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ABSTRACT

Researcher: Fouzia Ajmal

Supervisor: Dr Samina Malik

The study was undertaken to have an insight into “experiences of undergraduate students of 

international Islamic university Islamabad in academic transition from higher-secondary to 

higher education”. The objectives of the study were to explore, to compare gender wise and 

department wise academic transitional experiences of undergraduate students of Faculty of 

Social Sciences during their first semester at International Islamic University Islamabad. The 

population of the study included all the students of Faculty of Social Sciences of International 

Islamic University Islamabad who got admission in BS in Semester Fall 2009 and 100 % of the 

population was taken as sample of the study.

It was a survey study. A questionnaire was developed to obtain the views about the required data 

which was validated and found reliable (Cronbach's alpha 0.932). Mean test was applied to 

identify academic transitional experiences, t-test was applied to see gender differences regarding 

academic transitional experiences and analysis of variance (ANOVA) was applied to see 

department wise differences regarding academic transitional experiences. Wherever ANOVA 

score found significant Post-Hoc was applied. 

jrhe_data_j:ey_ealed_jthat_studeiits_felt^difficuItLes_in_transitLQnal_exp.eciences_but_maximum_

difficulties they faced regarding academic issues like there is much difference in college and 

universities. Students found satisfied with induction to discipline where they found satisfied with 

the content studied in the first semester. Both male and female undergraduate students felt 

orientation program at the departments useful, they did not feel difficulties regarding integration,



students felt difficulties regarding induction to discipline and felt difference between colleges 

and university studies. Both male and female undergraduate students felt challenges in 

transitional process and female students are having lesser difficulties in overall transitional 

experiences in universities as compared to male students. Students of history departments felt 

orientation program at department more useful and students of international relation felt that 

orientation program at the department is less effective, students of psychology departments felt 

problems of integration into university more and students of mass communication felt against 

them, students o f history departments felt differences in discipline and students of mass 

communication felt against the views of history department and students of history department 

felt more difference between college and university studies and students of mass communication 

feit against the views of history department. The findings of the study made bases for 

recommending that orientation session may be more systematic and comprehensive to the new 

coming undergraduate students for their better adjustments. Further research may be conducted 

on academic transition experiences of students of others levels and may see other aspects.
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CHAPTER 1

INTRODUCTION

Higher education is an educational level that follows the completion of a school providing 

a secondary education, such as a secondary school , higher secondary school or college 

Higher education includes teaching, research and social services activities o f universities; 

and within the realm of teaching, it includes both the undergraduate level and the 'graduate 

and postgraduate level http://en.wikipedia.org/wiki/Higher_education

Transition has been defined as “the period of time during which something changes 

from one state or stage to another” (Collins English Dictionary, 2003)

In the transition from Intermediate to Higher Education, the individual faces 

different challenges and changes which create a barrier in the way to success as a 

university student. As far as the academic aspect of the transition phase is considered it 

refers to the pervious learning experiences in the colleges and teaching/ learning methods 

employed before entering higher education. Students usually find it demanding and 

laborious to work in a way that fulfills the demands of the new context.

http://en.wikipedia.org/wiki/Higher_education


This transition can be Academic, Administrative, Geographic and Social. A student 

at a time during first semester goes through almost all o f these to some extent. Managing to 

cope with this transition is the key to success in the university during first semester.

Parents, fnends, college teachers and guidance counselors, academic advisors, and 

university orientation programs/first year seminars play a role in facilitating students’ 

transition from Intermediate to Higher Education. All students, regardless o f their 

personality or educational or cultural background, will experience a period of transition 

when they come to university especially for undergraduate studies. Successfiil students are 

those that can recognize and accept transition for what it is - a natural period of adjustment 

- and seek help and advice when necessary. First year at university is exciting and filled 

with possibilities but sometimes daunting and confusing. 'Transitional Experiences" is the 

term which was used in this study to describe the students’ experience o f adjusting to 

university study and life during the first year o f their undergraduate study at International 

Islamic University Islamabad. It also refers to the range of issues and emotions that 

students face during this transition process. Important to this success are the ways in which 

an institution understands the transition process, anticipates the range o f problems that 

students encounter during this period of adjustment and provides targeted and timely 

support and guidance to those students who need it. Orientation marks the beginning of 

university studies easier and is designed to help students settle into life at university, thus 

making transition successful.



ACADEMIC TRANSITION OPERATIONAL DEFINITION

James and Hartley applied transition to the academia by defining academic transition as the 

process of moving from one set of circumstances into the academia (Laboone, 2006). It 

relates to the range of issues that students face during the various initial stages o f their 

academic career at different levels (Haunold & Drew 2003).

1.1 STATEMENT OF THE PROBLEM

Transition is imperative and an important part of undergraduate studies as most of students 

come to universities from somewhat different setups. Although transition is imperative, it 

can, however, present many challenges for undergraduate students.

Me Innes, James and Hartley postulate that much research should focus on what these 

challenges are and how students can be supported through this transition (Nash & Sacre, 

2009).

In the transition from Intermediate to Higher Education, the individual faces different 

challenges and changes which create a barrier in the way to success as a university student. 

The problem arises when there is no identification o f these barriers and problems and 

students experience difficulties during first semester of their higher education. There is a 

need to know the experiences of students while they enter Higher education from their 

higher-secondary phase.

The aim of the study states what is expected to be achieved by the study overall. According 

to Brink, Van Der Walt and Van Rensburg (2006), the aim should include the target 

population, research setting and the research variables.



The aim of this study is to investigate the academic transitional experiences (variable) of 

undergraduate students (target population) in the Faculty of Social Sciences at IIUI 

{setting.

1.2 OBJECTIVES OF THE STUDY

Objectives are defined as clear concise declarative statements which indicate the specific 

information the study must yield (Bums & Grove, 2003).

The objectives o f the study were to:

1. explore the academic transitional experiences of undergraduate students in their first 

semester in International Islamic University Islamabad

2. compare the gender differences in academic transitional experiences of undergraduate 

students during their first semester at International Islamic University Islamabad

3. compare the differences in academic transitional experiences o f undergraduate students 

o f different Departments of faculty of. Social Sciences during their first semester at 

International Islamic University Islamabad

1.3 RESEARCH QUESTIONS

The purpose of this study is to provide insight into the academic transitional experiences of 

undergraduate students in their first semester in International Islamic University 

Islamabad. The following inquiries guided the investigation:



1. What happened during the academic transition of undergraduate students o f different 

Departments of faculty of Social Sciences during their first semester at International 

Islamic University Islamabad?

2. How was the orientation program at different departments organized?

3. What were the experiences of students related to integration into university?

4. How the students felt while having their induction to discipline of study?

5. Which differences the students felt between college and university studies?

6. Which academic issues were faced by students during their first semester?

7. Which were the most difficult challenges encountered during your first semester?

8. What were rewarding aspects during first semester?

9. How did the experience differ among male and female students?

10. Were there any differences in academic transitional experiences of undergraduate 

students of different departments? If so what are those?

1.4 SIGNIFICANCE OF THE STUDY

i. Findings of this study are likely to be helpful for the management of International 

Islamic University for the identification of the problems associated with academic 

transitional experiences of students from Higher-Secondary to Higher education. 

University management can plan and make orientation programs mandatory for the 

newly admitted undergraduate students at International Islamic University Islamabad.

ii. Through improved understanding of undergraduate students’ academic transitional 

experiences the management of Faculty of Social Sciences may plan to assist future
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students more efficiently and can support of new undergraduate students to have 

smooth academic transitional experiences.

iii. The results may help the researcher to understand why some undergraduate students 

have a difficult academic transition.

iv. This research will also add to the body of knowledge on the subject of academic 

transition from secondary to higher education. The administrators can work to modify 

resources for prospective and current undergraduate students accordingly to help make 

the transition as smooth as possible.

V . This research will pave the way and provide a strong baseline for the future researchers 

as they can find topics related to academic transitional experiences.

1.5 LIMITATIONS AND DELIMITATIONS OF THE STUDY

The limitation o f the study is that the data were collected during fourth semester while it 

was asking about the experience during first semester at International Islamic University 

Islamabad.

In view of time and resource constraints, this study was delimited as under:

1. students enrolled for the programs whose entry level is Intermediate in Semester Fall 

2009 in International Islamic University Islamabad

2. Faculty o f Social Science only



1.6 RESEARCH METHODOLOGY

The following methodology was used.

1.6.1 Population of the study

The population o f the study included all the BS students of Faculty of Social Sciences 

enrolled in Semester Fall 2009 of International Islamic University Islamabad

S. No Departments (F09) Female

students

Male

Students

1. BS EDUCATION 17 0

2. BS HISTORY 02 02

3. BS POLITICS & IR 31 37

4. BS SOCIOLOGY 37 09

5. BS MEDIA AND MASS COMMUNICATION 27 32

6. BS PSYCHOLOGY 53 06

Sub-Total 167 86

Total 253



1.6.2 Sample and Sampling Technique

Sample was selected through purposive sampling technique. 100 % of the population was 

taken as sample o f the study.

1.6.3 Instrument of Research (Questionnaire)

The data were collected using questionnaire from the students. The questionnaire had close 

ended items. It was developed keeping in mind previous researches done in the relevant 

field.

1.6.4 Data Collection

The data were collected through personal visits to all the Departments of Faculty o f Social 

Sciences, International Islamic University Islamabad.

1.6.5 Data Analysis

Data were analyzed keeping in view the objectives o f study, and presented in tabular form 

followed by interpretation. Mean was applied to identify academic transitional experiences, 

t-test was applied to see gender differences regarding academic transitional experiences 

and ANOVA was applied to find out department wise differences regarding academic 

transitional experiences. Wherever, ANOVA scores were significant Post-Hoc were 

applied. Graphs were also constructed for further explanation.



CHAPTER 2

REVIEW OF RELATED LITERATURE

The present study was undertaken to provide insight into the academic transitional 

experiences of undergraduate students in their first semester in International Islamic 

University Islamabad, this chapter deals with literature and research on transition in 

general and academic transition in particular.

INTRODUCTION

Transition has been defined as “the period of time during which something changes from 

one state or stage to another” (Collins English Dictionary, 2003)

Transition is the developmental procedure o f transformation that involves planning, 

preparation, and adjustment. Transition is considered as a lifelong process and experiences 

starts from:

• Birth

• Home to school

• Pre-school to kindergarten/lstgrade



• Elementary grades to middle school

• Middle school to junior/senior high school

• Senior high school/to adulthood (Johnson, 2003)

Every stage has its own transitional processes but the most noticeable and major difference 

experienced by children is between studying at College/Higher Secondary Schools and at 

university level. At schools and Colleges mostly students are in habit o f sitting in small 

classes. They got individual attention from their teachers and have clear instructions and 

organized lesson and course planes. After getting admission in university, they find 

themselves in entirely contrasting situation as compared to school and college.

The most important factor of university education is independence and self-paced study. 

Students have to work individually that seems very challenging and difficult. The'one 

major factor is teaching methodology that is entirely different at university level. Teachers 

have to supervise and guide students for a limited time that may feel them demotivated and 

directionless. Majority students may get conftised that how to start and where to start their 

assigned task. To reduce that sort o f situation some induction course may be introduced at 

university level to cover basic topics such as self-motivation, time management, exam 

skills and even note-taking (Julann, 2005).

Transition refers to the process o f proceeding from one set of circumstances to another. 

During different new phases of university carrier, students may expose by the variety of 

problems and conflicting emotions that are called their transitional experiences. 

http://www.eng.monash.edu.au/current-students/transition.html

http://www.eng.monash.edu.au/current-students/transition.html


According to Cowan, (1991) Transition involves tlie internal and external behaviors o f a 

person. It also refers to the reorganization o f the way individual feels about the world, their 

personal competences, roles and relationships with other individuals.

Transition Theories

Transition psychology was originated by Hopson (1976), Sugarman (1986), Bridges 

(1995) and Schlossberg (1995). Transitional theories were instigated from work on 

sadness, depression, stress, family crises and formed a key aspect o f life role, life-span 

development and life stage. Hopson (1976) also found transition as a root cause of 

depression and stress. Schlossberg (1995) Bridges (1980; 1988, 1995X Nicholson & West 

(1988) developed transitional theories to apply in counseling and organization change 

settings.

Researchers also designed some models of transition that explains the way individuals 

react towards transformation and change in their own lives as well as their surroundings. 

Changes can be of many types and degrees, but transition may not be the reason o f all 

types of changes. Transitions mostly linked with important life incidents, modification of 

individuals’ role and surroundings that require essential reorganization of a person’s views 

about him and the world. The duration of transitional processes varies for every individual, 

as for some people it may take longer than expected; mostly 6-12 months have been 

reported. In earlier researches, the concept of transition was studied for psychological 

trauma and loss. But recent researches revealed that negative transitional events are not the 

only cause o f psychological disruption. Positive life events like child birth, marriage, new



job are as much influential as negative events. Transition has both positive and negative 

aspects as it can create major threats, risks and opportunity for progress and growth.

Transitional Psychology; Theory and practice

It is very important for client’s proper identification of basic problems, ground realities and 

dynamics that theoretical aspect must have under consideration by the practitioner. It 

provides deep thinking and practical diagnosis and a range of options for the problem. 

Practice is considered the most essential factor to interpret the issues thoroughly and 

completely. Practitioners can gain professional insight by the actual events and experiences 

o f client that might always be very challenging for them.

Practical applications of transition psychology

Transition psychology has four major objectives:

1. To identify basic issues o f students and helping them by discussing coping 

strategies to find new ways for recovery in current career crises.

2. To review the past events and life history of students including education, carrier 

and job crises which demoralize their confidence level and causing loss or failure to 

achieve goals.

3. To prepare for upcoming changes influencing their family and colleagues in future 

life or career change.

4. To explain the situation of student to his/her family members, friends and 

colleagues about transition related problems like absence firom school or



workplace, low performance and relationship issues and developing transition 

management skills for organizations.

M onitoring stress and change

following are some methods used to monitor stress and change during transition process.

a) Personal Pressures Checklist

This checklist is used for initial screening about life events, health status, well-being and 

personal circumstances of the student to identify possible causes o f stress, transformation 

and referral issues,

b) Occupational Stress Indicator

Occupational stress indicator includes stress coaching sessions to identify specific issues 

related to transition. It also helps to monitor various sources creating work pressure as well 

as mental and physical health.

c) A Lifeline exercise

It is an autobiographical review of 1-4 hours that keeps a record of good and bad events to 

discuss previous educational and career experiences to help coping with life transition and 

change.

Enabling factors in transitions



• Economic security

It means having ample resources including stable income, residential facilities with no debt 

and less liabilities.

• Emotional security

Having strong relationships with family and relatives, supportive and caring partner, stable 

childhood, supporting network of friends and colleagues, realistic approach and open 

mindedness about mental and emotional health problems.

• Health

It includes physical fitness with practical and cautious lifestyle, proper diet, exercise and 

spending quality time for leisure with wide-ranging activities and healthy hobbies.

• Prior transition skills

Being positive and prepared for future life and change are called prior transition skills that 

provide positive transition experiences and clear goals.

• Supportive work environment

It is an environment of mutual respect, healthy relations, clear role and responsibilities, 

high moral team, respecting others personal space and boundaries.

Following conditions allow successful transition:



• Transition support

Explaining and monitoring problems, providing support, planning for future life and 

career, open-mindedness, self-respect, recognizing the importance of past, confidential 

counseling, independence, choice o f decisions and acknowledgment of new ideas.

• Positive outcomes:

Reducing the degree of stress and pain in the disaster phase by raising motivation level, 

improvement in recovery time, innovative personal change with high spirit, forgetting bad 

experiences and memories, revitalize staff for rising group moral and interaction and 

facilitating institutional transformation.

Constraining factors in transitions 

• Economic insecurity

It means lack of resources, unstable low income, financial crises, residential facilities, 

temporary employment and fear of job loss, debt and high liabilities.

• Emotional insecurity-

Having weak relationships with family and relatives, no partner, unstable childhood, non­

supporting working network of friends and colleagues, unrealistic approach, narrow 

mindedness, mental and emotional health problems, undisclosed grief, feeling of guilt, 

repentances and unsolved issues and anxiety are called emotional insecurity.



• Health

It includes low physical fitness with exhausted lifestyle, improper diet, and lack of 

exercise, unhealthy activities, chronic diseases or unstable condition.

• Hostile work environment

Non-supportive working environment, overwork, impractical demands, inadequate 

resources, exploitation of life and work limitations like undue and too much time 

consumed on work that can affect relationships badly, no time for relaxation and personal 

grooming, high control environment and low respect, no leaves without illness, low team 

moral with high stress and work anxiety, harassment and abuse at workplace, inflexible 

and rigid schedules and work plans.

•  Poor transition management

Negative approach towards change, no preparation for future life, ignoring fresh ideas and 

new hopes, narrow-mindedness towards change, unrealistic time frames, past regrets and 

disregarding past achievements.

Negative outcomes:

Increasing degree of stress and pain in the disaster phase, lack of motivation, absence for 

longer duration, resigning from job, total collapse and failure, suicide, high risked life 

threatening errors, accidents, poor decision making ability, memorizing bad experiences, 

low group moral, poor, weak and broken relationships, downfall in career, low income,



unsatisfied and poor recoveryj disobedient and uncontrollable staff, opposition and 

conflict.

Breaking out of transition crisis

Human mind is a complex phenomenon and it is an integral part of transition process. How 

mind adapts and reconstruct itself during the process o f change for the upcoming reality is 

the least studied part o f transition psycholo^. Transition cycle is basically delicate and 

unique mechanism that human brain practice to cope with change as an essential 

developmental task including cognitive restructuring. In the very beginning, this cycle 

may be faced by Cognitive dissonance defenses that are denial or refutation. Keeping 

outdated ideas and valuing the past. Construct theory is also considered as a relevant 

practice. During the whole transition process, fast and spontaneous escape from the crises 

can be observed. Catharsis is a significant part o f releasing emotions that helps to activate 

that process. It can take few weeks after starting recovery and restructuring process. It 

helps to release new fi'esh creative ideas, raising confidence level, optimistic approach, and 

a quest and curiosity for searching and discovering new horizons of uncovered realities.

Transition psychology: integrating theory and practice

There are several researches suggested ways to integrate existing theories into practice.



1. The transition model by Hopson has briefly described the significant features for 

personal and career transitions by differentiating positive and negative experiences 

and events. Recovery phase is considered as single stage and a key image.

2. Preparation stage suggested by Nicholson is vital for change prediction starting 

from beginning till the end of process. Prior explanation about transformation and 

transition skills helps to simplify the process of change.

3. Transition is a developmental process including educational, counseling and 

clinical applications. Behavior adaptation and cognitive restructuring are the two 

major levels of adaptation to transformation. Transition psychology can be best 

applied and conceptualize by covering all major areas of transition process.

4. Crises phase need proper transitional support and management skills because 

cognitive reconstruction can be highly disturbing for a person going through that 

process by collapsing peace of mind, relationships and capabilities.

5. Transition management programs can be very beneficent to lessen the severity of 

crises phase that might have a serious effects on a person’s family life and career. 

Transition extends the sphere of work and life o f the individual, and transitions in 

personal life always disturb work performance. Transition management programs 

can be very helpful in this regard. Schlossberg’s 4S approach including situation, 

support, self and strategies is very much appropriate for this.

Transition is a progression from one state to another with a variety o f problems and 

sentiments faced by students after getting admission in university. The concept of
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transition has a broad perspective and can be categorized as academic, geographic, 

administrative and personal/social.

Academic:

Adapting modifications in teaching and learning strategies, instructional pace, reahstic 

assumptions, expectations and completion of self-directed study.

Geographic:

Conducting an orientation session after moving to another place or a new country helps to 

prepare them for different environment and modified their accommodation arrangements.

Administrative:

It is very beneficent to provide information about administrative issue to make students 

responsible about all university administration activities i.e. enrolment, course registration, 

fee submission, schedules, timetables, and all university processes regarding rules and 

regulations.

Personal:

Human beings have to go through transitional process throughout their life span as it can 

be evident in developmental stages. During college to university transition, students are 

also going through the process of adulthood. They need to develop new social circles and 

adjust to a novel cultural environment.

19



Academic transition is a process that has to be experienced by all types of students 

irrespective to their educational, personality and cultural contexts. After entering in to the 

university environment, those students who identify and adapt transformation are 

recognized as successful individuals. Because it is a natural phase of adjustment so it is 

very helpful to seek advice when needed.

According to Upcraft, Gardner, & Barefoot (2005) academic transition is proceeding 

towards school to college to university level, entering to a different mode of study, getting 

new experiences of school classroom to university class into internship placements and 

from university to job market. First year at university is very much important to determine 

success or failure o f students for the rest of the period.

The first and foremost purpose of higher education is to make students responsible about 

their studies but conflict arises when the main focus of pre-university education is to 

provide passive learning and promoted culture of rote memorization. That makes students 

more teachers’ dependent that’s why study at university in entirely different situation 

causing fhistration for them (Malik, Shabbir, 2008).

New university students have to manage novel and diverse situations according to the 

university demands that could be the biggest challenge for them. They have to observe 

drastic ch^ges between college and university education, and difficulty in readjustment 

towards studies if they had a break in academic years.

Academic T ransition



Successful transition into higher education means developing realistic expectations of what 

exactly the university is. First year at university is exciting and filled with opportunities 

and new hopes but sometimes intimidating and confusing. Students have to be well 

organized and well informed about the university situation, like finding adequate 

accommodation, self-management, finding next classroom, and every activity going on m 

the university. But to make them well informed, first-hand information is very important 

that has been provided by conducting first year orientation sessions that connects people 

and resources, helps students to get settled and make the right start o f the semester.

Maeroff (2003) found that students mostly spend their time in the state o f anxiety and fear 

about managing assignments and workload, relationship with teachers and peer acceptance 

because they came from the sheltered environment of family, friends and school.

College to university transition plays a vital role in a student’s life that requires mutual 

cooperation among teachers, parents, counselors, and administrators at both levels. A 

strong transitional process gives more weight age to the advantages provided to the 

students at school or college level and creates a strong channel from college to university 

level. (Barber & Olsen, 2004)

Transitional process seems troublesome to many students and unsuccessful transition 

causes so many problems as high student absent rate, dropout rate, low performance 

and low on-time graduation rate. Educational policies should address the reasons o f 

unsuccessful transitions to provide support to students having high risk o f

University transition:
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disappointment and failure. Herlihy (2007) suggested following measures for 

successful transition:

• Launch a proper monitoring system to diagnose students’ problems at 

institutional level.

• Emphasize academic and learning needs and requirements of students who are 

not well equipped to adjust in university.

• Identify and establish the learning environment helpful to satisfy individual 

needs of students.

•  Faculty members and school authorizes should be able to address individual 

differences along with diversified need of students.

• Establish a link among institutes, academic and non-academic staff and 

community members to involve students in their studies so that they can relate 

their studies to real life situation.

Unsuccessful transition can be the one major reason of lack of motivation in students 

that may foresee high school dropouts and failure. (Kemple, 2005)

Studies of Astin, (1999); Clark, (2007); Larose and Boivin, (1998) reveals that college to 

university transition can bring both types of enjoyable and hectic experiences, predictable and 

unpredictable changes, different duties, responsibilities, and fnends and, for some students, 

new accommodation as well. University students mostly have drastic individual differences 

with respect to their family backgrounds, environment, culture, and level o f academic 

preparation, different schools and colleges, previous learning experiences but acquire variety
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of university experiences and all have to struggle under the process of adjustment in new 

situations (Keup, 2004).

Kuh (2007) has related college success with academic preparation and success as well as 

economic status of family and education of parents. Success and failure in transition is 

highly influenced by framing decision about a students’ time duration for studies, 

frequency of attendance in classes, location of student and working with campus based 

organizations (Astin, 1999; Bergerson, 2007 and Kelly, 2007)

According to Arnett (2000) students have to face developmental transition (Tinto,1988) of 

adulthood as well as college transition and have to meet new cultural and expectation 

related challenges. They came to know gradually what practices they have to keep and 

what to leave and adopt new effective roles to perform is their first stage. In second stage, 

they have to understand new rules and expectations to get adjusted in new situation. 

Toranto found variation in degree of anxiety in students between old and environment. 

Students’ ability to manage transition stages determines their fast rate of adjustment in new 

culture o f this world (Robbins et a l, 2006).

Phases of transition are explained in detail by Astin (1999) in his book Theory of 

Involvement and found students active participation very much significant for their social 

and academic achievement. Participation in academic activities also considered as a 

physical and psychological investment. Astin also found that theories about students 

success can be linked to the concept o f involvement as quality and quality of students’ 

involvement is directly proportional to the amount of time and sense o f connectivity.



Involvement is the main reason of staying students in college and dropout rate increased 

because of the lack of involvement in

The study o f Bolle (2007) revealed that attitude of students can be improved after 

establishing new friendships with peers and links with faculty members.

According to Gerdes and Mallinckrodt (1994) Students having strong academic skills 

demonstrates different sort of adjustment issues, so good previous academic skills of 

students supports successful transition as compared to weak students. Smith and Zhang 

(2009) found quality o f curriculum very essential for academic success of students. 

Lnkelas (2009) mentioned the successful transition as a bridge to home, college and 

university environment. Large classes, long duration of lecture, lack of class participation, 

and lack of communication with faculty (Richardson & Skinner, 1992). Transition is best 

understood as a process of change regarding a student’s advancement from undergraduate 

to postgraduate level. Initially, this process is especially stressful, with problems at its 

highest upon entry into academia and decreasing gradually as the student advance in the 

academic programmes (Brown & Holloway, 2008). The academic transitions for students 

emphasize that they must know more information and write more for assignments than 

they would have at secondary school (Krause, 2001). University education is expected to 

be more difficult than secondary school as a normal process of development, but it appears 

that students are experiencing an unexpected increase in skill level when transitioning from 

school to university. The participants’ experiences raise questions as to what role schools 

should play in the academic preparation and transition of students and why students are not



being prepared adequately for their academic transition to university. However, it is 

apparent that changes need to happen in order to assist the academic transition of students, 

whether it is increased participation from schools, or universities providing transitional aid 

for all students that go beyond optional workshops. (Meer, 2008).

The academic transition of Maori language immersion students proved to be difficulty for 

the participants. This transition was problematic because of the different pedagogies used 

at the University of Otago, the assessment procedures and the higher level of skills 

students needed in relation to reading and writing.

Transition takes place whenever any event or nonevent (i.e., the nonoccurrence of 

anticipated event such as receiving a scholarship) in an individual's life modify relations, 

schedules, assumptions, and roles within such life domains as a person himself, work, 

family, health, or economics. Moreover, it is possible for one transition to precipitate other 

transitions, or for the individual to undergo several transitions concurrently. Three sets of 

factors influence the individual during the process of transition: variables characterizing 

the particular transition, variables characterizing the particular individual, and variables 

characterizing the particular environment (Schlossberg, 1984, pp. 67-68).

These are discussed in detail later in the chapter. Schlossberg sees adults as continuously 

experiencing transitions, many of which entail a reworking of earlier transitions. For 

example, in today's economic climate, it is not uncommon that individuals have to seek out 

new employment on several occasions during their adult life. In this sense, transitions have 

no real end point: they entail a process over time which includes phases of assimilation and



continuous appraisal as one transition blends into the next. Transition is a process of 

continuous transformation in reactions over time and can be good and bad as well, linked 

to a person’s constant and changing assessment o f self-in any specific condition 

(Schlossberg, 1984).

For an individual student, the transition to university involves confronting a number of 

other transitions. These May include moving to a new city, having to establish new 

friendships, and developing new approaches to studying. In terms of the magnitude or 

complexity of the transitions involved, it is therefore usefiil to think of the transition to 

university itself as being a macro transition and the resulting transitions which the student 

encounters as being micro transitions constituting that macro transition.

Intrapersonal Phases of Transition

Schlossberg sees the transition process as being comprised of three phases or stages; (a) 

pervasiveness, (b) disruption, and (c) integration. During the introductory phase of 

pervasiveness, the individual is very much aware of a need to respond to a critical event in 

his or her life, a response which will entail some form of change. In a sense, the individual 

is preoccupied with the transition and awareness of it permeates his or her attitudes and 

behavior (Schlossberg, 1984, p. 61). Finally, the process enters a period o f integration, 

during which a resolution (for better or for worse) is reached, and the transition experience 

is integrated into the ongoing experience of life. For example, the student graduating tram 

high school moves from being totally aware of being a high school graduate to being aware 

o f having graduated. Awareness o f the transition moves from being a central feature o f the 

individual's life to being but one o f the many facets or dimensions of one's life.
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Schlossberg's depiction of these three phases conveys a sense o f qualitative shifts in the 

psychological saliency of the transition for the individual involved. One also senses a 

movement from becoming aware of some problematic situation or event to the arrival at 

some form of resolution. Schlossberg posits that the resolution arrived at in the integration 

phase can take several forms (e.g., renewal, acceptance, or deterioration).

These forms capture the notion that the resolution to a transition exists along a continuum 

from relatively positive to relatively negative. The arrival at a resolution cans thus he seen 

as one defining characteristic o f the stage of integration. A significant decrease in the 

psychological saliency of the transition may well serve as a second defining characteristic.

Psychosocial DevelopmeDt and the Transition to University

For first year university students in the 17 to 22 age group, the transition to university takes 

place concurrently with ongoing psychosocial development, specifically the transition 

from late adolescence to young adulthood. This psychosocial development takes place 

through the resolution o f a series of developmental tasks, a developmental task is basically 

the interconnected set o f behaviors and attitudes identified by any culture that should be 

demonstrated around the same sequential time order in life according to the prescribed age 

limit in a selected environmental context such as the education settings" (Chickering & 

Reisser, 1993)

Chickering and Reisser (1993) see the research on psychosocial development during 

adolescence and early adulthood as illuminating seven major areas or dimensions of 

development: (a) competency development (physical, intellectual and interpersonal), (b) 

management of emotions, (c) going through autonomy toward interdependence, (d)



development of mature interpersonal relationships, (e) identity establishment, (t) 

development of purpose, and (g integrity.

The Institutional Perspective

The transition to university occurs not only within a particular life domain, education, but 

within a particular type o f academic institution, the university. Moreover, each student 

experiences the transition in connection wlth'a specific institution. From the institutional 

perspective, a successful transition to university is clearly indicated by the student's 

persistence in studies until degree completion. Theories o f student persistence and attrition, 

such as that of Tinto ( 1993), contribute to our imderstanding of the transition to university 

by (a) providing a framework for conceptualizing the university environment, and (b) 

emphasizing the importance of the interactions between the student and that environment.

Student Choices and Expectations

The fmal set of factors pertains to student choices of and expectations for the university 

environment. It includes the reasons for a student's choice of university, program of study, 

and living arrangements. The latter two are particularly important in that these choices 

serve to define or place limits upon the environmental contexts within which the student 

will be interacting. In exploring the nature of these choices and students' reasons for them, 

the role of variables in the first set o f factors (e.g., family background) c ^  be illuminated. 

Moreover, students' reasons for their educational choices will contribute to an 

understanding of their educational orientations.
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This set of variables also includes the student's expectations of what various aspects of 

these contexts will he like (i.e., courses, academic workload, relations with professors, 

interactions with other students, etc.). Research has indicated that unrealistic (including 

overly idealistic) expectations of university lire can have a negative effect on student 

adjustment to university (Baker et al., 1985). Exploring students' expectations provides 

baseline data for understanding their subsequent experiences of university lire, particularly 

in terms of revealing discrepancies between the anticipated and the actual.

Variables Characterizing the Environment

The third set of factors identified by Schlossberg (1984) as influencing the individual in

^  transition are variables which characterize the environment (i.e., the conditions

surrounding the individual). The university environment presents the student with both

challenges and supports which can either stimulate and facilitate development or impede it 

( Chickering & Reisser, 1993)

Chickering and Reisser (1993) identify a number of specific components o f the 

postsecondary institutional environment which exert an influence on student development 

either positively or negatively: clarity and consistency of the institution's educational 

objectives; size of the institution in terms of the extent to which it enhances or restricts 

opportunities for student participation in campus life; the quality of student-faculty 

relationships (as well as relationships with administrative and support staff); the nature of 

the undergraduate curriculum; institutional and departmental approaches to teaching and 

the evaluation of student learning; friendships and student communities; and student 

development programs and services (including admissions and registration).



Over the past decade, increasing attention has been focused on differences in faculty and 

disciplinary cultures within postsecondary institutions. More specific to students' academic 

lives, research has focused on how academic disciplines differ in terms of knowledge 

structures and professors' expectations of students' intellectual skills (Donald, 1997). 

Emerging from such research is recognition that the nature of the learning context 

encountered by students, in terms of concepts, knowledge structures, required intellectual 

skills, and instructional goals and activities differs significantly across disciplines 

(Ramsden, 1979).

Research addressing student approaches to learning emphasizes the importance o f  the 

learning context, noting that students may adopt one approach to learning in one course or 

subject and another in a different course according to their personal goals and their 

perception o f the instructor' s expectations and evaluation of learning in the course ( 

Ramsden, 1997). T into 's (1993) emphasis on the critical role of students' perceptions in 

determining whether or not academic and social integration have occurred. On the one 

hand, then, close attention must be paid to individual students' perceptions of their 

experiences.

Me Innes, James & Hartley (2000) define academic transition as the process of moving 

from one set o f circumstances into the academia. It relates to the range of issues that 

students face during the various initial stages of their academic career, according to 

Mclnnes et al 2000 students’ experience difficulties in completing their postgraduate 

studies because o f academic transitional issues. These may comprise writing assignments, 

association such as using the library and computer facility, resources and time



management, relationship with supervisor, and other academic and non-academic aspects. 

(Waiters & Koetsier, 2006)

Laboone confirms that it is imperative that positive relationships be established between 

the student and the institution. Laboone acknowledges that facilitating the integration of 

students into the academic culture of the institution would help with issues of academic 

transition. In other words, integration of the student can be initiated if  the student and an 

academic have some kind of relationship with each other, or if the student is assigned to a 

specific academic to assist the student with academic issues (LaBoone, 2006).

Sovic qualitatively interviewed 141 international students from six different geographical 

areas from various institutions within the University of London and list the following 

academic issues that challenge students: their experiences of language, adaptation to the 

English academic system, relationships to tutors, classroom participation, group work and 

assessment are all fore grounded in their responses of a qualitative investigation (Sovic, 

2007).

Symons (2006) suggests that a proper orientation program for students entering 

postgraduate studies for the first time must be in place to minimize academic transitional 

challenges. Students generally neither completely informed nor completely ill-informed 

about the course they are going to study, so an orientation session can be very helpful for 

them to provide clear insight about university life (James, 2002).

To conclude it can be said that university students operate in multiple environmental 

contexts, both within the university and externally. A combination o f demographic, 

experiential, developmental and volitional background factors are seen as influencing the 

extent and nature o f a student's involvement within those contexts. It is within these



contexts that the transition to university takes place. The ongoing interactions between the 

student and the structures and members o f these environmental contexts present the student 

with various challenges which precipitate a series o f changes or micro transitions? These 

micro transitions have four dimensions: (a) type, (b) context, (c) impact, and (d) theme. At 

the intrapersonal level, these transitions progress through three stages: (a) pervasiveness, 

(b) disruption, and (c) integration. Parallel stages exist at the level of person-environment 

interaction: (a) separation, (b) transition, and (c) incorporation. Psychosocial development 

associated with the transition from late adolescence to young adulthood is conceptualized 

as a concurrent macro transition, aspects of which may also constitute micro transitions in 

the transition to university. The importance of individual differences and the need to 

consider the individual’s perceptions point to a qualitative case study approach requiring 

data collection at various points in time during the semester.

Related researches

The transition to high school has been found to affect increased stress levels, decreased 

self-esteem, deteriorated academic performance, and heightened risk for maladjustment 

(Alvidrez & Weinstein, 1993; Reyes & Hedeker, 1993; Rutter, 1987). Further, such 

transition-related difficulties have been found to relate consistently to continued school 

failure and subsequent dropout (Felner & Adan, 1988; Lee, Bryk, & Smith, 1993; 

Roderick, in press). For urban, low-income, minority adolescents the transition to senior 

high school poses special risk (Simmons, Black, & Zhou, 1991; Tolan & Loeber, 1992). 

As the quality and climate of a school often r reflects the larger community in which the



school is located (Bryk, Lee, & Smith, 1990; Trickett, Kelly, & Todd, 1972), this may in 

part explain the greater risk of failure for urban, low-income, minority adolescents (Cowen 

& Work, 1988; Velez, 1989). Given that public schools are financed through property 

taxes, those in neighborhoods with depressed property values often lack the material and 

financial resources to adequately meet students’ needs (Alvidrez & Weinstein, 1993; 

Children’s Defense Fund, 1987). This insufficiency of resources is evidenced in higher 

student-to-teacher ratios, higher proportions of less qualified teachers, and fewer curricular 

and extracurricular choices (Alvidrez & Weinstein, 1993). The interaction of negative 

characteristics prevalent in these schools, such as high enrollment levels, low academic 

expectations, and a preponderance of rules aimed at maintaining strict discipline and order, 

often results in a climate characterized by increased demoralization, apathy, and decreased 

investment in academic focus and expectations (Alvidrez & Weinstein, 1993). This 

negative school environment is thought to contribute to urban, low-income, minority 

adolescents’ greater risk for school failure and dropout (Alvidrez & Weinstein, 1993; Lee 

etal., 1993).

In taking an ecological perspective of school transitions, attention is focused on how 

environments affect individuals, and how interactions between environments and 

individuals influence adaptation (Kelly, Ryan, Altman, & Stelzner, 1993; Levine & 

Perkins, 1987). Within this perspective, the principle o f interdependence (Kelly, 1968) is 

important, stating that changes in any part of an interrelated system will affect changes in 

other parts o f the system (Jason et al., 1992). Understanding the changes that adolescents 

encounter during a school transition and the effects of these changes on students’ 

adaptation is facilitated through this person/environment interactive framework. As such,
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transition-related changes in the school environment will necessarily require adaptive 

changes in the students’ roles and behaviors (Brofenbrenner, 1979; Kelly et al., 1993). This 

perspective thus highlights the interactive environmental change - personal adaptation 

process involved in students’ transition to high school (Causey & Dubow, 1993; Jason et 

al., 1992).

This premise of a person/environment interactive process during school transitions is 

supported by the literature which has found that adaptation depends on both student and 

school characteristics (Alvidrez & Weinstein, 1993; Causey & Dubow, 1993; Eccles et a l, 

1993; Felner & Adan, 1988). For example, Bryk and Thum (1989) found that 

disadvantaged students are at greater risk for disengagement in larger schools, and that 

students’ perceptions of their teachers’ authority as fair and effective are related to higher 

attendance rates. On an individual level, then, adaptation is affected by the skills, coping 

abilities, and perceptions that students bring to the transition. That is, how student 

characteristics interact with the complexity and responsiveness of the new school setting 

will determine their adjustment (Causey & Dubow, 1993; Felner & Adan, 1988; Jason et 

a l, 1992).

In addition to academic performance effects, transition-related changes in school 

environments have also been found to affect students’ perceptions of their personal 

competence, both academically and generally (Eccles et al., 1993; Felner & Adan, 1988; 

Ryan & Grolnick, 1986). It has been suggested that, because school is a major part of 

adolescent life, students who hold positive perceptions of school and evidence better 

academic performance are more likely to have positive self-perceptions, more stable self 

concepts, and be better able to manage transition-related adaptation tasks than students



who are dissatisfied with school (Elias et al., 1992; Epstein & McPartland, 1976; Felner & 

Adan, 1988). Declines in grades, a well-documented impact o f the school transition, have 

been found to be a strong predictor of self-concept, self-efficacy, and confidence in 

intellectual abilities (Eccles et al., 1993; Simmons & Biyth, 1987). Additionally, the 

competitive, evaluative focus on performance that is characteristic at the high school level 

has been found not only to negatively influence students’ interest in learning and 

engagement in the course material, but also their perceptions of their academic competence 

(Alvidrez & Weinstein, 1993)

School to College Transition

A growing body of research addresses the transition experience of students (Attinasi, 1989; 

Bowen & Bok, 1998; Elmers & Pike, 1997; Falbo, Contreras, & Avalos, 2003; Fischer, 

2007; S. Hurtado, Carter & Spuler, 1996; Jean-Van Hell, 2007; Locks, Hurtado, Bowman, 

& Oseguera, 2008; Massey et al., 2003; Miller, 2005; Mooney & Rivas-Drake, 2008; 

Morley, 2003; Phirmey, Dennis, & Gutierrez, 2005; Romo & Salas, 2003; Saunders & 

Serna, 2004). These researches addressed variety of issues affecting students’ transition to 

college, such as attitudes about coursework, motivation to study, satisfaction with classes, 

involvement in social extracurricular activities, interpersonal relationships, satisfaction 

with social environment, personal and emotional health, familism, acculturation, and a 

sense of belonging and fitting into the college environment. The research also discusses 

various strategies, models, and programs that identify potential hurdles in the transition



experience with the distinct intent of improving the educational attainment of Latino 

students.

A variety of factors influence the college-choice process and how successful students are 

in making the transition from high school to college (Adelman, 2002; Cabrera & La Nasa, 

2000; Conley, 2005; Hossler, Schmit, & Vesper, 1999; Tierney, Corwin, & Colyar, 2005). 

The college-choice process is strongly influenced by variables such as students’ aspirations 

for college attendance, parental encouragement, mentors and teachers, peers, student 

culture, co-curricular activities, knowledge about college, college prep curriculum, college 

and career counseling, and the potential costs and rewards of attending college (Cabrera & 

La Nasa, 2000; Tierney et al., 2005). The most important factor in determining^ how 

successful students are, regardless of their ethnicity, in making the transition from high 

school to college is the “academic intensity and quality of one’s high school curriculum” 

(Adelman, 2002, p. 40). Research shows that Latino students tend to graduate from 

underperforming high schools that do not adequately prepare them for college-level work 

and confront an increasing struggle to complete a college degree because they are 

disproportionately represented among first-generation college-goers and more likely to 

combine work and school, often taking on family responsibilities while enrolled (Swail et 

al., 2004; Tienda, 2009).

To make a successful transition from high school to college students need to take “classes 

that ask more of them, rather than less of them in writing, research, and other key skill 

areas” (Conley, 2005, p. 165). Students need to start acquiring early in their educational 

experiences the “knowledge, cognitive skills, and habits of mind essential to postsecondary 

success” (p. 165). Conley (2005, p. 7)
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Processes of transfer within the education system have received substantial academic 

attention. However, researchers have tended to focus predominantly upon the effects of 

transfers within compulsory education (for example, Wigfield et a!., 1991; Harter e t al., 

1992; Rogers et a!., 1994; Galloway et al., 1998; Jackson & Warin, 2000; Lucey & Reay, 

2000), with fewer studies focusing upon transitions into higher education. O f the studies 

that have considered the transition into higher education, most have not focused upon the 

academic consequences of the transfer, but rather they have concentrated upon social and 

emotional adjustments (for example, Fisher & Hood, 1987, 1988; Earwaker, 1992; 

Rickinson & Rutherford, 1996; Stevens & Walker, 1996; Rickinson, 1998); factors that 

influence university entrance (for example. Carpenter & Western, 1984; Reay et al., 2001) 

and factors affecting particular groups of students, such as overseas students (for example, 

Li & Kaye, 1998; Luzio-Lockett, 1998) students with disabilities (for example, Hartman, 

1993) and mature women returners to education (for example, Pascall & Cox, 1993; 

Edwards, 1993). Whilst these areas of research are clearly important, there is a need also to 

consider the specific effects of transition into higher education upon perceptions of 

academic competence. Such a focus is particularly important in the light of the frequently 

reported negative effects of educational transitions upon students’ academic performances. 

This range of negative effects includes: increases in maladaptive, and decreases in 

adaptive, styles o f motivation (Galloway et al., 1998); increases in anxiety (Fisher & Hood, 

1987, 1988; Rickinson, 1998); and declines in self-esteem (Wigfield et al., 1991). 

Importantly, unlike transitions within compulsory education, students at the level o f higher

College to university transition



education can legitimately opt out o f the system if they find the experience o f university to 

be negative.

Astin’s (1984) student involvement theory provides a lens through which to view issues 

relevant to a student’s transition to college. This theory links student behaviour, 

specifically the amount o f time and energy a student spends on the collegiate experience, 

to persistence. Astin’s research comparing students who stayed in college with those who 

left suggested that successful transitions were enhanced by various types of college 

involvements, including: on campus living, participation in social fraternities and 

sororities, working part-time on campus, and generally making connections with one’s new 

environment.

On campus peer relationships can be influential in facilitating successful transitions for the 

general college student population. For example, prior research has found that a peer 

culture that emphasizes academic pursuits and peers as study partners can assist in a 

successful academic transition (Kuhet al., 1991; Pascarella and Terenzini, 2005), as do 

connections with faculty and other academic support services (Pascarella and Terenzini, 

2005; Terenzini et al., 1994). More specifically, Terenzini et al. (1994) noted that peers can 

serve as a source of support and encouragement for first-generation students who might 

need more affirmation about their legitimacy in college due to their newness to the 

collegiate setting. Because the transition to college is difficult for most students, it is 

common for campuses to offer first year transition programs to assist students in the 

adjustment process (Braxton and McClendon, 2002). As mentioned previously, L/L 

programs are one type of intervention that higher education institutions have created to



facilitate greater academic and social integration, although they are not necessarily targeted 

for first-generation students.

F irst year experience of University

In the last decade much attention has focused on student experience including first year 

transition (Ballard and Clanchy 1997; Krause 2001; Mclnnis, James, and McNaught 1995; 

Mclnnis, James, and Hartley 2000; Mclnnis 2003). Transition is defined as a process of 

socialisation into the university culture and internalisation of the norms and valued ways of 

being‘(Ballard and Clanchy 1997). University transition experiences generally involve 

adjustments to a new, unfamiliar learning environment and social context (Evans 2000; 

Ryan and Twibell 2000) and for international students this may also include adjustment to 

the social and academic culture. Transition affects all students and is particularly 

challenging during the first year (Mclnnis 2001). Previous transition research has dealt 

with students* integration into the university community, including integration o f  ail 

aspects of a student‘s life (e.g. academic and social needs, abilities, aspirations and 

previous educational experience) with the academic demands and specific social makeup 

of a university environment (e.g. level o f preparation, motivation, generic skills, workload, 

teaching, learning and assessment issues). Within this context, student experience is a 

generic term used to refer to the overall impact of a range of specific experiences students 

encounter; these include relationships, situations, activities and skills, and values and 

attitudes operating within and impacting upon students' experiences within the educational 

environment. Integration into the educational environment operates on several levels and in 

a range of ways. In order for students to become academically integrated during the initial



stages of their studies they need to develop a strong affiliation with the academic 

environment (Nora 1993), _both within the formal learning context and in the social 

setting outside the classroom' (Krause 2001, p. 148).

Interaction with others as an invaluable aspect of the learning process has been widely 

documented (Johnson and Johnson 1994; Krause 2001; Nora 1993, Tinto 1998) 

particularly its contribution to the development of students'knowledge, ideas, attitudes and 

values. The added benefits of interaction for those integrating into a different cultural 

context, highlight the importance o f interaction for IP students* integration into the 

academic and social life at university, or as Nora (1993) puts it, interaction helps to 

_develop a strong affiliation with the academic environment' (p.223). The value of 

student-student interactions as well as student-staff interactions in both social and 

academic contexts has been observed by Kraemer (1999, cited in Krause 2001), Krause 

(1998, 2001) and Tinto (1993), and may be linked to Terenzini and Pascarella's (1977) 

claim that the quality of these interactions have a strong bearing on university retention 

rates as they influence students’ ability to navigate successfully though the demands of 

academic study (Bruffee 1993). Among the issues related to interaction with tutors and 

lecturers are staff accessibility and availability, and students’ perceptions of the value of 

interactions with staff during the assignment writing process (Krause 2001). Another area 

o f staff-student interaction is feedback on assessments, particularly the processes of 

clarifying and demystifying assignment requirements (Ballard and Clanchy 1997; Krause 

2001; Nora 1993; Samuelowicz 1987). But, improving student staff interaction begins with 

raising staff awareness of student perceptions and expectations, and should be supported 

by strategies for breaking down communication barriers. Similarly, opportunities to



promote student-student interaction are essential to enhance integration and improve 

students’ overall experience. What constitutes effective transition programs and 

experiences are linked to students’ needs and expectations on the one hand and educational 

and institutional requirements and expectations on the other hand. However, the above are 

not alw^ays easy to negotiate as they are implied and tacit, and often not explicated in 

tangible ways. Krause (2001) states that transition can be the effective experience for 

students by supporting mutual cooperation between university and community to enable 

them responsive to students’ diverse needs by providing positive educational experiences.



CHAPTER 3

RESEARCH METHODOLOGY

This chapter deals with the method and procedure of the study, that is, organized 

under different headings.

The focal point of this study was to explore the academic transitional experiences of 

undergraduate students in their first semester in International Islamic University 

Islamabad. A survey design was selected for this study.

3.1 Population of the study

A study population can be defined as all the individuals that meet the sample criteria for 

inclusion in a study and are sometimes referred to as the target population (Bums & Grove, 

2003).

The population of the study included all the students enrolled in Semester Fall 2009, at 

International Islamic University Islamabad whose entry level was Intermediate (BS in 

different departments o f Faculty o f Social Sciences).
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S. No Departments (F09) Female

students

Male

Students

Total

7. BS EDUCATION 17 00 17

8. BS HISTORY 04 02 06

9. BS POLITICS & IR 31 37 68

10. BS SOCIOLOGY 35 09 44

11. BS MEDIA AND MASS 

COMMUNICATION

27 32 59

12. BS PSYCHOLOGY 53 06 59

Total 253

3.2 Sample of the study

As the population size was not too large to manage so, 100% population was taken as 

sample of study. This measure is done to ensure that the results are reliable and 

generalisable (De Vos, 2005). Therefore, in this study, the researcher used purposive 

sampling technique and taken the whole population through universal sampling technique.



3.3 Research Instrument

For the purpose o f data coliection, the researcher constructed a questionnaire for students 

based on 5 point likert scale from strongly agree to Strongly Disagree. While developing 

the questionnaire, following variables were considered keeping in view previous 

researches:

1. Orientation program at the department (16 items)

2. Integration into university (09  items)

3. Induction to discipline (04 items)

4. Difference between college and university studies (10 items)

5. Academic issues (16 items)

6. Most difficult challenges encountered during first semester (07 items)

7. Most rewarding aspects encountered during first semester (05 items)

3.4 Improvement in the Questionnaire through expert opinion

The questionnaire was circulated among educational experts for their valued opinion. 

(Annexure I)

These experts belonged from Department of Education International Islamic University, 

Foundation University, Allama Iqbal Open University and Department of Statistics Allama 

Iqbal Open University. Corrections were incorporated and modified version was administered 

as final instrument. (Annexure II)



3.5 Pilot testing

A pilot study is often defined as a small scale study of the prospective study, and it is 

conducted to refine the methodological aspects of the study (Bums & Grove, 2003). De 

Vos, 2005 refer to it as a “dress rehearsal” undertaken to identify possible obstacles. The 

questionnaire was testified practically through pilot testing on 40 male and female BS 

students of different departments o f Faculty of Social Sciences. The students were of 

Spring 2009 semester. This group of students was ideal for the pilot study as they were in 

advanced stages of their undergraduate studies and therefore their responses could be 

viewed as a reliable reflection of the nature of the questiormaire.

3.6 Reliability of the Questionnaire

Reliability of the questionnaire was calculated by using Cronbach's alpha which is 

commonly used as a measure of the internal consistency or reliability of a test for a sample 

of examinees. The calculated value was 0.932 which comes in excellent range according to 

Cronbach, Lee J., and Richard J. Shavelson (2004).

3.7 Data collection

Department wise response rate is as under:

The data were collected through personal visits to all the Departments of Faculty of Social

Sciences, International Islamic University Islamabad. Data were collected from students

through Questionnaires. Total response rate was 75%.
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S. No Departments (F09) Respondents

1. Education 14

2. Psychology 37

3. Mass Communication 36

4. Sociology 35

5. International Relations 62

6. History 6

Total 190

3.8 Ethical considerations

The ethical considerations for this particular study are stated below:

The ethical principle of beneficence was used during the research where potential benefits 

o f the research to individuals and society had been maximized and potential harms had 

been minimized. (Ross & Deverall, 2004)

This study posed no threat to the safety and dignity o f participants. Confidentiality was 

ensured by ensuring easy and safe participation, confidentiality of participants as well as 

their responses. Raw data have been secured and will be destroyed.
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3.9 Data analysis

Data analysis in quantitative studies are conducted to reduce, organize, give meaning to the 

data and to address the research aim and its specific objectives (Bums 8c Grove, 2003). 

Data analysis was done using SPSS 16, a data-managing package. SPSS is used widely 

among social science researchers for calculating specifications that allows the researcher to 

make different kinds of inferences of the research problem. SPSS allows the researcher to 

generate analysis using descriptive statistics and present it with high quality tabular and 

graphical output. *

Mean was applied to identify academic transitional experiences and a value Of 4 and above 

means that the students agreed with the individual statement, t-test was applied to check 

gender differences regarding academic transitional experiences and ANOVA was applied 

to find out department wise differences regarding academic transitional experiences. 

Wherever ANOVA score was significant Post-Hoc were applied. Graphs were also 

constructed for further explanation.



CHAPTER 4

PRESENTATION AND ANALYSIS OF DATA

This chapter deals with analysis and interpretation of data.

The main objectives of the study were to explore the academic transitional 

experiences of undergraduate students in their first semester in International Islamic 

University Islamabad, to compare the gender differences in academic transitional 

experiences of undergraduate students during their first semester at International Islamic 

University Islamabad and to compare the differences in academic transitional experiences 

of undergraduate students of different Departments of faculty of Social Sciences during 

their first semester at International Islamic University Islamabad. The population o f  the 

study included all the students Semester Fall 2009 of Faculty o f Social Sciences 

International Islamic University, Islamabad whose entry level was Intermediate, and 

through purposive sampling technique and 100 % of the population was taken as sample of 

the study. A questionnaire was developed to obtain the views about the required data. 

Mean test was applied to identify academic transitional experiences, t-test was applied to 

check gender differences regarding academic transitional experiences and analysis of 

variance (ANOVA) was applied to find out department wise differences regarding



academic transitional experiences. Wherever ANOVA score was found significant Post- 

Hoc was applied.

Table 4.1 Mean dimension wise

Serial No. N Minimum Maximum Mean

Orientation program at the 

department

190
1.00 5.00 3.04

Integration into university 190 1.00 5.00 3.61

Induction to discipline 190 1.00 5.00 3.79

Difference between college and 

university studies

190
1.00 5.00 3.93

Academic Issues 190 1.00 5.00 3.44

Most difficult challenges 190 1.00 5.00 3.71

Most rewarding aspects 190 1.00 5.00 3.75

overall 190 1.00 5.00 2.3596E2
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Table 4.1 shows the results about the experiences of students regarding all dimensions of 

academic transitional experience o f the undergraduate students. High-test score (55.12) is 

on the dimension of academic issues at the department and lowest score (15.16) is on the 

dimension of induction to discipline, which further shows that all the departments have 

given importance to academic issues to undergraduate students. Overall mean score (2.3) 

shows about the overall academic transitional experiences of undergraduate students and it 

shows they face difficulty in managing the transitional issues.



Table 4.2 Department wise mean values

D e p a r t m e n t

O r i e n t a t i o

n

p r o g r a m s  

a t  t h e  

d e p a r t m e  

n t

I n t e g r a t i o n

i n t o

u n i v e r s i t y

I n d u c t i o n

t o

d i s c i p l i n e

D i f f e r e n c  

e  b e t w e e n  

c o l l e g e  

a n d  

u n i v e r s i t  

y  s t u d i e s

A c a d e m i  

c  I s s u e s

M o s t

d i f f i c u l t

c h a l l e n g e s

M o s t

r e w a r d

i n g

a s p e c t s

£ d u c a t i o D M e a n

3 . 2 4 1 0 6 8 8 3 . 4 8 1 4 7 7 7 8 3 . 7 5 3 . 8 7 1 4 3 3 . 7 8 5 7 1 2 3 . 6 5 3 0 5 7 1 3 . 8 8 5 7 2

P s y c h o l o g y M e a n

2 . 9 3 7 5 4 . 4 4 4 4 4 4 4 4 ' 4 . 2 5 3 . 9 4 4 . 2 8 5 7 1 4 2 4

M a s s

C o m m u n i c a t i

O D

M e a n

3 . 1 2 1 5 2 5 3 . 4 2 5 9 2 2 2 2 3 . 6 8 0 5 5 3 . 7 1 1 1 1 3 . 3 9 2 3 6 2 3 . 5 7 1 4 2 8 5 3 . 2 3 3 3 4

S o c i o l o g y M e a n

3 . 2 4 4 6 4 3 8 3 . 7 2 3 8 1 1 1 1 3 . 8 0 7 1 5 3 . 8 8 8 5 7 3 . 4 4 6 4 3 1 3 . 9 5 9 1 8 5 7 4 . 0 8

I n t e r n a t i o n a l

R e l a t i o n s

M e a n

2 . 6 3 3 3 3 1 3 3 . 5 4 4 8 3 . 7 6 6 1 2 5 4 . 1 3 . 3 1 0 4 8 1 3 . 4 7 4 6 5 7 1 3 . 5 6 7 7 4

H i s t o r y M e a n

3 . 9 1 6 6 6 8 8 4 . 3 3 3 3 3 3 3 3 4 . 5 4 . 3 3 3 3 3 4 . 1 6 6 6 6 8 4 . 2 3 8 1 4 . 7 3 3 3 4

Table 4.2 reveals departmental wise mean value against the responses o f undergraduates 

students enrolled in first semester. If  we see the overall mean value of academic 

transitional experiences faced by students of different departments, students o f history
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department faced higher different in all the transitional process with the mean value o f 2.8 

and on the other hand students of International relations faced a little bit lower difference 

as compared to history department but mean value 2.25 shows a little difference among 

them.

Table 4.3 The orientation program at the department

Orientation 

program a t the 

departm ent

Gender N Mean

Std.

Deviation

df T value

Female 138 49.4203 14.50437 188 1.109

Male 52 46.7200 15.41407

Table value a t 0.05 = 2.02

Table 4.3 shows the clear description of above dimension orientation program a t the 

department. T value (1.109) is less than the table value and it means there is no significant 

difference between male and female undergraduate students, although there is difference in 

mean values o f both groups that is in favor of female students. So both male and female 

students are having the same views on orientation program at the department.



Table 4.4 The integration into university

Integra tioD 

into

university

Gender N Mean

Std.

Deviation

df T value

Female 138 33.0435 6.85711 188 1.533

Male
52 31.2800 7.27602

Table value a t 0.05 = 2.02

Table 4.4 shows the clear description of above dimension integration into university. T 

value (1.533) is less than the table value and it means there is no significant difference 

between male and female undergraduate students, although there is difference in mean 

values of both groups that is in favor of female students. So both male and female students 

are having the same views on integration into university.



Table 4.5 The induction to discipline

Gender N Mean

Std.

Deviation

df T value

Induction to 

discipline

Female 138 15.4783 3.07858 188 2.230

Male 52 14.3462 3.22906

Table value a t 0.05 = 2.02

Table 4.5 shows the clear description of above dimension Induction to discipline. T Value 

(2.230) is greater than the table value and it means there is significant difference between
•y

male and female undergraduate students that is in favor of female students due to mean 

value. So it is clear that female students are having less difficulty on integration into 

university as compared to male students.



Table 4.6 The difference between college and university studies

Difference 

between 

college and 

university 

studies

Gender N Mean

Std.

Deviation

df T value

Female 138 39.7536 5.89545 188 1.449

Male 52 38.3462 6.16087

Table value at 0.05 = 2.02

Table 4.6 shows the clear description of above dimension difference between college and 

university studies. T value (1.448) is less than the table value and it means there is no 

significant difference between male and female undergraduate students, although there is 

difference in mean values of both groups that is in favor of female students. So both male 

and female students are having the same views on difference between college and 

university studies.



Table 4.7 The academic Issues

Gender N Mean

Std.

Deviation

df T value

Academic

Issues

Female 138 56.0725 8.59353 188 2.593

Male 52 52.6154 7.01302

Table value at 0.05 = 2.02

Table 4.7 shows the clear description of above dimension academic issues in transition 

experiences. T value (2.593) is greater than the table value and it means there is significant 

difference between male and female undergraduate students that is in favor of female 

students due to high mean value. So it is clear that female students are having less 

difficulty in academic issues as compared to male students.



Table 4.8 The most difficult challenges

M ost difHcult 

challenges

Gender N Mean

Std.

Deviation

df T value

Female 138 26.5507 5.83855 188 2.175

Male 52 24.6154 4.32119

Table value a t 0.05 = 2.02

Table 4.8 shows the clear description of above dimension most difficult challenges in 

transition process. T value (2.175) is greater than the table value and it means there is 

significant difference between male and female undergraduate students, although there is 

difference in mean values of both groups that is m favor o f female students. So it is clear 

that female students are having fewer challenges in transition process.

57



Table 4.9 The most rewarding aspects

Most

rewarding

aspects

Gender N Mean

Std.

Deviation

df T value

Female 138 18.9565 5.70167 188 0.717

Male
52 18.3462 3.68295

Table value at 0.05 = 2.02

Table 4.9 shows the clear description of above dimension that is most rewarding aspects. T 

value (0.717) is less than the table value and it means there is no significant difference 

between male and female undergraduate students, although there is difference in mean 

values of botii groups that is in favor of female students. So both male and female students 

are having the same views on most rewarding aspects.



Table 4.10 Overall transitional experiences

overall

Gender N Mean df T value

Female 138 2.3928E2 188 2.233

Male 52 2.2642E2

Table value a t 0.05 = 2.02

Table 4.10 shows the clear description about overall transition experiences of 

undergraduate students. T value (2.233) is greater than the table value and it means there is 

significant difference between male and female undergraduate students that is in favor of 

female students. So it is clear that female students are having fewer difficulties in overall 

transitional experiences in university as compared to male students.
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Table 4.11 Combine responses of students about all aspects of 

transitional experiences

Orientation program 

at the department

Gender N df T value

Female 138 188 1.109

Male 52

Integration into 

university

Female 138 188 1.533

Male 52

Induction to discipline Female 138 188 2.230

Male 52 ■



Difference between college 

and university studies

Female 138 188 1.449

Male 52

Academic Issues Female 138 188 2.593

Male 52

M ost difficult challenges Female 138. 188 2.175

Male 52

M ost rewarding aspects Female 138 188 0.717

Male 52

overall Female 138 188 2.233

Male 52

Table 4.11 shows the combine t-values against the responses of undergraduates students 

about academic transitional experiences that is both male and female students are having 

the same views on orientation program at the department, both male and female students

e i



are having the same views on integration into university, female students are having less 

difficulty on integration into university as compared to male students, both male and 

female students are having the same views on difference between college and university 

studies, female students are having less difficulty in academic issues as compared to male 

students, female students are having lesser challenges in transition process, both male and 

female students are having the same views on most rewarding aspects and in conclusion it 

is clear that female students are having less difficulties in overall transitional experiences 

in universities as compared to male students.



49.50-

46.50-

Female

Gender

Figure 4.1 Means Plot of male and female students about orientation program a t the 

department

Above plotted mean displays that female students were of the view that orientation 

program at the department was more useful with mean value o f 49.50 as compared to 

responses o f male students that feel less useful it with mean value of 46.50.
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Figure 4.2 Means Plot o f male and female students about integration into university

Above plotted mean displays that female students were of the view that they felt easy 

regarding integration in to university with mean value of 33.00 as compared to male 

students they respond against it with mean value of 31.00.
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Female Male

Gender

Figure 4.3 Means Plot of male and female students about induction to discipline

Above plotted mean displays that female students were o f the view that they felt induction

to discipline easier with mean value of more than 15.40 as compared to male students they

responded against it with mean value of 14.40.
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Figure 4.4 Means Plot o f male and female students about difference between college and 

university studies

Above plotted mean displays that female students were of the view that they felt more 

difference between college and university studies with mean value of 40.00 as compared to 

male students they respond against it with mean value of 38.50.
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Figure 4.5 Means Plot of male and female students about academic issues

Above plotted mean displays that female students were of the view that they felt more

problems regarding academic issues with mean value of 56.00 as compared to male

students they respond against it with mean value o f 53.00.
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Figure 4.6 Means Plot o f male and female students about most difficult challenges

Above plotted mean displays that female students were of the view that they felt more 

problems regarding most difficult challenges with mean value o f 26.50 as compared to 

male students they respond against it with mean value of 25.00.
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Figure 4.7 Means Plot o f male and fem de students about most rewarding aspects

Above plotted mean displays that female students were o f the view that they felt more

satisfied with rewarding aspects in universities with mean value o f 19.00 as compared to

male students they respond against it with mean value o f 18.40.
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Figure 4.8 Means Plot of male and female students about overall transition experiences

Above plotted mean displays that female students were o f the view that they felt lesser 

problems regarding overall academic transitional issues with mean value of 240.00 as 

compared to male students they respond against it with mean value of 227.50.



Table 4.12 Analysis of variance on orientation program at the 

departments

F Sig.

Between Groups 4.728 .000

Table value a t 0.05 = 2.21

Table 4.12 shows statistics against the responses of undergraduate students on 

orientation program at the department. Significance value .000 is less than the critical 

value ( a )  that is 0.05 that indicates a significant difference between all the taken 

departments and the F-value 4.728 is greater than the table value that is showing some 

significant impact of departments between them. So it is decided to run POST HOC test 

for further clarification and interpretation.

Table 4.12.1The post Hoc multiple comparisons on orientation program 

at the department

S.No Pairs Mean Difference p-value

1 Education vs. International Relations 9.72381 .021



2 Mass Communications vs. International Relations 7.81111 .009

3 Sociology vs. International Relations 9.80075 .000

4 History vs. International Relations 12.7222 .042

5 History vs. Mass Communications 20.5333 .001

Table 4.12.1 shows the multiple comparisons among Education, International 

relation, Mass communications Sociology and History departments, which shows that 

mean score on orientation program of the department of education, sociology, mass 

communications and history is significantly higher than the department of international 

relations, and the mean score of history department is significantly higher than the 

department of mass communication. It is clear that the mean score of history department is 

significantly higher and the mean score of department of international relations is 

significantly lower in the group.

Table 4.13 Analysis of variance on integration in to university

F Sig.

Between Groups 2.443 .036

Table value a t 0.05 = 2.21



Table 4.13 shows statistics against the responses of undergraduate students on integration 

in to university. Significance value .036 is less than the critical value ( « )  that is 0.05 that 

indicates a significant difference between all the taken departments and the F-value 2.443 

is greater than the table value that is showing some significant impact of departments 

between them. So it is decided to run POST HOC test for further clarification and 

interpretation.

Table 4.13.1 Post Hoc multiple comparisons on integration to university

S.No Pairs M ean Difference p-value

1 History vs. Education 7.66667 .028

2 History vs. Mass Communications 8.16667 .017

3 History vs. International Relations 7.09677 .008

Table 4.13.1 shows the multiple comparisons among Education, International relation, 

Mass communications and History departments, which shows that mean score on



integration to university of the department of history is significantly higher than the 

department of mass communication, education and International relation, and the mean 

score of history department is significantly higher than the department o f mass 

communication. It is clear that the mean score of history department is significantly higher 

and the mean score of department of international relations and education is significantly 

lower in the group.

Table 4,14 Analysis of variance on induction to discipline

F Sig.

Between Groups 1.283 .273

Table value a t 0.05 = 2.21

Table 4.14 shows statistics against the responses of undergraduate students on difference 

between college and university studies. Significance value .273 is greater than the critical 

value ( a )  that is 0.05 that indicates no significant difference between all the taken 

departments and the F-value 1.283 is less than the table value that is showing some 

significant impact of departments between them. It is clear in above table that students of



undergraduate students o f all selected departments face equal difficulty reg^ding induction 

to discipline.

Table 4.15 Analysis of variance on difference between college and 

university studies

F Sig.

Between Groups 2.715 .022

Table value a t 0.05 = 2.21

Table 4.15 shows statistics against the responses o f undergraduate students on difference 

between college and university studies. Significance value .022 is less than the critical 

value ( a )  that is 0.05 that indicates a significant difference between all the taken 

departments and the F-value 2.715 is greater than the table value that is showing some 

significant impact of departments between them. So it is decided to run POST HOC test 

for further clarification and interpretation.

Table 4.15.1 Post Hoc multiple comparisons on difference between 

college and university studies
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S.No Pairs Mean Difference p-value

1 Internationa! Relations vs. Mass Communications 3.88889 .002

2 International Relations vs. Sociology 2.11429 .040

3 History vs. Mass Communications 6.22222 .017

Table 4.15.1 shows the multiple comparisons among International relation, Mass 

communications, Sociology and History departments, which shows that mean score on 

difference between college and university studies o f the department of history is 

significantly higher than the department of mass communication and international 

relations, and the mean score o f history department is significantly higher than the 

department of mass communication. It is clear that the mean score of history department is 

significantly higher and the mean score of department of sociology is significantly lower in 

the group.

Table 4.16 Analysis of variance on academic issues

F Sig.

Between Groups 5.449 .000

Table value a t 0.05 = 2.21



Tabie 4.16 shows statistics against the responses of undergraduate students on 

academic issues. Significance value .000 is less than the critical value ( « )  that is 0.05 that 

indicates a significant difference between all the taken departments and the F-value 5.449 

is greater than the table value that is showing some significant impact of departments 

between them. So it is decided to run POST HOC test for further clarification and 

interpretation.

Table 4.16.1 Post Hoc multiple comparisons on academic issues

S.No Pairs M ean Difference p-value

1 EducatioD vs. Mass Communications 6.29365 .012

2 Education vs. Internationa! Relations 5.42857 .019

3 Education vs. Sociology 7.60369 .001

4 History vs. Mass Communications 12.38889 .000

5 History vs. Sociology 11.52381 .001

6 History vs. International Relations 13.69892 .000



Table 4.16.1 shows the multiple comparisons among Education, International relation, 

Mass communications, sociology and History departments, which shows that mean score 

on academic issues of the department of history is significantly higher than the department 

o f international relations, and the mean score o f history department is significantly higher 

than the department of Education. It is clear that the mean score of history department is 

significantly higher and the mean score o f department of International Relations is 

significantly lower in the group.

Table 4.17 Analysis of variance on most difilcult challenges

F Sig.

Between Groups 3.737 .003

Table value at 0.05 = 2.21

Table 4.17 shows statistics against the responses of undergraduate students on orientation 

program at the department. Significance value .003 is less than the critical value ( a )  that is

0.05 that indicates a significant difference between all the taken departments and the F- 

value 3.737 is greater than the table value that is showing some significant impact of 

departments between them. So it is decided to run POST HOC test for further clarification 

and interpretation.



Table 4,17.1 Post Hoc multiple comparisons on most difficult challenges

S.No Pairs Mean Difference p-value

1 Sociology vs. Mass Communications 2.71429 .014

2 Sociology vs. International Relations 3.39171 .000

3 History vs. Mass Communications 4.66667 .049

4 History vs. International Relations 5.34409 .020

Table 4.17.1 shows the multiple comparisons among International relation, Mass 

communications, Sociology and History departments, which shows that mean score on 

integration to university of the department of history is significantly higher than the 

department of International Relations, and the mean score of history department is 

significantly higher than the department o f Sociology. It is clear that the mean score of
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history department is significantly higher and the mean score of department o f Sociology is 

significantly lower in the group.

Table 4.18 Analysis of variance on most rewarding aspects

F Sig.

Between Groups 5.180 .000

Table value a t 0.05 = 2.21

Table 4.18 shows statistics against the responses o f undergraduate students on most 

rewarding aspects. Significance value .000 is less than the critical value ( « )  that is 0.05 

that indicates a significant difference between ail the taken departments and the F-value 

5.180 is greater than the table value that is showing some significant impact of departments 

between them. So it is decided to run POST HOC test for further clarification and 

interpretation.



Table 4.18.1 Post Hoc multiple comparisons on most rewarding aspects

S.No Pairs Mean Difference p-value

1 Education vs. Mass Communications 3.26190 0.038

2 Sociology vs. Mass Communications 4.23333 0.001

3 Sociology vs. InternatioDal Relations 2.56129 0.003

4 History vs. Mass Communications 7.50000 0.001

5 History vs. Internationa! Relations 5.82796 0.007

Table 4.18.1 shows the multiple comparisons among Education, International relation, 

Mass communications, Sociology and History departments, which shows that mean score 

on integration to university of the department of history is significantly higher than the 

department of mass communication, and the mean score of history department is 

significantly higher than the department of Sociology. It is clear that the mean score of 

history department is significantly higher and the mean score o f department of 

international relations is significantly lower in the group.



Table 4.19 Analysis of variance on overall academic transitional 

experiences of undergraduate students

F Sig.

Between Groups 5.086 .000

Table value a t 0.05 ~  2.21

Table 4.19 shows statistics against the overall responses o f undergraduate students on 

academic transition experiences. Significance value .000 is less than the critical value (« )  

that is 0.05 that indicates a significant difference between all the taken departments and the 

F-value 5.086 is greater than the table value that is showing some significant impact of 

departments between them. So it is decided to run POST HOC test for further clarification 

and interpretation.

Table 4.19.1 Overall post Hoc multiple comparisons on academic 

transitional experience of students

S.No Pairs M ean Difference p-value

1 History vs. Education 37.16667 0.025



2 History vs. Mass Communications 57.66667 0.001

3 History vs. Sociology 40.20000 0.005

4 History vs. International Relations 54.94444 0.001

Table 4.19.1 shows the multiple comparisons among Education, International relation, 

Mass communications, Sociology and History departments, which shows that mean score 

on integration to university of the department o f history is significantly higher than the 

department o f mass communication, and the mean score of history department is 

significantly higher than the department of History. It is clear that the mean score of 

history department is significantly higher and the mean score of department o f Education is 

significantly lower in the group.

Table 4.20 Combine ANOVA statistics table

F Sig.

O rientation program  a t tlie 

departm ent

Between Groups
4.728 .000

Integration into university Between Groups 2.443 .036

Induction to discipline Between Groups 1.283 .273



Difference between college and 

university studies

Between Groups
2.715 .022

Academic Issues Between Groups 5.449 .000

Most difficult challenges Between Groups 3.737 .003

Most rewarding aspects Between Groups 5.180 .000

Overall Between Groups 5.086 .000

Table 4.20 shows the combine ANOVA against the responses of undergraduates students 

about academic transitional experiences in different departments that mean score of 

History department is significantly higher and the mean score of department of 

international relations is significantly lower in the groups, mean score of history 

department is significantly higher and the mean score of department o f international 

relations and education is significantly lower in the groups, students of undergraduate 

students of all selected departments face equal difficulty regarding induction to discipline, 

the mean score of history department is significantly higher and the mean score of 

department of sociology is significantly lower in the groups, mean score of history 

department is significantly higher and the mean score o f department o f International 

Relations is significantly lower in the groups, the mean score o f history department is 

significantly higher and the mean score of department o f Sociology is significantly lower 

in the groups, mean score of history department is significantly higher and the mean score



of department of international relations is significantly lower in the groups and in overall 

calculations it is clearly mentioning that mean score of history department is significantly 

higher and the mean score of department of Education is significantly lower in the groups.
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Figure 4.9 Mean plots o f orientation program at the department



Above graph shows the difference between mean among departments on orientation 

program at the department. History department is on the top with high mean value and 

International relation department is on the top lower level with low mean value. This 

shows that students o f history department face low difficulties on orientation program at 

the department as compared to other departments and International relation department’s 

students face high difficulties regarding orientation program at the department.
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Above graph shows the difference between mean among departments on integration into 

university. Psychology department is on the top with high mean value and Mass 

communication department is on the top lower level with low mean value. This shows that 

students of psychology department face low difficulties on orientation program at the 

department as compared to other departments and Mass communication department’s 

students face high difficulties regarding integration into university.
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Above graph shows the difference between mean among departments on induction to 

discipline. History department is on the top with high mean value and mass 

communication department is on the top lower level with low mean value. This shows that 

students of history department face low difficulties on orientation program at the 

department as compared to other departments and mass communication department’s 

students face high difficulties regarding induction to discipline.
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Above graph shows the difference between mean among departments on difference 

between college and university studies. History department is on the top with high mean 

value and mass communication department is on the top lower level with low mean value. 

This shows that students o f history department face low difficulties on orientation program 

at the department as compared to other departments and mass communication department s 

students face high difficulties regarding difference between college and university studies.

Figure 4.12 Mean plots of difference between college and university studies
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Above graph shows the difference between mean among departments on academic issues. 

History department is on the top with high mean value and International relation 

department is on the top lower level with low mean value. This shows that students of 

history department face low difficulties on orientation program at the department as 

compared to other departments and International relation department’s students face high 

difficulties regarding academic issues.
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Above graph shows the difference between mean among departments on most difficult 

challenges. History department is on the top with high mean value and International 

relation department is on the top lower level with low mean value. This shows that 

students of history department face low difficulties on orientation program at the 

department as compared to other departments and International relation department’s 

students face high difficulties regarding most difficult challenges.
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Above graph shows the difference between mean among departments on most rewarding 

aspects. History department is on the top with high mean value and International relation 

department is on the top lower level with low mean value. This shows that students of 

history department face low difficulties on orientation program at the department as 

compared to other departments and International relation department’s students face high 

difficulties regarding most rewarding aspects.
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Above graph shows the difference between mean among departments on overall academic 

transitional experiences. History department is on the top with high mean value and 

Intemational relation department is on the top lower level with low mean value. This 

shows that students of history department face low difficulties on orientation program at 

the department as compared to other departments and Intemational relation department’s 

students face high difficulties regarding overall academic transitional experiences.



CHAPTER 5

SUMMARY, FINDINGS, CONCLUSIONS, DISCUSSION 

AND RECOMMENDATIONS

5.1 SUMMARY

Title of the study was “experiences of undergraduate students of international Islamic 

university Islamabad in academic transition from higher-secondary to higher education” 

The main objectives of the study was to explore the academic transitional experiences of 

undergraduate students in their first semester in International Islamic University 

Islamabad, to compare the gender differences in academic transitional experiences of 

undergraduate students during their first semester at International Islamic University 

Islamabad, to analyze the differences in academic transitional experiences of 

undergraduate students o f different Departments of faculty of Social Sciences during their 

first semester at International Islamic University Islamabad.

The population of the study included all the students Semester Fall 2009 of International 

Islamic University Islamabad whose entry level is Intermediate and 100 % o f  the 

population was taken as sample of the study.



A questionnaire was developed to obtain the views about the required data. Mean test was 

applied to identify academic transitional experiences, t-test was applied to see gender 

differences regarding academic transitional experiences and analysis of variance 

(ANOVA) was applied to see department wise differences regarding academic transitional 

experiences. Wherever ANOVA score found significant Post-Hoc was applied.

5.2. Findings

The following fmdings were drawn from the analysis and interpretation of data.

1. The calculated mean value from the responses of undergraduate students (2.35) 

show that they face difficulties regarding overall academic transitional experiences 

from colleges to university. Students faced maximum difficulty on academic issues 

with the mean value of 55.2 and they feel satisfied in induction to discipline with 

the mean value o f 15.16. (Table no: 4.1)

2. Calculated mean value (2.8) from the responses of undergraduate students of 

different departments against the overall academic transitional experiences show 

that students of history department feel high difference between colleges to 

university transitional process and department o f international relations with the 

mean value of (2.25) students faced low difference as compared to history 

department. (Table no: 4.2)
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3. The calculated t value from the responses of undergraduate students (1.109) is less 

than the table value (2.02) indicating no significant difference betv/een male and 

female students. So it is found that both male and female undergraduate students 

feel orientation program at the departments useful. (Table no: 4.3)

4. The calculated t value from the responses of undergraduate students (1.533) is less 

than the table value (2.02) indicating no significant difference between male and 

female students. So it is found that both male and female undergraduate students do 

not feel difficulties regarding integration. (Table no: 4.4)

5. The calculated t value from the responses of undergraduate students (2.230) is 

greater than the table value (2.02) indicating significant difference between male 

and female students. So it is found that female undergraduate students feel 

difficulties regarding induction to discipline as compared to male students. (Table 

no: 4.5)

6. The calculated t value from the responses o f undergraduate students (1.449) is less 

than the table value (2.02) indicating no significant difference between male and 

female students. So it is foimd that both male and female undergraduate students 

feel difference between colleges and university studies. (Table no: 4.6)

7. The calculated t value from the responses of undergraduate students (2.593) is 

greater than the table value (2.02) indicating no significant difference between male 

and female students. So it is found that female undergraduate students feel 

difference among academic issues as compared to male students. (Table no: 4.7)



8. The calculated t  value from the responses of undergraduate students (2.175) is 

greater than the table value (2.02) indicating no significant difference between male 

and female students. So it is found that female undergraduate students faced 

different challenges in transitional process as compared to male students. (Table 

no: 4.8)

9. The calculated t  value from the responses of undergraduate students (0.717) is less 

than the table value (2.02) indicating no significant difference between male and 

female students. So it is found that both male and female undergraduate students 

feel and of the view upon same rewarding aspects. (Table no: 4.9)

10. The calculated t value from the responses of undergraduate students (2.233) is 

greater than the table value (2.02) indicating significant difference between male 

and female students. So it is found that female students are having more difficulties 

in overall transitional experiences in universities as compared to male students. 

(Table no: 4.10)

11. Calculated mean value of female undergraduate students is greater than the 

calculated mean value of male undergraduate students that reveal female faced 

difficulties as compared to male students and found orientation program at the 

department very useful. (Figure : 4.1)

12. Calculated mean value o f female undergraduate students is greater than the 

calculated mean value of male undergraduate students that reveal female faced
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difficulties as compared to male students and found difficulties regarding 

integration into university (Figure : 4.2)

13. Calculated mean value of female undergraduate students is greater than the 

calculated mean value o f male undergraduate students that reveal female faced 

difficulties as compared to male students and found difference in.induction to 

discipline. (Figure: 4.3)

14. Calculated mean value of female undergraduate students is greater than the 

calculated mean value of male undergraduate students that reveal female faced 

difficulties as compared to male students and found difference between college and 

university studies. (Figure : 4.4)

15. Calculated mean value of female undergraduate students is greater than the 

calculated mean value of male undergraduate students that reveal female faced 

difficulties as compared to male students and found difference in academic issues at 

university. (Figure: 4.5)

16. Calculated mean value o f female undergraduate students is greater than the 

calculated mean value of male undergraduate students that reveal female faced 

more difficulties as compared to male students regarding challenges in transitional 

process. (Figure : 4.6)

17. Calculated mean value of female undergraduate students is greater than the 

calculated mean value of male undergraduate students that reveal female faced



differences in rewarding aspects in colleges and universities as compared to male 

students. (Figure : 4.7)

18. Calculated mean value of female undergraduate students is greater than the 

calculated mean value of male undergraduate students that reveal female faced 

difficulties as compared to male students and found difficult to manage transitional 

changes. (Figure : 4.8)

19. Calculated F value (4.728) is greater than the table value (2.21) that show 

significant difference between various departments in orientation at the department 

dimension. It is found that students o f history department feel orientation program 

more useful as compared to other departments. (Table 4.12 & 4.12.1)

20. Calculated F value (4.443) is greater than the table value (2.21) that show 

significant difference between various departments in integration to university. It is 

found that students of history department feel integration process convenient as 

compared to other departments. (Table 4.13 & 4.13.1)

21. Calculated F value (1.283) is greater than the table value (2.21) that show no 

significant difference between various departments in induction to discipline 

dimension. It is found that students o f each department feel difficulties within this 

dimension of transition experience. (Table 4.14)

22. Calculated F value (2.715) is greater than the table value (2.21) that show 

significant difference between various departments in difference between college 

and university studies dimension. It is found that students o f history department



feel differences more as compared to other departments and feel many differences 

between college and university studies. (Table 4.15 & 4.15.1)

23. Calculated F value (5.449) is greater than the table value (2.21) that show 

significant difference between various departments in academic issues dimension. 

It is found that students of history department feel more difficulties of academic 

issues as compared to other departments. (Table 4.16 & 4.16.1)

24. Calculated F value (3.737) is greater than the table value (2.21) that show 

significant difference between various departments in most difficult challenges 

dimension. It is found that students- of history department feel difficult challenges 

as compared to other departments. (Table 4.17 & 4.17.1)

25. Calculated F value (5.180) is greater than the table value (2.21) that show 

significant difference between various departments in rewarding dimension. It is 

found that students of history department feel differences in rewarding dimension 

between college and university as compared to other departments. (Table 4.18 & 

4.18.1)

26. Calculated F value (5.086) is greater than the table value (2.21) that show 

significant difference between various departments in overall academic transitional 

experiences. It is found that students of history department feel more difficulties as 

compared to other departments. (Table 4.19 & 4.19.1)

27. Calculated F values of different departments on different dimensions show that 

undergraduate students o f history departments feel max difficulties and found



orientation program useful as compared to other departments and students of 

education department were against the view (Table 4.20)

28. It is found that undergraduate students of history departments feel orientation 

program at department more useful and students o f international relation fee! that 

orientation program at the department is less effective. (Figure : 4.9)

29. It is found that undergraduate students o f psychology departments feel problems of 

integration into university more difficult and students of mass communication feel 

against them. (Figure : 4.10)

30. It is found that undergraduate students of history departments feel differences in 

discipline and students of mass communication feel against the views of history 

department. (Figure : 4.11)

31. It is found that undergraduate students of history departments feel more difference 

between college and university studies and students of mass communication feel 

against the views of history department. (Figure : 4.12)

32. It is found that undergraduate students of history departments feel differences in 

academic issues and students of international relation feel against the views of 

history department. (Figure : 4.13)

33. it is found that undergraduate students o f history departments feel these challenges 

most difficult and students of international relation feel against the views of history 

department. (Figure: 4.14)



34. It is found that undergraduate students of history departments feel difference 

among these rewarding aspects and students of mass communication feel against 

the views of history department. (Figure : 4.15)

35. It is found that undergraduate students of history departments feel difficulties in 

overall academic transitional experiences and students o f international relation feel 

against the views of history department. (Figure : 4.16)

5.3 Conclusions

Following conclusions were drawn on the basis of findings of this study;

1. It is concluded in the light of findings that students felt difficulties in transitional 

experiences but maximum difficulties they faced were regarding academic issues 

like there is much difference in college and universities. Students were found 

satisfied with induction to discipline where they were found satisfied with the 

content studied in the furst semester. Students o f history department felt high 

difference between colleges to university transitional process and department o f 

international relations students faced low difference as compared to history 

department. (Findings 1, 2)

2. It is concluded that both male and female undergraduate students felt orientation 

program at the departments useful, they did not felt difficulties regarding 

integration, female students felt difficulties regarding induction to discipline as 

compared to male students and both male and female undergraduate students felt 

difference between colleges and university studies. (Findings 3-7)



3. It is concluded that all students faced challenges in transitional process, but both 

male and female undergraduate students felt and were of the view upon same 

rewarding aspects and female students were having lesser difficulties in overall 

transitional experiences in universities as compared to male students. (Findings 8-

H )

4. It is concluded in the light of findings that female students faced difficulties 

regarding academic transitional experiences but they were found satisfied with 

university programs that were useful by giving the chance to minimize gaps 

between college and university studies. (Findings 11-18)

5. Students o f history department felt orientation program more useful as compared to 

other departments, students of history department felt integration process 

convenient as compared to other departments, students of each department felt 

difficulties within this dimension of transition experience and students of history 

department felt differences more as compared to other departments and feel much 

differences between college and university studies. (Findings 18-22)

6. It is concluded that students of history department felt more difficulties of 

academic issues as compared to other departments, students of history department 

felt difficult challenges as compared to other departments, students of history 

department felt differences in rewarding dimension between college and university 

as compared to other departments and students o f history department felt more 

difficulties as compared to other departments. (Findings 23 -  26)

7. Undergraduate students of history departments feel max difficulties and found 

orientation program useful as compared to other departments and students of
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education department were against the view and they faced satisfied with this 

experience. (Finding 27)

8. Students of history departments felt orientation program at department more useful 

and students o f international relation felt that orientation program at the department 

is less effective, students of psychology departments felt problems of integration 

into university more difficult and students of mass communication felt against 

them, students of history departments felt differences in discipline and students of 

mass communication felt against the views of history department and students of 

history departments felt more difference between college and university studies and 

students of mass communication felt against the views of history department. 

(Findings 2 8 -3 1 )

9. Students o f history departments felt differences in academic issues and students of 

international relation felt against the views of history department, students of 

history departments felt these challenges most difficult and students o f international 

relation felt against the views of history department, students of history 

departments felt difference among these rewarding aspects and students o f mass 

communication felt against the views of history department and students of history 

departments felt difficulties in overall academic transitional experiences and 

students of international relation felt against the views of history department. 

(Findings 3 2 -3 5 )



According to Walters & Koetsier (2006) students experience difficulties in completing 

their graduate studies because of academic transitional issues. These may comprise 

writing assignments, association such as using the library and computer facility, 

resources and time management, relationship with supervisor, and other academic 

aspects. The current study also found almost same difficulties faced by undergraduate 

students during their first semester of Higher Education.

Laboone acknowledges that facilitating the integration of students into the academic 

culture of the institution would help with issues of academic transition. In other words, 

integration of the student can be initiated if the student and an academic have some 

kind of relationship with each other, or if the student is assigned to a specific academic 

to assist the student with academic issues (LaBoone, 2006). Symons (2006) suggests 

that a proper orientation program for students entering postgraduate studies for the first 

time must be in place to minimize academic transitional challenges. Findings o f  the 

current study also suggest a systematic orientation to the undergraduate students. 

Research shows that Latino students tend to graduate from underperforming high 

schools that do not adequately prepare them for college-level work and confront an 

increasing struggle to complete a college degree because they are disproportionately 

represented among first-generation college-goers and more likely to combine work and 

school, often taking on family responsibilities while enrolled (Swail et al., 2004; 

Tienda, 2009). Almost same thing is revealed by undergraduate students in the current 

study that they feel a great difference between college and University studies.

5.4 Discussion



The findings of the current research say that the students think they need to be more 

creative and require more critical thinking in university as compared to college. They 

are in-line with previous research that Students need to start acquiring early in their 

educational experiences the “knowledge, cognitive skills, and habits of mind essentia! 

to postsecondary success” Conley (2005)

Studies of Astin, (1999); Clark, (2007); Larose and Boivin, (1998) reveals that college 

to university transition can bring both types of enjoyable and hectic experiences, 

predictable and unpredictable changes, different duties, responsibilities, and friends and, 

for some students, new accommodation as well. In the current study undergraduate 

students have also pointed out both challenging and rewarding aspects during their 

academic transitional phase.

5.5 Recommendations

Following recommendations were drawn on the basis o f results o f the study;

1. Orientation session may be more systematic and comprehensive to the new coming 

undergraduate students for their better adjustments.

2. Special introductory programs and sessions may be managed at college level for 

college leaving students.

3. Guidelines may be given to undergraduate level students at the time of admission in 

the university
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4. In the beginning of university studies work may be assigned to students according 

to ttieir capabilities. So that they enjoy the rewarding aspects o f University and 

avoid challenging situations.

5. Gaps between colleges and university Studies may be minimized for familiarization 

of students.

FURTHER RESEARCHES

1. It is recommended that research may be conducted on academic transition 

experiences of students from secondary to higher secondary level.

2. A study may be done on social transitional experiences of students.

3. Some study may be conducted by adding different faculties o f the same university 

or on other universities too.

4. Further investigation into academic transition experiences of students with 

emphasis on background characteristics for example age and language to determine 

the consequences it has on transition

5. A study may be conducted on finding out reasons o f differences in department wise 

differences regarding academic transitional experiences.
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AnnexureI

EXPERIENCES OF UNDERGRADUATE STUDENTS OF INTERNATIONAL 

ISLAMIC UNIVERSITY ISLAMABAD IN ACADEMIC TRANSITION FROM  

HIGHER-SECONDARY TO HIGHER EDUCATION

Transition has been defined as “the period of time during which something changes from 

one state or stage to another” (Collins English Dictionary,

2003)

Academic transition

One of the biggest challenges for new students is coping with the new and very different 

academic demands of university. Students coming from school will notice dramatic 

differences between secondary and tertiary education, and students who have had a  gap 

year or a longer break might find it difficult to readjust to academic work itself

QUESTIONNAIRE FOR STUDENTS (for validation and suggestions )

Nam e:____________________________________________
Registration N o.___________________________________
A ge:________________________
Gender: Male/ Female 
Do you live in hostel? Yes/ No 
Department:_______________
Previous Qualification:_________
Subjects in previous Qualification:

From which Institute did you complete your Intermediate:

Did anyone from your family / fnends studied at IIUI before you got Admission here? Yes/ 
No
%age of marks in Intermediate:______________ _____



% age of marks in First semester BS:
Father’s Qualification:____________
Father’s Occupation:_____________
■Mother’s Qualification:___________
Mother’s Occupation:____________

During your First semester immediately after coming from Higher-Secondary to 
H igher Education w hat were your experiences in HUI? Mention the degree of 
Difficulty faced during coping with change.

S.No Items JIT ^  <TQ
3 ©

9Q

>CTQ
■tnn

s
z. Cr. <*♦ 

p  o(TQ P  S1 R TQ
pg ^

Integration into University

1 I got guidelines for submission of fee and joining 
the classes

2 I had listed/ noted my time table easily
3 I had easily found out the classrooms/ offices 

after joining University
4 My first year experience had opened up an 

exciting future for me
5 I w£is satisfied with the programme area of study 

that I have chosen
6 I felt positive about being a student of IIUI
7 I found my interaction with my peers 

intellectually stimulating
8 I found my interaction with my teachers 

intellectually stimulating
9 I had fitted into university life well during my 

first semester
Orientation program  a t the D epartment

1. I had attended Orientation Session before the start 
o f my actual classes

2. I had attended full orientation program at the 
department

3. There was a brief introduction o f the Department 
in Orientation

4. My all faculty members were introduced to me 
during Orientation

5. I got awareness about the expectations from me 
as a student of the department



6. I got awareness about assessment schedule and 
criteria in orientation

7. I got full advice about the ways to progress in 
study

8. I got to know about rules and regulations of 
taking leave

9. I was taken for a round of the Department during 
orientation session

10. I was guided about the use and access of library.
11. I was provided guidelines from senior students.
12. I was provided guideline for seeking Academic 

support.
Induction to discipline

1 I am well adjusted in the discipline I choose to 
study

2 I am fiilly satisfied with the content studied in the 
first semester

3 The key concepts/theories in my area o f study 
relate to the overall programme

4 I have skills necessary for studying in my 
programme o f study
Academic Issues

1 There is not much difference in college and 
University study

2 I am adjusted to the approach to teaching 
(lectures, tutorials, problem based learning, etc)

3 I have ample amount of information to cope with 
in studies

4 I can adopt all modes of learning in higher 
education easily(leaming in groups, self-study, 
etc)

5 I am well aware o f how to complete different 
types o f assignments

6 There are opportunities of having good 
Relationship (and/or interaction) with teachers

7 I have got depth of understanding required in my 
studies

8 I participate in class activities easily as required
9 I find a quiet place at home/ hostel to study
10 I get course outlines easily during first week of 

joining the semester
11 I fmd study material easily like books and notes



12 I feel difficulty in access to internet
13 I feel difficulty in access to library books
14 I feel difficulty in access to teachers/ guiding 

staff
15 I understand fully what are expectations o f my 

BS program of study
W hat are the five most difficult challenges you have encountered during your 
first semester (period of transition from higher secondary to higher 
education)?

1 Adjusting to study demands of higher education
2 Motivating self to work at home
3 Stress of study
4 Finding time to study
5 Difference between study demands o f higher- 

secondary and higher education
6 Being overworked
7 Finding time for yourself

W hat are the five most rewarding aspects you have encountered during yo u r 
first semester (period o f transition from higher secondary to higher 
education)?

1 Chance to achieve goals
2 Learning new things
3 Opportunities to meet new fnends
4 Opportunities to show my worth
5 Opportunities to meet challenges o f university 

life
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Annexure II

EXPERIENCES OF UNDiERGRADUATE STUDENTS OF INTERNATIONAL 
ISLAMIC UNIVERSITY ISLAMABAD IN ACADEMIC TRANSITION FROM  
fflGHER-SECONDARY TO HIGHER EDUCATION
Transition has been defined as “the period of time during which something changes from 
one state or stage to another” (Collins English Dictionary,
2003)

Academic transition
One of the biggest challenges for new students is coping with the new and very different 
academic demands of university. Students coming from school will notice dramatic 
differences between secondary and tertiary education, and students who have had a  gap 
year or a longer break might find it difficult to readjust to academic work itself.

This survey asks you fo r  information about your backgrounds, your program o f  
study and experiences after attending university. It has been developed as part o f  a  MS 
Education thesis study being conducted by the researcher. Your honesty and assistance in 
completing this survey is greatly appreciated and will make a valuable contribution to  the 
study. The responses were used fo r  Research purpose only.

QUESTIONNAIRE FO R STUDENTS (Final Version)
Registration No (Optional): _________________________
Age: In years:________________________
Gender: Male/ Female
Department:______________________________

EXPERIENCES DURING THE INTIAL DAYS AT IIUI

During your First semester immediately after coming from H igher-Secondary to

S.No Items

ORIENTATION PROGRAM AT THE DEPARTMENT 

The department had arranged Orientation Session Yes/ No

VQ
» s

>(TQ
fDn

Z
e
■t

2Sb’
9Q M o TQ a

1. Orientation program is important for adjusting in the 
university.

2. I had attended Orientation Session before the start of my



actual classes
3. There was a brief introduction of the Department in 

Orientation
4. My all faculty members were introduced to me during 

Orientation
5. I got awareness about the expectations from me as a 

student of the dep^tment
6. I got awareness about assessment pattem and criteria in 

orientation
7. I got full advice about the ways to progress in study
8. I got to know about rules and regulations of taking leave
9. I was taken for a round of the Department during 

orientation session
10. I was guided about the use and access of library.
11. I was provided guidelines from senior students.
12. I was provided guideline for seeking Academic support.
13. I got guidelines to get organized for studies
14. I became familiar with what's where and who’s who
15. I was guided to get the most out of university
16. I had Reviewed the Course Catalogue during orientation

INTEGRATION INTO UNIVERSITY

10 I got guidelines for submission of fee and joining the 
classes

11 I had listed/ noted my time table easily
12 I had easily found out the classrooms/ offices after 

joining University
13 My first year experience had opened up an exciting 

future for me
14 I was satisfied with the programme area o f study that I 

have chosen
15 I felt positive about being a student of IIUI
16 I found my interaction with my peers intellectually 

stimulating
17 I found my interaction with my teachers intellectually 

stimulating
18 I had adjusted academically into university life well 

during my first semester
INDUCTION TO DISCIPLINE

5 I am well adjusted in the discipline I have chosen to 
study

6 I am fully satisfied with the content studied in the first 
semester



7 The key concepts/theories in my area of study are related 
to the overall programme

8 I have skills necessary for studying in my programme of 
study
DIFFERENCE BETWEEN COLLEGE AND UNIVERSITY STUDIES

1 Study at University seem overwhelming as compared to 
college

2 workload experienced is often greater than that to which 
I had been accustomed

3 Material is presented more rapidly and in larger 
quantities as compared to college

4 Fewer exams are given and each exam covers more 
material as compared to college

5 Exam pattern is different in university as compared to 
college

6 All assignments typically count toward the final grade as 
compared to college

7 Critical thinking is more important than rote 
memorization in university as compared to college

8 Students are expected not only to understand the specific 
examples given in class, but also to apply their 
knowledge broadly in university as compared to college

9 Keeping up with previous material is essential to 
understand new topics in university as compared to 
college

10 More out-of-class time is required to effectively learn 
course material in university as compared to college
ACADEMIC ISSUES

16 There is not much difference in college and University 
study

17 I am adjusted to the approach to teaching (lectures, 
tutorials, problem based learning, etc)

18 My previous knowledge was adequate to cope with the 
new environment and knowledge at IIUI

19 I can adopt all styles of learning in higher education 
easily(leaming in groups, self-study, etc)

20 I am well aware of how to complete different types of 
assignments

21 There are opportunities of having good relationship 
(and/or interaction) with teachers

22 I have got depth of understanding required in my studies
23 I participate in class activities easily as required
24 I find a quiet place at home/ hostel to study



25 I get course outlines easily during first week of joining 
the semester

26 I find study material easily like books and notes
27 I feel difficulty in access to internet
28 I feel difficulty in access to library books

> 29 I feel difficulty in access to teachers/ guiding staff
30 I have full command on the language in which lecture is 

given
31 I understand fully what are expectations of my BS 

program of study
Most difficult challenges encountered during your first sem ester (period of 
transition from higher secondarv to higher education)?

8 Adjusting to study demands of higher level of learning
9 Motivating self to work at home
10 Stress o f study
11 Managing time to study
12 Difference between study demands o f higher-secondary 

and higher education
13 Being overworked
14 Finding time for yourself

M ost rewarding aspects you have encountered during your first sem ester
6 Chance to achieve goals
7 Learning new things
8 Opportunities to meet new friends
9 Opportunities to show me indeed capable o f being 

successful university student
10 Opportunities to meet challenges of university life



LIST OF EXPERTS WHO HAVE VALIPATED THE QUESTIONNAIRE

1. Dr N.B Jumani (Professor & Dean FSS IIUI)

2. Col R Manzoor Arif (Professor Foundation University)

3. Dr Faqir Mohammad (Department of Statistics AIOU)

4. Dr Shamsa Aziz (AP Education IIUI)

5. Dr Munnaza Mahmood (AP Education IIUI)

6. Dr Asad Abbas Rizvi (AP Education IIUI)

7. Dr Zarina Akhtar (Lecturer Education IIUI)

8. Dr Fazal ur Rahman (Lecturer AIOU)

9. Mr Zahid Majeed (Lecturer AIOU)

10. Ms Ishrat Siddiqa Lodhi (Project Coordinator LI HEC)

11. Ms Alina Raza (TRA Education IIUI)

12. Ms Humera Batool (TRA Education IIUI)

13. Hassan Bin Haroon (TRA FMS nUl)

LIST OF EXPERTS WHO REFUSED TO VALIDATE THE 

OUESTIONNAIRE 

1. Dr A.R. Sagher (Professor Department o f Education, IIUI)
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