, 
""stons 

and traditions are against of

female education

Meo'i negative Perception decrease women

education

The prevailing Purdah system decreases

women education
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27'Inyouropiniontowhatlevelwomenalegenerallyallowtocontinuetheir

education in term of followings: i) primary level ii). Secondary level iii).

Intermediate level iv) Graduate level v) Higher level'

28. To what extent do you agree that, if women are not allow to continue their

education , then what are the reasons in term of followings:

29. Which of the gender is given more preference in education among Pakhuns?

i) Male ii) Female iii) Both

30. To what extent do you agree that, If male is preferred, then what are the reasons

in terms of followings:

SNo STATEMENTS Stongly

Agree

Agre€ No

Opinion

DisaBree Strongly

Disagree

I

-Male 

dominance ( Patriarchy) restrict women

education

u Discrirni"ation in edrcatioL,al policies reduce

women education

l|l C* of educational facilities in the area

decrease women education

Eairffi;iffil"ai"khtun codes doesn't

suppon women education

ilck o-transp"n "nd communication

facilities resist women education

-ne 
t gious misinterpretati on decreases women

education
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SNo STATEMENTS SuonBly

Agee

Agree No

Opinion

Disagree SEongly

Disagree

I Male is considered as more ProductiYe unit

(breadwinner) of family

II Male'i education is more fruitful for family

|ll Wornenh education is less worthY

Women s education will benefit the home of

laws

-women's 

education is socially undesirable

Women have restricted mobility among

Pakltun cultue

vtl Women arc puejtfor domestic activities

3l . ln your opinion what is the behavior of your parentVfamily towards children's

educafion? i). Male education is more important ii). Female education is more

important iii). Both male and female education is equally important

32. Do your family support you in education? i). Always ii)' Some time iii)' Never

33. Do you confront any kind ofhurdles while getting education?

i). Always ii). Some time iii). Never

34. What is the attitude of cornmuoity members toward your education?

i). Encouraging ii). Discouraging iii). Average

35. To what extent do you agree that cultural constraints inJluences women education

in term of followings

S/No STATEMENTS Strongly Agree No Disagree Sfongly
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Agree Opinion Disagee

I

-Malc 

dominan"" lpatriarchy) affect women

education

ll Customary laws and raditionalism influence

women education

tu

-P*doh 

resist nomen education

lltiterary ignorance and conservative

thinking obsruct womer education

Toci"l institution of the society are male

dominated which resists womcn education

Lack ofinfrastruct ral facilities resists women

education.

Lack ofeducational institutions affect women

education

36. To what extent do you agree rhal Pal<htun codes of life (Palahumtali) atrect

women education, in term of following

S/No STATEMENTS Strongly

Agree

Agree No

Opinion

Disagree Strongly

Disagree

I IlrDz Aecreases t"omen education

iii Effiists *ot ,.,n 
"ducation

Ghairal and -rVazrus influences women

education

Power smcture h Pat r/, society is gender
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bias" which deqeases women education

37. To what extent do you agree that religious misinterpretation inJluence women

education il terms of the followings:

3g. To what extent do you agree that economic conskaints affect women education in

Pakhtun society in term of followir:gs:

SNo STATEMENTS Srongly

Agree

Agrce No

Opinion

Disagree Stongly

Disagree

I Crltue intelpretation of the religious values

decreases women's education

ll Strict custorns and traditions use religion as a

cultural constraint to women education

llr of t"hgrous knowledge among the

comnunity members also decrease women

education

liiit.*t" -*d tg.*att Mullas misinterpret

women educatiorl

SA]o STATEMENTS Strongty

Agree

Agree No

Opinion

Disagree Strongly

Disagree

I n" p""pl" tt"* timited means of livelihood,

they only afford the education of male

members

ll Not proper utitizztion of resources also
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restsict women education

Lack of technical educalion in pakhtun's

society also decreases women's education.

Ext-avagancies and low income affect

Inflation and high expenses of educations

Lack of infrastructure, school, and u-anspon

facilities decrease women education

66I-r mass poverty and unemplo)'ment

reduces women education

the educational needs of

males and females? i). Yes ii). No

40. If no then to what extent do you agee with reasons in terms of followings:

S/No STATEMENTS SEongly

Agree

Aglee No

Opinion

Disagree Strongly

Disagree

I The government has no interest to Promote

women education

ll

-'Ite 

area does not encourage Political

intrusion in the context ofwomen education.

lll Policies are male dominated which decreasc

women education

lv Uct of *om.n political participation in the

policies also affects women education

F Vested interest grouPs don't suPport Policies

in the context ofwomen education.
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41. Are you satisfied with the role of govemment regarding promotion of women's

education it pakhtun society? a) Yes b) No

42.Ifyeshaveanypoliciesbeenimplementedinyourareainthecontextofwomen

education a) Yes b) No

43.Ifno, how can it be ensured

i) Through mass media.

ii) Through seminars.

iii) Through NGO's.

iv) Free education for all.

v) Through awaring campaign among the local people'

44. In your opinion what steps should be taken to improve women's education in

Pakhtun societY?

45. Step to be taken at Community level

l.

46. Step to be taken at Government level

Gl-

't

ll.

iii

iv

D

ii)

iii)

iv)

..h
2\

I

I
I

I
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