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ABSTRACT

This study was designed for introducing peace education in pre-service teachers
training programs in Khyber Pakhtunkhwa, Pakistan. Peace education is more effective and
significant, wheﬁ implemented according to the social and cultural perspective and the
requirements of a countr;. It should developed the cultural and spiritual principles together
with the world-wide human principles. The objéctives of the present study were :( a) to examine
prevailing the practices of peace education in pre-scrvice‘: teacher training programs in Khyber
Pakhtunkhwa Pakistan. (b) To identify the need of peace education in pre-service teacher
training programs in Khyber Pakhtunkhwa Pakistan. (c) To analyze the views of teacher
educators regarding the need of peace education in pre-service teacher tréining programs in
Khyber Pakhtunkhwa, Paki_stan. (d) To analyze the views of Prospective teachers regarding the
need of peace education in pre-service ‘teacher training programs in Khyber Pakhtunkhwa,
Pakistan. It was a quantitative study. The design of the study was-descriptive and survey type.
Population of the study was constitutes 73 teacher educators and 772 prosbective teachers of

the L.E.R department of all public sector universities in Khyber Pakhtunkhwa, Pakistan. Simple

* random Sampling technique was used. Data were collected through a questionnaires. The

questionnaires were design through five point Likert scale. The data was analysed with the help

of SPSS software (Version 20). Results were presented in-the form of tables and charts.

The findings and conclusions of the study showed that the majority of the participants
have positive response about peace education and its components in pre-service teachers
training in Khyber Pakhtunkhwa, Pakistan. There are three main components of peace
education i.e. Knowledge, skills and attitudes. Most of the respondents have positive responses
about these three components of peace education. Most of .the respondents were agree Fhat

peace education promotes ‘social awareness, global awareness, boost up human dignity,
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CHAPTER 1
INTRODUCTION

1.1. Introduction

“The true servants of the most Merciful are those who behave gently and with humility
of earth and whatever the foolish quarrel with them, they reply with [words oﬂ‘peace’;. (Al-

Furgan 26:1063).

- ——— s —
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Peace education is promoting the knowledge, skills and attitudes, to improve the

lifestyle, and maintain the mental’ Silence. The Peoples of the modermn world
are facing continuous tension and problerhs, such as political, social, economic and ethical.

Civilizations, ethnic conflicts and humanity to-the brink of extinction to push the struggle

* of socio-economic struggle. It is the need of ‘the present day for the revival of the culture

of peace. At School-level peace education can go a long way to promoté order in the war-

ravaged society of today (Charles, 2013).

Throu_ghout the world, we see wars instead of negotia[tioh, the proper allocation of
resources instead of exploitation, Equal treatment and ~respect instead of tyranny and competition rather
than cooperation. In particular, wars and violence never seems to end and can even be justified
in the name of justice or democracy. There has been a tendency towards ‘a cultural conflict,
building violence seem normal/isual, reducing the threshold (Galtung, 2008). This culture of -
violence inevitably has a great influence on children, causing them fear and anxiety, ‘often

through their daily lives in inner-city communities and the media (Alito & Michel, 2009).

So, it can see that, peace education as a possible way to transform the culture of violence
into the culture of peace, to grow children’s peaceful insolences and skills by motivating an

alteration in their awareness (Harris, 2008).
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While the importance of peace education has been emphasized internationally, peace
education is not commonly practiced in the UK and ‘peace education is a term rarely used in
British schools’ (Hicks, 1996). Thus, the research on principles and practice of péace education
can be useful in promoting peace education in most of the schools in the UK. According to the
theoretical aspects of peace education, which can contribute to establishing the conceptual
frameworks for peace education and can lead to the development. of programs, since many
peace education programs are implemented without theories underpinning the practice or a

research rationale (Johnston, 2007).

The significance of peace education in teacher traiging, Pakistan needs to respond not
only to meet the UNESCO guidelines, but also to solve the pervasive conflicts withm the
country. Sin(:e.. Pakistan has had unrest in the Khyber Pakhtunkhwa, provinces and deep
divisions withiﬁ society, it is reasonable to question the roie of edu;:ation and think about a
revision of the teacher training process for peace education. Little research appears to héve
been conducted on pre-service teacher tfaining programs for peace education in Pakistan. As a
researcher [ think that, this study will miake a durable impact in the field of peace education for

pre-service teachers training programs in KP, Pakistan.

1.2. Statement of the problem

There is a less number of peace education practices in pre-service teacher training
programs in Khyber Pakhtunkhwa, Pakistan. It is the need of the day to promote peace
education practices in pre-service teacher training programs in Khybér Pakhtunkhwa, Pakistan.
To develop the skills, attitudes and knowledge of our teachérs especially in pre-service teacher
training programs. Peace education practices can be communicated in several methods and

styles, but the prevailing study has focused on a suggested way of pre-service teachers training

programs in Khyber Pakhtunkhwa, Pakistan.
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Therefore, teachers are the key performers in developing peace-loving and non-violent

culture among students. Thus it is essential to examine that to what degree the Pre-Service

teachers are conscious about Peace education. This investigation is an endeavour to discover

“Analysis of Peace Education Practices in Pre-Service ‘Téacher Training Programs in Khyber

Pakhtunkhwa, Pakistan”.

1.3.

Objectives of the study

To examine the prevailing practices of peace education in pre-service teacher training
programs in Khyber Pakhtunkhwa, Pakistan.

:l"o identify the need of peace- éducation in pre-service teacher training programs in
Khyber Pakhtunkhwa, Pakistan.

To analyze the views of teacher educators regarding the need of peacé education in pre-
service teacher training ﬁrograms .in Khyber Pakhtunkhwa, Pakistan.-

To analyze the views of Prospective teachers regarding the need of peace education in

pre;service teacher training programs in Khyber Pakhtunkhwa, Pakistan.

1.4.Research Questions

1.

What types of practices are reflected in pre-service teacher training programs regarding
peace education in Khyber Péikh‘turﬂ(hwa, Pakistan?

Whether peace education is one of the fundament;l requirements of pre-service training
programs in Khyber Pakhtunkhwa, Pakistan?

What types of the courses and'h activities. can be introduced in pre-service teacher
training programs in Khyber Pakhtunkhwa, Pakistan?

What are the views of teacher educators regarding the need of peace éducation in pre-
service teacher training programs in Khyber Pakhtunkhwa, Pakistan?

What are the views of prospective teachers regarding the need of peace education in

pre-service teacher training programs in Khyber Pakhtunkhwa, Pakistan?

3




6. How peace education can be integrated into pre-service teacher training programs in
Khyber Pakhtunkhwa, Pakistan?
1.5. Significance of the study

The significance of the study is:
1. To help in Policy Making.
2. To help in Educational Planning.
'3, Helps in Curriculum Development.
4. To helps for Administrators and teachers.
5. To helpin Teacher’s training programs.
6. Furthermore, this study is valuable for those pursuing investigation in the sector of

education, mainly future scholars in the field of Peace education.

1.6. Delimitations of the Study

The study was delimited to:

1. B.Ed program.
2. All public sector universities in Khyber Pakhtunkhwa.

3. LE.R department of selected universities:
1.7.Operational Definitions

1.7.1 Peace

The state of calm and tranquil, without some debate or friendship with the living
conditions in “is called peace. Or Peace discusses freedom from conflict and civil

unrest, resulting in peace of mind.
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Therefore, the researcher took the following population, which was presented in the following

tablq :

Table of population.

"Table 1.1: Show the population of the study

S.# Name of Universities - Teacher Educators Prospective Teachers
1 LE.R of University of Peshéwar kl2 145
2 LE.R of GU, D. L. Khan 11 92
3 LE.R of HU, Mansehra 12 115
4 LE.R of UOM, Chakdara 07 110
5  LE.Rof AWKU, Mardan 12 120
6 LE.R of University of Swat ' 10 80
7 LER of University of Kohat 09 110
Total 73 772
1.8.3. Sample

Due to the short span of time and the lengthy nature of the study, therefore this research

was limited to the LE.R department in all public sector universities, in KPK. So, a suitable

A

sampl€ was selected for this study, Simple random sampling technique was used by scholar in

the selection of £he sémple and a suitable sample was selected from the following procedures

providing by L.R.Gay, (2007). According to L.R.Gay If population is 772, then the sample size

of about 245 was suitable, (pp.126).
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Table of Sample

Table 1.2: Sample of the study ‘

S. # Name of Universities Teacher Educators Prospective Teachers
1 LE.R of University of Peshawar 10~ 45
2 LE.R of GU, D. 1. Khan 07 _ 25
3 LE.R of HU, Mansehra 09 35
4 LE.R of UOM, Chakdara 07 55
5  LER of AWKU, Mardan 09 40
6 LE.R of University of Swat 10 25
7 LE.R of University of Kohat T 08 ' 20
Total | 60 245

1.8.4. Research Instrument

Two questionnaires were used for data collection, one questionnaire was designed for
teacher educators, and another questionnaire was designed for prospective teachers of the LE.R
department in all public sector universities, in KP, Pakistan. Five Point Likert Scales were used
in quéstionnaire, Strongly Agree, Agree, Neutral, Disagree and Strongly Disagree was used in
the questionnaire. In all items of the questionnaire the respondents were requested to specify

their level of agreement with every item on the following point scale.

. The Questionnaires were coded as:




"a‘

A1D)

Table 1.3

Table of Five Point Likert Scale

Strongly Agree Agree Nputral Disagree Strongly Disagree

1 2 3, 4 S
L - S e e S s
1.8.5. Data Collection ~ | ST T

The data were collected by the researcher personally visiting to all Public Sector
Universities in Khyber Pakhtunkhwa, Pakistan.
1.8.6 Data analysis

It is a quantitative research. And the data were analyze with the help of SPSS (version

20) software. Results were obtained in the form of tables, charts and graphs.
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CHAPTER 2
LITERATURE REVIEW

2.1 Introduction

This chapter presents the literature review relating to the past and present studies. This
chapter is divided into seven sections. The first section is the introduction of this chapter. The
second is‘t"he concepts of peace, and detailed study about peace. The third section of this chapter
is peace education, which contains concepts, types, aims, contents and methods of peace
education for pre-service teacher’s education. The fourth section of this chapter is the

conceptual framework of peace education, which explains five models of peace education,

+these models were: the Learning to Abolish War Model (LAWM), the Integral Model of Peace

Education, the “Flower petal” Model of Peace Education (FMPE), the Education for Peace
based on fhe Integrlative Theory of Peace (EFP-ITP), and the Péace Education Progfam Model
(PEPM). The seventh is a summary section. The fifth section of this chapter, illustrate the
practices of peace education in all over the word. The sixth sectiop explain, peace education
for pre-service teache; training education. The last section of this chapter explain the need of

peace education for pre-service teacher training education with detailed.
2.2 Concept of Peace

Basically? in this world different languages were spoken, and every language défined
Peace in dissiﬁmilz-avr ways. According to the Latin language, the word ‘Pax’ is used for_peace,
which means the lack of violence. In the .Greek language the word “Eirene’ is used for peace,
which means integrity ansl lack of basic violence. In Hebraic the word “Shalom’ used for peace,
v.vhich means integrity and lack of basic violence. While in the Arabic language the word
‘sals’am’ is used for peace, which means integrity and lack of basic violence. In Chinese the

word ‘p’ing.of p’ing’, which means a well-organized conditions’ of mind. While in Japanese
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the word ‘Heiwa and Chowa’ is used, which means coherence, easiness and silence. In Hindi
the word ‘Shanti’ is used for peace, which means self-controlled condition of mind, (Ishida,
1969). According to these definitions, peace is hypothesized such as regarding equally outer
and inner aspects. At last peace can be defined in this way that it is a condition in which peoples,
relatives, societies and countries practice stumpy inténsities of vehemence, involve in
commonly pleasant associations, collaborate to resolve battles, detail principles of

righteousness, gratify rudimentary. desires and the integrity of citizens' rights, (Anderson,

-2004). Oxford Learner’s Dictionary can define peace in such a way that,.a condition and the

time period in which there is no conflict or war in'a country. The situations of being tranquil
or moderately and the conditions of existing an alliance with s'on_;eone deprived of quarreling
are known as peace, (Oxford Learner’s' Dictionary, 9" Ed.2013). At least the word peace can
indicate the following denotation: it is the sitiiations of agreement and the lack of aggression,
peaceful manner of life, the terminationm of fierce war; a circumstances of fairly and
peacefulness, peaceful, tranquility and calm, (Dhakal, 2006). According to leading
Philosophers of peace studies. They were defined peace into two ways, ﬁrs.t is negative peace
arid the second one is positive peace. According to these philosop};ers, negative peace is the
lack or decrease of violence-of every type, and it is assumed that the lack of viciousness of
every type is an aim to be attained. According to them positive peace, it is peaceful and
imaginative conflict alteration. These theorist believe that peace in behaviour that endorses
agreement in the individual’s cOn\;ersation, attending as” well as in the procedure of their

communication, for example behaviour depress fierce activities, to upset, abolish and hurt to

each other’s, (Galtung, 2008).

In Conclusion, it can be assumed that peace is the lack of coherence and the lack of

aggression and conflict at peculiar, personal, groups as well as communal stages and outside at
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nationwide and worldwide level. Finally, a culture of peace in the area

of peace education makes a way.
2.3 Peace Education

In all over the world, the United Nations and other organizations has been-formally
established Peace education, .the main purpose of the' peace education is that to promote peace
in everywhere, into this effort different organization are working to develdp peace education
in all over the world. The names of these organizations are: UNESCO, UNICEF, CCTP, HAP,
and GCPE. Boulding (1988), Harris, (2003), & Reardon (2001), these philosophef and theorist
illustrate meanings, definitions, mechanisms, goals, pufposes, contents and pedagogy of peace
education. Dane, (2012), while these theorists deliberatgd different model of peace education
in all over %he world, they developed these models acco@ing to the situation of the country. At
the end of the 20" century, the continuous growth and demand of peace studies and theif
significant association, for example, peace r‘nO\'/ement, pedce study and peace education in all
over the world, campaigners and educationist caution to people about the threat of violence.
Teachers and peace educators promoted peace edl}cation at Schools and Universities in
everywhere the world. They were creating awareness among students that how they can
accomplished conflicts in miscellaneous situations. The upcoming units deliberate the subjects
connecting to peace education, for example, definitions, meaning, kinds, goals and purposes,

subjects and approaches, (Harris, 2008).

According to them, peace education is a process of promoting awareness, talent and
outlooks, to require, to discover the idea of peace, to investigate the hindrances of peace
amongst people’s and individual’s, to the resolution of conflicts in a peaceful manner, ant fo
research in such manner of creating only and maintainable aliernate prospects, (Hicks, 1988:

cited in Fountain, 1999). He distinct peace education-likewise to UNICEF, which: emphasis
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authorizing persons with talents, outlooks and understanding, Peace education is mutually an
attitude and a procedure connecting abilities. According to them it is a procedure, which
includes authorizing individuals with abilities, outlooks and awareness to make a harmleés
globe and construct a maintainable atmosphere. This idea clarifies pacifism, adoration,

sympathy and admiration for whole life, (Halrris, 2008).

According to Harris’s peace education boosts the wish for accomplishing and

sustaining peace, (Harris’s, 2008), he further says that:

“Education coincidences that extend from individuals, their requirements for peace and
deliver them with 'peaceful choices for handling clashes and the. abilities for dire
examination of the fundamental provisions that authentic and crop prejudice and

discrimination.”

According to Sinlarat Peace education has two types. In first types he discusses

‘education about peace’ in this type he explain peace education with a comprehensive way, in

- this type of peace éducation, he also discusses connotatioéns, range, method, contents, glitches

and knowledge of peace education with detailed. In second type he can explain that ‘education

for peace’. In this type he can discuss about the problems solving and emphasized on contents

-
-

of peace. He further explain that education is a process which can create peacefulness in
humans as well as peace in the whole world. Therefore, education for peace covers both formal

and informal education and its result, (Sinlarat, 2002).

(UNO, 2009), explain peace education, it is a development of gaining the values, the
knowledge and emerging the attitudes, skills, and behaviour to alive in concord with one another, and

with the situation. UNO further explain that peace education as schooling for scholastic creativities,

its main points are:
o Schools are a place where students were safe from violence and conflicts.
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Rendering to the charter of the Convention on the rights of Childs (CRC), it support to
give equal rights to children.

To cultivate a peaceful environment amongst all supporters of educational
conversation.

The Organization plans to establish the ideologies of egalitarianism and as an
equivalence.

In the inducement of information about peace education, which presents in the society,
this information is real, peaceful and entrenched in our culture.

Grips on clashes‘which gives basic rights and dignity of all human beings.
Incorporated peace, basic rights, communal respectability and world-wide related
matters of peace education in curriculum.

Provide an obvious opportunity for obvious conversation on the principles of peace
and communal justice.

Empower students and includes peace practices into their day to day life.

Create opportunities in the field of peace, and privileges for educators and their

professional development.

Figure 1. Skills, knowledge and attitude of peace (UNQO, 2009)

resolutionn. Patience and self contyol.
Responsible citizenship. Imagination.
/ i
/ i
EKnowiodge < Astisnde |
Self- , recognition of Ecological awareness
prejudice Issues relating to: Conflict Self respect.
and war. Tolerance
Peace and non-violence. Respect for human dignity and
Environment / ecology. difference.
Nuclear and other weapons. Intercultural understanding.
Justice and power. Gender sensitivity.
Theories of conflict analysis, Caring and empathy.
prevention, and resolution. Non—violence and reconcilintion.
Cultare, race, gender, religion_ Social
Human right and responsibilitics. Solidarity, world-mindednessa
Glol Resolubior.
Labour.
Poverty and intermational econonny
International law and criminal court
United Nations, i ]
system, standards and instruments
Healthcare, AIDS
Drug trade

13



v A

L

2.4 The Need for Peace Education

This unit deals a coniplete_ picture of peace education, so it is important for all
communities in all over the world, especially in Pakistan. In the first stage it was intended and
applied according to the perspective of negative peace, negative peace explain the reasons of
clashes and discover the substituted ways to stop upcdming clashes and battles, (Bell, 2012,

Reardon, 2001, Theresa & Sunny, 2012). According to, (Theresa & Sunny, 2012), peace

- — ———— % ., . .

education was arousing in the akifmmd world war and its destructions,
Such as Nazi meditation camps, exploitation of convicts in Japanese land, and the discovery
of nuclear bombs. Aftef these outlooks, peace education was provoked in all over the world.
The key aims of peace education is that to make awafe the peoples war and its destructions on

human being and on the nature, (Umar, 2010). According to Commission for Africa, (2005),

says that a large number of peoples have killed through fierce war in most of African countries

if we compare with rest of the world. To look these critical situations only few African
countries incorporated peace education into their curriculum. According to, Dubois & Trabelsi
(2007), in 2007 forty percent of the clashes and goriest wars were-happening in Africa if we
compare with the whole world. In the result of these goriest wars and clashes, realized the
people about human life and their importance. According to these situations, African
Commission realized the‘ need of peace education. Through peace education they were

promoting peace and prevent conflicts and violence in Africa, (Dane, 2012).

According to world-wide level, United Nations realized the need of peace education, to
encourage peace education in all its members’ countries. But united nation has been worse in
the spread of peace education in member countries, the main reason is that these countries have

been deficiency of peace education, (Reardon, 2001). The fundamental hypothesis in. this

situation is that clashes are an outcome of erudite outlooks.and erudite behaviour, so peace

. education is conceivable to impact equally attitudinal and social instabilities through
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educational interferences, (Boyden & Ryder, 1996). According to new vision, it is conformed
that education has the ability to change violence centered opinions in all over the world, in
pinpointing the foundation of violence and promoting plans for positively, (Hayne, Auster &
Dower, 2009). Peace education is compulsory in everywhere in the world, peace education is

a vital tool for the construction a principle of positive peace, (Cower, 2007).

According to Gatling’s (2008), to develop the culture of peace, it is important to study
peace education and peace studies. Both of them wete playing their part in the up gradation for
the “culture of peace. Ssenkumba (2010), according to them peace education improves a
favorable situation in which nonviolent and reverential attitudes can be showed by members.
McCrery & Henry, (2010), according to them, peace education is important to change the
ancient statemeﬁts about peace “if you need peace, prepare for war” it is an ancient statement
about peace, while new statement about peace is, “if you need peace prepare for peace”. Thus,
peace education is compulsory for all communities, peace education enables the structure of
the fundamental schemes which sustenance and endure a further. nonviolgnt culture,
(Ricigliano, 2003). Ezra, (2013), according té them, it.is impbrtant, to teach peace education
in diverse communities and peoples of dissimilar ages. Because it is the need of our society to
use peaceful changes in conflict organization. Young, (2014), by the help of peace education,
all types of conflicts and violence’s were prevent in the world. So, it is important for those
countries which have faced conflict and violence’s, for example, nowadays in Pakistan, Peace

education construct nonviolent communities, (Aster, 2013). .

It is an urgent need to promote peace education in all over the world through a
systematic ways to stop violence’s and conflicts. Peace education is also plays their roles in the
construction of peaceable educational institutions, groups and cultﬁres, (Ssenkumba, 2010).
Namarari, (2012), to identify, ¢ducation_for peace is the only one tool to stimulate values of
peace. So, peace education indorses cbnciliatory outlooks at dissimilar stages of harmony and
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vital rudiments for a culture of peace, it contains, inward peace, relational peace, communal
peace and universal peace. According to UNICEF works, it is the fundamental rights of every

child everywhere in the world to provide them peace-education, (Fountain, 1999).

(Bergh of Foundation, 2012), According to them, péace’education is a desirable need

* for everyone in this contemporary world, peace education talks about each phase of life and

development of culture and improved abilities, ethics and information required for constructing
long-lasting peace. Therefore, peace education is very essential, so, peace education can create
a clear change in the society by the assistance of conception of nonviolent awareness, these
conception criticized and deject fierce attitudes, (Harris, 2008). Peace education indorses
tolerance, understanding and countrywide uplifting, (Bell & Right, 2012). According to Moore,
(2009), peace education boost up human behaviour-and attitude’in society, institutions and
offices at national and international -level. United Nations have been stressing the member -
countries to teach the masses in peace education so as to indorse an environments of peace,
(Salomon, 2011). To promote peace education, United Nations’ launch, “Balkan Action
Agenda for Sustéinable Peace” Highlights the necessity of peace educatioﬁ- to implement in
every segmeht of society so as to reinforce residents’ capabilities to face with problem and

issues positively, and peacefully, (Drowrthy, Allet & Weller, 2013).
2.5 Content of Peace Education

The key purposes and contents of peace education, which clearly illustrate that, it has
numerous subjects, (Beer & Chew, 2010). According to Johnny; (2008), peace education holds
on different programs and creativities by divergent intents,_‘philosophies and céurses. Miley,
(2008), describe that, there is dissimilar kinds of violence is occurring, so dissimilar courses,
purposes and pedagogies of peace education can be used for this violence. So, peace educators

aré also used dissimilar kind of syllabus for different communities in all over the world,
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(Fountain, 1999, Harris, 2008, Reardon & Cabezudo, 2011). Peace education has altered forms,
so, different peoples can define peace in altered ways, and therefore they were made different

curricula according to the situation, (Harris, 2008).

Therefore, peace educators have makes various syllabi for different kinds of peace, for
example, multiethnic education, citizens' rights education, worldwide educatio‘ﬁ, clash resolve
education, conservational education, interreligious education, gender education, progressive
education as well as peace education, according to them, peace education pursués tovtalk about
altered kinds of direct and indirect conflicts, (Fountain, 1999, Hams, 2008, Reardon &

Cabezudo, 2011). Navaratri, (2012).

According to this research, peace education contains on human rights, conflict
resolution, growth and enviro@ental education are explained with the hop‘e that if it is
integrated in the educational syst_en{ of Pakistan, it enables the formation of positive peace.
Therefore, the scholar eiplains the signiﬁcance of the certain themes of peacé education in

detailed, the details are: -
2.5.1 Human Rights Education

Human rights is the mbst relevant matter, which measured the conflict as well as post
conflict scenarios, (Bethe, Wilson & Brook, 2005). Human rights can develop awareness and
helps to make a ground for reconciliation as well as peace building abilities, (Maier, Mulley &

Saria.2013).

(Reimers & Chung 2010), According to them, thé central element of human rights
education is that to acknowledge peoples of each stage, and to talk conflicts tranquilly and
positively and to perceive the law of rule. It is understood that-éducation for human rights is

one of the significant tool with the rise of positive peace, (Bestow, 2012, Fountain, 1999).
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Education for human rights is compulsory for all cultures as and for positive peace in the world,

(Fountain, 1999).

The human rights education significance is illuminated by Bell & Right (2012),
According to them, the cumulative skill to examine circumstances'in the word of human rights
significantly contributes to the consciousness of thé damaging influences of their destruction.
Thus, human rights education developing communal integrity and promoting a sagacity of
accountability for protecting the privileges of each individuals containing enemies, (Bell &
Right (2012); Reardon & Cabezudo, 2011). According to Fountain (1999), human rights and
peace education are thoroughly connected deeds that—*éOunterpart one another. For the
realiza;[ion of human rights, peace is its main requirement in the advancement of human rights
assurances the building of long-lasting peace, (Fountain, 1999). Navaratri (201 2) According to
them, human rights education assists thé growth of a progréssive atmosphere, for this human

right is appreciated.

According to the p_révious discussion, human rights studies promotes cultural unity,
incorporation and constancy, (Godson, 2012). Peace scholars suggested that this type of
education should be a portion of teacher training-programs, (Bestow, 2012; Fountain, 1999).
According to them, the teacher plays a vital role to promote human rights education in teaching

learning process in school and societies, Reardon & Cabezudo; (2011).

In India, Bestow (2012), teachers’ plays important role to promote human rights
education in society, educational institutions and homes. Bestow (2012), more papers the
solemn portion of educators as intended foundation groups, who can convey correctness for

human rights in institutions and societies.
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2.5.2 Conflict Resolution Education

According to this research, ‘it can be seen that, to integrate education in conflict
resolution as a portion of peace education in the educational system of Pakistan, to handle such
political and uncertainty of law and order situations in Pakistan, to promote peace building
abilities, for example, batrician conciliation, constructive conservation, sympathy and different
types of tools for conflict resolution. Pakistan has been faced p.olitical, social and terror issues,
which seriously inﬂueﬁce on the developing poliéies of the country, (Bratton & Mausner, 2012;
Sachikonye, 2012). The contradictory condit{on in Pakistan has been practices of conflicts in
contradiction of political enerhies, (Sachikonye, 2012). Andres, Hinge & Messina (2013), &
Erring & Kart, (2012), According to these scholars, conflict resolution education plays
important role in teaching learning process to devélop the following skills of the peoples, for
example, negotiation, 'cooperation, conversation, understanding and problem solving skills.
Malm & Lofgren (2007), According to them, conflict resolution education is a main technique
in the development of training and the learning process in school, to handle violence’s amongst
youth. Therefore, from early 1980s, the conflict resolution education progfam has been
implemented in the United States of America and Australia, to boost the skills éf students in
such a way that to solve conflicts in a peaceful way, (Malm & Lofgren, 2007). They were
explaining that, in America a lot of research was conducted about the efﬁcieﬁcy for education
of conflict resolution in the UIS.A,” it is stated that, it reduces vi(;lence, conflicts, and rates of

disappointments, student deferments and victimized attitude). Harris, (2008).

In the case of Pakistan, the scholar believes that education in conflict resolution as an
important feature of peace education. It subsidize the growth of constructive relations and
permanent peace. Which is situated for maintainable growth. The Scholar explains
environmental education in upcoming unit, which as another impqrtant subject of current peace
edu;:ation practices. |
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2.5.3. Environmental Education

Peace educators, have stated that, to incorporate environmental education in peace

" education, Beer & Chew (2010), Harris; (2008) & Reardon (2001). In general, peace scholars

were highly concerned with the threats of conflict and their upcoming influences on natural
disaster. Worries about future natural disaster containing the growth of worldwide heating, fast
extermination of classes, i;npurity of land, air and water, reduction of jungles and shortage in
over-all have, So, according to peace scholars environmental education is a basic portion of
peace education, (Harris, 2008; Navaratri, 2012). According to them, Sauvé & Orellana (2004),
in peace education the awareness of environmental education plays a key to role to defend
demolition of nature as a shaied land and source for whole lifespan. According to them,
environmental educati.on promotes understanding about day to day unnecessary destruction,

(Reardon, 2001).

According to the current situation of Pakistan; so it is needed to comprise environmental
education and talk the ecological squalor which has originated from the Pakistan war, (Mayas,
& Nitra, 2010). Tenacious wars in Pakistan have faster environmehtaL squalor-as imitated in
enormous deforestation as well as desertification, reduction of raw materials, water and air
pollution, the lack of hygienic drinking water ;nd deteriorating earth, (Mayas, 2010; Perry,
2012). It delivers proof that the Pakistani clashe; have left numerous people deprived of the
right use of rudimentary raw materials, for example, frgsh water source, energy as well as other
sources of power, (Kabala, 2012; Mayas, 2010; Perry, 2012). According to Austen (2004), the
absence of raw materials and rudimentary human requirements significantly can take part in
war and uncertainty. So, the crucial requirement for plummeting environmental annihilation in
Pakistan, since it can take part in physical ferocity and discouragement maintainable financial
and human growth, (Mayas, & Nif[ra, 2010). According to Beer & -Chew, (2010), the
significance of environmental education is fo promote standards and actions that favorable in
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defensive natural resources and important for positive human growth. Therefore, in such cases,
environmental ‘education is includes in peace education to contribution in plummeting the
environmental destruction, so by the helps of this way peace can promote an all over the wotld.
(UNESCO, 2005). So, environmental education is mandatory in all over the world, it teaches
people on the requirement to talk the environmeéntal disaster and prepari;lg a tool for them to

enable people to make environmental sustainability, Harris’ (2008).
2.6 Methods of Approaching Peace Education

Peace educators can presented peace education into students according to their
dcma;r;ds in all over the world. Interactive as well as leamer-ceﬁtered methods of peace
education stimulated by UNICEF. UNICEF used Classic t'echniques in peace education
programs for example, .supportive team ‘work, friendly teaching, deb.ate with each other’s and
small groups, joint games, thinking, priority-setting trdinings, policymakix}g as well 'asl
consensus-building trainings, discussions, part plays and imi‘tations, (Fountain, 1999). It’s alsq
integrated in the 1990 Jomtien Declaration which ;Nas shown from the World Conference on’
Education for All and Action to Meetiné Basic Learning Needs on 5-9 March 1990 at Jomtien,

Thailand (UNESCO, 1994).

“Vigorous knowledge or participative approaches, experimental léarning, organizations
in learning with pupil contribution, negotiation, individualism, storytelling as well as reply to
stories, scheme work motivation on classifying enquiries and examining responses, inspiration
of use of main material, conversation with children from other cultures using their own
medium, imaginative education and wisdom, entire school method containing entirely staff and

associations with the broader society.”

It should be incredible, that peace education approaches would be dynamic

collaboration, contribution and serious rational. The learner is the centre of all subjects which - A
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were related to peace education. Former peace educators for example, Montessori (1992),
Dewey (2007), & Frigate, (1980), have focused on interactive .and learner-centered method,
they were used these methods in teaching learning process. It is seen that in Pakistan that these
method were used to solve classical teaching and the learmning process. According to these
classical methods the teacher gives information to students whereas students were observed as

an inactive receiver.
2.7 Conceptual Framework of Peace Education

There are numerous programs of peace education aré continuing to endorse peace
education practices in everywhere the world. These .programs were working according to
explicit sets of principles and a framework. In everywhere the world these peace education

programs have a dissimilar connotations contingent of dissimilar persons in dissimilar places

(Saloman, 2011).

So, numerous model of peace education is established in all over the world. These
models are: Learning Abolish War Model (LAWN), The Integral model of peace education
(IMPE), The “Flower-Petal” model of peace education (FMPE), the Education for peace based

on the integrative theory of peace (EFP-ITP), and the Peace Education program model (PEPM).
2.7.1 The Learning to Abolish War Model

Reardon & Cabezudo was developed this model in" (2011), with the peace educator’s
team of the teachers of Columbia University, United States of America, this team was also
developed by the Hague Agenda. The learning to Abolish War Model (LAWM) is “contextualized
inside and shapes upon the applicable and pedagogic progresses in peace education that grown

over the last half of the 20" century”.
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According to the. LAWM, the violence as the key glitches in-the culture of peace. So,
the main focus of this mgdel was, to emphasize on edﬁcation for the deterrence of conflict and
all forms of violence — the main parts of this model are: a) root causes of war/culture of peace,
b) international humanitarian and human rights law and institutions, ¢) disarmament and human
security, d) Abolition, resolution and transformation of violent conflict. This model (LAWM)
was formulated and first started in North America and English speaking countries (Reardon &

Cabezudo, 2011).

The learning to Abolish War Model can’t be an equivalent picture of peace education
syllabuses in all over the world. The key idea of this model appears to challenge the
contemporary glitches in the province of Khyber Pakhtunkl;wa in Pakistan. Anywhere in this
world we seem that the growing of weaponries has developed- a plan to defend the
denationalization of safety’and is its supply in Pakistan, (Sarosi & Sombutpoonsiri, 2009). It is
a perfect model to solve the current situation in Pakistan. Therefore, this model (LAWM),
typically stressed on external circumstances for example, conflict, violence, commandment,
equal basic‘rights, to stop the enhancement of the weapon and demilitarization. However, this
model has small focused on internal situations, for exa.r;lple, worth of awareness o_f the people,
which were becoming the source of conflicts. It is surprising that, the learning to Abolish War
Model, is associated with the current situation of Pakistani, to stop conflict in Pakistani society.
This model (LAWM), was also made on the basis of assessmeﬁt with courses of the peace
education from numerous nations for the teachers college of peace-.education team at Columbia
University, USA. It was maintained by these organizations. This model was international
electioneered as a source of teaching for anyone to make a c;ontribution in the global movement

for peace education.
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Figure 2 Ltearning to Abolish War Framework
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2.7.2 Integral Model of Peace Education

This model was developed by Brenes-Castro (2004), through the assistance of other

peace educators from different states of Central America.

The key emphasized of this model is on person-centered theoretical construction, which
were the part of United Nation’s ideologies for the philosophy of peace to promote it in all over
the earth. Integral Model of Peace Education reflects that peace as a practice of harmony,
safety, stability and peace. The main focused of every person is based on a Self-relationship
which were used in three contexts these three contexts are: the First point is that to link to self,
second is linked with nature and the third is linked with health. According to the pedagogical
perspective the critical method which emphasized the procedure of likeness and negotiation.
Integral Model of Peace Education has been inclined by Mahayana Buddhism’s belief in
worldwide understanding as a key inspiring importance for social growth and it’s indulgent of
the interdependence of every procedure. Peace is placed at the centre of the Integral Model of
Peace Education, and appears the outcome of nonviolent relations in every steps in these three
contexts. In the first context, Peace with one’s self: It contains of peace with body, heart and
mind. These portions lead to governing person ingesting, for the upsurge of love, understanding

and patience, and to attain inward harmony to grow an evocative life. It inspires the morals and
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situations of peace to anyone and in environment. According to the second context, Peace with
other: it involves the philosophy of egal_itjclr_ianism, dogmatic plus societal contribution, and
well-being for everybne. Safety, basic l;uman rights and well-being of every human are the
main concern of this model of peace education. According to the, Peace with nature: this part
contains of environmental consciousness, biodiversity as well as usual stability. Envitonmental
consciousness, biodiversity and usual stability confirms environmental safety founded .an
awareness that every existing things have the right to exist. Integral-Model of Peace Education
in mostly concentrated with inward ego control and natural surroundings. The cer;tral notion
of this model of peace education is related to Buddhist internal peace, because it was the impact
of Mahayana Buddhism. Internal peace is plagiaristic from the outside peace. Still, it is not

adequate to prevent conflicts to those individuals, who have no peace. Patience is upright, but

s

Buddhists have understood excessively more patience into the organization, which functions

on the physical violence, (Galtung, 2008).

=

According to the second part of (IMPE);, model of peace education, is “peace with _
others” connecting communal characteristics for example; governments, Basic human rights
and richness of everyone in all over the world. It is also the outcome of external peace. The
third element of this model is “peace with nature” it needs the consbiousnéss of everybody and
communities to create an ecosystem, it confirms that every existing things can happen in tl;is
biosphefe. Whole control peabe, whole internal peace and positive peace and hann’ct)ny are the
central ccéncepts of this model. According to this model the whole peace is pafrying a specific
way in association with mystical .feature and it was also linked to natural consciousness, peace
of awareness and Mahayana Buddhism. The idea of Gaiajpeace looks similar to the Pakistani
situation to consider the ecological security. We can see a lot of battles, which were becoming

the causes of ecological demolition in Pakistan. It becomes the reason of violence. Integral

Model of Peace Education is measured as valuable for humanizing Pakistani people in some
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2.8 Practices of Peace Education

In the following nations, her teachers offered to deliver peace education practices in

their teacher training programs and other modes of training.

2.8.1 The Northern Irish Case

This is a related cause of our study. In Northern Ireland peace education has been
presented to solve a determined ethnic fight linking the two central ethno-religious groups;
Catholics and Protestants (Harris, 2008; Nery, 2007; Tomes, 2012). Toper & Linger (2007),
According to thém Northern Ireland has been divided with battle amongst the Catholics and
Protestants from its beginning in 1921, till the Belfast Agreement of 1998. Tomes (2012), point
out the Belfast Agreement of 1998, and its association between these two groups have been
illustrated by hostility and a small concentration battle. E.g., in what became recognized as the
Difficulties from the dawn 1960s to the Belfast Agreement, militias are also involve in
Northern Ireland conflict, the native police and the British Army executed about 3700 people,
~hereas over 40,000 were wounded in the conflicts of Northern Ireland, (Toper & Linger,

907).

Salomon (2011), cited that the war in Northern Ireland has been inexorable, peace
education program has been started, to address jointly detained and extremely imbedded
dogmas about the opponent in association to the Catholic-Protestant war. In Northern Ireland
it clarifies that peace education is education- for shared considerate and it was used to address
the lasting war among Catholics and Protestants, (Harris, 2008). In Northern Ireland Zembylas
stated that, (Toper & Linger, 2007), peace education has been stressed so as to endorse

understanding and clemency and ease the erection of stable and mix societies.

Researchers for example, Halen & McLinn (2005), and McGinn (2006), they have
interrogated the éfﬁciency of mix schooling in Northern Ireland. E.g., Halen & McLinn (2005),
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stated that, up to now in Northern Ireland the mix schools provide merely the minor ratio of
students for the compulsory school stage. McGinn (2006), according to them, in Ireland only
six percent of the students ére involved in mix school system. In Northern Ireland, this shows
that a large number of students_enrolled in Protestant and Catholic schools and thus
contradicting the entire perception of mixed schooling, (Dilfet, 2005; McGinn, 2005). In
Northern Ireland it is a ground Reality which clarifies, that the promoters of mixed schooling
have challenged confrontation from rooted benefits and scarcely some suggestion for a durable

time, (Smith & McCully, 2013).
2.8.2. The Rwandan Case

According to the scholar’s evaluation, Rwanda is the relevant case of such practices, it
illuminates an African inventiveness and education systems of Africa are not invulnerable for
peace education programs. It is appropriate for the contemporary ,investigétion, which
analyticélly inspects the contests and botentials of introducing peace education in Pakistan. In
Rwanda Peace education has been presented to discourse an obstinate inter-ethnic war between
the Hutus and Tutsis, (Salomon, 2011). Soothe (2009), stated that, previously from 1994 killing
in Rwanda there has been extreme war between Hutus and Tutsis that steered to a civil war. In
Rwandan conflict has been stimulated by containing the “discernment as well as reduction of

the other”. Soothe (2009), he more elucidates that how education for the occurrence was used

_ as a partisan instrument for upholding an unsatisfactory and undue position quo preceding to

the 1994 killing. In 1994 eight hundred thousand and one million Tutsis and sensible Hutus

were killed in Rwandan all of these situation can be happened: through dissimilarities in all

- parts, (Dubois & Trabelsi, 2007; Johnston, 2007; Soothe, 2009).

According to them, Khobler (2007), the past killing in Rwanda, the innovative

government can take a great stress on improving the school syllabuses so as'to promote a new

30




A ¥

Y

and comprehensive Rwandan individuality. Primary and secondary schools have been

established new syllabuses and reading resources to endorse a culture of peace, pacifism,

“national harmony and understanding, (Albert, Gibson & Newman, 2008; Fountain, 1999;

Khobler, 2007). Péace education themes were included in thé new school curriculum, for
example, national curative, conflict determination and serious discerning, (Schweisfurth,
2006). Nelson (2009), creates that the past killing in Rwanda, the school is stared as an actual
instrument for optimistic social alteration and consistency. The main purpose of the new
schools were that to give education to people that stop killing and promote peace and
reconciliation, there is a great ‘effort of the Tutsi-led government to deliver equal educational
opportunities -in schools, colleges, universities and other educational institutions, (Fountain,

1999; Soothe, 2010).

In Rwanda, peace education up to now facing numerous hindrances agreed that the
governmént of Rwanda was not prospered in generating of negative peace as equipped conflict
which were endlessly vented, (Khobler, 2007)). Leona (2005), In Rwanda the level of tightness
has continued highly preserves that, ﬁp to now‘positiv.e peace remains'indefinable and it despite
total consideration to develop peacé building situation, in Rwanda it has seen that slight
improvement in the development of maintainable peace. According to the investigator’s
opinion, Rwanda needs national peace education programs, which were taken on board the
requirefn‘ents and wellbeing of every unit of the Rwandian people, (Bell, Right & Nelson,

2012). S .
2.8.3. The Sri Lankan Case

Peace education has been presented as a plan for facing such obstinate and a cultural
war between the two key cultural groups; one is Sinhalese (Buddhist), who were in large at

number and the second ethnic group were Tamil (Hindu), who were small in number, as a same
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case in Rwanda, (Carrizo, 2010; Peel, 2011). The history of Sri Lankan conflict has been
started from British colopial rule, (Adams, 2010; Boyar & Carew, 2008). E.g., Boyar & Carew,
(2008), Stated that according to a policy of divide and rule, the British colonial ruler gives
excessively opportunities to Tamils both in colonial administration and strategic occupations
for example, law, medical and in engineering. Adams (2010), Boyar & Carew (2008) &
Spinster, (1998), presented that discrimination in every part of life, unsatisfactory provision of
education and the joblessness Tamils afterward freedom which were the central reasons for
war between Sinhalese vs. Tamils. In the time of civil war in Sri Lanka from 1948 to 2009, it
has overwhelmed to fierce wars, therefore consecutive regimes were unsuccessful to solve the
complaints of the Tamil smaller in population and they were agreeing to the majority

population of Sinhala, (Spinster,1998).

Previous discussion presented that peace educatic_)n in Northern Ireland and Rwanda, in
Sri Lanka peace education was presented so-as to address straight, basic and societal fierceness .
(Carrizo, 2010; Hocks, 2013; Srinivas, 2019_). The significant measurement i'sl that dissimilar
in the earlier cases, Iﬁ Sri Lanka peace educatibn programs have contained numerous
perfonnérs for example, legislators, school principals and teachers, NGOs, religious institutes
and international supporters, (Carrizo, 2010; Hocks, 2013; Srinivas, 2010). These struggles
have been flattered by numerous formal, non-formal and informal peace education creativities,
(Carrizo, 2010; Hocks, 2013; Srinivas, 2010). For example, the government has been
maintained by several pwcé education creativities containing-policy construction, curriculum
amendment, teacher training programs, and it incorporated into all subjects of peace education.
Which were presented in the different scihools scheme, (Carrizo, 2010; Tailor, Risen, Monee,

Collin, 2011).

Atcording to some Authors for example Hocks (2010), Carrizo, 2010; Tailor, Risen,
Monee, Collin (2011), cite them, the government of Sri Lankan, peace educafqrs as well as
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NGOs has invigorated peace education into cunicular actions, inter-cultural educational
interchange programs, ethnic and inter-religious doin‘gs. In Sri Lanka Peace education program
has well directed the mature populace containing government bureaucrats, spiritual and
communal front-runners, print media .and non-governmental organization employees,
(Srinivas, 2010). E.g., The University of Bradford trained mature students for Kilinochchi in
September 2005, It was the main center of the war in Northern Sri Lanka, the main purpose of -

them were conflict resolution and peace preparation, (Srinivas, 2010).’
2.8.4. The Case of Bosnia-Herzegovina

Bosnia-Herzegovina is another related case of this research, because it illuminates the
significance of promoting and presenting a peace education program, it is centered on an
agreement-centered wor‘l.d opinion, that it endorses rudimentary human requirements, for
example, fairness, safety, equivalence and self-determination for everyone, (Dane, 2012).
According to the previous cases, Bosnia-Herzegovina has been taking. initiated steps towards
peace education to address character-based war inéluding three key cultural groups in the state;
one is the Roman Catholic Croats, second is Muslim Bosniaks and third group is Eastern
Orthodox Serbs, (Havas, 2009). ‘The civil-war was tn'ggéred in the country, Blige (2010),
mentions as in ‘;arliest detestations’ containing spiritual farewell, dissimilar ancient stories,

rivalry over partisan and financial assets and political prejudice. Blige (2010), Felon, (2007) &

‘Havas (2009), stresses that relationships ‘between these three cultural groups in Bosnia-

Herzegovina initiated to decline the breakdown of the previous Yugoslavia. Such as, in the
vote to regulate the upcoming of Bosnia-Herzegovina, whereas the Serbs desired to become
the part of Yugoslavia, Bosniaks and Croats chose for a self-governing state, therefore

irriportant to equip conflict, (Blige, 2010; Felon, 2007; Havas, 2009).
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The case of Bosnia-Herzegovina is totally dissimilar from the other cases deliberated
in this unit is that, peace education in Bosnia-Herzegovina is involvement was outwardly
ambitious and it was originated by universal performers, (Felldw, 2008). Cabbi (2005) & Dane
(2012), elucidate that the Education for Peace program, which describe peace education
happenings in Bosnia Herzegovina was introduced Education for Peace program, Global with
the help of an-award from the University of Luxembourg and harmonized by bureaucrats from

Landegg International University, Switzerland.

The best method for peace education is mixed method, which is precarious for the

envisioned of peace education programs in teacher training programs in Pakistan, therefore it

stresses for peace education to a valuable influence on learning institutes, it is the necessary
parts of the organizational attitude and never limited in classroom or ]eéture playhouse, (Cabbi,
2010; Dane, 2012). One more crucial lesson of Bl-osm'a‘-Herzegovina research is that when
school teachers obtain methodical and deep preparation in peace education they will clinch it
in a manner of life and present them into their day-to-day classes of their particular topic parts.
(Cabbi, 2010). It is the main line of my research, which meets with‘the-objective's of my study;
to analytically inspect the causes of presenting peace education at pre-service teacher training

programs in Pakistan.
2.8.5. The Swedish Case

According to this investigation, the Swedish example has been nominated so as to
illuminate that peace education is compulsory for each and every cémniunity containing those

who supposed to be comparatively nonviolent. According to-Hakvoort (2010), Salomon (2011)

‘& Thelin (1996), Sweden is a case of a comparatively nonviolent as well as self-governing

state, in which conflict features hardily occur. The matters of the state have been partially by

~>

means of peace education iriventiveness, (Anver & Zante, 2012; Berdt, 1997; Thelin, 1996;
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John, 20135. In Sweden Peace education has given progressive outcomes, since it has been
driginated and maintained by the dominant country school specialis:c and therefore becoming a
significant feature of administratibn rule (Berdt, 1997; Thelin, 1996; John, 2013). According
to better policy directions, the government of Swedish has been capable to effect on the
application of peace education programs at dissimilar stages of culture, (John, 2013).
According to the evidence peace education efforts is more imitated in the Swedish Education
Act 1 Chapter 2, it clarifies that, the whole institute’s legislative system or social and academic
happenings, it would be molded in concordance with rudimentary basic self-governing
standards. All-people who working in the school-placé would inspire admiration for our
communal situation. Those people who work: in school-place shall explicitly endorse
equivalence amongst the genders and vigorously stop each and every system of intimidation

and discrimination, (Salomon, 2011).

According to the Hakvoort (2010), cited that the National curriculum of Swedish
recommends that the school shall be used as a significant instrument to endorse sympathy as
well as empathetic feeling for others frorﬁ miscellaneous circumétancés. Plans for endbrsing
peace education creatjvities in Sweden have incorporated syliabué imi)rovement, in teacher
training programs, the improvemerit of innovative school books and connected learning
resources and the use of national radio and television, (Berdt, 1997; John, 2013).

2.9 Teacher Training for Peace Education

Peace education is the important elements to endorse peace education in proper schools,
of teachers’ consideration and values and preparation, whetheri't'hey present peace education
into the classroom or outside of the schools or educational institutions. Especially, the
supportable practice of peace education in educational institutions should need the

consideration and provision of the entire educational institution staff. Reardon (2008) cited
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that, the role of the teacher is one of the important components of entire educational

)

.development. For example, Tyrrell (2002) has well-inff)m}ed from the .investigation of
circuinstance of peer conciliation, if educational institutions are to make such environment,
these environment can maintain peer conciliation as a portion of an entire educational
institution method, it is necessary to be ready for alteration and change. Furthermore, in
Northern Ireland the knowledge of indorsing peer conciliation in each and every educational
institutions spectacles the necessity for further introductory te;lching workshops for the entire

grown up societies of the educational institutions, so that programs can be maintained from the

start by entire educational institution obligation, (Stewart, 1998).

According to present study teachers training programs are associated with peace
education, (Bverdt, 1997), several member of the PEC, it is the subsection of the International
Peace Research Association, decided that peace education is most significant for teacher
training programs in schools, so"peace education is very important for teachers to recbgnize
the potentials and actions to teach it well. Particularly, it has been realized that peace education
is the need fof every kind of teacher training programs, whefeas various scholars recommended
that:hypothetical and applied features-of péace education is important for pre-service teacher
training programs, for example, the awareness of peace, while in-service teachers training
promotes many applied features, for example, conflict resolution strategies, (Berdt, 1997).
Similarly, Harris (2008), according to them peace education is a part of teachers educations, so
as to deliver with knowledge and skills about peace to tea‘c‘hers,A conflict and violence, and how
to create such enéfironments into the classroom to make awareness into adults and to become
peacemakers. But, presently in maxiimum nurﬁber~ of nations, there has been insufficient teacher
training to make educators for peace education in educational institutions, and numerous step

i

were taken by specific teachers or educational training institutions, (Berdt, 1997, Harris, 2008).

Al .

In this situation many institutions, communities and peoples are speaking to the requirement
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for teacher training in peace education. E.g., in the 21st Century, Hague Appeal for Peace and
Justice is a Worldwide Movement, which is-based on Peace Education, its slogans is for the
training of each and eve}y teacher in matters of peace educz:tion, in addition to “Education for
Europe as Peace Education” this program stresses thei significance of promoting a more
teachers training program, (Seitz, 2004). Moreover, Tyrrell (2002), presented that, for the
development of definite forms -of peace education whicﬁ were war resolution and peer
negotiation programs, it’s the main problems, which awaken from the debate at the Annual

Conference of Mediation UK in 1998 was the requirement for ‘a coordinated, strategic

approach in initial teacher training.” This is because of a concern that:

They [teachers] don’t essentially have the training in how to enable team work, how to
improve co-operation skills, how to teach teenagers to lister. These all-inclusive skills don’t
usually tend to be trained. Surely the stress from government and so on i$ in teaching exact

topics and for education to become more and more comparﬁnentalized. (Tyrrell, 2002).

In the same way, Stewart (1998) cited that, the influence of overall teacher training and

“outlooks of teachers towards students, with the stress on upholding discipline slightly than

determining conflicts. There are many possible problems.of peace education to endorse them
in teacher training and connected to under the present situations of teacher education, because
of the opposing values and rehearsal intricate between peace education and formal schooling.

Stewart (1998), stated the problem arising from the practice of peer mediation in schools:

A more authoritarian and hierarchical philosophy within a school might make the
awareness of children being authorized to deal with their own clashes seem more
bullying to grownups and the participation of auxiliary staff less satisfactory.

(Stewart, 1998)
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These condition can be applicable to some kind of peace education program which were
practiced in educational institutions, while universally ‘teacher training institutes have often
been characterized as demanding formations’ (Davies, 2002), whereas an strict philosophy is
conflicting to the knowledge of teacher training for peace education, it empowers teachers to
deliver standards of collaboration, -admiration for the sentiments of the child, and gratitude of
alterations, (F oﬁntain, 1999). Moreover, Harber (2002), cited thatf. the teaching services and
capabilities that enable student and teachers to learn overpoweringly, the prevailing teacher-
centered ones resultant in orthodoxy to the position duo and imitation of controlling schools
.and, classrooms. Therefore, the feacher-centered‘ methods éommo‘nly trained the teacher appear
to be in resistance to the student-centéred methods endorsed in peace education, for example,

collaborating and participating teaching methods, establishing helpful team work and helping

team conversations’ (Fountain, 1999).
2.10 Peace Education for Pre-Service Teacher’s Education.

According to Huntly (2013), numerous school system has to support the application
and propagation of peace education programs in schools. Srinivasan (2010) & Wiggins (2011),
cited that the current peace education needs educated teachers, syllabus improvement, helpful
classroom situations and administrative and societal or community provision. According to this
research teacher training programs in the field of peace education, reflected can be important
and dccisive, that’s how teachers learn and prosper in actual classroom and school
circ.umstances, (Pollock, 2010). The Educationist have great concern with this point that the
teacher is the key indicators for the positive improvement in school, (Reardon, 2008); the
trainings of teachers in the field of peace education-can enable them to outline the subject in
primary énd secondary schools and further scholastic institutes in Pakistan. It’s a dire need to

integrate peace education in all compulsory subjects into.pre-service teacher training programs

and become the part of the curricula of prospective teachers in Pakistan. cited that peace
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ediication can introduced in pre-service teacher training programs can pledge a culture of peace
for regular base, starting them in teacher training institutions and stemming in the schools-and

societies, Ssenkumba (2010).

According to Bestow (2012), who underlines that peace education is a very important
process of growth and change of pre-serviﬂce ‘teacher. —The reality that teachers required
capabilities and abilities, which permit them to distribute peace education into students in
schools and other teachers training inst’itutions: In debating the part of .pre-service teacher
training program summaries that peace education offers to prospective teacher’s chances to

grow a concrete information base of the theme which is required for providing excellence-

knowledge, (Reardon, 2008; Ssenkumba, 2010).

Barrett (2010), discussed the similar views and contends that pre-service teacher
traiping in peace education is compulsory so as to give well-informed and.very competent
teachers. Thus a gigantic requirement for develobing teacher capability and réorienting their
pedagogical methods, (Fitzciuff & Jean (2012). Creafing on practices from Sri Lanka, Carrizo
(26 10), maintains that systematic training and provision of each and every educator and the
comprehensive school staff is important so that arouse the outline of actual peace education
programs. It determined that when educators and scholars are prepared with important peace
education values, their attitude to training and knowledge thoroughly variations and their
insights of personality, others-and the world around them will be completely changed. It
delivers suggestion that pre-service teacher training is a significant substance for societal
alteration, (Bercaw & Stooksberry). Bestow (2012), cited that educators play a vital part as the
heralds, replicas and peacekeepers of training in schools. It’s obviously shows that for teachers
to be operative, they need an extraordinary stage of pedagogic abilities and capability to present
peace education in schools, (Bell, 2012). Expand these views by emphasizing that the trainir_lg
of teachers ébout peace educa'ti_.on empowers them to deliver the pupils with capabilities and
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standards desirable in making and upholding peace at the individual, personal, communal,

culture and worldwide levels John, (2013).

So, the scholar; struggles that the prevailing teacher training institutions offer some
programs, which trained the téachers in Pakistan, (Aural; 2005), in our country universities and
other educational iﬁstitution started peace education training programs. The significance of
making native teachers training programs in peace education is highlighted in Tidwell (2004),
he cited that “peacé teachers should not be free-falleri into a conflict. region.” Pre-service
teacher training in peace education is a key characteristic of the program in Sri Lanka, Sri
Lanka make one institution of peace education for pre-service teachers at national level to
developed peach education among prospective teachers, and develop their skills and attitudes,
and integrate peace education in each and evefy subject areas. Croatia is also working to

develop Pre-service teacher tréining education into their country.

Borg (2006), Pre-Service teachers are primary teacher training programs at

training: “Trainees’ previous knowledge practises and undertandings, Trainees’ trust about
language teaching, Trainees’ judgement creation, dogmas and awareness throughout the

workshop, and modification in trainees’ understandings throughout teacher’s educations”.

Pre-service teacher education philosophy has been experiencing a change from old-
style models of pre-service teacher trainiﬁ;g, -‘which efphasis on the propagation of awareness
from skilled to trainee, to learner-centred models, which emphasize a curriculum based on

mutual or helpful education and discussion Kiggins(2001).
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CHAPTER 3
RESEARCH METHODOLOGY

Introduction

This chapter presents the research methodology. It consist of different section under the

headiﬁg i.e. nature of study, methodology, populatic;n, sampling, research instrument, validity

- and reliability of instrument, data collection and data analysis. The detailed of these sections

were following:

3.1 Nature of Study

The nature of the investigation is descriptive and-survey type. It was a quantitative -
study. Large number of data were collected in quantitatively. This-study was carried out under -

the topic of “Analysis of Peace Education Practices in Pre-Service Teacher Training Programs

in Khyber Pakhtunkhwa, Pakistan”.

Creswell (2006), According to them descriiative study expla.in and understand the topic.
It deals with the situation and connection that present, study existing outlooks, views and
practices, it is used to calculate program, to be used statewide or nationwide to survey
numerous respondents through an enormous géographic region. It defines and stipulates the
target population-and the sample. It deliberates the proportions of the sample and the means for
the stemming the sample dimension. It also deliberates the processes for managing the tools. It

also obviously classifies the tools used in data collection and how they were nominated.
3.2 Methodology

The perception and range of descriptive method are relatively wide. Descriptive method

has both qualitative and quantitative qualities. Therefore, the contemporary study was related
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to quantitative features of the_ topic under investigation. So, a Statistical method was used in
this study .and it is the main kind of descn’p‘;@ye study. Descriptive method is almost used in
education and other disciplines of Social Sciences. By the help of statistical method to solve a
social problem. The main focused of this research was to the analysis of Peace Education
Practices in Pre-Service Teacher Training Programs in Khyber Pakhtunkhwa, Pakistan. The
present investigation elaborate collection of facts from the targeted participants. Generally, the
|
data in such types of investigation are collected with the help of questionnaires. Therefore, such
types of research depends on questionnaires. So, Two questionnaires were used for data
collection, one questionnaire was designed for teacher educators? and another questionnaire
was designed for prospective teachers of the .LE.R department in all public sector universities,
in Khyber Pakhuml;hwa, Pakistan.: Researcher used Five Point Likert Scales in the
questionnaire, Strongly Agree, Agree, Neutral, Disagree and Strongly Disagree was used in the

questionnaire. In all items of the questionnaire the respondents were requested to specify their

level of agreement with every items on the following point scale.
3.3 Population of the study

The population of this investigation was prospective teachers as well as teacher
educators of the LE.R department in all public sector universities, in Khyber Pakhtunkhwa,
Pakistan. There are 73 teacher’s educators and 772, of the LER the department in all public

sector universities, in Khyber Pakhtunkhwa, Pakistan. Therefore, the researcher took the

following population, which was presénted in the following table:
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Table of population
Table 1.1 population of the study

S.#  Name of Universities ‘ Teacher Educators Prospective Teachers
1 LER of'University of Peshawar 12 145

2 LEROfGU,D.I Khan 11 | 92

3 I.LE.R of HU, Mansehra 1‘2 115 .

4 LE.R of UOM, Chakdara 07 | 110

5  LE.R of AWKU, Mardan " ’ 12 120

6 | LE.R of University of Swat . 10 , 80

7 IER of University of Kohat | | 09 ' ‘ 110

Total | 73 - B

3.4 Sample

Due to the short span of time and the lengthy nature of the study, therefore this researéh
was limited to the .E.R department in all public sector universities, in-Khyber Pakhtunkhwa,
Pakistan. So, a suitable sample was selected for this study, Simple random sampling technique
was used.by scholar in the selection of the sample and a suitable sample was selected by
following the procedures providing by Gay, (2009). According to L.R.Gay If population is 772,

then the sample size of about 245 was suitable, (pp.133).
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3.5 Research Instrument

Two questionnaires were used for data collection, one questionnaire was designed for

teacher educators, and another questionnaire was designed for prospective teachers of the .LE.R

department in all public sector universities, in Khyber Pakhtunkhwa, Pakistan. Researcher used

Five Point Likert Scales in the questionnaire, Strongly Agree, Agree, Neutral, Disagree and
Strongly Disagree was used in questionnaire. In all items of the questionnaire the respondents
were requested to specify their level of agreement with every item on the following point scale.

The Questionnaires were codéd as:

Table of Five Point Likert Scale

Strongly Agree Agree Neutral:  Disagree Strongly Disagree
SA A N DA SDA
1 2 3 4 5

3.5.1 Validity of Instruments

Validity of instruments were effectively confirmed. Validity of the instruments were
checked with the help of experts in the field of research.'By the help of expert opinion and

suggestions the questionnaires were modified and developed.
3.5.2 Reliability of Instruments

The reliability of the instruments were checked through Crone Bach Alpha. And the overall

reliability of the instruments was 0.84.
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3.6 Data Analysis and Intérpretation

For this study Valid, reliable and well-made instruments were used for data collection.
First researcher was pilot testing for checked the validity and reliability of the instruments. It
is a quantitative research. And the data were analysed and intefpret with the help modem
statistical software SPSS (version 20). And the researcher used percentage frequency and
means for data analysis and interpretation, which is a statistiéal method and mostly used in
modemn research. Results were obtained in the form of tables, charts and graphs. At last the

researcher explains every tables and charts with detailed.

46




A

e P ;,*;:;
By

CHAPTER 4

,
MO e,

M
a

DATA ANALYSIS

== [Introduction:

2

4 e
A,

P—

Data was gathered from teacher educators and.prospectivesi€achers-regarding analysis of = ="~
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peace education practices in pre-service teacher training programs, and the data were analyze
and obtained. The key emphasis of this investigation was to realize the views of teacher
educators and prospective teachers about practices of peace education in pre-service teacher

training programs in Khyber Pakhtunkhwa, Pakistan. -

wt

Two questionnaires were developed for data collection for teacher educators and
prospective teachers of the. LE.R departments of all public sectors Universities in Khyber
Pakhtunkhwa, Pakistan. Five points Likert scale were used in thé construction of the

questionnaires. _ -

The structure of questionnaifes are:

Strongly Agree =1, Agree =2, Neutral = 3, Disagree = 4, Strongly Disagree =5

This chapter was alienated-into two parts, part 01 contains teacher educator’s views
regarding the need of peace education in pge-éervice teachers trainjng programs in Khyber
Pékhtunkhwa, Pakiszm. While part 02 contains prospective teacher views regarding the need
of peace education in pre-service teachers training programs in Khyber Pakhtunkhwa, Pak;stan.

Table and figures were intended to understand the data, in order to carry further clearness.
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PART 02: PROSPECTIVE TEACHERS RESPONSES

THE STATISTICAL ANALYSIS OF THE RESPONSES OF PROSPECTIVE

TEACHERS

Table 4.2.1 Analysis of demographic descriptions in terms of gender

S.# Gender frequency Percentage Mean Score

1 Male 162 66.9

2 Female 83 33.1 1.33
Total 245 100

Figure 4.2.1 Analysis of demographic descriptions in terms of gender

Table & figure 4.2.1 demonstrates that, 66.9 % of the participants were male while
33.1% of the participants were female. It can be concluded that majority of the participants

were male prospective teachers and its mean score is 1.33.
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CHAPTER 05

SUMMARY, FINDINGS, CONCLUSIONS, DISCUSSION AND
RECOMMENDATIONS

5.1 SUMMARY

Peace is the usual impulse of the human community. Thefefore, must be taken
responsibility to be kept and preserved and maintained in societies. . It is a large number
of techniqges and means can be attained through implementing, in the practice of peace
education. Peace education is the name of the procéss, it can promote skills, attitudes and
'knowledge into people’s living into this contemporary world, it can bring angelic characteristic
among peoples, by the help of peace education man’s overwhelmed animal nature, peace
education discusses all forms of wars and told us the that how we can overcome these problems.
To promote peace education might be a different mode';‘ being, a formal mode,
is one of the famous mode to develop peace education. Peace education is.a blooming ahd
miscellaneous field o.f study, and tauéht as a discipline or a subject. It is studied in different
countries in all over the world. Although there is no formal system of peace education in
Pakistan, but the need of peace education was realized everywhere in the world. The current
study was directed to determine the ‘Analysis of Peace Education Practices in Pre-Service
Teacher Training Programs in Khyber Pakhtunkhwa, Pakistan’. The problem under
investigation was, “Analysis of Peace E-ducation Practices in Pre-Service Teacher Training
Programs in Khyber Pakhtunkhwa, Pakistan”. The intent of the present study to find out: (a) to
examine the prevailing practices of peace‘- education in pfe-sewice teacher training bfograms
in Kliyber Pakhtunkhwa Pakistan. (b) To identify the ne*ed of peace education in pre-service
teacher training programs in Khyber Pakhtunkhwa Pakistan. (c) To analyze the views of

teacher Educators regarding the need of peace education in pre-service teacher training
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programs in Khyber Pakhtunkhwa Pakistan. (d) To analyze the views of Prospective teachers

regarding the need of peace education in pre-service teacher training programs in Khyber

Pakhtunkhwa Pakistan. The following was the Research Question that was posed for

investigation:-

1.

What types of practices are reflected in pre-service teacher training programs regarding
peace education in Khyber Pakhtunkhwa Pakistan?

Whether peace education is one of the fundamental requirements of pre-service training
programs in Khyber Pakhtunkhwa Pakistan?

What types of the courses and activities can be intréduced in pre-service teacher
training programs in Khyber Pakhtunkhwa Pakistan?

What are the views of teachers. Educators regarding the need of peace education in pre-

service teacher training programs in Khyber Pakhtunkhwa Pakistan?

. What are the views of perspective teachers regarding the need of peace education in

pre-service teacher training programs in Khyber Pakhtunkhwa Pakistan?

‘How peace education can be integrated into pre-service teacher training programs in

Khyber Pakhtunkhwa Pakistan?

The Population of the contemporary investigation was constituted 73 teacher

Educators, and 772 Prospective teachers, of the 1.LE.R department of all public sector

universities in Khyber Pakhtunkhwa, Pakistan. The Simple random sampling technique

was used. This is a quantitative study. The Design of the study was Descriptive and Survey

type. Data were collected through a Questionnaires. The Questionnaires were designed

through five point Likert scale. The data was analysed with the help of SPSS (version 20)

software. Results were presented in the form of tables, charts and graphé. The key findings,

-conclusions and recommendations of the contemporary investigation have been deliberated

in the upcomihg part.
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5.2 FINDINGS
5.2.1 Section 1: Teacher Educators responses
Finding related to Analysis of peace education practices in Pre-Services teéchers training:

1. Table and Figure 4.i.1 presents that, 43.3% teacher educators were agree and 11.7%
of teacher educators were disagree the perception of teacher’s educators disagree that
the present curriculum of peace education develops conflict resolution strategies
among teacher educators.

2. Table and figure 4.1.2 reflects that, 50.0% of teacher educators were agree and 13.3%

of teacher educators were disagree about the perception of teacher’s educators that the

f e current curriculum is promoted global awareness among teacher educators.

3. Table and Figure 4.1.3 presents that, 36.7% of teacher educators were agree and 10.0%
of teacher educators were disagree about the perception of teacher’s educators that the
prevailing curriculum is pfomoted explicit peace curricula. |

4. Table and Figure 4.1.4 reveals that, 43.3% of teacher educators were agree and 16.7%
of teacher educators were disagrée about the perception of teacher’s educators that the
present curriculum promoting peaceful class room environment.

5. According to table and figure 4.1.5, 40.0% of teacher educators were agree and 18.4%
of teacher educators were disagree about the perception of teacher’s educators that the
present curriculum promotes teacher preparation and tfaining.

6. Table and Figure 4.1.6 discloses that, 35.0% of teacher educators were agree while
13.3% of teacher educators were disagree, that the present curriculum develop

‘constructive thinking among teacher educators.

7. According to table and figure 4.1.7, 40.0% of teacher educators were agree and 20.0%

of teacher educators were disagree about the perceptions of teacher’s educators that the

present curriculum develop human rights among teacher educators.
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8. Table & figure 4.1.8 reveals that 35.0% teacher educators were agree and 18.3% of
teacher educators were disagree, about the perception of teacher’s educators that the
existing curriculum develop self-awareness among teacher educators.

9. According to table & figure 4.1.9, only 33.3% of teacher 'educators were agree and
15.0% of teacher educators were disagree that peace education develop justice and
compassion among teacher educators.

10. Figure & Table 4.1.10 shows that, 38.3% of teacher educators were agree and 8.4% of
teacher educators were disagree that peace education promoting peace in the society.

11.. According to table & figure 4.1.11, 38.3% teacher educators were agree and 6.7% of
teacher educators were disagree about peace education boost up human dignity among
teacher educators.

12. T.ab1¢ & figure 4.1.12 reflects that, 36.7% of teacher educators were agree, and 6.7%

| of teacher educators were disagree, that peace education strengthen human relations
. among teacher educators.

13'. Table & figure 4.1.13 presents that, 48:3% of teacher educators were agree ahd_ 10.0%
of teacher educators were disagree that peace education promotes positive attitude
among teacher educators. |

14. Table & figure 4.1.14 revéals that, Only 53.3% of teacher educators were agree and
6.7% of teacher educators were disagree that peace education develop self-respect
among teacher educators.

15. According to table & ﬁgufe 4.1.15, 45.0% teacher educators were agree and 8.3% of
teacher educators were disagree that peace education overcomes violence in the

society.
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16.

17.

18.

19.

20:

21.

22.

23.

24.

According to table & figure 4.1.16, only 38.8% of teacher educators were agree and
10.0% of teacher educators were disagree that peace education develop social justice
among teécher educators.

Table & figure 4.1.17 shows that, 33.3% of teacher educators were agree and 11.7%
of teacher educators were disagree that peace education develop values among teacher
educators.

Table & ﬁgufe 4.1.18 shows that, 30.0% of teacher educators were agree and 8.3% of
teacher educators were disagree about the contents of peace education.

According to table & figure 4.1.19, 45.0% teacher educators were agree and 6.7% of
teacher educators were disagree that peace education contributing t;> make teacher
more responsible.’

Table & figure 4.1.20 reveals that, only 28.3% of teacher educators were agree and
10.0% of teacher educators were disagree that p;:ace educétio"n discriminatir}g
knowledge about human rights among teacher educators.

Table & figure 4.1.21 presents that, 23.3% of teacher educators were agree-and 11.7%
of teacher educators were disagree that peace education builds harmony among teacher
educators.

Table & figure 4.1.22 illustrates that, 36.7% of teacher educators were agree and 10.0%
of teacher educators were disagree that peace education develop social peace.
According to table & figure 4.1.23, 43.3% teacher educators wc.:re agree and 6.7% of
teacher educators were disagree that peace educa£ion promotes social justice among
teacher educators.

Table & figure 4.1.24 demonstrates that, 43.3% of teacher educators-were agree and

" 5.0% of teacher educators were disagree that peace education stimulates truth among

teacher educators.
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25. Table & figure 4.1.25 reveals that, 46.7% of teacher educators were agree and 11.7%

of teacher educators were disagree that peace education builds positive thinking among

teacher educators.

26. Table & figure 4.1.26 reflects that,43.3% of teacher educators were agree and 3.3% of

teacher educators were disagree that peace education discourage the culture of war.

27. Table & figure 4.1.27 presents that, 38.3% teacher educators were agree and 3.3% of

teacher educators were disagree that pace education develop values among teacher

educators.

28. Table & figure 4.1.28 reveals that, 33.3% of teacher educators were agree and 8.3% of

- teacher educators were disagree that peace education develop inner peace among

teacher educators.

5.2.2 Section 2: Prospective teacher’s responses

‘Finding related to Analysis of peace education practices in' Pre-Services teachers training:

1.

Table and Figure 4.2.1 presents that, 40.0% Prospective teachers were agree and 2.4%
of Prospective teachers were disagfee that thé present curriculum of peace education

develops conflict resolution strategies among prospective teachers.

According to table & figure 4.2.2, 56.3% of Prospective teachers were agree and 2.9%

of Prospective teachers were disagree that the prevailing curriculum of peace education
develop global awareness among prospective teachers.

Table and Figure 4.2.3 reflects that, 46.1% of Prospective teachers were agree and
7.8% of Prospective teachers were disagtee that the present curriculum develop explicit
peace curricula.

According to table & figure 4.2.4, 44.1% of Prospective teachers were agree and 6.5%

.of Prospective teachers were disagree that the current -curriculum provide peaceful

class room environment.
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Table and Figure 4.2.5 reveals that, 42.0% of Prospective teachers were agree and 6.9%
of Prospective teachers were disagree that the ‘current curriculum promotes peace
through teacher preparation and training.

Table & Figure 4.2.6 reflects that, 36.3% of Prospective teachers were agree and 7.8%

of Prospective teachers were disagree that peace education develop constructive

thinking amONg ProSPeCtive teaCherS i mm e et
According to table & figure 4.2.7, 39.6% of Prospective teachers were agree and 7.3%
of Prospective teachers were disagree that peace education develop human rights
among prospective teachers. |

Table & Figure 4.2.8 reveals that, 44.1% Prospective teachers were agree and 6.9% of
teacher educators were disagrée that peace education develop self-awareness among
prospective teachers.

According to table & ﬁgmq 4.2.9, 42.9% of Prospective teachers were agree and 6.9%
of Prospective teachers were disagree that peace education promotes justice and
compassion among prospéc;tive teachers.

Table & Figure 4.2.10 shows that, 38.8% of Prospective teachers were agree and 4.9%
of Prospective teachers were disagree that peace‘education promoting peace in the
society.

According to table & figure 4.2.11, 51.0% Pro.spective teachers were agree and 4.9%
of P-rospec‘tive teachers were disagree that peace education boost up human dignity
among prospective teachers.

Table & Figure 4.2.12 presents that, 40.8% of Prospective teachers were agree and
6.5% of Prospective teachers' were disagree .that peace education- strengthen human

relations among prospective teachers.
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20.

Table & Figure 4.2.13 reveals that, 38.0% of Prospective teachers were agree and 9.4%
of Prospective teachers were disagree that peace education promotes positive attitude
among prospective teachers.

According to table & figure 4.2.14, 42.9% of Prospective teachers were agree ;md 6.9%
of Prospective teachers were disagree that peace education develop self-respect among
‘prospective teachers.

According to table & figure 4.2.15, 4119 % Prospective teachers were agree and 8.6%
of Prospective teachers were disagree that peace education_overcomes violence in the
society. |

Table & Figure 4.2.16 represents that, 38.8% of Prospective teachers were agree and
5.7% of Prospective teachers were disagree that peace education dévelop social justice
among prospective teachers.

Table & Figure 4.2.17 illustrates that, 44.5% of Prospective teachers were agree and
6.9% of Prospective teachers were disagree that peace education develép values among
prospective teachers.

Table & Figure 4.2.18 reveals that, 43.3% of i’rosﬁective teachers were agree and 9.8%
of Prospective teachers were disagree about the contents of péace education.
According to table & figure 4.2.19, 38.8% Prospective teachérs were agree and 9.0%
of Prospective teachers were di;agree that peace education contributing to make
teacher more responsible.

According to table & figure 4.2.20, 46.5% of Prospective teacﬁers were agree and 9.0%
of Prospective teachers were disagree that peace education discriminating knowledge

about human rights among prospective teachers.
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23.

24.
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26.

27.

28.

Table & Figure 4.2.21 shows that, 44.5% of Prospective teachers were agree and 9.4%
of Prospective teachers were disagree that peace education builds harmony among
prospective teachers.

Table & Figure 4.2.22 reveals that, 42.9% of Prospective teachers were agree and 4.9%
of Prospective teachers were disagree peace education develop social peace in‘society.
Table & Figure 4.2.23 presents that, 40.4% Prospective teachers were agree and 5.3%
of Prospective teachers were disagree that peace education promotes social justice
among prospective teachers. |

Accérding to table & figure 4.2.24, 42.9% of Prospective teachers were agree and 4.5%
of Prospective teachers were disagree that peace education stimulates truth among
prospective teachers.

Accqrding to table & figure 4.2.25, 41.2% of Prospective teachers were agree and 8.2%
of Pfospective teachers were disagree that peace education builds positive thinking
among prospective teachers.

Table & Fi gure 4.2.26 reflects that, 41.6% of Prospective teachers were agree and 6.9%
of Prospective teachers were disagree that peace education discourage the culture of
war.

Table & Figure 4.2.27 replicates fhat, 45.7% Prospective teachers were agree and 4.9%
of Prospective teachers were disagree that peace education develops values among
prospective teachers.

According to table & figure 4.2.23, 37.1% of Prospective teachers were agree and 5.3%
of Prospective teachers were disagree that peace education develop inner peace among

prospective teachers.
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5.3 DISCUSSION

This study mostly concerned about’the prevailing practices of peace education in pre-
service teacher training brograms. Where the researcher measured the prevailing practices of
peace education in pre-service teacher training programs. The Research question that was
presented at the start of the research was to assess with reference to the findings. The prevailing
study clarifies that the majority of the participants were‘ positive attitudes towards the prevailing

practices of peace education in pre-service teacher training programs. The researcher measured

in the responses of the respondent, that peace education practices is not exist at all in

curriculum, it present in parts, in different subject, for example, classroom management,
educational philosophy, educational administration and leadership, etc. The findings of the
current study was a sharp contrast with the findings of the research carried out by Richard
Makoni (2015), Lokanath Mishra (2011), and Anne Bratlett (2009), who carried out an
investigation regarding peace education practices in pre-service teachers training programs,

and concluded that teachers have positive attitudes about the peace education practices.

In the current, research the researcher discusses the n_eed' of peace education in pre-
service teacher training programs in Khyber Pakhtunkhwa, Pakistan: The finding of the study
presented that, most of the participants have a positive attitude about the need of peace
education in pre-service teacher training programs in Khyb*ef Pakhtunkhwa, Pakistan. Pakistan
has facéd conflict and violence’s in the province of Khyber Pakhtunkhwa. It is the‘ need of the
day to integrate peace education pragtices in pre-service teacher training programs in Khyber
Pakhtunkhwa, Pakistan. To develop the skills, attitudes and knowledge of teacher about peace

education, to overcome violence and conflict in Khyber Pakhtunkhwa, Pakistan.

Views of teacher educators and prospective teachers which were investigated in this

‘study. The findings of the study reflected that, the teacher educators have positive attitudes

about peace education in pre-services teachers training programs. Peace education in pre-
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-service teacher training program develop human right, peace, social justice, makes teacher

more responsible, overcome violence in the society, self-respect, boost up human dignity, inner
peace, positive attitudes, stimulates truth, positive thinking, discoursing the culture of war,
develop values, constructive thinking, conflict resolution strategies, justice and compassion
and self-awareness. To integrate Peace education in pre-service teacher training programs and
in extra-curricular activities in the classroom and out-side the classroom. The outcome of the
current research was in conformity same as the results put forth by Aree Sri-Annuay.(2011),
this research was steered in Thailand, who carried out an investigation regarding integration of

peace education in teachers training programs.
5.4 CONCLUSION

After the analysis as well as findings of the current research, the conc»lusiohs of the

current investigation were:

1. According to table and figure 4.1.2, Most of the respondents having PhD, MPhil,
MA/MSc, BA/BSc qualiﬁcation and t;aving significantly beftér awareness about the
components of peace education.

2. Table & figure 4.1.2 reveais that, Most of the participants having M.Ed and B.Ed
professional qualification was omindusly better consciousness about the components
of peace education.

3. According to the table and figure 4.1.7, I.\/Iajority of the respondents were positive
attitudes about peace education in pre-service téachers training programs.

4. Table and figure 4.1.9 reflects that, Most of the respondents were positive attitudes that
the practices of peace education peace education in pre-service teachers training

programs.
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. Table and figure 4.1.14 reveals that, Most of the respondents were agree that peace
education is a key needs for pre-service teacher training programs.

. According to the table and ﬁgme 4.1.20 represents that, Most of the respondents were
agree that peace education develop knowledge of teachers about peace.

. Table and figure 4.1.27 reflects that, Most of the respondents were.agree that peace
education develop attitudes of teachers.

. Table and figure 4.2.13 reveals that, Most of the respondents were .agree that peace
education develop skills of teachers.

. According to the table and figure 4.2.21, majority of the respondent.s were agree that
peace education is the fundamental requirements of pre-services teachers training
- programs.

. Table and figure 4.2.24 reflects that, Most of the respondents were agree that different
types of courses and activities incl_uded in pre-service teachers training programs.

. According to the table and figure 4.2.26, the majority of the participants agree that to

- integrate peace education in pre-service teacher training programs.

5.5 RECOMMENDATIONS

According to the outcome of the prevailing research, the scholar makes precise

recommendations for teacher educators, prospective teachers, policy makers and program-

makers, they were the main performers in teacher training programs in Pakistan.

-

5.5.1 Recommendations to Teacher Educators and Prospective Teachers at Pre-Service

Teacher Education Programs In Pakistan.

Vé.‘l

1. Make Contribution for the improvement of a specific peace education curriculum

for pre-service teachers training education in Khyber Pakhtunkhwa, Pakistan.
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A 2. Integrating peace education practices in the classroom, to improve the skills, values
-and knowledge of students about peace education.
3. Distributing material on peace education in school communities.

4. Cooperating with related institutes to endorse peace education.

5.5.2 Recommendations to Policymakers and Programme-Makers at Pre-Service Teacher

Education Programs In Pakistan.

1. Contribute in the planning of a suitable peace education curriculum for pre-service

teachers training education in Pakistan.

2. Develop a'strategy, to promote peace education in pre-service teacher training
programs in Pakistan.

3. Ministry ot;. Education provides every opportunity for the development of peace
education 1n teacher training programs in Pakistan

4. Create political struggles to affect the government, to deli§er financial provision for
peace education in teachers training 'programs in Pakistan.

5. Provide edifices and procedures that promote peace education in teacher training

programs in Pakistan.
5.6 FURTHER RESEARCH

This research is the first study of peace education at pre-service teacher training
. programs in Khyber Pakhtunkhwa, Pakistan. From this research, there are numerous key areas

that need to be developed in further studies.

1. This research was conducted in pre-service teacher training programs. But, in-service

teacher training programs, also needs to improve a method to emerging teachers’

X understandings- of peace-education. More researches should pay consideration to in-
service teacher education, for example, déyeloping short training programs for peace
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education. Peace education might have more of a chance to impact on pupils if we can
implement it through in-service teachers.

2. Literature and my study propose that Pakistan has a multiplicity ‘of societies, cultures
as well as religions, which contribute to violence-and conflict. I would endorse that
further research on peace education should be directed in relation to the specific
outlooks and ambitions of traditional, cultural and religious communities. They may
have understood or concepts, it gives help in the teaching on peace education. All at
once, it could help in the advancement of their individual identities.

3. Curriculum éssessm’ént from a peace education outlook ;an be another important field

for further study.
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Questionnaire for Teachers Educators

Dear Teachers Educators,

I am student of MS education at International Islamic University Islamabad. My
research topic is “Analysis of Peace Education Practices in Pre-Service Teacher Training
Programs in Khyber Pakhtunkhwa, Pakistan”. I am collecting data. In this regard, one
questionnaire is dispatched. Can you please spare 20 minutes to fill it out. I shall be thankful
for your cooperation.

Yours Sincerely,
SUFT AMIN
Reg.No: 165-FSS/MSEDU/F13

Name (Optional) University

Please tick your relevant column.

Gander ] Male : Female
Academic Qualification M.A/MSc _ MPhil/PhD
Professional Qualification ‘B.Ed ~ MEd

Teaching Experience 12 | 35 6-10 | _11-15

Please read out the statements carefully and tick the most appropriate option/answer.

Strongly Agree = SA, Agree = A, Neutral = N, Disagree = D, Strongly Disagree = SDA

S.No | Statements ‘ SA |A|N |DA

SDA
1 The current curriculum of pre-service teacher training programs
providing conflict resolution strategies.
2 The prevailing curriculum of pre-service teacher training can
promoted Global Awareness among teachers.
3 The existing curriculum of pre-service teacher training programs
can develop explicit peace curricula among teachers.
4 The present curriculum of pre-service teacher training programs can
_ promoting peaceful class room environment. ,
5 The prevailing curriculum of pre-service teacher training programs
can promote peace through teacher preparation and training. '
6 The present curriculum of pre-service teacher training programs can
develop Constructive thinking among prospective teachers.
7 The existing curriculum of pre-service téacher training programs
can develop human rights among prospective teachers.
8 Self-awareness can promote among teachers through existing
curriculum of pre-service teacher training programs.
9 Justice and compassion can be developed_among prospective .
Teachers through pre-service teacher training programs. )
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_programs builds positive thinking,” =71 "

ettt L TR v B agnt SA | A DA | SDA
10 Peace education can promote peace in the society through pre-
service teacher training programs.
11 Peace education boots up human dignity among prospect1ve
Teachers through pre-service teacher traimng programs.
12 Through'pre-service teacher tra1n1ng programs peace education'¢ can vy
strengthens human'relations™ = 34" % “  ° “1- 80 oo Fvwber iz,
13 | Peace education promotes p051tive~att1tudesramong téachers'through |™
_pre-service teacher training programs: °,.ca " wartae T o
14 .| Through pre-service teacher training programs Peace education
develops self-respect among teachers.
15 Through pre-service teacher training programs Peace education
overcomes violence in the society.
16 Through pre-service teacher training programs Peace education )
.| develops social justice among teachers.
17 Peace education develops values among prospectlve ‘teachers i
through Pre-service teacher training program.
18 Contents about peace education are included in the curriculum
being taught to teachers. .
19 | Peace education in Pre-service teacher tra1n1ng program are < s
contributing to make teacher more respons1ble L I R
20 Pre-service teacher training programs are d1scr1m1nat1ng knowledge : "
abouthumanrights. "% +% . 000 d e e
21 Peace education in Pre- service teacher training programs building‘ -
.harmony among teachers.. I e T R T R o 1
22 Peace education in Pre-service.: teacher training program develop
social peace. - - ca . e .
23 | Integration of peace educatior in'pre-service teacher traihing *
programs is important to promote social justice. . -
24 | Integration-of peace education iri pre-service teacher training
programs stimulates truth. T e whe
25 Integratlon of peace education in pre service teacher training

26 Integratlon of peace education in pre-servicé teacher training” *
programs will discourage the culture of Warin KPK. . . . . .|

27 Integratlon of peace education in pre- service teacher tra1n1ng it
programs' will develop values, < ¢ by Tear .- -

28 Integration of peace education in pre -service téacher training *

-programs w111 develop i 1nner-peace i by T
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Peace education promote peace in the society through pre-service
teacher training programs.

11 Peace education boost up human dlgmty among prospectlve
Teachers through pre-service teacher training programs.

ag A

k‘\i 12 Through pre-service teacher training programs peace education can
. strengthens human relations.
1113 Peace education promotes positive attitudes among prospective
* | teachers through pre-service teacher training programs.
h "}14 Through pre-service teacher training programs Peace education
1k develops self-respect among prospective teachers.
> ';15 | Through pre-service teacher training programs Peace education

overcomes violence in the-SoCiely =i —Swmmiag o ol o | S e o

< k16 Through pre-service teacher training programs Peace education
B develops social justice among prospective teachers.

L i 17 Peace education develops values among prospective teachers in

{ .
) Pre-service teacher training program

18 Contents about peace education are ‘included in the curriculum
being taught to prospective teachers:

—
O

Peace education in Pre-service teacher training program are
o contributing to make teacher more responsible.

» 20 Peace education is discriminating knowledge about human rights in
! . Pre-service teacher training programs. i
¥R Peace education in Pre-service teacher tralnlng programs bu11d1ng
bop ‘1;\ harmony among prospective teachers.
e bR Peace education in Pre-service teacher training program develop
;:},fg | | social peace.
o3 Integration of peace education in pre-service teacher tra1n1ng
s g I programs is important to promote social justice.
‘g‘ i; ' ‘4 Integration of peace education in pre-service teacher training
%. s & programs stimulates truth. 7
- éf > Integration of peace education in pre-service teacher training
b *t’ programs builds positive thinking.
TR ) Integration of peace education in pre-service teacher training
ek | programs will discourage the culture of war in KPK.
« nk {? { Integration of peace education in pre-service teacher training
e . programs will develop values.
-§‘ 28 Integration of peace education in pre-service teacher training
v *E programs will develop inner-peace. e
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