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Abstract

Developing Life skills in children is considered as core concept in modern education
throughout the world. So it is rapidly growing trend to identify essential life skills which
are considered as important tools for the survival of secondary level students and how
well the existing secondary school curriculum supports to inculcate these life skills
among students. The research was a twofold study; firstly it intended to investigate the
expectations of parents, secondary school teachers and students about the essential life
skills for secondary school students. Secondly, the secondary school curriculum was
evaluated to identify which life skills were being promoted among the secondary school
students. The population of the study comprised of secondary school students, teachers
and parents of both private and public school in Sargodha city. Multistage stratified
sampling technique was used to identify the sample for the study. It included 220
students and 90 teachers of both public and private schools. Quantitative data werc
collected from the students and teachers by using two self developed questionnaires
based on literature review. The questionnaires were pilot tested and the cronbach’s Alpha
reliability coefficient (.82 was found which is considered appropriate to continue for data
collection. 20 Parents were interviewed to collect data about their expectations of life
skills for secondary school students. Furthermore, five curriculum experts of secondary
compulsory subjects were interviewed to find out their opinions. Secendary school
curriculum and text books were also reviewed to make sure that which life skills are
integrated in curriculum and which life skills are overlooked. Data were analyzed by
calculating mean scores of the opinions of teachers and students and results showed that
all teachers, students and parents have positive perception about the essential life skills
for the secondary students. In addition, ¢ test was applied to identify the difference
between the opinions of students and teachers and the results depicted significant
difference between the opinions of teachers and students and showed teachers have more
strong perception about the life skill based education as compared to students,
Furthermore it was seen that most of the essential life skills have been incorporated in the
curriculum and text books of English and Urdu but over-looked in Islamiat, Mathematics

and especially Pak-Studies.

xvii



CHAPTER 1

INTRODUCTION

Life skills are considered extremely important in every one’s life and equipped
people with problem solving behavior to manage all personal affairs and tackle different
life situations. These skills help people to meet their daily life challenges courageously
and successfully. It is shown in many studies that promotion of such life skills are a way
for developing positive and productive youngsters in the societies. It helps individuals to
adapt appropriate behavior according to the time and situation. Day by day the societies
are developing as more diversified and demanding which put forward our youngsters in
more complex and challenging situations. What such societies are demanding are, the key
skills to furnish the young people not only to maintain the quality of their lives and social
cohesion but to build them as healthy, productive and self governing individuals.

Life Skills Based Education (LBSE) has a long historical background that presents a
comprehensive picture for the students’ complete development and promotion of their
good health. In the beginning, the Life skills were emphasized in The Ottawa Charter for
Health Promotion in 1989, where it was encouraged to adopt better choices for healthy
life style. The Convention on the Right of the Child (CRC) in 1989 related the term “life
skill” specifically with education and emphasized that education is the only tool that can
help in the development of particular life skills among young students that in tum
supports for the advancement of their capacities and potential to lead their life with
success. Furthermore, this concept was promoted in 1990 Jomtien Declaration on

1
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Education For All. This declaration presented life skills as crucial learning gears for the
development of potential, capacity and quality life style. Life skills were included in EFA
goals and education is declared as important mean for the complete and comprehensive
development of students. It was pointed out in the Dakar World education Conference
2000 that everyone has the right to equipped with education and essential life skills that
help them to learmn, to know, to do and live together (Life Skills-Based Education, 2014).

Life skills based education is considering as methodology which deal with variety of
issues related to child’s comprehensive development. Many organizations are working on
this thematic issue as World Youth Report (2003), World Program for Human Right
Education (2004), and World Development Report (2007). Expected learning results are
based on the problem solving abilities, critical thinking, good relations with others,
interpersonal communications, and self management. These all skills are related directly
to knowledge, value, and attitudes of students. Life skills can be prescribe as problem
solving behavior, managing self affairs, developing good relationship with others,
corporation, self awareness, creative thinking, resisting pressures, coping with
disappointments, assertiveness, respect others, tolerance, trust and sharing and can cover
five major areas of life as, self, family, community, job and leisure ( World Health
Organization, 1999).

In the report, about the “Skills Defined by Curricula: South and Southeast Asia”
Vineeta & Avinash (2012) elaborated that secondary education in Asian countries, is the
most important level in educational system because of its transition from elementary to a
higher level of cducation, which demands higher level skills and requircs more problem

solving and life saving skills among young studcnts. That is why especially, Asian
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couritries are showing acute interest for developing life skills through secondary
education. These countries are emphasizing in their educational policies the life skills
basexd education particularly Nepal and Afghanistan in 2007, Sri-Lanka in 2009, India in
2009, Bangladesh in 2011 and Pakistan in 2009.2013 have been put their efforts for the
life skills development policy framework. Now a days it has become obvious that
governments of different countries are giving importance to the development of life skills
among their young students through the education (Vineeta & Avinash, 2012).

It is recognized fact that secondary level of educations must enable students to lead
their lives as productive, responsible, and democratic citizen and help them to rcalize
what potential they have and how effectively utilize it to lead a successful and healthy
life. Furthermore education must foster students’ abilities such as positive behavior, and
social adaptability that makes them capable to face their daily life challenges and solve
their problems efficiently (Life Skills-Based Education, 2014). Life skill development is
now rapidly considering as one of key component of national progress and stability.
There 1s an emerging demand to realize the value of life skill education to accommodate
new challenges and trends of the fast growing world. So was very crucial to discover the
demands of parents, teachers and students about the essential life skills in the context of
Pakistani societies and which life skills are being promoting through secondary education
curriculum in Pakistan. The study intended to identify essential life skills for secondary
students and how well the current curriculum is facilitating the development of these life

skills among students.



2.1  Statement of Problem

In all over the world many countries are making efforts to equip their youngsters
with some skills which lead their lives towards success and prosperity by realizing their
potentials and strengths. Education is considered as the most crucial factor that enables
the young people to avail the chances of prolific and liable life opportunities. In Pakistan,
life skills were introduced in the National Education Policy 2009 and it was emphasized
that our curriculum must include all essential life skills especially for young students
(Ministry of Education, 2009). But unfortunately these skills seem lacking among our
young children whereas our schools must foster such skills through which they can
transform their knowledge, attitude and values into actions and must facilitate them to
realize their full potential, develop confidence, promote risk free behavior, and boost
their self esteem and polish them as productive, responsible and democratic citizen of the
Pakistan. Initially it would be very valuable to investigate, which essential life skills are
required for secondary students in the views of parents, teachers and students especially
in Pakistani context. Furthermore, it was intended to evaluate which life skills are
incorporated in the secondary school curriculum specifically in compulsory subjects such
as Islamiat, Pak-Studies, English, Mathematics and Urdu through interviewing the
curriculum experts, examining the curriculum documents and review the text books of

compulsory subjects.

2.2 Objectives of the Study

Following were the objectives of the study:



1. To find out the secondary students, teachers, and parents’ opinion about the
essential life skills as defined by the World Health Organization.

2. To find out the opimions of curriculum experts about essential life skills for
secondary students those are inculcated in the secondary curriculum.

3. To evaluate which life skills are being promoted through secondary curriculum in
Punjab as defined by the World Health Organization.

4. To analyze the discrepancies in current secondary curriculum for promoting the

essential life skills among students as defined by the World Health Organization.

2.3 Research Questions
The following research questions were addressed:
1. What are the perceptions of secondary students, teachers and parents about the
essential life skills for secondary students?
2. What are the opinions of curriculum experts regarding life skills included in the
secondary curriculum?
3. Which life skills are integrated in the secondary education curriculum?

4. Which life skills are missing in secondary education curriculum?

2.4 Hypotheses of the Study

Following were the null hypotheses for the study:

H,; There is no significant difference between the mean opinion scores of male and
female teachers about the essential life skills for secondary students.

Hey There is no significant difference between the mean opinion scores of female and

male students about the essential life skills.
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H,3 There is no significant difference between the students and teachers mean perception
scores about the essential life skills.

H,4 There is no significant difference between the mean perception scores of private and
public school teacher about essential life skills for secondary students,

Hys There is no significant difference between the mean opinion scores of private and

public school students about the essential life skills.

2.5 Significance of the Study

According to UNICEF (2012), the life skills education prepare the young students
with the negotiation and arbitrate challenges of their lives, participate in the society in
productive and fruitful way. UNICEF is one of major organizations who are supporting
life skills education in many countries. According to UNICEF, psychological competence
is ant individual’s ability to handle daily life problems and challenges effectively. While
interacting with other people, with his customs and culture, a person shows adaptive and
positive behavior which exhibits his mental wellbeing and full command on critical
thinking. And it is the schools responsibility to arrange such activities and programs that
support a learning environment for the students to be trained in life skills effectively.

Life skill equipped students with certain abilities such as to transform their
knowledge, values and attitudes into concrete abilities as what to do, how to do and when
to do, to resolve any problem. These skills enable secondary students to understand
critical situation intelligently and wisely and behave in logical way to solve life related
problems. The successful acquirement and application of essential life skills has great

impact on their lives e.g. the way they believe, feel, and think about others and about



(

thermselves. Furthermore, these life skills contribute in the preparation of their self
efficiency, self assurance and self respect. Therefore, we can say life skills play a very
important role in complete and comprehensive development of individuals (UNICEF,
2012).

Many researches depicted that exact nature of life skills is determined by the
cultural and social factors. For example, eye contact with boys is seen as good factor for
effective communication but for girls the same thing is seen as a prohibited action. So we
can say that gender issues sometimes hinder in the identification of the nature of life
skills in different regions (UNICEF, 2012). Therefore, it was crucial to determine the
content of life skills at country level or in more contextual form. That is why the aim of
study was to identify essential life skills in the context of Pakistani culture. As we know
that Pakistan is enriched with diverse cultures so here we are more interested to identify
the new demanding and relevant life skills in the province of Punjab. The results of the
study would be useful for all the stakeholders e.g. parents, teachers and students as they
would realize how and why life skills are important for their young children and for their
successful life, for community it would be a source of realization that how its youngsters
equipping with life skills could contribute to the progress of the society, policy makers,
curriculum developers in form of giving them the awareness of importance of life skills
for our youth and these skills must be incorporated in curriculum and mostly importantly

for future researchers.
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2.6 Delimitations

This study was delimited to only secondary level students and teachers of public
and private schools in Sargodha city. This study included a list of life skill indicators
given by World Health Organization (WHO) (see Annexure 1). Furthermore, in the study
the secondary educational curriculum was delimited to only compulsory subjects that are
being taught in 9™ and 10" class such as Islamiat, Pak-Studies, English, Mathematics and

Urdu.
2.7 Operational Definition of Key Terms

2.7.1 Life skills

World Health Organization (WHO) defined life skills as:
“Abilities for adaptive and positive behavior that enable individual to deal effectively
with the demands and challenges of everyday life”
The life skills can be described as some psychological and social competencies that are
based on valued behavior, problem solving skills, critical thinking, and on some
personals skills e.g. self awareness, and interpersonal skills (Sheffield, 2009).

The World Health Organization has categorized life skill into the following five
components and the study will focus upon these components of life skills which are
following:

e Decision making/ problem solving/ information gathering skills

» Creative thinking / critical thinking

e Interpersonal / communication skills

e Sclf awareness / empathy



« Coping / self management skills (World Health Organization, 1999).

2.7.2 Life Skills Based Education (LSBE)

According to Vineeta & Avinash (2012), life skills based education is a
combination of such experiences which reinforce psychological skills which helps to
prornote professional and social development and contribute in the prevention of social
and health issues and defend human rights.

LSBE is explained by Munazza (2004), as “Expected learning outcomes including
a combination of knowledge, values, attitudes, and skills with particular emphases on
those skills that are related to critical thinking and problem solving, self management and

communication and interpersonal skills”.

2.7.3 Secondary education

Secondary education in Pakistan refers as two years education class IX and X and
known as high school 10% grade. This is locally termed as “Matriculation or Metric”.
After the successful completion of metric examination the students are awarded

Secondary School Certificate (SSC) by the Board of Intermediate and Secondary

Education.

2.7.4 Curriculum for secondary education

The curriculum at secondary level is divided into three main streams, Science, Arts,
Humanities and Vocational/ Technical. It is generally comprises of courses such as
Mathematics, English, Urdu, Islamic studies, and Pakistan studies as compulsory
subjects. Physics, Chemistry, Biology, Textile and clothing, Food and nufrition,
Physiology and hygiene, and Environmental studies as elective subjects (Baela, 2009). In
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CHAPTER 2

REVIEW OF RELATED LITERATURE

3.1 Historical Background of LSBE

Life skills education is known as essential tool for the survival of people in most of
countries in the world. When we see history of the term it goes to 1986 Ottawa Charter
for the Health Promotion forum. First time it was used in the context of skills specifically
for the sake of heath promotion but The Convention on the Child’s Right of the Child
(CRC) in 1989 associated life skills and education with the complete development of
children’s full potential. Furthermore it emphasizes upon the fact that educational possess
are the key sources for the best inclusion of life skills among young students. Later on the
idea was supported by the Jomtien declaration on Education for All in 1990. Furthermore
life skills are being known as unavoidable tools for the successful and prosperous life. In
2000 the Dakar World Education Conference affirmed that every individual has the right
to get education. According to EFA Conference, educational process must enable the
individuals to learn how to get knowledge, able to do, live others and within their own
lives. Two goals related to life skills are included in EFA’s six goals that confirm the
significance of life skills for the survival of all people throughout the world (Parmar,
2013).

Many organizations spent a lot of time and resources in researching the true
importance of life skills for the people’s survival in the demanding and challenging

world. The term ‘life skills based education’ is a widely growing concept as a
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methodology which threw a light on the issues related to the health and comprehensive
development of the child. Many meaningful and thoughtful results are presented by
different organizations such as in 2001 UNGASS efforts related to HIV / AID, in 2002
UNGASS’s extensive work related “A World Fit for Children”, in 2003 the World Youth
Report, in 2004 the World Program for Human Right Education. There are some more
work done related to the issue e.g. in 2005 the UN Decade on Education for Sustainable
Development, in 2006 the UN Secretary General’s Study on Violence Against, tn 2007
the 51* Commission on the Status of Women, and the World Development Report.
Through the extensive work of these organizations it came obvious that education must
emphasize upon the combination of knowledge, skills, values and attitudes of young
people, particularly related to creative and critical abilities, self management and

interpersonal skills and more importantly problem solving abilities,

3.2 Definition of Life Skills

The World Health Organization defined the life skill as “the abilities for adaptive
behavior that enable individuals to deal effectively with the demands and challenges of
everyday life”. Actually the life skills are psychological competences and interpersonal
skills that enable individuals to think decisively and productively, communicate
productively, make timely decisions, and solve their life related problems. Furthermore
these skills empower people to build healthy relationships with others, feel empathy for
others and handle successfully their lives’ problems and issues (World Health

Organization, 1997).
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From time to time the life skills are defined differently in different cultures as for
some life skills are to take care of health promotions, to some life skills are to enable
people to be adaptive in all critical situations and for some life skills must focus upon the
development of psychological competencies which equip people with abilities like
critical thinking, self management, problem solving and coping with every day
challenges confronting in their daily lives. But most extensively life skills are described
as such adaptive skills which empower the people with abilities to handle their daily life
issues and problems efficiently and successfully. However after the detailed analysts of
life skills it comes more obvious that these are some such core skills that help to promote
health and well-being of every individual. These skills as described by UNESCO,
UNICEF, and WHO are creative and critical thinking, problem solving and decision
making ability, effective communication, self management, interpersonal relations and

empathy, coping with emotions and stresses (UNICEF, 2006).

3.2.1 Decision making

This ability is directly related to the selection of best option from the resources
which are available at the time of decision. It helps to select most suitable and relevant
alternative. Many people can deal constructively about the decisions in their life using
decision making power. If young people actively make decisions about their dealings,

this may have very positive consequences in their lives.

3.2.2 Cereative thinking
This psychological competency promotes both problem solving and decision

making capacity because it enables people to explore what choices they possess and what
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could be the consequence of their particular action or non-action. Creative thinking allow
them to look beyond their experiences and help to adapt different alternatives according
to their context even if they could not find any exact solution to their problems or are

unable to take final decisions.

3.2.3 Critical thinking

Critical thinking is ability that helps people to analyze various experiences and
information in objective manner. It coniributes very positive healthy life style by
supporting others to distinguish and evaluate the key factors that manipulate their

attitudes and behaviors such as influences of peers, social morals and social media etc.

3.2.4 Effective communication

Effective communication deals with how much we are able to convey our
feelings, thinking’s, or emotions, both verbally and non-verbally, according to our culture
and situations that is also appropriate and acceptable in the society. The people are not
only able to express their desires and opinions but they are courageous enough to show
their fears and needs. It means that in difficult situation they are enabled to ask for help or

advice timely.

3.2.5 Interpersonal relationship

Interpersonal relationship plays a vital role in the development of people’s well-
being and healthy life. This assists others to develop positive relationships with the
people they interact in their routine life. This means to have good/positive relationships
with others. It helps to keep positive relations with their family members, friends, and
people at work place and with all whom they iﬁteract in daily life. Interpersonal

14
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relationships are considered as very important source for social support so it is an ability
which enables people to construct their relations positively and constructively with

others.

3.2.6 Self-awareness

It means to recognize ourselves, strengths, weaknesses, desires, likes, dislikes and
needs etc. Self awareness 1s such an ability that enables people to understand, when they
are depressed, stressed, or feeling pressures, and what factors could make them to get a
relief from all these pressures. It is considered as pre-requisite for the development of
effective communication, interpersonal relationships and sometimes it contributes to

develop empathy for others.

3.2.7 Empathy

Empathy is such an ability that enables the person to put his/her self in the place
of others and realize what other feel, furthermore it enables people to appreciate and
accept others who are unlike to them. The empathy is ability that enables people to think
about the fact that life could be very different in various situations for other people as
they have experienced it in certain situations. Empathy enables people to nurture their
attitudes and behaviors towards other people for their care and assistance or tolerance etc

when they are requiring help from them while suffering in a trouble.

3.2.8 Coping with emotions
This is ability to being aware of their emotions and feelings of others. It enables
people to recognize and understand how emotions can influence behaviors and how they

can respond to emotions in appropriate way which is acceptable and suitable in the
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particular situation. For example while facing intense emotions like anger, sorrow or
disappointment one could feel difficulty to cope with it. So it is crucial to have ability to

cope with emotions appropriately and positively.

3.2.9 Coping with stress

This ability 1s related to discover the reasons for the stress in the life and
understand the expected effects of stress on their life. It enables people to understand
those factors that could cause stress and find out different ways to control it. It helps to
find out the ways to reduce stress in their lives, sometimes by making changes in our
physical environment or sometime in ways we are living that’s means changes in our
living styles.

Above mentioned all life skills can be inculcated to young adults as essential
abilities through their planned learning experiences or formal curriculum. For instance, in
problem solving skill there are certain steps to be followed such as recognize what is the
problem, what are the possible solutions of a problem, discover possible merits or
demerits of each and every possible solutions, choose the most suitable way out and
finally act upon to solve it. However, the efforts must be made to equip our youngster

with all essential life skills that are crucial for their peaceful and successful life.

3.3 Livelihood Skills and Life Skills Based Education

Life skills based education focuses on specific skills related to important
psychological competencies and in most of studies it focuses upon the skills related to
health. Often the ‘life skills’ and ‘skills based health education’ terms are used in the

same context but after extensive literature review it becomes obvious that these two term
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are very different such as ‘skills based health education’ emphasizes on health issues and
skills related to health promotion whereas the life skills specifically linked with humans
right, social life issues, citizenship and peace education. In fact both of these terms deal
with real life applications of knowledge, skills, and attitudes for young people lives.
Whereas the term ‘livelthood skills® specifically deals with the capabilities, resources,
opportunities to identify individual and domestic economic goals means income
generation or money making. Livelihood skills include technical and vocational abilities
such as farming, trading, carpentry, or sewing etc. skills used to find out job e.g.
interview skills, demonstrating skills, money management skills, business management
skills and entrepreneurial skills (World Youth Report, 2003). Although livelihood skills
are also very crucial for survival, health and development and must be kept in view while
planning educational program for young people but this term is quite different from the

concept of life skills based education.

3.4 Importance of Life Skills

Life skills are very essential for young students; and this is supported by many
studies conducted by various organizations like WHO, UNICEF, UNESCO etc. In these
studies great stress is given to the life skills based education that positively contributes in
the comprehensive development of young children, enhances their socialization abilities,
encourages youngsters to adopt prevention measures for diseases, life risk situations and
disabilities. These skills prepare the child and young people for improving social
circumstances by providing them skills that help in adapting posittve attitude and

behavior and deal effectively their daily life issues.
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Life: skills based education could offer long term benefit to the individuals, community,

societies and to nations based on individual benefits, social benefits, and health related

benefits and economic related benefits mentioned below:

34.1

34.2

Educational

It helps to desirable behavior transition

Create strong and effective teacher student relationship

Improve positive and productive school environment

Help students to improve their performance

Help to reduce leamers problems i.e. truancy, absenteeism, substance abuse and

drug uses

Social

Enable students to make good and reliable friends
Help them to get rid of peers pressures

Improve their socialization skills

Assist students to avoid nisky situations

Help in thetr character building

Help students to use their leisure time properly and usefully

Health
Lead to prevent and control of diseases ¢.g. HIV and AIDS
Contribute to the personal wellbeing of the individuals

Assist people to be responsible for their own and others health

18



3.4.4 Economic

= As leamner opt the options to save the recourses such as money and time when

they learn self management and interpersonal skills

e It helps to promote high productivity as promoting highly motivated strong and

energetic individuals

e [t leads to high productivity due to a motivated, strong and energetic labor force

«» Help individuals to avoid drug uses and substance abuses

Life skills based education helps to promote children’s abilities for their self-
protection and care, democracy, good social relations, lifelong learing, basic education
and creating the peace. Furthermore it is also asserted that life skills also promote the
ability of young adolescents to opt best health related choices. Life skills contribute to
enable young people to get prevented by unpleasant events such as, violence, early
pregnancy, abuse, suicide, HIV/AIDS, injuries, accidents, and conflicts and
environmental problems etc (World Health Organization, 1999).

Life skills education promotes mental well-being and equips them to handle demands
and challenges of life and enhance their ability to encounter the bitter facts of the life.
Moreover it encourages the young people to take responsibilities for their every action.
Different organizations have described life skills education with different objectives.
Some argue that life skills are source of prevention from bullying and abuse, for some
prevention of AIDS/HIV, and some feel it is essential to help young people to handle
successfully their everyday difficulty and challenges. The World Health Organization
(1999) stresses that life skills education is not only for prevention of anything or to

introduce life skills education only for mental and behavioral disorders, instead of this,
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effective use of life skills education must is to influence the way youngsters feel about
thermselves and others, which in result contributes their self esteem and self confidence. It
is suggested through many researches that school is a suitable place to introduce life
skill s because the school years are very crucial time period for children development, as
school time period which is the major part of their formal education. Children learn more
social skills when they are in the school and generally look for guidance and support
from the adults.
However life skills can be paired within five main life areas as for

i.  Health promotion

—

i.  Psychological competence

iii.  Prevention of substance abuse and adolescence pregnancy

iv.  Peace education

v.  support of self self-confidence and self respect

Teaching of life skills, specifically related to daily life can be the great source of

enabling the young students to achieve their best well-being and healthy relationships
with others and acceptable behaviors. Many problem specific skills such as to get
protection from pear pressure, involvement in vandalism, sex harassment etc can be
promoted though proper educational programs. Life skills education trains the people to
transform their knowledge, values, and skills into the concrete abilities related to make
decisions about certain actions and ways to complete a task e.g. what to do, when and
how to do in certain situations. These skills enable the young people to have the desire to
opt healthy ways for living, choose possible ways to do so and identify opportunities how

to do so. Social support, cultural and environmental factors help the adolescence to leamn
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essential life skills which support their ability to behave in positive and creative manner
to lead a successful life.

Furthermore effective attainment and use of life skills can manipulate our
perception about ourselves and others; it contributes in the development of self-
confidence, self-efficacy, and self esteem that influence the way we think about ourselves
and interact with others. Life skills therefore can be said as important source for the
promotion of well-being of young people that furthermore helps to prevent behavioral

problems, health issues and mental disorders.

3.5 The 4.H Frame Work / Model for Life Skills

The 4.H frame work is based on five major competencies related to the complete
development of young people identified by the World Health Organization. These
competencies are related to head, heart, hand and health. Skills related to head are
knowledge, reasoning and creativity, skills related to heart consist of personal and social
competencies, competencies related to hand are vocational and citizenship, and health
related skills consist of health and physical competencies. According to this model life
skills are those competencies that help people in performing successfully in their lives.
The comprehensive development of youth is enabling them to deal with their everyday
life issues and especially transition to adulthood. Furthermore these skills help young
people to fulfill their basic needs and get future accomplishments. This 4. H Model
referring as “Targeting Life Skills Model” emphasizes on the development of
competencies which are productive and healthy for young children and their societies

(Hendricks, 1998).
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3.5.1 Life skills focused by 4.H Model

Head:

Skil1s related to critical thinking, reasoning, creativity, and reasoning involves thinking in
which a person use his/her own intelligence to get ideas, make decisions and carefully
consider facts of life. More over young people learn to use resources effectively to
accomplish a purpose.

Heart:

Skills associated to heart are personal and social competencies which consist of
developing mutual relationships and caring nature that shows kindness, concern, affection
and understanding for others.

Hand:

Hand related competencies are vocational and citizenship which include social
responsibilities, providing or supplying services and working to eam money through
physical or mental activities.

Heath:

Health related skills are related to living, behaving or everyday life activities. These skills
are directly related to understand one’s own nature, competencies, positives or negative
characteristics and involve complete personal development,

Further detail of life skills that are focused in “Targeting Life Skills Model” is given in

table 2.1:
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3.6 Assumptions Related to Life Skills Education

There are certain assumptions related to the life skills which are some key features
of young students life such as through learning the life skills they become able to make
reason based decisions when equipped with proper knowledge, skills and attitudes.
Education based on life skills students learn to respond to socio cultural issues like school
conflicts, use of drugs, substance abuse, and HIV/AIDS. Life skills also deal with the
critical needs of the youth. Life skills education must be relevant to the real life events or
reflect the lifelong processes that must start from the early educations and continues

throughout the life span.

3.7 Theories of Life Skills Based Education

The life skills theories have very positively contributed for the expansion of life
skills education. Many theories have emphasized the concept of life kills for young
people. Bandura presented social learming theory which is recognized as one of
prominent theories related to life skills. Other theories related to this concept are child
and adolescence development, problem solving theory, problem behavior theory, multiple
intelligence theory and social influence theory etc. According to the cognitive behavioral
theory the perception is that life skills are such skills which enable a person to conscious

of its everyday life matters and handling of daily challenges (Pillai, 2012).

3.8 Promoting the Teaching of Life Skills
There are many forums and organizations who have been discussing about the
importance of life skills for the young people. One of them is WHO, that is very

prominent organization and contributing the teaching of such abilities that are often
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ignored which children education. However, there is growing recognition that due fo

.many cultural changes a lot of young adolescence is not well equipped with the essential

life skills which could help them to learn how to deal with demands and stress of life.
Generally it could be because of cultural mechanism such as families and customs in
which life skills are not seen as crucial or influencing factors for adolescence
comprehensive development. Throughout the world, a swift growing change is seen
among young people’s expectations, values, and living styles that is very different from
their parents and forefathers due to the cultural transformation in many countries,
(Rasheed, 2010).

Life skills must be distinguished from the other essential skills such as reading,
writing, practical or technical skills which are generally known as livelihood skills and
young children are expected to be equipped with them as they grow up. In fact life skills
include psychological and social competencics that equip young people with critical,
problem solving, self-management and socialization abilities, The efforts must be made
to inculcate life skills through formal and informal education, in schools, home and in
societies. Especially educational process must focus on the development of these life
skills among young people so that they can lead their life successfully and handle

challenging situations effectively.

3.9 Methodologies for Life Skills Education
The methods used in the teaching of life skills builds upon what is known of how
young people learn from their own experiences and from the people around them, from

observing how others behave and what consequences arise from behavior. This is
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described in the Social Learning Theory developed by Bandura (1977). In Social
Learning Theory, learning is considered to be an active acquisition, processing and
structuring of experiences. LSE is generally implemented through methodologies such as
group discussion, discussion based on case vignette, role-play, simple games, and
storytelling, debate, etc (Rasheed, 2010). These methodelogies unlike the lecture method,
arouse and sustain attention and interest, ensure participation and team work and also
facilitate learning through fun and humour. Therefore, it’s important for the trainer to be
well versed in these methodologies; it in turn helps in internalising the skills by the

participants in a better way.

3.10 Life Skills Education and Adolescence

Adolescence is the most critical phase of an individual. It denotes the transitional
stage from childheod to adulthood marked by conspicuous physical, cognitive, emotional
and social changes. The inbuilt buffers existing in the society in the form of control and
support from the near and dear ones guide the adolescents to grow into a mature adult.

However, in the recent years, big changes have taken place in our traditional
society owing to industrialisation and globalisation. The impact is evident in the entire
society, with no exception to adolescents. In the report “Development of social skills
among children” Rasheed (2010) explained, thc family ties have weakened; moral, social,
religious and cultural controls rarely exist and a new life style emerged among the
adolescents. The highly competitive world of today and the absence of traditional norms
and support have heightened the stress among adolescents resulting in multiple mental

health issues such as depression, anxiety, loneliness, rejection, diffidence, anger,
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confliction in interpersonal relationship and failure. Alcohol abuse and criminal
behaviour among the adolescents too are not uncommon.

Life skills education is suggested by many as a prevention and development
approach to this sertous scenario. As the definition by WHO in 1997 suggested,
internalising the core essential life skills helps the adolescents to deal with the concerns
in the modern world in a dignified and mature way bringing success to them. These skills
will help them to resist peer pressure as they learn how to accept themselves for who they
are, These bastc skills will help young people in coping with difficulties they face in their
personal, emotional and social development. Life skilis are essentially those abilities that
help promote mental well-being and competence in young people as they face the
realities of life. With life skills one is able to explore alternatives, weigh pros and cons

and make rational decisions in solving each problem or issue as 1t arises.
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CHAPTER 3

RESEARCH METHODOLOGY

4.1 Research Design

It was a mixed method research and involved both of quantitative and qualitative
research designs. The design of study was a survey research type because survey research
is descriptive in nature and a non-experimental study. It is a systematic way to collect
information to describe, compare or explain knowledge, behaviors, and attitudes. In
surveys, usually data are collected through use of questionnaire and interviews, Surveys
can be qualitative as using open-ended questions or quantitative using close ended
questions in measuring instruments. There are two major types of survey studies, cross-

sectional and longitudinal surveys (Creswell, 2003).

4.2 Population

A research population is a large collection of individuals that are the main focus of
the study, and have similar characteristics or traits. Sometimes due to the large size of
population, it is not easy for a researcher to include each and every individual in his/her
study, furthermore it is too expensive and time consuming to research on a large number

of people. Due to this reason, researches moved towards adopting a sampling technique.

4.2.1 Accessible Population
The accessible population for the study included teachers and students of all

private and public secondary schools of Sargodha city, parents of secondary students and
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main five components of life skills were constructed such as (8) items related to the
Creative thinking/critical thinking, (8) items related to the Decision making/problem
solving skills, (10) items related to the Inter personal/ communication skills, (9) items
related to the Self awareness/empathy and (12) items related to the Coping/self
management skills. Both of questionnaires were based on 5 point rating scales such as
(Strongly agree, Agree, Not Decided, Disagree, and Strongly Disagree). Scoring key for
responses was consisted of 5 marks allocated to the response of Strongly Agree, 4 marks
for Agree, 3 marks for Not Decided, 2 marks for Disagree and 1 mark for Strongly

Disagree (see Annexure 3 & 4) .

4.4.1.1 Pilot Study

Through piloting the research instrument a researcher can ensure that it is not only
measuring what it is intended to measure but it is consistent and stable over repeated use.
It also helps to identify whether the instrument is understandable by the sample or not.
Furthermore it assists to detect the deficiency in research tool and overcome them before
administering it to a large sample size (Orodho & Abobo, 2014).

A pilot study was conducted and its results were used to calculate the reliability of
the questionnaire. For this purpose 20 students and 10 teachers from the accessed
population, were given the questionnaire forms and data were obtained. Using the SPSS
software Cronbach’s alpha coefficient reliability was calculated as .82 which is

considered as an appropriate measure to continue the questionnaires for further study.
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4.4.2 Interview Guides

A semi-structured interview guide was conducted for parents to know about
which life skills, according to their opinion, are essential for their young children to have
a successful life. It was made sure that all parents included in study have the child
studying in 9™ or 10" grade and were encouraged to answer the questions respective to
their that child. Itis elaborated in many researches that qualitative studies widely used in
educational researches and relies on the data obtained by the participants. Interviews are
used in qualitative research to collect useful and valuable information when the
researcher can’t observe directly to the participants. Interview data collection technique
helps the researcher to have better control over the information because specific questions
are used to elicit the data (Creswell J. W., 2005). The interview guide contained 20
questions such as 1.3 questions were related to the Creative thinking/critical thinking
skills, 4.7 questions were related to the Decision making/problem solving skills, 8.11
questions were related to the Inter personal/ communication skills, 12.15 questions were
related to the Self awareness/empathy and 16.19 questions were related to the Coping/self
management skills. Question no. 20 was about the parents general opinion regarding
some life skills other than mentioned in the interview (see Annexure 5). For this purpose
20 parents both male and female representing different professions were personally
interviewed by the researcher and requested to give their valuable opinions regarding
essential life skills for their young secondary schools students. Moreover, an interview
guide was developed for five Punjab curriculum experts based on five base questions
related to the life skills (see Annexure 6). The five curriculum experts SST Pak-Studies,

SST English, SST Urdu, SST Mathematics and SST Islamiat were requested to give
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interview via email or telephone because they all were in Lahore city and it was not
convenient for the researcher to personally visit them. They all accepted the request to

give their responses through telephone.

4.4.2.1 Validity and Reliability of Qualitative Data

It 1s very essential to determine validity and reliability of the research instruments and
data in any type of research. For qualitative research the terms consistency,
dependability, authenticity, credibility and conformability are used to determine the
quality of the rcsearch. The term ‘dependability’ is used in qualitative study instead of
reliability which determines the consistency of the data (Lincoln & Guba, 1985). Validity
in qualitative studies means whether the researchers find what they intended to find. To
ensure the consistency and authenticity of the qualitative part of the research, certain
measures were taken by the researcher. For the optimum authenticity of data, the
researcher conducted the interviews by personal visits to the participants. As it was one to
one interview and researcher had to take notes from the verbal discussion, to ensure
authenticity and accuracy of data, written responses were discussed with the participants
as reflective talk so that any point of divergence can be evaded and in turns mimmize the
researcher’s biasness. Flick (2008) specified three major techniques to ensure reliability
of qualitative data, first is to train the interviewer, second is to provide interview guide
and third is to analysis interview questions through piloting. Furthermore in the study all
of above measures were taken as the researcher herself conducted interviews and a proper
interview guide was developed and pilot study was conducted to ensure the reliability of

the study. As Leedy & Ormrod (2009) explained that to determine the feasibility,
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consistency and authenticity of the interviews, or instruments in the qualitative study, a
pilot study can play a great contribution. However most of researchers claimed that one
of the main factors that can ensure consistency or reliability of the qualitative studies is

its validity (Lincoln & Guba, 1985).

4,5 Procedure for Data Collection

Data were collected in both forms, qualitative and quantitative

4.5.1 Quantitative Data

Students and teachers were given two different questionnaires based on 5 point
rating scale about the life skills to determine their views about essential life skills and
data were retrieved in quantitative form. The researcher personally visited the public and
private schools and questionnaires were distributed among the 9™ and 10" class students.
Students were explained and briefed about the tricky items of questionnaire to have more
accurate and valuable information. Teachers of secondary schools who are teaching 9"
and 10™ classes were requested to fill the given questionnaire to share their precious

answers regarding the asked questions.

4,5.2 Qualitative Data

Qualitative data were obtained via conducting a semi structured interview guide
based 20 open ended questions was developed related to the components of life skills by
WHO to take opinion of 20 parents including both male and female about the essential
life skills for their children. The researcher personally visited every parent and
information was obtained from them. Punjab curriculum experts of compulsory subjects

were also traced and requested to give their response against the asked interview, For this
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purpose the interview guide was emailed to the relevant people. Three of them gave their
responses via telephone and two did not reply, whereas initially all of them were agreed
to give their response to the interview. Instead of this, curriculum documents and text
books of class IX and X compulsory subjects including Mathematics, English, Urdu,
Islamiat, and Pak-Studies were critically reviewed to analyze which life skills are being

focused or overlooked for secondary students.

4.6 Data Analysis

Data were analyzed through calculating the mean scores of secondary siudents and
teachers perception regarding the life skills. Furthermore, the difference between the
opinions of male and female, students and teachers were analyzed by applying
independent samples f-test concerning the expected life skills for secondary students.
Interview data collected from parents were analyzed using the software NVIV0.10 and
different codes and themes were identified. Text Search Query was run and related
statements and expression about the key factors of the life skills were identified.
Furthermore the coding summary by nodes is attained and presented (see Annexure 7).
The data obtained from curriculum experts were analyzed by getting their opinions and
key words reflecting their perception about life skills and to determine what life skills are
being focused and incorporated in secondary school curriculum especially related to their
subject. Additionally the curriculum documents and content of text books of compulsory
subjects were analyzed by using Curriculum Alignment Matrix to find cut what life skills

are being promoted and which are overlooked as mention in the table given below:
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Table 4.6: Curriculum Alignment Matrix

Urdu English Mathematics | Pak-Studies

Islamiat

Creative
thin king/ critical
thin King

Deciision
making/
problem solving

Inte rpersonal/
communication

Self awareness/
empathy

Coping and self
management
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CHAPTER 4

DATA ANALYSIS AND INTERPRETATION

The chapter four “Data Analysis and Interpretation” is a presentation, investigation
and interpretation of the collected data using various data collection tools e.g.
questionnaires, interviews and document analysis etc. The main purpose of the study was
to explore the perception of parents, teachers, and students about the essential life skills
and analyze the secondary schools curriculum to explore what life skills are included in
the curriculum and what skills are overlooked. For this purpose data were collected using
questionnaires, interview and curriculum document analysis and text books of
compulsory subjects. Quantitative data were collected via administering two
questionnaires to secondary school students and teachers to obtain their expectations
about the life skills for the secondary school students of Sargodha city. To obtain
qualitative data parents were interviewed to attain their perception about essential life
skills for their young children. Some curriculum experts were interviewed to know what
life skills are being the part of secondary school curriculum specifically in their subject
and finally curriculum documents and text books of compulsory subjects such as Urdu,
English Math, Pak-Studies and Islamiat, of 9" and 10% classes were reviewed to
investigate which of life skills have been included and which are overlooked. Findings of

the research were organized and presented in line with the objectives of the study.
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(32.66) of public schools related to decision making/ problem solving life skills (DM)
variable fall within the range 25-40 that shows positive perception of all groups but
difference in mean scores shows that male teacher have more positive perception as
compare to the female teachers and male students are more positive about the decision
making and problem solving skills than the female students of public schools . The mean
scores of male students (41.84), female students (39.94), male teachers (43.05) and
female teachers (42.30) about the interpersonal/ communication life skills (IPC) variable
fall between the range 31-50 that depicts their positive perception but the mean difference
shows that male teachers have more positive opinion than the female teachers and male
students possess more strong perception as compare to female students about ICP
variable. Male teachers’ (40.50) and female teachers’ mean score (39.10) depict more
positive perception as compare to male students’ (38.98) and female students’ mean
scores (37.34) related to the self awareness / empathy life skills (SAE) variable but
however fall within the range 28-45that shows both groups of public schools possess
positive perception for the SAE variable. In the same way the mean scores of male
students (50.58), female students (47.28) and male teachers (50.30) and female
teachers(49.55) for the coping and self management life skills (CSM) variable seems
posittve and fall within the range 37-60 that represents the positive perception of all
students and teachers of public schools towards the CSM variable of Life Skills. Male
teachers (203.25) depicts more positive perception as compare to female teachers mean
score (197.35) and male students mean score (201.22) represents more positive

perception as compare to female students mean scores (188.14) related to the overall Life
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female teachers {(43.29) about the interpersonal/ communication life skills (IPC) variable
fall between the range 31-50 that depicts their positive perception but the mean difference
shows that female teachers have more positive opinion than the male teachers and male
students possess more strong perception as compare to female students about ICP
variable. Male teachers’ (39.84), female teachers’ mean score (39.10} and female
students’ mean scores (39.02) depict more positive perception as compare to male
students (37.70) related to the self awareness / empathy life skills (SAE) variable but
however fall within the range 28-45that shows all groups possess positive perception for
the SAE variable. In the same way the mean scores of male students (47.46), female
students (52.92) and male teachers (50.63) and female teachers(49.58) for the coping and
self management life skills (CSM) variable seems positive and fall within the range 37-60
that represents the positive perception of all students and teachers of private towards the
CSM variable of Life Skills. But difference in mean scores shows that male teachers’
mean score is better than the female teachers and mean score of female students is more
positive than the male students. The mean scores of male students (192.91), female
students (201.56), male teachers (204.31) and female teachers (199.70) of private schools
related to the overall Life Skills variable fall between the range 142-235 that depicts their
positive perception but the mean difference shows that in private schools the male
teachers have more positive opinion than the female teachers and female students possess

more strong perception as compare to male students about overall Life Skills variable.
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differs significantly or not. The test results show no significant difference in the scores of
public school students (M=194.6, SD=23.180) and private school students {M=196.5,

SD=15.710); t (168.7) = .674, p= .501 as the p>0.05

5.1.7.5 Decision about the null hypothesis H,s

Since the p= .501is greater than the chosen significance level a = 0.05, so the null
hypothesis “There is no significant difference between the mean opinion scores of private
and public school students about the essential life skills” is fail to be rejected and reveals
no significant differcnce between the overall public and private school students’

perception about the Life Skills.

5.2  Qualitative Data Analysis

There were two main objectives of the study related to explore the parents’
perception about the essential life skills for their secondary school children and
curriculum experts’ opinion about the life skills which are integrated with the secondary
school curriculum. To answer the first question it was essential to collect open and in-
depth data from the parents to achieve their deep understanding about the essential life
skills required for the young secondary school students. To answer the second question,
five curriculum experts were interviewed to obtain information regarding which life skills
have been inculcated in secondary school curricufum. Two interview guides were
developed to obtain data from these two groups. The first interview guide was developed
for parents that contained 20 questions such as 1-3 questions were related to the Creative
thinking/critical thinking skills (CRT), 4-7 questions were related to the Decision

making/problem solving skills (DM), 8-11 questions were related to the Inter personal/
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communication skills (IPC), 12-15 questions were related to the Self awareness/empathy
skills (SAE) and 16-19 questions were related to the coping and self management life
skills (CSM). Question no. 20 was asked about the parents general opinion regarding
some life skills other than mentioned in the interview (see Annexure 5). Second interview
guide was constructed for five curriculum experts and contained five explorative
questions to obtain their opinion about the essential life skills which are inculcated in the

secondary school curriculum (see Annexure 6).

4.2.1 Data Analysis for Parents’ Interviews

Qualitative data were analyzed using different steps, before proper coding and
analysis it is necessary to transcribe interview data accurately so that meanings, feelings
and ideas of participants can be reported truthfully. In qualitative research usually three
approaches are used to construct the codes. First is ‘inductive” approach in which codes
are assigned to raw data instead of pre determined codes. Second is deductive approach
that starts with predetermining codes and the third is integrated approach that is
combined of both inductive and deductive approaches (Kwan, 2013). In the proposed
study the researcher used third approach as initially certain life skills were pre-
determined; secondly it was observed that how parents perceived those life skills and
then certain emerging themes were observed and discovered that were seemed important

and interesting. Below figure presents all steps taken for data analysis process:
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Import
transcripts

Collect data into NVivo Axial coding
Transcribe Open Selective
interviews coding coding

Figure 4-1: Steps for the Data Analysis Process

4.2.1.1 Data Collection

To collect the qualitative data a semi-structured interview was conducted from
parents to know about which life skills, according to their opinion, are essential for their
young children to have a successful life. It was made sure that all parents included in
study have the child studying in 9" or 10" grade and were encouraged to answer the
questions respective to their child. The researcher personally visited the parents and
requested them to give their response for the interview questions. It was made sure that
data will be kept confidential and will be used only for research purpose. It took almost
an hour to take detailed response from each parent. Some probing questions were asked
to obtain their in-depth views and clarifying vague comments. Following is the

demographic detail of parents who participated in the interview;
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Table 4-47: Parents Respondent Demographics

Participant Gender Child Child’s Profession Qualification
Gender school

Pl Female Girl Public Teacher M.A.
P2 Female Boy Public Lecturer M.S (chemistry)
P3 Male Boy Public Govt. Servant  M.Sc.
P4 Female Boy Public Doctor MBBS
P35 Female Boy Private House Wife M.A
P6 Female Boy Public Teacher M.Se,
B7 Female Boy Public Teacher M.Se.
P8 Female Girl Public Teacher M.Sc,
P9 Male Boy Public Business M.A
P10 Female Boy Private Lecturer M.Sc.
P11 Female Boy Public Teacher M.A
P12 Female Girl Public Teacher M.A
P13 Female Boy Private Lecturer M.A
P14 Male Boy Private Business M.BA
P15 Male Boy Private Govt. Servant  M.A
P16 Female Boy Private House Wife M.A
P17 Female Girl Private House Wife B.A
P18 Female Boy Private House Wife B.A
P19 Female Boy Private House Wife B.A
P20 Female Girl Private House Wife B.A

The participants for the interview included 4 male members, and 16 females
representing different professions such as 2 parents were from govt. services, 2 parents
were from business sector, 3 lecturers, one doctor, 6 teachers and 6 mothers were house
wives. There were five parents who talked about the girl chuld and 15 parents gave
information about the boys. 10 of the children were from private schools and 10 from the

public schools. These all children were students of 9" or 10" class.

4.2.1.2 Transcription of the Data

Initially interview data were transcribed in Microsoft Word and the effort was
made to include all raw and relevant data that is observed in the transcription. The
transcription was labeled with the code names rather than using the original names of the

participants such as P1 and P2 etc., so that, confidentiality of the information provided by
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the parents/ participants could be ensured. The transcribed data were reviewed and
evaluated again and again for the precision and accuracy. Furthermore the transcribed
document was formatted by applying the heading style to structure the data. After the

transcription of data it was imported into NVIVO 10 software for further analysis.

4.2.1.3 Open Coding

The very first step in qualitative analysis is open coding that consists taking data
from the transcription of interviews and segmenting it into different groups of
information. This step is known as “fracturing” or “slicing” the transcription of
interviews and forming the components (Bazeley, 2007). After the transcription, initial
coding was made by highlighting the meaningful text and memos were created. All
responses related to the same concept or question was organized under the same heading
so that all relevant comments can be obtained at the same place. All responses of
participants were coded under the same heading using the NVIVO 10 software as free

node.

4.2.1.4 Axial Coding

This is the second step in coding the data. In axial coding various categories are
derived from the open coding and known as central observable facts. Bazeley, (2007),
defined axial coding as the intermediate level of coding about the main concepts between
the initial/open coding and development of final themes. This is a higher level of
‘abstraction’ or ‘fractured’ data. This type of coding (axial coding) helps in grouping the
initial codes or items (nodes) which are connected into a set or in a tree node that finally

belong to the core themes conceptually and systematically. After importing the
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transcribed interviews auto nodes were created and through text search query images
were created 50 that main concepts can be identified and related statement (tree nodes)
can be observed. Following are the images created using NVIVO 10 software showing

the participants perception/comments related to the pre selected coding:
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Interpretation: Theme 1 Creative thinking/critical thinking (CRT) Variables
Table 4-48 illustrates most of parents recognized that critical and creative thinking ability

is very important skill for the children especially for secondary level students. The first sub-
theme ‘Identify critical problems” was derived from the interview question ‘what do you think,
why should your child possess the ability to identify critical problems and search for their
possible solutions?” The parents supported their answers with the expressions “yes it is very
important that children should be able to critically identify various problems and has to learn
how to search for their possible solutions”. To support their consent for this skill they ¢lucidated
their comment as “it kelps to be get adjusted in the society, excel in all walks of life, to get a
solution; take decisions independently, cope with the problems of life; live his life in a better
way, for confident; mature and strong personality; think over solutions; solve different
problems; cope with the problems of life, to be independent; to face the life, to find best
solutions”. The second sub-theme ‘Handle challenging or tricky situations’ derived from the
interview question “‘Do you think it is important for your child to be able to handle challenging
or tricky situations at this stage of his/her life?” Almost all of parents seemed in favor of this skill
and confirmed their consent with the expressions “Yes, very important; should be able; and must
be able”. Furthermore they supported their assent for this skills with the statements such as
important for living an independent life; training for young to come ahead; builds up gentlemen
who are better citizens; take appropriate measures; lead life full of struggle and availing
opportunities, understand how to face different situations, understand how to face the problems;
resolving further obstacles in her life; gain confidence, practice makes a man perfect,; in order

to meel the future challenges; has to face a lot of challenges in future life”. Only two parents had
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different view point regarding the asked question and thought that at this stage of their life
children are unable and even not propetly trained to handle tricky and critical situations as P 9
and P 18 answered “I don't think so because at this stage of age the child will be not able to
handle or even identify solutions, it is difficult for him to handle tricky situations; and he is not
Jully trained and most of time he is unable to handle such situations”. Third sub-theme “Use
technologies effectively e.g. computer, internet, email etc’ obtained from the interview question
‘Why is it important for your child to have the ability to use technologies effectively e.g.
computer, internet, email etc?’ and most of parents were in favor this skill expressing their
consent as "It is the need of the time; need of present time, yes; it is an era of computer” further
they explain their consent with the words “communicate with each other through internet and
ematl etc; to keep a pace with the changing environment, for success in any future task; progress
is mainly based on technology, Without using these technologies no one can get progress, for
awareness of modern innovations and rapid growth; if not know, will face many problems; very
useful resources now a day, data collection and problem solving tool”. But some of parents
seemed more concerned and conservative while discussing the use of technologies like
computer, email and internet. They supported their pessimistic approach towards these
technologies with the statements as P 10 said “must use it in positive sense and beside this
children must be kept away from these all”, P 18 assumed “should not use such technologies
because of it he wastes a lot of time and get distracted”, P 17 and P 20 stated “avoid excessive
use"”, “avoid misuse of such things”. P 12, P13 and P 19 expressed their concern in the words

“we should keep an eye on the children”, "we should be aware of the children’s activities” and

85



“use technologies but under supervision and for limited time”. But most of parents positively

perceive the significance of learning these technologies for their young children especially

-

- secondary students.

1
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Interpretation: Theme 2 Decision making/problem solving skills (DM) Variables
Table 4-49 portrays that almost all parents are agreed with the statement that secondary

students must be able to make their own decisions and equipped with the ability to solve various
problems encountering in their life. Foremost sub-theme ‘Plan the things before performing
some tasks’ related to the theme 2 was retrieved from the interview question “Why is it
important for your child to plan the things before performing some tasks?” All of parents were in
favor of the statement and thought their children must possess this skill because it leads their life
towards success and guide various plan with ease and accomplishment. Parents show their
consent using the words “Yes, very important, planning is necessary, must be properly planned”.
Further they supported their consent with the statements as, “Successful people always plan their
tasks; gives a proper guide line for a task; better to spare some time for brain storming; lead you
to a better plan or solution; makes it simple and easy: can face upcoming challenges in a better
way, face problems in a better way; life will be comfortable and easy; leads to logical situations
and results in success, things should be planned so that can be done appropriately; plays an
importani role in every one’s life; tasks can be performed properly, to do anything in a proper
manner; Planned tasks are always better carried out, necessary for every type of task eg.
studies, parties; get good results” Second sub-theme ‘Discuss or take opinions from others’ was
obtained from the interview question “Do you think it is important for the child to discuss or take
opinions from others before planning the activity?” Why. Most of parents were seemed very
concemed regarding this skill for their secondary students and show their consent with the
expressions “Yes very important, Children must be taught: should discuss”. They supported

their ‘okay’ by utterance “because it enhances the skills for planning: With proper guidance
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success rate of children increases; Discussion helps to avoid mistakes; broaden their sense and
vision, guide them in a better way, positive opinions will help her in constructing the new
activities; experienced people will provide him proper guidance; help him to handle his
problems successfully; help him to solve different problems easily; provide very useful
information; collective wisdom is better than individual one, must get other’s view to plan
better, must discuss with his family, friends and parents”. P3, P6 and P17 came up with little
different view point and stated “child should be able to make decisions by their own; Depends
upon the situation and opinion; It's her choice”. It showing that they are reluctant to let their
child to follow every type of opinion or suggestion blindly. They feel their child must be able to
take their own decisions to plan any activity and consider in what situation or conditions they
have to follow a specific type of idea. Sub- theme 3 ‘Give the importance to others opinions’ was
retrieved from the interview question “Should your child give the importance to others opinions
or views? Why”. Almost all parents confirm their concern about this skill for their secondary
students by saying “‘must seek guidance; discuss their problems & ask for possible solutions:
should be able to listen others; should give importance to others opinions, must consider and act
upon the other's advices and opinions; should be able to give importance to others view” further
parents supported their assent with the statements “discussion is always very helpful, help him to
get experience and get help from others point of views, discussion is very helpful for the child;
helpful for them to handle their life issues easily; learn a lot from others’ experiences; get view
of people from various background; opinions may be valid and helpful; help them to learn

more”. Three of parents seemed little different in their view points that shows that children
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should be able to opt the opinion or suggestion that suits their plan and situations, as P 2, P 7 and
P 8 uttered “should be trained in such a way to select the best possible choice; Depend upon
situations; It depends upon the negativity and positivity of the opinions. Fourth sub-theme
‘Resolve conflicts and clashes by themselves’ obtained from the interview question “Is it
necessary for the child to resolve conflicts and clashes by themselves? Why”. Twelve parents
were in the favor of this statement and expressed their assent as “necessary for the child to
resolve conflicts and clashes by themselves; should be able to resolve it should try themselves:
should handle their all conflicts”. Further they justify their consent as “helps them in decision
making; gives them confidence and they get prepared for the years to come; gives confidence to
them; be able to resolve conflicts as early as possible”. But eight parents disagree with this
statement and utter their expressions in these words “No, should invite extra support; should do
under the guidance of her elders; should take help from their elders” they elaborated their
expressions like “if they feel difficulty they should seek help; Not always they might need help in
some cases . These expressions illustrates that for some parents, children at the secondary level
arc not enough groomed that they can handle or solve all type of their conflicts by themselves, so

it is better for them to take help from their elders to overcome such type of situations.
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Interpretation: Theme 3 Inter personal/ communication skills (IPC) Variables

Table 4-50 illustrates that all of parents are in favor of the statement that secondary students must
equipped with interpersonal and communication skills. First sub-theme ‘Express his/her feelings,
ideas and opinion openly’ related to this variable was obtained from the interview question
“Should your child express his/her feelings, ideas and opinion openly? Why”. Most of parents
express their consent as "‘must be given full freedom to express their feelings, should be groomed
to speak out; should not feel hesitation; should express feeling and opinions openly; has to be
confident and straight enough to share his ideas and opinions openly” and elucidated their
expression with the statements “express themselves in different mode to avoid negative thinking
or aggression; will be friendly with others and will take more ideas; strengthen her personality;
straif forward is always better than hiding your feelings”. P 4 and P 9 straight forwardly said
“No” because for them secondary school children are not grown up enough to express their
thinking and opinions openly as P 4 said “No, because he is in immature age”. For some parents
it 15 ‘okay’ but with some conditions i.e. parents are agreed that children should be able to
express their ideas and feelings but within limits as P 10, P 12, P13 and P 19 stated “‘should be
Jriendly with their parents but within limits; be able to express his feeling and ideas openly but in
appropriate way”. Second sub-theme ‘Appreciate other’s viewpoints’ was retained from the
interview question “Why is it important for your child to appreciate other’s viewpoints?” and all
of parents seemed in favor of this skill for the secondary students, as they expected *“Yes very
important to appreciate others, must appreciate other views, should appreciate other’s thinking

and opinions; should appreciate good deeds and viewpoints”. Further they elaborate their
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consent with the arguments “learn work in groups and later in organizations; if they respect and
give importance to others, others will also respect them; build his tolerance and communication
skills, it will help him to respect others; will express her broad mind and respect and love for others,
help in solving the problems; will well develop his personality”. Third sub-theme ‘Communicate
accurately and fluently’ obtained from the interview question “Should the child be able to
communicate accurately and fluently? Why”. All of parent were agreed and stated “must be thought
to do so; should be able to communicate accurately, very important, in this age it is very
compulsory”, Parents elucidated their positive expressions with utterances such as “excel in life
without embarrassment, it is the reflection of his self-confidence; gives him confidence to face the
situations;, may be able to face every circumstance boldly; can solve many problems; important for
shaping a balanced personality; is the key to success”. Fourth sub-theme ‘Give logical arguments to
convince others’ obtained from the interview question “Should the child be able to give logical
arguments to convince others at this stage of their age?”. Most of parents show their consent as,
“must be free to give logical arguments; must be trained; should be able to build their personality
and convince others; to some extent it is very necessary, must be taught to do so,; must be able to use
augments; should have ability to convince others”. Further they elucidated their comments with the
statement "Early age training builds confident and successful gentlemen, can convince others; build
their personality, can express her quality of reasoning; enough developed so that he can express
himself logically”. But for some of parents it is not good thing that children make arguments all the
time especially in front of their eiders as P 5 stated “arguing at this stage is not good”, P 6 & 7 said
“no necessary in all situations”, P 10 “Not possible” and P 10, P 12 & P 13 uttered “do not allow a

child to argue in every matter”.
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Interpretation: Theme 4 Self awareness/empathy skills (SAE) Variables

Table 4-51 represents that most of parents are concerned about the self awareness and
empathetic skills for the secondary school students. Foremost sub-theme ‘Know their own
strengths and weaknesses’ of this variable was driven from the interview question “Should your
child know their own strengths and weaknesses? Why”. All of parents were in favor of this skill
and uttered their expectations as “must know; yes it is very necessary; should know, should be
able to know”. They justified their consent with the statements "‘fo avoid unwanted situations;
learn how to manage life; in order fo excel in future; to make decision for entering in practical
life, can make the right decisions; can overcome their negatives; can overcome their
weaknesses’ self-realization is the first step towards improvement and prosperity; improve his
skills; to improve himself”’. Second sub-theme ‘Behave with people who are different i.e. in race,
caste or social status’ was retrieved from the interview question “What do you expect from your
child to behave with people who are different i.e. in race, caste or social status? Why”. Most of
parents showed their consent about this skill for secondary students and expressed their view in
such words “must never consider; Behave normal and usual, should be humble and positive;
behave politely, should behave with the rule of equality; should treat all people equally; Equally
and ethically;, Generously and politely; should ignore such differences; avoid discrimination
among different people”. Further they elaborate these expressions with the statements as
“teachings of Holy Prophet are there as we can't differentiate on the basis of caste color or
race; important o adjust anywhere and in any bipe of situations; respect every one, must take

care of and understand other’s feelings”. Some of parents showed little difference of opinion as
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P 2 stated “Children can’t understand differences” and P 10, P 11, P 12, and P 13 stated “But
sometimes it is not possible”. Such comments illustrates that for some parents secondary children
can’t understand such differences because of their innocent age. Third sub-theme ‘Understand
how people could feel if they are in pain or crisis’ retrieved from the interview question “Is it
necessary for your child to understand how people could feel if they are in pain or crisis
(understands how others feel)? Why”. All of parents were agreed about the importance of this
skills for secondary students and expressed their consent as “Yes it is very important; it is
necessary; must be able to understand other’s feelings; should show concern for others; Iry to
understand other s feelings, should learn to understand; must have this ability” and additionally
they elucidated their assent by saying the statements as “important for the emotional and menial
developments; in order to grow well in the society, should have this quality of judging others;
very important for their moral development; knowing how other feel will help him make
decisions and act on them; it will allow him to help others; will be able to help the others in time
of need”. Only P 17 uttered “child is not enough grown so that she can understand others
feeling” that demonstrates his little difference of opinion. Fourth sub-theme ‘Understand their
and other’s rights and responsibilities’ retrieved from the interview question “Is it important for
the children to understand their and other’s rights and responsibilities?” Most of parents were
agreed with the statement that secondary students must be equipped with the skill of
understanding themselves and others and expressed their expectations as “always important,
very much important; should know; should understand; should be able”. Various parents

illustrated their consent by uttering the statements “to become a responsible citizen; to know how
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they have to manage with these problems; to develop a healthy society; very necessary for her
good personality,; can help him in the deeds he will do; important to build a healthy society, he
can fight for his rights if he knows”. Some of parents have contrary comments regarding this
skill for secondary students as P 10, P 12 and P13 uttered “it is difficult for this age group” and

P 17 stated “she is small to think about her or others rights and responsibilities”
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Interpretation: Theme 5 coping and self management life skills (CSM) Variables

Table 4-52 illustrates that most of parents think positively about the coping and self
management skills for their secondary students. For the first sub-theme ‘Manage his’her work
independently’ related to this variable that was retrieved from the interview question “Does your
child manage his/her work independently? What do you expect?” most of parents showed their
concern about this skill for their children and uttered their expectations in words “I expect my
child to be perfect and manage his work independently; yes I expect; Yes they should; I expect
Sfrom him to manage his work independently; must try; should be independent” additionally they
elucidated their consent as “manage his affairs by his own; take his decisions independently,
should be able to perform their tasks independently”. But some of parents seemed different in
their views as P 1 stated “can’t manage their work independently because they are too young for
it”, P 2 said “we have ro check him and guide him at every step”, P4, P6, P7 and P8 uttered "‘not
always independert” and P9, P15, P16, and P17 said “he needs heip” P 10, P12, P13stated
“Don’t expect more than their limits”. These comments elaborated that for some parents the
secondary level students are unable to manage their work independently but all of them expected
that children in this age should learn to manage their work independently. The second sub-theme
‘Take initiatives especially in challenging or risky situations’ related to coping and self
management variable was retrieved from the interview question “Should your child take
initiatives especially in challenging or risky situations? Why™ and some of parents were in favor
that children must be able to take initiatives in challenging and risky situations as they stated

“should try to take initiative; should take initiatives, should be ready to take initiatives; should
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take initiatives” further they elaborated their expressions as “fake initiatives at the time when it
requires, should handle the situations positively and calmly, be careful in every type of situation,
Yes because luck favors the brave, important credentials for one’s personality, important to face
the challenges in life”. But some parents perceived this skill negatively as P4, P5, P10, P12; P13
& P17 elucidated with words “No. I don’t think s0”, P6 and P7 said “not necessary, depend upon
risk and situation”. Parents expressing negative perceptions regarding this skills indicated their
over protective attitude for their children. Third sub-theme ‘Improve his/her self instead of
changing others’ was taken from the interview question “What do vou think should your kid
improve his/her self instead of changing others or blaming anyone else? Why”. All of parents
were in favor of the skill i.e. improve his/her self instead of changing others, for their young
children and expressed their expectations as “Yes, one must be true courageous to accepts ones
Jailure; yes of course; should improve himself; should try to change himself: should reform
themselves,; yes definitely they should; should improve themselves, must be able to change
himself” further they claborate their expressions with the statements “have arn impressive
personality instead of blaming others, changing of their habit will make them that true strength
is in struggle and proceeding forward rather than blaming others; it will make his life easy and
happy, will be good for her and for her positive thinking, change himself than others will be a
positive activity, improving oneself is more important,; setting personal examples are always a
motivation for others”. Fourth and final sub-theme ‘Do when get disappointment or failure’ was
retrieved from the interview question “What does she/he do when get disappointment or failure?

What do you expect™? Most of parents expected as “must have courage to accept [ expect to
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overcome his feelings; I expect them to be calm; becomes calm with the passage of time; should
try to overcome it” and elaborated their feelings as “try to improve in future; learn from failure
is the lesson of hard work which is the key to ultimate success; need to be bold, confident, and
ready to overcome; need to control such feelings because it is the part of life; should try to
overcome their negative feelings; should take a fresh breath and forget the past; should take a
Jfresh breath and forget the past; must learn from his mistakes and move forward; face it
courageously”. Some of parents commented differently as P3 stated “at this age it is difficult”,

P10, P12 & P13 uttered “af rhis age it is difficult” and P18 said “elders must encourage them”.
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Interpretation: Theme 6 List of Some Other Life Skills Proposed by Parents
Table 4-53 portrays the list of some life skills offered by the parents of secondary school

students. Parent] stated “Sharing with others, respecting other’s opinions and positive approach
towards the life” skills must be considered for secondary students. Parent 2 expressed “Children
must be taught not to be rebel or extremist but follow the middle path in every walk of life”. Be
brave, be confident, and be consistent and courageous”. Parents 4 stated “sports”, Parent 5
uttered “Giving space to others, thinking honestly about the issues and doing their work with full
devotion is required for their own and country’s progress”. Parent 9 said “Follow the Isiamic
teachings and principles”, Parent14 stated “Courage, publically speaking and professionalism”,
Parent 15 expressed “Ethics, manners and disciplined” Parent 16 “Confidence, punctuality and
hard work” Parent 18 “Should realize parents’ efforts and problems” Parent 20 “Responsible
being, religious and moral learning must be provided”. Most of proposed life skills already
have been incorporated in the various statements of the questionnaire, some skills which were
not addressed in the asked questionnaire are, religious and moral leaming as suggested by the

P20.
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4.2.2 Data Analysis for Curriculum Experts’ Interviews

To collect further qualitative data five curriculum experts were interviewed to
know about which life skills, according to their view, are integrated within the secondary
curriculum and text books of compulsory subjects i.e. Urdu, English, Math, Islamiat and
Pak-Studies of 9" and 10" class for young children for doing well in their life. All
curriculum experts were approached through obtaining their personal cell numbers from
the director office of The Punjab Textbook Board, Government of Punjab. The researcher
personally requested them to give their response for the interview questions. It was made
sure that data will be kept confidential and will be used only for research purpose.
Initially all of them showed their willingness and eagerness to participate in the study and
after taking their consent a copy of semi-structured interview guide (see Annexure 6) was
emailed to all of them. But after the again and again reminder only two of them gave the
proper response for the interview, other two didn’t attend the calls and one of them said
she *“ don’t know about the life skills and whether they are corporate within the
curriculum or textbook of Pak-Studies of 9" and 10™ classes”. Some probing questions
were asked to obtain their in-depth views and clarifying vague comments. Following is
the demographic detail of these five curriculum experts:

Table 4-54: Curriculum Experts’ Demographics

Serial No. | Subject
1. English (SST)
2. Islamiat (SST)
3. Pak-studies (SST)
4. | Urdu(SST)
5. Maths (SST)
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Table 4-55: Responses of Curriculum Experts

Questions English Math | Islamiat Pak- Urdu
Study
Would you e Reading and e Humanity Don’t
like to share thinking skills o Honesty know
which  life ¢  Writing skills e Managing
skills  have e Oral their passions
been focused communication o Create
while skills peaceful
designing the ¢ Formal and environment
syllabus  for lexical aspects » Support each
secondary of language S other —
level students « Appropriate e Be conscious
particularly ethical and for their
for your social rights and
SUbj‘?Ct (any development duties
specific e Ethical and
lesson or social
topic)? development
Can we | Yes, through games, Yes by providing Don’t ]
promote role plays, dramas and them opportunities know
some debates, etc though which they
essential life can practicing
skills among Islamic teachings
young such as Worship as
students » prayer five
through  co- - time a day. -
curricular + Fasting in
activities? Ramazan.
How Obligation of
Zakat.
¢ Helping
others
Why is it | So that the student may Don’t
important to | contribute his/her best know
include life | to the society, family | — -
skills in the | and him/ her life.
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syllabus  of
secondary
level text
books?

What could | Both play their roles Both  ways are | Don’t
be the best | simultaneously in this important to promote | know
way to | regard. life skills. Because
promote  life whatever a child
skills among learn he/she must
students  of practice it

secondary
level text
books or co-
curricular
activities?

Can you | Please see the answer e debates, Don’t
name some | of Question No. 3. e role play, know
co-curricular e volunteer
activities social
which can welfare
help to : activities etc.
develop
essential life
skills among
secondary
schools
students?

Interpretation:

Table 4-55 is representing the interview responses of the curriculum experts
regarding the asked questions about the life skills for secondary school students.
According to the English SST the incorporated life skills in the English Textbook are
“Reading and thinking skills, writing skills, oral communication skills, formal and lexical
aspects of language, and appropriate ethical and social development”. Furthermore he

elaborated that certain co-curricular activities such as games, role plays, dramas and
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debates, etc could be used to promote the life skills among secondary school students.
While answering the question ‘Why is it important to include life skills in the syllabus’,
he stated that it is important “because the student may contribute his'her best to the
society, family and him/ her life”. Additionally he stated that both curriculum and
curricular activities are important to promote life skills among the young students, The
SST of Pak-Studies simply stated that she don’t know anything regarding life skills and
whether these are incorporated in the curriculum and textbook or not. The Islamiat SST
told certain life skills that are inculcated in the Islamiat curriculum and textbook, as
“humanity, honesty, managing their passions, create peaceful environment, support each
other, be conscious for their rights and duties and ethical and social development”.
While discussing about the co-curricular activities he stated "“by providing them
opportunities though which they can practicing Islamic teachings such as worship as
prayer five time a day, fasting in Ramazan, obligation of Zakat, helping others, debates,
role play, and volunteer social welfare activities we can promofte life skills among

secondary students”.

4.2.3 Educational Policies Reflecting Life Skills

In the educational policy 2009 it is stated in the fifth point of the Policy Action for
secondary and higher secondary education that “Life Skill Based Education (LSBE) shall
be promoted (pg. 29). Furthermore in the policy document it is highlighted under the heading of

“Curriculum reforms™ that it must embrace with certain imperative modifications such as
“emerging trends and concepts such as School health, Prevention Education against HIV/AIDS
and other diseases, Life Skill Based Education, Population and Development Education, Human

Rights Education, School Safety and Disaster Management, Peace Education and inter-faith
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harmony, Prevention of child abuse etc. hall be infused in the curriculum and awareness and

training for students and teachers in this context™

4.2.4 Analysis of National Curriculum and the Textbooks

Document analysis assists the researcher to capture information from all possible
data sources and expose the meaning to develop understanding and discover deep insight
about the research problem. Documents hold various potentials that make them important
to review for getting detailed information to support the information obtained from the
other sources of data collection such as interviews and focus grouped discussions
(Callery, 2012). Here curriculum document and text books review were made in this
regard. The life skills have been inculcated to the curriculum of most of countries in the
world at different levels of the educational systems especially in developing countries.
Almost all over the world curmriculum is considered as the tool to enhance the
competencies related to personality development such as creativity, critical and analytic
thinking, initiatives, team work, interpersonal relations, problem solving, and tolerance,
developing positive relationships, and developing dignity. These competencies are
considered as essential equipment that maximize the potential of secondary students and
increase their capacities for the handling of life issues positively. Below are presented
some key objectives representing life skills in the Punjab curriculum documents for

secondary school students.
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Figure 4-26: Curriculum Analysis of Islamiat
Source: (Yousafzai, Ziaulhagq; et al., 2009)
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Figure 4-27: Curriculum Analysis of Urdu
Source: (Amjad, Duram, Bukhari, Akhtar, & Aslam, 2006}

Table 4-56: Curriculum Alignment Matrix
Incorporated Life Skills into Curriculum SLOs & Text Books

Urdu English Mathematics | Pak-Studies | [slamiat
Creative v v v
thinking/ critical
thinking
Decision v v v v
making/
problem solving
Interpersonal/ v v v
communication
Self awareness/ v v v
empathy
Coping and selr v v v
management
Interpretation

Above table 4-56 illustrated the key objectives regarding the essential life skills for
secondary school students offering in the curriculum and textbooks of various subjects
such as in ‘National Curriculum for English, Urdu, Islamiat, Pakistan Studies and
Mathematics. It was observed in the National Curriculum Documents and Textbooks of

Punjab that most of components related to the life skills such as, creative and critical
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thinking, decision making and problem solving, interpersonal and communication skills,
self awareness and empathy and coping and self management, were incorporated in the
curricutum of Engtish and Urdu subjects. Whereas the National curriculum of Islamiat
involves most of components of life skills but missing content related to ‘creative
thinking/ critical thinking” and ‘interpersonal/communication’ skills similarly National
curriculum for Mathematics does not consists any content related to “self awareness and
empathy’ and ‘coping and self management’ life skills but incorporated rest of
components. Furthermore curriculum document of Pakistan Studies only incorporated
one component reflecting to the ‘self awareness and empathy’ and most of components

were overlooked related to essential life skills for secondary students.
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CHAPTER 5

SUMMARY, FINDINGS, CONCLUSION &

RECOMMENDATIONS

This study intended to answer certain questions and test hypotheses, and following

chapter would deal with the summary, key findings, conclusion and recommendations,

5.1 Summary

The study was intended to evaluate the secondary school curriculum for promoting
Life Skills Based Education. It was conducted into two folds, in first part of the study
secondary school teachers, students and parents of secondary school children were asked
to share their perception about the essential life skills. In the second fold National
Curriculum and Punjab Textbooks of compulsory subjects i.e. English, Urdu, Math,
Islamiat and Pak-Studies were reviewed to identify which life skills have been inculcated
and incorporated in SLOs and content of the textbooks and which have been overlooked.

There were certain objectives have been specified for the study such as; to find out
the secondary students, teachers, and parents’ opinion about the essential life skills, to
find out the opinions of curriculum experts about essential life skills for secondary
students those are inculcated in the secondary curriculum, to evaluate which life skills are
being promoted through secondary curriculum in Punjab, and to analyze the
discrepancies in current secondary curriculum for promoting the essential life skills
among students. Following research questions were formulated to meet prescribed
objectives of the study i.e. 1) what are the perceptions of secondary students, teachers and

132



-

parents about the essential life skills for secondary students? 2) What are the opinions of
curriculum experts regarding life skills included in the secondary curriculum? 3) Which
lite skills are integrated in the secondary education curriculum? 4) Which life skills are
missing in secondary education curriculum?

Furthermore, the study included certain research null hypotheses to be tested such as
1) H,; There is no significant difference between the mean opinion scores of male and
female teachers about the essential life skills for secondary students. 2) Hy, There is no
significant difference between the mean opinion scores of female and male students about
the essential life skills. 3) Hy3 There is no significant difference between the students and
teachers mean perception scores about the essential life skills. 4) Ho4 There is no
significant difference between the mean perception scores of private and public school
teacher about essential life skills for secondary students. 5) Hys There is no significant
difference between the mean opinion scores of private and public school students about
the essential life skills. 6) Hqg There is no significant difference between the identified life
skills and the life skills developing through the secondary curriculum.

The population of the study comprised of secondary school students, teachers and
parents of both private and public school in Sargodha city. Multistage stratified sampling
techmique was used to identify the sample for the study. It included 220 students and 90
teachers of both public and private schools. Quantitative data were collected from the
students and teachers by using two self developed questionnaires based on literature
review. These questionnaires were pilot tested and the cronbach’s Alpha reliability
coefficient .82 was found which is considered appropriate to continue for data collection.

20 Parents were interviewed to collect data about their expectations of life skills for
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secondary school students. Furthermore, five curriculum experts of secondaj—
compulsory subjects were interviewed to find out their opinions regarding the life skiles
that have been incorporated in the National Curriculum. Secondary school curriculun—y
and Punjab textbooks of compulsory subjects were reviewed to make sure that which 1fe=
skil1ls have been incorporated in curriculum and which life skills have been overlooked.
Data were analyzed via calculating mean scores of the opinions of teachers amy
students. In addition, the difference between the opinions of male and female student g
and teachers were analyzed through applying f-test. Moreover, it was evaluated thay¢
which life skills were inculcated in the secondary school curmriculum and which are
missing by analyzing the curriculum experts’ opinions and by reviewing the Natiangzy

Curriculum and IX.X grades textbooks of compulsory subjects.

6.2 Findings
The key findings of the research have been discussed in succeeding paragraphs i,

lining with the research questions and research hypotheses

6.2.1 Findings Related to Research Questions
Research Question 1: “What are the perceptions of secondary students, teachers an g
parents about the essential life skills for secondary studenis?”

To answer this question two types of data were collected first, the secondary schog)
teachers and students were asked for their perception through administering twy
questionnaires. And second, parents were being interviewed to get their opinigy
regarding essential life skill for secondary school students. Following observation wyg

established after analyzing the obtained data.
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It is perceived that overall teachers’ perception about the life skills 1s positive as
the teachers’ mean score {34.01) about the creative thinking/ critical thinking life
skills (CRT) variable falls between the range of 25-40 that exhibits positive
perception of teachers about the CRT variable. Similarly all teachers mean scores
fall within the range of positive perception such as mean score (34.36) of decision
making/ problem solving life skills (DM) variable falls within the range 25-40 ,
mean scores (43.07) related to the interpersonal/ communication life skills (IPC})
variable fall between the range 31-50 , mean scores (39.56) related to the self
awareness / empathy life skills (SAE) variable surrounds the range 28-45, mean
scores (49.96) about the coping and self management life skills (CSM) variable
comes within the range 37-60 and mean scores (200.94) about over all life skiils
are within the range 142-235 that portrays the positive perception of all teachers
towards the various variables of Life Skills.

It is observed that overall students’ perception about the essential life skills is
positive as the students’ mean score (33.35) about the creative thinking/ critical
thinking life skills (CRT) variable falls between the range of 25-40 which
exhibits positive perception of students about the CRT variable. Likewise all
students’ mean scores fall within the range of positive perception such as mean
score (33.82) related to decision making/ problem solving life skills (DM)
variable falls within the range 25-40 , mean scores (40.94) aboul the
interpersonal/ communication life skills (IPC) variable fall between the range 31-
50, mean scores (38.21) related to the self awareness / empathy life skills (SAE)
variable surrounds the range 28-45, mean scores (49.37) for the coping and self

135



W

management life skills (CSM) variable comes within the range 37-60 and mean
scores (195.68) about over all life skills are within the range 142-235 that
represent the positive perception of all students towards the various variables of
Life Skills.

Data analysis illustrates that most of parents recognized that theme | related to
“Critical and creative thinking (CRT)” ability is very important skill for the
children especially for secondary level students. The parents showed their consent
for this skill as “it helps to be get adjusted in the society; take decisions
independently, cope with the problems of life”. Regarding the skill to ‘handle
challenging or tricky situations’ almost all of parents seemed stated it is “
important for living an independent life; understand how to face different
situations; understand how to face the problems; resolving further obstacles in
her life; gain confidence”. Only two parents had different view point and thought
that at this stage of their life children are unable and even not properly trained to
handle tricky and critical situations. For the ‘use of technologies effectively e.g.
computer, internet, email etc’ most of parents were in favor of this skill and
expressed “If is the need of the time; for success in any future task, progress is
mainly based on technology, Without using these technologies no one can get
progress”. But some of parents seemed more conservative while discussing the
use of technologies like computer, email and internet and said children “must use
it in positive sense, should not use such technologies because of it he wastes a lot
of time and get distracted; avoid excessive use and misuse of such things”. Some

of them expressed their concern in the words “we should keep an eye on the
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children”, “we should be aware of the children’s activities” and “use
technologies but under supervision and for limited time”. But most of parents
positively perceive the significance of learning these technologies for their young
children especially secondary students.

While discussing about theme 2 “Decision making/problem solving skills”
almost all parents are agreed with the statement that secondary students must be
able to make their own decisions and equipped with the ability to solve various
problems encountering in their life. Foremost, all of parents were in favor of the
sub-theme ‘plan the things before performing some tasks’ and thought their
children must possess this skill because it leads their life towards success and
guide various plan with ease and accomplishment. Parents show their consent
using the statements as, “Swuccessful people always plan their tasks, it gives a
proper guide line for a task; lead you to a better plan or solution; makes it simple
and easy, leads to logical situations and results in success; things should be
planned so that can be done appropriately;, Planned tasks are always better
carried out; necessary for every type of task e.g. studies, parties; get good
results " Most of parents were seemed very concerned regarding the skill ‘discuss
or take opimions from others’ for their secondary students and show their
consent with the expressions with proper guidance success rate of children
increases, Discussion helps to avoid mistakes; collective wisdom is better than
individual one; must get other’s view to plan better; must discuss with his family,
Jriends and parents”. Almost all parents confirm their concern about the skill
‘give the importance to others opinions’ for their secondary students by saying
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“must seek guidance; discuss their problems & ask for possible solutions; should
be able to give importance to others view”. They feel it is important for their
young kids and said “discussion is always very helpful; help him to get
experience and get help from others point of views, helpful for them to handle
their life issues easily. Regarding the sub-theme ‘resolve conflicts and clashes by
themselves’, twelve parents were in the favor of this skill and expressed their
assent as “necessary for the child to resolve conflicts and clashes by themselves;
should try themselves, should handle their all conflicts”. Further they justify their
consent as “it helps them in decision making; gives them confidence and they get
prepared for the years to come. But eight parents disagree with this statement and
uttered “No, should invite extra support, should do under the guidance of her
elders; should take help from their elders”. Thesc expressions illustrates that for
some parents, children at the secondary level are not enough groomed that they
can handle or solve all type of their conflicts by themselves, so it is better for
them to take help from their elders to overcome such type of situations.

All of parents were in favor of the skills discussed under the theme 3 heading
“Interpersonal and communication skills” which secondary students must
equipped with. Most of parents express their consent for the first sub theme
‘express his/her feelings, ideas and opinion openly’ and elucidated their
expression with the statements as “must be given full freedom to express their
feelings; should be groomed to speak out; has to be confident and straight enough
to share his ideas and opinions openly” but P 4 and P 9 straight forwardly said
“No” because they feel the secondary school children are not grown up enough to
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express their thinking and opinions openly as P 4 said “No, because he is in
immature age”. For some parents it is ‘okay’ but with some conditions 1.e. parents
are agreed that children should be able to express their ideas and feelings but
within limits. For the sub theme related to the skill ‘appreciate other’s
viewpoints’ all of parents seemed in favor of this and expressed their consent as
“Yes it is very important to appreciate others; because it will help them to “learn
work in groups and later in organizations; if they respect and give importance to
others, others will also respect them, will develop his personality. Most of parent
were agreed for the third sub-theme as ‘communicate accurately and fluently’
skill and stated should be able to communicate accurately; because it could lead
them “excel in life without embarrassment,; gives him confidence to face various
situations;, can solve many problems, important for shaping a balanced
personality,; is the key fo success”. Regarding fourth sub-theme ‘give logical
arguments to convince most of parents showed their consent as “must be free to
give logical arguments; must be trained; must be able to use augmenis; should
have ability to convince others’.

Most of parents are concerned about the “Self awareness and empathy skills”
for the secondary school students. For the sub-theme ‘know their own strengths
and weaknesses’ all of parents seemed in favor of this skill and uttered their
expectations as “yes it is very necessary, should be able to know”. They justified
their consent with the statements “fo avoid unwanted situations; learn how to
manage life;, can make the right decisions; can overcome their negatives;, Most of

parents showed their approval for the skills related to second sub-theme ‘behave
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with people who are different i.e. in race, caste or social statuses’ for
secondary students and expressed their view in such words “behave politely,
should behave with the rule of equality; should treat all people equally and
ethically; generously and politely; should ignore such differences; avoid
discrimination among different people”. Concemning the third sub-theme
‘understand how people could feel if they are in pain or crisis’, all of parents
were agreed about the importance of this skills for secondary students and
expressed “Yes it is very important, must be able to understand other's feelings;

should show concern for others; fry to understand other’s feelings” and

i

additionally they elucidated their assent by saying the statements as “ in order fo
grow well in the society; very important for their moral development, it will allow
him to help others; will be able to help others in time of need”. Regarding the
sub-theme ‘understand their and other’s rights and responsibilities’ most of
parents were in favor of this skills for secondary students and expressed their
expectations as “always important; should understand”. Various parents
illustrated their consent by uttering the statements as “to become a responsible
citizen,; to develop a healthy society; very necessary for her good personality,
important to build a healthy society;, he can fight for his rights if he knows”.
Some of parents have contrary comments regarding this skill for secondary
students as P 10, P 12 and P13 uttered “it is difficult for this age group” and P 17
stated “she is small to think about her or others rights and responsibilities”.

While discussing the theme 5 “Coping and self management skills” most of

parents think positively about this skill for their secondary level students. For the
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first sub-theme ‘manage his’her work independently’ most of parents showed
their concern about this skill for their children and uttered their expectations as "/
expect my child to be perfect and manage his work independently; manage his
affairs by his own, take his decisions independently; should be able to perform
their tasks independently”. But some of parents seemed different in their views as
P 1 stated “can’t manage their work independently because they are too young for
it”, P 2 said “we have to check him and guide him at every step”, P4, P6, P7 and
P8 uttered “not always independent” and P9, P15, P16, and P17 said “he needs
help”. These comments elaborated that for some parents the secondary level
students are unable to manage their work independently but all of them expected
that children in this age should learn to manage their work independently. For the
second sub-theme ‘take initiatives especially in challenging or risky situations’
some of parents seemed 1n favor of this skill as they stated “should try fo take
initiative; should be ready to take initiatives” further they elaborated their
expressions as “take initiatives at the time when it requires; should handle the
situations positively and calmly, be careful in every type of situation; Yes because
luck favors the brave; important to face the challenges in life”. But some parents
perceived this skill negatively as P4, P5, P10, P12; P13 & P17 elucidated with
words “No. [ don't think so”, P6 and P7 said “rot necessary, depend upon risk
and situation”. Parents expressing negative perceptions regarding this skills
indicated their over protective attitude for their children. Regarding the third sub-
theme ‘improve his/her self instead of changing others’, all of parents were in

favor of this and expressed their expectations as “Yes, one must be frue
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courageous to accepts ones failure; should improve themselves; must be able to
change himself” further they elaborate their expressions with the statements
“changing of their habit will make them that true strength is in struggle and
proceeding forward rather than blaming others, it will make his life easy and
happy, improving oneself is more important; setting personal examples are
always a motivation for others”. Most of parents think positively for the sub-

theme ‘do when get disappointment or failure’ and expressed their views as "7

expect them to be calm; should try to overcome it; learn from failure is the lesson

of hard work which is the key to ultimate success; need to be bold, confident, and

ready to overcome, should try to overcome their negative feelings; should take a

Jresh breath and forget the past; must learn from his mistakes and move forward;

Jace it courageously”. Some of parents perceived it differently as P3, P10, P12

and P13 uttered “af this age it is difficult” and P18 said “elders must encourage

them".
Research Question 2: “What are the opinions of curriculum experts regarding life
skills included in the secondary curriculum?”

To answer this research question five curriculum experts were interviewed to
know about which life skills are integrated within the secondary curriculum and text
books of compulsory subjects i.e. Urdu, English, Math, Islamiat and Pak-Studies of
9™ and 10" class. According to the English SST the incorporated life skills in the
English Textbook are “reading and thinking skills, writing skills, oral communication
skills, formal and lexical aspects of language, and appropriate ethical and social

development”. The SST of Pak-Studies simply stated that she don’t know anything

142



-

regarding life skills and whether these are incorporated in the curriculum and
textbook or not. The Islamiat SST told certain life skills that are inculcated in the
Islamiat’s curriculum and textbook, as “humarity, honesty, managing their passions,
create peaceful environment, support each other, be conscious for their rights and
duties and ethical and social development”. Rest two curriculum experts SST Urdu
and SST Mathematics did not give any response regarding interview questions
whereas initially both of them were agreed to give response and the research has
emailed the questionnaire to both of them after receiving their consent.

Research Question 3: Which life skills are integrated in the secondary education

curriculum?

It was observed in the National Curriculum Documents and Textbooks of Punjab
that most of components related to the life skills such as, creative and critical thinking,
decision making and problem solving, interpersonal and communication skills, self
awareness and empathy and coping and self management, were incorporated in the
curriculum of English and Urdu subjects. Whereas the National curriculum of Islamiat
involves most of components of life skills but missing content related to ‘creative
thinking/ critical thinking’ and interpersonal/communication skills similarly National
curriculum for Mathematics does not consists any content related to ‘self awareness and
empathy’ and ‘coping and self management’ life skills but incorporated rest of
components. Furthermore curriculum document of Pakistan Studies only incorporated
one component reflecting to the ‘self awareness and empathy’ and most of components

were overlooked related to essential life skills for secondary students.
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Research Question 4: Which life skills are missing in secondary education
curriculum?
i There are certain very important Life Skills which are overlooked in the National
Curriculum Documents and Textbooks of Punjab such as life skills related to the
“coping and self management and self awareness and empathy. Similarly
“communication and interpersonal” life skills are observed only in language

subjects 1.e. English and Urdu and rest of subjects does not include ample content

related to these skills

6.2.2 Findings Related to Hypotheses of the Study
H,; There is no significant difference between the mean opinion scores of male and
female teachers about the essential life skills for secondary students

=~ It was observed that overall male teachers mean score (203.7) is higher than the
female teachers mean score (198.7) and fall between the range (142-235) that shows both
groups have positive perception but difference in mean score depicts that male teachers
have more strong perception as compare to the female teachers about the all variables of
Life Skills. Hence the p= .125 is greater than the chosen significance level o = 0.05, so
the null hypothesis “There is no significant difference between the mean opinion scores
of male and female teachers about the essential life skills for secondary students™ is fail
to be rejected and portrays no significant difference between the overall male and female
teachers’ perception about the Life Skills.
H,; There is no significant difference between the mean opinion scores of female and

male students about the essential life skills

144



It was observed that the male students mean score (196.3) is greater than the
female students mean score (194.8) and fall between the range (142-235) that shows both
groups have positive perception but difference in mean score depicts that male students
have more strong perception as compare to the female students about the all variables of
Life Skills. Hence the p= .564 is greater than the chosen significance level o = 0.05, so
the null hypothesis “There is no significant difference between the mean opinion scores
of male and female students about the essential life skills” is fail to be rejected and
reveals no significant difference between the overall male and female students’
perception about the Life Skills.

H,3 There is no significant difference between the students and teachers mean
perception scores about the essential life skills

The students’ mean score (195.6) is lesser than the teachers’ mean score (200.9)
but fall between the range (142-235) that shows both groups have positive perception
however difference in mean score depicts that teachers have more strong perception as
compare to the students about the all variables of Life Skills. Hence the p = .024 is lesser
than the chosen significance level a = 0.05, so the null hypothesis “There is no significant
difference between the students and teachers mean perception scores about the essential
life skills” is rejected and reveals highly significant difference between the overall
students and teachers’ perception about the Life Skills and shows that teachers’
perception about over all life skills is better than the students.

Hy4 There is no significant difference between the mean perception scores of privaie

and public school teacher about essential life skills for secondary students
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It was seen that the public school teachers mean score (200.3) is less than the
private school teachers mean score (201.4) but fall between the range (142-235) that
shows both groups have positive perception but difference in mean scores depict that
private school teachers have more strong perception as compare to the public school
teachers about the overal! life skills for secondary school students. Since the p = .737 is
greater than the chosen significance level a = 0.05, so the null hypothesis “There is no
significant difference between the mean perception scores of private and public school
teachers about essential Iife skills for secondary students” is fail to be rejected and reveals
no significant difference between the overall public and private teachers’ perception
about the Life Skills.

H,s There is no significant difference between the mean opinion scores of private and

public school students about the essential life skills

It was observed that the public school students’ mean score (194.6) is lesser than
the private school students’ mean score (196.5) but fall between the range (142-235) that
shows both groups have positive perception but difference in mean scores depict that
private school students have more strong perception as compare to the public school
students about the all variables of Life Skills. Since the p = .501 is greater than the
chosen significance level o = 0.05, so the null hypothesis “There is no significant
difference between the mean opinion scores of private and public school students about
the essential life skills” is fail to be rejected and reveals no significant difference between

the overall public and private school students’ perception about the Life Skills.
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6.3

Conclusion

The study is concluded and discussed aligned with the objectives which were

illustrated in the first chapter.

The first objective was “To find out the secondary students, teachers, and parents’
opinion about the essential life skills as defined by the World Health Organization
{(WHO).”, as results showed that all teachers, students and parents have positive
perception about the essential life skills for the secondary students. There were
five components, related to the life skills such as ‘creative and critical thinking’,
‘deciston making and problem solving’ skills, ‘interpersonal and communication’
skills, ‘self awareness and empathy’, ‘coping and self management’ skills, which
were assessed through the questionnaires, by administering to the secondary
school teachers and students to know their perceptions regarding life skills. The
obtained results showed that all of students and teachers possess positive thinking
about all of components of life skills for secondary students. Slightly difference
was observed regarding the overall perception of male and female students and
teachers but it was no significant, hence the significant difference was seen
among the teachers’ and students’ perception about life skills as results showed
teachers have more strong perception about life skills as compare to students.
Twenty parents were being interviewed and all of them were in the opinion that
their secondary level children must possess essential life skills because this is the
crucial age period and their future decision get influenced by training of this age.
In many studies it has been observed that parents teachers and students perceive
all of life skills very important for the success of youngsters life as
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Second objective was “to find out the opinions of curriculum experts about
essential life skills for secondary students those are inculcated in the secondary
curriculum. To meet this objective five curriculum experts have been contacted
and requested for interview, and three of them gave responses. As SST of English
and SST of Islamiat shared their complete awareness and interest about their
subjects’ SLOs related to life skills that have been incorporated in the National
Curriculum for Grade IX.X. The SST of Pakistan Studies simply denied that she
does not have any awareness regarding the life skills for secondary students that
have been inculcated in the curriculum of Pakistan Studies. Two of SSTs,
Mathematics and Urdu curriculum experts did not reply for the interview, even
initially both of them were agreed to share their views. Although both of them
have been called for many times but they did not reply.

Third and forth objectives were “To evaluate which [ife skills are being promoted
through secondary curriculum in Punjab as defined by the World Health
Organization (WHOQ) and “To analyze the discrepancies in current secondary
curriculum for promoting the essential life skills among students as defined by the
World Health Organization (WHOQ)”. To attain these two objectives the researcher
made an effort to review the Punjab Textbooks for grade IX.X and National
Curriculum Documents of compulsory subjects i.e. English, Urdu, Math, Islamiat
and Pak-Studies. While reviewing the textbooks and curriculum documents it was
observed that the textbooks and National Curriculum for English and Urdu
subjects have inculcated most of life skills within their SLOs and various chapters
of the textbooks. The textbook and National Curriculum for Mathematics also
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incorporated most of life skills but missing the SLOs and content related to the
‘self awareness and empathy’ and ‘coping and self management. Similarly the
textbook and National Curriculum for Islamiat subject possessed most of life
skills but missing the SLOs and content related to the ‘creative thinking/ critical
thinking” and ‘interpersonal and communication skills’. Furthermore it was
observed while reviewing the textbook and National Curriculum for Pakistan
Studies that the content and SLOs do not reflect most of life skills and only one

component of life skill is seen i.e. ‘self awareness and empathy’.

6.4 Discussion

The results of the current study are very much related with the previous studies and have
shown the importance of life skills based education for the young children for their
prosperous and successful life. This issue is seen under the consideration of governments
and policy makers in almost all over the world. Life skills are very important for the
students; and observed in many studies which have been conducted by wvarious
organizations like WHO, UNICEF, UNESCO etc. In Pakistan Life Skill Based Education
is offering generally by non-government organizations in form of co. curricular activities.
The World Population Foundation has initiated a project related to the Life Skill Based
Education during 2006.2010 in Pakistan which included sexual abuse, juvenile justice,
physical punishment, exploitation, and empowerment, and HIV/AIDS, etc. similarly the
UNICEF took initiatives to promote life skills in Pakistan and started a project on
Empowerment of Adolescent, and secondary schools teachers were provided training in a

cascade manner so they can transmit life skills among young students effectively {Munsi,
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K & Guha, D, 2014). All of these studies have given the importance to the life skills
based education specifically for secondary level students that help in the comprehensive
development of young children, which enhances their socialization, encourages
youngsters to adopt prevention measures for diseases, life risk situations and prepare
them for improving social circumstances. Most of studies have been conducted about life
skills are specifically health related. There are few studies seen dealing life skills as a
whole and comprehensive perspective where as it has involved various aspect of the
complete growth of the students and must be considered as methodology which deals
with variety of issues related to child’s comprehensive development. Many organizations
are working on this thematic issue as World Youth Report (2003), World Program for
Human Right Education (2004), and World Development Report (2007). Expected
learning results are based on the problem solving abilities, critical thinking, good
relations with others, interpersonal communications, and self management. Many
countries are emphasizing in their educational policies considering the life skills based
education particularly Nepal and Afghanistan in 2007, Sri-Lanka in 2009, India in 2009,
Bangladesh in 2011 have been put their efforts for the life skills development policy
framework. As Pakistan also has incorporated life skills based education in its
educational policy 2009 (Ministry of Education, 2009). Now a days it has become
obvious that governments of different countries are giving importance to the development

of life skills among their young students through the education (Vineeta & Avinash,

2012).
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6.5 Recommendations

The following recommendations are made on the basis of research findings and

results, such as:

1.

The Provincial Ministry of Education Punjab may include essential life skills in
the teachers training programs and ought to prepare guide materials to the in-
service teachers to facilitate them to inculcate essential life skills among their
students. Similarly The Provincial Ministry of Education Punjab may establish
monitoring cell for evaluation of essential life skills for secondary school
teachers. The ministry may consider the footstep of NACTE that is already
working for teachers’ education programs.

As it is observed that The Curriculum Experts do not have much information
about life skills so it is recommended for them that they may review policy
documents and align the curriculum with the guidelines given by the Provincial
Ministry of Education Punjab and ensure life skills oriented curriculum for all
subjects and ensure that all subjects’ curriculum is equipped including the SLOs,
content, and teacher training guides with most of life skill. Moreover they may
ensure that all of the curriculum experts are outfitted with the knowledge
regarding essential life skills required for the secondary schools students and
incorporated in the curriculum documents.

School administration may emphasize upon the implementation of life skills
education at all every level and keep following it up. Arrange in-service trainings
for teachers to prepare them with the latest pedagogical expertise that could help

them to inculcate essential life skills in the secondary students that could further

151



6.6

facilitate in reduction of crime and dropout rate of students. Furthermore give on
and off feedback to the curriculum wing and educational ministry regarding the
effectiveness of the policy implementations and curriculum/content effectiveness.

As it is observed that teachers have highly positive perception bout the life skills
for secondary students, but are unable to inculcate these life skills among students
effectively may be due to lack of proper training, therefore it is recommended that
teachers could be participate and join workshops or training courses so that they
come to know various tactic to impart life skills among students. They may
review the curriculum documents thoroughly for attaining the assistance to
implement curriculum effectively in the classrooms, as teacher guide is being

provided in the curriculum documents.

Recommendations for the future researchers

There are certain recommendations for the future researchers such as

1.

They may conduct research on life skills including various levels as this study
was confined only to secondary levels of students.

More studies could be carried out including various subjects related to arts and
sciences imparting life skills among children.

Researchers could conduct study related to the identification of the current
level/extent of life skills that have been imparted among secondary students.

A study may be conducted to evaluate the effective implementation of life skills

based education.
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5. In Pakistan most of studies had been conducted related to the life skills based
education only with the reference of health and population issues but it is
suggested that life skills based education must include as whole and involve all

components of life skills in curriculum and educational programs.
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Appendix 1

Life skills indicators given by World Health Organization (WHO)

Serial No. Life Skills Indicators
1 Decision making / problem solving
2 Creative thinking / critical thinking
3 Interpersonal / communication skills
4 Self awareness / empathy
5 Coping / self management skills

Source: (World Health Organization, 1999)
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Rule of Thumb for Sample Size

Size of Population Sampling Percentage
0.100 100%

101. 1,000 10%

1,001. 5,000 5%

5,001. 10,000 3%

10,000 + 1%

Source: (Yount, 2006) & (Gay, 1987)
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Appendix 3

Questionnaire for Secondary School Students

Demographic information:

Name_ (optional} Gender (Circle one): Male
Female

School (Circle one):  Private Govt. Grade

Date:

Instructions:

Life skills are some psychological and social competencies that enable you to handle
your everyday life problems e.g. how to complete your tasks, how to behave in groups or
gatherings or how to deal in challenging situations etc. Below are given some statements,
each statement has five point scale and you have to choose one of them. This is a chance

to look at you and share your feelings which life skills must be the part of your lifc,

Strongly | Agree | Not Disagree | Strongly
Agree Decided Disagree

1. Creative thinking/ critical thinking Life Skills:
I must be able to:

1.1 | Identify relevant and useful information and its
SOUrces

1.2 { Use technologies effectively e.g. computer,
internet, emalil etc.

1.3 | Organize my thoughts in logical way

1.4 | Leamn from my own and other’s mistakes

1.5 | Apply solutions to variety of problems

1.6 | Find answers to tricky questions

1.7 | Find a logical conclusion for an issue or problem

1.8 | Look for many possible answers for a question
rather than only one

2. Decision making/ problem solving Life Skills:
I must be able to:

2.1 | Formulate goals and aims about my future

2.2 | Find out different sclutions to solve a problems

2.3 | Think about what might happen because of my
decisions

2.4 | Plan how to use resources to complete a task e.g.
money, time, etc,

2.5 | Complete my tasks within given time

2.6 | Resolve conflicts and clashes efficiently
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2.7 | Listen all other’s point of views while making
decisions

2.8 | Respect the people's right (e.g. in public places,
traffic rules, etc.)

3. Interpersonal/ communication life skills:
I must have ability to:

3.1 | Effectively communicate with others to establish
good relationships

3.2 | Express my feelings, ideas and opinions openly

3.3 | Appreciate other’s viewpoints

34 | Organize my thoughts in logical way while
speaking or writing

3.5 | Convince others with logic and strong arguments

1.6 | Appreciate other’s contributions during work

3.7 | Listen actively e.g. in class room, at public place,
watching films or listening music etc.

3.8 { Speak accurately and fluently

39 | Read and understand books, news papers and
other reading materials correctly.

3.10 | Use body language and gestures effectively to
convey meaning and understandings

4. Self awareness / empathy life skills:
I must be able to:

4.1 | Build up my personal identity

4.2 | Understand the thoughts and feelings of myself
and others

43 | Know my strengths and weaknesses

44 | Recognize my own rights and responsibilities

4.5 | Avoid unfaimess and favoritism against people
who differ i.e. in race, caste, social status

4.6 | Respect other’s religion and feelings

4.7 | Follow discipline in life activities

4.8 | Respect people's right (e.g. in public places,
traffic rules, etc)

4.9 | Work within teams and groups successfully

5. Coping and self management life skills :
I must be able to:

5.1 | Follow the given directions and deadlines for
work

5.2 | Manage my work independently

5.3 | Stay calm in stressful situation

54 | Take initiatives especially in challenging
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situiations

5.5 | Use resources (people, money, time) effectively

5.6 | Use logical thinking to deal with problems.

5.7 | Enjoy working with all kinds of people.

5.8 | Give attention and understanding to the unspoken
cues or signals

59 | Improve myself instead of changing others or
blaming anyone

5.10 | Manage my emotions, especially negative ones,
during work (e.g.  anger, frustration,
em barrassment)

5.11 | Believe in my own abilities to complete any task

5.12 | Continue to move onward after a disappointment

or crisis situation

Please add some more life skills which , you feel, are not included in this questionnaire:
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Appendix 4

Questionnaire for Secondary School Teachers

Demnographic information:

Narme  {optional) Gender (Circle one): Male

Female
Qualification School (Circle one):  Private

Govt,
Date:

Instructions:

This questionnaire is developed to know your worthy opinion about which life skills must
be the part of secondary school students’ life. Life skills are some psychological and
social competencies that enable your students to handle their everyday life problems e.g.
how to complete their tasks, how to behave in groups or gatherings or how to deal in
challenging situations etc. Below are given some statements, each statement has five
point scale and you are requested to choose one of them. The responses will be kept
confidential and will be used for research purpose only.

Strongly Agree | Not Disagree | Strongly
Agree Decided Disagree
1. Creative thinking/ critical thinking Life Skills:
Students must be able to:
1.1 | Identify relevant and useful information and its
sources
1.2 | Use technologies effectively e.g. computer,
internet, email ete.
1.3 | Organize thoughts in logical way
1.4 | Learn from their own and other’s mistakes
1.5 | Apply solutions to variety of problems
1.6 | Find answers to tricky questions
1.7 | Find a logical conclusion for an issue or problem
1.8 | Look for many possible answers for a question

rather than only one
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2. Decision making/ problem solving Life Skills:
Students must be able to:

2.1 | Formulate goals and aims about their future

2.2 | Find out different solutions to solve a problems

2.3 | Think about what might happen because of their
decisions

2.4 | Plan how to use resources to complete a task e.g.
money, time, etc.

2,5 | Complete their tasks within given time

2.6 | Resolve conflicts and clashes efficiently

2.7 | Listen all other’s point of views while making
decisions

2.8 | Respect the people's right (e.g. in public places,
traffic rules, etc.)

3 Interpersonal/ communication life skills:
Students must have ability to:

3.1 | Effectively communicate with others to establish
good relationships

3.2 | Express their feelings, ideas and opinions openly

3.3 | Appreciate other’s viewpoints

3.4 | Organize their thoughts in logical way while
speaking or writing

3.5 | Convince others with logic and strong arguments

3.6 | Appreciate other’s contributions during work

3.7 | Listen actively e.g. in class room, at pnhlic nlace
watching films or listening music etc.

3.8 | Speak accurately and fluently

3.9 | Read and understand books, news papers and
other reading materials correctly.

3.10 | Use body language and gestures effectively to
convey meaning and understandings

4, Self awareness / empathy life skills:
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Students must be able to:

4.1 | Buiid up their personal identity

42 |{ Understand the thoughts and feelings of
themselves and others

43 | Know their strengths and weaknesses

4.4 | Recognize their own rights and responsibilities

4.5 { Avoid unfaimess and favoritism against people
who differ i.e. in race, caste, social status

4.6 | Respect other’s religion and feelings

4.7 | Follow discipline in life activities

48 | Respect people's right (e.g. in public places,
traffic rules, etc)

4.9 | Work within teams and groups successfully

5. Coping and sellf management life skills :
Students must be able to:

5.1 | Follow the given directions and deadlines for
wortk

5.2 | Manage their work independently

5.3 | Stay calm in stressful situation

5.4 | Take initiative especially in challenging
situations

5.5 | Use resources (people, money, time) effectively

5.6 | Use logical thinking to deal with problems.

5.7 | Enjoy working with all kinds of people.

5.8 | Give attention and understanding to the unspoken
cues or signals

5.9 | Improve themselves instead of changing others or
blaming anyone

5.10

Manage their emotions, especially negative ones,
during work (e.g. anger, frustration,

embarrassment}

164




5.11 | Believe in their own abilities to complete any
task
5.12 | Continue to move onward after a disappointment

or crisis situation

Please add some more life skills which , you feel, are not included in this questionnaire:

165




e

Appendix 5

Interview Guide for Parents

Demographic information:

Narne (optional) Gender (Circle one): Male
Fermale

Occupation Qualification
Date:

Instructions:

This interview is planned to know your worthy opinion about which life skills must be

the part of your young child’s life. Life skills are some psychological and social

competencies that enable your students to handle their everyday life problems e.g. how to

complete their tasks, how to behave in groups or gatherings or how to deal in challenging

situations etc. The responses will be kept confidential and will be used for research

purpose only.
1. What is your child’s name?
2. How many children do you have?
3. In which class does he/she read?

4.

In which school does he/she study (private or public)?

Questions related to creative thinking/ critical thinking Life Skills:

1.

What do you think, should your child possess the ability to identify critical
problems and search for their possible solutions? Why

Do you think it is important for your child to be able to handle challenging or
tricky situations at this stage of their life?

Should your child have the ability to use technologies effectively e.g. computer,

internet, email etc?

Questions related to decision making/ problem solving Life Skills:

166



3.
4.

Is it important for your child to plan the things before performing some tasks?
Why

Do think it is important for the child to discuss or take opinions from others
before planning the activity?

Should your child give the importance to others views? Why

Is it necessary for the child to resolve conflicts and clashes by themselves? Why

Questions related to interpersonal/ communication life skills:

1.
. Is it important for your child to appreciate other’s viewpoints? Why

2
3.
4

Should your child express his/her feelings, ideas and opinion openly? Why

Should the child able to communicate accurately and fluently?

Should the child be able to give logical arguments to convince other at this stage

of their age?

Questions related to self awareness / empathy life skills:

1.
2.

Should your child know their own strengths and weaknesses? Why
What do you expect from your child to behave with people who are different i.e.

in race, caste or social status? Why

Is it necessary for your child to understand how people could feel if they are in
pain or crisis? Why

Is it important for the children to understand their own and other’s rights and

responsibilities

Questions related to coping and self management life skills:

1.
2.

Does your child manage his/her work independently? What do you expect

Should your child take initiatives especially in challenging or risky situations?
Why

What do you think should your kid improve his/her self instead of changing
others or blaming anyone else? Why

What does she/he do when get disappointment or failure? What do you expect
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Appendix 6

Interview Guide for Curriculum Experts

Demographic information:

Narme_ (optional) Gender (Circle one): Male
Female

Occupation Qualification
Text Book Writer (subject) Date:

Instructions:

This interview is planned to know your worthy opinion about which life skills must be
the part of young children’s life and are inculcated in 9™ and 10™ text books of
compulsory subjects i.e. English, Mathematics, Urdu, Pak studies and Islamiat. Life skills
are some psychological and social competencies that enable your students to handle their
everyday life problems e.g. how to complete their tasks, how to behave in groups or
gatherings or how to deal in challenging situations etc. The responses will be kept
confidential and will be used for research purpose only.
Key questions:
1. Would you like to share which life skills are focused while designing the syllabus
for secondary level syllabus?
2. Why it is important to include life skills in the syllabus of secondary level text
books?
3. Can we promote some essential life skills among young students through co-

curricular activities? How
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What could be the best way to promote life skills among students of secondary
level text books or co-curricular activities?
Can you name some co-curricular activitics which can help to develop essential

life skills among secondary schools students?
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Giving space to others, thinking honestly about the issues and doing their work with full devotion is required as some athe bife

skills for their country’s progress.

No

No

Mo

Some other life skills must include the i1slamle teachings and principles.
No

No

No

No

Some other life skills must include courage, publically speaking and professionafism.

Ethics, manners and discipline must be included in some cther life skills.

Confidence, punctuality and hard work could be the part of some other Iife skills.
No

Some other life skills can be as child should realize parent’s efforts and problems.
No

Responsible being, religious and moral learning could be some other life skills.
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