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ABSTRACT
This, study analyzes errors of prepositions of undergraduate 

students of Government Collage Satellite Town Rawalpindi. The 

study finds some important factors which are responsible for 

making errors. The study is divided into two parts. In the first 

part, data has been analyzed by applying Etherton's (1977) model 

of error analysis. The main reason of these prepositional errors 

seems to be the interference of Urdu language and there are also 

some other language problems which are the causes of 

prepositional errors. In the second part, the percentage 

regarding errors of prepositions has been shown through diagrams 

with reference to six selected prepositions in four samples of 

writings i.e. Essay Writing, Report Writing, Letter Writing and 

Translation. It was found that the percentage of errors of 

prepositions regarding substitution is far higher than errors of 

addition and omission.
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CHAPTER 1 
INTRODUCTION

Errors are common features of a language learner's life. 

The important question is whether errors are made because 

of lack of attention or owing to some other reasons. What 

are the rules of error correction and can they be applied 

without hurting the feelings of the students? Pages 

covered with red ink are disheartening to the student who 

has put hours of effort into the exercise but the job of 

the teacher is to indicate the error and to correct it. In 

the process of foreign language learning, students make 

many errors but this study is restricted to the discussion 

of the errors of prepositions only. The researcher, while 

interacting with the students in classrooms found that 

they were often hesitant in learning English language and 

one of the most inhibiting factor in learning and using 

foreign language was the fear of looking stupid by making 

silly mistakes. Being an English language teacher, the 

researcher has observed that students have a lot of 

problems in using correct prepositions. To make the writing 

effective and to avoid making errors of prepositions, the 

undergraduate students have to know the correct use of 

prepositions that suits their writing.



Prepositions according to Lawal (2004) indicate various 

relationships between words or phrases in sentences. The 

relationship includes those of time, points, position, 

direction and various degrees of mental or emotional 

attitudes. Agoi (2003) also described preposition as a word 

or group of words used with a noun or noun equivalents to 

show the link between that noun which it governs and 

another word. The prepositions, however, are grouped into 

simple, participial and phrasal types. Prepositions like 

other parts of speech are frequently misused. This misuse 

is otherwise referred to as an error. It is an instance of 

deviation from the norm of the correct usage (Opara, 2001).

One major error observed in the student's writing and 

everyday speech is prepositional error. The notion of 

correctness as far as prepositional use depends on 

linguistic competence and performance of the learner or 

speaker. Analysis of these errors especially in second 

language learning situation is a learning device. This 

explains why Yankson (2 000) stresses that the errors in 

language learning are significant.

It has been observed that majority of the students feels 

much difficulty in the proper use of prepositions and they 

make many errors. This study aims at providing a 

comprehensive analysis of errors of prepositions by



identifying their possible reasons. It is a fact that every 

language has its own rules of sentence structure. English 

and Urdu have some commonalities and some differences. In 

both languages, most of the parts of speech have more or 

less their possible equivalents except the prepositions. In 

this study, different samples of writings that are 

"essays", "reports", "letters" and "translations" of 

students have been analyzed according to the model of Error 

Analysis given by Etherton (1977) because this model is 

comprehensive as compared to other models which have been 

discussed in detail in the second chapter.

1.1 Statement of the Problem,
During the process of analysing the scripts of 

undergraduate students, it was observed that the students 

make errors of prepositions regarding six one-word selected 

prepositions, those are for, from, in, of, on and with. 
These errors were made regarding the substitution, addition 

and omission of chosen prepositions. The study intends to 

find out the possible reasons for making such errors.

1.2 Significance of the Study
The present study contributes to highlight the fact that 

undergraduate students make many errors in the use of 

prepositions. Students of English language find it



difficult to use appropriate prepositions and develop the 

right concept of their use. The study is also important as 

it will raise awareness among teachers regarding the 

effective way of teaching prepositions to their students 

about the correct use of prepositions. It will also help 

them to teach English prepositions in such a way that the 

students may avoid the interference of Urdu language and 

overcome other language problems (OLP). As a result, this 

study will be highly beneficial for the teachers in 

teaching the correct use of prepositions.

1.3 Research Questions
1, What types of errors of prepositions are made by 

undergraduate students?

2, What are the causes of errors of prepositions?

1.4 Delimitation of the Study

There are three types of prepositions, i.e. one-word 

prepositions like in, on, at, of etc, two-word prepositions 

such as within, into and three-word prepositions such as 

within from, in accordance with. The present study is 

restricted to only six one-word prepositions and the 

selected prepositions are for, from, in, of, on, and with. 
The reason for selecting these one-word prepositions for



analysis is that the chosen prepositions have been 

excessively used by the undergraduate students in the data 

and they are very common as far as their use among the 

students is concerned. This fact has been witnessed by the 

researcher while analysing the forty scripts of 

undergraduates after the process of data collection.

1.5 Overview of Research Methodology
Forty scripts of undergraduates studying at Govt, 

College Satellite Town, Rawalpindi were selected for the 

process of data analysis. Twenty scripts were of science 

students and twenty were of arts students. The selected 

samples were essays, reports, letters and translation. The 

study has been divided into two parts. Part one is the main 

part of this study which deals with the detailed analysis 

of errors of prepositions through the application of 

Etherton's (1977) model of Error Analysis whereas part two 

describes the percentage of errors of selected prepositions 

in selected four forms of writings of students using 

quantitative approach. In this way, the study will describe 

what will be the percentage of errors in six selected 

prepositions as well as the percentage of errors with 

respect to substitution, addition and omission. For the 

analysis of errors of prepositions with regard to 

Etherton's Model, three tables have been drawn. The



original sentences of the students alongwith every error 

including the errors of six selected prepositions have been 

written with their possible Urdu translation. The different 

uses of the selected prepositions in English language have 

also been shown. Further, the reasons for these 

prepositional errors have been mentioned and the percentage 

of these errors has also been shown,

1.5.1 Analysis Through the Pre-Selected 
Category Approach (Part-I)

In this part of the study, Etherton's model was applied 

for data analysis. On the contrary, other models of error 

analysis like the model of S. P. Corder (1967) and Hudson 

(1977) take more time for application in getting required 

results. Through Etherton"s model, the scripts of the 

students were analyzed. Four groups were formed randomly 

and different samples of free writings were assigned to 

them. This model suggests the lists of headings for 

starting the work of classifying errors. The errors were 

found to fill into the categories and the investigation 

takes on certain categories and errors can be sorted out in 

terms of predetermined error type.



1.5.2 Analysis Through Percentage of Selected 

Prepositions in Samples of Writings 

(Part-II)
In the second part, the collected samples regarding 

errors of prepositions will be analyzed through the 

percentage with regard to selected forms of writings. The 

data was collected from different samples of writings which 

have been mentioned before. The main purpose of this part 

is to identify the percentage of errors of selected 

prepositions. The analysis will be presented in tabular and 

diagrammatic form followed by a detailed explanation and 

discussion.

1.6 Organization of the Study
The study has been divided into five chapters. Chapter 

One describes statement of the problem, significance of the 

study, research questions, overview of research methodology 

and organization of the study. Chapter Two is based on 

literature review. It gives details about error analysis 

and its relevance to language teaching. It offers different 

approaches for error analysis. In this chapter, different 

models have been discussed including the model proposed by 

Etherton. Chapter Three is about the process of data 

collection. It describes briefly the process of data



analysis. Chapter Four is based on the actual data analysis 

and it also explains in detail the major causes of errors 

of prepositions. It highlights the percentage among 

different categories of errors of prepositions by using 

tables and diagrams. Chapter Five sums up the whole thesis.



CHAPTER 2 
LITERATURE REVIEW

English occupies the status of second language in 

Pakistani education system at both school and college 

level. However, learning English as L2 is not an easy task. 

According to Brown (2000), in order to master English 

language, learners have to be adequately exposed to all of 

the four basic skills, namely listening, speaking, reading 

and writing. Language teaching in Pakistan is currently 

focusing mainly on the teaching and learning of two 

language skills, reading and writing. The researcher has 

analyzed by examining the scripts of the students that they 

make many errors of prepositions despite learning them for 

several years and this fact has been witnessed by the 

researcher while examining answer scripts of the students 

of Rawalpindi and Federal Boards of Examinations and 

University of The Punjab. The students are weak in 

English, especially in their writing skills. They make 

errors in all aspects of language. So the need is to 

analyze their errors and find out the reasons for their 

errors.



2.1 Error Analysis
Error analysis is a compulsory process in teaching- 

learning situations. Teachers have, since the time 

immemorial, been analyzing and correcting the errors of 

their pupils irrespective of the field of study. Some 

teachers view the errors of the students as positive signs 

of progress; many dislike them and take a strict stance 

that errors should not be made. From the very beginning, 

they lay stress on accuracy at each and every step of 

progress in teaching-learning process (John Norrish, 1982).

The field of Error Analysis in Second Language 

Acquisition (SLA) was established in 1970s by S.P. Corder 

(1967) and his colleagues, Henry Widdowson and Alan Davies. 

A widely available survey can be found in chapter eight of 

Brown (2 000) . A key finding of EA has been that many 

learners" errors were produced because of learners" 

misunderstanding of the rules of the new language. Error 

Analysis is a type of linguistic study that focuses on the 

errors which learners make. Errors used to be "flaws" that 

needed to be eradicated. Corder presented a completely 

different point of view. He was of the opinion that errors 

are important for teacher and learner. In his opinion, 

systematically analyzing errors made by language learners 

makes it possible to determine areas that need



reinforcement in teaching. EA emphasizes, "The significance 

of errors in learners' interlanguages system" {Brown, 

1994,P. 204). The terra interlanguages introduced by 

Selinker (1972)’, refers to the systematic knowledge of L2 

which is independent on both the learner's LI and TL.

According to Corder (1967), EA has two objectives: one 

theoretical and another applied. The theoretical objective 

is to understand what and how a learner learns when he 

studies an L2. The applied objective is to enable the 

learner to learn more efficiently by using the knowledge of 

his/her dialect for pedagogical purposes. At the same time, 

the investigation of errors can serve two purposes, 

diagnostic (to point out the problem) and prognostic (to 

make plans to solve a problem) . Corder is of the view that 

it is diagnostic because it can tell us the learner's grasp 

of a language at any given point during the learning 

process. It is also prognostic because it can tell the 

teacher to modify learning materials to meet the learners' 

problems.

EA research has limitations of providing only a partial 

picture of learner's language, and having a substantive 

nature in that, it does not take into account avoidance 

strategy in SLA, since EA only investigates what learners 

do. Learners who avoided the sentence structures which they



found difficult due to the differences between their native 

language and TL may be viewed to have no difficulty. This 

was pointed out by Brown (1994) and Ellis (1996).

James (1988) is of the view that errors in writing such 

as tenses, prepositions and weak vocabulary are the most 

common and frequent type of errors that are made by 

learners. Since grammar is seen only as a means to an end, 

some learners tend to re-emphasize its importance and in 

the process, they make many errors. The learners usually 

face difficulties in learning the grammatical aspects of 

the Target Language (TL), such as in subject-verb 

agreement, the use of preposition, articles and the use of 

correct tense. Such errors can be seen clearly in the 

learners' written performance (Nik Safiah, 1978). The 

problems that the students are bound to encounter would be 

weak vocabulary, inappropriate use of grammar in sentences 

etc.

It is a fact that there lies a strong relevance between 

EA and language teaching. Learning a FL is a step-by-step 

process, during which errors or mistakes are to be 

expected. Corder (1967) states that errors are the visible 

proof that learning is taking place. He has emphasized that 

errors, if studied systematically, can provide significant 

insights into how a language is actually learned by a



foreigner. He is of the view that for language teachers, 

the study of students' errors is of great importance-

Corder (1967) further says that errors provide feedback; 

they tell the teachers something about the effectiveness of 

his teaching. Another researcher of EA, J. C, Richards in 

his book, "Perspectives of Second Language Acquisition", 

argues that many of the learners' errors happen due to the 

strategies that they use in language acquisition, 

especially in their L2. The problem includes the reciprocal 

interference of the target language items; i.e negative 

effect of their prior knowledge of their LI on their 

absorption of L2. In this situation, EA would allow 

teachers to figure out on what areas to be focused and what 

kind of attention is needed in L2 classroom.

Weireesh (1991) also considers learners' errors to be of 

particular importance because the making of errors is a 

device, the learners use in order to learn. According to 

him, EA is a valuable aid to identify and explain 

difficulties faced by learners. He goes on to say that EA 

serves as a reliable feedback to design a remedial teaching 

method. Sercombe (2 000) explains that EA serves three 

purposes. Firstly, to find out the level of language 

proficiency the learner has reached. Secondly, to obtain



information about common difficulties in language learning 

and thirdly, to find out how people learn a language.

Stark (2 001) is of the view that the teachers need to 

view students' errors positively and should not regard them 

as the learners" failure to grasp the rules and structures 

but view the errors as process of learning. He subscribes 

to the view that errors are normal and inevitable features 

of learning. He adds that errors are essential condition of 

learning.

Vahdatinejad (2008) is of the view that EA can be used 

to determine what a learner still needs to be taught. It 

provides the necessary information about what is lacking in 

his or her competence. He also makes distinction between 

errors and lapses (simple mistakes) , According to him, 

lapses are produced even by native speakers, and can be 

corrected by themselves. They call for on the spot 

correction rather than remedial, which is needed for 

errors. There are many causes of errors but before 

describing these causes of errors, it is essential to 

define preposition because this study is restricted to only 

errors of prepositions. According to the "Longman 

Dictionary of Language Teaching and Applied Linguistics" 

(Richards & Schmidst, 2002), a preposition is "a word used



with NOUNS, PRONOUNS and GERUNDS to link them grammatically 

to other words" (p. 414) .

2.2 Causes of Errors
Some teachers more or less would point out that the 

learners make errors because of the careless attitude and 

lack of interest in their studies. Others may point out the 

fact that first language interference is one of the major 

causes of these types of errors. Norrish in his book 

entitled "Language Learners and Their Errors" {1982, pp. 

21-42) has discussed these causes in detail.

According to the opinion of behaviorists, the process of 

learning a language is related to habit formation. This 

fact is applicable not only with the learning of the mother 

tongue but also applicable in learning foreign or second 

language. A learner has to forget the habits of his mother 

tongue and adopt a new set of habits that suits to the 

target language if he is in the process of learning second 

language. B.F Skinner (1957) holds that if language is 

essentially a set of habits, then if we try to learn new 

habits, the old ones will interfere with the new ones. This 

is called mother tongue interference. In the classroom, the 

old habits must be drilled out and a new set of responses 

must be learnt. Greene {1975) believes that the learners do 

not simply become conditioned to making responses in a



learning process rather they form hypotheses about what 

language is and how it works. The rules are learnt and 

modified according to further data from the language to 

which the learners are exposed. He even claims on the basis 

of evidence that at certain times, if the grammar of a 

learner is not yet ready, he indeed cannot repeat what is 

said to him. Moreover, he advocates that there is a 

difference between a child learning his mother tongue and 

learning a foreign language in the classroom. The main 

differences are that in many classes, the teacher has to 

help as many learners as possible to develop sufficient 

competence in the language to pass an exam, whereas this 

does not occur in learning mother tongue.

Norrish (1982) is of the view that carelessness is one 

of the most important causes of errors on the part of 

learners. Because of carelessness, the learners may not 

attend to the lessons and they show only physical presence 

in the class, whereas they might be wandering somewhere 

else mentally like in the playground, in the theatre or may 

be absorbed in day dreaming. Resultantly, they cannot grasp 

what the teacher tells. They just pass their time and can 

not get anything during the course of their lessons. This 

carelessness is caused by lack of motivation for teaching 

learning process, but in this case, the students or



learners cannot be blamed wholly. There might be the case 

that the way of instruction is boring or the subject has no 

attraction for the learners. They consider it a waste of 

time sitting in the class and spending their time in 

listening to the lecture of the teacher on a useless topic 

and subject.

In his opinion, the errors caused by carelessness can be 

reduced in their written work if the learners are asked to 

check each other's work. This would involve them in an 

active search for errors and language can be used for a 

genuine communication while discussing these errors in the 

class. This kind of activity will also be equally helpful 

in reducing the errors of prepositions made by the learners 

of second language.

Another cause of learner's errors is word for word 

translation of idiomatic expressions from the learners" 

first language which creates funny situations. It is apt to 

make the clear distinction between interference and 

translation from the mother tongue or the first language. 

The term interference refers to what takes place is largely 

unconscious in the mind of the learner whereas translation 

is a conscious process of mind where a learner thinks in 

his first language and then translates these ideas word for 

word in target language. Errors due to this reason may



occur in two ways, one when a learner tries to translate a 

familiar expression in his first language into the target 

language- Even though he knows that there is some 

appropriate structure and expression; he cannot recollect 

and thus takes refuge in the language system he is familiar 

with and directly translates in the target language. The 

second language case may be where a learner has reached the 

stage of concentrating more on the message than on the 

structure, and he uses some kind of inter language as a 

half way stop over between his first language and the 

target language.

Norrish (1982) allows this type of inter language error 

on the ground that there is little evidence that making 

errors leads to the learning of erroneous forms. So this 

type of activity will not lead to erroneous forms. 

Interference factor constitutes a problem of usage to most 

of the learners of English language especially in a second 

language learning situation. According to Yankson (2000) , 

some errors are more serious than others. Both the native 

English Speaker and the Educated English Speaker and the 

Educated African Speaker of English can tolerate the second 

language learner's prepositional errors. He pointed out 

that even native speakers sometimes have problems with 

certain prepositional structures. Lawal (2004) also



stresses that the correct use of preposition often poses 

difficulties to the learners. According to them, there are 

not many rules guiding the use of prepositions. He added 

that the only potent weapon against the problems 

encountered in their usage in to learn them by rote, 

different expressions in which prepositions occur 

separately.

The study by Azeez (2 005) reveals that misuse of 

prepositions is one of the observable errors in the 

students' use of English in the school. Out of the various 

uses of prepositions, the use of a preposition after an 

adjective is the most commonly misused preposition. This 

was followed by the misuse of a preposition after verb 

which was next in rank table correlation. The respondents 

were also found to frequently commit error or misuse 

preposition at the end of questions. The result of the 

study also shows that students were found to show and 

demonstrate good knowledge of preposition of place and 

avoid error of omission of definite articles in the use of 

preposition.

Pakistani students feel difficulties in the use of 

prepositions because their national language, Urdu is 

different from the target language which is English. Both 

languages differ in their script, alphabetical system,



grammatical rules and sociological backgrounds in the use 

of prepositions. Particularly, English enjoys its rich 

variety in the use of prepositions. Urdu and other regional 

languages of Pakistan have weak concept of using 

prepositions; rather they use postpositions in their 

sentence structure. This difference of concepts in 

grammatical items creates problems for the learners. Many 

students while translating their ideas take refuge in the 

literal translation of the word from LI to L2. So they 

directly translate word for word and use wrong prepositions 

instead. Moreover, they also make these types of errors due 

to the interference of their first language. Intra-Language 

errors are those that are caused only because of target 

language difficulty. In English, there is difference 

between the use of literal use of prepositions and their 

idiomatic use. In idiomatic form, they convey entirely 

different meanings. So the learners are confused while 

dealing with them in this sense. The other area of 

difficulty for these learners is the difference between the 

use of prepositions in concrete sense of meaning and that 

of abstract sense of meaning. Abstract meanings are 

comparatively difficult to grasp. For example,

1. He went through the forest at night and did not feel 

scared.



2 - He got through the exams.

In the first sentence, the preposition 'through' is used 

in concrete sense, hence easy to understand while in the 

second sentence; it is difficult to grasp the sense as it 

expresses some abstract meaning.

Lack of practice and environment is one of the reasons 

for learners" difficulty because they find less chances of 

communication in English. Only a small part of their school 

or college hours is devoted to this activity and the rest 

of the time, they remain cut off. If they have enough 

opportunity to use English in their daily communication, 

they may be able to avoid these errors.

2.3 Models for Error Analysis
For analyzing these language errors, there are various 

models of error analysis given by different linguists. 

Corder {1967 & 1974) identified a model for error analysis 

which includes three stages:

1.Data collection; Recognition of idiosyncrasy

2. Description: Accounting for idiosyncratic dialect

3. Explanation: The ultimate object of error analysis 

Brown (1994) and Ellis (1995) further revised this

model. Ellis and Hubbard gave practical advice and provided 

clear examples of how to identify and analyze learners' 

errors. The initial step requires the selection of a corpus



of language followed by the identification of errors. The 

errors are then classified. The next step, after giving a 

grammatical analysis of each error, demands an explanation 

of different types of errors.

Moreover, Gass & Selinker (1994) identified six steps 

followed in conducting an error analysis: Collecting data. 

Identifying errors, Classifying errors. Quantifying errors. 

Analyzing source of error and Remediation for errors.

Another model of EA has been given by Hudson (1971) in 

which errors determined their categories.

In this approach, the errors are noted on separate cards by 

one error per card and then grouping these cards in boxes 

and gradually the sorting produces smaller and smaller 

groups. Afterward, these are discussed and corrected.

2.4 Etherton's Model of Error Analysis
The researcher has selected model of error analysis 

proposed by Etherton (1977) who uses a list for classifying 

errors, which is quite a long one and covers a list of 

heading from abbreviations to the vocabulary in an 

alphabetical order, by classifying errors under these 

titles. The model of Etherton (1977) is popular among the 

classroom teachers who wish to check quickly whether or not 

and to what extent their teaching material has been learnt 

by their classes. Both writing and speech can be checked



through this method. It is also time saving and effective 

for large classes. The teacher points out the area of 

difficulty of the learner and corrects these types of 

errors easily. The model suggests that prepositional errors 

can be of three kinds (a) Errors of Substitution (b) Errors 

of Addition, and (c) Errors of Omission, The detailed 

discussion and presentation of this model of Error Analysis 

has been described in the next chapter.



CHAPTER 3 
RESEARCH METHODOLOGY

The chapter deals with the research methodology of this 

study. The details regarding data collection, types of 

data, nature of sampling and data analysis have been 

discussed in this chapter. The chapter also elaborates the 

details of model selected for data analysis. First, the 

process of data collection is described in the following 

section.

3.1 Data Collection
Forty scripts of undergraduates studying at Govt. 

College Satellite Town, Rawalpindi were selected for the 

process of data analysis. The students who were chosen for 

this research were of two categories. Twenty of them were 

the students of science and the others of arts. Four groups 

of the students were selected for data collection as there 

were four sections of undergraduates studying in the 

college. Two selected groups were of B.Sc students and two 

were of B.A students and each group consisted of ten 

students. The students were of almost equal educational 

background because they had studied the same syllabus of 

intermediate whether they had passed F.A/F.Sc from the



Board of Intermediate and Secondary Education Rawalpindi or 

from any other board,

3.2 Types of Data
Four samples of writings for data collection were 

selected which have already been discussed in Chapter 1. 

The reason for the selection of these samples was that 

these forms were part of the examination conducted by 

University of the Punjab for B.A/B.Sc classes. 'Report 

writing' and 'translation" are the part of B.Sc syllabus 

while 'essay writing' and 'letter writing" are the part of 

B.A syllabus. Ten scripts of each sample of writing were 

collected and then, these scripts were analyzed to find out 

the errors of prepositions and their possible causes.

3.3 Process of Data Collection
The data was collected from four sections of B.A/ B.Sc. 

The first section of the students selected for writing was 

of B.A students and ten students were randomly selected 

from the present about forty students for writing in such a 

way that every fourth student was chosen for this purpose. 

The topics of each writing mode for every student were 

written on a paper and were given to each of them. The 

sample of writing which was assigned to them was, "Essay 

Writing". The topics of essay writing assigned to them



were," Mobile Phone, Effects of Smoking, Man and Moon, 

Terrorism, My Love for Rose, Unemployment, Advantages of 

Modern Science and God and Man" . To avoid the risk of 

copying, different topics of essay were given to the 

students and they were directed to sit at a distance from 

one another so that they might not see the scripts of other 

students. They were encouraged to complete the assigned 

task in their own time without any fear of rushing to 

complete the task.

The second section was of B.Sc students and again, ten 

students were randomly selected in the same manner from the 

whole class of about forty present students out of almost 

seventy students for the process of data collection. Other 

students were given the reading task from the lesson which 

they all were studying. The selected students were directed 

to complete the task in exam conditions but without writing 

their roll numbers or names on the scripts provided to them 

by the researcher. The time to complete the assignment was 

thirty minutes so that they might not miss the next class 

as the length of period in Government colleges is forty 

minutes. This method of getting data was applied to all the 

four sections of B.A/ B.Sc. The exercise of writing for 

them was, "Report Writing". The topics of report writing 

were:



> Write a report as a Social Welfare Officer to the 

Director General Social Welfare Department on beggars 

and begging.

> Write a report on petrol hike to the editor of "The 

News", being the reporter of the same newspaper.

> As a news reporter, make a report on "The usage of 

mobile phone among the students".

> Write a report to the editor of a newspaper on 

wasteful expenditure on weddings.

The students had not prepared the assigned topics in 

advance. It was a kind of free writing and the selected 

class was taught by the colleague of the researcher. 

Afterwards, he was also informed about the purpose of this 

activity.

The third group whose writings were collected for data 

analysis, was of B.A students. Ten students were randomly 

selected for this purpose in a way which has already been 

discussed in previous lines and they were asked to write a 

letter on different given topics. The topics were:

> Write a letter to the Area Manager of the Commercial 

Bank, requesting him to open a branch of bank in your 

area.

> Write a letter to the Chairman Railway Board about the 

problems of Railway travelers.



> Write a letter to your officer reporting the theft of 

certain articles from your office. You discovered this 

theft on the morning, you arrived in the office.

> Write a letter to the Editor of a newspaper on the 

need of having a better library.

> Write a letter to the Manager of a cotton factory 

requesting him to allow you and your class fellows to 

visit the factory and its parts.

> Write a letter to the Medical Superintendent of a 

government hospital about the medical treatment and 

available drugs.

The fourth and last selected group for data collection 

was of Science students. The students were assigned 

different paragraphs of Urdu to translate into English 

which are given in Appendix 4. Again, it was made 

ascertained that students had not translated them in 

advance. The total number of scripts which were collected 

for the analysis of the data was forty including all the 

selected samples.

It is worth mentioning that the researcher did not 

select the answer scripts of the university papers of the 

students because the questions given in the university 

examination are generally prepared in advance by the 

students and the utmost guidance and preparation is also



given to the students by the teachers to show the good 

results in the university examination. So, if the 

university scripts of students had been selected for data 

analysis, the genuine data might not have been collected. 

Keeping this factor in view, the students were given those 

topics for writings which were quite new for them and they 

had not prepared them in advance,

3.4 Nature of Sampling
The procedure of random sampling was adopted to get the 

authentic results and it was very convenient because this 

procedure of sampling was easy to carry out in this regard 

that the data was collected within one month as the 

research was confined to only one college. Hence the 

process of data collection was not much time taking. In 

short, it can be said that sampling was easy and convenient 

for the researcher.

3.5 Data analysis
The model of Error Analysis given by Etherton (1977) was 

chosen for the process of analyzing errors of prepositions. 

This model sets up one's categories of error, based on a 

set of preconceptions about the learner's most common 

problems. An administrative advantage of this type of 

survey, however, is that it is easier and quicker to carry



out, since errors are simply indicated as ticks on a list 

of categories. Etherton suggests a long list of headings 

for starting the work of classifying errors but the 

researcher took only the headings of this model of error 

analysis related to prepositional errors as this study is 

restricted to only errors of prepositions.

Etherton (1977) has described in his model of error 

analysis that there are three categories of errors of 

prepositions which are:

Categories of prepositional errors
e
^  Substitution of Prepositions 

■4. Addition of Prepositions 

Omission of Prepositions

It is described by Etherton that the students make 

prepositional errors and they substitute prepositions and 

can not distinguish between the insertion of right and 

wrong prepositions. For example,

1- The patient died from malaria.

2. The patient died of malaria.

In the first sentence, preposition "from" has been 

substituted for "of". Sometimes, the learner uses 

preposition unnecessarily where no preposition is required. 

These types of prepositional errors are frequently found in 

the writings of undergraduate students. For example.



1. He married with his cousin.

2. He married his cousin.

In the first sentence, the student has inserted the 

preposition "with" whereas no preposition is required for 

writing the correct sentence,

Etherton's model of error analysis shows that the 

learner does not use any preposition when it is required. 

The following sentence produced by a learner is a fine 

example in this context,

1. John goes university daily.

2. John goes to university daily.

In the first sentence, the student has omitted the 

preposition "to" which should have been inserted for 

writing the correct sentence.

Etherton (197 7) has described some important points in 

this context. First, he indicates that it is important that 

the material from which the errors are taken is as 

representative of the student's standard of work as 

possible. It must also be free writing; guided writing will 

not allow certain errors and those may not be a 

representative selection, though it may be possible that 

teachers will wish to check the errors produced in guided 

writing too.



The reason for selecting this model is that it takes 

less time in application and the errors can easily be 

divided into three categories, i.e. errors of substitution, 

addition and omission. It's worth mentioning that all 

samples of original writings of students along with their 

errors of every kind have been presented in scanned form in 

the appendices and the quoted sentences in fourth chapter 

are also in the original form i.e. with every sort of 

error. Appendix 1 is specified for essays and appendices 

2,3 and 4 are specified for reports, letters and 

translation respectively. No doubt, that the students have 

made various errors of various categories but this study is 

restricted only to, "Errors of Prepositions". The process 

of data analysis was that three tables were drawn for the 

analysis. In the first table, all the selected one word 

prepositions were written alongwith their general 

translation in Urdu language. Table two was allocated for 

all misused one word prepositions in four selected samples 

of undergraduates' writings. Six selected prepositions for 

data analysis were highlighted in this table. Table three 

exhibits all prepositional errors in the six selected 

prepositions. All English sentences which contained 

prepositional errors of six selected prepositions regarding 

their substitution, addition and omission from all the



selected samples and the possible Urdu translation of the 

given sentences were written preposition wise. After that, 

the sentences which contained errors of selected 

prepositions because of other language problems had also 

been shown separately with different prepositions. The 

analysis was made through the application of Etherton's 

model and then the reasons for these prepositional errors 

were discussed in detail. Different diagrams were made to 

show the percentage of prepositional errors with regard to 

six selected prepositions and their errors of substitution, 

addition and omission. The next chapter is allocated for 

the actual analysis of data.



CHAPTER 4 
DATA ANALYSIS

This chapter is about the process of data analysis. The 

researcher has examined the errors of prepositions in the 

scripts of undergraduates in selected forms. After the 

analysis, the possible reasons for these prepositional 

errors have been discussed and explained. For analysis of 

errors of prepositions with regard to Etherton's (1977) 

model, three tables have been drawn.

4.1 Description of Data
In the first table, all the prepositions which 

undergraduate students have used in all selected modes have 

been shown alongwith their possible Urdu translation. In 

the second table, all the prepositions which have been 

misused are shown and six prepositions which have been 

selected for research purpose have been highlighted in an 

alphabetical order. Afterwards, the different uses of these 

six selected prepositions in English language have been 

written in detail. All the original sentences with so many 

errors like the errors of spellings, tenses, grammar etc. 

alongwith the problem of proper insertion of the selected 

prepositions, have been written separately with regard to



six chosen prepositions and their general Urdu translation. 

In the third table, total errors of selected prepositions 

in all samples of writing have been shown. Six diagrams are 

drawn which exhibit the percentage of errors with regard to 

six prepositions and their substitution, addition and 

omission.

Table 1: One Word Prepositions
Preposition 
in English 
Language

Approximate 
meaning in 
Urdu Language

Preposition 
in English 
Language

Approximate 
meaning in 
Urdu Language

About Kay bary main Near Nazdeek

After Baad Of Ka, ki, kay

Against Khilaaf On Par

Among Darmiyaan Opposite Mukhalif

At Par Than Banisbat

Before Pehley Through Aar paar

Between Darmiyaan To Ko

By Bazria Under Neechay

During Doraan Up Ooper

For Kay 1iyay Upon Par, ooper

From Sa With Saath

In Mai



The above table exhibits one word prepositions generally 

used in English language and their general translation in 

Urdu language. The table consists of four columns. In 

column one and three, one word prepositions of English 

language which are commonly used have been written while in 

column two and four, their possible equivalents in Urdu 

language are given.

For the detailed analysis, errors of the prepositions 

have been examined by the researcher and then the 

explanation of the reasons of these errors has also been 

discussed in detail in this chapter.

Table 2: All Misused Prepositions
For From In Of On With

To At By Through Before After

About Opposite Out Up Over Between

The above drawn table shows all the prepositions which 

are not properly inserted by the students at graduation 

level. Six prepositions have been highlighted because only 

these prepositions have been taken into consideration as 

far as their use by the students is concerned.

It is a fact that English language is very rich in the 

use of prepositions as compared to Urdu language. One 

preposition in English language performs many roles in



different contexts. Six tables have been drawn in which the 

use of six selected prepositions under the influence of 

Urdu language has been given. The original sentences of the 

students have been mentioned alongwith their possible 

translation in Urdu language. Different uses of the chosen 

prepositions have also been mentioned in the coming lines. 

At first the different uses of the preposition "for" are 

mentioned.

> "For" is used to show who is intended to have or use 

something or where something is intended to be put: 

There is a letter for you. It is a book for adults.

In the quoted sentences, the preposition "for" is 

giving the sense of "ke liyay" which is generally used 

by the students.

> "For" is applied as a representative of some 

department or organization and gives the meaning of 

"ki taraf se" which is shown in the sentence: Ali was 

speaking for everyone in this department.

> Sometimes the preposition "for" is inserted to show 

support of somebody or something as is used in the 

following sentences where the meaning of for is "haq 

mai" .

Are you for or against the topic?

Many people voted for independence in a referendum.



> At different places, "for" is used to show a reason or 

cause and provides the meaning of Urdu words "ki wajah 

se" .

The village is famous for its traditions.

My friend got an award for bravery.

> Sometimes the use of "for" is to show exchange for 

something where it provides the meaning of "ke badly 

mai" as it becomes clear from the following sentences: 

Copies are available for two dollars each.

I will swap these two bottles for that one.

> The preposition "for" is inserted to show the occasion 

when something happens: I am warning you for the last 

time, stop talking!

The following sentences show several errors but the 

study focuses only on the errors of selected preposition 

"for" and therefore, the possible translation of quoted 

sentences in Urdu language has also been mentioned.

FOR
s. No. Student,

Appendix and 
Line No.

English Sentence Possible Urdu 
Translation

1. Student No. 2 

(Appendix 1.2)

Smoking is engeriess *for 

health.

tambako noshi 

sehat *ke liyay



Line No.1 

Student No. 

(Appendix 1,3) 

Line No. 29-30

The western countries like 

American and U.K produce 

peoples *for fight against 

the Russia in cold war.

muzir ha.

maghrabi mamalik 

jaisay ke amrica 

aur bartania nay 

sard jang mai roos 

ke khilaf larne

*ke liyay 

paida kiye.

log

Student No. 13 

(Appendix 2.3) 

Line No. 44-47

Strong and healthy beggars 

must force *for work in 

factories or shops on 

fixed wages.

mazboot aur

sehatmand

bikariyon ko

faktriyon aur

dokanoo mai kam 

karny *ke liyay 

tehshuda uj rat pr 

majboor karna

chahiyee.

Student No. 2 

(Appendix 3.8) 

Line No. 12-13

Their efforts are able

*for praise.

un ki koshashen to 

tareef *ke liyay 

hain.

Student No. 3 7 

(Appendix 4.7) 

Line No. 5-7

And went to the bank of

the river *for wash them.

aur in ko dhonay 

*ke liyay darya ke 

kinary gaey.



6 . Student No. 3 7 He put the wet cloth *for is ne geelay

(Appendix 4.7) dry in sunshine. kapray khush hony

Line No. 7-8 *ke liyay dhoop

mai rakhay.

The second selected preposition is "from". The use of 

the preposition "from" in English language has been written 

in the following lines.

> The preposition "from" is applied to show how far 

apart two places are: Fifty meters from the scene of 

the accident.

> "From" is also used to show somebody's point of view 

as has been mentioned in the following sentence:

From a financial point of view the project was a 

disaster.

> Sometimes "from" is inserted to show the range of 

something: The temperature varies from 3 0 degrees to 

minus 20. The store sells everything from shoelaces to 

computer.

> At different places, the use of "from" shows the 

reason for something. For example: She felt sick from 

tiredness.



> "From" is also inserted to show the reason for making 

a judgement as it has been shown in the following 

sentences:

You can tell a lot about a person from their 

handwriting.

From what I heard the company is in deep trouble.

FROM
S. No. Student,

Appendix and 
Line No.

English Sentence Possible Urdu 
Translation

1. Student No. 1 

(Appendix 1.1) 

Line No, 18-20

Modern science make man 

a useless thing to 

making raboats which 

work batter *from man.

roboat banany ki 

wajah sa jaded 

science ne insaan ko 

aik bekar cheez bana 

diya ha jo ke insaan 

*sa behtar kam karty 

hain.

2. Student No. 2 

(Appendix 1.2) 

Line No. 3-4

Some people die *from 

cancer after heavy- 

smoking.

kuch log ziada 

cigrete noshi ki 

wajah *sa cancer sa 

mar jaty hain.

3 . Student No. 3 Islam say clear word i s 1 am apny manany



(Appendix 1.3) 

Line No. 11-14

and instruction to the

his follower that 

can not say him Musli 

when you heart 

person *froni your hand 

and tongue.

you

im

any

walon ko wazah kehta 

ha aur hadayat data 

ha ke ap usay 

muslaman naheen keh 

sakty jo kisi shakhs 

ko apny hath aur 

zuban *sa dukh

punchata ha.

Student No. 

{Appendix 1.4 

Line No. 1

Man has always been 

fascinated *from the

ins an hamesha cahnd

*sa mashoor hua ha.

Student No. 

(Appendix 1-4) 

Line No. 1-3

He has been seeing 

dream for going on the 

moon, *from a long 

time.

us ne hamesha aik 

taveel arsey *sa 

chand par jany ka 

khawab dakhy hain.

Student No. 

(Appendix 1.7) 

Line No. 13-14

Ne can study *from 

computer by using 

internet.

hum computer *sa 

internet ka istemal 

kar ke parh sakty 

hain.

Student No. 

(Appendix 1.8 

Line No. 8-9

Thus a wrestler may

hisovercome on

opponent *from a feat.

is 1iyay pehlwan dao 

*se apny mukhalif par 

qaboo pa sakta ha.



Student No. 24 

(Appendix 3.4) 

Line No. 22-23

So quality is much 

better *from quantity.

is liyay mayyar 

tahdaad *sa buhat 

behtar ha.

9. Student No. 2 9

(Appendix 3.9) 

Line No. 13-14

I worked very hard for 

these articles *from a 

long time.

in articles ke liyay 

mai lamby arsay *sa 

sakht mehnat kar raha 

tha.

10. Student No. 3 0 

(Appendix 3.10) 

Line No. 6-7

It is stated that I am 

suffering from throat 

infection *from the 

last four days.

ye bataya jata ha ke 

mai guzashta char 

salon *sa galay ki 

bemari main mubtala 

hon.

11. Student No. 31 

(Appendix 4.1) 

Line No. 6

More active and furious

*from beasts.

darindoon *sa ziada

tez aur khonkhar.

12. Student No. 32 

(Appendix 4.2) 

Line No. 4-6

In our country

relatives and friends 

understand that they 

are superior *from 

other have right to do 

any thing.

hamary mu Ik mai 

arkaan assembly ke 

risthadar aur dost 

ahbab apny ap ko 

kanoon *sa balatar 

samaj ty hain. Wo 

samjty hain ke anhen 

koi be cheez karnay



ka haq hasil hai.

13 . Student No. 32 

{Appendix 4.2) 

Line No. 1-2

No one can refuse *from 

this fact that 

elections are 

understood like 

business in our 

country.

is hageegat *sa koi 

inkar nahen kar sakta 

ke hamary mulk main 

election ko karobar 

samja jata ha.

14 . Student No. 3 8 

Appendix 4.8) 

Line No. 1-2

A man is known *from 

his company.

insaan apni sohbat 

*sa pehchana jata ha.

15. Student No. 4 0 

(Appendix 4.10) 

Line No. 3-5

His strength of action 

and his personality can 

be seen *from his 

shining eyes.

in ke kam aur in ki 

shakhsiyat ki taqat 

in ki chamakti hui 

aankhon *sa dekhi ja 

sakti thi.

The preposition "in" has different uses in English 

language which are shown through the following detail:

> "In" is used to describe within the shape of 

something; surrounded by something: He was sitting in 

an arm chair. Leave the key in the lock.

> The preposition "in" is also used to form the whole or 

part of something; contained within something: There



are thi rty one days in May. He purchased all the 

painting in the collection,

> Sometimes "in" is used in negative sentences for a 

particular period of time: I have not seen him in 

years. It is the first letter I have had in ten days-

> At different occasion, "in" is applied to describe 

physical surroundings as it has been used in the 

following sentences:

We went out in the rain.

He was sitting alone in the darkness.

> The preposition "in" is used to give information about 

somebody's job or profession: He is in the army. My 

brother is in computers.

IN
s. No. Student,

Appendix and 
Line No.

English Sentence Possible Urdu 
Translation

1 . Student No. 3 

{Appendix 1.3) 

Line No. 42-43

The investors invest 

his property *in the 

abroad.

sarmayakar heroni mu Ik 

*mai apn i raqam ki 

sarmayakari karty 

hain.

2 . Student No. 5 

(Appendix 1.5

Unemployment are also 

exists *in educated

barozgari parhay 

likhay logon *mai be



Line No. 7-9 persons which is very 

dangerous *in its 

result.

pai jati ha jo ke 

nataij ke hawalay sa 

buhat Katharnak ha.

3 . Student No* 8 Man is vicegerent of insaan zameen *mai

(Appendix 1.8) God Almighty *in ALLAH Ta-a1a ka na ib

Line No. 1 earth. ha.

4 . Student No. 13 They tease to them wo sarak aur galiyon

(Appendix 2.3) *in road and streets. *mai inhen tang karty

Line No. 31-32 hain.

5 . Student No. 13 They tease the wo dukandaron ko un ki

(Appendix 2.3) shopkeepers *in their dukanoo *mai tang

Line No. 32-34 shops, karty hain.

6. Student No. 2 2 Keeping in mind the ooper biyan ki gai

(Appendix 3.2) above lines I am tafseel ko samne

Line No. 14-16 going to list the 

some probl ems face by 

the people who are 

often travel *in 

train,

rakhty huey mai masail 

batana chahta hon jo 

aksar in logon ki rail 

*mai safar karty hain.

7 . Student No. 2 6 As your fact ory i s jaisay ke ap ki

(Appendix 3.6) well known *in the factory pury mulk *mai

Line No. 14-16 country and your 

brand is of standard

j ani pehchani jati ha 

aur ap ka brand achay



quality. mayyar ka ha.

8 . Student No. 31 

(Appendix 4.1) 

Line No. 2-4

Changaiz Khan fully 

known what is the 

difference *in 

intiation and 

disorder.

changez khan ko achi 

tarah maloom tha ke 

pehlkari aur badnazmi 

*mai kiya farq hai.

9. Student No. 35 

(Appendix 4.5) 

Line No. 3-4

Pakistan won the 

world cup *in his 

guidance.

Pakistan ne uski 

rehnamai *mai world 

cup jeeta.

10. Student No. 3 6 

(Appendix 4.6) 

Line No. 2

I was *in the home. main ghar *mai tha.

11 . Student No. 3 9 

(Appendix 4.9) 

Line No. 5-7

Before the creation 

of Pakistan he comes 

once time *in Arabic 

college Dehli.

Pakistan bannany sa 

pehly wo hafsa Arabic 

kalij *mai aaey jo ke 

dill main tha.

The fourth chosen preposition is "of" which has many 

uses in English language which are shown through the 

following sentences.

> The preposition "of" is used to describe belonging to 

somebody's or relating to somebody's: Arsalan is a 

friend of mine. It shows the love of a mother for her 

child.



> "Of" is sometimes applied to show a particular 

background or living in a place: She is a woman of 

Italian descent. She met the people of Canada.

> "Of" is used when one noun describes a second noun: 

Where is that idiot of a boy (The boy that you think 

is stupid).

> "Of" is also inserted with measurements and 

expressions of time, age etc: I bought two kilos of 

tomatoes. She is a girl of twelve.

> The preposition "of" is used after noun's formed from 

verbs. The noun after "of" can be either the object or 

the subject of the action: The arrival of the police 

(they arrive) . Criticism of the police (they 

criticized).

OF
s.No. Student,

Appendix and 
Line No.

English Sentence Possible Urdu 
Translation

1. Student No. 1 

(Appendix 1.1) 

Line No. 11-13

IVe save our food for 

many days in using 

*of freejes.

ham farij *ka istemal 

kar ke buhat din apna 

khana mehfooz kar 

sakty hain.



2 . Student No. 8 

(Appendix 1.8) 

Line No. 1-2

He has natural gift 

*of govern.

us ky pas qudarti tor 

par hakoomat karne *ki 

salaiat hoti ha.

3- Student No. 14 

{Appendix 2.4) 

Line No. 8-11

We received many 

reports in our bazar 

office *of beggars 

and begging in the 

main bazaar.

hum ne apny daftar mai 

bikariyon aur beehk 

*ki buhat si 

darkhawasten wasool ki 

hain.

4 . Student No. 16 

{Appendix 2,6) 

Line No. 26-27

Ever yon e is against 

the increasing *of 

prices.

har koi qeematon *ke 

barny ke khilaf ha.

5 . Student No. 19 

(Appendix 2.9) 

Line No. 19-21

The authority of 

government should not 

allow the students, 

use *of mobile during 

college or school 

time.

government ke hukaam 

ko tabla ko ye ejazat 

nahee dini chahiye ke 

wo kalijon aur 

schoolon mai mobile 

*ka istemal Karen.

6. Student No. 2 3 

(Appendix 3.3) 

Line No. 5-6

To the officer for 

informing of theft 

*of certain articles 

from the office.

afsar ko apny daftar 

sa kuch cheezon *ki 

chori ke bary mai 

batany aey thay.

7 . Student No. 3 9 

(Appendix 4.9)

Quaid-e-azam laughed 

"son you should be

Quaid-e-Azam muskray 

aur farmaya sahibzade



Line No. 9-12 able to your self apne ap ko is qabil

that you snatched the banaen ke baron ki

chair's of old man kursiyan in se cheen

the able person lain kuin ke ahl logon

should be at top *of ke lia top par hamesha

place. jagah hoti ha.

The fifth selected preposition is "on". There are many 

uses of preposition "on" in English language which are 

given in Oxford Advanced Learner's Dictionary Eighth 

Edition. Some of them are written below alongwith different 

sentences:

> "On" is used to show a means of transport: He was on 

the plane from London, He came on my bike.

> Sometimes, "on" is used to show a day or date: He came 

on Sunday. He will be back on the first of May.

> "On" is inserted for eating or drinking something; 

using a drug or medicine regularly; He lived on diet 

of junk food. The doctor put me on antibiotics.

> "On" is also applied to show direction: She was 

walking on the left. He turned his back on us.

> The preposition "on" is applied for the amount paid 

for by something: Drinks are on me (I am paying).



ON

s.No. Student,
Appendix and 
Line No.

English Sentence Possible Urdu 
Translation

1. Student No. 3 

(Appendix 1.3) 

Line No. 6

Terrorism brings lot 

of effect *on our 

lives.

dehshatgardi hamari 

zindagiyon *par buhat 

asar lati ha.

2 . Student No. 5 

(Appendix 1.5) 

Line No. 5-6

Unemployment exist 

*on two level in our 

country.

barozgari hamaray mulk 

mian do darjon *par 

rahi ha.

3 . Student No. 9 

(Appendix 1.9) 

Line No. 15-17

They usually hit *on 

public places like 

masjids, markets, 

paries due to which 

many people died.

wo ziada tar awami 

jagon jaisay masjidon 

*par hamla karty hain.

4 . Student No. 12 

(Appendix 2.2) 

Line No. 10-12

I want to enlight 

public opinion and 

its effects *on this 

issue.

mai chahta hon ke is 

masley *par awami rai 

aur is ke asraat logon 

ka samany laoon.

5. Student No. 13 

(Appendix 2,3) 

Line No. 34-36

If the people does 

not pays them any 

thing they become to 

cursed *on them.

agar log inhen koi 

cheez nahen de to wo 

in *par lahn than 

karty hain.



Student No. 16 

(Appendix 2.6) 

Line No. 14-16

People who use to 

travel *on buses and 

van seen to quarrel 

wi th conductors and 

persuade them for the 

old fares.

log jo busoon aur 

wagnoon *par safar 

karty ha'in. wo

kandektaron sy larty 

huey dikhai dety hain 

aur prany karayon par 

israr karty hain.

Student No. 2 7 

(Appendix 3.7) 

Line No. 22-25

Due to the lack of

the libraries the

students are to ' go 
aimlessly and find to 

sit *on the road and

different

which IS

fordestroying 

future life.

places

enough

their

librariyon ki kami ki 

waj ah sa talba be 

maqsad phirty hain. Ye 

sark aur doosry

mukht a1i f j agon * p ar 

baith jaty hain. Jo ko 

an ki aany wali 

zindagi ko tabah krny 

ke liyay kafi ha.

Student No, 31 

(Appendix 4.1) 

Line No. 1-2

Self confidence and 

believe *on one self 

are the basic

conditions of

initiation.

khod ahtemadi aur apni

zaat *par yaqeen

pehlkari ki awaleen 

sharait hain.

Student No. 34

(Appendix 4.4

We trust *on God. hum khuda *par yaqeen 

rakhtay hain.



10 .

Line No. 1 

Student No. 34 

(Appendix 4.4) 

Line No. 4-5

Musiims 1 ove from him

and he is also kind

*on us.

musalman us sa piyar 

karty hain aur wo be 

hum *par mehrban ha.

11 Student No. 3 5 

(Appendix 4.5) 

Line No. 2-3

1981, he reached *on 

peak.

1987 mai wo arooj *par 

puhnch gaya,

12 Student No, 3 6 

(Appendix 4.6) 

Line No. 2-3

There was an old man

*on a door.

darwazy *par aik 

boorah aadmi tha.

13 . Student No. 4 0 

(Appendix 4.10) 

Line No. 9-12

Quaid-e-Azam smiled 

and said ""Dear first 

you make yourself as 

up that you can take 

their chairs because 

special people have 

always place *on the 

top.

Quaid-e-Azam muskaray 

aur kaha "piyaray, 

pehly turn apny ap ko 

itna ooncha karo ke 

turn in ki kursiyan le 

sako. Quen ke laiq 

logon ke liyay bulandi 

*par hamesha jagah 

hoti ha.

The last sixth preposition taken for the data analysis 

is "with" which also has many uses in English language, 

mentioned in the following detail.



> The preposition "with" is used in the company or 

presence of somebody: She lives with her parents. I 

have a client with me right now.

> "With" is also used for having or carrying something: 

I saw a girl with red hair. He was wearing a jacket 

with a hood.

> "With" is applied to say what fills, covers, etc. 

something: The bag stuffed with dirty cloth. Sprinkle 

the dish with salt.

> This preposition is used in opposition to somebody or 

something: He was ready to fight with everybody. 

Pakistan had a war with a neighbouring country.

> "With" is inserted when considering a fact in relation 

to another: She won't be able to help us with all the 

family commitments she has. It is much easier compared 

with last time.

> Sometimes, the preposition "with" is used to show who 

has position of or responsibility for something: The 

keys are with reception. Leave it with me.



WITH

S. No. Student, English Sentence Possible Urdu
Appendix and 
Line No.

Translation

1. Student No. 2 I realy hate *wlth main waqiahe sigrite

{Appendix 1,2) 

Line No. 8-9

smokers. penay walon *ke sath 

nafrat karta hon."

2 . Student No. 7 We can get every hum computer *ke sath

(Appendix 1.7) kind of information har tarah ki maloomat

Line No. 16-18 *with computer. hasil kar sakty hain.

3 . Student No. 10 If your lover is agar ap ka chahne wala

(Appendix 1.10) hundreds of miles ap se sainkaron meel dor

Line No. 6-9 a way from us then we 

click some buttons 

on mobile phone and 

we will meet *with 

him.

ha tab be hum mobile 

fone par button dabaty 

hain aur hum us *ky sath 

mil lain ge.

4 . Student No. 2 0 Sir, I wanted to jnab rwait aur saqafat

(Appendix 2.10) advise the whole ki bunyad par mai is

Line No. 15-16 nation *with this 

report, because 

tradition of 

culture.

report *ke sath puri qom 

ko nasehat karma chahta 

hon.



Student No. 25 

(Appendix 3.5) 

Line No. 10-12

Because we are the 

student and studying 

the subject which 

are related *with 

this matter.

quen ke hum talib ilm 

hain aur mazameen party 

hain. Jiska taaluq us 

mawad *ke sath hota ha.

Student No. 2 5 

(Appendix 3.5) 

Line No. 15-17

Sir, our subject are 

very interesting and 

complicated and

these subjects are 

related *with our 

dream.

janab hamary mazameen 

buhat dilchasp aur 

mushkil hain. Aur in 

mazameen ka taaluq 

hamary khwawab *ke sath 

ha.

Student No. 2 6 

(Appendix 3.6) 

Line No. 21-24

As our subject is 

also related *with 

agriculture and

factories and I also 

decided to keep this 

subject in future.

j aisa ke hamary mazmoon 

ka taaluq zraat aur 

faktriyon *ke sath ha is 

liyay mustaqbil mai is 

mazmoon ko rakhny ka 

faisla kiya ha.

Student No. 2 7 

(Appendix 3.7) 

Line No. 28-2 9

We need libraries 

that is contained 

books are relating 

*with our history.

hamein librariyon ki 

zaroorat ha jin main 

tareekh *ke sath taaluq 

rakhny wali kitaben hon.
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9. Student No. 34 

{Appendix 4.4) 

Line No. 3

He love 

creature.

*with his wo apni makhloq *ke sath 

mohabbat karta ha.

4.2 Analysis of Data Through Etherton's Model

While examining the scripts of the students, various 

prepositional errors were found- The first selected 

preposition for analysis is "for" whose detailed analysis 

is described in the following lines. In the second essay, 

on the topic "Effects of Smoking," {See Appendix 1.2), it 

is noticed that in line No. 1, preposition "for" is 

substituted for (to), in the sentence, {Smoking is 

engeriess *for health). This error of preposition is most 

probably because of the interference of Urdu language as 

the student has translated the Urdu word "kay liyay" which 

is generally translated as "for" as it has been shown in 

the table drawn at the start of this chapter on page No. 34 

where general Urdu translation of English preposition has 

been written. In English language, the preposition "to" 

also gives the equal status of "kay liyay" because of 

richness of English language in the use of preposition 

which can be seen through the quoted sentences.

1. To his surprise, he was offered two jobs.



(us ki herangi kay liyay usay do nokariyon ki paishkash ki 

gai) .

2. People would stroll down the path to admire the garden, 

(log bagh ki tareef karny kay liyay nechay rasty pe chalen

ge) .

3. She was an inspiration to all the world.

(wo sari dunya kay liyay mutasir kun thi).

The use of preposition "for" is the result of the Urdu 

word "kay liyay" which can also be seen from the sentences 

written in the table for the said preposition.

In the first essay, written by B.A student on the topic, 

"Mobile Phone" (See Appendix 1.1) the student has written 

the sentence, {Modern science make man a useless thing to 

making raboats which work batter *from man) . The 

preposition "from" has been substituted for (than). And the 

use of preposition "from" seems the result of the 

interference of Urdu language. So, this error is due to the 

influence of Urdu language because the student has 

translated the Urdu word "sa" into English and so he has 

used the preposition "from". The student might have thought 

that there is only one word for the Urdu word "sa" which is 

generally "from" in English language whereas the 

preposition (than) of English language also provides the 

equivalence of "sa" in such cases. In this case, the



preposition "from" is at default use as it has been used 

because the preposition (than) has not been used. The 

following sentences show that for. Urdu preposition "sa", 

English preposition "than" has been used.

1. You have got more money than me.

(ap ka pas muj sa ziada raqam ha).

2. We talked for more than an hour.

(hum ne aik gante sa ziada bat ki).

3. Temperature is higher than 50 degrees.

(darja'^e hararat pachas darjay sa ziada ha) .

4. She was fatter than when he last saw her.

(jab us ne usay akhri dafah dekha to wo pehly sa ziada 

moti thi).

The default use of preposition "from" is more vivid through 

the chart sketched below:



In the same essay in line No 3-4, the student has used 

the preposition "from" instead of the correct preposition 

(of) by writing, {Some people die *from cancer after heavy 

smoking) . It seems that this error is again because of the 

influence of Urdu language as the student has translated 

the Urdu word "sa" which is generally "from" in English 

language (see Table. 1, Page No,35). It is a fact that 

English is rich in the use of prepositions and so the 

correct preposition in this case is "of" not "from" . In 

English language, the preposition '"of" provides the meaning 

of "sa" of Urdu language as is applied in the following 

sentences.

1. I am frightened of machines.

(mai masheenon sa khofzada hoon).

2. I am not wholly devoid of imagination.

(mai mukamal tor par takhayyal sa khali nahen hoon).

In examining third essay, written by a B.A student on 

"Terrorism" (See Appendix 1.3), it is noticed that in line 

No. 11-14, the undergraduate student has substituted the 

preposition "from" for (through) in the sentence, (Islam 

say clear word and instruction to the his follower that you 

can not say him Muslim when you heart any person from your 

hand and tongue) . The student has used the preposition



"from" because of of Urdu word "sa" which is generally 

translated in English language as, "from". The Urdu 

translation of this sentence will be as, "islam apny manany 

walon ko wazah kehta ha aur hadayat data ha ke ap usay 

muslaman naheen keh sakty jo kisi shakhs ko apny hath aur 

zuban se dukh punchata ha" . So it can be said that the use 

of preposition "from" is because of the interference of 

Urdu language as it is seen in the end of above written 

Urdu sentence. The English preposition "through" also gives 

the equal status of Urdu word "sa":

1.He moved straight through that door and then turned left, 

(wo seedha us darwazay sa guzra aur phir bayain mura).

2. We drove through Commercial Market Rawalpindi.

(ham kamarshal market Rawalpindi sa guzray).

In essay No. 4, titled "Man and Moon", the student has 

substituted the preposition "from" for (by) when he wrote 

the sentence in Line No. 1, {Man has always been fascinated 

*from the moon). In this sentence, the use of preposition 

"from" is possibly because of the interference of Urdu 

language because in Urdu, the word "sa" is generally 

translated as "from" in English language. The Urdu 

translation of the whole sentence prevailing in the mind of 

the student is as, "insan hamesha cahnd sa mashoor hua ha". 

The Urdu word "sa" has been used in the form of the



preposition "from" whereas the English preposition "by" 

also gives the equivalence of Urdu word "sa" as it is 

evident from the following sentences.

1. I was startled by his anger.

(mai us ka ghussay sa dar gaya).

2. My mother took me firmly by the hand.

(meri maa ne mazbooti sa mera hath pakra).

In line No. 6, the undergraduate student has used the 

preposition "from" instead of (than), when he writes the 

sentence, (More active and furious *from beasts). This 

error is once again due to the influence of Urdu language 

and the explanation has already been written in the 

previous lines at pages No 54-55.

In the analysis of second translated paragraph (see 

Appendix 4.2), it is found that in line No. 4-6, 

preposition "from" for (to) is substituted when the student 

writes the sentence, [in our country relatives and friends 

understand that they are superior *from other have right to 

do any thing) . In the quoted sentence, the student has 

placed the preposition "from" when he has translated the 

Urdu word "sa" as "from" but the English preposition "to" 

also provides the equal status of "sa" in many cases as it 

has been shown in the sentences written below:

1. It is the best to avoid bad company.



(buri sohbat say bachna bohat achi bat ha).

2. I was planning to tie him a tree.

{mai usay darakht sa bandnay ka soch raha tha).

3. They showed sympathy to his ideas.

(unhon na us ka khayalat say hamdardi ki).

In the second paragraph of translation (see Appendix 

4.2) translated by B.Sc student in line No, 1-2, the 

student has inserted the preposition "from" additionally 

when he has written the sentence, {No one can refuse *from 

this fact that elections are understood like business in 

our country) . Influence of Urdu language seems to be the 

cause of this error as the undergraduate student has 

translated the Urdu word "sa" in the form of English 

preposition "from" as it becomes vivid from the Urdu 

translation of the quoted sentence, "is haqeeqat se koi 

inkar nahen kar sakta ke hamary mulk mai election ko 

karobar samja jata ha". The insertion of the preposition 

"from" is also because of the interference of Urdu 

language.

The prepositions "in" is also used excessively by the 

students and it has also been observed that majority of the 

students faces problems in its proper insertion in the 

sentences. The misinsertion of this preposition can be seen 

from the sentences quoted below:



In line No. 2-4 of Appendix 4.1, the student has placed 

the preposition "in" not (between) in the sentence, 

{Changaiz Khan fully known what is the difference *in 

intiation and disorder) , In the above written sentence, the 

error of preposition "in" is again because of the literal 

translation of Urdu word "mai" because generally the 

students translate the Urdu "mai" in the form of 

preposition "in" (see Table. 1, Page No. 35) whereas in 

many cases, the preposition "between" gives the sense of 

the Urdu word "mai". It has been shown from the examples 

given in this context:

1. The student explained the difference between the present 

and the past tense.

(talb e ilm ne hal aur mazi mai farq ki wazahat ki).

2. The matter was decided between two parties.

(do garohon mai moamlay ka faisla ho gaya).

3. I asked whether there was much difference between 

British and European law.

(mai ne pocha kia bartanavi aur yorpi qanoon mai bohat 

ziada farq ha).

It has also been observed by the researcher while 

examining the translated paragraph, that the student 

substitutes the preposition "in" with others prepositions 

because of the interference of Urdu language. In Appendix



4.6, he writes the sentence (I was *in the home). The 

student has applied the preposition "in" because generally 

the translation which tells us about the Urdu word "mai" is 

"in" which is not correct in all the cases because "mai" 

does not mean in all cases "in the room" or "in the 

kitchen". The correct preposition in this regard is "at" 

because the person may be present at the courtyard of home, 

at the porch of home or at the balcony. So this error of 

preposition "in" is made by the student due to 

misconception about the idea of "in".

In the sixth sentence written in the table of 

preposition "in", the student has inserted the preposition 

"in" not "at" because of the interference of Urdu language 

as he does no know that there is a preposition "at" which 

can also give the translation of "mai" . As it becomes 

evident from the following sentences where preposition "at" 

is giving the equivalence of "mai".

1- They want to introduce it at exhibitions-

(wo is ko nomaish mai mutaarif karwana chahtey hain)

2. Quaid-e-Azam was born at Karachi.

(Quiad-e-Azam Karachi mai paida huey).

3- They spend night at hospital.

(inhon ne haspital mai raat guzari).



In the fourth sentence written in the same table, the 

student has inserted the preposition "in" not "for" because 

of the interference of Urdu language as he does not know 

that there is a preposition "for" which can also give the 

translation of "mai" . It can be seen from the following 

sentences where preposition "for" is giving the equivalence 

of "mai",

1. The advice of my friend was very beneficial for the 

solution of my problem.

{mery dost ki nasehat meray mislay ko hal karny mai bari 

mufeed sabit hui).

2. They are very expert for solving their own problems,

(wo apnay masail hal karny mai buhat mahir hain).

3. You can buy the paperback for about two pounds.

(Ap paperback taqreban do pound mai khareed skty hain).

In the eighth sentence written . in the same table, the 

student has inserted the preposition "in" not "by" because 

of the interference of Urdu language. There is a 

preposition "by" which can also give the translation of 

"mai". As it becomes evident from the following sentences 

where preposition "by" is giving the equivalence of "mai".

l.For going abroad I like to travel by aeroplane.

(beronay mulk janay ke liyay mai hawai jahaz ma safar karna 

pasand karta hon).



2. By 1940 the number had grown to 185 millions.

(1940 ma abadi aik so pachasi million ho chuki thi).

3. Its grant to be cut by more than 40 percent.

(is ki grant mai chalees fesad ki kami karni ha).

In the eleventh sentence written in the table, the 

student has inserted the preposition "in" instead of 

"across" because of the interference of Urdu language. 

There lies a preposition "across" which also gives the 

translation of "mai", As it becomes easy to understand from 

the following sentences where preposition "across" is 

giving the equivalence of "mai".

1. My friend got first position across the country.

(meray dost ne puray mulk mai pehli position hasil ki).

2. The inflation is increasing rapidly across the country, 

(mehngai pury mulk mai tezi sa barh rahi ha).

So the use of preposition "in" is due to the 

interference of Urdu language as it can also be seen 

through the sentences written in the table for the said 

preposition.

The preposition "of" which is also used excessively by 

the undergraduate students is chosen for analysis regarding 

the errors in its use. In report No. 9 written on the 

topic, "Usage of Mobile Among the Students", the student 

has inserted the preposition "of" unnecessarily when he has



written the sentence, (The authority of government should 

not allow the students, use *of mobile during college or 

school time). In this sentence, the additional use of 

preposition "of", is due to the influence of Urdu language 

as the student has translated the Urdu word "ka" as "of" in 

English language which becomes evident from the translation 

of the quoted sentence, "government ke hukkam ko talba ko 

ye ijazat nahen deni chahiyee ke wo kalijon aur schoolon 

mai mobile ka istemal karen".

In the ninth translated paragraph, it is found that the 

student has not used the preposition "of" when he writes 

the sentence, (Quaid-e-Azam laughed at and said, "son you 

should be able to your self that you snatched the chair's 

of old man the able person should be at top *of place) . 

This error is due to the influence of the Urdu language 

because the Urdu word "ka" is not present in Urdu sentence 

which is, "Quaid-e-Azam muskray aur farmaya sahibzade apne 

ap ko is qabil banaen ke boron ki kursiyan in se cheen lain 

kuin k ahl logon ke lia top par hamesha jagah hoti ha". So 

the Urdu word "ka" is not present in the quoted line of 

paragraph. That's why the student has omitted the 

preposition "of" in English translation.

In line No. 11-13 of Appendix 1.1, the preposition "of" 

has been inserted unnecessarily, (We save our food for many



days in using *of freejes) . The reason of this

prepositional error seems to be the interference of Urdu

language because the student has translated the Urdu word

"ka" in the form of English preposition "of", (see Table. 1
/Page No. 35) as it becomes evident from the translation of 

this sentence in Urdu language, "ham farij ka istemal kar 

ke buhat din apna khana mehfooz kar sakty hain". The 

addition of preposition "of" is because of the influence of 

the Urdu language as in Urdu translation the word "ka" has 

been used. In line No. 1-2 of Appendix 1.8, the student has 

inserted the preposition "of" for the correct preposition 

"to" when he has written the sentence, (he has natural gift 

of govern) . Urdu influence seems to be the cause of this 

error as is shown from the Urdu translation of above 

written English sentence "us ke pas qudarti tor par 

hakoomat karnay ki salaiat hoti ha". As it has already been 

said that English language enjoys its richness in the use 

of prepositions so at certain occasion, the preposition 

"to" plays the same function as the preposition "of" 

provides which has been shown from the following examples:

1. We have the ability to beat anyone.

(ham mai har kisi ko haranay ki slaiat ha).

2. Most of the students have ability to cheat the teachers. 

(Buhat sa talba mai asatza ko dhokha denay ki slaiat



hoti ha).

3. One should have courage to compete others.

(aik shakhas ke andar dosron ka muqabla karne ke jurat 

honi chahiyee).

So the use of preposition "of" is due to the 

interference of Urdu language as it can also be seen 

through the sentences written in the table with regard to 

preposition "of".

The preposition "on" which is also used excessively by 

the undergraduate students is selected for analysis 

regarding the errors in its use.

While examining the report written by the student of 

B .Sc on "Petrol Price Hike," {See Appendix 2.2), it was 

found by the researcher that in line No. 10-11, the student 

has placed the preposition "on" instead of (over) when he 

has written the sentence, (I want to enlight public opinion 

and its effects *on this issue).This error is because of 

the influence of Urdu language as the student has 

translated the Urdu word "par" in the form of English 

preposition "on" as "par" is generally translated as "on" 

in English language (see Table 1, Page No. 35) . It is 

evident from the Urdu translation of the complete sentence 

that, "mai chahta hon ke is masley par awami rai aur is kay 

asraat logon kay samany laoon". So the word "par" has been



translated as "on" in English sentence whereas in English 

language the preposition "over" also gives the alternative 

of "par" at certain occasions. This can be seen through the 

sentences written below:

1. Leave it to dry over the back of the sofa.

(is ko sofa ki pusht par khushk honay ka liyay rakh dain).

2. Place a piece of blotting paper over the stain.

(Dagh par blotting paper ko rakh dain).

3. Students were spraying paint over each other.

(talba aik doosray pr paint phainkh rahay thay).

In the first paragraph, translated by B.Sc student, {see 

Appendix 4.1), it has been found by the researcher that in 

Line No 1-2, preposition "on" not (in) was inserted when 

student has written the sentence, {Self confidence and 

believe *on one self are the basic conditions of 

initiation). This prepositional error of substitution is 

due to the literal translation of Urdu word "par" because 

the student has translated the Urdu word "par" in the form 

of English translation "on" whereas the preposition "in" of 

English language also provides the equal status of the Urdu 

word "par" which has been shown in the following sentences:

1. The Muslims believe in God.

(musalman khuda par yaqeen rakhty hain).

2. The students were sitting in a chair.



(talb e ilm karsi par beth hua thay).

In line No, 34-36 Appendix 2,3, preposition "on" is 

unnecessarily inserted by the student in the sentence,{If 

the people does not pays the any thing they become to 

cursed *on them) . This error of the additional use of 

preposition "on" is because of the influence of Urdu 

language as the student has used "on" because of the Urdu 

word "par" which becomes clear from the Urdu translation of 

this sentence, "agar log inhen koi cheez nahen daty to wo 

in par lahn tahn karty hain".

In the fourth sentence written in the table regarding 

the preposition "on", the student has inserted the 

preposition "on" instead of "at" because of the 

interference of Urdu language as he does not know that 

there is a preposition "at" which also provides the 

translation of "par". As it becomes clear from the 

following sentences where preposition "at" is giving the 

equivalence of "par".

1. The play took place at beach club.

(Drama aik sahili kalab par hua).

2. There was a knock at his door.

{Us ke darwazi par dastak hui).

3. They were throwing stones over the wall at soldiers.

(Wo deewar se sipahiyon par pathar phaink rahey thay).



In the eleventh sentence written in the same table, the 

student has inserted the preposition "on" not "at" because 

of the interference of Urdu language. There is a 

preposition "at" which can also give the translation of 

"par". As it is evident from the following sentences where 

preposition "at" is giving the equivalence of "par".

1. I was sitting at the corner of the street- 

{mai gali ke koney par betha hua tha).

2. They arrived late at the airport.

{wo airport par dar sa punhchay).

So the use of preposition "on" is due to the 

interference of Urdu language as it can also be seen 

through the relevant table.

The prepositions "with" is also used excessively by the 

students and it has also been observed that majority of the 

students faces problems in its proper insertion in the 

sentences. The substitute placement of this preposition can 

be seen from the sentences quoted below:

In line No. 8-9 Appendix 1.2, preposition "with" was 

unnecessarily used in the sentence, (I realy hate *with 

smokers). The error of the additional use of preposition 

"with" is because of the influence of Urdu language as the 

student has applied the preposition "with" because of the



Urdu word "sath" which has been given in the translation of 

sentence in Urdu (see Table 1, Page No. 35).

In the seventh essay (see Appendix 1.7), it is noticed 

that the preposition "with" has been omitted when the 

student has written the sentence, {God has blessed us 

(*with-omitted) mind because of mind science is introduced 

to everyone) , This error is because of the influence of 

Urdu language as the undergraduate student has omitted the 

preposition "with" because the Urdu word "sa" is not 

present in the Urdu translation of complete sentence as, 

"ALLAH ne hamen dimagh sa nawaza ha kuen ke dimagh ki wajah 

se science sub se mutarif huei ha". Sometimes, a sentence 

gives its complete meaning without preposition "with" as it 

will become evident through following sentences:

1, Rich people hate poor people.

(ameer log ghareeb logong se nafrat karty hain).

2, He loves her very much.

(wo us se buhat ziada muhabbat karta ha).

3, I really hate beggars.

(mai waqia he bikariyonse nafrat karta hon).

In the second sentence written in the table of the 

preposition "with", the student has inserted the 

preposition "with" instead of "through" because of the 

interference of Urdu language. There is a preposition



"through" which can also give the translation of "sa" . As 

it becomes clear from the following sentences where 

preposition "through" is giving the equivalence of "sa".

1. We drove through Anarkali Bazzar Lahore.

(hum Anarkali Bazzar Lahore sa guzray).

2. He communicated me through E-mail.

{us ne mujay E-mail sa itlah di).

3. He got success through hard work,

(us ne mehnat sa kamyabi hasil ki).

In the fifth sentence written in the same table, the 

student has inserted the preposition "with" instead of "to" 

because of Urdu language influence. There is a preposition 

"to" which also gives the translation of "sa". As it can be 

seen from the following sentences where preposition "to" is 

giving the equivalence of "sa".

1. The Compact Disk belongs to computer.

(Compact disk computer sa taaluq rakhti ha).

2. I was planning to tie him to a tree.

(mai usay darakht sa bandnay ka mansooba bana raha tha).

3. They were sympathetic to his ideas.

(wo uskay khayalat sa hamdardi rakhtay thay).

So the use of preposition "with" is due to the 

interference of Urdu language as it can also be seen 

through the written sentences in the relevant table.



So, in the light of above quoted detail, it can be 

concluded that the influence of Urdu language seems to be 

the major cause of prepositional errors regarding its 

substitution, addition and omission. There are some Other 

Language Problems (OLP) which also create problems in 

placing the correct preposition. The following written 

sentences will show these (OLP):



Errors of Prepositions Due to OLP

FOR

s.No. Student, Appendix 

and Line No.

English Sentence

1. Student No. 2 

(Appendix 1.2) 

Line No. 6-8

Smoking is the very first step for 

using drugs which may lead *for 

complete disaster.

2. Student No. 13 

{Appendix 2.3)

Line No. 52-55

And after recovery forced them to do 

job, (*for-omitted) earning there 

lively hood.

3 . Student No. 18 

(Appendix 2.8)

Line No. 18-19

The parents should be careful for 

their children *for the use of 

phones.

4 . Student No. 22 

(Appendix 3.2)

Line 6-8

It is an undebateable fact that 

rai 1 way is an import an t means of 
transportation for both traveling 

purpose as well as (*for-omitted) 

trade.

In the ̂ above drawn table, the errors of the 

preposition "for" have been shown which are made by the 

student due to OLP.



FROM
s.No. Student, Appendix 

and Line No.

English Sentence

1. Student No. 11 

{Appendix 2.1)

Line No. 10-12

I have been asked *from you to 

submit a report on beggars and 

begging in the kutchery bazaar city 

ABC.

2 . Student No. 3 0 

(Appendix 3.10) 

Line No. 6-7

It is stated that I am suffering 
from throat infection *from the last 

four days.

3 . Student No. 32 

{Appendix 4.2)

Line No. 4-6

In our country relatives and friends 

understand that they are superior 
*from other have right to do any 

thing.

4- Student No. 34 

{Appendix 4.4)

Line No. 2-3

We can not deny (*from-omitted) the 

importance of his greatness.

The table exhibits the prepositional errors of "from" at 

undergraduate level, which are because of OLP.



IN

s. No. Student, Appendix 

and Line No.

English Sentence

1. Student No. 1 

{Appendix 1.1)

Line No. 11-13

Vie save our food for many day *in 
using of freejes.

2 . Student No. 5 

{Appendix 1.5)

Line No. 7-9

Unemployment are also exists in 

educated persons which is very 

dangerous *in its result.

3 . Student No * 5 

{Appendix 1.5)

Line No. 38-40

It is possible to give everyone a 

job because our country is *in 
under development and there is no 

more resources.

4 . Student No. 6 

(Appendix 1.6)

Line No. 6-7

When J sleep *in night there are 

lot of dream the flowers.

5. Student No. 17 

{Appendix 2.7)

Line No. 9-10

Not only in the other places but 
also in schools^ colleges and *in 

class.

6 . Student No. 3 5 

(Appendix 4.5) 

Line No. 4-6

After his retirement he make the 
hospital for cancer patients *in 

his mother name.



The students make errors of the preposition "in" because 

of OLP and the above table shows these errors.

OF

s. No. Student, Appendix 

and Line No.

English Sentence

1. Student No. 3 

(Appendix 1.3) 

Line No. 3-5

Terrorism means spread (*of 

omitted) fear every ware when a 
person kill to any person then he 

said to be a terrorist.

2. Student No. 5 

(Appendix 1.5) 

Line No. 18-20

Very large scale *of unemployment 
can be classified under as first, 

our system of education is not 

fulfil the economic needs.

3 . Student No. 6 

(Appendix 1.6) 

Lien No. 3-4

I go out *of there for walk daily 

in the evening.

4 . Student No. 12 

(Appendix 2.2) 

Line No. 9-10

As a news reporter I have prepared 
a report the rise *of prices of 
petrol in its products.



5 . Student No. 13 

(Appendix 2.3) 

Line No. 12-14

Report on beggars and begging *of 

the main bazaar rawalpindi city.

6 . Student No. 14 

(Appendix 2.4) 

Line No. 8-11

We received many reports in our 
bazar office *of beggars and 

begging in the main bazaar.

7 . Student No. 15 

(Appendix 2.5) 

Line No. 18-19

I wan t to give s ome suggest ion to 
the government please stop the hike 

*of price.

8 . Student No. 16 

(Appendix 2.6) 

Line No. 11-12.

Increment *of petrol price badly 

affected the general public.

9 . Student No. 16 

(Appendix 2.6) 

Line No. 26-27.

Everyone is against the increasing 

*of prices.

10 . Student No. 17 

Appendix 2 . 7 

Line No. 12-14

Sir bad news is that many *of 
students use mobile phones in 

classes where a (teacher) deliver 

(his) lecture of subjects.

11. Student No. 2 6 

(Appendix 3.6) 

Line No. 12-13

As we are keen *of collect 
information.



The misuse of preposition "of" due to OLP by the 

undergraduate students has been shown in the above table.

ON

s. No. Student, Appendix 
and Line No.

English Sentence

1. Student No. 4 

(Appendix 1.4) 

Line No. 5-6

No man wants to reach (*on-omitted) 

other planets.

2 . Student No, 9 

{Appendix 1.9) 

Line No. 36-37

Intelligence should walk *on 

properly and in organized manner.

3 . Student No. 13 

(Appendix 2.3)

Line No. 41-44

It is best in our country that 

there is bannes (*on-omitted) of 

all kind of begging at once by law.

It has been observed by the researcher that the students 

make errors in the use of preposition "on" due to OLP which 

have been shown in the above drawn table.



WITH

s. No. Student, Appe and 

Line No.

English Sentence

1 . Student No. 1 

(Appendix 1.1)

Line No. 2-3

We sign in *with every time with 

our relatives and friends.

2 . Student No. 7 

{Appendix 1.7)

Line No. 1-2

God has blessed us (*with 

omitted) mind because of mind 

science is introduced to 

everyone.

3 . Student No. 7 

{Appendix 1.7) 

Line No. 25-26

We can see the whole world *with 

television.

4 . Student No. 15 

(Appendix 2.5)

Line No. 5-7

I closely examed that after 

election and arrived of democratic 

government every people are gifted 
(*with omitted) a hiking of prices.

5 . Student No. 24 

(Appendix 3.4)

Line No. 6-7

As you know that our homeland is 
facing *with a lot of chalanges 

economically.

6 . Student No. 4 0 

(Appendix 4.10)

Line No. 2-3

But he was a man *with irony 
intention and passion.



The table dravm on the previous page reflects that the 

students make errors regarding the preposition "with" 

because of OLP.

In the above written sentences, the undergraduate 

students have made prepositional errors regarding their 

substitution, addition and omission due to certain language 

problems. It may be possible that they have made these 

errors because of the fact that they don't know about the 

proper insertion of prepositions having no knowledge and 

information. The reason of this lack of knowledge may be 

that they had not been taught in a proper way at school and 

college level. It is a fact that in the schools of our 

country and especially in government schools, English 

language is not properly taught and majority of the 

teachers gives preference to make the students to cram the 

topic regardless of the fact that the students have 

understood and comprehend the topic well or not. Another 

cause of these prepositional errors may be that the 

teachers who have taught the students in schools are 

generally not qualified and properly trained. Their own 

qualification is Matric or Intermediate and language 

teaching is a complex process for which the proper 

qualification of teacher matters a lot. Generally, there 

are no workshops and training at school level as regards



the teaching of English language and so the teachers who 

are teaching English are unable to teach in an effective 

manner.

Another fact which is prevailing at school level is that 

one teacher teaches many subj ects to the students, A 

teacher who himself is a science graduate will not be able 

to teach English language when the teaching of the said 

subject will be assigned to him/her and as a result, the 

students will make errors in their writings. Grammar 

Translation Method also becomes the cause of many errors 

when it is used in the class while teaching English 

language. Another vital factor which also becomes the cause 

of different errors generally and prepositional errors 

specifically is the careless attitude of the students in 

the study of English. The students do not pay proper 

attention towards this subject when they are at home. So, 

all these OLP become the causes of prepositional errors in 

the writings of the students at undergraduate level.

In the light of above discussion, it can be summed up 

that the undergraduate students have made prepositional 

errors mainly because of the interference of Urdu language. 

The total number of the errors of selected prepositions is 

9 7 and from 97 errors, 61 errors are due to influence of 

Urdu language.



4.3 Siommary of Part-I
In this part, the analysis of four different forms of 

writings of undergraduate students was made regarding 

errors of prepositions. The selected samples were essay- 

writing, report writing, letter writing and translation 

from Urdu into English- Etherton's model of error analysis 

was applied to analyze the errors of prepositions with 

reference to their substitution, addition and omission. The 

reasons for these prepositional errors made by 

undergraduate students were also discussed.

4.4 Percentage of Errors of Prepositions in 
1 Selected Samples (Part-II)
1 S

This part' of study adopts the quantitative approach. In

this part, the analysis of four different samples of 

writing is conducted through the percentage of errors 

regarding six selected prepositions and the percentage of 

their errors with reference to substitution, addition and 

omission. For this purpose, six diagram have been drawn 

which show the prepositional errors due to interference of 

Urdu language, other language problems and the errors of 

substitution, addition and omission. Different colours have 

also been used to make the analysis comprehensive and 

vivid.
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due to influence of Urdu language regarding selected six
- . . prepositions. Percentage has been shown on Y-axis whilei:s ,

■ ■ ■ ■•fnumber of prepositions has been mentioned on X-axis. 

Different ’̂colours have been used to identify different 

selected prepositions > The percentage of errors is 9.83, 

24.59, 18.03, 11.47, 21.31, and 14.75 for prepositions for, 

from, in, of, on and with respectively.
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The above sketched diagram exhibits the percentage of 

errors due to OLP regarding selected six prepositions. 

Percentage has been shown on Y-axis while number of 

prepositions has been mentioned on X-axis. Six different 

colours have been showing the percentage of errors which is

11.11, 11.11, 22.22, 30.55, 8.33, 16.66, and 14.75 for 

prepositions for, from, in, of, on and with respectively. 

The percentage of the preposition "of" is 30.55 which is at 

the highest point.
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The above diagram reflects the overall percentage of 

errors due to Urdu influence and OLP regarding selected six 

prepositions. Percentage has been shown on Y-axis while 

nuniber of prepositions has been mentioned on X-axis. The 

use of different colours helps the reader to understand the 

difference of percentage among the chosen prepositions. The 

percentage of errors is 10.3, 19.58, 19.58, 18.55, 16.49, 

and 15.46 for prepositions for, from, in, of, on and with 

respectively.
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The diagram drawn above shows the percentage of errors 

due to Urdu influence regarding its substitution, addition 

and omission in selected six prepositions. Percentage has 

been shown on Y-axis while PES, PEA and PEO have been 

mentioned on X-axis. Different colours have been used to 

identify the different categories of errors. The percentage 

of errors is 83.6, 19.68, and 1.63 for substitution, 

addition and omission respectively.



%

80 
60 
40-K
20-r 

0

"7T-

>H /p. *• A

A - ■ri»*>‘

PES PEA PEO
The above diagrain reflects the percentage of errors due 

to OLP regarding its substitution, addition and omission in 

selected six prepositions. Percentage has been shown on Y- 

axis while PES, PEA and PEO have been mentioned on X-axis. 

Green colour has been applied to show prepositional errors 

of substitution, yellow for prepositional errors of 

addition and grey for prepositional errors of omission. The 

students have made more errors of prepositions regarding 

substitution as the percentage of substitution is 52.77 

while in case of addition and omission, the percentage of 

errors is 25 and 22.22 respectively.
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This diagram exhibits the overall percentage of errors 

due to Urdu influence and OLP regarding its substitution, 

addition and omission in six chosen prepositions. 

Percentage has been shown on Y-axis while PES, PEA and PEO 

have been mentioned on X-axis. The use of colours makes the 

analysis comprehensive and attractive. The percentage of 

substitutional errors is 72.16, 18.55 for errors of 

addition and 9.27 for errors of omission.



Total Errors of frequently Used One Word 
Prepositions in All Selected Samples

Frequently 
Used One Word 
Prepositions 
in All 
Samples

No. of 
Prepositional 
Errors Because 
of Urdu 
Influence in All 
Samples

Total Errors 
of Selected 
Prepositions 
in All 
Samples

Total Errors 
of Selected 
Prepositions 
in All 
Samples due 
to Urdu 
Influence

For 06

From 15

In 11

Of 07 97 61
On 13

With 09

The researcher has selected six most frequently used 

prepositions which have been mentioned in the above drawn 

table and their errors in all selected forms of writing 

have been shown in second column of the table. Third column 

shows overall errors of one word prepositions in all 

selected modes of writing and the last column exhibits the



number of errors because of Urdu interference in the 

selected six prepositions.

4.5 Summary of Part-II
In this part, the analysis of four different samples of 

writings of undergraduate students was conducted regarding 

errors of prepositions. The selected samples were essay 

writing, report writing, letter writing and translation 

from Urdu to English. Etherton's (1977) model of error 

analysis was applied to analyze the error of prepositions 

with reference to their substitution, addition and 

omission. Different diagrams were made to show the 

percentage of errors of prepositions with regard to Urdu 

interference, other language problems and prepositional 

errors of substitution, addition and omission. To make the 

analyses, more vivid, several colours were used for six 

selected prepositions. Green colour shows percentage of 

errors of substitution, yellow colour indicates percentage 

with regard to errors of addition and grey colour exhibits 

percentage of errors of omission with reference to 

preposition. The table drawn at the end exhibits the number 

of total errors of one word prepositions in all samples 

alongwith the most frequently used prepositions with regard 

to their prepositional errors.



CHAPTER 5 

CONCLUSIONS
5.1 Summary

This study of error analysis was conducted to analyze 

the writings of undergraduates with regard to the errors of 

one word prepositions and the selected one word 

prepositions were for, from, in, of, on and with. Chapter 

one shows the statement of the problem, significance of the 

study, research questions and overview of research 

methodology. Literature review has been discussed in 

Chapter Two. In Chapter Three, the process of data 

collection has been written. Fourth, the most important 

chapter shows that how data was analyzed according to 

Etherton's model and it also discusses the causes of 

prepositional errors at undergraduate level. In the last 

chapter, findings, conclusions and recommendations have 

been discussed. The study was divided into two parts. Part- 

I was based on Etherton's (1977) model of error analysis 

with regard to the errors of prepositions where 

quantitative approach was adopted. In part-II, the analysis 

was carried out regarding percentage of prepositional 

errors in the chosen prepositions and the percentage with



reference to the prepositional errors regarding their 

substitution, addition and omission was also shown with the 

help of table and charts.

5.2 Findings
The findings of part-I, which is based on Etherton's 

model of error analysis, are given first. Through the 

analysis of this part, it is found that students make 

errors of prepositions mainly because of the interference 

of Urdu language, which is the medium of instruction at 

college level. It is found that students make prepositional 

errors in their writings and in this regard, it is also 

examined that the students make more substitutional errors 

as compared to the errors of addition and omission 

regarding the use of prepositions. It is also one of the 

observations that mostly, students use prepositions under 

the influence of Urdu language and it is an interesting 

fact that the correct use of prepositions is also because 

of the influence of Urdu language. But the negative 

influence of Urdu language is greater than its positive 

influence because the ratio of correct use of preposition 

is low as compared to the ratio of incorrect use of 

prepositions.

It is one of the facts that the students at 

undergraduate level generally make the errors of



prepositions because of the interference of Urdu language 

and overgeneralization of English prepositions and some 

errors of prepositions are made by other language problems 

(OLP), For example, the use of the preposition "in" in the 

minds of Pakistani students is that it is used with 

reference to Urdu word "'mai" . And due to this fact, they 

make wrong use of the preposition "in" . If they want to 

describe the presence of any person in the university, they 

will always use the preposition "in" . So they mostly write 

the sentence "Mr. Adnan is in the university". The 

preposition "at" ought to be placed in the above quoted 

sentence. So the correct sentence will be, "Mr. Adnan is at 

the university". The preposition "in" has been used because 

of the Urdu influence regarding the meaning of "in" as 

"mai". The students most probably think that there will 

always be use of "in" for the Urdu word "mai" . In the same 

way, the preposition "from" is used by the students because 

of the Urdu influence regarding the Urdu word "sa". 

Majority of the students makes errors due to this reason. 

The following examples can be quoted in this regard where 

the preposition "from" has been inserted instead of 

preposition "than". "Modern science makes man a useless 

thing to making raboats which work batter *from man" {see 

Appendix 1.1). "From" has been used because of Urdu word



"sa" which should have been replaced with the preposition 

(than).

Another important fact which has been examined by the 

researcher regarding prepositions is that the use of 

prepositions is far less in Urdu language as compared to 

the English language. That is why, the students omit the 

preposition while writing English sentences. The following 

examples illustrate this fact. At first, Urdu sentences 

have been mentioned and then their translation into English 

has been given. The Urdu sentence, "usay Lahore jana ha" 

has been translated, "He is to go Lahore". In this 

sentence, the student has omitted the preposition "to" 

which should have been placed before Lahore. The reason of 

this omission is that there is no use of preposition in the 

above mentioned Urdu sentence. Another example in this 

regard has also been found in the essay, "Advantages of 

Modern Science" {see Appendix 1.7), where the student has 

written the sentence, "God has blessed us mind", which has 

actually been translated by the student in Urdu language, 

"Allah ne humein damagh atta kiya ha". The preposition 

"with" has been omitted by the student because the Urdu 

word "ke sath" has not been placed with the above quoted 

Urdu sentence.



Overall, the analysis in Part-I shows that the use of 

prepositions in the writings of students at undergraduate 

level is closely associated with Urdu language and because 

of the influence of Urdu language, the students make many 

errors. There are also some other reasons of errors of 

prepositions like lack of practice, literal translation, 

and non effective teaching which may be termed as OLP 

(Other Language Problems).

The analysis of Part-II reflects that the students at 

undergraduate level have made more errors of preposition 

with regard to its substitution than its addition and 

omission.

5.3 Conclusions
The results of the study show that students at 

undergraduate level make errors of prepositions mainly 

because of the interference of Urdu language and partially 

because of other language problems (OLP) . It has also been 

found that generally they use single preposition. Another 

point in this regard is that the ratio of errors of 

substitution is higher than the ratio of errors of addition 

and omission regarding the use of prepositions. The 

percentage of substitutional errors is 72.16, 18.55 for 

errors of addition and 9.2 7 for errors of omission.



This study has thrown light on the manner in which the 

undergraduate students are influenced by the interference 

of Urdu language which affects the rules of the TL. It 

further shows that EA can help teachers to identify in a 

systematic manner regarding language problems of 

prepositions, so that they can focus more attention on 

these types of prepositional errors. Such an insight into 

prepositional problems is useful to teachers because it 

provides information about the reasons of prepositional 

errors which can be used in the preparation of effective 

teaching materials. Also, by being able to predict errors 

to a certain extent, teachers can be well-equipped to help 

students to minimize or to overcome their learning problems 

regarding prepositions.

5.4 Recommendations
The results of this study reflect that in English 

language, the students at undergraduate level make errors 

of prepositions in their writings. There may be many causes 

of these errors, but the main cause of errors of 

preposition is the interference of Urdu language. The 

students at undergraduate level make errors of 

substitution, addition and omission regarding the use of 

preposition but is has been observed that mostly, they make 

more errors of substitution than the errors of addition and



omission in the use of prepositions. The students generally 

use single preposition in their writing. So, it can be said 

that because of these errors of preposition, their scripts 

are penalized by the examiners and hence the students get 

low grades due to the errors of prepositions as it has been 

observed many times by the researcher while examining the 

scripts of undergraduates who appear in the B.A/ B.Sc 

examination conducted by the University of the Punjab,

In consequence, from the findings and conclusions of the 

study, following recommendations are made for undergraduate 

students of English language.

1. The students should be taught that English is 

very rich in the use of prepositions as compared 

to Urdu language. One preposition in English 

language performs its role in different contexts 

differently as the preposition "'for" can be used 

in many ways. This fact is evident from the 

quoted sentences.

This magazine is for children.

Rizwan spoke for everyone in the meeting.

Was he for or against the topic?

My student got a prize for intelligence.

2. The teachers should guide the students that the 

prepositions "from" and "in" can also be used in



many ways in English language. "From" is applied 

to show how far apart two places are:

His house is five hundred meters from place of 

accident. This preposition is also used to show 

someone's opinion as shown in the sentence:

From a financial point of view, the project was 

successful. Some times "from'' is inserted to 

show the reason for something. For example:

I am feeling sick from tiredness of long 

journey. The preposition "in" has also different 

uses in English language. It is used in negative 

sentences for a specific period of time:

He has not met her in years. Sometimes, "in" is 

applied to describe physical surroundings:

They were sitting alone in the darkness.

The students should also be taught about the 

variety of use regarding the prepositions of, on 

and with. "Of" is sometimes used to show a 

particular background or living in a place:

He is a man of Australian descent. It is also 

inserted with measurements and expressions of 

time, age etc: He is a boy of ten.

The prepositions "on" and "with" are having a 

lot of uses which are shown in the quoted



sentences. "On" is used to show a means of 

transport:

She was on the plane from' New York. Sometimes, 

it is inserted for eating or drinking something; 

using a drug or medicine regularly; The doctor 

put him on antibiotics. This preposition is 

applied for the amount paid for by something: 

Juices are on me (I am paying) . The preposition 

"with" is used for having or carrying something: 

She was wearing a jacket with a hood. "With" is 

also inserted when considering a fact in 

relation to another: My friend won't be able to 

help me with all the family commitments he has.

4. The teachers should also guide the students 

that they should speak English language with 

their class fellows so that they may become 

adept in the use of correct English 

prepositions.

5. The students should be taught that they should 

pay their attention not only towards the course 

books but also other books so that they may come 

across the correct use of English prepositions 

as many times as possible.



6- The correct use of prepositions is bit difficult 

for the students unless they use it repeatedly. 

So the student s of Engli sh language should 

engage themselves in maximum practice of the use 

of prepositions.

7. The students should be told that they try their 

best to learn the rules and regulations of the 

TL so that they may not bring any feature of 

their LI in the TL.

8 . The students should be provided the 

opportunities to watch the English movies where 

they can listen to native speakers and will come 

to know about the correct use of prepositions . 

As a result when they will speak or write, they 

will insert the correct prepositions.
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...arA. . , ._pzẑ cfe...̂ .-.. to';̂  .... .ife .... ... -5
&>.b̂ .Cjt ...... .- thoô o/ncL-. ..̂ .̂n̂
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I ^ — :̂hm%__- kmd fi ,______________ 1. .._.
■ ■ ‘ e 

_ _ <a_ _ . /‘s  Jv i/c^  i  J
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t ĥu.irĵ£:‘ 7LS£. {htn±ih._..jsan g-t '̂Jr JhgL__Ji£JẐ .
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ok .-ilnvS.-t'e. rv-ft , oj) . [^uo^

t e -  .0 0 .  ' 5*'^ 1̂ ir ^|ilnht>ii^r-rr |^^u7S.iV i
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_ T-srNS^„^_i^__= ^  ĝ  S ̂  __ ...................  ^̂ '̂ '̂'̂ ^̂ '‘*>35̂

_V3:̂ , . ŷ Ŝ .;_ - 3̂
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' ■ ÔC-iaSl txJC. ̂iasuL: officer’ ,. . -'J

(5irj ' - '. . . ■ - . ^8

X kxv/t . ft
r e ^ w t  , O n  . »>»
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t>G.'2.i£3i tKTt/̂ J 5oî  k>ê ĵuu Col̂i'ch Cjut\ \ic . o^ i —
^O^cci/brv^ \

T2ut5ijC t*x-re- JLs)(̂  ̂ nurt<i\yir - f 5,
pr̂ Stnh in . t^ . 7^^ Aav<.: .



C-OCS 
^ mo

<!>nnC • -1*1.̂-h>ci. -tkC- r»u»iM O'? .rĉ 9*
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mA -̂ Û>gjTC .....
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câSS. rryx\0 ., COc\î W]jS'
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. Cî G>VeXV\roer%\, * . cS. *p.On̂ Qfc>

. . _■ f , , ,, . ____ . . .
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ubêVv . Cyf v̂ ontK. ̂  , to .. £>€,vV
Ar>dl <iciUe<̂  -. - ĉ ffê cist
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/ . îhtd̂  -hi yy>©//t>'
pe,hre>C etr̂cf u ~

^̂ JJLovsfyo ctxt _7
Vejterf rvy.' A^^Wzr

. .  ̂ . ,• ^ ̂  
t^’K4>hifrt€K.̂ oni . u

f n r r f ^ r T T * ' ! ^  - ^ r ^̂x i c r  hcxMt^x 

^^tncro^ ' ...pMffeCcc.i ) 1̂2. 
^ttoL ^^y€X
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aptn Q hianth Jŝ t̂onK In _ _ _ -  . v

. ’ - f - . . . . ___________________________„

.-... - ~ i(smw&Acial,^hm:Kj^^:

. . . . .  . - , . . ,  .. . . .  . ^  ................

. Su b jf/'i I- -Recir h m  ..^opei:?.â hm??̂ Â -.
. ' - - - k̂ ŷ C: i'Ti yOti4 .,.......... .•.. C
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_c©dx«tĵ _,. .. . As>. ̂.rf̂dM<z... cJ3.<̂ .̂ . _,̂ ... ;J;.

"̂iu2/Yn : -. /^
__ , . ..... . _. ..,-___ _______

. _ . it, xLh . .. _ cxiuJÔ O . ̂!>©TrU...
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*̂ ‘ ' ... v?<eŶ -t...., ,..Sf9dĵ .̂_9̂ .. .,„ei.. ...ve«̂..„ Aul..-.aciK\
0

K l/̂  - ~ a' /
,._3o



G overnment DcqREE GolUciE, SateIUte  T own

Rcril No. Class & Section

-  3 * 3
Subject̂

%
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-M̂2jeir
.-fe.${d̂ nl . :  -.-X;5

,_ To ; L\\yy\- - £p:-.. .
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«*v3( coŵ Uĉ Jt̂  .. huA dut -/o
y M  .. Cotter??. . ^ clc6 ^ ^  iKjvid ~’^S<^ - 'Hml
, , . J'*\- ,.. . ..■ ̂.... . _ . 21|

. !̂.Cy y ,..A. - ___Jjo
/ . AkH itJL .ĉ SCÛ StJ . atjâ '
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^cod m. Itsiar̂- IX)SL (6 'ILl Jock af .lig. IxhrarUS
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r($.....cti&y:eKoi[,.. .p’Scc?s:̂ .̂(JLixik̂ M...... .

.....fimy,;..foi;re . k k x K t k a r j ^ s . ^ . i U r y  
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Vc— v.e<vs. ̂ '_  ̂ , ~rn



G overnment D eqree C o Uege, SATElUtE Town
:-..r;rRA»(4 Lpifil(U.

RoIINo._______' ______  Class & Section ___________ Si*ject_

. -ivA C:.., * -

4. 6 T 0 1̂6^ -..

. ' . _ .  ̂ ^ (xf̂~ (ĵ
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