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Montgomery 1995). It plays an essential role in the socialization of children (Mineshima,
2008) and is an important academic influence on developing conceptions of gender.
Language can also be a primary factor with the help of which gender prejudices are openly
and indirectly perpetrated (McClure, 1992). Different studies in the area of gender and
education displays much evidence that within schools, textbooks play.a significant role in
the gender socialization of children (Lee & Collins 2008; Britton & Lumpkin, 1977). The
impact of textbooks on the development of students both cognitively and behaviourally has
been widely researched (Briere & Lanktree 1983; Peterson & Lach, 1990; Britton &
Lumpkin 1977). Lee and Collins (2008) affirm that Students, who usually bestow great
integrity and ability to instructive materials, tend to engage and adapt the materials in small

detail without remark, and to be vulnerable to their effect.

In the textbooks, there is the stereotypical construction of gender. Female are
considered as delicate, weak, and affectionate and sacrificing whereas men are supposed
to be brave, confident, assertive and career focused. Children developed their appropriate
role through the images or texts which are portrays through curriculum of textbooks which
generally arises from gendered power/ knowledge relations (Ullah, Ali & Naz, 2014).
Otlowski (2003) revealed that existing English language textbook used in Japan have
jgender bias portrayal of females mainly in the roles of mothers and homemakers is still
being everlasting in many of the present language textbooks. Suderland (2000) mentioned
that most of the teachers observed gender difference in the classrooms. She was also of
opinion that there is male dominance in the classrooms and besides this teachers gives
more attention to male of the class due to which male are treated bitterly and more

attentively by the teachers as compared to women. Furthermore she revealed that female
















H g2

(4

€’

1.5. Limitation:

The present conducted study had limited emphasis as it will only target only three
curriculum publishers and besides this only English and Urdu textbooks of the selected
publishers are taken as the unit of analysis to see gender representation and discrimination.

The selected books were of primary level such as classes from one to five.

1.6. Operational definitions:
1.6.1. Gender:

Gender is the socially constructed terms that refers to attitude, approaches and

performance that a given culture connects with an individual biological sex.

1.6.2. Text books:

Textbooks is the books used in academic institutions and it is utilized in the study
of subject.it contains the depiction of principles of the subject and the literary work that is

related to the particular subject.










actually shapes and influence those deeds which we do, conduct and practises and all this

have a discursive meaning.

The notion of discourse according to Foucault is powerful resources of facilitating
forms of criticism and resistence.as young (1981) briefly introduced that the core focus of
Foucault is on three thing such as rules, systems and processes which created and are
created by our will of knowledge. These three things (rules, systems and processes) consist
of a distinct dominion of discursive practices and hence the order of discourse is a

conceptual territory in which knowledge is designed and created.

As Foucault (1981) declares that through variety of procedures the construction of
discourse is controlled, nominated, organized and reorganized. The Anglo-American
tradition the concept of discourse is remained largely with the concept of linguistic but
‘from the beginning Foucault is indulged in combine attempt of to give back materially and
power and from it it is clear that the wants to focus the analysis of discourse within the
field of political action. These concerns discourse lead also to his emphasis of the detail
that discourse is both that which restrains or allows thinking, speaking and writing. He
expressed that ‘discursive practices' work in inhibiting and productive ways, involving a

production of instructions that elect both eliminations and choices (Foucault, 1981)

These all processes such as process of formation and constriction, construction and
exclusion, are inseparable. More specifically they are both complimentary of one another
and hence discourse is shaped and exists through their mutual constitution (Foucault,

1981).
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2.1.3 Power and Truth:

Michel Foucault claimed that in order to understand power one must first have
understanding of class struggle that focused on ruling classes, and he replace them with an
inspection of power as it is established at its passageway limits. He replaced the broad
understanding of power by the microphysics of power. This means that to 'cut the king's
head off’. Moreover, power was understood in more vigorous and universal terms such as
money bartering hands through a difficult social system, not the selected property of a class

or group of people.

According to Foucault, knowledge is produced power or in other sense one can say
that power is the important thing in producing knowledge and they both openly infer each
other and hence it is eventually truth himself that is created in relation to power. Hence one
can say that truth can be produced instead of the fact that it should be learned or discovered

and it is also same for knowledge, which should be learnt.

2.3.4 The Relationship between Power, Knowledge, and Truth:

Foucault’s idea of power/knowledge has associations for his idea of truth. He
mainly draws the attention towards connection between knowledge and power and it takes
us to the definite ‘truths’ about the human subjects. (McHoul & Grace 1993). In principle,
he agrees with the proverb that ‘knowledge is power’ (power/knowledge), opposing that
power is concerned in the way in which definite knowledge (and thus truth) is applied
(Hall, 1999). And hence in his later work, Foucault examined the way in which discourse
is practice in the social world by focusing on the in the discursive foundation of specific
society which consist of institutional apparatus and its different techniques like rules,

subject, things, episteme and institution and these all are made through discursive practices
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supremacy associations are realized through discourse permeating all institutions and daily
language use also. Thus, it is critical to examine the gender related discourse in schools,
and such kind of discourses can be seen in case of the textbooks used in language training.
The relatedness of language and gender has actually been a main part of concern for
researchers since 1970s. The previous investigations (e.g. Lakoff 1975, Zimmerman and
West 1975) about relation of gender and language emphasized on the dissimilarities
between “female’s’ language” and “male’s’ language”. These investigations revealed that
female’s’ inferior social status was portrayed in their use of language in that they tended
to use language in a more unassertive manner and have a encouraging role in conversations
with males. (Kendall and Tannen 2001, 549-550) This observation of male and female
using language in a different way has since then been criticized and it was recommended
that if females use language in a cautious or justifying manner, it may frequently be
somewhat due to their prominence (social class or occupation) a;nd not their sexual

category (OB’ arr and Atkins 1980, quoted in Kendall and Tannen 2001, 549).

Since the first investigations in 1970s the field of study on language and gender
has developed exponentially. Several investigations have been conducted to further
explore the discrimination between man and woman language use. In these investigations,
mostly discussion analysis, the focal point was the disruption and civility, for instance
(Aires 1996 & Tannen 1994). The idea of discourse has also become an important
diagnostic mean in studying the associations between gender and language. Hence, a
famous region of research has been the depiction of gender in the discourses found all over
in culture, for instance in the media and in fiction (Fiske 1996 & Soltysik 2010). This

proposal follow this ritual, studying gender depiction in the discourses seen in the learning

18
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got frightened on hearing animals sound in the forest, her brother Usman held his sister

hands tightly’ (Discourse 7 : Source English 2)

In our society, the upbringing of the boys is totally different from that of girls. Boys
are to show courage in the difﬁculty and give protection to their sisters no matter how
young they are and how older the sisters are from them. But in this lesson, Hina is
assembling his brother throughout the journey towards forest breaking the stereotypical

concepts of society.

National Book Foundation

National book Foundation was founded in 1972 as a service delivering educational
welfare organization. It is a constitutional Organization formed through an Act of the
Parliament in order to make books obtainable at reasonable prices. It has its Head Office
in Islamabad and Regional Offices at each provincial Headquarters. In addition, it has
Branch Offices and bookshops, it has administration and over all control vests in a Board
of Governors. The chapters of both English and Urdu textbooks have variety of concepts
and each chapter is carrying religious and social message which would be very helpful for

the students.

Analysis of English and Urdu Books of NBF:
1. Visibility:

1 (a): Visibility in Female and Male Character:
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and male characters in English and Urdu textbooks of NBF is contrary to Nilsen’s (1977)
analyzation of common dictionary, which disclosed that the ratio of men to women’s

visibility was three to one.

1 (b) - Gender in Photographs:

Table 4.10: Gender Representation in Photographs:

Gender visibility in | Book Female Male Both Gender

photographs (Total)
English 179 (42.2) 245(58.7) 424(100%)

All Appearances Urdu 34(23.9) 108(76) 142(100%)

The above table demonstrates the gender visibility in photographs in NBF. The total
no of appearances of both gender in the English book was 424. From this, we found that
total men were 245(58.7%) in pictures and women were 179(42.2%) in the pictures while
in Urdu books, the illustrations of male and female were 76% and 23.4% respectively. The
results are similar to the finding of gender character, the pictorial representation of female
is also less as compared to men. The study done by Oyebela in 2003 also shows the same
results. Oyebela looked at gender balance in illustrations of a selection of upper primary

textbooks.

The results showed that all the analysed textbooks contained illustrations that were

gender imbalanced.
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fewer noticeable than men in text and images. It also show that male members work in
more miscellaneous occupational roles than females as represented by the textbooks. The
findings obtained from the study of Gharbavi and Mousavi is the same when it is compared

with the finding of present study.

Domestic Role of Gender:

Table 4.14: Domestic Role Assigned to Gender:

Female domestic Frequency Male Frequency
role English | Urdu Domestic role English Urdu
Mother 8 9 Father 8 7
Wife 0 5 Husband 0 5
Daughter 3 6 Son 6 E
Sister 4 5 Brother 4 11
Aunt 0 0 Uncle 1 2
Niece 0 1 Nephew 0 1
Grandmother 0 3 Grandfather 1 1
Granddaughter 1 2 Grandson T 3

The above table reveals about the domestic role of female and male mentioned in the
English and Urdu textbooks. While both gender are portrayed in traditional roles as mother
and father, wife and husband, sister and brother, daughter and son, aunt and uncle,
grandmother and grandfather, etc., it is only females who are busy in responsibilities of

home such as washing, preparing food etc. While males are never shown as homemakers.

81
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Domestic Roles:

Table 4.22: Domestic Role Assigned to Gender:

Frequency ‘Male Frequency
. Domestic
Female domestic -
English | Urdu role English Urdu
role

Mother 10 11 Father 9 10
Wife 10 6 Husband 10 6
Daughter 8 8 Son 16 14
Sister 5 5 Brother 6 18
Aunt 0 1 Uncle 5 4
Niece 0 1 Nephew 4 2
Grandmother 2 3 Grandfatheér 3 1
Granddaughter 3 2 Grandson 2 3

The table narrates the domestic role of the both gender. Women are in the roles of
mothers, wife, daughter, sister, aunt, niece, grandmother and granddaughter. While men

are in the roles of father, husband, son, brother and uncle.

Activities and attributes assigned to both gender:
In this section the researcher investigated the activities assigned to both the genders in
the textbooks. The table will clearly show that females and males are mostly shown in

private and public arena respectively.
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Analysis Part 2

Comparison among the three textbook boards of English and Urdu Books

The second portion of the analysis is the comparison between the three selected
textbook of English and Urdu. The researcher made the comparisori\ on the bases of the

themes discussed in the first portion of the analysis chapter.
Visibility:

The notion of visibility in terms of characters, pictures, narrator, themes clearly

differentiate in three of the selected English and Urdu textbooks in the related study.

Visibility through characters:

In the AFAQ sun series there were total 218 characters; 91 of them were female,
and 127 were of male. In NBF, on the other hand, there were 73 characters in total, and
out of these only 23 were female and 50 were male. In OUF, 28 were female characters
while 61 were male'characters which makes the total of 89. There were two significant
points to remind here. First of all, there were clearly more characters all in all in the AFAQ
sun series than in rest of two books. On this basis it can be anticipated that the discourses
related to gender are also more profuse and diverse in AFAQ. There were much more male
characters (50 per cent) than female characters (23 per cent) in NBF, similarly in OUF
male characters (68.5 percent) were more than female characters (31.5 percent), whereas
in AFAQ the amount of male characters (58.3 per cent) and female characters (41.7 per
cent) was quite balanced. When the comparison was made in terms of main and supporting

characters then it was observed that in AFAQ 33.8 percent of female characters were
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The unpaid domestic work is always considered the work of women, if they are
considered important when they are important even though they are often unacknowledged
and devalued. The children are to be fed, food has to be cooked, water and wood have to
be gathered, clothes have to be washed and repaired, and livestock have to be viewed
afterward. All these activities consumed time. In the result this hard work of women which

she do for the long time is unrecognized and given less value. (Noorpur 1999).

Now in the paid labour of both gender there is also a division of labour on the basis

of gender this proceeds the form of vertical and horizontal segregation of occupation,

‘because female are restricted to kind of work which are lower levels. And this was

perpetuate through the textbooks images, for instance in the images of five teacher
illustrated in the text books, all for were female but on the other hand male was the only
head of the school. These illustration convey the note that ‘glass ceilings’ which are unseen
obstacles are stopping females’ upgradation and mobility in their profession. Different
researches shows that division of labour on the basis of gender is also present in the
profession of teaching. (Acker 1994). Generally, the profession of teaching is the career
for both gender so that they adore equivalent chances. (Measor and Sikes 1992:11 1).
However in the senior teaching posts the number of women remains unreasonably low.
(Acker 1989 and 1994, Bell and Chase1993, Boulton and Coldron 1998, De Lyon and
Mignioulo 1989).So we can say that these textbooks are the source of strengthen these
types of stereotypes but also hierarchy, power relations and consequential supremacy
between both gender. The following images depicts this division in three of the selected

textbooks.
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both gender are also based on the deeply rooted stereotypical concepts which are gain from
our society besides this generic masculine words or we can say that gender neutral words

are also used by the authors of all the textbook authors.

The less representation of women and the over representation of men in textbooks
could have a harmful influence on the motivation, self-possession and determinations of
pupil. And one may remember this that students are exposed to these gender bias textbooks
in their routine and on daily basis. Therefor these textbooks which are the source of
conveying knowledge should be planned in a manner that contains a stable representation
of both gender and after reading these textbooks students can absolutely absorb and

reproduce in the contemporary societies.

So we can say that Gender is a socially constructed term instead of the natural,
inborn and biological core. Gender is a behaviour which is always learn by the child and it
is a creation of linguistic culture and its structures. Here 1 want to quote the talk of Kate
Millet an American feminist, writer and activist who discerns how male dominance
preserves power essentially by conceptual ways, captivating support by the socialization
of both male and female to sexual disparities of personality, character and position (See
Moi 1985:29) such ideology creates disempowerment of women. The culture which is
dominated by men and patriarchal principles of society overemphasize women into

powerlessness. (Das 2003:171)

131

T . S G ow e [ — ey
















/

(P
ot

(4]

1

References:
Amare, N. (2007). Where is she? Gender occurrences in online grammar guides. Research

in the Teaching of English, 163-187.

Apple, M. W. (2005). Education, markets, and an audit culture. Critical Quarterly, 47(1.

2), 11-29.

Bahman, M., & Rahimi, A. (2010). Gender representation in EFL materials: An analysis
of English textbooks of Iranian high schools. Procedia-Social and Behavioral

Sciences, 9, 273-277.

Bandura, A. (2001). Social cognitive theory: An agentic perspective. Annual review of

psychology, 52(1), 1-26.

Bazler, J. A., & Simonis, D. A. (1991). Are high school chemistry textbooks gender fair?.

Journal of research in science teaching, 28(4), 353-362.

Bazler, J. A., & Simonis, D. A. (1991). Are high school chemistry textbooks gender

fair?. Journal of research in science teaching, 28(4), 353-362.

Bell, C. M., McCarthy, P. M., & McNamara, D. S. (2006). Variations in language use
across gender: Biological versus sociological theories. In Proceedings of the 28th
Annual Conference of the Cognitive Science. Society(pp. 1009-1013). Ho, W. L.

(2009). Is women or liquor being sold?

Bem, S. L. (1981). Gender schema theory: A cognitive account of sex typing.

Psychological review, 88(4), 354.

136



















«

i o

=SS Te Raggecsren B LD SRS 8

McClure, L. J. (1992). Language activities that promote gender fairness. NM McCracken,

6, 39-50.

McClure, L. J. (1992). Language activities that promote gender fairness. NM McCracken,

6, 39-50.

McHoul, A., & Grace, W. (1993). A Foucault primer: Discourse, power, and the subject.

NYU Press.

Mills, S. (1998). Post-feminist text analysis. Language and Literature, 7(3), 235-252.

Mineshima, M. (2008). Gender representations in an EFL textbook. Retrieved March, 14,

2013.

Mineshima, M. (2008). Gender representations in an EFL textbook. Retrieved March 14,

2012.

Mirza, M. (2004). Gender analysis of school curriculum and text books.Islamabad:

Unesco.

Mirza, M., & Malik, R. (1999). Gender analysis of primary school textbooks in Punjab.

Lahore: Department of Women's Studies, University of the Punjab.

Montgomery, M. (1995). An Introduction to Language and Society 2nd Ed Oxford:

Routledge.

Montgomery, M. (1995). An introduction to language and society. Routledge.

142













Willis, S. (1995). Mathematics: From constructing privilege to -deconstructing myths.

Gender in/forms curriculum: From enrichment to transformation, 262-284.

Young, R. (Ed.). (1981). Untying the text: A post-structuralist reader (p. p15). Boston:

Routledge & Kegan Paul. Hajer, M. A. (1995). The politics of environm

Zafar, F. (2005). A Gender Review of Education in }the Punjab 2003-2004.
Zimmerman D. and C. West (1975) “Sex Role, interruptions and silences in 26

conversation.” In B. Thorne and N. Henley (eds.) (1975). \
Zittleman, K., & Sadker, D. (2003). The Unfinished Gender Revolution.Educational

Leadership, 60(4), 59-63.

146






