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ABSTRACT

Effective communication with family, classmates, friends, and co-workers is

very nec€ssary for lifelong and healthy relationships There are some communication

skills which have been developed and presented as leamed behaviors that enable any

persontobringoutpositiveresponsesfromotherindividualsandestablish

satisfactory relations to facilitate social life. These behaviors are associated with

effective listening, suitable and desirable speech, and positive feelings or thoughts for

another person which are transferred through verbal and nonverbal messages'

The nature of the presenr research was basically qualitative and obsen'ation

methodwasused'Thepurposeoftheresearch\^'astoobservetheroleofteacher

educatorsandcooperativeteachersinthedevelopmentofcommrrnicationskillsand

also to investigate the effectiveness of teaching practice in the development of

communicationskillsoftheprosPectiveteachers.toobservethecommunicationskills

of the prospective teachers, to examine the existence and improvements of

communicationskillsinprospectiveteachers.astheypraticeitduringtheirteaching

practice.

The research was delimited to Female Section of Education Department of

IIIJI and Educationav Foundation Courses of M.A proglam "Long term intemship"

The populations of the study were 27 students of Education Department of

Intemational Islamic University, who were practicing as prospective teachers at

different educational institutions of Islamabad and Rawalpindi. 10070 population was

taken as a sample of the srudy. observation sheet with four rating scale (seldom,



Often, Frequently, Always) was used as a tool of the research Data was collected

through observational sheet. Researcher directly observed the selected prospective

teachersandselectedteachereducatorsandcooperativeteachers.Soresearcher

conducted the observation in three different sessions' The data was analyzed through

arithmetic mean scores and percentage'

It was concluded that teacher educators always provided at the spot positive

feedback. They also helped the prospective teachers in improving the techniques of

teachingduringdifferentlevelsoftheirteachingpractice.Teachereducatorsproperly

monitored rhe non-verbal skills and guided the prospective teachers for improving

their teaching methodology. Teacher educators gave proper instructions about the

usage of different instructional material at different levels' Teacher educators

monitored prospective teachers' performance regarding verbal and non-verbal

communication skills and participation in the teaching leaming process to provide

them guidance and also strengthened the prospective teachers' leaming by using the

communicational techniques.

The following recommendations are sighted in the light of findings and

conclusions of the study. Teacher educators may train the prospective teachers to use

the appropriate teaching and instructional materials frequently and properly during

teaching in the class. The teacher educators may guide the prospective teachers to

adopt professional attirude for better teaching and control in the class'

xI
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CHAPTER I

INTRODUCTION

Man is a social animal. He needs a tool of communication to make him

adjustable and suitable for the societl' and the enr.ironmenl. Man uses the constant

forms of interactions but these forms of inleractions are so flexible that he can change

the way of communication according to the time and need. If the communicarion

makes the understandjng more clear and purposeful. this is called effeclive

communication. Importance of good communication skills can never be ignored.

Only the person with effective communication skills can convey his,/her message in a

clear, ordered and organized form r,r'hich helps in building up interest of listeners.

There is a great competition in all spheres of life nou, a days and effective and

valuable communication skills are needed to win this competition and to make our

oum place.

Effective communication u,ith family, classmates. friends. and co-workers is

very necessary for lifelong and healthy relationships. There are some communication

skills which have been developed and presented as the leamed behaviors u,hich

enable any person to bring out positive responses from other individuals and establish

satisfactory relations to facilirate social life. These behaviors are associated u.ith



effective listening. suitable and desirable speech, and positive feelings or thoughls for

olher person which are transferred through verbal and nonverbal messages.

An important purpose of developing the communication skill among students

is to enable them to communicate what they know or think they'knou,- Classroom

discussion or small group work can be used as the best u,ay to encourage

communication among students of an;- level but the teacher must have command of

this procedure otheruise this practice can be disastrous for classroom environment.

Communication skills that assist people to communicate efficiently with one

another are known as the good communication skills. The kind of communication

which facilitates the professional communication (with the technical channels of

presentation to target the audience and to get response) is knoun as the Effectual

communication. Self development. interpersonal skills. mutual understanding. mutual

cooperation and trust is also important to set a complete channel of effective

communication.

Main purpose of developing the prospective the teacher's communication

skills is to enhance the five behaviors called "key behaviors". among them or the

target group as they are considered essential for effective teaching. These key

behaviors include:

I . Lesson cleamess

2. Instructional diversiR'

3. Task orientation



4. Commitment in the learning procedure

5. Student achievement (Hansford l988)'

As new universit)- students are fiom different educational background u"ith

different mediums of instructions so they have to face a lot of problems during their

practical teaching session such as model teaching, teaching practice and teaching

intemship programs. The main problem is the lack of proper communication skills

among the prospective teachers fhere is a great need of developing good

communication skills. among prospective teachers during their teacher training

programs. as the.v can be helpful for them in their professional career outside the

university.

Good communication is a basic component of a good teacher' without which

even the basic concepts canrot be effectively delivered A teacher' who is able to

communicatewetlwithsfudents.canbuilduptheirinterestinlecturesandcaninspire

them to leam and participate in class But it is sad that importance of communication

skillshasbeenheavilldiscountedinanl,kindofformaleducationthatweundergo'

(Krueger. 1997)

communication for the classroom Teacher covers a rvide range of classroom

communication issues- including interpersonal and small group communication;

listening skills: verbal and nonverbal communication (from both the teacher's and

student's perspective): instructional strategies such as lecturing' discussions' and

storytelling; teacher influence; ethical considerations; and racism'/sexism in the

classroom. (Pamela J. Cooper, Cheri 2006)



The purpose of this research is to examine the existence and improvement of

communication skills in prospective teachers' also to observe the role of teacher

educators/ cooPerative teachers in the development of communication skills'

The course of Long Term Internship has been developed for M A Education

program of the Depanmenr of Education of International Islamic universitl' lt

provides the concept, need and scope ofteaching leaming process at different levels'

The duration of Long{erm Intemship is three months' Its Course Code is ED-

04TanditstotalCreditHoursarel5.Beforeactuallygoingintheschoolsthestudent

teachersl prospective teachers use to practice lesson delivery in classroom along uith

the feedback for improvement provided by the teacher educators' The students are

evaluated formalll'on the basis ofteaching and performance in the schools'

1.2 Statement of the Problem

An important aspect of leaming is for students to be able to communicate

u'hat they' knou'. or think thel knou' The best rvay for teachers to encourase

communicationfromallstudentsisthroughclassroomdiscussionorsmallgroup

work. The prospective teachers leam many skills during their pre-service training'

Communication skills are required by them for effective practice of other skills and

lor delivering lessons to students But role of different factors and persons in

development of communication skills is not clear yet So this study was designed u'ith

an aim of investigating about the development of communication skills among the



prospective teachers of M.A Education prosPective teachers

University Islamabad tkough teaching Practice and the role

cooperative teachers in the development ofthese skills'

of Intemational Islamic

of teacher educators and

r.3 Objectives of the study

This research work carried the follou'ing objectives:

To investigate the role of teacher educators and cooperative teachers in the

development of the communication skills during teaching practice'

To investigate the effectiveness of teaching practice in the developmenl of

communication skills of rhe prospective teachers

To obsen,e the communication skills of the prospectiYe teachels,as they pratice

ir during their teaching practice

2.

3.

1.4 Significance of the Study

As the main concept of the study was to investigate about the need and

usefulness of communicational skills and techniques for the prospective teachers and

teacher educators. so it was expected that this study would be helpful to investigating

to what extent, which students gain the conceptual understanding of their course' and

up to u'hich level the communication skills were being enhanced through teaching

practice.

This research uill be a proof to be a guideline for the teacher educators' to

focus the verbal and non-verbal communication skills of prospective teachers during



teaching practice. The result ofthe studv wrll be helpful for the curriculum experts of

the depanment of Education' to focus on communication skills while modifring their

curriculum. The findings ma1'be helpful for teacher educators u'hile developing their

evaluation performa for the class room assessment' This research will be helpful for

teachers' raining authorities in order to enhance their standard of evaluation'

t.5 Delimitations of the StudY

This study uas delimited to;

Master of Education (M.A) program of intemational Islamic universit-v'

Female students of4s semester ofM A Education of spring 201 1'

Only one observer observed the teaching practice

1.6 Methodology of the Research Study

This was a qualitative research in nalure: observation method was used to

collect the data. So the researcher followed the steps as stated under:

1.6.1 PoPulation

l.

2.

J.

The population of the studf included

University. uho were practicing as trainee

Islamabad and Govemment Rawalpindi The

from Department of Education (llUl)' who

27 students of Intemational Islamic

teachers at different F G school of

researcher involved teacher educators

supervised these students during the



intemship program Different cooperative teachers of the sample institutes were also

taken as the population because they also contribute in the development of the

communication skills ofthe trainee teachers'

1.6.2 SamPle

Universal sampling technique was applied and 100% population u'as taken as

a sample of the studl'

1.6.3 Research Instrument

l,obsen,ationalsheetu'ithfourpointrat.ingscale(seldom.often.Frequently.

Always) was used as a research instruinent' to rate the obsen'ation of prospective

teachers.communicattonskillsduringteachingpracticeandteachereducators'

contribution towards the development ofthese skills'

While preparing the obsen'ation sheets for the assessment of prospective

teachersandteachereducators.followingaspectSweretakenintoconsideration:

A. Verbal skills

B. Non- Verbal skills

' Usage of appropriate teaching instructional material

C. AcademicProficiencies

D' Professional communication

E. ParticiPation in Discussion

F. Evaluation and feedback

o Use sources to enhance the verbal communication skills



. Monitor lhe non-\'erbal skills and guide her properly

. Instruct the student for proper use of instructional material

o Check the academic proficiencies and guide her by giving some tips

for imProvement

o Guide her in acquiring professional attirude in class

. Guide her about the correct procedure of supervised- class room

discussion

. Provide on the spot positive feedback

o Monitor student teacher's performance and participation in teaching

Ieaming Process

Evaluation critena'/ Performa being used by the teacher educators and

cooperative teachers was collected and analyzed'

1.6.4 Data collection

Researchercollecteddatapersonally,throughobservingtheprospectir,e

teachers. teacher educators and cooperative teachers Observation was recorded on

the observation sheet.

1.6.5 Data analysis

Data were anall-zed according to the results of obsen'ation sheets The data

were analyzed through percentage and mean scores'



t.7 Definition of KeY Words

1.7.1 ProsPective Teacher

The prospectiYe teacher is a student teacher who is learning to teach a

class under the supervision of regular trained teacher' Prospective teacher is

suppose to prepare a lesson plan for each class meeting that should be signed

by the faculty supen'isor and cooperative teacher at least one day in advance'

1.7.2 CooPerativeTeacher

Acooperatil,eclassteacherisaregulartrainedsubjectspecialist

teacher of the school ln which a trainee teacher or prospective teacher has Io

practice her teaching methodology The cooperative teacher has to write an

observation repofl on the form provided This should reflect the strengths'

weaklesses and progress of the prospective teacher' The cooperative teacher

will share the report with the prospective teacher and with the faculty

supervisor. Cooperarive teacher's report is to be used for evaluation of the

prospective teacher' (Handbook for Prospective Teachers 2009)



1.7.3 Teacher educator

. A person who provides instruction or educate a teacher' Sftre is the

perspective of a professional educator' He is a responsible for the

supervision of the prospective teacher as a faculty member'

o A person (such as a teacher or a school administrator) who has ajob in the

field of education

1.7.4 Trainee teacher

One who is being trained or a person undergoing training (Dictionary of the

English Language. 2000)

10



CHAPTER 2

REVIEW OF RELATED LITERATURE

2.1 Introduction of communication

Communication is define as the process of sharing ones thoughts' feelings and

ideas with other people and make sure that they understand those ideas' thoughts and

feelings. \Ihile communicating one listens' observe and speaks The manner of

communicationisleamede.g.inourchildhoodweobserveoulparentsandother

mature communication But as an adult we can alu'a1's change and leam and better

themannerofcommunicationbyobservingotherr,l'hohaveanimpressivemanner,

and by acquiring and practicing those skills'

"Developing excellent communication skills is absolutely essential to

effectir,eleadership.Theleadermustbeabletoshareknowledgeandideasto

transmit a sense of urgenc.v and enthusiasm to others- If a leader can't get a

message across clearly and motivate others to acr on it' then having a message

doesn't even matter." (Gilben Amelio President and CEO of National

Semiconductor CorP)

11



1) Defi nition of Communication

Communication is a process of transferring information from one enttty

to another', However. it is not just a process lt's an art of first listening or

reading the information. comprehending it' processing it and then transferring it'

There is a huge amount of effort that goes into communicalion Gesticulations'

voice modulation, body language and the spoken language are some of the

important aspects of communication lf the other person is unable to comprehend

any ofthese factors. then the process fails' (Hafeez 2004)

2.3 Effective communication

Effective communication is an importanr Pan in the accomplishment of

educational goals. In the process of leaming effective communication with teachers

and peers is an integral part Al most occasions the instructor is the sender/

correspondent. It is the duty of the sender to send those messages that have

information of rhe skirl required for leaming. They can include herping material'

notes and lectures. peers can arso be message sender. Most of the time learners are

rord to work in a team. The-v might be tord to work in an acrivit),that needs ro recei'r'e

message from a leader or other team members Often one can also be told to be the

sender. The thing to memories is that communication includes obsen'ation' listening

and speaking (Diggins. 2004)

tt



2.4 Types of Communication in the Field of Education

In education, communication has two qpes'

2.4.1 Verbal communication

Verbalcommunicationincludesanykindofmessagewhichtransfersvocalll,

(in words). In education verbal is defined as the communication in u'hich the

teacherusesterms/wordstoclarif.vtheconceptsandtoeducatethesrudents.In

education lecture method is most u'idespread type of verbal communication'

2.4.2 Non-verbal communication

In non-verbal communication. any kind of the message cannot be send

without the usage of language ln verbal communication wordless messages can

be transfer or getting from others Except any oral and written form of

communication. non-verba[ communication includes such as body language' pitch

and volume of voice. signal and facial expression of a speaker' In education non-

verbal communication refers the overall body language of a teacher during

teaching. It is usually observed in visual materials (charts' diagram' and images)

or presentation of a lesson in classroom'

2.4.2.1 T1'pes of nonverbal communication and body language

There are manl' different types of nonverbal communication Together' the

following nonverbal signals and cues communicate your interest and investment

in others.

13



a) Facial exPressions

The human face is extremely expressive' able to express countless emotions

without saying a word And unlike some forms of nonverbal communication'

facial expressions are universal' The facial expressions for happiness' sadness'

anger, surprise, fear, and disgust are the salne across cultures'

b) BodY movements and Posture

Consider hou l'our perceptions of people are affected by the uay they sit'

walk, sund up, or hold their head' The u'a1' you move and carry -vourself

communicates a *'ealth of information to the world' This type of nonverbal

communication includes your posture' bearing' stance' and subtle movements'

c) Gestures

Gestures are woven into the fabric of our daily lives' we wave' point' beckon'

and use our hands u'hen u'e're arguing or speaking animatedl;'---+rpressing

ourselves with gesrures often w-ithout thinking Hou'ever' the meaning of gestures

can be very different across cultures and regions' so ir's important to be careful to

avoid misinterPretation'

d) EYe contact

Since the visual sense is dominant for most people' eye conlact is an

especially important t.vpe of nonverbal communication The way I'ou look at

someone can communicate many things, including interest' affection' hostilitl" or
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aflraction. Eye contact is also important in maintaining the flow of conversatton

and for gauging the other person's response'

e) Touch

We communicate a great deal through touch Think about the messages given

b-v the following: a firm handshake' a timid tap on the shoulder' a warm bear hug'

a reassuring pat on the back' a patronizing par on the head' or a controlling grip on

)'our arm.

fl SPace

We all have a need for ph;'sicat space' although that need differs depending

on the culrure. the situation' and the closeness of the relationship You can use

physical space to communicate many different nonverbal messages' including

signals of intimacy' aggression' dominance' or affection'

g) Voice

It's not just \\'hat you sa1'' it's ftor you sa'v it' When we speak' other people

"read'' our voices in addition to listening to our words Things thel pal' attenrion

to include -vour timing and pace. how loud you speak, your tone and inflection.

and sound that conve-v understanding' such as "ahh" and ''uh-huh '' Think about

how tone of voice. for example' can indicate sarcasm' anger' affection' or

confi dence. (Hafeez 2004)
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,i Components of Communication Process

Communication is basically a dyadic procedure i-e A two way process But it

does not constitute of sender and receiver but there are other important part also

namel.v as encoding/recording actions The channel of communication the training

action. message, guide' communicate and comments/feedback as well'

2.5.1 The Addressor

The addressor is one who is being directed' as he

communication. His job is to construct a message and give

consciouslf i-e to direct ln more formal and technical

communicator is the initiator who consciously acts and

towards a receiver. who should respond in some manner'

starts the Process of

information. His acts

u'ords the addressor/

directs his activities

2.5.2 Indoctrination

The sender in order to get a desired response first should start particular'

rational encoding/recoding actions to stir the thoughts' aod receive information

from another person' For this purpose he can take help of gestures or symbols to

develop his ideas but these gestures or symbol shouid be rational and crystal clear'

so that the message can also be understood by the receiver'
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2.5.3 Communication

The productive message can be can be constitute of any kind of news' ideas'

an expressed belief or a statement. There are primarily two kinds of messages

namely hidden/ covert and obvious/overt. The obvious / overt messages are those

messages, which are stated directly. The covert/ hidden messages are those which

mostly suggestive or delicate quality of communication ln an add' the overt type

of messages would be representation of the good and pow aspects of a products'

whereas in a covert t1'pe of messages the writer would persuade the buyer

psychologically to get the product. But in the end the both the intemal and

extemal facts are like. social status intelligence, moods, attitude' level of

education. emotions and environment are determined of the forms, concept.

evaluation. feedback and receipt.

2.5.4. The Medium

The medium or channel is defined as anr-thing through which message is

delivered. The medium. which the deliverer utilizes codes, which combine to

form a system of sign and symbols. These signs. gestures media or codes are

changeable. More generally famous source of media is through television or radio

which are constitute of their specihc recoding systems. Mode of communication

can also be stated as an institutionalized s)'stem that delivers a message' Every

mode of communication has its owl panicular recoding system. Though the

medium shape and meaning is given to the message. (Roy. 2010)
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2.5.5 The receiver

The receiver is the most crucial participant of the communication sl'stem'

Because he is desired destination towards which the message is end the receiver is

also an integral part of the communication because he is the turning point' as the

feed comes from the receiver. But in mass communication the receiver ale mostly

not involved.

2.5.6 Feedback/ comments

\L'hen the message is delivered received and understood the next step is

feedbackorcommentsu'iththeadditionofmoreinformation.Feedbackcanbe

giveninverballl,andnon-verballl'.Thefeedbackisactuall)'theanalysisofthe

receiver; this requires that first the message is understood by the receiver'

Becauseunderstandingisthenfollowedbybuildingofa..relationship/rapport''

between the both the communicator as well as communicate'

Moreover understanding in the communication process states that conscious

intention is involved from both parties (Huebsch' 1986)

2.6 Techniques of effective communication skill in education

Lee(1997)saidthat:Inpresentschool,u,earethecollaboratorforresources-.

- it is not important that change is challenging for use, it matter not that a huge

mandate is needed. People are the central part and communication is the base/

establishment.
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Those rechnique and communication which play their part in teaching

practices have been krown as integral for the teacher education courses' All these

techniques and the u'a-vs in which they are used in teaching' are discussed in detail b1'

man.v writers. (Cooper and Simonds' 1999)

Friend and Cook (1996) has given the definition of communication as:

Interpersonal communication as a very intricate' mutual or t'*o \lay process by which

the participants develop shared meaning' because messages are being transfened

constantly from a sender- receiver to the other through the various communication

wa-vs.

The technique of effective communication are interacting' lransferring an

adequate message and wa1's used in trans'nission ln teaching interaction' it includes

classroom supervision' teaching techniques and methods e g intent listening and

asserting. Sending an adequate message and having shared meaning include proper

knowtedge and the understanding on the behavior of the teacher in the mosl efficient

manneroftransferringthemessageweathertoanindividualorgrouporclass.

Fol lowing techniques are imponant'

2'5'1 Classification

Good communicarion techniques in education can be easily explained b1'

successful srudents- Like a business. it is not able to progless if the leadership is

nor efficient: likeu'ise a student rvho can't able to succeed if the teacher is not able

to communicate efficiently. Efficient communication in education generates

students who are not onll fully realizing the information but also encourage for
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performing excellent in exams and also Ieam more lf good communication is the

milesrone for educarion. then both the educator and the student are highi-u- content

with themselves.

2.6.2 Consideration

In the educational svsrem. ir is the dut1" of the educator to verbalh'

communicate in a mamer that each and every student is able to understand. It is

also a fact that each studenr understand separately and also on a different stage.

Communication should be in a rvav rhar all the students take benefiting from it.

because everv student's understanding is entirely different and will Ieam rhe

information accordingll . Hence it is a duty of the student to listen carefully- in

order to understand comPletelY.

2.6.3 Benefits

The profir of a good communication as an educator eives crystal clear and

brief knowtedge. clear track and po\\'er. If an educator efficiently communicates.

he makes sure that he/she speaks with clarity and delivers even lecture

undoubtedl;'. He wiil tend to avoid as much misunderstanding or an1' doubt

regarding to giving anf information Good communication is also points out a

u,av. rvhich enables the students wirh the guideline of .where they ale and where

they are supposedly- going. It is also exhibits command and authoritv on the

behavior of educator because knovrledge is also absolute po'$,er. If an educator is

successful in efficiently transferring its knovvledge. u'hich he possesses. then the

student would also be able to respond u'ith honor.
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2.6.4 Course of action/ Guideline

The essential course of action for good communication in the education is

usage of different styles of communication to explain ones point of vieu'. With the

help of oral communication. audio visual helping material of teaching and printed

communication (written paper or handouts) u'ill also assist each other. Visual

materials would be beneficial for those students who understand visually; on the

other hand those students who are speechifring (oratory) leamer will effectively

leam by the usage of oral communication. (Bamlund.2008)

)1 Poor communication

The process of communication is very intricate and difficult concept to

understand, even for those people who facing the problems of inadequate

communication techniques. But the main point for success and progress is to identifu

and son out the causes throughout in.vour life. Stress. confusion and arxiety are the

first indications of a poor or inadequate communicational haadling of the situation or

misconceptions resulting from it. If student recognize the danger sign than instead of

panicking he/she should be relax and tr1'to think how olher might have understood it.

Things are not difficutt for a person certainly can be quite the opposite for others. It's

the inability to understand that concems majorly the communication techniques of

and fairly for common person.
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2.8 Hurdles in communication process

Is there any incident when you were in conversation with someone and they

completely misunderstood 1'ou? \Vhat is the reason? In a conversation or

communication process. a barrier or hindrances in understanding the thoughts and

views of others. and can take place at an1'moment in the communication gap.

2.9 Types of hurdles/ barriers in effective communication

There are tw-o kinds of barriers in effective communication.

2.9.1 Interior/ Internal hurdles

The different types of intemal barriers includes tiredness, inadequate Iistening

skills. listener's own attitude for sender or information, his own lack of interest.

simultaneously factors Iike misunderstanding. fear. doubt. negative thoughts. past

experiences. domestic problems. emotional tensions and lack of common

experiences.

2.9.2 Exteriorl External hurdles

The different types of extemal barriers includes any kind of disturbance or

distraction. some noise. e-mail not properly working. utong number on phone

connections. tome of specific day: if the sender has used un-necessary words, or

difficult, technical words and environment.

These barriers refrains the message from receiving. One must be very careful

while communicatins for barriers. The receiver aclion should also be monitored
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or checked. The bod.'- Ianguage should be observed. it should be made sure that

the receiver has received the message, which was meant to send- most

importantly fiequently ask questions and listen carefully. (Diggins, 2004)

2.10 Definition of teaching practice

Student teaching plays a pivotal role in all kinds of teaching programs. There

is not one kind of teaching leaming practice that is more annoying, time taking.

demanding and soul contending like the teaching practice in the actual fields

(Blowers.l979).

There are many terrns e.g. teaching practice. student teaching, practice

teaching. infield experience. field studies or internship are used to describe it (Taneja.

2000). The term teaching practice holds all of the knowledgeable experiences of

students as well as teachers in the schools (M.Ashrai 1999). This term teaching

practice has three main implications: like the practice ofthe teaching techniques and

also acquiring status of being a teacher. all of the wide range of experiences which

take place with studems in the schools. and the realistic feature of the course as

diverse/ different from academic studies.

Teaching practice is the definition of the training of prospective teachers u'ith

the help of pure realistic training/ teaching. It is actually the practical usage of all

teaching principles, techniques. methods, strategies. and sensible preparation and

exercise of the various activities ofa routine life of a school.
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Student teachers schedule covers many days. It enables student-teachers to

acquire different techniques essential in both for teaching and non-teaching

responsibilities of a teacher. Unfortunately, tJrere is not any particuiar or single way

of student -teaching that can be applied to all kinds of school and teacher trainees,

because the pattem different from one institution to another even in a specific

universitv (Mohanty.2009). Davies and Amershek (1969) said that variety is the only

correct way of describing student-teaching practicing prevailing at different

educational institutions. These difference and varieties occurs because of variations in

the aims of student-teaching.

2.1I Meaning of prospective teacher

In reference to Collins English Dictionary prospective teacher defined as. an

individual who teaches in an educational institution for a short time under the check

ofa supen ision as a course to be acclaimed as a teacher. By tradition, student-teacher

is allotted to collaborate u'ith the teachers in schools from five to eight weeks. Each

student is instructed to teaching practice in a real life surrounding which enables the

future teacher's before-teaching / pre-service start in the actual world of schooling.

(Rhys. 1993)

In Pakistan, sometimes it is a full day, around the clock, school-based practice

that is evaluated by both a certified university supervisor and experienced/ trained

teacher. The basic aim of the whole student teaching/teaching practice is to give a
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chance to have experience and to show their teaching techniques in schools under the

qualified and skilled cooperating teachers. (Malik & Ajmal. 2010)

2.12 Definition of a Good teacher

The term good teacher is most commonly used but the least exact and

particular; Shulman (1986) defines about good teacher in the given manner: Students

of an efficient teacher in the class are seemed engrossed. alert and taking active part.

In effective teaching, students are giving the duty of leaming; they are responsible for

all their considerations. Efficient and effective teaching is always passionate and

includes an intense emotional reaction in students.

Effective and good teaching begins with calculating behavior of intelligence,

but it does not stop here. Effective teaching also connects with realistic thoughts and

analytical skills that are used in a number of u'ays or situations and efficient teachers

alwavs influence on the student's dedications, values and characteristics. (Loeb.

Rouse & Shoms, 2007).

A Shulman (1986) definition mainly deals with teaching practices. It has its

basis in morality of teaching: his given definition explains that an efficient and good

teacher always links his students u'ith important thoughts, with themselves. And most

importantly with the world they are living in it. Efiicient leachers are to do much

more than merely congratulating on their success, they changed and they mould their

lives. The definition vibrates the teacher educators because it shou's much more than
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the intricate understanding of a teacher's communications w'ith and the impression on

students.

2.13 Objectives of Teaching practice

Akbar (2002) gave the following specific objectives ofteaching practice:

l. To gives the prospective teacher u.ith actual teaching experience. and to surmount

the difficulties of regulation and facilitate his/her to extend the techniques for

controlling.

2. To give a chance to change their theories into actions and also to enlarge the basic

consideration about the educational values and their usage for learning.

3. It gives a chance to the future teachers to build an adequate relationship of teacher

and student.

4. To gives a chance to assess the student capabilit-v and appropriateness for the

teaching career.

5. To build up delicate association u'ith others; like parents, educator. manager and

other students.

6. To facilitate the prospective teachers efficiently to organize and prepare rheir

lessons.

7. To build abilit.v in the usage ofessential procedures. skitls and stvles ofteaching.

8. To build personal professional liking, attitudes and interest related to the teaching

career.
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9. To facilitate student teachers to obtain attractive personalit.r,- / behavior of a

teacher.

10. To enable the prospective teachers with a golden chance of analyzing there

teaching and benefit from positive criticism.

I I . To give a chance for self assessment and to determine own po\\'er and u,eak spots.

12. To build the skills in prospective teachers associated to teaching like; effective

reading. fluency of language and proper usage of instructional materials.

13. To provide a chance to tink with school atmosphere, its structure and functioning

and also familiar u'ith its resources.

2.14 Preparation for teaching practice

The preparation for teaching practice constitutes as the very essential in the

student-teaching programs. The student teacher must be ready before heishe takes

part in any teaching practice. The preparation differs fiom one institute to another'

This variety takes place because of different resources given by the teacher education

institurion and the amount of strength of student-teacher.

Different approaches for preparation ofteaching practice re given below:

i. Enhancement ofobjectives ofthe subject

ii. Evaluation of the class room teaching and proper use of instructional

material

iii. Leam to arrange. check and score all test made by teachers
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iv. Prepare the portfolio ofrhe students

v. Maintenance of the result cards and health cards ofthe students

vi. Preparation for parents teachers meetings

vii. Organized the school functions

viii. Planning and maintain the teacher's dairy

ix. Preparation the syllabus

x. Organization of the seminars and debates competitions etc.

These are main aspects u'hich are necessa4' to follow during the preparation of

teaching.

Student teacher develops properly after delivering the model lesson by teacher

educator- Teacher educator delivers the model lesson which covers different

technique and method of teaching. After delivering the model lesson, teacher

educator start building teaching techniques in student-teachers. The technique of

teaching can be given in actual environment of the school or in artificial environment.

Al most occasions these lessons are called criticized lectwes. Most universities make

sure that student-teacher must give lecture according to his/her choice. \\rhen pre-

senice (pre-preparation) teaching achieved the specific results of the student-teacher

are, than free to go for practice in schools. (Mohan6'.2009)

For preparing the teachers for "effective teaching" requires interpersonal and

instructive teaching techniques (Zia Ullah, Farooq & Memon 2008). Sharma (2000)

argues that teachers can talie their part more efficiently if they are fully trained He

criticized the present teacher training institutes; u'hich are training teachers with the

most out of date and non-existent techniques of teaching. Most of the student-teacher
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Ieaming is purely theoretical. resulting they are unable to apply these methods of

eflective teaching leaming techniques while there training or teaching. Effective

teaching skitls and strategies can be leaming by an efficient teacher education

program. (Anderson, 1989).

2.15 Importance of teaching practice

In teacher education. practice ofteaching is the main component/ feature. It is

the most essential part of teacher preparation. Because it provides better chance to

prospective teachers to become socialize into career (Furlong. Hirst & Pocklington.

1988). The demonstation in teaching practice gives a fair view of the success of

teacher. In teacher education programme the more outgoing reputation and centralitl,

of teaching practice is an essential causal feature towards the excellence of teacher

training programme. It also gives a very emotional bounding with the students which

is very positive. Both the teacher and student are interlinked into a culture ofteaching

and develop together through experience. In the teaching practice both of them feel

together, challenged and also authorized in pou'er. (Gujjar, Naoreen, Saifi & Baj'*'a.

20r 0)

2.I6 Teaching in Classroom

The phase of training in the actual classroom is identified as teaching practice.

A prospective teacher while teaching has to go through many levels like starting the

class with greeted and introduction. management of the class room and summarize
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his,/her lecture at the end of the class and it is duty of the supervisor/ evaluate his,4ler

lesson.

2.17 Evaluation of Teaching Practice

For the evaluation of the teaching practice the supervisor has to analyze the

student teacher during the lecture in the class room. Supen,isor of the teaching

practice evaluates the overall performance like regularity, lecture preparation,

teaching techniques, and usage of instructional,&elping material. pitch and tone

during lecture, dress code. introduction and conclusion of lesson, involvement of

students in lecture. class management. contents and objectives of the topics. student

notebooks and participation of students during discussion.

2.18 Involvement in other activities of School

Teaching is certainl.v not the sole purpose of teaching practice. but more it

gives an experience in all those areas u'hich the student teacher is going to do in

future being a professional teacher. To achieve this purpose, it is necessar5' to spend

the whole day in a school. It is necessary that studen1 teacher/ prospective teacher

take part in all of the activities of the school like; preparation of schedule.

maintenance of registers, checking of class work and home work, organize the class

grouping, take duties in the break timing, decoration of class, take interest in co-

cunicular activities, look after the attendance board, news board, science laborites.

home-economic room and library, look after the instructional material of teaching.
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They also leam to deal u'ith the student's parents. school officials and employees and

visiting guest. And also during the exams take the duty as examiners, help in

preparing the question papers in final exams, assessment of answer sheets. and result

compilation are also an important part of the teaching practice.

2.19 Guidance, supervision and feedback ofthe student teaching

Supen,ision is an integral part of the student teaching programs. The idea of

supervision has its basics on the thought that the student teacher is a beginner/ trainee

and he/she needs direction and help of an expen or supen'isor, who could be a staff

member of the educational institution. The supen'isor's duties are to give proper

ansu'ers about the teaching and praise. as well as give instruction about the methods

of the teaching. Colleagues or fnends can also evaluate or obsen'e the student-teacher

with the hetp of audio-r'isual aids like cassettes or tape recorder etc There is no hard

and fast rule of using supervisory methods. It differs from one institution to another,

Iike the kind of instruction and analysis. the perfect timing of analysis etc. is also

different and challenging.

2.20 Role of Supervisor in Teaching Practice

The supervisor's purpose is not only' assessing the lectue or lesson planning

of teaching practice. But most imponant is to utilizing hisftrer capabilities and

experiences this studenr- teaching beneficial at all of its parts/levels. First of all, the

activities must organize and planned earlier. Helshe can also take the advice and
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suggestions of educationists. experienced teachers. staff of the school and school

heads.

All of the introductory lessons must always be planned before the exit of the

prospective teacher to the practicing institute. so thar they also know about the

preparation of lectures and other given duties. It is the responsibility of the supen'isor

to oversee/ assess their plamed Iessons. other given co-curricular activities, direction

and instruction to give them feedback to make them use their criticism for their

benefit. Supervisor must careful thal they should not be disapprove or criticize of the

prospective teachers while the teaching practice or in front of other teachers. But if

necessary the,v should be scolded or criticized in a group of student teachers

anonymously. Because a supervisor is charged with the responsibility of the leacher

ofthe future. hence he/she musl only'be a helper or guider (Zahorik.1988).

2.21 Role of Teacher Educator to Enhance the Teacher's Quality

We satisfl' ourselves by saying that teacher educators have so much to do for

the progress for the systematic way to teacher excellence. Most essentially, if b1, an-v

means teacher educators do not plal' their role; they are sure to decline from their

present stage to one low as non-existence. Teacher educator can effect on both the

levels whether conceptual/ empirical and instructive stages in manners that construct

wider political hold (McDonald. 2005).

Educators provide academic and behavioral lesson plans to students of

varying ages. Teachers present age-appropriate leaming materials to elementary.
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junior high and high school students. A child grou's in cognitive development at each

age and grade level. and even this development varies from student to student. An

educator balances teaching a group of pupils at one pace while still assisting all

individuals with achieving their own personal successes.

2.22 Role of teacher educator

Teacher educators assume a vvide range ofroles to support school and student

success. \\trether these roles are assigned formally or shared informally, they build

the entire school's capacity to improve. Because teachers can lead in a variety' of

ways, many teachers can serve as leaders among their peers.

The following roles are a sampling of the many wavs teachers can contribute to

their schools' success.

2.22.1 Resource Provider

Teachers help their colleagues b1, sharing instructional resources. These might

include Web sites, instructional materials, readings, or other resources to use with

students. They might also share such professional resources as articles. books. Iesson

or unit plans. and assessment tools.

2.22.2 lnstrtctional Specialist

Ar instructional specialist helps colleagues implement effective teaching

strategies. This help might include ideas for differentiating instruction or planning

lessons in partnership u,ith feliow- teachers. Instructional specialists might studl'
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research-based classroom srrategies (Marzano, Pickering. & Pollock, 2001) explore

which instructional methodologies are appropriate for the school: and share findings

with colleagues.

2.22.3 Curriculum Specialist

Understanding content standards. how various components of the curriculum

link together. and hou,to use the curriculum in planning instmction ard assessment is

essential to ensuring consistenl curriculum implementation throughout a school.

Curriculum specialists lead teachers to agree on standards, follow the adopted

curriculum, use common pacing charts, and develop shared assessments.

2.22.4 Classroom Supporter

Classroom supporters work inside classrooms to help teachers implement new

ideas. often by demonstrating a lesson, co-teaching, or obsening and giving

feedback. Blase and Blase (2006) found that consultation with peers enhanced

teachers' self-efficacy (teachers' belief in their own abilities and capacity to

successfully solve teaching and leaming problems) as they reflected on practice and

grew together, and it also encouraged a bias for action (improvement through

collaboration) on the part ofleachers.

2.22.5 Learning Facilitator

Facilitating professional leaming opporn:nities among staff members is

another role for teacher educators. When teachers leam with and ftom one another.

they can focus on what most directly improves student leaming. Their professional



learning becomes more relevant. focused on teachers' classroom work, and aligned to

fill gaps in student leaming. Such commrrnities of leaming can break the norms of

isolation present in many schools.

2.22.6 Mentor

Serving as a mentor for novice teachers is a common role for teacher

educators. Mentors serve as role models; acclimate ne$,teachers to a ne\.\'school: and

advise new teachers about instruction. curriculum. procedure, practices. and politics.

Being a mentor takes a great deal of time and expertise and makes a significant

contribution Io the development of a neu, professional.

2.22.7 School Leader

Being a school leader means serving on a committee, such as a school

improvement team: acting as a gradeJevel or department chair: supporting school

initiatives; or representing the school on communit.v or district task forces or

commiltees. A school leader shares the vision of the school, aligns his or her

professional goals with those of the school and district, and shares responsibility for

the success ofthe school as a whole.

2.22.8 Data Coach

Although teachers have access to a great deal of data. they do not often use

that data to drive classroom instruction. Teacher educators can lead conversations that

engage their peers in analyzing and using this information to strengthen instruction.
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2.22.9 Catalyst for Change

Teacher educators can also be catalysts for change, visionaries who are "never

content with the status quo but rarher alu,ays looking for a better u,ay" (Larner. 2004).

Teachers who take on the catalyst role feel secure in their own work and have a

strong commitment to continual improvement. Thel' pose questions to generate

analysis of student learning.

2.22.10 Roles for AII

Teacher educator exhibits leadership in multiple. sometimes overlapping,

ways. Some leadership roles are lbrmal with designated responsibilities. Other more

informal roles emerge as teachers interact with their peers. The variety of roles

ensures that teacher educators can find ways to Iead that fit their talents and interests.

Regardless of the roles the). assume. teacher educators shape the culture of their

schools, improve student leaming. and influence pracrice among their peers.

2.23 Teaching Practice in Pakistan

There are number of teacher training courses/ programs given in Pakistan,

where teaching practice is mandatory part, with the exception of Master of Education

(M ED) In reality good and efficient teachers can be taken by this process, but the

methods used in Paliistan are meant to waste time. Because the duration of the

teaching practice is extremel)' Iimited. only constituting of 60-70 lectures prepare

within 4 to 8 weeks. Further in the course, prospective teachers are restricted onll, in
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class rooms for teaching practice. Prospective reachers are not skilled for the rest of

school activities. Hence qood leaming could not possible. Prospective teachers are

restricted to use simple theories and techniques of teaching (Farooq.l994). They are

only being trained about the staring of the lesson, management of the class, handling

the students while writing on board. Hence teaching practice is not fulfilling its main

purpose and also working on adhoc or unplarmed basis. Even in rhe school where the

teaching practice is given. are not interested in the preparation of prospective teacher

career but only wasting their time. Also the management and teachers of the training

schools both are oblivious of the essential understanding of assessment methods

which are supposedly meant for teaching practice. It seems that they have no

awareness as to the importance and benefits of teaching practice for both the

prospective teachers and hence all of the coming generations. It is also n accepted

reality that prospective teachers are no1 perfect teachers and because of this the

training school teachers do nor want to give them absolute fieedom but they certainl),

should be trusted. (Malik. 1992).

Two types of aftirudes are observed in Pakistan. First of all prospective

teachers are take as substandard and openly criticized vnithout ','alidation. Secondll,

some of the school teachers see out them as an opportunity to less on their own

burden through them. 11 is also obsen,ed that in some teacher educational institutes

the prospective teachers themselves choose lesson for lectures which are simple and

they' used smallest amount of instructional material. (fuchard & Rebecca. 2000).
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2.24 Significance of Communication Skills in teaching

Communication takes place when one individual is sending a message. u,hile

the other is receiving the send messages and also understands. Command and ability

in a representative and conceptual language system (e.g.. Spanish. or manual ASL.

Spoken English), with organized regulations about demonstration, construction and

usage of words is not essential for communication. There is also a fact that one is

very proficient in any language but still he is not communicating because there isn't

anyone to talk with, there isn't anyone who is familiar with the language used, or

simply there is no one who is pal ing atrention.

Communication is the main ingredient of leaming simply because whatever

leamed is entirely dependent on interactions. For communication process to start aI

least two individuals are required. Through all of the individuals are able to

communicate with each other but there are some person because of their strictness,

they have minimum communication skills. Individuals with their different disabiliries.

the)' cannot have the control of various ways by which others communicate (such as

talking, facial gestures, print and body language). This hindrance or complication

does not imply in any wa),that they don't u'ant to sav an)'thing or else eliminate there

right and need of communication. It is duty of the teachers and olher serv'ice

providers to respect their usage for communication: instead they should use their

assistance. experience and will to make communication process possible. By teaching

the view that each and evervone wants to say something is not at all dangerous

thinking, instead displays the highest level ofrespect and honors (Downing 2005).
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2.25 Effective Communication Skills for Teacher Educators

Communication is the most inregral part of every field of life. Job of

educators is very challenging and difficult because of the realit-v that an educator is a

permanent cornmunicator. If an educator is highly qualified and having fantastic

knowledge on his subject u'hich he/she teaches. But he/she is not able to efficiently

communicate with students. so he u'ill not certainly creative and fruitful educator.

Education essentially is the ability ofbeing an effective communicator and to express

in such an efficient way that the student are able to understand clearly and have a

detailed knowledge of the informarion. (Liston, Borko& Whitcomb. 2002).

2.26 Related Researches

In 1999 Saunders and Mills uyote a research article about "The knou,ledge of

communication skills of seconda4, graduate student teachers and their understanding

of the relationship between communication skills and teaching". The main objective

of this article rlas to investigate the importance of communication skills for teaching

and how much these skills were obtained and incorporated during a course ofteacher

education. The study revealed that student teacher not only perceived themselves as a

better teacher with communicational skills but they also clarified their image b1'

communicating with the variety of the students. Student -teacher compared their

theoretical and practical demonstrations in their teaching practice and how much it

was beneficial for the development of teaching skills.
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Mismar. Bassam ,4.(2002) conducted research on "The Role of Physical

Education Cooperative Teachers During Student Teaching Field Practicum". The

Main Purpose of this stud1, was to identify duties that cooperative teachers in Qatari

Schools provided to student-teachers. Those duties is considered of great importance

in order to facilitare student-teachers' missions and tasks in the field practicum period.

ln addition the study aimed at examining the significant difference of those duties and

accommodations pertaining to some independent variables such as gender, nationality

and level of expertise of teachers.

The stud1, revealed the following results, the student - teachers conceived the

duties that provided by the cooperarive teachers ro by satisfactorily. No significant

differences were found between cooperative teachers duties as evaluated be student-

teachers in some variables such as gender and teaching experience of cooperative

teachers. The study recommended that there is such a need to have more cooperation

and coordination between Qatar Universit-v and the ministry of Education to reach a

real partnership.

Vicki and Spicer (2003) presented article about the "Importance of

communication skills for -voungster interaction with their teachers". The main

purpose of this article uas to investigate the point of view of high school teachers

about the importance of communication skills for their students' communication and

investigated if the comfonable areas, in which the teachers taught or the amount of

high school teaching practice they had. were associated with their point of view. The

research proved that the trainee teacher always tried to adopt the communication
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skills which were approved b1, the management. The result of this research showed

that the facilitated communicative interactions between the leachers and the students

were more helpful in leaming.

El-Astal (2004) conducted research on "Problems facing student teachers a1

the College of Education- Ajman University for Science and Technology". This study

was done to find out the problem that face students of Ajman University during their

practicum, influence of gender and specialization ofstudents were also investigated.

The result showed that higher percentage of problems appeared on the nature of the

practicum program, and it also shou'ed that female students faced greater rate of

problems.

The study recommended that the practicum program be improved in light of the

intemational criteria.

Murtaza (2005) conducted research on "Comparative study of the teaching

practice informal and non-formal sl,stem and development of model". The purposes

of this study were investigation about the problems. faced by teacher educators and

prospective teachers in formal and non- formal education system of Pakistan. To find

out the similarities and differences form the teaching methods, techniques, evaluation

process and instructional manual procedures in formal and non-formal education

system. This research revealed that in formal and non-formal education system of

Pakistan given the least priorities to the teaching practice. Mostly teachers were of the

view that efficient teaching practice needed proper management, adoption of

communication skills. application of the instructional technology and supen,ision by
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teacher educators. The researcher revealed that mostly responded criticized the

present mode of teaching practice, where prospective teachers just wanted to get the

teaching experience cenificate from any institution, rather than to focus on improving

their communication skills regarding professional abilities.

Zia Ullah. Farooq and Memon (2008) conducted research on "Effectiveness of

Teacher Education Programmes in Developing Teaching Skills for Secondary Level".

The objective of this research was to assess the usefulness of secondary school

teacher education programme for the development of specific teaching skills and

aftitude of prospective teachers and also determine the effectiveness of these skills.

An observational technique rvas used to collect the data. Five teaching skills were

analyzed. Clarity of concept. diversity in class and course work in class room was

demonstrated by prospective teachers. The results showed that the verbai and non-

verbal skills did not properll, utilize in the prospective teachers. The researchers

observed that the skills related task orientations in the classroom were developed in

pre-service teachers to a realistic level. Mostll' effective instructional materials of

skills were not clearly developed for effective teaching.

Siddiqui (2010) conducted research on "Teacher Competencies and Teaching

Practices for School Effectiveness in Workers Welfare Model Schools". The result of

tlus research was based on the obsen,ation of classroom teaching. This research

proved that teachers used traditional method of teaching. Proper trained teachers did

not exploiting in Workers Welfare. Mostly teachers gave on the spot positive

feedback to encourage the students who gave right answers. Most ofthe teachers did

not follow the proper evaluation procedure in classroom teaching. Most of the
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teachers properly prepared and followed the course contents. also used personal

A.v.aids for effective teaching.

Gujjar, Naoreen, Saifi and Bajwa (2010) conducted research on "Teaching

practice: problems and issues in Pakistan". The main objective of the research was to

investigate the problems and issues which occurred in present scenario in Pakistan.

This research revealed that instructions manual of rules were not provided to the

prospective teacher before starting the teaching practice. Teacher educator did not

specifl'the weaknesses in the lesson preparation and did not evaluate the teaching of

prospective teachers dail1,. Before the starting of the teaching practice, introductory

lecture was not given to them. to make them safe from any confusion regarding

teaching practice, guidebook and assessment process. On the spot feedback was not

given to the prospective teacher that's u,hy they could not get confidence, capabilit),

and vision through teaching practice. The study revealed that supervisor played an

uncornmon role during teaching practice. Provision of guidance was very rare by the

supervisors. Supenisor's performance was very low due to the congested work of

unrversity and adequate facilities u'ere not provided to them during the teaching

practice.

Malik and Ajmal (2010) \rrote a research paper on "Level, causes and coping

strategies of stress during teaching practice". The purpose of this research was to

evaluate causes and levels of stress and how student-teachers handled those stressors

during teaching practice. This research indicated that mostly prospective teachers' get

fair level of stress during teaching practice. The research revealed that fir,e causes of

stress were identifying which were assessment by supervisor. class room
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management. preparation of lesson plan and heavy workload. There rvere three

coping strategies were recognized u'hich were feedback, communication with

community and usage of self-management techniques. This research concluded that

more coordination betu,een teacher educator of university and cooperative teacher

was needed.
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CHAPTER 3

METHODS AND PROCEDURES OF THE STUDY

The focal point of this stud-v was to find out the contribution of teacher

educators in helping the prospective teachers for the development of the

communication skills in teaching practice. Thus the study was qualitative as well as

quantitative research and descriptit'e in natue.

3.1 Population ofthe study

For the purpose of research, the researcher used three kinds of population.

1. First kind of popularion included 27 students of M.A Education program of

IIUI. who were practicing as trainee teachers at different educational

institutes.

2. For the second kind of population. researcher observed tu'o teacher educators

from Department of Education (IIUI), who supen'ised these students during

the internship program.

3. The third and important population included different cooperative teachers of

the institutes. where the prospective teachers were doing their intemship.
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3.2 Sample of the study

100% population u'as taken as the sample of the study (27 female students

were enrolled as prospective teachers in the M.A Education program). The researcher

used the universal sampling technique.

3.3 Researchlnstrument

For the purpose of data collection the researcher used two types of self made

observation sheets '*'ith four point rating scale. The rating scales represented the

following numbers for rating on observational sheets; Seldom = l. Often = 2.

frequently = 3, Always:4. Researcher has allotted seldom and often to those

prospective teachers who use the communication skill verl'rarely. and then who used

the skills more are placed in frequently and always.

l. First observation sheet \\'as used to observe the performance of

prospective teachers during teaching practice in three sessions. lsee in

Annexure I)

2. The second observation sheet was used to observe the role of teacher

educalors and cooperative teachers for the development of the

communication skills of prospective teachers and also observed their level

of guidance and teaching instructions provided to the prospective teachers

during the u'hole semesler. (see in Annexure II)

46



While preparing the obsen'ation sheet for the

following aspects were taken into consideration:

Verbal skills

I . Greeted the audience warmly

2. Use a loud and clear voice

3. Adequate volume

4. Good pronounce

5. Speed of talking

6. Pleasant pitch and tone

7. Good vocabulary

8. Good reading ability

Non- Verbal skills

l. Hyperactivitl'

2. Size of handwriting variable

3. Faces class u,hile speaking

4. Facial gestures

5. Movement in class

assessment of prospective teachers'

A.

B.

Usage of appropriate teaching instructional material

r Usage of A.r'.aids

Readable study material tvas used

Proper standing posture during and afier uriting of WB

Communication during WB wnting

Preparation of aids
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. Proper use of A.v.aids

o Explains the abbreviations

. Brightness and contrast ofvisual aids

o Clear labeling of A.v.aids

. Proper time for students for visuals

. Purposeful A.r'.aids

C. Academic proliciencies

o Reading

. Spellings

o Handwriting

. Language skills/ phonetics

D. Professional communication

. Grammaticalconection

o Proper *rinen communication

o Provide motivation for class room activities

o Professionalcourtesy

. Professional ethics/ professionalism

. Psychological communication

E. Participation in Discussion

o Encourage for participation

. Encouragement for mutual corporation

o Encouragemenl for discussion around the objectivit-v
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While preparing the obsen'ation sheet for the assessment of teachers'

educators. fotlowing aspects were taken in to consideration:

F. Evaluation and feedback

o Use sources to enhance the verbal communication skills

. Monitor the non-verbal skills and guide her properly

. Instruct the student for proper use of instructional material

. Check the academic proficiencies and guide her by giving some tips

for improvement

o Guide her in acquiring professional attitude in class

o Guide her about the correct procedure of supervised- class room

discussion

o Provide on the spot positive feedback

o Monitor student teacher's perforrnance and participation in teaching

leaming process

3.4 Validation of the Instrument

Instruments were validated tfuough experts' opinions Three experts were

chosen for the validation.

One from the mass communication department, one from department of

Education of IIUI (except the sample) and last one was language expert.
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3.5 Pilot testing

The observation sheet u'as testified practically through pilot testing- The

researcher used the obsen'ation sheet on five studenls from B.S of "Long term

intemship progmm". B.S and M.A Education students were doing their intemship

program collectively so the pilot testing was conducted on B.S students. while the

data were collected from M.A Education students. After analyzing the results,

researcher made some changes in the observational sheet.

3.6 Data collection

The researcher observed the teaching of prospective teachers (student teacher)

in different educational instirutions. and completed the check list (observational

sheer) herself during obsen'ation. The Long term teaching intemship program started

in March 201 I .

So the researcher conducted the observation in tkee different sessions:

The I't session of observation was carried out during the model

teaching lessons in the class by teacher educators and preparatory

Iesson (presentations) b.v the prospective teachers to assess their

communication skills in the beginning.

2nd session of observation u'as done during the first week of teaching

practice in different F.G school of Islamabad and Govemment

Rawalpindi. where students were sent for their teaching internship.
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. 3'd and the final session ofobservation were conducted in the last week

of teaching practice in different F.G school of lslamabad and

Govemment schools of RawalPindi.

Hence each prospective teacher was observed thrice. The researcher observed

whatever classes and level uas assigned by the cooperatative to the

prosPective teachers.

3.7 Observational Rating Scales and Checklists

A researcher may u'ish to make obsen'ations of behavior in a classroom or at a

service site. This is especially useful for providing conoborative evidence to

supplement information that students have supplied themselves through survel's or

reflections. The researcher may choose to complete the observation forms him or

herself, or may choose to have another person. such as a community site supen'isor.

record observations.

One way to record obsen'ations is to keep a joumal or log. This qualitative

assessment method usualll'would be used to augment other research data. To record

observations in a more quantitative format. a researcher might choose to use a rating

scale or checklist. Check list Provide opportunities ro give feedback. The characteristics of

intelligent behavior can be identified, taught. and checked.

obsewation checklists let us check off u,hether student can demonstrate skill or aftribute

being measured. Develop base: practice; check progress.
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They focus on observable performances or criteria that are often more especially useful

for monitoring groMh or need for improvement. The.v are more meaningful or authentic

Useful re what learners can do and what their leaming needs are.

An observational raling scale usuall)' instnrcts the obsen'er to rate the frequenc;'.

quality. or other characteristic ofthe behavior being observed, such as:

Quality of nursing student's interactions with community health center staff:

Low, Medium Lou, Medium High. High

ln an observalion checklist or inventory an obsen'er would make a

checkmark on a list when a behavior u'as observed. for example:

r' Tutor established eye contact with student

/ Tutor smiled at srudenr

/ Tutor touched student in appropriate manner

/ Tutor used language appropriate to the age and abilities of the srudent

/ 3 Total number of check marks

3.8 Data analysis

Data were anall'zed b1- decoding the obsen'ations recorded on rating scale. A

comparison of three observations of each individual u'as carried out to explore the

improvement in the communication skills. Data were analyzed according to the

results of observational sheet. The data were anall'zed through percentage and mean

scores.



The evaluation criteria-/ Performa used by the teacher educators and

cooperative teachers was collected and analyzed in order to exPlore what

communication skills were being developed and assessed prospective teachers during

teaching practice.
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CHAPTER4

ANALYSIS AND INTERPRETATION OF DATA

In order to find out the results of study, the researcher collected the data from

fourteen different F.G school of Islamabad and Govemment Rawalpindi which u'ere

assigned to twent-v seven prospective teachers of M.A Education program (Long

Term Internship, its total Credit Hours were 15 ) of International lslamic

university for teaching practice. Only female students ofthis program were taken as a

sample for this research.

The instrument for this research was two obsenation sheets with rating scale, to

assess the development of communication skills of prospective teachers during

intemship proglam. The rating scales represented the following numbers for rating on

obser"'ation sheets:

Seldom = I

Often = 2

Frequently : 3

AlwaYs = 4

The instrumenl covered different skills of prospective teachers including

verbal. non-verbal communication. communication with the help of teaching

54



materials, Academic proficiencies of prospective teachers and their professional

communication during long term teaching intemship (the period for the intemship

program was three months). The researcher used a separate obsen'ation sheet with the

sameratingscalefortheteachereducatorsandcooperativeteachers.Inthesecond

observation sheet the researcher noted the kinds of professional techniques used by

the teacher educators and cooperative teachers to enhance the communication skills

ofthe prospective teachers in the class room or during the training program'

Data were anal.vzed in three sections. Section I showed analysis about the

teacher educators and cooperative teachers. Section II consisted of analysis of

prospective teachers. Section III showed the evaluation of the assessment

performance used by teacher educators and cooperative teachers'
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Section I

Table: 4.1: DATA ANALYSIS OF THE TEACHER EDUCATORS

AND CO.OPERATIVE TEACIIER'S PERFORMANCE

FrequentlY(3) Alu'ays(4) Mean
Siatements s/ observation Seldom (l) Often (2)

Frcq Yoage Freq o/oAla Freq ohage Fr€q "hage

22 81 .40 4 | 4.8o/o 1 3.7% 2.22
1. Use

instructional
sources to
enhance the
verbal
communicati
on skills of
DT

lr observation NiI

+d

observation
NiI 12 44.4o/o 13 48.1o/o 2 7.4% 262

3'd obsen'ation Nit 6 22.2o/o t7 62.9% 3 tt.1% 2.77

2. Monitor
the non-
verbal skills
and guide the

P-T properly

l'' observation NiI 14 51.8% 9 .) ).)-/o 4 14.804 2.62

')'d

observation
Nil 8 29.6% 15 55.5o/. \ 4 14 8% 2.85

3'd observation Nit 11 40.7% 9 )).)ao 7 25 9% 2.85

13. lnstruct
I the P-T for

I' observation 2 7.4% 11 40.7% t2 44.4% 2 7.4% 2.44

proper use of
instructional

2"d

obsen'ation
NiI 13 48.1% lll 40.7% 3 11.1% J.6l

IIIALET tdl
3'd obsen'ation NiI 12 44.4% 10 37% 5 18.5%

l.Check the

academic
proficiencies
and guide P-

T by giving
some tips for
improvement

I" obsen'ation Nil 12 44.4% l3 48.loA 2 7.1% 2.62

2'd

obsewation
Nil 7 25.9% 19 70.30h 1 i.7% 2.77

3'd observation NiI 8 29.6% 17 62.9% 2 74% 2.77
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Statements s/ obser1ation Seldom (1) Often (2) Frequently(3) Always(4) Mean

Freq "hage Freq o/"age Freq o/"age Freq ohage

S.Guide P-T in
acquiring
professional
attitude in
class

lt' observation J 71 .1o/o 8 29.6% 9 )).)70 7 25.9o/o 274

2no observation Nit ) 18.5% 20 2 '7 .4o/o 2.88

3rc observation NiI 18.5% l3 48.1% 9 33.3% 3.14

6. Guide P-T
about the

correct
procedure of
supen,ised-
class room
discussion

2no observalion Nit ) 18.5o/o 20 74% 2 7.4% 2.88

3'd observation NiI ) 18.5% l3 48.1% 9 )-t.):/o 3.14

3'o obsen'ation Nit 7 25 9% l0 37% l0 37% 3.1 l

7. Provide on
the spot
positive
feedback

l'' obsen'ation I 3.',|% I1 40.7% IJ 48.ly:o 2 '7 .4o/o ,5i i

2no observation Nit 10 37o/o 15 55.5% 2 270

3'd observation Nil 6 22.2% 1t 40.7% l0 3',70/o 3.14

8. Monitor
prospective
teacher's
performance
and
participation
in teachr ng

leaming

l" obsen'ation 2 7.4% 8 29.6% 8 29.6% 9 )) -)-/o 2.88

2nd obsen'ation 1 3.7 % 12 44.4Yo 8 29.6% 6 22.2% 2.70

3'" observation Nil 14 51.8% l0 37% J 1t.1% 2.59
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l. In the table 4.1 it has been indicated that the response of the teacher educators

was satisfactory while recording the results for the instructions given to the

prospective teachers. before starting the lesson in the class. On the other hand

their role was best u,hile giving the response to the prospective teachers.

where they gave instructions at the different levels and used different sources

to enhance the verbal communication skills of prospective teachers. Resultant

means 2.22.2.62 and 2.77. showed that teacher educators enhanced their

verbal skills.

Teacher educators properly monitored the non-verbal skills and guided the

prospective teachers. The mean score (in first session was 2.62 in second 2.85

and in final 2.85) in this regard showed progress of teacher educaror's

performance.

Teacher educators gave proper instructions about the usage of different

instructional material at different levels during teaching practice. The

calculated mean scores 244.2.62 and 2.?4 showed that teacher educators

helped them in usage of the purposeful and effective teaching material.

They also helped the prospective teachers in improving the techniques of

teaching during different levels of their teaching practice. The mean scores

2.62 in first session and 2.77 in both second and third sessions indicated that

teacher educators checked the academic proficiencies and guided prospective

teachers by introducing u.ith some rules for improvement.

2.

J.
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6

The table also elaborated that the teacher educators helped and guided the

prospective teachers by expressing the difficult concepts of the lesson or

subject by themselves. where needed.

Teacher educators guided prospective teachers in acquiring professional

attitude in class. in the final session of observations 18.5% often. 48.1%

frequently and 33.3% of teacher educators always helped the prospective

teachers. Mean score was 2.74. 2.88 and 3.14 in this regard.

Teacher educators helped the prospective teachers about the correct procedure

of supervised- class room discussion during teaching practice. Teacher

educators used all the skills to guide prospective teachers at different levels

for example they kept themselves involved in the day today and time to time

guidance for improving their teachilg methodology. (Mean score in this

regard was 2.62,3.11 and 3.11).

The calculated mean in the first session was 2.5 5l in second was 2.70 and 3.14

in final session of the observation and it shou'ed that teacher educators always

provided on rhe spot positive feedback. Teacher educators monitored

prospective teachers' performance and participation in rhe teaching leaming

process to provide them guidance. The teacher educators also strengtlened

the prospective teachers' leaming by using the communication techniques.

This statement is proved through mean scores; 2.88, 2.70 ar,d 2.59.

7.

8
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Section [I

DATA ANALYSIS OF THE PROSPECTIVE TEACHERS'

PERFORMANCE

Means of Verbal Communicational Skills

Table: 4.2: Greeted the students

Verbal
skills

Sessions of
obsen'ation

Seldom (l) Often (2) Frequently(3) Aln'ays(4) Mean

Frequencies ohage Freq ohage Freq o/oage Freq ohage

Greeted
the

studenls
warmly

l" observation 8 29.6% 17 62.9o/o 2 7 .4o/o Nil 1.77

2*
obsen ation

I 3.7o/o l6 62% l0 3'7V" Nil 2.29

3'o obsen,ation Nil 6 22.2% 17 62.9% 4 14.8% 2.92

Table 4.2 describes the overall performance of the prospective teachers in the verbal

communicational skill. ln first session of obsen'ation 29.6% prospective teachers

seldom greeted the student,62.9% prospective teachers often greeted them and only

7.4o/o lreeled them fiequently. But as the session progessed in the second session

they more often greeted the class. They improved their verbal communication skill

very much as shown in the third session that most of them greeted the class frequently

(62%) ot always (14.8%). The mean score of observation in first session is 1.77. in
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second session 2.29 and in third

improvement in the final session.

session are 2.92. T"be mean score shows the

Table: 4.3: Qualify of voiceiAudible

Above table 4.3 reveals that 11.1% prospective teachers seldom used loud and clear

voice during lecture/teaching , 7 4Vo often used and 14.8% always used proper and

clear voice during teaching. The percentage result shows the improvement in the

third session. There is an increase in the performance of prospective teachers and

(55.5%) frequentl,v used the loud and clear voice in teaching. The mean score 2.30,

2.40 and 2.62, shows the gradual but slow improvement in their performance during

teaching practice.

Verbal
skills

s/
obsen'ation

Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq "/"age Freq Y"age Freq ohage Freq "hage

Use a

Ioud and

clear
voice

I " obsen,ation 3 11.1% 20 7 4o/o 4 14.8% Nil 2.03

2'"
observation

Nil 16 59.2% ll 40.7% Nit 2.40

3'd observation NiI lt 40.7% l5 55.5% I ).t70 2.62
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Table: 4.4: Adequate volume

Table 4.4 shows the verbal skilr in respect to the adequate vorume ofthe prospective

teachers ln first session of the teaching practice prospective teachers (37%) serdom

used sufficient vo|,me- 44.4o/o often and 18.5% always used satisfactory r,olume

during lecture. In second session 18.5% seldom.5l.g% often and 29.6% prospective

teachers al*'avs used adequate volume. In the first session of observation the total

mean of the score for all prospecti'e teachers was l.gl while the total mean of all

prospective teachers in the last session was 2.51. The resultant mean showed an

improvement in the verbal skill of the prospective teachers.

Verbal

skills

s/ obsen,ation Seldom (1) Often (2) Frequently(3) Always(4) Mean

Freq %"age Freq Yoage Freq o/oage Freq o/oage

Adequate

volume

I't obsen'ation l0 37% t2 44.4% 5 18.5% Nil 1.8t

2no obsen alion 5 18.5% t4 51.8% 8 29.6% Nil 2.tl

J oDservatton Nil l5 55.5% l0 37% 2 7.4% 2.51
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Table: 4.5: Good pronunciation

Table no 4.5 shou's slighr change in the results of three obsenations. 33.3%

prospective teachers seldom. 44.4% often and 22.2o/o frequenrry read with proper

pronunciation. whereas in second session of the observation prospective teachers

were perform (44.4%) often, (44.4%) frequently and, (3.7%) alwal,s pronounced

good. ln the firs1 session rhe totar score of a prospective teachers was 5l u,ith the

mean score 1.88. In the second session there was a good change noted by the

researcher i.e. 2.66 mean score of the prospective teachers, but the mean score

dropped a bit and that became 2.37. The change u'as due to difficurt vocaburary and

lack ofinterest of the prospective leachers to improve further in this regard.

Verbal

skills

s/ obsen,ation Seldom (l) Ofren (2) Frequently(3) Always(4) Mean

Freq ohage Freq Yoage Freq o/oage Freq o/oage

Good

pronounce

l 
t' obsen ation 9 33.3% 12 44.4% 6 22.2% Nil 1.88

2no observation Nil t2 44.4% 12 44.40A J tt.1% 2.66

J oDSen atlon 2 7.4% 14 51.8% l0 37% I 3.7o/o 2.37
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Table: 4.6: Speed of talking

Table 4.6 is about the speed ofverbal communication of the prospective teachers u,ith

the students. The result shou's that at firs',22.2 % seldom used appropriate speed of

talking and in second session 51.8% teachers often talked with normal speed.

according to the understanding level of students. In the final session maximum

teachers used an appropriate speed of verbal communication u,ith the students. The

mear scores of all sessions are 2.03. 2.33 and 2.55. The mean scores show that thev

need much improvement in this regard.

Verbal

skills

s/ obsen,ation Seldom (1) Often (2) Frequently(3) Always(4) Mean

Freq o/oage Freq ohage Freq o/oage Freq o/oage

Speed

of

talking

l'' obsen,arion 6 22.2% t4 5t.8% 7 25.9% Nit 2.03

2no observation 2 7.4% t4 5 | .8o/o l1 40.7% Nil 2.33

J OOSeryaUOn I 3.7% 1l 40.7% t4 51.8% I 37% 2.55
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Table: 4.7: Pleasant pitch and tone

Verbal

skills

s/ observation Seldom (1) Often (2) Frequently(3) Always(4) Mean

Freq Y"age Freq o/oage Freq o/oage Freq ohage

Pleasant

pitch and

tone

1s' observation ll 40.7% r5 55.5o/o I 3.7% Nil t.62

2no obsen'ation Nit l8 66.60/o 7 25.9% 2 7 .4o/o 2.40

J OOSerVatlon 2 7.4% r8 66.6% 6 22.2% 1 3.7% 2.22

Table 4.7 shows the result about pleasant pitch and tone of verbal communication

skills of the prospective teachers. In the first session 40.720 of prospective teachers

seldom used pleasant tone during teaching in class room. 55.5% often focused at their

pitch and tone while teaching and only 3.7% frequently taught in pleasant tone.

Resultant mean sho*'s that the)'improi,ed a lot in second session but the mean score

dropped in the final session of prospective teachers. which means that the), need to

pay attention for improvement of effectiveness of these verbal skills.
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Table: 4.8: Good vocabulary

Verbal

skills

s/ observation Seldom (l) Often (2) Frequently(3) Alu,ays(4) Mean

Freq ohage Freq ohage Freq o/oage Freq ohage

Good

rocabulary

'15' observation t0 37% 8 29.6% 8 29.6% 1 3.70/o )

2no observation 2 7 .4o/o l3 48.1o/o 1l 40 7% I 3.7o/o 2.10

J OOServatlon Nil t7 62.9% 9 33.3% I 3.7% 240

Table 4.8 reveals the command ofprospective teachers in the use ofvocabulary while

teaching any language. The result shows that maximum teachers relied on their

pervious vocabulary and did not make any special efforts to improve this essentiar

teaching quality. Prospecti'e teachers improved very little and had a great tendency

for the improvement in grammatical perfection and in the language proficiencies. A

good vocabulary can replace many' teaching instructionar material and herp the

teacher to use it in a befler u.ar.
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Verbal

skills

s/ observation Seldom (l) Often (2) Frequentlv(3) Always(4) Mean

Freq o/oage Freq tiage Freq ohage Freq ohage

Good

reading

power

I'' obsen,ation 5 18.5% 15 55.5% 6 'r1 10/- I 3.7o/o 2.11

2"o obsen ation 3 t).1% 13 48.1% 9 33.3% 2 7A% 2.37

3'd observation Nit t2 44.4v. 14 5l .\Yo 1 3.7% 2.59

Table: 4.9: Good reading ability

Table 4.9 shows the result of rhe reading ability ofthe prospective teachers. 22.2Vo of

the prospective teachers had good reading power. in second session 33.30% ofteachers

improved their reading and in the last session 51.8% prospective enhanced their

reading power up to a satisfactory level during teaching practice. The mean score of

all sessions is 2.1I in first. 2.37 in second and 2.59 in last session: this shou,s the tittle

bit improvement in reading abilitl, ofthe prospective teachers.
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Non - verbal communicational skills used by the prospective teachers

Table: 4.10: Hyperactivity

Table 4.10 describes the overall performance of the prospective teachers in the non-

verbal communicarion skill. In the first session with the mean value (1.g5) most of the

prospective teachers were not ven,active in the class room due to certain reasons. But

after the guidance from the teacher educators they became more active in second

session u'ith the mean score 2.07 and in the final 2.44. They showed improvement in

last session.

Non-

Verbal

skills

s/ observation Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq o/oage Freq ohage Freq o/"age Freq ohage

H-vper-

activity

l" observation 9 ))-)70 14 5t.8% J 1t.t% 1 3.7o/o l .85

2* observation 3 11.1% l9 70.3% ) 18.5% Nit 2.07

J oDservatron Nil l6 59.2% l0 37% I 3.7 % 2.44
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Non-

Verbal

skills

s/

obsen ation

Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq o/oage Freq Y"age Freq %iage Freq ohrge

Size of

handwritin

g variable

I

obsen ation

5 18.5% 14 51.8% 7 25.9% I 214

observation

Nit l6 59.2% 10 37% 1 3.7% 244

obserration

I 3.7o/o 8 29.6% l5 55.5% J ll.r

%

Table: 4.1 l: Size of handwriting rariable

Table 4.11 shou,s the non-verbal communication of the prospective teachers.

Prospective teachers' writing on white broad was not of appropriate size lg.5%

seldom. 51.8% often.25.9%o frequently and,3.7% of prospective teachers always used

proper size of the words while writing on the white board. The resultant mean of all

sessions is 2.14.2.44 and 2.74: It shorvs thar the prospective teachers improved rheir

writing style during the praclice session.
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Non-

Verbal

skills

s/ observatiotr Seldom (I) Often (2) Frequently(3) Alwavs(4) Mean

Freq "/oage Freq o/oage Freq o/oage Freq o/oage

Faces

class

while

speaki ng

I" obsen,ation 8 29.6% 17 62.9% I 3.7% 1 3.1% L8l

2* observation Nil l8 66.6% 7 2s.9% ) 7.4% 2.40

3'd obsen ation Nil 17 62.9% 5 t8.5% 5 18.5% 2.55

Table: 4.12: Faces class while speaking

Table 4.12 reveals that 29.6% seldom, 62.9%;o ofren.3.7% frequentiy and 3.7yo of

prospective teachers were bit shy and faced class with less confidence. whereas their

teachings practice enabred them to improve their teaching confidence up to a

satisfactory level and in rhe last session of the observation 62.90/o off.en. lg.5%o

frequently and also 18.5% of prospective teachers always was facing class with

confidence. The mean score of the all sessions is 1.gr,2.40 and 2.55 in final session.
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Table: 4.13: Facial gestures

Non-

Verbal

skills

s/ observation Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq ohage Freq ohage Freq o/oage Freq ohage

Facial

gestures

I " observation l4 51.8% l0 37% 2 '7 4% I t.bl

2no observation Nil 21 77.7% ) t8.5% I ).170 2.25

3'o obsen ation Nil 17 62.9% 8 29.6% 2 7 .4o/o 2.44

Table 4.l3 reveals that 51.8% seldom. 37%o often,7.4% frequentll,and 3.7% alwal,s

presented best facial gestures to the class to capture the attention of the students and

to create interest in rhe topic. Resulls show that in the beginning while teaching facial

gestures of prospective teachers were blank. There was the variation in second and

third session: it means prospective teachers improved their facial expressions. Total

mean score of prospective teachers in first session is 1.62 in first session.2.25 in

second and 2.44 in frnal session of the teaching practice.
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Non-

Verbal

skills

s/ observation Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq ohage Freq ohage Freq o/"age Freq "hage

Movemen

t in class

l" obsen'ation 8 29.6% 16 59.2% J t1.t% NiI 1.81

2 observation I )-170 r9 70.3o/o 5 18 5% 2 7.4% 229

3'd observation J 11.1% 20 74% J t1.l% I 3 .7o/o 2.07

Table: 4.14: Movement in class

Table 4.14 reveals that the prospective teachers did not make proper movement in the

class room for better control and discipline. in the first session of the obsen'ation. As

the teacher educaror noted the problem they guided the prospective teachers as the

result of second obsen,ation reveals the better mean (2.29). But the prospective

leachers could not maintain the qualitf in the last session (2 07)'
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Means of Communication through Instructional Material

Table: 4.15: Usage of Instructional Material

Communicate

througb

instructiotral

material

s/ obsen'ation Seldom (l) Often (2) Frequently(3) Alu'ays (4) Mean

Freq "hage Frcq o/"e:ge Freq "/oage Freq ohage

Usage of

instructional

materiaU

a.v.aids

l '' obsen'ation 7 25.9% 19 70.3% 1 3.7% Nil 1.77

2no obsewation Nil l5 55.5o/o 1l 40.7% I 3.7% 2.48

3'd observation Nil 13 48.loA l0 37% 4 14.8% 2.66

The table 4.15 shows the result about the usage of appropriate instructional material.

At the beginning of the teaching practice 25.9o/o seldom, 70.3% often and 3.7%o of

prospective teachers frequentll' used the proper and appropriate teaching materials'

Whereas in second obsen'ation 55.5% often, 37% frequently and only 3 -7o/o of

prospective teachers always used the instructional materials. The mean score of all

sessions are 1.17 . 2.48 and 2.66 in final session. The resultant mean shou's the

improvement in second and third session as compared to the first session of

observation.
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Table: 4.16: Readable study-material was used

Communicate

tbrough

U material

s/ observation Seldom (l) Ofien (2) Frequently(3) Always(4)

Mean

Freq ohage Freq ohage Freq o/"age Freq ohage

Readable

study-material

was used

l " observation 5 18.5o/o 20 74% I 3.7Y" I 3.7% 1.92

2nd obsen'ation Nil l5 55.5o/o 1l 40.7% 1 3.7% 2.48

3'd obsen'ation I 3.7% 10 37% 13 48.1% J l1.106 2.66

Table 4.16 shows the usage of readable study material in teaching practice of

prospective teachers. In first session of the observation 18.57o seldom, 749lo often,

3.7% fiequently and 3.7oh of prospective teachers always used the readable

instructional material. The resultant score of second session Shows that 55.5% often,

40.7% frequently and only 3.7o/o of prospective teachers always used readable

material effectively. The mean score in first session is 'l .92, 2.48 in second and 2.66

score in final session ofthe obsenalion.
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Communicat

e lhrough U

material

s/

observation

Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq o/"age Freq o/oage Freq ohage Freq Y"age

Proper

standing

postu re

during and

after writing

of WB

I

observation

6 22.2o/o l6 59.2o/o 5 185% Nit r.96

2"o

observation

NiI 20 74% 8 29.6% Nir 2.37

observation

Nil l8 66.6% 9 ) ) -)-/o Nil 2.33

Table: 4.17: Proper standing posture

Table 4.17 reveals the results related to the standing posture of the prospective

teachers during and after the writing on white/black board. In the first session of

observation 22.2%o seldom,59.2ok often and 18.5% of prospective teachers fiequently

used proper standing posrure during and after the writing on white board. In the

second session of obsenation prospective teachers improved their body posture. 74%o

often and 29.6% of prospective teachers frequently used standing postue in a proper

way which helped the students to observe and copy from the board clearly after

writing. But low performarce is observed in their mean scores of all sessions, which

are I.96 in first. 2.37 in second and 2.33 in the final session ofteaching practice.
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Communicate

through V

material

s/

obscrvation

Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq o/"age Freq ohage Freq "/oage Freq ohrge

Preparation

of

instructional

material

I

obsewation

l0 37% l5 55.5% 1 3.7% I 37% t.71

observation

2 7.40% r8 66.6% 7 25.9% Nil 2.r8

J

obsenation

Nil I8 66.6% 8 29.6% I 3.7% 2.37

Table: 4.18: Preparation of instructional materiat

Table 4.18 shows the prepamtion of instructional material during teaching practice of

prospective teachers. In firs1 session 37% seldom,55.5% often,3.7% frequentll.and

also 3.7o/o of prospective teachers alu'ays prepared instructional material. The loru

mean score in first session of obsen arion shou,s that inappropriate/ badl1, chosen

instructional matenal in lecture u'as the main weak point of prospective teachers.

Preparation of instructional material was not according to the topic and it did not

provide proper information about the topics. Whereas 7.40% seldom, 66.6oh oflen

and 25.9% fiequently prepared teaching materials according to the nature/need of the

subjects. The mean score of all sessions is 1.74 as calculated in first observation, 2.18

in second and 2.37 in the final obsenational score. The resultanr means sho'A,s that

after the hrst session of obsen,ation prospective teachers gradually improved their

skills for preparing the materials.
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Table:4.19: Proper use of audio visual aids

Communicate

through

V material

s/ observation Seldom (l) Often (2) Frequently(3) AIways(4) Mean

Freq ohege Freq %oage Freq ohtge Freq "hage

Proper use of

A.v.aids

lo observation 7 25.9% t7 62.9% 2 7.4% I ). 170 1.88

2no observation 3 1l .lo/o l9 70.3% 5 18.5% NiI 2.07

3'd observation NiI 17 62.9% 9 33.3% I 3.7% 240

Table 4.19 reveals that 25.9% seldom, 62.9%o often,7.4%o fiequenrly and 3.7%

prospective teachers always used proper audio visual aids during first session

teaching practice. The result clearly indicates that in the beginning prospective

teachers were them-selves confused about the proper usage of the A.r,.aids.

Percentage results show that the performance of prospective teachers improved in the

final session. in which 62.9%o often. 33.3% frequently and 3.7%o of prospective

teachers alwal,s used A.v.aids. The resultant mean shows that audio visual aids u,ere

properly used during the teaching practice session in schools.

of

of
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Table: 4.20: Explains the abbreviations

Communicate

through ll

material

s/ observation Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq Yoage Freq "/"age Freq ohage Freq ohage

Explains the

abbreviations

lt' observation 14 5 1.8% ll 40.7% I 3.7o/o I 3.7% 1.59

2* observation J 11.t% 19 703% 5 t8.5% Nil 2.07

3'o observation Nil l8 66.6% 6 22.2% 3 1.t% 2.44

Table 4.20 shows that 51.8% seldom. 40.7%o often 3.7% frequently and also 31% of

prospective teachers alwal,s explain the abbreviations during teaching. The result

clearly indicates that in the beginning prospective teachers didn't fully explain the

abbreviations to the students but in third session of observ ation 66.6%o often.22.20/o

frequently and I I .l % of prospective teachers alwa-vs explained the abbreviations and

gradually they enhanced their abbrer.iation concepts tkough communication skills

and explained in detail and in a better u'ay. The mean score shows the improvement.
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Table: 4.21: Brightness, contrast and Clear labeling of A.v.aids

Communicate

through

U material

s/ observation Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq ohage Freq ohage Frcq "hage Freq o/oage

Brightness,

contrast and

Clear labeling

of A.v.aids

I 
t' observation 9 33 .3o/o l5 55.s% I )-l70 2 7.4% r.85

2'o observation Nil 18 66.6% 8 29.6% I 3.7o/o :.) I

3'd observation Nit l6 59.2% 8 29.6% J I l.t% 251

Table 4.21 shows the results related to the brightness and contrast of visual aids.

33.3% seldom, 55.5% often, 3.7% fiequently and 7.4Vo of prospective reachers

always took care about the brightness and contrast of visual aids. and clear labeling of

aids while using them in class room. The resultant mean score shou,s that in the first

session of the observation prospective teachers were not much conscious about the

proper brightness. contrast and proper labeling ofthe objects while using the teaching

material. Resultant mean shows rhe gradual improvement after first session of the

obsen ation.
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Communicate

through

U material

s/ observation Seldom (1) Often (2) Frequently(3) Always(4) Mean

Freq o/oage Freq o/"age Freq "/"age Freq Y"age

Use of Models

as A.r'.aids

lj observation 4 t4.8% l6 59.2% 6 22.2% I 3.7% 2.14

2"o observation I 3.7% t8 66.6% 6 22.20A 2 7.40% 2.33

3'o observation Nil t6 59.2% 9 33 3% 2 7.40% 2.48

Table:4.22: Use of Models as A.v.aids

Table 4.22 reveals that in first session of obsen,ation 14.8% seldom, 59.2o/o often.

22.2o/o frequently Nd 3.7yo of prospective reachers always used some sort of models

as A.v.aids (specially in teaching of science). 3.7% seldom, 66.60/o often,22.2%o

frequently and,7.40%o of prospective teachers used the clear and appropriate models

in the second session. Resultant mean shou's that improvement in the use of proper

models to explain different topics by the prospective teachers.
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Academic communicational skills of the prospective teachers

Table:4.23: Reading

Table 4.23 shows the academic proficiencies. like reading, of prospective teachers

like reading. Resultant mean shows that in first session of obsen'ation 77.7% seldom.

18.5% often and only 3.7%o of prospective teachers frequently re-read the rvords

without need which showed that they were confused and they also had problem in the

language. in second session 7.470 seldom and 92.5%o of prospective teachers were

often performing better while reading. They scored I .25 mean in first session, 1.92 in

second and 2.33 in third session ofthe observation. After the first and second sessions

the improvement is noticeable in the final result.

Academic

proliciencies

s/ observation Seldom (l) Often (2) Frequentlv(3) Alwavs(4) Mean

Freq ohage Freq o/oage Freq Yoage Freq o/oage

Reading

I " observation 21 77 7% 5 18.5% I 3.7% Nil I .25

2* observation 2 7.4% 25 92.s% Nil Nil 1.92

3'o observation Nit 18 66.6% 9 33.3% Nit 2.33

81



Academic

proficiencies

s/ observation Seldom (l) Ofren (2) Frequently(3) Aln'ays(4) Mean

Freq o/oa'ge Freq %oage Freq "/oage Freq o/"age

Spelling

l'' obsen,ation 5 t8.5% 22 81.4% Nil Nil I .81

2"o observation 1 3.7% 20 '74% 6 22.2% Nil 2 18

3'o obsen'ation Nit 19 '10.3% 8 29.6% Nil 2.29

Table: 4.242 Spellings

Table 4.24 reveals the academic performance, like spellings, of the prospective

teachers. In first session of the observation 18.5% seldom and 81.4% of prospective

teachers often emphasized on spellings of difficult words. While mean scores of

second session is 2.1 8 it shou's that prospective teachers improved very little and had

a great tendency for the improvement in grammatical perfection in the language

proficiencies. The Iast resultant mean is 2.29. it shows that in the last session

prospective teachers tried to overcome this deficiency and until the last session the1,

improved a lot in this regard.
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Table: 4.25: Hand written instructions

Table 4.25 reveals the resulrs related to the hand writing of the prospective teachers

on white board. In first session of observation 33.3% of prospective teachers seldom

used white board while sraring lectue, 62.90/o ofren, and 0nly 3.7% frequently used

white board for teaching as an aid. In second session 7.402 setdom.77.7% often.

14 8% frequently used white board for writing. In the last session the performance of

prospective teachers was better while writing on board.

Academic

proficiencies

s/ observation Seldom (1) Often (2) Frequently(3) Always(4) Mean

Freq ohage Freq o/"age Freq o/oage Freq ohage

Hand written

instructions

l'' observation 9 33.3% 17 62.9% I 3.7% Nil 1.70

2N observation 2 21 77.7% 4 4.8% Nil 2.07

J Ooservatron Nil l8 66.6% 9 ).J1o Nil 2.33
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Table:' 4.26: Language skills / phonetics

The able 4.26 shows the skirls of ranguage skils/ phonetics of the prospecrive

teachers. In first session of the observation 7 4y" seldom and 25.9% often used

language according to the natwe of the subjects. The mean score in first session ofall

prospective teachers is 1.25, it shows that they faced Iingual problem in the beginning

of the teaching practice. In the beginning prospective teachers didn't have command

on English language specially pronunciation but after the guidance of teacher

educator and use of computer dictionarl, they improved a lot in the next sessions. In

the second session ofthe observation 7.4o/o seldom, gl.4% often and 7.4o/o fiequentll,

used the proper language during teaching. Mean of the a session ofthe obsen,ations

are 1.25 in first, I .92 in second and 2.14 in hnal session.

Academic

proficiencies

s/ observation Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq %"age Freq o/oage Freq o/"age Freq "hage

Language /

phonetics

ls' observation 20 74% 7 25.9% Nil Nir 1.25

2no observation 2 7.4% 22 81.4% 2 7.4% Nil 1.92

) oDservatron Nil 20 74% 6 22.2% I 3.7% 2.14

84



Professional communicational skills of prospective teachers

T able:. 4.27 : Grammatical correction

Professional

commuuication

s/ observation Seldom (I) Often (2) Frequently(3) Alwal's(4) Mean

Freq ohage Freq ohage Freq o/"age Freq o/oage

Grammalical

correction

I" observation l0 37% 14 51.80A 2 7.4% Nil t.62

2"0 observation 5 18.5% 14 5 | .8o/o 8 29.6% Nil 2.11

3'o obsen'ation Nit l5 55.5% l1 40.7% I 3.7% 2.48

The table 4.27 describes the correct use of grammar by the prospective teachers

during reaching practice. In first session 37% seldom, 51.8% often, 7.4% fiequently

conected the grammatical mistakes of students. The result shows that most of the

prospective teachers faced problems in grammatical coEection. In first session

prospective teachers \l'ere no1 aware of the fact that they have to correct the students

in all linguistic fields like grammar, and other communicational aspects. The teachers

had a bener approach tou'ards the grammatical correction of the students in the

second session. In final session 55.502 often. 40.70/o frequently and 3.7o/o of

prospective teachers always helped in grammatical correction of the students. The

gradual increase in the mean of all sessions shows the gradual improvement in the

prospective teachers regarding correction of grammatical mistakes.
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Table: 4.28: Proper written communication (instructions on board,
comments on note books, handouts distributed during teaching
practice)

Professional

communication

s/ observation Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq ohage Freq ohage Freq o/oage Freq o/oage

Proper written

communication

l" observation 9 33.3% l3 48.1% 5 18.5% Nir 1.85

2m observation Nil 20 7 4o/o 6 22.2% I 3.7% 2.29

J oDservatron I 3.7% 13 4&.1% 1t 40.7% 2 2.51

Table 4.28 depicts the picture of professional communication. In the first session

33.3% seldom,48.l% often and 18.5% fiequently communicated through uritten

communication skills. As the mean score of first session is 1.85 that means

prospective teachers faced problems in proper writing on board which created visual

problems for students. Whereas prospective teachers scored, in second session of

observation 7 4o/o often. 22.2Vo frequently and onl)' 3.7%o always communicated u,ith

proper written communication skills. when the scores of all observalional sessions

were compared, it became clear that the prospective teachers faced problems in

proper use of writing skills in the beginning of teaching practice. But later. the

prospective teachers overcarne their problems ,r,ith the guidance of the supervisor.

The mean offinal score is 1.85.2.29 and 2.51 in the final session.
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Table: 4.29: Provide Motivation for class room activities

Table 4.29 reveals the professional communication skill of the prospective teachers.

In first session of observation 1 1.1 % seldom, 70.3%o oftet, I 8.5% fiequently provide

motivation to lhe students to participate in class room activities. In the final session

prospecti,e teachers 51.8% often. 33.3% frequently. 14.8% alu,ays motivated their

students for participation. Mean score in first session is 2.07 ,2.37 in second and 2.62

scored in final session. As the resultant means show that prospective teachers

gradually improved their skills to encourage the students to participate in their class

room activities.

Professional

communication

s/ observation Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq ohage Freq ohage Freq ohage Freq ohage

Provide

Encouragement

for sludent

l'' observation J 11.1% 19 70.3% 5 18.5% Nil 2.07

I OOSer!'aIlOn NiI 17 62.9% l0 37o/o Nil 2.37

3'd observation Nir 14 51.8% 9 33.3% 4 t4.8% 2.62
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Table: 4.30: Professional courtesy

Professional

communication

s/ observation Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq ohage Freq ohage Freq ohage Freq Yoage

Professional

courtesy

l " observation 1t 40.7% ll 40.7o/o J 11.1% 1 3.7% 1.70

r ooservatlon .,)
7.40% 14 51 8% l1 40.7% Nil -L.))

3'o observation Nil 18 66.6% '7 25.9% 2 7.4% 2.40

Table 4.30 shows the results related to the professional courtesy of the prospective

teachers. The decrease of percenrage fith 4o.7yo seldom in first session to 7.4oyo

seldom in second session shou,s the improvement of professional mamers of

prospective teachers during teaching practice. In first session 40.7%,51.9% in second

session and 66.6%:o ofren showed their professional courtesy in teaching. In first

session mean score is I .70 that shou,s their lack of interest in the teaching practice, at

the beginning prospective teachers showed poor performance instead of

improvement. Mean score in second and third session are 2.33 and 2.40 that sho$,s

gradual and slow improvement of prospective teachers regarding communication

skills especially where the-v have 1o show professional attitude towards the students to

guide them and make their reaching effective.
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Table: 4.31 : Professional ethics/ professionalism

P ro fess io na I

communication

s/ observation Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq o/"age Freq o/oA|..e Freq o/"age Freq "/"age

Professional

elhics/

professionalism

ln observation 5 18.5% l8 66 6% 4 14.qyo Nil 1.96

2'o observation -) t.t% t5 55.5% 9 33 3% Nil 2.22

J oDsen,alron Nir l6 59.2% 1l 40.7% I 3.7% 2.s5

Table 4.31 shows the professional communication skill of the prospective teachers. In

first session 18.5% seldom. 66.6%o often and l|.Byo frequently developed the

professional attitude. In second session Prospective teachers faced problems about

professional approach in class room management. In the beginning of the teaching

practice prospective teachers looked helpless but the teacher educators, timely

assistance rescued them from the siruation and they gradually improved a bit.

Prospective teachers improved in most of their skills. The mean score in all sessions are

1.96 in first, 2.22 in second and 2.55 in the last session of the observation. Resultant mean

shows the slow improvement in their professionalism during classroom teaching.
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Professional

communication

s/ observation Seldom (1) Often (2) Frequently(3) Always(4) Mean

Freq o/oage Freq "/oage Freq Y"age Freq "hage

Psychological

communication

l" observation 6 22.2% t7 52.9% 4 14.8% Nil 1.92

2nd observation Nil 22 81.4% 5 18.5% Nil 2.18

3'o observation Nil t9 70.3% 7 25.9% I 3.7% 2.33

Table: 4.32: Psychological communication

Table 4.32 reveals that prospective teachers in first session 22.2Vo seldom, 62.9oh

often, 14.8% frequentl.v used some psychological methods of communication to adopt

the fiiendly attitude towards the studenrs. Prospective teachers improved their skills

slowly and in the last session 70.30% often 25.9%o frequently md, 3.7o/o alwa-vs used

some psychological methods of communication with students. Result shows that the1,

were much better teachers u'ith much better ways of psychological communications

in the last session.
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Participation in

Discussion

s/ obsen'ation Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq ohage Freq ohage Freq ohage Freq ohage

Encourage for

iparticipation
I

I

i

I " observation 6 22.2% I1 44.4% 8 29.6% I ).170 2.14

2nd observation ) 7.4% 17 62.9o/o 6 22.2% 2 7 .40 2.29

3'd observation NiI l6 59.2% l0 ) l'/o 1 3.7% 2.44

Means of Participation in discussion

Table: 4.33: Encourage for participation

Table 4.33 shows the results about the encouragement of students for class room

participation in discussion. In first session of obser"'ation 22.2o/o seldom,44.4o/o often.

29.6% frequently and only 3.7% always of prospective teachers encouraged the

students to participate in class room discussion. In second session of observation

7.4% seldom, 62.9%o often. 22.25 frequently and 'l .4o/o students pa(icipated during

discussion. The result in final session shows the implovement whereas 37o/o of

prospective teachers frequentlv encouraged the students for participation'
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Table: 4.34: Encouragement for Mutual Corporation

Participation

in Discussion

s/ observation Seldom (l) Often (2) Frequenrly(3) Always(4) Mean

Freq "/oage Freq ohage Freq ohage Freq ohage

Encourage

for mutual

corporation

I " observation 2 7 .4o/o 21 77.7% 4 14 8% Nil 2.07

2nd obsen,ation Nir l8 66.6% 9 33.3% Nil 2.33

3'd obsen ation Nit r0 ) I -/o 15 55.5o/o ) 1 AO/ 2.70

Tabte 4.34 describes the result about the encouragement of students for Mutual Co-

operation in class room. In the first session 7.4% prospective teachers seldom

encouraged the students. 7'1 .7o/o often. 14.8% frequently encouraged the students for

Mutual co-operarion in class. In the final session 37%o ofien.55.5% frequently and

7.4% alu,a_vs encouraged the students for Joint Co-operation. This skill shou'ed greal

I'ariations in the results as total mean in all session is 2.07 in first.2.33 in second and

2.70 in the final session. The analyses shorvs that the prospective teachers

encouraged the mutual cooperation between the students during teaching practice

specifically in third session of obsen'ation it was noted to become more pou,erful and

effective.
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Participation

in Discussion

s/ observation Seldom (l) Often (2) Frequently(3) Always(4) Mean

Freq o/"age Freq ohage Freq ohage Freq ohage

Encourage

for

discussion

around the

objectivity

lt' observation 10 37o/o l6 59.2% I 3.7% Nil 1.66

2nd observation J 11.1o/o 14 51.8% 10 ) 170 Nil 225

3'd obsen,ation Nit 14 5l .8% i0 ) l70 J 1l .|ot'o 2.59

Table: 4.35: Encouragement for discussion around the objectivify

Table 4.35 sho,*,s the command of the prospective teachers on the methods of class

room discussion around the objectivity during teaching. Result shows that 59.2% in

first session, 51.8% in second and third session of obsen'ation, prospective teachers

often encouraged the students to participate according to the objectives of the

contents. r*/hereas 3.7o/o in first session Md 37yo in second and third session of

obsen ation. prospective teachers enccuraged frequentty to the students for discussion

around the objectivity. In the first session of obsen,ation they u'ere not \/er)'

commanding and encouraging according to the objectives of the contents. Mean score

sho,*,s a lot of improvement in their progress fiom the first to final sessions of

teaching practice.
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Section III

Evaluation of the assessment Performa used by teacher educators

and Co-operative teachers:

The researcher analyzed the evaluation Performa/ evaluation sheet for the obsen'ation

ofthecommunicationskills(eitherincludedornot).TheevaluationPerforma,/

evaluation sheet which u,ere used b-V the teacher educators during presentation of

modellessonandteachingpracticeofprosPectiveteachers,,,l'asdividedintothree

categories.

l. Planning and Practice

2. Contents and methods

3. Professionalism

These points helps prospective teacher to plan and practice her teaching in the

light of communication method acceptable or understandable for leamer'

These categories were used with five

original evaluation sheet.

point rating scales. as given in the

94

4 Verv Good 6l -80

J Minimally Acceptable 40-60

2 Fai[ and repeat 21-39

Fail 0-20



CHAPTER 5

SUMMARY, FINDINGS, CONCLUSIONS, DISCUSSION

AND RECOMMENDATIONS

5.1 SUMMARY

This was an observational research in nature. The main aim of the Study u'as to

investigate the effectiveness of teaching practice in the development of

communication skills ofthe prospective teachers and to investigate the role of teacher

educators and cooperative teachers in the development ofthe communication skills of

prospective teachers during teaching practice' In order to achieve the objectives of the

study direct obsen'ation method was used The study was delimited to the

DepartmentofEducationatlntemationalIslamicUniversitylslamabad.Universa]

sampling technique u'as applied and 100% population was taken as a sample The

researcher personally observed the teaching practice' Researcher used self-made

observation sheets based on rating scale (seldom, often, frequently and always) to

collect the data. Data was collected in tkee session of observation. Percentage and

mean scores were used for the analysis and interpretation ofthe data'
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5.2FindingsregardingtheperformanceoftheTeacherEducators

and Co-Operative Teacher's (Table 4.1)

l. The calculated mean score 2.77 showed that teacher educators used different

sources to enhance the verbal communication skills ofprospective teachers.

2. The mean value 2.85 showed that they monitored the non-verbal skills and

guided the prospective teachers properly'

3. The resultant mean score 2.74 proved that they instructed the prospective

teachers for the proper usage of instructional material'

4.2.TTmeanscoreindicatedthattheycheckedtheacademicproficienciesarrd

guided prospective teachers by providing some mles for improvement'

5. 3.14 mean score showed the great and effective improvement of teacher

educators regarding professional attitude of prospective teachels in class.

6. 3.1I mean value proved that they guided prospective teachers about usage of

the correct procedure of supewised- class room discussion'

7. 3.14 mean score showed the great involvement of teacher educators for the

provision of positive feedback at the spot'

8.Thecalculatedmean2.5gshowedthatteachereducatorsmonitoredthe

prospective teachers' performance and their participation in teaching learning

process. (Table 4.3 5)

95



2.

5.2.1 Findings (Regarding the performance of prospective teachers)

The fouowing findings were drawn from the analysis and interpretation of the

data.

l. The calculated mean value of prospective teachers in the obsen,ation of first

session (1.77), in second session (2.29) and in third session (2.92) showed that the

prospective teachers' skill of "greeting the students warmly" improved very

much. (Table no: 4.2)

The prospective teachers' verbal skills with the mean value in first (2'03), second

(2.a0) and third session (2.62) of the obsen,ation showed that they used loud and

clear voice during teaching. Mean showed the gradual but slow improvement in

their performance during teaching practice. (Table no: 4 3)

The calculated mean Yalue of voice volume of prospective teachers in the

observation of flrst session (1.81). second (2 11) and final session (2 5) showed

that they always used adequate/ satisfactory volume during lecture Results

showed a definite improvement in the verbal skills of the prospective teachers.

(Table no: 4.4)

4. The calculated mean value of obsen,ations of "good pronunciation skill" of

prospective teachers was (1.88), (2.66) and (2.37) for first, second and third

session respectively. lt shou'ed that they did not correctly pronounce the

terminology. (Table no: 4.5)

5. The observation of prospective teacher's performance during the lecture in first

session (2.03), in second (2.33) and in the final session (2 55) proved that thel'

97



6.

7.

Blked with normal speed according to the understanding level of sruden1s. . The

mean scores showed that they need much improvement in this regard (Table no:

4.6)

The calculated mean value of prospective teachers in the observation of first

(1.62), second (2.a0) and in the final session (2.22) showed that they did not have

the pleasant pitch and tone of verbal communication skills during class room

teaching. (Table no: 4.7)

The calculated mean scores of the observation of the command on vocabulary of

the relared teaching language of prospective teachers showed their performance in

first session (2.00). second (2.a0) and third session (2.a0). The result showed that

maximum leachers relied on their pervious vocabulary and did not make any

special efforts to improve this essentiai teaching quality. (Table no: 4'8)

8. Regarding the reading skills of the prospective teachers, the calculated mean

scores of obsen,ation in first (2.11), second (2.37) and in last session (2.59)

showed that prospective teachers enhanced their reading power up to the

satisfacrory tevel during teaching practice. Results showed the liftle bit

improvement in reading power ofthe prospective teachers (Table no: 4 9)

9. The overall performance of the prospective teachers in the non- r'erbal

communication skills with the mean value of the observation in first (1.85),

second (2.07) and third session (2.44) showed that at the beginning most of the

prospective teachers were not very active in the class room due to certain reasons.

But after the guidance from the teacher educators they became more active in the

flrther sessions. (Table 4.10)
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'10. Mean value of prospective teachers in the observation of first (2'14)' second

(2.44) and third session (2.74) showed that they improved their writing style

during the practice session and always used proper size ofthe words while writing

on the white board. (Table 4. I 1)

'll.Thecalculatedmeanvalueoftheobservationofprospectiveteachersinfirst

(1.81), second (2.40) and third session (2 55) showed that prospective teachers

werebitshyandfacedclasswithlessconfidencew-hereastheirteachingpractice

enabled them to improve their teaching confidence up to the satisfactory level in

the last session. (Table 4.12)

12. The calculated mean value of the observation of prospective teachers in first

(1.62), second (2.25) and third session (2 44) revealed that they always presented

best facial gestures to the class to capture the aftention of the students and to

create interest in the topic. (Table 4'13)

13. The calculated mean value of the observation of prospective teachers in first

session (1.81), in second (2.29) and in final session (207) revealed that

prospective teachers did not make proper movement in the class room for better

controlanddisciptineinthebeginningsessionoftheteachingpractice.Inspiteof

the guidance of teacher educators. they could not maintain the quality in their

performance. (Table 4. l4)

14. The calculated mean value of the observation of prospective teachers in first

(1.77), second (2.48) and third session (2'66) showed that they fiequently used the

proper and appropriate teaching/instructional materials (Table 4 15)
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I 5. The calculated mean value of the observation of the prospective teachers showed

that they used the readable instnrctional material with the mean scores of first

(1.92), second (2.a8) and third sessions (2.66). (Table 4.16)

16. The calculated mean value of the observation of prospective teachers in first

(1.96), second (2.37) and third session (2.33) showed that they did no1 use proper

standing posture during and after the writing on white board as required (Table

4.t7)

17. The calculated mean value of the observation of prospective teachers in firsl

(1.74), second (2.18) and third session (2.37) proved that at the beginning

inappropriate/ badly chosen instructional material in lecture was the main weak

point of prospective teachers. Preparation of instructional material was no1

according to the topic. The resultant means showed that after the first session of

observation prospective reachers gradually improved their skills for preparing the

materials. (Table 4.1 8)

18.The calculated mean value of the observation of prospective teachers in first

(1.88), second (2.07) and third session (2.40) showed that audio visual aids were

properly used during the teaching practice session in schools. (Table 4 19)

'19. Prospective teachers always explained the abbreviations and gradually thel'

enhanced their abbreviation concepts through communication skills and explained

in detail quite effectively. The mean value of the observation of the prospective

teachers in first (1.59), second (2.07) and third session (244) showed the

improvement. (Table 4.20)
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20.Thecalculatedmeanvalueofobservationsoftheprospectiveteachersinfirst

(1.85), second (2.37) and third session (2 51) reveated that they always took care

of the brightness and contrast ofvisuai aids with labeling of aids whiie using them

inclassroom.Prospectiveteachers'graduallyimprovedtheirskill'(Table4'21)

21. Mean vaiue of the observation of prospective teachers in first (2 14)' second

(2.33) and third session (2 48) shorved that they always used some sort of models

as A.v.aids (especially in teaching of science and social studies) Resultant mean

showed that there was improvement in the use of proper models to explain

different topics by the prospective teachers (Table 4 22)

22. The reading skills of the prospective teachers in the first (1 25)' second (1 92) and

third (2.33) session of the obsen'ation showed that they repeated the words

without need which showed that they 'uere confirsed and thel' also had problem in

the language in the begiffIing Prospective teachers performed better while

reading in further sessions (Table 4 23)

23. Prospective teachers often emphasized on spellings of difficult words during the

teaching practice. While mean scores of obsen'ation in first (1 81)' second (2-18)

and third (2.29) session revealed that prospective teachers had a great tendenc-Y

for the improvement in grammatical perfection in the language proficiencies'

Resultsshowedthatprospectiveteacherstriedtoovercomethisdeficiencyuntil

the Iast session in this regard (Table 4'24)

24. T\ecalculated mean value of the observation of the prospective teachers in the

first (1.70), second (2.07) and third session (2 33) showed that they used white

board while starting lecture (Table 4 25)
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25. The calculated mean value of the prospective teachers of the observation in first

(1.25), second (1.92) and third (2.14) observation showed that they used language

according to the natue of the subjects. Prospective teachers used the proper

language during teaching practice. (Table 4.26)

26. The calculated mean value relared to the grammatical conection of the

prospective teachers in the first (1.62), second (2.11) and third (2.48)

observational session showed that prospective teachers had a better approach

towards the grammatical correction of the students in the middle session.

Prospective teachers always helped in grammatical conection of the srudents in

the teaching practice. (Table 4.27)

27. The calculated mean value of the prospective teachers of the observation in the

first (1.85), second (2.29) and third session (2.51) shor,r'ed that they frequently

communicated through written communication skills. (Table 4.28)

28. The mean value related to the professional communication skills of the

prospective teachers of the obsen'ational sessions was first (2.07). second (2.37)

and third (2.62).lt showed that they gradually improved in most of their skills to

encourage the students to participate in their class room activities. (Table 4.29)

29. The calculated mean value about the professional courtesy of the prospective

teachers in the first (1.70). second (2.33) and third (2.40) observational sessions

showed the gradual and slow irnprovement of prospective teachers regarding

communication skills. especially where they had to show professional attitude

towards the students to guide them and make their teaching effective. (Table 4.30)
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30. The calculated mean value about professional approach of the prospective

teachers in the first (1.96). second (2.22) urd third (2.55) observational sessions

showed that in the beginning thel faced problems about professional approach in

class room management. Whereas with the help of teacher educator they

improved a lot and developed the professional attitude efficiently in further

sessions. (Table 4.31)

31. Regarding the psychological com,nunication of the prospective teachers, the mean

score in the first (1.92). second (2.18) and third sessions (2.33) of the obsen ation

proved that they frequently used some psychological methods of communication

to adopt the friendly attitude towards the students. (Table 4.32)

32. The calculated mean 'r'alue of the prospective teacher's motivarion techniques. in

the first (2.14). second (2.29) and third (2.44) obsenational sessions showed that

they encouraged the students to participate in class room discussion. (Table a.3 3)

33. The calculated mean value showed that the prospective teachers encouraged the

mutual cooperation between the students during teaching practice specifically in

first (2.07), second (2.33) and Orird (2.70) sessions of obsen ation. It u,as noted to

be more powerful and effective. (Table 4.34)

34. Regarding the command/skills ofthe prospective teachers on the methods ofclass

room discussion around the objectivity during teaching, the mean score in first

(1.66), second (2.25) and in third session (2.59) revealed that they encouraged the

students to participate according to the objectives ofthe contents. (Table 4.35)
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5,2.2 Findings regarding the Assessment Performa used by Teacher

Educators and Co-Operative Teacher's

After analysis of the assessment Performa, researcher found 7 out of 20

statements of checklist were used for the checking of communication skills of the

prospective teachers.

5.3 Conclusions

On the basis of findings, the following conclusions were drawn about the

performance of teacher educators and co-operative teachers:

l. It was concluded that teacher educators alu,ays provided at the spot positive

feedback. They also helped the prospective teachers in improving the techniques

of teaching aad acquiring the regarding professional attitude during different

levels of their teaching pracrice.

2. Maximum teacher educators helped the prospective teachers in using the correct

procedure of supervised- class room discussion during teaching practice. Teacher

educators used all the skills to guide prospective teachers at different levels for

example they kept themselves involved in the day today and time to time

guidance for improving their teaching methodology.

3. Teacher educators properly monitored the non-verbal skills and guided the

prospective teachers for improving their teaching methodology.

4. It was concluded that role of teacher educators was satisfactory while recording

the results for the instructions given to the prospective teachers before starting the
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lesson in the class. on the other hand their role u,as best for giving the response to

the prospective teachers. where rhey gave instructions at the different levels and

used different sources to enhance the verbal communication ski s of prospective

teachers and they checked the academic proficiencies and guided prospective

teachers with some rules for improvement.

5 Teacher educators gave proper instructions about the usage of different

instructional material at different levels during teaching practice.

6. Teacher educators monitored prospective teachers' performance and participation

in the teaching leaming process to provide them guidance. The teacher educarors

also strengthened the prospective teachers, leaming by using the

communicational techniques.

On the basis of findings, the following conclusions were drawn about the

performance of prospective teachers:

7. Regarding the overall performance of the prospective teachers in the verbal

communicational skills. it rvas concluded that prospecti,e teacher's skill of

"greeting the students rvarml-v" \l'as very much improved during the teaching

practice; they used loud and clear voice during teaching. They al*.ays used

adequatei satisfactory volume during lecture. Thev did not correctry pronounce

the terminology.

It was concluded that prospective teachers tarked with normar speed according to

the understanding level of students. They did not have the pleasant pitch and tone

8
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of verbal comm,nication skills during class room teaching. Maximum teachers

relied on their pervious vocabulary and did not make any special efforts to

improve this essential teaching quality. prospective teachers enhanced their

reading power up to the satisfactory level during teaching practice. Results

showed the little bir improvement in reading power of the prospective teachers.

9. Regarding the overall performance of the prospective teachers in the non- r,erbal

communicational skills. it was concluded that prospective teachers were not very

active in the class room. but after the guidance from the teacher educators they

became more active in the fi.*ther sessions. They improved their writing st1,le

during the practice session and aluays used proper size of the words while writing

on the white board. Prospective teachers were bit shy and faced class with ]ess

confidence whereas their teaching practice enabled them to improve their teaching

confidence up to the satisfactory level in teaching practice.

10. It was concluded that the prospective teachers always presented besr facial

gestures to the class to capture the attention of the students and to create interest

in the topic- Prospective teachers did not make proper movement in the class

room for better control and discipline.

I l. Regarding the usage of appropriate instructional material. it was concluded that

prospective teachers frequently used the proper and appropriate

teaching/instructional materials. They used the readable instructional material.

They did not use proper standing posture durjng and after the writing on white

board as required.
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12. It was concluded that the. at the beginning inappropriate instructionar marerial in

lectue was the main weak point of prospective teachers. preparation of

instructional material was nor according to the topic. Audio visuar aids were

properly used during the teaching practice session in schools. prospective teachers

always explained the abbreviations and gradually they enhanced their

abbreviation concepts through communication skills and exprained in detail quite

effectively. They alu,ays took care of the brightness and confast of visual aids

with labeling of aids whire using them in crass room. prospective teachers ar*,ay,s

used some sort of models as A.v.aids (especia y in teaching of science and sociar

studies).

13. Regarding the academic proficiencies of prospective teachers, it u,as concruded

that they repeated the words without need which showed that they were confused

and they also had problem in the Ianguage in the beginning. prospective teachers

often emphasized on spellings of difficult words during the teaching practice.

Prospective teachers had a great tendency for the impro'ement in grammatical

perfection in the language proficiencies. Thel' used white board while srarting

lecture. They used laneuage according to the natue of the subjects. prospective

teachers used the proper language during teaching pract.ice.

14. Regarding the professional communication of prospective teachers it u'as

concluded that prospecrive teachers had a befter approach towards the

grammatical correction of the srudents and they alu,ays helped in grammatical

correction ofthe students in the teaching practice. They frequently communicated
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through written communicarion skills. They gradually improved in mosl of their

skills ro encourage the students to participate in their class room activities.

15. Regarding the professional coutesy, it was concluded that prospective teachers

had to show professional attitude tou,ards the students to guide them and make

their teaching effective. They faced problems about professional approach in class

room mnnagement. whereas with the help ofteacher educator they improved a lot

and developed the professional attitude effrciently.

16. Regarding the psychologicar communication of the prospeclive teachers. ir was

concluded that they frequently used some psychological methods of

communication to adopt the fiiendll, attitude tovr.ards the students.

17. Regarding the command/skills of the prospective teachers on the methods ofclass

room discussion it u'as concluded that they encouraged the students to participate

in class room discussion. Prospective teachers encouraged the mutual cooperation

between the students during teaching practice and they encouraged the students to

participate according to the objectives ofthe contents.

5.4 Discussion

The researcher tried ro find out the role of teacher educators during teaching

practice in the development of the communication skills of prospective teacher

through observation method of research. The purpose of the research was to examine

the existence and improvement of communication skills of prospective teachers. to
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investigate the effectiveness of teaching practice in the development of

communication skills of the prospective teachers and also the observation of role of

teacher educators and cooperative teachers in the development of communication

skills during teaching practice. The researcher found that improvement in the

professional courtesy and professionalism of prospective teachers was gradual and

slow in their teaching practice. As the study consisted of three sessions of

observations so researcher found that they leamed these basic communication skills

after practice and u.ith the help of teacher educatots they improved a lot and

developed the professional attitude, efficiently. The results of present study are

similar as Saunders and Mills (1999) research that *'as about "The knowledge of

communication skills of secondary graduate student teachers and their understanding

of the relationship between communication skills and teaching". In which the-v

proved that prospective teachers perceived them as a better teacher u'ith

communication skills, and they also clarified their image by communicating with the

variety of the students. Prospective teacher compared their theoretical and practical

demonstrations in their teaching practice and how much it was beneficial for the

development of teaching skills.

The observations of the Present study showed that some of the prospective

teachers frequently used some psychological methods of communication to adopt the

friendly attitude towards the students; this communication skill helped the prospective

teacher in better interaction with the students. Vicki and Lynette (2003) research

proved that the trainee teachers always tried to adopt the communication skills rvhich

were approved by the management. The result of this research showed that the
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facilitated comrnunicative interactions between the teachers and the students were

more helpful in leaming.

Researcher found in the present study that in the beginning, the prospective

teachers faced problems in adopting professional approach for class room

management, but with the help ofteacher educaror they improved a lot and developed

the professional attitude in further sessions. It rvas also found that this skill was

difficult to adopt so most ofthe prospective teachers did not take it seriously and they

seemed to be bit unprofessional in their behavior and it looked that they just wanted

to complete the task as a compulsion rather than an interest. The same was noticed by

Mutaza (2005) in his study "Comparative study of the teaching practice informal and

non-formal system and development of model". This research revealed that in formal

and non-formal educadon s),stem of Pakistan the least priorities are given to the

teaching practice. Mostly teachers were of the view that efficient teaching practice

needed proper management. adoption of communication skills, application of the

instructional technologl, and supervision by teacher educators. The researcher

revealed that most of the respondents criticized the present mode ofteaching practice.

where prospective teachers just wanted to get the teaching experience certificate from

any institution, rather than to focus on improving their communication skills

regarding professional abilities.

It was found in the present study that written or verbal instructions given to

the prospective teachers before sending them to the related schools did not suppon

them for proper verbal communications. This proved to be difficult for the

prospective teacher. So man1, of them faced problems while using their verbal skills

110



like proper pronunciations. use of grammar, or the reading power. Whereas in non

verbal communication skills they were unaware of basics like proper standing or

walking posture during lesson, or adopting appropriate pitch and tone during the

teaching process Same were the findings discussed by Zia Ullah, Farooq and

Memon (2008). The results shou'ed that the verbal and non- verbal skills were not

properly utilized by the prospective teachers. The researchers observed that the skills

related to task orientations in the classroom were developed in pre-service teachers lo

a realistic level. Most of the effective instructional materials of skills were not clearly

developed for effective teaching.

It '*'as found that the leacher educators of the focused university monitored the

verbal and non verbal skills of the prospecrive teachers and guided them accordingly.

They checked their academic proficiencies and guided them for improvement. It u,as

also found by the researcher of the present study that teacher educators guided

prospective teachers about usage of 'rhe correct procedure to supervise the classroom

discussion. The teacher educators provided the positive feedback to the prospective

teachers and the result of this feedback could be seen in the last session of

observation. Although the researcher is satisfied u,ith the role of teacher educators in

teaching practice but Gujjar, Naoreen. Saifi. Baju'a (2010) do not seems to be agreed

with the researcher. This research revealed that instructions manual of rules were no1

provided to the prospective teacher before starting the teaching practice. Teacher

educator did not specify the weaknesses in the lesson preparation and did not evaluate

the teaching of prospective teachers dail.v. Before the starting of the teaching practice,

introductory lecture u,as not given to them, to make them safe from any confusion
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regarding teaching practice. guidebook and assessment process. At the spot feedback

was not given to the prospective teacher that's why they could not get confidence.

capability and vision through teaching practice. The study revealed that supen'isor

played an uncomnon role during teaching practice. Provision of guidance was very

rare by the supewisors. Supen,isors' performance \\'as very low due to the congested

work of universit-v and adequate facilities were not provided to them during the

teaching practice.

5.5 Recommendations

On the basis of findings and conclusions of the prospective teachers and teacher

educators and cooperative teachers it is recommended that:

t. The teacher educators may guide the prospective teachers for the proper non-

verbal gestures such as "greeting the students rvarmly, using the loud and clear

voice during teaching and adopting the proper postures of standing and facing the

class confidently etc".

With the help of teacher educators prospective teachers can follow the

instructions about teaching and prepare a proper outline for the teaching in the

form of lesson planning. By this they can be more appropriate and confident in

verbal communication skills such as the adequate volume, good pronunciations,

pleasant pitch and tone and good vocabulary etc.

3. Teacher educators ma1, train the prospective teachers to use the appropriale

teaching and instructional materials frequentl-v and properly during teaching in

class.
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4. The teacher educators may guide the prospective teachers to prepare the needed

A.v.aids with proper labeling and in appropriate colors contrast.

5. The teacher educators may guide prospective teachers to adopt professional

attitude for better teaching and control in the class.

6. In the pre-training session of the prospective teachers, teacher educators may

include some psychological methods of communications which may prove helpful

for prospective teachers to adopt friendly attitude with their students.

7. The prospective teachers may encourage the students to participate in class

discussion according to the objectives of the contents.

8. The teacher educators may act like a role model for prospective teachers in class

room teaching.

9. The teacher educators may give the up-dated and at the spot written positive

feedback to the prospective teachers to enhance their teaching.

10. The Performa/ evaluation sheet provided to teacher educators may include special

instructions for development of communication skills and it should be taught and

judged on a proper scale.
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5.0 RECOMMENDATIONS FOR FUTURE RESEARCHERS

There are the following recommendations for the researchers who want to do

research in the area ofteaching practice and development of communication skills:

L The research may be carried out 10 investigate the evaluation process used b1,

teacher educators of other universities.

2. This study was delimired ro the students of Master in Education at Inremarional

Islamic University Islamabad so different students fiom other programs mal,also

be investigated as well.

3. This sample of the study was only female students so research may carried out

including the male students. a gender wise comparison may be made.
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ANNEXURE I

The Role of Teacher Educators during Teaching Practice in the

Development of the Communication Skills

Name of Student:

Staning time:

Lesson Topic:

Me oileaeh€rsisa$re:

Date ofObservation:

Ending time: Subject:

Name of school:

Verbal Communication Seldom Often Frequently Always

L Greeted the students warmly. tr1 JI UJ f4

2. Used a voice loud and clear enough to hear easily. o1 o2 33 r4
3. Speaks at an adequate volume o'1 a2 UJ f4

4. Pronounce words clearlv c1 22 33 f,4

5. Speaks at an appropriate speed 31 a2 JJ J.t

6. Varies voice pitch and tone tr1 a2 o3 r4
7. Inadequate sight vocabulary c1 a2 UJ 34

8. Good reading power c1 a2 UJ 34

Non- Verbal Communication Seldom Often Frequently AIways

9. feel shame. hyperactivity o1 a2 JJ f4

I 0. Size of handwriting varies greatl;- o1 32 33 a4

I l. Faces class while speaking o'1 o2 o3 c4

I2. Exhibits facial gestures or expressions (smiles) 31 a2 JJ 34

I3. Movement in class o1 a2 rJ f,4

72t
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Fsage of appropriate A.V.Aids Seldom Often FrequentlY Always

14. Usage ofaudio visual aids.
31 JI !JJ o4

c'1 c2 33 34
I5- Made sure materials could be read easil.v fiom

where student are sitting.
a1 a2 LIJ 34

16. Did not block the screen or white board'

a1 a2 o3 o4
17. Talked to the students rather than to the screen or

white board.
31 a2 UJ !4

18. Preparation ofaids

te. They are proPerlY used. o1 a2 o3 f4

ol 22 o3 34
20. Explains abbreviations

: t. Visuas are presented at an approp,iale level ot

brightness and contrast

c1 c2 o3 J4

31 a2 33 c4
12. Diagroms, charts and maps are Iabeled clearly

o1 a2 33 o4
2i Students are allowed to view images for an

appropriate amount of time

o1 o2 33 34
24. Clearly explains the purpose ofvideos' tilms or

other similar Presentations

Academic Proficiencies

25. Reading

l0 +fi,,c

21 . Handwriting

I :t. Language / Phonics

Seldom Often Frequentll' Alrlavs

o1 a2 f,3 34

!l JI 33 r4

ol 92 UJ f4

3',1 s2 o3 34

122



Professional communication Seldom Often Frequently Alu'avs

29. Uses correct oral and u'ritten qrammar. r1 a2 tr3 o4

30. Uses approprrate and accurate wrifien

communication with students. staff.

t1 JI UJ f4

3 L Provides genuine encouragement for all

students.

31 12 UJ a4

32. Displays professional counesy. o'l a2 c3 f4

33. Exhibits respect for students. parents. staff, and

communit-v members.

c1 d2 l.JJ o4

34. Communicates on students' level of

understanding.

31 a2 c3 a4

Discussions Seldom Often Frequently Alu'a1's

35. Encourages all students to participate 31 o2 33 f4

36. Encourages students to respond to each other E1 a2 UJ 34

37. Encourage for discussion around the objectiviry o1 a2 o3 o4



ANNEXURE II

The Role of Teacher Educators during Teaching Practice in the

Development of the Communication Skills

Performa nce

Name of Institution:

Starting time:

Lesson Topic:

-TeacherSignalure:

Date of Obsen ation:

Ending time: Subject:

Total Time of Lesson:

Evaluation and feedback Seldom Often Frequently Aln'avs

1. Use sources to enhance the verbal
communication skills

f1 JI a3 f,4

2. Monitor the non-verbal skills and guide

her properly
c1 e2 :IJ e4 

l

3. Instructed the student for proper use of
instructional material

r1 a2 33 E4

4. Check the academic proficiencies and

guided her with some rules for
improvement

o1 a2 o3 c4

5. Guided her in acquiring professional
attitude in class

tr1 JI o3 o4

6. Guided her about the correct procedure of
supervised- class room discussion

c1 a2 o3 34

7. Provided on the spot positive feedback o1 o2 34

8. Monitor student teacher's performance and
paflicipation in teaching leaming process

o1 o2 tr3 f4

Source used for developing observational sheets for teacher educators/cooperative and
prospective teachers.
(University of Pittsburgh/ Center for lnsttuctional Development & Distance Education)
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