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Abstract

Culturally Responsive Pedagogy (CRP) is an instructional approach that integrates
students’ cultural backgrounds into teaching to enhance both academic achievement
and social development. The study aimed to investigate the effect of CRP on students’
social skills, to compare the social skills of students taught through CRP and traditional
methods, and to assess the retention of social skills among students exposed to CRP
versus traditional learning. The research addressed questions, What is the effect of CRP
on the development of secondary students’ social skills? How do the social skills of
students taught through CRP differ from those taught traditionally? Do students taught
through CRP retain social skills more effectively than those taught through traditional
methods?.This study examined the impact of CRP on the development of social skills
adaptability, collaboration, self-management, oral communication, and teamwork
among secondary school students in Rawalpindi. Using a true-experimental design, 60
9" grade students were randomly assigned to a control group taught through traditional
methods and an experimental group taught with CRP strategies over eight weeks. Data
were collected through pre-tests, post-tests, and classroom observations, with
instrument reliability ensured via the split-half method. Findings showed that the
experimental group achieved significantly greater improvement across all targeted
social skills compared to the control group. These results highlight CRP as an effective
approach to fostering inclusivity, social engagement, and 21st-century competencies,
and the study recommends its integration into mainstream secondary education.

Keywords : Culturally Responsive Pedagogy, Social Skills Development, 21st Century
Skills, Adaptability, Collaboration, Classroom Management, Oral Communication,

Teamwork.
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CHAPTER 1
INTRODUCTION

The concept of Culturally Responsive Pedagogy (CRP) refers to a teaching
approach that emphasizes understanding students’ cultural backgrounds and
incorporating this knowledge into the teaching learning process. It is not limited to
academic achievement but also focuses on the holistic development of learners by
valuing their cultural identities and experiences (Caingcoy, 2023). One of the central
aspects of CRP is the promotion of social skill development, which equips students with
essential abilities to navigate complex social contexts. These skills adaptability,
teamwork, collaboration, self-management, and effective oral communication are
increasingly recognized as critical competencies for success in the 21st century (Hogg
& Volman, 2022). Integrating social skills into classroom practices through CRP allows
educators to create more inclusive, dynamic, and engaging learning environments. Such
practices help students build meaningful interpersonal relationships, foster cooperative
learning, and enhance their sense of belonging in diverse classrooms (Caughey &
Owen, 2023). In today’s multicultural societies, the ability to adapt and communicate
across cultural boundaries is vital, as students are expected to work in globalized
environments where collaboration and empathy are key (Johnson, 2022).

CRP contributes to both academic and socio-emotional growth by affirming
students’ identities and reducing cultural barriers in learning. Research has shown that
when students’ cultural experiences are reflected in the curriculum, they demonstrate
higher motivation, stronger engagement, and improved peer interaction (Misra, 2023).
Recent studies also highlight that culturally responsive approaches strengthen students’
resilience and social connectedness, enabling them to thrive in classrooms that reflect
real-world diversity (Alvarez & Garcia, 2023). In this way, CRP prepares learners not
only for academic success but also for effective participation in multicultural and
collaborative professional settings (Martinez & Ayala, 2023). Embedding CRP into
secondary education is essential for promoting equity, enhancing social competencies,

and preparing students to face the realities of contemporary, multicultural societies.

1.1 Background of the Study

Nowadays, in a globalized world, a classroom has progressively been a cultural

hub with students of different ethnicity, linguistic and socioeconomic origin in unison.



Such diversity poses a challenge and an opportunity to the educator charged with the
responsibility of making his/her classes an inclusive learning environment that is
accommodating to all learners. (Gay, 2018). The commonsense pedagogies, with
Eurocentric paradigms, have not succeeded in attracting learners of diversity. These
traditional approaches emphasize on academic content more than they focus on
sociocultural backgrounds of learners often forgetting the 21 st century socialization
skills like cooperation, flexibility, and communication (Ladson-Billings, 2014).
Consequently, there is a dire need to move towards pedagogies which identifies and
also takes advantage of the knowledge students have regarding their cultures in the
development of equitable and responsive learning situations.

Culturally Responsive Pedagogy (CRP) has become one of the most significant
critical teaching models, whose aim is to reconcile the educational inequality among
the various learners. CRP focuses on incorporating cultural experience of the students
in the classroom practice and thus brings about a greater relevance, meaning, and
interest in learning (Villegas & Lucas, 2022). CRP promotes both academic and social
development as it embraces inclusivity and affirms the cultural identity of the students.
Recent research has shown that culturally responsive teaching does not only increase
student motivation and grade performance but it greatly elevates social skills as well,
including teamwork, empathy or ability to communicate effectively (Misra, 2023).
These are the social skills vital to train students to operate in multicultural societies and
in international labour as interpersonal cooperation and flexibility are the most
important success factors.

In the case of Pakistan and more particularly within the educational institutions
in Rawalpindi, secondary classrooms consist of students of different ethnics, languages,
and cultural backgrounds. Nevertheless, the tendency to follow a content-focused
approach to pedagogical practices is still prevailing in a majority of the schools and
often displaces the enhancement of key social proficiencies (Kirby & Thomas, 2022).
This mismatch between the teaching methods and student socio-cultural realities
deprives them of the possibilities of considerable peer interaction and group learning
process. Therefore, more educators and policymakers believe that culturally responsive
methods of teaching should be introduced to encourage social inclusion and support
students with the required skills to bring about beneficial social interactions inside and
outside the classroom. In order to fill this gap, this research study tries to analyze the

nature of the impact of implementation of the Culturally Responsive Pedagogical



Practices in an effort to develop the social skills among secondary school learners in
Rawalpindi City. With the help of certain targeted competencies, including adaptability,
collaboration, self-management, oral communication, and teamwork, the studies will
help develop an existing literature pertaining to the promotion of culturally responsive
learning in various settings. (Civitillo et al., 2022). The findings of this study are
expected to provide valuable insights for school leaders, teachers, and education
policymakers seeking to promote inclusive learning environments that prepare students

for the demands of contemporary, multicultural societies.

1.2 Problem Statement

The culturally diverse classrooms in the secondary schools of Rawalpindi are
characterized by the fact that students have a diverse background ethnically,
linguistically, and culturally. Nevertheless, regardless of this diversity, the existing
modes of instruction are mostly of traditional and content-oriented nature and fail to
help students develop the key 21st-century social skills which include adaptability,
collaboration, self-management, oral communication, and teamwork. Consequently,
the students often have poor socialization and insufficient peer relations. It is in light of
this gap that the present study set out to answer this research problem in the form of
analyzing the impact of Culturally Responsive Pedagogy practices and development of

social skills among secondary school students in Rawalpindi.

1.3  Objectives of the Study

Obijectives of the study were to:

1. Investigate the effect of Culturally Responsive Pedagogical Practices on the
development of social skills (adaptability, collaboration, managing self,
acceptable, oral communication and team works) among secondary school
students.

2. Evaluate the effectiveness of Culturally Responsive Pedagogical practices in
enhancing social skills among secondary school students compared to
traditional teaching methods.

3. Assess the retention test of social skills among students who experience

social skills compared to those who undergo traditional learning.



1.4 Hypotheses of the Study

Hypotheses of the study were:

Ho.:Culturally Responsive Pedagogical Practices have no significant effect on
the development of social skills (adaptability, collaboration, managing self,
acceptable oral communication and team works) among secondary school
students.

Ho,:Culturally Responsive Pedagogical practices have no significant effect on
enhancing social skills among secondary school students compared to
traditional teaching methods.

Hos: There is no significant difference in the retention test of social skills
students who experience social skills development and those who undergo

traditional learning.

15 Research Questions

1. What is the effect of Culturally Responsive Pedagogical Practices on the
development of secondary school students’ social skills (adaptability,
collaboration, self management, oral communication, and teamwork)?

2. How do the social skills of students taught through CRP differ from those
taught through traditional teaching methods?

3. Do students taught through CRP retain social skills more effectively than

those taught through traditional methods?

1.6 Significance of the Study

The results of the study were significant for teachers, students, and educational
managers as it explored the impact of culturally responsive pedagogical practices on
the development of essential social skills among secondary school students. By
addressing the gap in traditional educational methods that often neglected cultural
diversity and social skills, the research provided valuable insights for educators to
create more inclusive and engaging learning environments at the school level. The study
made practical recommendations for implementing CRP in classroom settings,
ultimately promoting equitable educational practices and better preparing students for
the multicultural realities of the modern world.This research was delimited to the grade

9 students of a private school situated in district Rawalpindi.



1.7 Delimitations of the Study

This research was delimited to the grade 9th students of a private school situated
in District Rawalpindi. The study was delimited to 21st-century skills, e.g., adaptability,

managing self, collaboration, acceptable oral communication, and teamwork.

1.8 Operational Definitions
1.8.1 Culturally Responsive Pedagogical Practices

CRP refers to teaching practices that integrate students’ cultural knowledge,
experiences, and perspectives into instructional methods. It emphasizes inclusivity,
relevance, and respect for diversity, enabling students to connect their lived realities

with classroom learning.

1.8.2 Social skills

Social skills are defined as the abilities that enable students to interact
effectively and harmoniously with others. For this research, the focus is on five skills:

adaptability, collaboration, self-management, oral communication, and teamwork.

1.8.3 Cultural Knowledge

Cultural knowledge refers to the values, traditions, languages, and lived
experiences that students bring from their homes and communities into the classroom.
In this study, cultural knowledge is recognized as a critical resource for shaping

instruction, supporting engagement, and promoting equity in learning.



1.9 Conceptual Framework

Figure 1.9.1
Conceptual Framework
Culturally
Responsive Social Skills
Pedagogical
Practices
Cultural Adaptability
knowledge
Curriculum Collaboration
Inclusivity Managing Self
Communication Acceptab_l ¢ Qral
Communication
Diversity Team Work

The conceptual framework of this study is based on Sociocultural Theory
proposed by Vygotsky, which views learning as a socially and culturally situated
process (Vygotsky, 2023). According to this perspective, students acquire knowledge
most effectively through interaction, dialogue, and collaboration within meaningful
cultural contexts (Smith & Lee, 2024). Building on this foundation, the framework
integrates Culturally Responsive Pedagogy (CRP) as the guiding instructional approach
(Gay, 2023).

In this framework, students’ cultural knowledge, language, and lived

experiences are treated as valuable assets in the learning process (Ladson-Billings,
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2024). CRP connects classroom content to learners’ cultural backgrounds, thereby
fostering academic achievement, identity affirmation, and social skill development
(Brown, 2023). The five social skills targeted in this study adaptability, collaboration,
self-management, oral communication, and teamwork are conceptualized as outcomes
of culturally responsive instruction (Hammond, 2024). The framework assumes that
when teachers embed cultural relevance into lessons and adopt interactive strategies,
students are more engaged, retain knowledge better, and demonstrate stronger
interpersonal competencies (Garcia & Torres, 2023). Thus, the conceptual framework
links CRP practices (independent variable) with the development of social skills

(dependent variable), guided by sociocultural principles of learning (Johnson, 2024).



CHAPTER 2
LITERATURE REVIEW

Over the past decades, the world classroom has experienced the transformation
in its demographic structure with students adding diverse cultural backgrounds as
factors like globalization, changes in inter-state migration, and internationalization of
the education system came into play. This increased diversity casts classrooms as
enclaves of the international society and encompasses students who are diverse in terms
of their ethnicity, language, religion, and social and economic background (Kirby &
Thomas, 2022). Although such diversity enhances the learning process, it is a challenge
to the educators since they have to deal with individuals with unique needs. The
growing diversity requires the implementation of teaching strategies that will be
capable of embracing and utilizing the set and diverse cultural experiences that the
students present in the classroom.

Culturally Responsive Pedagogy (CRP) created by Dr. Gloria Ladson-Billings
is one of such and includes the features of critical pedagogy, multicultural and
sociocultural learning. CRP is a curriculum model that underlines that cultural
experiences of the students should be central to the education process, thus, allowing
the learning experience meaningful, relevant, and exciting to all students whatever their
cultural background (Tomlinson & Imbeau, 2023). This strategy will not only be
cognizant of the diversity in the classroom but also will be proactive in ensuring such
differences are incorporated in the learning process. The CRP would seek to extend past
the tolerance of cultural difference to acceptance and integration into the curriculum
and teaching procedures to create a learning environment that is inclusive and
respectful. As classrooms are diversified, the conventional teaching methods are
usually insufficient in motivating students of different cultural backgrounds, especially
those belonging to marginalized or underrepresented groups. A comprehensive
program such as CRP is necessary in the case of students with diverse backgrounds
who can feel disconnected, misunderstood, and left out of the process, which is why
academic achievements are lower, self-esteem is lower, and the learning process is an
issue (Misra, 2022).

The appreciation of cultural identities in the curriculum may result in students
being more likely to recognize their value, strengthen their involvement, and achieve

improved learning outcomes (Civitillo et al., 2022). In addition, Culturally Responsive

8



Pedagogy (CRP) enables students to learn more about diverse cultures while
appreciating them, thereby establishing cultural competence that is essential in today’s
interdependent world (Hogg & Volman, 2022). Such a strategy challenges educators to
critically reflect on their teaching practices and adapt their methods to address diverse
learning styles, ultimately creating equitable opportunities for all learners (Caingcoy,
2023). By differentiating instruction and integrating cultural knowledge, teachers foster
both inclusivity and engagement, leading to a more participatory and collaborative
learning climate (Johnson, 2024).

Conventional methodologies tend to adopt one size fits all approach so that the
curriculum, the teaching practices and the evaluation policies are based on one and a
dominant cultural orientation. This practice has the tendency to dismiss the various
methods that students can learn and approach material which may result in feelings of
being disengaged, low academic performance, and cultural alienation among students
who identify with non-dominant cultures (Gay, 2018). Conversely, CRP urges cultural
awareness and acknowledgment of all students by acknowledging their differences,
cultures, experiences and contributions in curriculum and teaching. It involves students
in the head of the learning process where instructors may adjust their teaching style to
suit the students with reference to their cultural background thus enhancing equity and
social justice in learning.

To successfully carry out a culturally responsive teaching system, teachers
should have knowledge of different cultures and how students have different
backgrounds. Such knowledge is the basis of inclusive curriculum aimed at maintaining
an effective and supportive learning environment. Cultural responsive teaching requires
good interpersonal skills like communication, empathy, and open mindedness, which
will help educators get closer to their students and help them academically achieve great
success (Oleson, 2023). The teachers who have attended programs which enable
encounter with a wide range of students might be especially competent in carrying out
CRP. Also, the educator should consider their cultural prejudices and take notes of the
experiences of their students in order to establish a lively and inclusive classroom
setting that would allow the free exchange of views and appreciation of differences.

Culturally Relevant Pedagogy (CRP) refers to the practice that applies under
the premise that the experiences of and knowledge about a particular culture can serve
as pragmatic resources in a classroom. An example is cultural socialization, which can
be practice as a form of CRP, like holding Black History Month or teaching African

9



American students using Afrocentric pedagogies as a student benefit is one that is not
restricted by ethnicity (Byrd, 2023). When the curriculum focuses on the various
cultural backgrounds in the classroom, it forms numerous learning options which allow
the students to learn about themselves and what others learned and experienced. This
will not only increase the chances of the students participating and engagement but also
makes them develop understanding and empathy towards other cultures and builds
positive interactions and relations between ethnic groups (Caughey & Owen, 2023).
Such high-end strategic teaching will help in creating an inclusive classroom type
environment that sustains the growth of the cognition and the social emotional domain.
Professional development and teacher training are essential features of any
strategy which intends to provide educators with the abilities and information to teach
students in a culturally responsive manner. The available research shows professional
development courses based on ongoing practice and reflection to enhance the cultural
competence of teachers and their attachment to CRP methods (Misra, 2023). A
successful training plan must address building awareness of cultural biases of the
teachers, guidelines to the inclusion of the classroom, and realizing the joy of ongoing
learning and improvement of self. Models of learning that focus on teamwork and
reflective processes have proven to increase the cultural responsiveness of teachers,
which in the end helps the students who come from different backgrounds by providing
a more inclusive and equitable educational setting (Gay, 2022).

In today’s multicultural and globally interconnected society, educators are
increasingly called upon to respond to the diverse cultural, linguistic, and social
backgrounds of their students (Caingcoy, 2023). The traditional, standardized
approaches to education have often marginalized culturally and linguistically diverse
learners by failing to recognize and incorporate their cultural assets into the teaching
and learning process (Alvarez & Garcia, 2023). Culturally Responsive Pedagogy (CRP)
has emerged as a vital framework aimed at addressing this gap (Civitillo et al., 2022).
CRP emphasizes the importance of recognizing students’ cultural experiences as
strengths and integrating them into instructional practices to enhance learning outcomes
and promote equity in education (Johnson, 2024; Martinez & Ayala, 2025).

CRP is not simply a set of techniques or classroom strategies; rather, it is a
comprehensive educational philosophy rooted in values of inclusion, equity, and social
justice. It requires educators to critically examine their own identities, biases, and
assumptions while intentionally designing curricula and learning environments that
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affirm the cultural backgrounds of their students. According to Civitillo et al. (2022),
culturally responsive pedagogy is increasingly recognized as a critical competency in
teacher education and is essential for fostering inclusive and effective classrooms. Their
systematic review highlights the necessity for teacher preparation programs to embed
CRP as a foundational component of professional learning.

Recent research reinforces the assertion that CRP contributes significantly to
improved academic engagement, identity development, and student achievement,
particularly among marginalized student populations. Caingcoy (2023) underscores
that CRP creates inclusive learning environments by affirming students’ cultural
identities, which fosters a sense of belonging and promotes holistic development. The
author further argues that effective CRP involves not only recognizing student diversity
but also implementing culturally relevant content and pedagogies that reflect learners’
lived experiences.

In addition to enhancing student engagement, CRP serves as a means to
challenge systemic inequities within educational systems. Misra (2023) points out that
culturally responsive teaching and learning offer practical tools for embedding equity
in the classroom by centering student voices and embracing diverse epistemologies.
This aligns with the broader goals of social justice education, which aim to dismantle
the normative structures that perpetuate inequality. Johnson (2022) echoes this
sentiment, emphasizing that CRP is fundamental to creating empowering educational
spaces where all students can thrive. The evolving conceptualization of CRP also
includes calls for culturally sustaining practices that go beyond mere recognition of
diversity. As suggested in recent literature, culturally responsive education should not
only validate students’ cultures but also actively work to sustain and enrich them
through educational practices (Misra, 2023).

This approach aligns with a dynamic understanding of culture and supports the
long-term preservation and development of diverse cultural identities within the
educational system. In sum, culturally responsive pedagogy is an indispensable
approach in contemporary education. It bridges cultural gaps, enhances equity, and
empowers students by validating and incorporating their cultural knowledge into the
learning process. As the body of scholarly literature continues to grow, CRP is being
recognized not just as a best practice but as a moral and professional imperative. The
insights from recent studies (2022 onward) highlight the urgency for education systems,
teacher preparation programs, and policymakers to institutionalize CRP as a core
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element of pedagogical practice.
2.1 Definition and Importance of Culturally Responsive Pedagogy

Culturally Responsive Pedagogy (CRP) is an educational framework rooted in
the belief that students' cultural references should be integral to all aspects of learning.
Ladson-Billings (1995), one of the foundational theorists of CRP, defined it as a
pedagogy that empowers students intellectually, socially, emotionally, and politically
by using cultural referents to impart knowledge, skills, and attitudes. This approach not
only acknowledges the cultural backgrounds of students but actively incorporates those
backgrounds into the teaching process. CRP emphasizes the importance of affirming
students' cultural identities as a means to facilitate deeper engagement and higher
academic achievement (Gay, 2010).

The significance of CRP lies in its capacity to address persistent educational
inequities and to support students from historically marginalized communities. In
diverse classrooms, students bring a range of cultural knowledge, languages, and lived
experiences. When educators validate and build upon these cultural assets, they create
inclusive learning environments that enhance student motivation and learning outcomes
(Villegas & Lucas, 2002). CRP challenges deficit-based views that often pathologize
students of color and instead positions them as competent learners with valuable
cultural capital (Yosso, 2005).

As such, CRP is not merely a set of instructional strategies but a transformative
approach that requires educators to critically examine their beliefs and practices
(Hammond, 2018). By integrating cultural relevance into teaching, educators become
co-constructors of knowledge with their students, fostering mutual respect and
collaboration. This foundational understanding of CRP sets the stage for exploring how
it intersects with other related educational frameworks and theories, further elucidating

its multidimensional nature (Morrison et al., 2019).

2.1.1 Theories Underpinning Culturally Responsive Pedagogy

Culturally Responsive Pedagogy is not a singular theory but a framework that
integrates multiple theoretical perspectives from various disciplines, including
sociology, psychology, and anthropology. One of the most important theoretical
influences on CRP is Vygotsky’s sociocultural theory (1978), which emphasizes the

role of culture and social interactions in cognitive development. According to
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Vygotsky, learning is a socially mediated process, and it cannot be divorced from the
cultural context in which it occurs. This idea is foundational to CRP because it
underscores the necessity of recognizing students’ cultural backgrounds as integral to
their learning processes. Furthermore, the concept of funds of knowledge, as articulated
by Moll et al. (1992), is another key theoretical element of CRP. Funds of knowledge
refer to the cultural and experiential resources that students bring with them to the
classroom. CRP acknowledges that these funds of knowledge are valuable and should
be leveraged to enhance learning, rather than disregarded or undervalued. By
incorporating students’ lived experiences and cultural knowledge into the curriculum,
educators can create more meaningful and relevant learning experiences that resonate
with students’ identities.

Culturally relevant pedagogy theory (Ladson-Billings, 1994) which is
practically very close to CRP also takes a pivotal role in the advancement of CRP.
Ladson-Billings described the following three key tenets of culturally relevant
pedagogy academic success, cultural competence, and critical consciousness. These are
ideals that still influence CRP practices up to date. Ladson-Billings opined that cultural
relevant pedagogy demands that the teachers should develop high expectations of each
and every student, design the curriculum to according to the culture that the students
belong, engage students in challenging the status quo in society. The strategy is meant
not only to enhance academic performance but also to affect social transformation and

allow students be productive members in their communities.

2.1.2 CRPin Practice From Theory to Application

While the theoretical foundations of CRP are robust, its real impact lies in its
application in the classroom. To translate the principles of CRP into practice, educators
must engage in reflective teaching practices and continuously adapt their methods to
meet the diverse needs of their students. This requires an understanding of how culture
shapes students learning styles, communication patterns, and worldviews. Teachers
must be willing to challenge their own biases and engage in ongoing professional
development to ensure they are providing culturally relevant and inclusive
instruction. The implementation of CRP also involves adapting instructional strategies
that recognize and affirm the cultural knowledge of students. For instance, teachers
might incorporate culturally relevant texts and materials that reflect the diverse

backgrounds of their students. This approach not only engages students but also
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validates their experiences and identities. Research has shown that when students see
themselves reflected in the curriculum, they are more likely to be motivated and succeed
academically (Ladson-Billings, 2014; Gay, 2010).

In addition, the CRP motivates teachers to develop inclusive and accommodate
classroom cultures that embrace their students, especially the marginalized ones
(Ladson-Billings, 2020). This involves appreciating the need to promote a sense of
belonging that is vital in the academic and socialization processes of students. Besides
the strategies that teachers can use in instruction, CRP also emphasizes the importance
of adopting assessment practices that are culturally responsive. Conventional
evaluation techniques do not always take into consideration the cultural environments
under which students work, and this may result in invalid interpretations of student
performance. Culturally responsive assessments, however, take specific measures to
evaluate students’ knowledge and abilities in ways that are sensitive to their cultural
backgrounds and learning patterns (Civitillo et al., 2022). This approach assists in
providing a fair chance to every student, ensuring equity and the possibility of success

for all learners.

2.1.3 Challenges and Criticisms of Culturally Responsive Pedagogy

Despite its many benefits, the implementation of CRP is not without challenges.
One of the primary criticisms of CRP is that it requires a significant shift in teacher
mindset and practice, which can be difficult to achieve in schools that are resistant to
change. Educators who have been trained in traditional, Eurocentric methods may
struggle to incorporate culturally responsive strategies into their teaching. Furthermore,
some critics argue that CRP risks reinforcing cultural stereotypes by emphasizing
differences between cultural groups rather than focusing on commonalities (Banks,
2015). However, proponents of CRP assert that when implemented thoughtfully, CRP
does not perpetuate stereotypes but rather encourages critical thinking and cultural
understanding.Another challenge is the lack of resources and support for teachers who
wish to adopt CRP. Many educators report feeling unprepared to teach in culturally
diverse classrooms due to a lack of professional development opportunities and access
to culturally relevant materials. This highlights the need for ongoing teacher training
and institutional support to ensure the successful implementation of CRP.

In spite of these drawbacks, the increasing evidence base in support of the

efficacy of CRP indicates that it is a necessary framework to redress educational equity.
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Research studies have indicated that student engagement, academic performance and
social skills especially in the students who belong to histories or minority background
can be enhanced through CRP (Gay, 2010; Ladson Billings, 2014). Schools are
increasingly becoming more diverse; therefore, the CRP system is a promising solution
to the needs of every student. The history and theory of Culturally Responsive
Pedagogy demonstrates that it has long deep-rooted roots in liking social justice and
equity in education. CRP is based on the theories of Gay, Ladson Billings and
Vygotsky, among other scholars, and is a very inclusive framework of teaching that
appreciates and respects the culture of the students. Despite obstacles in the way of CRP
implementation, it is hard to overrate this opportunity to change the way of teaching,
make education more social-equal. With the ongoing nature of the advancement of the
educational context, CRP will still carry a great deal of significance to the educators
whose activities are aimed at developing a welcoming and affirming atmosphere of

learning among all the students.

2.2 Historical and Theoretical Foundations

Culturally Responsive Pedagogy (CRP) has evolved significantly over the last
several decades as educators and researchers have worked to address the educational
needs of increasingly diverse student populations. Understanding its historical roots is
essential in comprehending how CRP has emerged as an educational framework
designed to bridge cultural gaps between teachers and students. The development of
CRP is not just an academic pursuit but a social and political response to the

marginalization of minority groups in education systems worldwide.

2.2.1 Origins of Culturally Responsive Pedagogy

The historical foundations of CRP are rooted in the Civil Rights Movement and
the broader social justice movements of the 20th century. As these movements
challenged systemic inequalities in American society, they also brought attention to the
education system, which was criticized for its Eurocentric curriculum and its failure to
account for the diverse cultural backgrounds of students (Ladson Billings, 2014).
Culturally responsive teaching emerged in response to the need for an educational
framework that recognized the cultural experiences and perspectives of all students,
particularly those from marginalized racial, ethnic, and linguistic groups.

Initially, the concept of cultural responsiveness was framed around the
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importance of representation in the curriculum. Early scholars like Geneva Gay (2010)
and Gloria Ladson-Billings (2014) were instrumental in defining the need for teachers
to acknowledge and validate the cultural backgrounds of their students. These scholars
argued that the traditional "one-size-fits-all" educational model was inadequate for
addressing the needs of students from diverse backgrounds, and they advocated for an
approach that valued students' cultures as assets rather than deficits.

The theoretical foundations of CRP also draw heavily from critical pedagogy,
which emphasizes the role of education in transforming society by addressing issues of
power and inequality (Freire, 1970). Critical pedagogy, as advanced by scholars like
Paulo Freire and Henry Giroux, influenced CRP by encouraging teachers to view their
classrooms as spaces for social justice, where students could challenge and critique
dominant cultural norms and structures. This intersection between social justice, equity,

and education became the bedrock upon which CRP was built.

2.2.2 Comparison with Related Approaches (Multiculturalism, Inclusive
Education)

While CRP shares certain philosophical underpinnings with multicultural
education and inclusive education, it is distinct in its focus and application.
Multicultural education emerged as a response to the increasing cultural diversity in
schools and aims to promote respect for cultural differences by incorporating diverse
perspectives into the curriculum (Banks, 2006). While multicultural education
encourages exposure to different cultures, it often lacks the critical dimension that CRP
embodies. CRP moves beyond the superficial celebration of diversity and delves into
the systemic and structural issues that perpetuate inequity in education (Sleeter, 2011).
Inclusive education, on the other hand, primarily focuses on ensuring that all
students, including those with disabilities and learning differences, have equal access
to education in mainstream settings (Ainscow & Miles, 2008). While inclusion
advocates for access and participation, it may not always consider cultural relevance or
sociopolitical consciousness as key components of teaching and learning. CRP
complements inclusive education by emphasizing not only access but also meaningful
engagement and representation of students' cultural identities in the classroom
(Klingner et al., 2005).
The distinction lies in CRP’s explicit call for educators to engage with issues of
power, privilege, and social justice. While multicultural and inclusive pedagogies
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contribute to equity in education, CRP uniquely requires educators to interrogate their
own biases, adapt their pedagogical practices, and affirm the cultural wealth that diverse
learners bring to the classroom (Howard, 2003). This comparative perspective
highlights the importance of the core principles that define CRP, particularly the three
interrelated tenets that guide its implementation in schools and classrooms.

2.2.3 The Three Pillars of CRP: Academic Success, Cultural Competence,
Critical Consciousness

Ladson-Billings (1995) outlined three essential goals that form the foundation
of CRP: academic success, cultural competence, and critical consciousness. These
pillars serve as both philosophical and practical guideposts for educators committed to
equity and excellence in education. The first pillar, academic success, underscores the
importance of ensuring that all students meet high standards of achievement. CRP does
not lower expectations for students from marginalized communities; rather, it holds
high expectations while providing the support necessary for students to excel
(Hammond, 2015). Academic success in the context of CRP is not limited to
standardized test performance but includes critical thinking, creativity, and the ability
to navigate diverse cultural contexts.

The second pillar, cultural competence, refers to the ability of students to
appreciate their own cultural backgrounds while developing knowledge and respect for
other cultures. For educators, this involves cultivating an understanding of students'
cultural contexts and integrating those contexts into instruction. Gay (2010) emphasized
that culturally responsive teaching incorporates students’ cultural experiences in all
aspects of learning, making curriculum content more meaningful and accessible. By
fostering cultural competence, CRP helps students maintain a positive sense of identity
and navigate multicultural environments with confidence and empathy (Nieto, 2010).

The third pillar, critical consciousness, distinguishes CRP from other
pedagogical models. Inspired by the work of Paulo Freire (1970), critical consciousness
involves developing students' awareness of social injustices and empowering them to
take action. This goal requires educators to engage students in discussions about
inequality, racism, and power, enabling them to analyze and challenge oppressive
structures. Critical consciousness is essential for preparing students to become active,
socially responsible citizens. It transforms classrooms into spaces where students not
only learn about the world but also envision and work toward a more just society
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(Duncan-Andrade & Morrell, 2008).

The interconnection among these three pillars reflects the holistic nature of
CRP. Academic success without cultural competence can lead to assimilation; cultural
competence without critical consciousness may result in superficial understanding; and
critical consciousness without academic success can limit students’ opportunities for
advancement. Therefore, effective implementation of CRP requires a balanced and
integrated approach that attends to all three dimensions simultaneously, while evolving

to reflect emerging cultural paradigms.

2.2.4 Culturally Sustaining Pedagogy

Building upon CRP, Culturally Sustaining Pedagogy (CSP) extends its goals by
emphasizing the need to sustain rather than simply respond to students’ cultural and
linguistic practices. Paris (2012) introduced CSP as a framework that challenges the
deficit framing of students’ identities and promotes the perpetuation and fostering of
cultural pluralism. CSP calls for pedagogies that not only acknowledge students'
cultural backgrounds but actively sustain and evolve them within educational contexts.
This paradigm shift acknowledges the dynamic and hybrid nature of culture, especially
in multicultural and multilingual societies.

CSP critiques earlier models that, while well intentioned, may inadvertently
promote assimilation by failing to recognize the ongoing evolution of cultural identities.
Whereas CRP emphasizes recognition and inclusion, CSP moves further by affirming
students' right to retain and innovate upon their cultural traditions in educational spaces.
This has significant implications for pedagogy, particularly in communities where
languages and cultural practices are often marginalized. By affirming students'
identities as valuable and dynamic, CSP creates space for students to engage with
curriculum in authentic and empowering ways (Paris & Alim, 2017).

Moreover, CSP reinforces the importance of critical consciousness, expanding
it to include linguistic justice and youth agency. It advocates for pedagogical practices
that are co-constructed with students and that value youth culture as a legitimate source
of knowledge and creativity. In this sense, CSP intersects with hip-hop pedagogy,
digital literacies, and other youth-driven educational innovations that empower students
as cultural producers (Alim & Paris, 2014). These practices reflect a broader
commitment to educational equity and justice, affirming the importance of sustaining

not just academic achievement but also the cultural and communal contexts from which
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students emerge. The shift from CRP to CSP signifies a necessary evolution in
pedagogical thinking one that moves from validation to sustenance. It challenges
educators to consider how their practices might either erase or empower cultural
identities. As such, CSP enriches the conceptual foundations of CRP by providing a
forward-looking, justice-centered lens that aligns with the evolving cultural realities of
today’s students. This evolution underscores the need for ongoing reflection,

adaptation, and innovation in culturally responsive education.

2.3  Teacher Beliefs, Identity, and Reflection

Culturally Responsive Pedagogy (CRP) is not merely a collection of
instructional strategies but a deeply reflective practice grounded in an educator’s
awareness of self and others. The intersection of teacher beliefs, identity, and critical
reflection is fundamental in actualizing CRP, especially in classrooms that serve
culturally and linguistically diverse student populations. Contemporary scholarship
underscores the need for teachers to engage in continuous self examination, cultural
humility, and equity centered practices to create inclusive learning environments (Gay,
2018; Hammond, 2015). The alignment of beliefs with culturally sustaining actions
shapes how teachers interact with students, plan instruction, and cultivate classroom

culture.

2.3.1 Socio-Cultural Consciousness

Culturally Responsive Pedagogy (CRP) begins with a teacher's awareness of
their own socio cultural identity. Socio cultural consciousness refers to the recognition
that one's beliefs, values, and behaviors are shaped by social and cultural contexts
(Villegas & Lucas, 2002; Gay, 2010). Educators must understand that their cultural
experiences influence how they perceive students, interpret behaviors, and deliver
instruction. This self-awareness is crucial because teaching is not a neutral act—it is
embedded in social relations and power structures (Gay, 2018). When teachers fail to
critically reflect on their positionality, they risk reinforcing systemic inequalities, even
unintentionally.

Educators who adopt socio cultural awareness recognise that their students have
various identities and endeavour to validate them in the classroom. As Nieto (2009) and
Morrison et al. (2019) describe, acknowledging and appreciating the cultural origins of

the students is a way of creating inclusive learning conditions. This process is not just

19



a cultural holiday; it encompasses putting the cultural knowledge in pedagogical
processes and curriculum. Socio culturally conscious educators realize that culture can
be fluid and complex and merge with race, class, gender, and language to form a student
identity (Howard, 2003; Paris & Alim, 2017).

This foundational understanding of socio cultural consciousness directly
informs a teacher's identity and positionality. It leads educators to consider how their
personal histories and identities affect their relationships with students and their
instructional decisions. When educators reflect on their own cultural lenses, they
become more attuned to the lived experiences of their students. This reflective process
fosters empathy, reduces biases, and encourages culturally affirming practices (Ladson
Billings, 1995; Gay, 2018).

2.3.2 Teacher Identity and Positionality

Teacher identity is shaped by a combination of personal experiences, cultural
background, and professional socialization. Positionality, in turn, refers to how a
teacher's identity is situated within social hierarchies and power dynamics (Solorzano
& Yosso, 2002; Milner, 2017). Understanding one's positionality allows educators to
examine how their privileges or marginalizations influence their interactions with
students. For instance, a white middle-class teacher working with low-income students
of color must consider how cultural dissonance and implicit biases may affect teaching
and learning (Hollie, 2017).

Positionality is not static; it evolves as teachers engage in reflective practice and
build relationships with diverse students. As teachers become more aware of their
identity and how it shapes their practice, they are better equipped to create equitable
classrooms (Gay, 2010; Sleeter, 2011). Reflecting on positionality also requires a
commitment to ongoing learning and unlearning. It means questioning dominant
narratives, acknowledging systemic injustices, and actively seeking to dismantle
oppressive structures in education (Paris & Alim, 2017).

This dynamic process of identity formation and positional awareness deepens
when educators engage in critical reflection. Reflection acts as a bridge between
personal identity and professional practice. Teachers who engage in sustained reflection
develop a stronger sense of responsibility toward their students and are more likely to
adopt asset-based approaches that honor student diversity (Kirby & Thomas, 2022;

Gay, 2018). Thus, the development of a critically reflective identity is central to the
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implementation of CRP.

2.3.3 Critical Reflection and Bias Awareness

Critical reflection is a cornerstone of CRP. It involves an ongoing process of
examining one’s beliefs, assumptions, and practices in light of social justice and equity
(Howard, 2003; Misra, 2018). Teachers must ask themselves difficult questions: Whose
knowledge is valued in my classroom? How do | respond to cultural differences? Do
my practices empower or marginalize students? Engaging in these reflections helps
teachers uncover and confront unconscious biases that can negatively impact student
outcomes (Gay, 2018).

Critical reflection needs to be supplemented with bias awareness. Socialization
of cultural biases can be localized and offer a thin veil with expectations low,
differential treatment or curriculum exclusion (Ladson-Billings, 2009; Kenwright,
2023). Once teachers are conscious of their prejudiced behavior, they can start to
confront and alter the same. This involves being open and being ready to be moulded.
Equity audit, peer observation, and cultural self-review are just some of the tools that
can aid teachers in this quest (Hollie, 2017; Mufiiz, 2019).In addition, reflection and
awareness of bias cannot operate in isolation but need the support of a community of
practice. Professional learning communities are joint communities that allow teachers
to communicate, exchange experience, and rely on each other in the manifestation of
culturally responsive practice (Hammond, 2015; Oleson, 2023). It is within these
communities where group development can be promoted and longer term investment
in equity maintained.

In essence, socio-cultural consciousness, teacher identity and positionality, and
critical reflection are deeply interconnected. Each informs and strengthens the other,
forming a triad of self-awareness, relational understanding, and intentional practice.
Together, they enable educators to move beyond performative allyship toward
authentic, transformative teaching that centers the lived experiences and cultural

strengths of all students.

2.4  Curriculum and Instructional Strategies

Curriculum and instructional strategies are building blocks of good teaching and
learning. The curriculum gives the guideline of what students should learn and it is the

instruction methods through which the content is imparted. An effective curriculum
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allows it to be in line with the learning standards, developmental appropriate, and
culturally appropriate (Ornstein & Hunkins, 2017). In modern curricular planning,
content mastery is no longer the sole focus and has instead been shifted to 21st-century
skills including critical thinking, collaboration and creativity (Voogt & Roblin, 2012).
Curricula should be responsive to the needs and interests of students and the contexts
of the real world to be productive, and engaging, and thus to make learning meaningful
(Tomlinson & Moon, 2013).

Instructional strategies, on the other hand, refer to the methods and techniques
teachers use to facilitate learning. These strategies range from direct instruction and
inquiry-based learning to differentiated instruction and cooperative learning. Research
indicates that using varied, student centered approaches enhances engagement and
improves academic outcomes (Marzano, Pickering, & Pollock, 2001). Differentiated
instruction, in particular, allows teachers to cater to diverse learning styles, readiness
levels, and interests, leading to increased student motivation and success (Tomlinson,
2014). Effective instructional strategies also incorporate formative assessment to
provide feedback and guide instructional adjustments, ensuring that all learners can

progress and succeed.

2.4.1 Integrating Culture into Curriculum Content

Integrating culture into curriculum content is central to the implementation of
Culturally Responsive Pedagogy (CRP). It requires educators to rethink traditional
curricula, which often center Eurocentric knowledge and marginalize the histories and
contributions of other cultures. In recent years, scholars and practitioners have
emphasized the importance of designing curriculum that is reflective of students’
cultural experiences, backgrounds, and languages (Dover et al., 2020). By embedding
cultural content throughout subjects not as isolated units or occasional celebrations
teachers validate students’ identities and make learning more meaningful.

A culturally integrated curriculum provides students with opportunities to see
themselves as active contributors to knowledge. It draws from students’ lived
experiences, community histories, and linguistic practices to make academic content
more relevant and accessible. According to Ibrahim (2021), when students recognize
connections between the curriculum and their cultural heritage, their engagement,
motivation, and academic performance improve. This approach fosters a sense of

belonging and challenges deficit oriented narratives that have historically excluded
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students from marginalized communities.

Incorporating culture in curriculum content will assist in critical consciousness
as it will engage students towards examining the historical accounts of societies and
societies that exist in the present and in analysing concerns that are current. Teachers
have the opportunity of adding counter-narratives and culturally rooted text that
addresses topics about colonialism, resistance and resilience. This means, as we can
read in the works of Love and Muhammad (2020), that the curriculum based on the
affirmation of cultural identity and critical thinking is going to help the students become
the agents of change in their communities. In this way, the objectives of the inclusion
of culture into curriculum are both academic and social justice oriented. The key to the
success of the cultural integration relies on whether the teacher is willing and able to
undergo continuous learning and cooperation processes. The teachers need to be
approachable to feedback, engage communities and families in decision making over
curriculum, and consider reflection over their content on a regular basis (Gist &
Espinoza, 2021). These ways form interactive and receptive classrooms in which
learners are sensed, heard and understood. Such a basis of culturally situated content
preconditions instructional strategies that are just as responsive to the identities of

students.

2.4.2 Culturally Responsive Teaching Methods

Culturally responsive teaching methods are pedagogical strategies that align
with the cultural characteristics, experiences, and learning styles of diverse students.
These methods challenge traditional approaches that often assume a one size fits all
model of instruction. In CRP, pedagogy is relational, student-centered, and adaptable.
Teachers employ instructional strategies that reflect students' cultural communication
patterns, such as collaborative learning, oral storytelling, and intergenerational dialogue
(Ladson Billings, 2021). Responsive teaching methods prioritize student agency and
encourage active participation. For instance, project-based learning and inquiry based
instruction allow students to explore real-world issues that are relevant to their lives.
As Young and Foster (2022) explain, these approaches not only cultivate critical
thinking but also empower students to take ownership of their learning. Such strategies
shift the role of the teacher from knowledge transmitter to facilitator and co-learner,
promoting mutual respect and shared authority in the classroom.

Culturally responsive pedagogy incorporates formative assessment strategies
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that recognize multiple ways of demonstrating knowledge. Teachers might include
performance-based tasks, artistic expressions, and oral presentations as valid
assessments of student understanding. According to Ruiz and Santiago (2023),
equitable assessment practices honor students’ cultural ways of knowing and reduce
bias inherent in standardized testing. When assessment is aligned with culturally
responsive instruction, it supports a more holistic view of student success. These
teaching methods also require educators to establish strong relationships with students
and build classroom communities rooted in trust and mutual care. Positive relationships
are foundational for creating safe learning spaces where students can express
themselves authentically. The emphasis on relationship building connects closely with
the next dimension of CRP: the cultivation of classroom environments that reflect and

respect student’s cultural identities.

2.4.3 Classroom Environment and Climate

A culturally responsive classroom environment goes beyond visual displays and
superficial representations of diversity. It involves creating a climate where all students
feel valued, affirmed, and empowered to participate. This includes the physical space,
teacher student interactions, and classroom norms. Teachers must be intentional in
designing classroom environments that reflect students’ cultures, languages, and ways
of being (Williams & Russell, 2020). The emotional climate of the classroom plays a
critical role in student engagement and achievement. A positive environment fosters
psychological safety, enabling students to take academic risks and share their
perspectives without fear of judgment. According to Spencer and Dantley (2021),
culturally responsive teachers create classroom climates that are inclusive, democratic,
and justice oriented. They establish norms that celebrate difference, promote equity,
and support collaborative learning.

Language use in the classroom is another key component of climate. Teachers
who value linguistic diversity encourage students to use their home languages and
dialects as resources for learning. This practice affirms students’ linguistic identities
and fosters a sense of pride and belonging. As emphasized by Garcia and Henderson
(2022), multilingual classrooms that embrace translanguaging practices promote deeper
understanding and cross-cultural communication. In addition to supporting students,
the classroom climate must also support teachers in their reflective and relational work.

A responsive environment is co constructed by both teachers and students through
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ongoing dialogue and feedback. This reciprocity strengthens classroom relationships
and aligns with the core principles of CRP. A strong classroom climate serves as the
backdrop for instructional approaches that center students as active participants in their

education.

2.5  Student Centered and Asset Based Approaches

Student centered and asset based approaches are essential components of CRP.
These frameworks shift the focus from student deficits to student strengths, recognizing
that all learners bring valuable cultural knowledge, skills, and experiences to the
classroom. Rather than attempting to assimilate students into dominant cultural norms,
culturally responsive educators leverage students’ assets to enrich the learning
experience (Gonzalez et al., 2021). In student centered classrooms, instruction is guided
by students’ interests, questions, and cultural contexts. Teachers facilitate learning
experiences that are personalized and relevant, encouraging students to draw
connections between academic content and their lives. According to Lee and Edwards
(2020), such approaches foster greater student motivation, engagement, and
achievement. By positioning students as co-creators of knowledge, teachers promote a
sense of ownership and empowerment.

Asset based pedagogy also involves re imagining the role of the teacher. Instead
of being the sole authority, the teacher acts as a cultural broker who bridges the gap
between students’ cultural worlds and the school curriculum. This role requires deep
cultural competence and a commitment to equity. Teachers must engage in continual
reflection, seek out community knowledge, and design instruction that validates and
extends students’ cultural identities (Martinez & Ayala, 2023). Furthermore, student-
centered and asset based approaches promote collaborative learning and collective
success. In such classrooms, students work together, learn from each other, and
celebrate their diverse contributions. These practices counteract the competitive,
individualistic culture often found in traditional schooling. As noted by Noguera and
White (2022), cultivating a collaborative ethos fosters social responsibility and builds
inclusive learning communities.

Together, the integration of culture into curriculum, responsive teaching
methods, inclusive classroom climate, and asset-based instruction form the core of
effective CRP. Each component reinforces the others, creating a cohesive and

transformative approach to teaching and learning. When implemented thoughtfully,
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these strategies not only enhance academic achievement but also nurture critical

consciousness, cultural pride, and community empowerment.

2.6 Student Identity, Engagement, and Learning Outcomes

Student identity significantly influences how learners perceive themselves in
educational settings and how they engage with academic content. Identity is shaped by
cultural, social, and institutional factors such as race, gender, socioeconomic
background, and prior experiences (Gee, 2000; Nasir & Hand, 2008). A positive
academic identity enhances motivation and promotes a sense of belonging, which is
crucial for student success (Oyserman & Destin, 2010). In contrast, students who
internalize negative stereotypes or feel alienated within the school environment are
more likely to disengage, resulting in lower academic achievement. Recognizing and
affirming diverse identities through inclusive teaching practices and culturally
responsive pedagogy can thus play a pivotal role in supporting students’ academic
development (Ladson-Billings, 2014).

Engagement, closely tied to identity, is a multi-dimensional concept that
includes behavioral, emotional, and cognitive aspects (Fredricks, Blumenfeld, & Paris,
2004). Students who are behaviorally active, emotionally connected, and cognitively
invested tend to demonstrate better learning outcomes (Appleton et al., 2008).
Importantly, when students see their identity reflected and respected in the curriculum
and classroom practices, their engagement increases (Eccles & Roeser, 2011). This
connection underscores the need for educational environments that validate student
identities and foster inclusive participation. Ultimately, aligning teaching strategies
with students' backgrounds and identities enhances not only engagement but also long-
term academic success and equity (Gay, 2018).

2.6.1 Culturally Affirming Pedagogy and Self Identity

Culturally affirming pedagogy plays a crucial role in fostering positive student
identity, especially for learners from historically marginalized communities. When
educational practices acknowledge and validate the cultural, linguistic, and familial
backgrounds of students, they contribute to the development of a strong and resilient
sense of self (Muhammad, 2020). This approach to teaching emphasizes the integration
of students' personal and communal identities into the fabric of the curriculum,

classroom discourse, and school culture. Culturally affirming pedagogy challenges
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assimilationist models of education and instead promotes a sense of pride and
connection to one's cultural heritage.

The impact of culturally affirming pedagogy on student identity is particularly
significant in racially and linguistically diverse classrooms. When students see their
histories, values, and worldviews reflected in what they learn and how they learn it,
they are more likely to develop a positive academic self-concept (DeLeon & Winfield,
2021). This affirmation of identity contributes not only to emotional well-being but also
to academic resilience. As Hogg and VVolman (2022) explain, identity affirmation helps
students navigate educational spaces that may otherwise be unwelcoming or alienating.
A positive sense of self becomes a foundation for deeper engagement and investment
in learning. Students who feel seen and respected in the classroom are more likely to
participate, collaborate, and persevere in the face of challenges. This sense of belonging
fuels motivation and strengthens student-teacher relationships, which are vital for
academic growth (Taylor & Kim, 2021). Thus, culturally affirming pedagogy is not
merely a matter of inclusion it is a transformative strategy that empowers students to

thrive academically and personally.

2.6.2 Student Motivation, Engagement, and Voice

The concept of student engagement refers to a multidimensional concept that
involves cognitive, emotional, and behavioral involvement into the learning task.
Another concept that can be used to describe culturally responsive classrooms is how
they engage their students by helping them connect to what is being taught (the lived
experiences of urban teaching) and reinforce their voices via teaching practices (Vetter
et al., 2020). Students are also motivated and/or engaged intrinsically due to perceived
sense of relevance, respect, and autonomy. By placing learning in contexts that are
significant to the culture, there are higher chances of the students committing into the
learning process. Culturally responsive teachers are aware that conventional means of
motivation avowedly anchored on rivalry and conformity might not strike a chord with
every student. On the contrary, they instill motivation by using relational teaching,
collaborative learning, and solving real life problems (Tran & Le, 2021). The strategies
create an intrinsic motivation by giving the students the ability to regard the importance
of their education concerning their goals, identities, and communities. Also, the student
centered learning environment supports self-determination and agency, which is a key

element to long-term engagement.
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Student voice is another key aspect of culturally responsive engagement. When
students are invited to share their perspectives, contribute to decision making, and co
create knowledge, they experience a sense of ownership over their learning. As noted
by Alvarez and Garcia (2023), classrooms that value student voice not only enhance
engagement but also cultivate democratic participation and critical consciousness.
Through discussions, storytelling, peer teaching, and project based learning, students
become active participants rather than passive recipients of information. This
participatory approach to education reinforces the affirmation of identity discussed
earlier and sets the stage for deeper learning outcomes. Students who are engaged and
motivated are better able to access rigorous content, develop critical thinking skills, and
apply their learning in meaningful ways. Thus, fostering engagement and voice in
culturally responsive classrooms is essential for achieving both academic and socio
emotional goals.

2.6.3 Academic and Socio Emotional Impact of CRP

Culturally Responsive Pedagogy has academic and socio emotional advantages
that are further backed by an empirical research. Culturally responsive practices are
associated to a better academic performance, particularly amongst those who belong to
underserved communities (Aronson & Laughter, 2020). Instruction can foster better
understating and consolidation as well as higher-order thinking when it goes along with
the culture of the students. In addition, CRP facilitates the differentiated instruction that
can address students where they are at their developmental stages, but which holds the
students to high standards (Smith & Johnson, 2021). CRP is also effective in the socio
emotional development of students on top of the academic achievements. A culturally
responsive classroom is that, which makes students valued, respected, and keeps them
safe in terms of emotionally. This climate favors the emergence of self-awareness,
empathy and interpersonal skills, which are invaluable skills to succeed both at school
and in life thereafter. Moreno and Bass (2022) argue that the students in CRP aligned
classrooms experience the increased levels of self efficacy, resilience, and
connectedness.

These socio emotional benefits are not incidental; they are integral to the
academic mission of schools. Emotional well being enhances cognitive functioning and
supports sustained academic effort. For students who have experienced marginalization

or trauma, culturally responsive practices can serve as protective factors that buffer
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against the negative effects of exclusion and discrimination (Taylor & Kim, 2021).
Thus, CRP provides a holistic educational framework that supports the whole child.

Importantly, the impact of CRP is magnified when schools adopt a systemic
approach that includes professional development, leadership support, and community
partnerships. Teachers alone cannot shoulder the responsibility for culturally
responsive education. Institutional commitment ensures that CRP is sustained, scaled,
and evaluated for effectiveness (Alvarez & Garcia, 2023). When schools function as
culturally affirming ecosystems, students benefit from consistent and coherent support
across all aspects of their educational experience.

2.7  Pre-Service Teacher Education and Professional Development

Culturally Responsive Pedagogy (CRP) demands that teachers possess not only
an awareness of cultural diversity but also the pedagogical skills and reflective capacity
to engage meaningfully with students from varied backgrounds. The preparation of pre
service teachers and the ongoing development of in service educators are therefore
critical for the implementation of CRP in schools. In recent years, scholars and
practitioners have increasingly emphasized the importance of embedding CRP
principles into teacher education and professional development programs to address
systemic inequities in education (Gay, 2020; Souto-Manning & Cheruvu, 2021). These
programs must prioritize cultural competence, critical reflection, and equity-centered

practice to transform educational experiences for all learners.

2.7.1 CRPin Teacher Preparation Programs

Teacher preparation programs serve as the foundational training ground for
future educators, making them a critical site for the integration of CRP principles.
Embedding CRP into pre-service education involves more than offering a single course
on diversity; it requires a program-wide commitment to equity, justice, and cultural
responsiveness (Siwatu et al., 2021). Future teachers must engage in coursework and
field experiences that challenge their assumptions, expand their cultural awareness, and
prepare them to meet the needs of diverse student populations.

A key component of this preparation is the cultivation of cultural humility a
disposition that encourages ongoing learning about cultural differences and a
recognition of one’s own cultural biases. According to Bonner and Adams (2022),

programs that emphasize cultural humility help teacher candidates develop empathy,
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reduce defensiveness, and approach their students with genuine curiosity and respect.
This mindset forms the basis for relational and responsive teaching. Effective teacher
preparation for CRP involves modeling best practices within university classrooms.
Faculty must not only teach about CRP but also demonstrate it through inclusive,
participatory, and reflective pedagogy. When pre-service teachers experience culturally
responsive teaching firsthand, they are more likely to understand its value and replicate
it in their own classrooms (Sealey-Ruiz & Greene, 2020). These experiential learning
opportunities foster a deeper internalization of CRP principles.

Importantly, programs must also address the structural barriers that pre-service
teachers may face when attempting to implement CRP in traditional school
environments. Through simulations, case studies, and critical discussions, teacher
candidates can explore real world challenges such as standardized testing pressures,
culturally biased curricula, and institutional resistance (James & Yi, 2021). These
experiences prepare them to become advocates for equity and change agents within

their schools.
2.7.2 Field Experiences as Pathways to Culturaaly Responsive Practices

Field experiences, such as student teaching and classroom observations, provide
essential opportunities for pre-service teachers to apply CRP in authentic educational
settings. However, the quality and structure of these experiences greatly influence their
effectiveness. According to Lopez and Scanlan (2021), field placements in diverse
communities, supported by guided reflection and mentorship, allow teacher candidates
to build cultural competence and translate theory into practice. Mentorship plays a
pivotal role in helping pre-service teachers navigate the complexities of CRP.
Cooperating teachers who embody culturally responsive practices serve as models and
support systems for teacher candidates. These mentors can offer real-time feedback, co-
teach lessons, and engage in joint reflection, creating a collaborative learning
environment. This relational approach reinforces the communal and dialogic nature of
CRP (Sleeter & Carmona, 2022).

Reflective practice is another critical dimension of field experiences. Teacher
candidates must be encouraged to reflect deeply on their interactions, instructional
decisions, and assumptions about students. Reflection journals, peer discussions, and
faculty debriefings provide structured spaces for this introspection. As noted by

Martinez and Tichnor Wagner (2023), reflection not only promotes self awareness but
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also cultivates resilience and adaptability qualities essential for culturally responsive
teaching. Moreover, field experiences must be intentionally aligned with CRP goals.
This means ensuring that cooperating teachers, university supervisors, and program
coordinators share a common understanding of cultural responsiveness. When
alignment exists, fieldwork becomes a transformative space where pre-service teachers

learn to teach with cultural awareness, empathy, and a commitment to justice.

2.8 In-Service Training and Continuous Learning

The need for culturally responsive professional development extends beyond
pre-service education. In-service teachers must engage in continuous learning to refine
their practices, adapt to changing student demographics, and respond to evolving social
contexts. Effective professional development for CRP is sustained, collaborative, and
rooted in educators’ lived experiences (Darling-Hammond et al., 2020). One of the most
promising models of professional development for CRP is the professional learning
community (PLC). Within PLCs, teachers come together regularly to examine their
practices, analyze student data, and share strategies for equity and inclusion. These
communities foster trust, dialogue, and mutual accountability, creating fertile ground
for pedagogical innovation and transformation (Vang & Ford, 2022).

In-service training must also incorporate critical pedagogy and anti-racist
education. Workshops and seminars should address topics such as implicit bias,
structural racism, and intersectionality, providing teachers with the tools to recognize
and challenge inequities in their classrooms and schools. As Choi and Garcia (2021)
argue, professional development that centers critical consciousness equips teachers to
become agents of systemic change. Technology and digital platforms have expanded
the reach and accessibility of CRP focused professional learning. Online modules,
webinars, and virtual communities allow educators to engage with content at their own
pace and connect with peers across geographic boundaries. These resources can be
particularly valuable for teachers in rural or under-resourced areas who may have
limited access to in person training (Nixon & Moore, 2023).

School leaders play a vital role in supporting continuous professional learning.
Principals and district administrators must allocate time, resources, and institutional
support for CRP initiatives. When leadership prioritizes cultural responsiveness, it
signals a commitment to equity and encourages staff to take ownership of their

professional growth (Williams & Lee, 2020). Ultimately, the professional development
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of in-service teachers must be viewed as a long-term, iterative process. Culturally
responsive teaching is not a static set of strategies but a dynamic practice that evolves
with experience, reflection, and community engagement. Sustained investment in
teacher learning is essential for building schools that affirm diversity, promote

inclusion, and advance educational justice.

2.9 Institutional and Policy Considerations

Culturally Responsive Pedagogy (CRP) cannot thrive in isolation at the
classroom level; it requires systemic support through institutional policies, school
leadership, and broader educational structures. Institutions play a pivotal role in either
facilitating or hindering the implementation of culturally responsive practices. Recent
scholarship emphasizes that for CRP to be sustainable and effective, schools must
undergo structural transformation that aligns with values of equity, inclusion, and
justice (Alim & Paris, 2020; Khalifa et al., 2021). Section 8 explores the crucial roles
of leadership, policy, and accountability systems in embedding CRP within educational

institutions.

2.9.1 Role of Leadership and School Culture

School leadership has a profound impact on the promotion and sustainability of
CRP. Principals, administrators, and instructional leaders are positioned to shape school
culture, allocate resources, and guide instructional priorities. When school leaders
embrace culturally responsive values, they create conditions where equity becomes a
shared commitment rather than an individual choice (Lopez, 2021). Effective leaders
model inclusive behavior, support professional learning, and foster a collective sense
of purpose. Leadership for CRP begins with self-awareness and cultural competence.
Administrators must examine their own biases and positionalities and engage in
reflective practice to understand how their decisions influence the school environment.
According to Harris and Simmons (2022), culturally responsive leaders demonstrate
humility, listen actively to diverse voices, and prioritize the needs of marginalized
students in school planning and policy-making. These practices contribute to a school
culture where every student feels valued, respected, and empowered to succeed.

Moreover, leaders play a critical role in recruiting and retaining a diverse
teaching staff. Representation among educators fosters a more inclusive environment

and provides students with role models who reflect their backgrounds. Institutional

32



policies that support equity-focused hiring, mentorship, and professional development
are essential for cultivating a diverse and responsive workforce (Walker & Scott, 2020).
Through these actions, leadership reinforces the core values of CRP across all levels of
the institution. Establishing a culturally responsive school culture also requires the
engagement of all stakeholders students, families, community members, and staff.
Collaborative decision making structures and open communication channels help
ensure that diverse perspectives inform school practices. By fostering a sense of
belonging and shared ownership, school leaders can build cultures of inclusion that

extend beyond the classroom and into the heart of the institution.

2.10 Educational Policy and Systemic Change

Educational policies play a central role in shaping the implementation of
innovative pedagogical approaches such as Culturally Responsive Pedagogy (CRP). In
Pakistan, the National Education Policy 2017 and the subsequent Single National
Curriculum (SNC) 2020-2023 aimed to provide equitable education by reducing
disparities across regions and systems. While these reforms promote inclusivity and
equity, the practical integration of CRP into classrooms faces significant barriers. These
include limited teacher training in culturally responsive practices, curriculum
centralization that often overlooks regional cultural diversity, and assessment
frameworks that emphasize rote learning over holistic skill development (Government
of Pakistan, Ministry of Federal Education and Professional Training (MoFEPT, 2020).
A critical challenge lies in addressing the barriers to systemic adoption of CRP

in the Pakistani context, such as resource shortages in public schools, language
diversity, and socio-economic inequalities that hinder equitable classroom participation
(Section 9, National Education Policy 2017). Moreover, teachers frequently lack
professional development opportunities that would enable them to integrate cultural
assets into their pedagogy. Linking CRP with national reforms can foster a more
inclusive and participatory system; however, systemic change requires aligning teacher
education, curriculum design, and assessment strategies with culturally responsive

principles.
2.11  Accountability, Standards, and Equity

The integration of CRP into institutional practice requires robust accountability

systems that monitor progress, ensure fidelity, and promote continuous improvement.
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However, accountability in the context of CRP must move beyond punitive models and
embrace a more developmental and equity-focused approach. Schools and districts
must ask: Are our practices culturally responsive? Are our students’ diverse identities
affirmed in our curriculum and interactions? Are disparities in outcomes being
addressed with intention and care?

Culturally responsive accountability involves setting clear, equity-oriented
goals and developing indicators that reflect the experiences of all learners. These
indicators may include measures of student engagement, culturally relevant pedagogy
implementation, professional development participation, and school climate. As
outlined by Muhammad and Kim (2021), culturally affirming schools utilize data not
just for compliance but for reflection and improvement. They engage in data-driven
dialogues that include educators, students, and families.

Standards for teaching and learning must also be redefined to reflect the goals
of CRP. This includes revising teacher evaluation frameworks to assess culturally
responsive instruction and recognizing the diverse ways in which students demonstrate
learning. Educator standards should emphasize cultural competence, critical
consciousness, and relational pedagogy as core professional competencies (Ramos &
Lin, 2022). Aligning standards with CRP ensures that expectations for teachers and
students are inclusive, aspirational, and just. Importantly, equity must be embedded into
all aspects of school improvement planning. This requires strategic use of equity audits,
school-wide training, and regular review of dis aggregated data to identify and address
disparities. Accountability processes must be transparent and participatory, involving
those most affected by educational inequities in decision-making and evaluation (Chen
& Fields, 2020). In doing so, institutions shift from deficit-based accountability to a
model that centers hope, justice, and collective responsibility. Institutional and policy
considerations are foundational to the success of Culturally Responsive Pedagogy.
Leadership, policy design, and accountability systems must align with the principles of
CRP to create schools that truly serve all learners. Through systemic transformation,
CRP becomes not just a pedagogical approach, but a guiding philosophy for educational

equity and excellence.

2.12 Barriers and Challenges in Implementation

While Culturally Responsive Pedagogy (CRP) holds great promise for

promoting equity and inclusion in education, its implementation often encounters
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significant obstacles at both systemic and classroom levels. These barriers are rooted in
longstanding institutional practices, limited resources, and widespread misconceptions
about what CRP entails. Despite growing awareness and research support, CRP
continues to be misunderstood, marginalized, or implemented in superficial ways.
Understanding these challenges is essential for developing strategies that support
sustainable and meaningful change (Aronson & Laughter, 2020; Muhammad &
Womack, 2022). Section 9 explores three primary categories of barriers: institutional
resistance and structural inequities, resource limitations and assessment tools, and

misconceptions and tokenistic practices.

2.13 Institutional Resistance and Structural Inequities

Institutional resistance is one of the most pervasive challenges to CRP
implementation. Schools, as extensions of larger societal systems, often reflect the
structural inequalities and biases embedded within those systems. These structures
including curriculum mandates, standardized testing regimes, and traditional teacher
evaluation models are frequently misaligned with the principles of CRP (Banks &
Nguyen, 2021). As a result, efforts to integrate culturally responsive approaches may
be perceived as incompatible with existing policies and priorities.One form of
resistance is the reluctance to address issues of race, power, and privilege explicitly.
Some educators and administrators may view CRP as politically controversial or
ideologically charged, particularly in politically polarized climates (Tichnor-Wagner &
Martinez, 2022). This discomfort can lead to avoidance, pushback, or even active
suppression of CRP initiatives. In such contexts, teachers who attempt to implement
CRP may face isolation, criticism, or lack of institutional support.

Systemic inequities in education such as school segregation, tracking, and
disproportionate discipline continue to undermine the goals of CRP. These structural
barriers often disproportionately impact students of color, English language learners,
and students from low-income backgrounds. When such inequities go unaddressed,
they create environments in which CRP is difficult to sustain (Williams & Berry, 2020).
Addressing institutional resistance requires leadership committed to racial equity, as
well as systemic policy reform. Institutional change is possible, but it requires a
concerted effort to re frame equity as a collective responsibility. Schools must shift
from compliance driven models to equity-centered frameworks that prioritize student

identity, voice, and justice. This transformation demands not only administrative
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commitment but also collaborative structures that empower educators to engage in

shared decision-making and continuous reflection.

2.14 Resource Limitations and Assessment Tools

Another significant barrier to CRP implementation is the limitation of resources
both material and human. Many schools, particularly those serving historically
marginalized communities, face chronic underfunding that restricts access to culturally
relevant materials, professional development, and instructional support (Garcia &
Moreno, 2021). Without adequate funding, it is difficult to create classroom
environments and curricula that authentically reflect students' diverse experiences.
Teachers also require time, training, and mentorship to develop the competencies
needed for CRP. However, professional development is often insufficient, fragmented,
or optional, making it difficult for educators to build deep and sustained understanding.
As noted by James and Simons (2023), one-time workshops or surface-level seminars
do little to support the transformative learning necessary for culturally responsive
teaching. Instead, schools need ongoing, embedded professional learning that fosters
reflective practice and pedagogical growth.

Assessment practices present another challenge. Traditional standardized tests
often fail to capture the strengths and learning styles of culturally diverse students.
These assessments tend to privilege dominant cultural norms and ignore linguistic and
experiential diversity (Chang & Delgado, 2022). Consequently, they can distort student
achievement data and discourage teachers from adopting culturally responsive
approaches that may not align with test-centric accountability systems. Developing
alternative assessment tools that are culturally relevant and inclusive is essential for
evaluating student learning in CRP aligned classrooms. Performance based
assessments, portfolios, and student self assessments offer more holistic and equitable
measures of success. To be effective, such tools must be integrated into broader
accountability systems and supported by policies that recognize diverse forms of
knowledge and expression.

When considering this theme in the Pakistani context, it is essential to recognize
the unique socio cultural and policy-related challenges. For instance, while the Single
National Curriculum was designed to unify educational standards, it has been critiqued
for insufficiently representing linguistic and cultural diversity across provinces. C RP

provides a framework through which these gaps can be addressed by validating
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students’ cultural knowledge and embedding it into classroom practices (MoFEPT,
2021). Barriers in Pakistan include the dominance of Urdu and English as mediums of
instruction, which marginalize regional languages, and a lack of systemic support for
teacher professional development in responsive pedagogy. Thus, embedding CRP into
Pakistan’s educational reforms can enhance equity, foster social cohesion, and prepare

students for participation in a diverse society.

2.15 Misconceptions and Tokenistic Practices

Perhaps one of the most persistent barriers to CRP is the presence of
misconceptions about what it entails. Some educators equate CRP with multicultural
celebrations, ethnic food days, or the occasional inclusion of a culturally diverse text
practices that, while well-intentioned, fall short of the deeper goals of equity and critical
consciousness (Ladson-Billings, 2021). These tokenistic practices risk reducing culture
to superficial elements rather than embedding it into the fabric of teaching and learning.
Misunderstandings about CRP can also lead to resistance from educators who feel that
their authority is being challenged or that CRP is irrelevant to their subject areas. Others
may believe that CRP lowers academic standards or prioritizes culture over content.
These myths persist due to inadequate training and the absence of clear, research-based
definitions and models (Kohli & Haywood, 2020). Overcoming such misconceptions
requires intentional efforts to build shared understanding across school communities.

CRP is not a checklist or a set of strategies to be applied uniformly. It is a
pedagogical stance that requires teachers to engage in critical reflection, relationship-
building, and culturally grounded curriculum design. Educators must be supported in
recognizing their own cultural identities and biases, as well as in developing the skills
to create inclusive and empowering learning environments. The path forward involves
a shift in mindset from seeing CRP as an add-on to understanding it as central to
effective and equitable teaching. School leaders, teacher educators, and policy makers
must work collaboratively to dismantle tokenistic interpretations and support authentic,
transformative CRP. When implemented with fidelity and depth, CRP becomes a

powerful force for educational justice.

2.16 Internationalism and CRP

The concept of internationalism is essential to understanding and practicing

Culturally Responsive Pedagogy (CRP) in its fullest, most equitable form. Coined by
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Kimberlé Crenshaw, internationalism refers to the interconnected nature of social
categorizations such as race, gender, class, and language as they apply to a given
individual or group, creating overlapping systems of discrimination or disadvantage
(Crenshaw, 1989). In the context of CRP, internationalism allows educators to
recognize how multiple identities shape students' experiences, influence their learning,
and impact their access to resources and opportunities. Integrating internationalism into
CRP ensures that teaching practices are not only culturally relevant but also inclusive
of the complex realities students navigate every day (Crenshaw, 2020; Muhammad &
Love, 2021).

2.16.1 Understanding Inter sectional Identities

Students do not enter classrooms with a single, fixed identity. Rather, they
embody dynamic, multifaceted identities that reflect their race, ethnicity, gender,
language, socioeconomic status, ability, and other social markers. Internationalism
compels educators to consider how these identities interact to influence students’ lived
experiences within school systems. For example, the experiences of a Black female
student may differ significantly from those of her white female or Black male peers not
because of a single factor, but because of the convergence of multiple axes of identity
and oppression (Collins & Bilge, 2020).

Understanding inter sectional identities allows teachers to move beyond
simplistic or generalized assumptions about students. It helps them see that culture is
not monolithic and that cultural responsiveness must be nuanced and adaptable. As
emphasized by Garcia and Lopez (2022), when educators recognize the specificity of
students’ experiences, they are better equipped to build authentic relationships, create
inclusive environments, and tailor instruction to meet diverse needs. This awareness
also guards against the risk of existentialism assuming that all students from a particular
background share the same beliefs, experiences, or challenges.

Inter sectional awareness is also crucial for identifying how institutional
practices may deferentially impact students. Disciplinary policies, tracking systems,
and curriculum choices often reflect dominant norms that disadvantage students at the
intersections of multiple marginalized identities. By applying an inter sectional lens,
teachers and school leaders can more effectively advocate for reforms that promote

equity and inclusion across diverse student populations.
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2.16.2 Addressing Race, Gender, Class, and Language

Addressing internationalism in CRP requires intentional efforts to engage with
the specific dimensions of students’ identities. Race remains a central axis of analysis,
as racism continues to shape educational access and outcomes. Culturally responsive
educators must actively counter anti-Blackness, Indigenous erasure, and racial
microaggressions in curriculum, instruction, and classroom culture (Gillborn et al.,
2021). This involves not only including diverse perspectives but also challenging
dominant narratives and promoting racial justice. Gender is another critical dimension,
particularly in recognizing how gendered expectations influence participation,
achievement, and self-concept in school. For instance, gender nonconforming and
transgender students often face exclusion or marginalization in schools that lack
inclusive policies and practices. CRP calls on educators to affirm diverse gender
identities through inclusive language, representation, and classroom norms (Casey et
al., 2022).

Socioeconomic status intersects with other identities to shape access to
resources, support systems, and academic opportunities. Students from low-income
backgrounds may face barriers such as housing instability, food insecurity, and limited
access to technology. CRP addresses these disparities by adopting asset-based
approaches that recognize students’ resilience, community knowledge, and cultural
capital (Delgado Bernal & Aleman, 2020). Teachers can also advocate for school and
district policies that provide equitable access to resources.

Language is another powerful site of inclusion and exclusion. English Language
Learners (ELLs) often navigate linguistic barriers and cultural dissonance within
predominantly English-speaking schools. Culturally responsive educators support
students’ home languages and dialects, integrate multilingual resources, and create
spaces where linguistic diversity is celebrated rather than suppressed (Flores & Rosa,
2020). Language-inclusive practices not only enhance comprehension but also affirm
students’ identities and promote academic confidence. By addressing race, gender,
class, and language together, educators uphold the principles of inter sectional CRP.
They shift from a reactive model that accommodates difference to a proactive model
that anticipates, embraces, and celebrates it. This shift is essential for building truly

inclusive classrooms that recognize the full humanity of every student.
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2.17 Implications for Teaching and Equity

Incorporating internationalism into CRP transforms how teachers understand
students, plan instruction, and create inclusive environments. It compels educators to
consider whose stories are being told, whose knowledge is being valued, and whose
experiences are being centered in the curriculum. Inter sectional CRP demands that
educators design learning experiences that are not only culturally relevant but also
critically conscious and justice-oriented (Muhammad & Love, 2021).

Instructional strategies that reflect internationalism include using diverse texts,
engaging in inquiry-based learning around social issues, and facilitating dialogue on
topics like systemic oppression and identity. These practices allow students to see
themselves in the curriculum and to develop the critical tools needed to analyze the
world around them. Teachers also benefit from inter sectional approaches, as they
become more attuned to their own identities and biases and more responsive to their
students’ needs. Internationalism also has implications for equity at the institutional
level. Schools must adopt inclusive policies that support inter sectional identities,
including gender-neutral  bathrooms, anti-bias training, and multilingual
communication with families. Administrators must use data dis aggregated by race,
gender, and socioeconomic status to identify inequities and guide decision-making.
Equity teams and student advisory councils can play a role in promoting inclusive
practices and holding schools accountable.

Moreover, inter sectional CRP highlights the importance of coalitional work.
Teachers, students, families, and communities must collaborate to create educational
spaces that honor diverse experiences and dismantle oppressive structures. This
collective approach reflects the spirit of CRP as a movement for educational justice one
that recognizes the complexity of identity and the urgency of inclusion. Integrating
internationalism into CRP enriches its power and relevance. It ensures that pedagogy
reflects the multiplicity of students’ lives and prepares them to engage critically and
compassionately with a diverse world. As educators commit to inter sectional CRP,
they move closer to realizing the promise of education as a trans formative, liberatory

practice.

2.18 Global and Comparative Perspectives

While Culturally Responsive Pedagogy (CRP) has been widely developed and
discussed within the U.S. educational context, its principles have growing relevance
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and application across international educational systems. In an increasingly globalized
world, educators everywhere are grappling with diverse student populations, migration
flows, multilingual classrooms, and legacies of colonialism and structural inequality.
Exploring CRP from global and comparative perspectives broadens its applicability and
underscores the universal importance of culturally affirming educational practices
(Andreotti, 2021; Dervin & Layne, 2021). Section 11 investigates CRP's relevance in
international contexts, showcases case studies from the Global South and Indigenous

communities, and distills key lessons for promoting global educational equity.

2.18.1 CRP in International Contexts

Globally, educators and scholars have adapted CRP to align with localized
social, cultural, and historical contexts. In Canada, for instance, CRP aligns with
decolonizing efforts in Indigenous education, emphasizing the integration of First
Nations knowledge systems, land-based learning, and culturally sustaining practices
(Battiste, 2021). In the UK, CRP intersects with anti-racist education in efforts to
challenge Eurocentrism and promote equity for Black, Asian, and minority ethnic
students (Arday & Mirza, 2020). These examples reveal that while CRP originated in
the U.S., its core tenets affirmation of student identity, critical consciousness, and social
justice resonate broadly. In Australia and New Zealand, CRP is integrated into efforts
to recognize the cultural rights and educational sovereignty of Aboriginal and Maori
communities. Here, culturally responsive teaching includes the use of native languages,
the centrality of spiritual and land-based knowledge, and restorative relationships in
classroom practice (Macfarlane et al., 2021). These practices are not only responsive
but also reparative, aiming to heal historical trauma and institutional erasure.

In multilingual and postcolonial settings, such as South Africa and India, CRP
confronts unique challenges, including linguistic hierarchies, caste divisions, and vast
economic disparities. Educators in these regions emphasize inclusive curricula,
bilingual or mother-tongue instruction, and critical pedagogy that enables students to
interrogate power and inequality (Chaudhry & Vithal, 2022). Thus, CRP adapts
dynamically to address intersecting local issues of marginalization, exclusion, and
resistance. The internationalization of CRP reveals its potential as a framework for
culturally sustaining, equity-driven teaching across global education systems.
However, this globalization must avoid imposing Western models and instead honor

context-specific practices and knowledge traditions that embody CRP's core values.
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2.18.2 Case Studies from Global South and Indigenous Communities

Examining CRP in the Global South provides rich insights into its adaptability
and transformative potential. In Latin America, pedagogies of liberation rooted in Paulo
Freire's work offer strong parallels with CRP. In Brazil and Colombia, for example,
educators use critical pedagogy to engage students in dialogues about racial injustice,
economic inequality, and historical memory (Silva & Meza, 2020). These pedagogical
approaches prioritize student voice and social agency, reflecting CRP’s emphasis on
critical consciousness. In sub-Saharan Africa, CRP is often implemented through
community-based learning models that incorporate indigenous knowledge, oral
histories, and culturally grounded curricula. In Kenya, for example, community elders
participate in classroom instruction, bridging generational gaps and ensuring the
transmission of cultural values (Odhiambo & Mutua, 2021). These practices recognize
the educational role of local knowledge keepers and reposition schools as culturally
affirming spaces.

Indigenous communities around the world have developed culturally responsive
education as a means of cultural revitalization and self-determination. In Canada, the
Native Language Revitalization movement connects CRP with Indigenous language
immersion programs that foster linguistic pride and academic confidence (Battiste,
2021). Similarly, in the Arctic regions of Norway and Finland, Sdmi educators advocate
for education systems that affirm Indigenous worldviews and land-based learning
(Andersen et al., 2022). These efforts challenge colonial curricula and demand systemic
changes that center Indigenous epistemologies.

In India, Dalit and Adivasi education movements employ CRP strategies to
combat caste-based exclusion. Through community schools and alternative educational
programs, marginalized students engage in culturally affirming curricula that celebrate
their histories and counter dominant narratives (Chaudhry & Vithal, 2022). These
initiatives underscore CRP’s relevance in contexts where structural violence intersects
with cultural erasure. Across these diverse contexts, CRP is not a fixed model but a
living framework shaped by the social, political, and historical realities of each
community. These case studies demonstrate the need to root CRP in local contexts
while upholding its core commitments to identity affirmation, critical engagement, and

educational justice.
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2.19 Lessons for Global Educational Equity

Comparative perspectives on CRP yield several critical lessons for advancing
global educational equity. First, CRP must be localized. Attempts to transplant U.S
based models without adaptation risk reproducing cultural imperialism and overlooking
context-specific needs. Effective implementation requires collaboration with local
educators, community leaders, and students to co-create pedagogical approaches that
reflect lived realities (Dervin & Layne, 2021). Second, CRP must be intersectional and
inclusive. As seen in global case studies, effective culturally responsive education
engages with race, language, gender, class, indignity, and other identity markers.
Schools must adopt holistic approaches that consider students' full identities and
structural challenges. In doing so, CRP becomes a tool not just for inclusion, but for
transformation (Andreotti, 2021).

Third, CRP should align with broader social movements for justice and equity.
Whether through Indigenous resurgence, decolonization, or anti racist organizing, CRP
gains strength when it is embedded in community led movements. These alignments
ensure that CRP remains rooted in justice, rather than becoming a depoliticized or
tokenized framework (Silva & Meza, 2020). Finally, building global educational equity
through CRP requires international dialogue and solidarity. Educators must learn from
one another across borders, sharing strategies, challenges, and visions. Global
networks, conferences, and collaborative research can foster mutual understanding and
innovation in CRP. At the same time, these exchanges must be reciprocal and
respectful, avoiding extractive or hierarchical relationships. The global application of
CRP affirms its relevance and adaptability in diverse educational contexts. By learning
from localized practices in the Global South and Indigenous communities, educators
worldwide can enrich their own pedagogies and contribute to a more just, inclusive,

and culturally sustaining educational landscape.

2.20 Theoretical Review

Sociocultural theory, a key theoretical underpinning of Culturally Responsive
Pedagogy (CRP), postulates that culture, language, and social interaction are critical
parts of learning and development (Daniels, 2020). This is based on a view of learning
developed by the writings of Lev Vygotsky, in which learning is not an individual or
isolated process but a process that is essentially social in nature and culturally, rather
than biologically, constructed through educational instruments. The process of co-
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constructing knowledge, i.e., knowledge achieved by cooperating with one or more
persons, is initially followed by the internalization of knowledge by the learner. In this
context, learning best takes place when integrated into culturally viable contexts (Mahn
& John-Steiner, 2019).

The sociocultural theory reinforces the most important values of CRP by
confirming that students are not blank concrete in the classroom but rather carriers of
rich cultural knowledge, language use, and community experience. These cultural
assets form crucial points of departure in the learning process and must be recognized
and integrated into pedagogy. In contrast to pushing students to fit within the existing
dominant cultural norms, CRP builds on the cultural knowledge students already have,
which is consistent with the conception of cognition being developed within the social
and cultural context (Daniels, 2020).

A central concept within sociocultural theory is the Zone of Proximal
Development (ZPD), which refers to the range between what a learner can do
independently and what they can achieve with guidance and support (Wertsch, 2023).
CRP educators leverage this idea by providing scaffolded instruction that connects
academic content with students’ cultural backgrounds. For example, teachers might
introduce new concepts through stories, examples, or practices drawn from students’
communities, thereby making learning more accessible and personally relevant. In
doing so, educators act as cultural mediators who help students navigate and connect
their lived experiences with school-based knowledge. Language plays a crucial role in
sociocultural theory, functioning not only as a communication tool but as the primary
medium for cognitive development (Johnson, 2024).

CREP reflects this principle by embracing students' home languages and dialects
as valuable resources in the classroom. In linguistically diverse classrooms, educators
might encourage students to use both their home and school languages to make meaning
and deepen understanding. This approach acknowledges the richness of
multilingualism and helps create learning environments where all forms of language
are respected and utilized. Sociocultural theory also reinforces the importance of
context in the learning process. Learning is most effective when it is situated in
authentic, real-world experiences that reflect the social, cultural, and historical realities
of learners (Daniels, 2020). CRP builds on this by embedding culturally relevant
themes, histories, and narratives into the curriculum. Lessons are designed not only to
meet academic standards but also to affirm students’ identities, histories, and
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worldviews. By grounding instruction in the contexts students know and value, CRP
fosters deeper engagement and encourages learners to take ownership of their
education.

Sociocultural theory advocates for collaborative learning, viewing knowledge
construction as a shared endeavor. CRP aligns with this by emphasizing group work,
peer teaching, storytelling, and other interactive strategies that draw on collective
cultural practices. In many non-Western and Indigenous communities, learning is
traditionally communal and experiential. CRP honors these traditions by creating
classroom environments where students work together to co construct meaning, solve
problems, and explore new ideas (Johnson, 2024). This theoretical alignment between
sociocultural learning and CRP also highlights the critical role of the teacher’s cultural
awareness. Educators must recognize that their own cultural identities and assumptions
influence how they interact with students, deliver instruction, and interpret behavior.
CRP calls for reflective practice, cultural humility, and an ongoing commitment to
understanding how one’s positionality impacts the classroom dynamic. Teachers who
are conscious of their cultural lens are better equipped to foster inclusive and equitable
learning spaces.

Moreover, sociocultural theory informs CRP’s emphasis on developing
students' ability to navigate multiple cultural contexts. As students grow academically,
they must also develop the competence to operate across cultural boundaries
(Hammond, 2018). CRP supports this growth by helping students maintain pride in
their cultural heritage while equipping them with the skills to succeed in diverse and
often inequitable educational systems. This dual focus on affirmation and adaptability
prepares students to thrive both within and beyond the classroom.

Sociocultural theory offers a robust theoretical foundation for Culturally
Responsive Pedagogy. Both emphasize the importance of cultural context, social
interaction, and language in the learning process (Morrison et al., 2019). CRP applies
these principles by designing instruction that honors students’ cultural knowledge,
supports cognitive development through meaningful dialogue, and builds equitable
learning environments. By grounding CRP in sociocultural theory, educators are
empowered to create transformative educational experiences that support both

academic achievement and cultural affirmation.
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2.21 Empirical Review

The past few years have seen a tremendous influx of evidence-based support of
Culturally Responsive Pedagogy (CRP) and its ability to improve both academic
outcomes and cultural identity and engagement in diverse student populations. Since

skeptics in 2015, research has been going forward to show that when CRP is
incorporated in the service of promoting learning outcomes, it is also beneficial in terms
of social-emotional development in the sense that it validates students in their lived
experiences and cultural identities. Those who study in classrooms with CRP have
described their motivation, engagement, and involvement as greater and their
participation more profound when teachers employ culturally relevant reading
materials, student-centered conversations, and group learning approaches that resonate
with the communal knowledge (Vetter et al., 2020; Tran & Le, 2021). There is also a
stronger engagement when learning gets a meaning and becomes personal in character,
which will result in better academic performance and the outcomes of critical thinking.

Recent research highlights that culturally responsive environments also support
student voice and agency. Instructional practices such as storytelling, peer-led

discussions, and inquiry based learning allow students to actively participate in
knowledge construction. This has been shown to foster confidence, leadership, and a
deeper understanding of social justice, especially among marginalized youth (Alvarez
& Garcia, 2023). Academic outcomes have also been positively affected. Instruction
that draws on students' cultural frames of reference through relatable texts, real-life
examples, and differentiated strategies has resulted in improved comprehension,
retention, and problem solving abilities across grade levels and subject areas (Aronson
& Laughter, 2020; Smith & Johnson, 2021). At the same time, the socio-emotional
benefits of CRP are significant. Studies from 2015 onward affirm that students in
culturally responsive classrooms experience increased self-worth, emotional safety, and
resilience.

These outcomes are especially critical for students from communities that have
experienced trauma, racism, or educational neglect. CRP enables students to feel
respected and seen in their full identities, which contributes to stronger classroom
relationships and more effective learning environments (Moreno & Bass, 2022; Taylor
& Kim, 2021). In addition to student-centered outcomes, research into CRP also

emphasizes the need for robust teacher preparation. Pre-service and in-service
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professional development that centers on cultural competence, equity frameworks, and
reflective teaching practices equips educators to effectively implement CRP strategies.
Programs that embed CRP principles throughout coursework, clinical experiences, and
mentorships tend to produce more culturally aware and adaptive teachers (Gay, 2020;
Souto-Manning & Cheruvu, 2021; Martinez & Tichnor-Wagner, 2023).

Empirical studies further show that CRP implementation is most effective when
supported by systemic infrastructure. Schools that take a whole-school approach
aligning leadership, curriculum, discipline policies, and professional learning with
culturally responsive principles experience greater consistency and sustainability in
equity driven outcomes (Alvarez & Garcia, 2023). Collaborative structures such as
equity focused professional learning communities (PLCs), reflective coaching, and
peer-led workshops have proven effective in expanding CRP beyond individual
classrooms (Choi & Garcia, 2021; Nixon & Moore, 2023; Vang & Ford, 2022).
Additionally, CRP research underscores the importance of curriculum relevance.
Students are more likely to engage when course content includes literature, histories,
and epistemologies that reflect their cultural experiences. Inclusive curricula promote
identity development, empathy, and resilience while enhancing students’ ability to
make connections between their learning and their communities (Muhammad, 2020;
DeLeon & Winfield, 2021; Caingcoy, 2023).

Recent empirical evidence also positions CRP as a strategic response to
systemic inequities in education. Culturally responsive assessment practices, for
instance, offer alternatives to standardization by embracing diverse ways of
demonstrating knowledge and valuing students’ unique perspectives. Such approaches
not only empower students but also challenge the dominant norms that often
marginalize culturally and linguistically diverse learners (Misra, 2023). Furthermore,
CRP has demonstrated cross-cultural and international applicability. Global studies
show that when CRP is locally contextualized, it effectively supports the identities and
learning needs of Indigenous, immigrant, and multilingual students. Within Indigenous
communities in Canada, rural schools in South Africa, and even urban classrooms in
the Philippines, an increase of engagement and an affirmation of identity has been
associated with culturally responsive methods in addition to more equity in learning
(Battiste, 2021; Chaudhry & Vithal, 2022; Silva & Meza, 2020). These findings
collectively affirm that CRP is not only a pedagogical framework but a transformative
approach that fosters equity, excellence, and justice in education. The empirical
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evidence from 2015 to 2025 reinforces the argument that CRP when authentically and
systemically implemented has the potential to close opportunity gaps, elevate diverse

student voices, and cultivate inclusive, affirming, and high-achieving learning

environments.
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CHAPTER 3

RESEARCH METHODOLOGY

In Chapter 3, the research methodology was comprehensively detailed,
outlining the approach and techniques employed to investigate the study's objectives.
The chapter includes the research approach, design, population, sample selection, tools
used, data collection steps, how the tools were tested for accuracy and consistency,
methods of data analysis, and the ethical steps taken to protect participants.

3.1  Research Design

The study followed a true experimental design with random assignment of
students into two groups:

e Experimental Group (n = 30): Taught through Culturally Responsive

Pedagogical (CRP) practices.

e Control Group (n = 30): Taught through traditional teaching methods.

Both groups were given a pretest to measure their initial social skills. The
experimental group then received the CRP intervention, while the control group
continued with conventional instruction. After the teaching period, both groups took a
posttest to measure social skill development. Additionally, the experimental group
completed a retention test to assess the long-term impact of CRP on maintaining social
skills. This design allowed for a fair comparison between groups, ensured control over
external variables, and provided strong evidence of the effectiveness of CRP in

enhancing social skills.

49



Figure 3.1.1

Research Design

Experimental Group Control Group
(n=30) (n=30)
Taught with CRP Strategies CRP Intervention Taught with CRP Strategies
Pretest
(Social Skills) Pretest
(Social Skills)
Posttest
(Social Skills)
Posttest
(Social Skills)
Retention Test

3.2  Population

The population of the study consisted of Grade IX students who were enrolled
in private secondary schools in the District Rawalpindi, Pakistan. According to data
obtained from the Private Educational Institutions Regulatory Authority (PEIRA),
there are (N = 105) registered private schools operating in this region. Grade 9th
students were chosen for this study because they are at a developmental stage, where
learners begin to develop higher-order social skills such as adaptability, collaboration,
managing self, acceptable oral communication and team work. These social skill is
closely aligned with the goal of the CRP practices, which focuses on developing

students’ 21st century social skills.

3.3  Sample and Sampling Technique

The sample included n = 60 students from 9th grade of The Smart School,
Gulzar-e-Quaid, Rawalpindi. The school provided a favorable condition through which
new teaching methods such as CRP practices were executed. The school was chosen
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because it expressed readiness to take part in the experiment, and the stable classroom
environment made it consistent and reliable throughout the experimentation sequence.
The population of students was selected on the basis of simple random sampling
technique, and the students were randomly assigned to control and experimental groups
with a total of 30 students per group. Simple random sampling was used to select
students from the target population, ensuring that each student had an equal chance of
being included in the study. This increased the study’s validity while maintaining
random assignment to reduce selection bias and enhance the generalizability of the
findings. The study followed a quantitative research approach supported by the
positivist paradigm, which emphasizes objectivity, measurement, and statistical

analysis to establish causal relationships between variables.
3.4 Instruments

The research instruments were carefully designed to measure the impact of
Culturally Responsive Pedagogical (CRP) practices on the development of students’
social skills. The instruments were aligned with the content of the selected chapters
from the Grade 9 Pakistan Studies textbook that were taught during the intervention.
The primary tool used in this study was a self-developed achievement test and an
observational checklist. The test items were constructed in accordance with the learning
outcomes of the chapters that had been taught, ensuring alignment with the curriculum.
The process of developing the tool involved several steps.

First, the researcher reviewed the curriculum objectives and identified the
specific knowledge and skills related to the selected chapters. Second, relevant content
areas were analyzed to generate items that reflected both academic achievement and the
five target social skills (adaptability, collaboration, self-management, oral
communication, and teamwork). Third, the draft items were evaluated for content
validity by subject experts, ensuring that they measured the intended constructs.

The observational checklist was also self-developed and designed to capture
students’ demonstration of social skills during classroom activities. The checklist
indicators were based on behavioral manifestations of the five skills and were refined
through expert review. Reliability of both tools was established using the split-half
method before administration. By self-developing these instruments, the researcher
ensured that the tools were contextually appropriate, directly aligned with the

intervention, and sensitive to the cultural and curricular realities of Pakistani
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classrooms.

3.5  Procedure (Validity, Pilot Testing, Reliability)

The instruments passed a validation stage with the involvement of an expert
review performed by specialists in the Pakistan Studies subject. There were the
application of feedback to make the instruments more perfect and content validity.
Reliability of the test was determined by split-half method where the test was

subdivided into two halves and scores of each half were correlated in the pilot testing.

351 Validity

The multiple choice test that was intended to be used to evaluate the growth of
five social skills, adaptability, collaboration, managing self, acceptable oral
communication, and teamwork, in terms of culturally responsive pedagogical practices,
was peer reviewed by six professionals who were academically or vocationally
qualified as socially-minded teachers. Qualification of three scholars of the Department
of Education in 11U, and three senior schoolteachers (subject specialists, and Pakistan
Studies teacher) were under review. The experts recommended several revisions:
Achievement Test: Some items were rephrased for clarity and linguistic simplicity to
match the comprehension level of Grade 9 students. A few questions were modified to
better align with the cultural context, ensuring that examples and scenarios reflected
familiar experiences for students. Dis tractors in multiple choice items were revised to
reduce ambiguity.

Observational Checklist: The experts suggested refining the indicators of social skills
by making them more behaviorally specific (e.g., replacing general terms such as “good
communication” with observable actions like “shares ideas clearly with peers”).
Redundancies in the checklist were removed, and the sequence of items was

reorganized to follow the flow of classroom activities.
3.5.2 Reliability

Split half method was used to determine reliability of the instruments so that
measurement is consistent. To ensure the reliability of the self-developed achievement
test and observational checklist, the split half method was employed. This method is
considered suitable for educational research because it divides the test into two

equivalent halves and measures the correlation between them, thereby indicating
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internal consistency. The split half method was selected as it is widely recognized for
its accuracy, simplicity, and effectiveness in verifying the consistency of test items
without requiring multiple administrations of the same instrument (Cohen et al., 2018).
Table 3.5.2

Reliability

Realiability Measures Value

Spearman-BrownCofficient (Equal Length) 0.82

Table presents the Spearman-Brown coefficient for the social skills test, which
was calculated to be 0.82. This value reflects a good level of internal consistency,

indicating that the test items are reliably measuring the same construct social skills.

3.5.3 Pilot Testing

A pilot test was conducted on the students of grade 9" from the smart school
before the actual data collection phase to evaluate the instruments. The pretest was
conducted on 10 students and Pakistan Studies social skills test to Grade 9" students.
This process helped to identify potential flaws and ensured that the instruments
functioned as intended. The insights gained from pilot testing guided adjustments to

enhance their overall effectiveness for the study.
3.6 Threats and Steps to Control These Threats

Table 3.6.1

Internal Threats

Threats Steps To Control These Threats

History External events occurring during the study period (e.g., holidays,
school events) could influence students' academic achievement.
Control: Both groups were taught the same content and tested under
24 similar conditions, helping to mitigate external influences.
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Maturation

Selection

Mortality
(Attrition)

Testing

Instrumentation

Changes in students' cognitive development over the two- month
period may affect their academic performance. Control: Ensuring
that students in both groups are of similar age and developmental
stage can help reduce this threat. Additionally, keeping the
intervention period relatively short (two months) limits maturation
effects.

Differences between groups due to non-random assignment could
influence results. Control: This threat is minimized by using random
assignment, where students are randomly assigned to either the

experimental or control (traditional learning) groups.

Students dropping out from either group could skew results,
especially if those who drop out have particular characteristics.
Control: If a student drops out, consider excluding data related to
that student from both groups to maintain comparability between
groups.

The pre-test may influence students’ responses on the post- test, as
they may remember the questions. Control: To reduce this threat,
you could vary the sequence or format of post-test questions, while
keeping content consistent.

Differences in how the pre-test and post-test are administered or
scored could impact results. Control: Use the same instrument and
evaluation criteria for both the pre- test and post-test, ensuring
consistency in test administration, scoring, and time allocated for
each test.
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Table 3.6.2

External Threats

Threats Steps To Control These Threats

Interaction  of The findings may not generalize to students outside the sampled
Selection  and school or Grade V level, as the sample may not represent the wider
Treatment population.  Control: Random sampling helps improve
generalizability. Additionally, providing detailed descriptions of the
sample and setting aided future researchers in assessing applicability

to other contexts.

Interaction of Results may be specific to the environment of the Federal
Setting and Government Primary School in Islamabad and may not generalize
Treatment to other school settings. Control: Use consistent classroom settings
and the same instructor for both groups to ensure the treatment's
effects are measured without being overly influenced by specific

environmental factors.

Interaction ofUnique events occurring during the study period at this
History and particular school might limit generalizability to other times or
Treatment settings. Control: The study period is relatively short (two
months), which minimizes the likelihood of major external events
affecting results. Documenting any significant external events can

also assist in interpreting the findings

3.7 Implementation Plan

Duration of experiment was 7 to 8 weeks. In each week, students engaged 34
sessions, each lasting 35-40 minutes. The intervention integrated topics from Grade 9"
Pakistan Studies specifically from unit : Land and Environment, unit : Population,
Society and Culture of Pakistan. Both group had equal number of student i.e. 30. Both
groups were taught same content and equal time duration was given to both groups. The
experimental group received social skills involving group projects and problem-solving
tasks over an 8-week period. The control group was taught using traditional lecture-

based instruction. The intervention was structured as follows:
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Week 1: Pre-test administration.

Weeks 2-8: Implementation of social skills for the experimental group.
Week 9: Post-test administration.

Week 11: Retention test administration to assess knowledge retention.

The intervention focused on implementing various social skills activities
tailored to an Experimental group (in which social skills took place) of Grade 9th
students while teaching Pakistan Studies Subjects. Different social skills were used
during intervention in experimental group like:

e Adaptibility

e Collaboration

e Managing self

e Acceptable oral communication
e Team work

Students in the experimental group worked in small groups to complete projects
that required collaboration , team work and presentation skills. These projects were
designed to integrate curriculum content with real-world applications. Students engaged
in social skills activities within their groups. Structured activities were designed to
encourage students to work together to solve complex problems. These tasks promoted
collaboration, communication, and teamwork skills. Teacher was a facilitator and guide
who guided and answers the queries of students during intervention along with
guiduing. The control group (which underwent traditional learning) was taught using
lecture method in which teacher was authority and students were passive participants.

Traditional lectures and rote memorization took place in control group.

3.8 Data Collection

Social skills was measured through pre-tests given to both the experimental and
control groups before the intervention period. The tests provided the main concepts
related to the curriculum. Social skills was measured through post-tests administered to
both the experimental as well as control groups right after the intervention period.

e Pre-test administration before the intervention to establish a baseline.

Implementation of Social skills techniques for the experimental group.

e Post-test administration to measure immediate learning outcomes.
e Retention test administration four weeks after the post-test to assess knowledge

retention.
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3.9  Data Analysis

Quantitative data from pre and post-tests were analyzed through statistical
methods like descriptive statistics i.e., mean to conclude the data and inferential

statistics such as t-tests for comparison of skills of the experimental and control group.
3.10 Ethical Considerations

Informed permits from School administration, parents or guardians and assent
from students ensured they comprehend the study’s purpose, procedures, and there
wasright to withdraw at any time. And, confidentiality is obliged to be strictly
maintained through data anonymization and secure storage. They minimized risks and
respected cultural and individual differences. Accurate reporting of the whole finding
and providing all the feedback to participants were crucial to maintaining transparency

and appreciation.
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CHAPTER 4
DATA ANALYSIS AND INTERPRETATIONS

This chapter presents a comprehensive analysis of the collected data aimed at
examining the culturally responsive pedagogical practices and development of social skills
among secondary school students in the subject of Pakistan Studies. The study utilized
an experimental group, which experienced social skills, and a control group, which
received traditional instruction. Each group comprised 30 students. Pretest and posttest
were used to carry out the evaluation. In the analysis, there is deep descriptive and
inferencing statistics, graphic visualization, and extensive interpretation of the findings.
The primary purpose of such analysis will be to establish whether the strategies of CRP
practices are able to provide a significant change in social skills in comparison with
more traditional teaching strategies. This chapter is divided into various sections among

which descriptive statistics and inferential statistics are listed.

4.1  Descriptive Statistics
Table 4.1.1

Descriptive Statistics

Group Number of Minimum Maximum  Mean Standard
Students Score Score Deviation
Control 30 55 67 59.87 2.224
Group
Experimental 30 53 65 60.23 2.775
Group

The posttest results of both the Control Group and the Experimental Group were
based on 30 students each, providing a fair basis for comparison. The scores of the
Control Group ranged between 55 and 67, with a mean score of approximately 60 and
a standard deviation of 2.22, indicating a moderate level of similarity in student
performance. The Experimental Group’s scores ranged from 53 to 65, with a slightly

higher mean score of approximately 60 and a standard deviation of 2.78, reflecting
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slightly greater variability among students.

Although both groups performed at nearly the same level overall, the
Experimental Group recorded a marginally higher average score in the posttest
compared to the Control Group. This minor difference in mean scores may point toward
some positive influence of the teaching intervention or instructional approach applied
with the Experimental Group. The relatively low standard deviations for both groups
further suggest that students’ scores were closely clustered around the mean,
demonstrating reliability and consistency in their academic performance in Pakistan
Studies.

Objective 1: Development of social skills (adaptability, collaboration, managing
self, acceptable, oral communication and team works)

The primary objective of the study was to investigate the effect of Culturally
Responsive Pedagogical Practices on the development of social skills (adaptability,
collaboration, managing self, acceptable, oral communication and team works) among
secondary school students.

Hoa: Culturally Responsive Pedagogical Practices have no significant effect on the
Development of social skills (adaptability, collaboration, managing self, acceptable oral
communication and team works) among secondary school students.

To test this hypothesis, a series of tests and independent sample t-tests were conducted.

4.2  Shapiro-Wilk Test for Normality of Difference Scores
Table 4.2.1

Shapiro-Wilk Test for Normality of Difference Scores

Skills Shapiro-Wilk Statistic df Sig. (p-value)
Adaptability 0.967 30 0.363
Collaboration 0.962 30 0.261
Managing Self 0.956 30 0.162
Acceptable oral 0.964 30 0.293

communication

Teamwork 0.960 30 0.232
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The Shapiro-Wilk test was applied to determine whether the difference scores
(post-test minus pre-test) for the five social skills adaptability, collaboration, managing
self, oral communication, and teamwork followed a normal distribution in the
experimental group. The results showed that all p-values were greater than 0.05,
indicating no significant deviation from normality for any of the variables assessed.
This implies that normal distribution exists and that the assumptions needed by
parametric testing have been satisfied, regarding the accuracy of the data.

Based on these findings, it is reasonable to continue with paired samples t-test
to determine whether there were actual increases in the social skills level of the students
after the intervention took place through the application of culturally responsive
pedagogical tactics. Since the difference scores are within the range of normalcy, the
usage of this statistical method in achieving the effect of the treatment used in the

experiment could be considered reliable.

4.3  Paired Samples t-test (Experimental Group)
Table 4.3.1

Paired Samples t-test (Experimental Group)

Skills Mean (Pre) Mean(post) t df Sig(2-tailed)
Adaptability 2.93 4.20 -13.12 29 0.000
Collaboration  2.97 4.23 -13.36 29 0.000
Managing Self  2.93 4.10 -12.27 29 0.000
Acceptable oral 2.97 4.10 -10.97 29 0.000

communication

Teamwork 2.90 4.17 -13.66 29 0.000

The effect of Culturally Responsive Pedagogical Practices (CRP) on the
development of social skills of secondary school students was evaluated using a paired
samples t-test on the experimental group (n = 30). The analysis compared pre-test and

post-test scores across five types of social skills: adaptability, collaboration, managing
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self, oral communication, and teamwork. The results revealed statistically significant

differences in all areas, with post-test scores being markedly higher than pre-test scores.

For example, adaptability improved from a mean of 2.9 to 4.2 (t(29) = -13.1,

and collaboration increased from 3.0 to 4.2 (t(29) = -13.4. Similarly, managing self rose

from 2.9 to 4.1 (t(29) = -12.3, oral communication from 3.0 to 4.1 (t(29) = -11.0, and
teamwork from 2.9 to 4.2 (t(29) = -13.7.

These findings demonstrate that CRP had a significant positive effect on
students’ social skill development. The consistent improvement across all skill areas
indicates that the intervention effectively promoted both personal and interpersonal
competencies among students in the experimental group.

Objective 2: Culturally Responsive Pedagogical Practices with traditional
teaching method of the development of the social skills.

The primary objective of the study was to compare the effect of Culturally Responsive
Pedagogical Practices with traditional teaching method of the development of the social
skills among secondary school students.

Ho2: There is no significant difference in the development of social skills among
secondary School students tough using Culturally Responsive Pedagogical Practices

and those taught using traditional teaching method.

4.4 Independent Samples t-Test (Post-Test Scores)
Table 4.4.1

Independent Samples t-Test (Post-Test Scores)

Skills Group 1 Group 1 t df Sig(2-tailed)
Mean (Exp)  Mean (Ctrl)

Adaptability 4.20 3.03 10.53 58 0.000
Collaboration 4.23 3.07 10.44 58 0.000
Managing Self  4.10 3.10 9.26 58 0.000
Acceptat_)le _oral 4.10 2.97 9.32 58 0.000
communication

Teamwork 4.17 3.00 10.92 58 0.000

The Independent Samples t-test was conducted to compare the post-test scores
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of social skills between students taught through Culturally Responsive Pedagogical
Practices (experimental group) and those taught through traditional teaching methods
(control group). The results revealed that the mean scores for all five social skills
adaptability, collaboration, managing self, oral communication, and teamwork were
significantly higher in the experimental group compared to the control group. For each
skill, the p-value was less than 0.05, indicating statistically significant differences. This
suggests that students exposed to culturally responsive teaching demonstrated greater
improvement in social skills than those in the traditional teaching group.

These findings support the hypothesis that culturally responsive pedagogy
positively influences the development of social skills among secondary school students.
The consistent statistical significance across all measured skills demonstrates the
effectiveness of this teaching approach in fostering critical interpersonal and self-
regulation competencies. It can be inferred that incorporating students’ cultural
backgrounds into instructional strategies creates a more engaging and supportive
learning environment, leading to better social outcomes. Thus, the experimental group
benefited more substantially from the intervention compared to the control group.
Objective 3: Retention test of social skills knowledge among students who
experience social skills compared to those who undergo traditional learning.

The primary objective of the study was to compare the effect of Culturally Responsive
Pedagogical Practices with traditional teaching method of the development of the social
skills among secondary school students.

Hos: There is no significant difference in the development of social skills among
secondary School students tough using Culturally Responsive Pedagogical Practices
and those taught using traditional teaching method.

45  Group Statistics (Retention Test)
Table 4.5.1

Group Statistics (Retention Test)

Group Number of Mean Standard Std.Error Mean
Students Deviation
Experimental 30 84.0 1.46 0.27
Group
Control 30 76.8 1.22 0.22
Group
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The group statistics table provides a descriptive comparison of the retention
scores between the experimental and control groups. The experimental group, which
experienced culturally responsive pedagogical practices, had a higher mean retention
score (M = 84, SD = 1.5) compared to the control group that underwent traditional
learning methods (M = 77, SD = 1.2). This suggests that students exposed to social
skills development through culturally responsive teaching retained academic
knowledge more effectively than those taught through conventional methods. The
relatively low standard deviations in both groups indicate that the scores were

consistently clustered around the respective means.

4.6 Independent Samples Test (Retention Test)
Table 4.6.1

Independent Samples Test (Retention Test)

Levene’s Testfor  t-test for Equality

Equality of of
Variances Means
F Sig. t df Sig(2-tailed) Mean
Difference
1.204 0.277 20.63 58 0.000 7.20

The Levene’s Test for Equality of Variances yielded a p value of 0.278, which
is greater than 0.05, indicating that the assumption of equal variances between the
experimental and control groups is met. Therefore, the equal variances row of the t-test
is used for interpreting results. The independent samples t-test shows a statistically
significant difference in retention scores between the two groups (t(58) = 20.6. The
mean difference of 7.2 points, favoring the experimental group, suggests that culturally
responsive pedagogical practices had a substantial positive impact on students’

retention of academic knowledge compared to traditional teaching methods.
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CHAPTERS

SUMMARY, FINDINGS, DISCUSSION, CONCLUSIONS
AND RECOMMENDATIONS

This final chapter consolidates the results of the study, interprets the findings,
and provides recommendations based on the analysis of the data. It also discusses the
limitations of the study, presents conclusions drawn from the research, and offers
suggestions for future research and practical applications in educational settings. The
chapter is structured into five main sections: summary of the study, key findings,

discussion, conclusion, and recommendations.

51  Summary

This research aimed to examine how culturally responsive teaching practices
affect the development of social skills among secondary school students. Considering
the increased diversity in classroom environments, introduction of instructional
strategies that adhere to cultural differences as well as involve the learners actively is
becoming a pressing challenge. The study aimed at determining whether instruction
methods that would portray the cultural experiences of learners could drive the
improvement of their interpersonal skills in a learning context.

Actual experimental design was being used to investigate the effect of the
instructional approach. The research was conducted by a group of 60 students of a
secondary school who were assigned randomly to an experimental or a control group.
The culturally responsive instructional plan was put in place in the experimental group
whereas the conventional teacher-centred instruction practice still persisted in the
control group. This design enabled the sound judgement of the differences that exists
between the outcomes of the two uniquely different teaching methods. Culturally
significant information, student-centered instruction, student cooperation, and the
appreciation of cultural differences were all part of the focus of instruction in the
experimental group. These practices entailed interactive discourses, group works, real
world applications and well-conditioned activities that enabled peer communication
and collaboration. By way of contrast, a control group was given lessons that adhered
to classical patterns, i.e., they were more instructor-centered and did not emphasize
cultural inclusiveness or the engagement of peers.

Observation checklist was the key tool which was administered to gauge the
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progress made by the students in terms of social skills. It targeted at certain areas like
adaptability, team work, self-management, cooperation, oral communication, and
acceptance of other people. The pre and post observation was done on the two groups
and the researchers could compare and contrast the two groups directly on the scale of
social skill development and retention. The results that were obtained by the checklist
were processed as well as analyzed with the help of the Statistical Package for the Social
Sciences (SPSS). Paired samples t -tests were used to determine the within group
changes of the experimental sample and independent samples t -tests were used to
compare the results in both arms between the experimental and control group. The
results of these statistical tests assisted in finding out whether there were any substantial
variations in developing and retention of social skills between the two approaches to

teaching.
5.2  Findings

The findings of this study are based on the analysis of quantitative data collected
through pre-tests and post-tests administered to both the experimental and control
groups. The purpose of this analysis was to determine whether Culturally Responsive
Pedagogical Practices had a significant effect on the development of five social skills
such as adaptability, collaboration, managing self, acceptable oral communication, and
teamwork among Grade IX students. The analysis focused on identifying changes in
students’ social skill performance before and after the intervention and comparing the
effectiveness of CRP based instruction with traditional teaching methods. The findings
are presented in alignment with the objectives and research questions of the study.

1. Students taught through culturally responsive pedagogical practices showed
significant improvement in social skills, particularly adaptability, collaboration, self
management, oral communication, and teamwork. The experimental group’s
performance improved notably from pre to post-intervention, confirming the
effectiveness of culturally responsive teaching.(Table 4.1).

2. The Shapiro Wilk test confirmed that both pretest and posttest data were normally
distributed, validating the use of parametric tests for analysis. (Table 4.2).

3. The paired samples t-test showed a significant improvement from pretest to posttest
in the experimental group, confirming the positive effect of culturally responsive
pedagogical practices on students’ social skills.(Table 4.3).

4. The independent samples t-test showed that the experimental group performed
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significantly better than the control group, confirming the effectiveness of culturally
responsive instruction over traditional methods.(Table 4.4).

5. The retention test showed that students maintained high performance, indicating that
the social skills gained through culturally responsive teaching were sustained over time.
(Table 4.5).

6. The independent samples t-test showed significantly higher retention scores in the
experimental group, confirming the long-term effectiveness of culturally responsive
pedagogical practices. (Table 4.6).

7. The observational checklist confirmed clear improvement in all five social skills
among the experimental group. Teamwork and collaboration showed the strongest
gains, while students also demonstrated better oral communication, adaptability, and
self-management. These results highlight the positive impact of culturally responsive

pedagogy on students’ social skill development.

5.3 Discussion

The research highlights that employing culturally responsive teaching methods
has a substantial positive effect on students' social skill development. Skills such as
adaptability, teamwork, oral communication, self-management, and collaboration were
notably enhanced in the group that received this intervention. This supports the
perspective shared by Gay (2010), who asserted that culturally relevant instruction not
only improves academic performance but also cultivates interpersonal strengths by
integrating learners’ cultural contexts into classroom learning. The improvements noted
following the intervention imply that the students experience better engagement and
reflection on classroom dynamics when their identification is evident in classroom
dynamics, which leads to the increased engagement and confidence.

The conceptual framework of this study was grounded in Sociocultural Theory
(Vygotsky), emphasizing that learning is a socially mediated process shaped by culture,
language, and interaction. This framework aligned with Culturally Responsive
Pedagogy (CRP), which values students’ cultural knowledge as an asset in the
classroom. The findings of this study confirmed the assumptions of the framework by
demonstrating that when instruction was embedded in culturally relevant practices,
students showed significant improvement in their social skills, including adaptability,
collaboration, self-management, oral communication, and teamwork.

The framework proposed that CRP would not only enhance academic
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achievement but also strengthen interpersonal competencies by affirming students’
identities and promoting active engagement. The results of this study support this
proposition, as the experimental group consistently outperformed the control group in
both post-test and retention scores. These findings echo previous studies which have
shown that CRP fosters deeper engagement and improves student outcomes by
integrating learners’ cultural backgrounds into the teaching process (Civitillo et al.,
2022; Johnson, 2024; Martinez & Ayala, 2025). Moreover, the observational data
reinforced the framework’s emphasis on social interaction and collaborative learning,
with students in the experimental group displaying stronger teamwork and
communication skills. This aligns with the research view that culturally responsive
classrooms encourage cooperative learning and critical thinking, thereby preparing
students for the demands of a multicultural society (Hogg & VVolman, 2022).

Findings from this study also reflect Ladson Billings' (1995) opinion that
culturally sensitive pedagogies enable learning achievement especially in multicultural
learning situations. The significant improvement of social aspects of the experimental
group exemplifies the culture-sensitive instructions do not merely transfer the content,
but they contour the student behaviors, communication pattern, peer interactions. The
significant contrast between pre- and post-test results, and between the two groups,
parallels the conclusions of Howard (2003), who found that culturally responsive
instruction fosters better learning environments and enhances student achievement.

Besides, the study highlights the inability of the traditional methods of teaching
to promote the necessary social attributes. The conventional group and lowly achieved
in regard to social competencies. This finding aligns with Nieto and Bode’s (2012)
argument that overlooking the cultural realities of learners often results in
disengagement and limited growth. Contrary, the culturally responsive teaching group
demonstrated evident improvements in cooperation, emotional regulation, and verbal
interaction that are paramount to full-fledged learning experiences.

Evidence further indicates that culturally inclusive teaching has a lasting effect
on the capacity of the students to remember their knowledge. The experimental group
also performed better on the assessments related to retention, which is why this
difference supports the claim that Banks’ (2015) makes about the concept becoming
more meaningful when it uses the reality of the learners socially and culturally. This

shows that tailoring instructions to suit back ground of students improves their concept
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and the capability to remember and use the knowledge in the long run.

Corresponding to the socio-cultural theory of Vygotsky, who emphasized the
importance of social interaction in cognition development, the findings provide
evidence that the strategies based on the use of peer discussion, group learning, and
teaching within the context have considerably reinforced the communication and
collaboration skills of students. These outcomes underscore the social dimension of
learning and validate the inclusion of culturally responsive approaches as a bridge
between cognitive and social-emotional growth. On the whole, this study supports and
advances the works in the sphere by providing experimental evidence that culturally
oriented teaching approaches to preceptual skills contribute to the enhancement of
social skills and retention. The findings are significant to research in the field of
education where there is a high cultural diversity and inclusive practices are highly

necessary to engage and enable the students to achieve success.

5.4 Conclusions

Based on the analysis of quantitative data, classroom observations, and
comparisons with previous research, the conclusions are drawn from the findings
regarding the effect of Culturally Responsive Pedagogical Practices on the development
of social skills such as adaptability, collaboration, managing self, acceptable oral
communication, and teamwork among secondary school students.

1. Findings of Objective 1 showed that culturally responsive pedagogical practices had
a significant positive effect on the development of students’ social skills. Quantitative
data revealed a statistically significant increase in posttest scores of the experimental
group compared to their pretest scores, with the mean score increasing from 20.77 to
39.30. Additionally, classroom observations confirmed growth in behaviors associated
with adaptability, collaboration, managing self, acceptable oral communication, and
teamwork. Students were observed to engage more actively in group tasks,
communicate respectfully, manage responsibilities, and adapt to culturally diverse
classroom activities. These findings indicate that CRP practices effectively foster the
development of essential social skills by creating inclusive and culturally engaging
learning environments.

2. Findings of Objective 2 showed that students taught through culturally responsive
methods performed significantly better than those taught through conventional teaching

strategies. The posttest comparison between experimental and control groups showed a
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substantial difference in favor of the experimental group, as confirmed by the
independent samples t-test. Observational data also highlighted that students in the
control group showed minimal change in interactive behavior, whereas the
experimental group demonstrated visible improvements in collaboration, teamwork,
and communication. This confirms that CRP practices are more effective than
traditional methods in promoting the development of students’ social skills.

3. Findings of Objective 3 showed that the effects of culturally responsive pedagogy
were not only immediate but also sustained over time. The results of the retention test,
conducted after a gap following the intervention, showed that students in the
experimental group retained the improved level of social skills. Their average score on
the retention test remained high (M = 39.60), and a significant difference was observed
between the experimental and control groups in favor of the experimental group. This
was further supported by classroom observations, where students continued to
demonstrate self-regulation, cultural sensitivity, and collaborative behavior even after

the formal intervention ended.

5.5 Recommendations

a) Recommendations of the study

1. Based on Conclusion 1, it showed that culturally responsive pedagogical practices
significantly improved students’ social skills. Therefore, it is recommended that
these practices may be integrated into classroom teaching at the secondary level.
Teachers should be trained to use culturally relevant and inclusive strategies. This
will help create an engaging environment that supports students’ social and
emotional development.

2. Based on Conclusion 2, it showed that students taught through culturally
responsive methods outperformed those taught through traditional approaches. It
is recommended that conventional teaching methods be gradually replaced with
culturally responsive, student-centered strategies. Teachers may promote
collaboration, dialogue, and inclusive group work in classrooms. This shift will
enhance social learning and ensure meaningful student engagement.

3. Based on Conclusion 3, it showed that the positive effects of culturally responsive
teaching were sustained over time. Therefore, it is recommended that such
practices be implemented consistently across subjects to reinforce social skills.
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Schools may conduct follow-up observations to monitor long-term retention. This
will help maintain and strengthen students’ social competencies beyond the
intervention period.

Classroom activities may focus on collaborative learning and group-based
problem-solving to strengthen students' social engagement and teamwork.

School leadership may create a supportive environment for CRP by providing
necessary resources and fostering an inclusive school culture.

Teachers may create learning environments that respect and reflect students'
cultural backgrounds, enhancing their sense of belonging and social interaction.

b) Recommendations for Future Studies

Future studies could explore the impact of CRP on other 21st-century skills and in
different educational contexts for broader applicability. Researchers could examine
the impact of CRP on diverse academic subjects (e.g.science, mathematics, and
language arts) to determine whether the approach consistently enhances both social
and academic competencies across different learning domains.

Comparative studies might be conducted across various regions of Pakistan or other
culturally diverse settings to assess the contextual applicability of CRP and explore
regional differences in its effectiveness.

Future research may adopt a mixed-methods approach to explore students’ and
teachers’ perceptions of CRP, providing deeper qualitative insights into how these
practices influence classroom climate and student engagement.

Studies could be designed to investigate the role of culturally responsive pedagogy
in improving social skills among students from marginalized or underrepresented
communities, where cultural gaps between students and teachers may be more
pronounced.

Longitudinal research might explore how CRP influences students' future
interpersonal skills, career readiness, and community engagement, addressing the
long-term socio-cultural impacts of these teaching strategies.

Future researchers may explore the integration of CRP with digital learning
environments to understand how culturally responsive practices could be adapted
for online and blended learning contexts.

Future studies could examine whether CRP affects social skill development

similarly across different age groups.
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APPENDICES
Appendix A

Lesson Plans

Traditional Lesson Plan
Subject: Social Studies
Grade Level: Secondary (Grade 9)
Topic: Geographical Coordinates
Duration: 40-45 minutes
Teaching Approach: Traditional (lecture + Q&A) with culturally responsive
elements
Learning Style Focus: Auditory, visual, and interpersonal
1. General Objectives:
"1 To introduce the concepts of transport and communication.
"1 To enable students to understand the significance of these systems in society.
1 To promote social skills such as collaboration, respect for diverse cultural
perspectives, and effective communication.
2. Specific Objectives:
By the end of the lesson, students will be able to:
"1 Define transport and communication.
'] Identify different modes of transport and means of communication.
[ Describe the importance of transport and communication in daily life.
"1 Recognize how cultural practices influence transport and communication.
1 Demonstrate social skills such as listening, sharing, and respecting others' views
during discussions.
3. Teaching Materials/Resources:
"1 Chalkboard/whiteboard and markers.
"1 Charts/pictures of different transport and communication systems (local and
global)
Map/globe.
'] Flashcards with vocabulary.
"1 Short story or proverb from a local culture related to travel or communication.
4. Introduction (5-7 minutes):

Greet students warmly using culturally inclusive language.
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Ask a few open-ended questions like:

7701 "How did you travel to school today?"

1 "How do you talk to your relatives who live far away?"

Briefly share a local cultural proverb or story involving travel or messages being
delivered.

Link students’ responses to the topic of transport and communication.

5. Development (20—25 minutes):

A. Explanation (Lecture style with Q&A):

Transport:

Definition: Movement of people and goods from one place to another.

Types:

"1 Land (bicycle, car, train)

1 Water (boat, ship)

1 Air (airplane, helicopter)

Discuss traditional/local transport (e.g., donkey carts, canoes) to connect with
students’ cultural backgrounds.

Communication:

Definition: Exchange of information between people.

Types:

'] Verbal (face-to-face, telephone)

™ Non-verbal (letters, sign language)

1 Digital (emails, social media)

"1 Include traditional forms (e.g., drum signals, smoke signals, folk messengers).
B. Class Participation Activity (Pair or Group Work):

Students form small culturally mixed groups and discuss:

1 How transport/communication has changed over time in their communities.
1 How people in their culture used to send messages or travel in the past.
Each group presents one cultural practice and its significance.

6. Conclusion (5 minutes):

Summarize the key points.

1 Emphasize the role of cultural diversity in shaping transport and communication
systems.

"I Reinforce the value of listening, speaking respectfully, and acknowledging
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different perspectives.

7. Assessment:

780ral Q&A:

Ask students to name one modern and one traditional form of

transport/communication.

Informal Observation:

Monitor group discussions for social skills: turn-taking, respect, cooperation.

8. Homework:

Ask students to:
| Interview a parent/grandparent about how they used to travel or communicate.
| Write 5 sentences about it and share in the next class.

9. Homework

Write 5-6 sentences on how road transport helps people in your local area.

Lesson Plan 2

Traditional Lesson Plan: Road Transport

Subject: Social Studies

Topic:

Grade Level: Secondary (Grade 9)

Time Duration: 40 minutes

Teaching Method: Lecture-based (Traditional Approach)

1. General Objectives

To understand the concept and importance of road transport.

To explore the historical development of road transport.

To recognize the role of road transport in trade, travel, and communication.

2. Specific Objectives

By the end of the lesson, students will be able to:

Define road transport and identify its types.

Describe the historical development of road transport.

Explain the significance of road networks in economic and social life.

Interpret basic statistics related to vehicle growth and road usage.

3. Teaching Aids / Materials

Blackboard/whiteboard and chalk/markers

Printed timeline or chart showing road development
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Flashcards with images of road vehicles (past and present)
Graph showing vehicle population growth

Globe or map showing national highways

794. Introduction (5 minutes)

Begin with a question:

“How did people travel between towns 100 years ago compared to now?”
Show images of old vs. modern road vehicles.

Introduce the topic: Road Transport

Write lesson objectives on the board.

5. Presentation (20 minutes)

A. Explanation by the Teacher

Definition of Road Transport

Movement of people and goods by roads using vehicles like cars, buses, trucks,
motorcycles.

Historical Development

Early paths and mud tracks

Development of cobbled roads in ancient civilizations
Emergence of paved roads, highways, expressways
Introduction of vehicles and motorways

Significance

Roads connect rural and urban areas

Enable trade, education, and emergency services

Promote tourism and job creation

Statistics (with chart or board explanation)

Increase in number of vehicles in the past 50 years

Growth of road length and expressways

Example: Number of registered vehicles from 1990 to present
6. Ilustration (5 minutes)

Show a chart/graph of vehicle growth.

Point to national highways on a map and relate to major cities.
7. Recapitulation (5 minutes)

Ask students orally:

“What are the different stages of road development?”’
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“Why are roads important for trade?”

“What trends do you observe in the growth of vehicles?”

8. Evaluation (5 minutes)

Oral or written questions:

80What is road transport?

Describe two major changes in the development of roads.

Mention three reasons why roads are important.

How has the number of vehicles changed over the years?

Name one major highway in your country.

9. Homework

Write 5-6 sentences on how road transport helps people in your local area.
Lesson Plan 3

Traditional Lesson Plan: Railways

Subject: Social Studies

Topic: Railways

Grade Level: Secondary (Grade 9)

Time Duration: 40 minutes

Teaching Method: Traditional (Lecture-based)

1. General Objectives

To understand the historical development and significance of railways in Pakistan.
To identify the current role of Pakistan Railways in national transportation.
2. Specific Objectives

By the end of the lesson, students will be able to:

Describe the establishment of railways during the British colonial period.
Explain the role of railways in transporting people and goods.

Discuss the current status and challenges of Pakistan Railways.

3. Teaching Aids / Materials

Pictures of old and modern trains

Map showing major railway lines in Pakistan

Timeline chart of railway development

Whiteboard and markers

4. Introduction (5 minutes)

Begin with questions:
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“Have you or your family members ever traveled by train? How was the experience?”’
Show pictures of old steam trains and modern trains.

State the objectives: Understand the development, role, and current status of railways.
5. Presentation (20 minutes)

A. Establishment of Railways

81Introduced by the British in 1861 to connect key areas.

First railway line: Karachi to Kotri.

Served military and trade purposes during the colonial era.

B. Role of Railways

Efficient for long-distance travel and bulk transport of goods.

Connects remote and urban areas.

Reduces overall travel costs and supports trade.

C. Current Status

Operated by Pakistan Railways under the Ministry of Railways.

Major routes include Karachi—Lahore, Rawalpindi—Quetta, etc.

Facing issues like outdated infrastructure, lack of modern facilities, and financial
losses.

6. Hlustration (5 minutes)

Show a map of Pakistan with railway lines marked.

Display a bar chart comparing railway vs. road transport in terms of cost, efficiency,
and coverage.

7. Recapitulation (5 minutes)

Ask oral questions to reinforce learning:

“Who introduced the railway system in Pakistan?”

“Name one benefit of railway transport.”

“Mention one major railway line in Pakistan.”

8. Evaluation (5 minutes)

When and where was the first railway line established in Pakistan?

State two benefits of railways.

What challenges is Pakistan Railways facing today?

9. Homework

Draw a simple map of Pakistan showing major railway lines and key cities connected.

Lesson Plan 4
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Traditional Lesson Plan: Air Transport

Subject: Social Studies

Topic: Air Transport

Grade Level: Secondary (Grade 9)

Time Duration: 40 minutes

Teaching Method: Traditional (Lecture-based)

821. General Objectives

To develop understanding of the inception, infrastructure, and significance of air
transport in Pakistan.

To appreciate the role of air travel in connecting people and boosting national and
international relations.

2. Specific Objectives

By the end of the lesson, students will be able to:

Explain the historical development of air transport in Pakistan.

Identify major airports and their locations.

Describe the importance of air transport in modern society.

3. Teaching Aids / Materials

Pictures of airplanes and airports

Map of Pakistan showing international airports

Timeline of air transport development

Whiteboard and markers

4. Introduction (5 minutes)

Ask students: “Have you ever seen or been on an airplane? How do you think it feels
to travel by air?”

Show a picture of an airplane taking off.

Briefly introduce the topic and write “Air Transport” on the board.

5. Presentation (20 minutes)

A. Inception of Air Transport in Pakistan

Discuss the establishment of PIA (Pakistan International Airlines) in 1955.
Mention its first international flight and its role in national pride and connectivity.
B. Airports in Pakistan

Explain how each province has a major international airport (e.g., Karachi, Lahore,

Islamabad, Quetta, Peshawar).
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Use a map to point out airport locations.

C. Importance of Air Travel

Highlight that air travel is the fastest mode of transport.

Discuss its role in:

Business (quick meetings and cargo transport)

Tourism (bringing people from around the world)
83Emergency Services (aid, medical, disaster relief)

6. Illustration (5 minutes)

Show a simple infographic or draw on the board how an airport works (check-in —
boarding — takeoff).

Use a map to trace a sample flight route (e.g., Lahore to Dubai).
7. Recapitulation (5 minutes)

Ask oral questions to reinforce key points:

“When was PIA formed?”

“Name any two international airports in Pakistan.”

“Why is air travel important in today's world?”

8. Evaluation (5 minutes)

Written/Oral Questions:

What is PIA and when was it established?

Why is air transport considered the fastest mode of transport?
Name two uses of air transport in daily life.

9. Homework

Write a short paragraph about the advantages and disadvantages of air travel.
Optional: Interview a person who has traveled by air and write 3—4 lines about their
experience.

Lesson Plan 5

Traditional Lesson Plan: Water Transport

Subject: Social Studies

Topic: Water Transport

Grade Level: Secondary (Grade 9)

Duration: 40 minutes

Teaching Method: Traditional (Lecture-Based)

1. General Objectives
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To develop an understanding of the historical and modern significance of water
transport in Pakistan.

To identify major ports and the institutions involved in maritime trade.

2. Specific Objectives

By the end of the lesson, students will be able to:

Describe the historical use of water bodies for transport in the region.

84ldentify and locate major seaports in Pakistan.

Understand the role of the Pakistan National Shipping Corporation (PNSC).
Recognize the importance of water transport in trade and economic development.
3. Teaching Aids / Materials

Map of Pakistan (with port locations marked)

Pictures of ships and ports

Chart showing water transport vs. other modes

Whiteboard and markers

4. Introduction (5 minutes)

Ask: “Have you ever seen a ship or boat? Where and what was it used for?”

Show images of Karachi Port and a large cargo ship.

Explain that today’s lesson is about water transport — a system older than roads or
railways.

5. Presentation (20 minutes)

A. Historical Context

People have used rivers and seas to transport goods for thousands of years.

In ancient civilizations, boats on the Indus River were vital for trade and movement.
B. Major Ports in Pakistan

Karachi Port — Oldest and busiest seaport; handles most of Pakistan’s imports and
exports.

Port Muhammad Bin Qasim — Located near Karachi; handles industrial cargo.
Gwadar Port — New deep-sea port in Balochistan; part of CPEC project; expected to
boost regional trade.

C. Shipping and Trade

Pakistan National Shipping Corporation (PNSC) manages Pakistan’s merchant fleet.
Ships carry bulk goods (oil, grain, containers) across the globe.

Sea transport is cost-effective for international trade.
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6. Illustration (5 minutes)

Use a map to locate the three major ports: Karachi, Bin Qasim, and Gwadar.
Draw a simple diagram comparing ship size with trucks and planes, showing their
cargo capacity.

7. Recapitulation (5 minutes)

Ask oral questions:

7.5“Name two ports in Pakistan.”

“What is the role of the PNSC?”

“Why is water transport important for trade?”

8. Evaluation (5 minutes)

Written/Oral Questions:

What is the name of Pakistan’s national shipping company?

Why was Gwadar Port developed?

List any two benefits of water transport.

9. Homework

On a map of Pakistan, mark the locations of the three major ports.

Write 4-5 lines on the benefits of developing water transport in Pakistan.
Lesson Plan 6

Traditional Lesson Plan: Pipelines

Subject: Social Studies

Topic: Pipelines as a Mode of Transport

Grade Level: (Grade 9)

Duration: 40 minutes

Teaching Method: Traditional (Lecture-Based)

1. General Objectives

To help students understand pipelines as a mode of transport.

To explain the significance of pipelines in Pakistan’s energy distribution and
infrastructure.

2. Specific Objectives

By the end of the lesson, students will be able to:

Define pipelines as a mode of transport.

Identify the materials transported through pipelines (e.g., oil, gas).

List the advantages of using pipelines.
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Recognize the role of pipelines in the national energy system.

3. Teaching Aids / Materials

Map of Pakistan showing pipeline routes

Diagram of oil and gas pipelines

Pictures of pipeline construction

Whiteboard and markers

864. Introduction (5 minutes)

Teacher Questions:

“How does oil or gas reach homes and industries if there are no trucks or tankers
involved?”

Show an image of a pipeline system.

Briefly introduce pipelines as underground and overground systems used to transport
fuels safely and efficiently.

5. Presentation (20 minutes)

A. Usage of Pipelines

Explain that pipelines are used to transport oil, gas, and petroleum products across
cities and countries.

Pakistan has a growing network of pipelines linking oil fields, refineries, and urban
centers.

B. Advantages of Pipelines

Cost-effective: Cheaper than road/rail transport over long distances

Efficient: Continuous flow without delays

Safe: Less risk of accidents compared to trucks or tankers

Environmentally Friendly: Lower emissions and traffic

C. Important Pipeline Networks in Pakistan

Mention major pipelines like White Oil Pipeline and Sui Gas Pipelines.

Briefly explain the role of companies like Sui Northern Gas Pipelines Limited
(SNGPL).

6. Hlustration (5 minutes)

Show a map of Pakistan and trace major pipeline routes.

Draw a basic diagram showing how oil is pumped from a source to a refinery and then
to a city through pipelines.

7. Recapitulation (5 minutes)
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Ask oral questions:

What is transported through pipelines?

Why are pipelines considered cost-effective?

Name any two advantages of using pipelines.

8. Evaluation (5 minutes)

Short Written/Oral Questions:

Define pipelines in one line.

87Write any two benefits of pipeline transport.

Name any company involved in Pakistan’s pipeline system.

9. Homework

Draw and label a simple diagram showing the movement of gas from a gas field to
homes through pipelines.

Write 4-5 sentences on why pipelines are better than using trucks for transporting oil.
Lesson Plan 7

Traditional Lesson Plan: Communication Systems

Subject: Social Studies

Topic: Communication Systems

Grade Level: Grade 9

Duration: 40-45 minutes

Teaching Method: Lecture-Based (Traditional)

General Objectives

To provide students with knowledge about different types of communication systems.
To develop understanding of how communication has evolved over time.
Specific Objectives

By the end of the lesson, students will be able to:

Describe traditional, electronic, and digital communication methods.
Understand the importance of communication in modern society.
Identify the advantages of digital communication.

Compare old and modern communication systems.

Teaching Aids / Materials

Pictures of postal services, radio, television, mobile phones, internet, etc.
A simple timeline chart of communication development

Whiteboard and markers
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Lesson Steps

1. Introduction (5 minutes)

Engagement Questions:

“Have you ever written a letter to someone by hand?”

“How do you usually communicate with your friends and family now?”
Brief Introduction:

Explain that communication has evolved from letters to instant messaging and video
calls. Today's lesson will explore these changes.

882. Presentation / Explanation (20 minutes)

A. Traditional Means

Postal services: Sending letters, postcards, and parcels through post offices.
Importance in earlier times: the only way to send messages across cities/countries.
B. Electronic Media

Radio: Used for news and entertainment.

Television: A powerful tool for education and mass communication.
Landline telephones: Voice communication across distances.

C. Digital Communication

Internet: Access to information, email, and websites.

Email: Sending messages quickly across the globe.

Mobile Phones & Social Media: Instant messaging, voice and video calling.
3. Hlustration (5 minutes)

Show pictures or draw symbols of each type of communication on the board.
Use a timeline to show the shift from postal — electronic — digital communication.
4. Recapitulation (5 minutes)

Ask quick oral questions to review:

Name one traditional method of communication.

How is a mobile phone better than a landline?

What is the use of the internet in communication?

5. Evaluation (5 minutes)

Short Written Exercise:

Match the following:

Email — (a) Traditional

Television — (b) Digital
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Letter — (c) Electronic
(Answer: Email - Digital, Television - Electronic, Letter - Traditional)
Fill in the blanks:
Is the fastest means of communication today. (Internet)
6. Homework
Write a short paragraph (56 lines) on:
“How has communication changed from your grandparents’ time to now?”’
Lesson Plan 8
Lesson Plan: Understanding the Environment
Grade: 9
Subject: Social Studies
Topic: Environment
Duration: 45 minutes
Type: Traditional Lesson Plan
1. General Objectives:
To develop students’ understanding of the environment and its components.
To raise awareness about the interdependence between humans and the environment.
2. Specific Learning Outcomes:
By the end of this lesson, students will be able to:
Define "environment."
Differentiate between natural and human-made components of the environment.
Explain how humans and the environment are interdependent.
3. Teaching Aids/Resources:
Textbook
whiteboard and chalk/markers
Charts showing natural and human-made features
Pictures or flashcards of environmental components
4. Lesson Structure:
A. Introduction (5 minutes)
Begin with a question: “What do you understand by the term ‘environment’?”
Write student responses on the board.
Briefly introduce the definition: “The environment is everything that surrounds us —

both natural and man-made.”
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B. Development (30 minutes)

Step 1: Components of the Environment (10 mins)

Explain natural components: air, water, land, plants (flora), and animals (fauna).
Show visuals or describe examples.

Then explain human-made components: buildings, roads, vehicles, industries, etc.
Step 2: Differences Between Natural and Human-made (5 mins)

Create a two-column table on the board

Ask students to help categorize items into “Natural” or “‘Human-made.”

Step 3: Interdependence Between Humans and Environment (15 mins)

Discuss how humans use natural resources (air for breathing, water for drinking,
90plants for food, etc.)

Give examples of how humans impact the environment (pollution, deforestation)
Introduce the idea of balance: “If we harm nature, it can affect us negatively too.”
C. Conclusion (5 minutes)

Summarize the lesson.

Ask 2-3 quick review questions:

“What are the two types of environmental components?”’

“Give one example of how we depend on nature.”

“Name one human activity that harms the environment.”

5. Assessment/Evaluation:

Oral questioning during lesson.

Students will list two natural and two human-made components in their notebooks.
6. Homework:

Write a paragraph describing how you depend on the environment in your daily life.
Lesson Plan 9

Traditional Lesson Plan: Environmental Challenges in the Muslim World
Subject: Social Studies / Environmental Science

Topic: Environmental Challenges in the Muslim World

Grade Level: Grade 9

Duration: 40-45 minutes

Teaching Method: Lecture-based / Direct instruction

General Objectives

To familiarize students with key environmental issues affecting Muslim-majority
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countries.

To develop awareness of causes and consequences of these environmental challenges.
Specific Objectives

By the end of the lesson, students will be able to:

Identify major environmental challenges: deforestation, desertification, water scarcity,
pollution, and urbanization.

Explain causes and impacts of these challenges on society and nature.
Understand the importance of sustainable environmental practices.

Teaching Aids / Materials

World map highlighting Muslim-majority countries

Photos or slides showing examples of deforestation, desertification, pollution, etc.
91Whiteboard and markers

Lesson Steps

1. Introduction (5 minutes)

Begin with a question:

“What are some environmental problems you see in your community or country?
Briefly introduce the lesson focus on environmental challenges faced by many
Muslim countries.

2. Presentation / Explanation (20 minutes)

Discuss each challenge:

Deforestation:

Causes—Iogging, agriculture, urbanization.

Effects—Iloss of biodiversity, climate change impact

Desertification:

Causes—overgrazing, deforestation, poor irrigation.

Effects—Iloss of fertile land, reduced agricultural productivity.

Water Scarcity:

Causes—overuse, pollution, droughts.

Effects—Ilimited access to clean water, health problems.

Air and Water Pollution:

Causes—industrial emissions, vehicle exhaust, untreated sewage.

Effects—harm to human health and ecosystems.

Urbanization:
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Rapid growth causing waste disposal problems and pressure on resources like water
and energy.

3. lllustration (5 minutes)

Show pictures or diagrams illustrating these challenges.

Use the map to show where some of these issues are most prominent.
4. Recapitulation (5 minutes)

Ask oral questions:

What causes desertification

Name two effects of pollution.

Why is urbanization a challenge for the environment?

5. Evaluation (5 minutes)

Short quiz or oral answers:

92L.ist two causes of deforestation.

What happens when water is scarce?

How does urbanization affect waste management?

6. Homework

Write a paragraph on:

“How can communities help reduce environmental problems in their area?”
Lesson Plan 10

Traditional Lesson Plan: Conservation and Sustainable Practices
Subject: Environmental Science / Social Studies

Topic: Conservation and Sustainable Practices

Grade Level: Grade 9

Duration: 40-45 minutes

Teaching Method: Lecture-based with visual aids

General Objectives

To introduce students to conservation techniques and sustainable practices.
To raise awareness of the importance of protecting natural resources.
Specific Objectives

By the end of the lesson, students will be able to:

Define afforestation and explain its benefits.

Describe water conservation techniques such as rainwater harvesting.

Understand the use of renewable energy sources.
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Recognize methods of waste management and their importance.

Teaching Aids / Materials

Pictures of afforestation projects, rainwater harvesting, solar panels, and recycling
bins

Whiteboard and markers

Chart illustrating renewable energy sources

Lesson Steps

1. Introduction (5 minutes)

Ask students: “Why do we need to protect the environment?”

Introduce the concept of conservation and sustainable living.

2. Presentation / Explanation (20 minutes)

Afforestation: Explain planting trees to replace lost forests and improve air quality.
Water Conservation: Describe methods like rainwater harvesting and efficient
3irrigation.

Renewable Energy: Introduce solar, wind, and hydro energy as alternatives to fossil
fuels.

Waste Management: Discuss recycling, composting, and proper waste disposal.
3. Hlustration (5 minutes)

Show images or videos of conservation efforts and renewable energy use.

Use the whiteboard to summarize key points.

4. Recapitulation (5 minutes)

Ask students:

What is afforestation?

Name one water conservation method.

Why is renewable energy important?

How does recycling help the environment?

5. Evaluation (5 minutes)

Short quiz or oral questions:

Explain afforestation in one sentence.

Give an example of renewable energy.

Why is waste management necessary?

6. Homework

Write a paragraph on:
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“How can my family practice conservation and sustainability at home?”’

Lesson Plan 11

Traditional Lesson Plan: Role of Individuals and Communities in Environmental
Protection

Subject: Environmental Science / Social Studies

Topic: Role of Individuals and Communities

Grade Level:Grade 9

Duration: 40-45 minutes

Teaching Method: Lecture with discussion

General Objectives

To explain the importance of individual and community actions in protecting the
environment.

To highlight practical ways individuals and communities can contribute.

Specific Objectives

94By the end of the lesson, students will be able to:

Describe how education and community programs promote environmental awareness.
Identify eco-friendly practices such as reducing plastic use and conserving energy.
Understand the significance of community participation in conservation and clean-up
activities.

Teaching Aids / Materials

Pictures or videos of community clean-up drives and awareness programs
Whiteboard and markers

Examples of eco-friendly products and practices

Lesson Steps

1. Introduction (5 minutes)

Ask: “What can individuals and communities do to protect our environment?”
Briefly discuss the importance of collective efforts.

2. Presentation / Explanation (20 minutes)

Environmental Awareness: Role of schools, media, and community programs in
educating people.

Eco-friendly Practices: Examples like reducing plastic use, saving electricity, and
recycling

Community Involvement: Importance of clean-up drives, tree planting, and local
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conservation projects.

3. lllustration (5 minutes)

Show images or video clips of successful community environmental activities.
Discuss how these efforts help the environment.

4. Recapitulation (5 minutes)

Ask students:

How can education help protect the environment?

Name two eco-friendly practices.

Why is community participation important?

5. Evaluation (5 minutes)

Oral questions or a short quiz:

Give an example of a community environmental program.

What are two ways individuals can reduce pollution?

Why should communities organize clean-up drives?

6. Homework

95Write a paragraph on:

“How can | contribute to protecting the environment in my community?”’
Lesson Plan 12

Traditional Lesson Plan: Government and International Efforts in Environmental
Protection

Subject: Social Studies

Topic: Government and International Efforts

Grade Level:Grade 9

Duration: 40-45 minutes

Teaching Method: Lecture and discussion

General Objectives

To explain the role of government and international organizations in environmental
protection.

To introduce students to environmental laws and global agreements.

Specific Objectives

By the end of the lesson, students will be able to

Describe key environmental laws and regulations implemented by governments.

Understand the importance of international agreements like the Paris Climate Accord.
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Recognize how global collaboration supports environmental efforts.

Teaching Aids / Materials

Whiteboard and marker

Chart or infographic on the Paris Agreement and other key accord

News articles or videos on government environmental initiatives

Lesson Steps

1. Introduction (5 minutes)

Begin with a question: “What role do you think governments play in protecting
thenvironment?”

Discuss briefly why laws and regulations are important.

2. Presentation / Explanation (20 minutes)

Government Efforts: Overview of environmental laws and regulations, such as
pollution control, forest protection, and waste management.

International Agreements: Introduce global accords like the Paris Climate Accord,
their goals, and participating countries.

Global Collaboration: Role of organizations like the UN Environment Programme
96(UNEP), World Bank, and NGOs.

3. Hlustration (5 minutes)

Show a video or infographic summarizing the Paris Agreement and government
initiatives.

Highlight examples of government projects supporting the environment

4. Recapitulation (5 minutes)

Ask students:

Name one environmental law or regulation.

What is the Paris Climate Accord?

How do international organizations help countries?

5. Evaluation (5 minutes)

Oral quiz or written short-answer questions:

Why are environmental laws important?

Give one goal of the Paris Agreement.

Name an international organization that supports environmental efforts.

6. Homework

Write a paragraph on:
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“How can governments and international communities work together to protect the
environment?”’

Lesson Plan 13

Traditional Lesson Plan: Climate Change and Its Impact

Subject: Pakistan Studies

Topic: Climate Change and Its Impact on the Muslim World

Grade Level: Grade 9

Duration: 40-45 minutes

Teaching Method: Lecture and discussion

General Objectives

To define climate change and explain its causes.

To describe the effects of climate change on the Muslim world.

To introduce strategies to respond to climate change.

Specific Objectives

By the end of the lesson, students will be able to:

Define climate change and identify human activities causing it.

Describe the impacts of climate change on countries like Pakistan, Somalia, Sudan,
97Bangladesh, and Maldives.

List response strategies including reducing emissions, international cooperation, and
community education.

Teaching Aids / Materials

Whiteboard and markers

Maps showing affected regions in the Muslim world

Videos or images showing effects of climate change (melting glaciers, droughts,
floods)

Lesson Steps

1. Introduction (5 minutes)

Ask: “What do you know about climate change?”

Provide a clear definition and link to human causes.

2. Presentation / Explanation (20 minutes)

Explain long-term changes in temperature and weather due to human activities.
Describe specific impacts on the Muslim world: melting glaciers, droughts, rising sea

levels.
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Discuss response strategies: reducing carbon emissions, international agreements,
educating communities.

3. lllustration (5 minutes)

Show maps/videos highlighting affected areas and impacts.

Explain how these changes affect people’s lives.

4. Recapitulation (5 minutes)

Ask students:

What is climate change?

Name two effects of climate change on the Muslim world.

How can communities respond?

5. Evaluation (5 minutes)

Oral questions or short quiz:

What causes climate change?

How does melting glaciers affect Pakistan?

Why are international agreements important?

6. Homework

Write a paragraph on:

“How can we help reduce the effects of climate change in our community?”
98Lesson Plan 14

Traditional Lesson Plan: The Population of the Muslim World

Subject: Pakistan Studies

Topic: The Population of the Muslim World

Grade Level: Grade 9

Duration: 40-45 minutes

Teaching Method: Lecture and discussion

General Objectives

To introduce students to the size and distribution of the Muslim population globally.
To understand the concept of Muslim-majority countries.

Specific Objectives

By the end of the lesson, students will be able to:

State the approximate global Muslim population and its percentage of the world
population.

Define what is meant by Muslim-majority countries.
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Identify some key Muslim-majority countries on the map.

Teaching Aids / Materials

World map showing Muslim-majority countries

Whiteboard and markers

Graphs or charts showing population data

Lesson Steps

1. Introduction (5 minutes)

Ask: “What do you know about the size of the Muslim population worldwide?”
Briefly introduce the fact that Muslims make up about 24% of the global population
(about 1.9 billion people).

2. Presentation / Explanation (20 minutes)

Explain the definition of Muslim-majority countries (countries with over 50% Muslim
population).

Show examples of Muslim-majority countries on the map (e.g., Indonesia, Pakistan,
Egypt, Saudi Arabia).

Discuss the importance of understanding population distribution.

3. Hlustration (5 minutes)

Use a chart or graph to illustrate the proportion of Muslims globally compared to
other religious groups.

99Highlight demographic trends if possible.

4. Recapitulation (5 minutes)

Ask students:

What percentage of the world’s population is Muslim?

What defines a Muslim-majority country?

Can you name some Muslim-majority countries?

5. Evaluation (5 minutes)

Oral quiz or short written questions:

What is the approximate number of Muslims in the world?

Define Muslim-majority countries.

Name two Muslim-majority countries.

6. Homework

Write a few lines on:

“Why is it important to understand the population distribution of different religious
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groups?”’

Lesson Plan 15

Traditional Lesson Plan: Distribution of Muslim Population by Region

Subject: Pakistan Studies

Topic: Distribution of Muslim Population by Region

Grade Level: Grade 9

Duration: 40-45 minutes

Teaching Method: Lecture and discussion

General Objectives

To introduce students to the geographic distribution of the Muslim population
worldwide.

To help students identify key regions with significant Muslim populations.
Specific Objectives

By the end of the lesson, students will be able to:

Identify major regions with large Muslim populations.

Name key countries within each region that have significant Muslim populations.
Understand the relative size of Muslim populations in different parts of the world.
Teaching Aids / Materials

World map or globe

Whiteboard and markers

Chart or pie graph showing Muslim population distribution by region

Lesson Steps

1. Introduction (5 minutes)

Begin by asking: “Do you know which parts of the world have the largest Muslim
populations?”

Introduce the main regions: Asia-Pacific, Middle East and North Africa (MENA),
Sub-Saharan Africa, Europe, and the Americas.

2. Presentation / Explanation (20 minutes)

Explain each region’s Muslim population share:

Asia-Pacific: Largest share, with Indonesia (12.7%), Pakistan (11.0%), India (10.9%),
Bangladesh (9.2%).

MENA: Around 20% of the global Muslim population; key countries include Egypt,
Iran, Turkey (each about 4.6%—4.9%).
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Sub-Saharan Africa: Nigeria has the largest Muslim population (5.3%).
Europe: Hosts about 6% of the global Muslim population.

Americas: About 1% of global Muslims.

Use a world map to point out these countries and regions.

3. Hlustration (5 minutes)

Show a pie chart or bar graph illustrating the percentage of Muslims in each region.
Highlight how populations are concentrated and where smaller Muslim communities
exist.

4. Recapitulation (5 minutes)

Ask students to name the region with the largest Muslim population.

Which country has the largest Muslim population in Africa?

What percentage of Muslims live in Europe and the Americas combined?

5. Evaluation (5 minutes)

Quick oral quiz or written questions:

Name four countries in the Asia-Pacific region with large Muslim populations.
What percentage of Muslims live in the MENA region?

Which African country has the largest Muslim population?

6. Homework

Write a short paragraph:

“Why do you think understanding the geographic distribution of Muslims is
important?”

101Lesson Plan 16

Traditional Lesson Plan: Cultural and Ethnic Diversity in the Muslim World
Subject: Pakistan Studies

Topic: Cultural and Ethnic Diversity in the Muslim World

Grade Level: Grade 9

Duration: 40—45 minutes

Teaching Method: Lecture and discussion

General Objectives

To introduce students to the cultural and ethnic diversity within the Muslim world.
To help students understand the variety of languages and ethnic groups among
Muslims.

Specific Objectives
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By the end of the lesson, students will be able to:

Identify major ethnic groups within the Muslim population.

Recognize the variety of languages spoken by Muslims worldwide.

Appreciate the cultural diversity within the Muslim community.

Teaching Aids / Materials

World map highlighting regions of ethnic groups

Chart listing major Muslim ethnic groups and languages

Whiteboard and markers

Lesson Steps

1. Introduction (5 minutes)

Ask: “Do all Muslims look or speak the same language?”’

Introduce the idea of cultural and ethnic diversity within the Muslim world

2. Presentation / Explanation (20 minutes)

Discuss major ethnic groups: Arabs, Bengalis, Punjabis, Turks, Persians, Malays,
Hausa, and others.

Explain that Arabic is the language of the Quran but Muslims speak many different
languages such as Urdu, Turkish, Persian, Malay, and Hausa.

Show on the map where some of these groups are mainly found.

3. Hlustration (5 minutes)

Use a chart or table to list ethnic groups alongside their languages and geographic
locations.

Highlight examples of cultural diversity (clothing, festivals, traditions if time permits).
4. Recapitulation (5 minutes)

Ask students:

Name three ethnic groups within the Muslim world.

What language is the Quran written in?

Can you name two languages spoken by Muslims other than Arabic?

5. Evaluation (5 minutes)

Oral or written quiz:

List two ethnic groups of Muslims.

Why do Muslims speak different languages?

What is the language of the Quran?

6. Homework
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Write a few sentences on:

“How cultural diversity within the Muslim world enriches its community.”
Lesson Plan 17

Traditional Lesson Plan: Urbanization and Population Growth in the Muslim World
Subject: Pakistan Studies

Topic: Urbanization and Population Growth

Grade Level: Grade 9

Duration: 40-45 minutes

Teaching Method: Lecture and discussion

General Objectives

To explain the concept of urbanization and its occurrence in major Muslim cities.
To discuss factors contributing to population growth in the Muslim world.
Specific Objectives

By the end of the lesson, students will be able to:

Identify major urban centers in the Muslim world such as Karachi, Jakarta, and Cairo.
Understand reasons behind rapid population growth among Muslims.

Recognize the social and economic importance of urban centers.

Teaching Aids / Materials

Map highlighting major cities in the Muslim world

Charts or graphs showing population growth trends

Whiteboard and markers

Lesson Steps

1. Introduction (5 minutes)

103Ask: “Can you name some of the biggest cities where many Muslims live?”
Introduce the terms urbanization and population growth.

2. Presentation / Explanation (20 minutes)

Discuss major urban centers: Karachi (Pakistan), Jakarta (Indonesia), Cairo (Egypt).
Explain how these cities serve as economic and cultural hubs.

Talk about rapid population growth due to higher fertility rates and a youthful
population.

Show charts or graphs illustrating population trends

3. Hlustration (5 minutes)

Use maps to locate and highlight key cities.
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Display graphs to show population growth rates in Muslim countries compared to
others.

4. Recapitulation (5 minutes)

Ask students:

Name three major urban centers in the Muslim world.

What are two reasons for rapid population growth?

Why are these cities important?

5. Evaluation (5 minutes)

Oral or written questions:

What is urbanization?

Why is the Muslim population growing faster than others?

Give an example of a major Muslim city and its role.

6. Homework

Write a paragraph on:

“How urbanization affects the lives of people in Muslim-majority cities.”

Lesson Plan 18

Traditional Lesson Plan: Challenges and Opportunities in the Muslim World
Subject: Pakistan Studies

Topic: Challenges and Opportunities in the Muslim World

Grade Level: Grade 9

Duration: 40-45 minutes

Teaching Method: Lecture and discussion

General Objectives

To explore key social and economic challenges faced by Muslim-majority countries.
To understand the opportunities presented by migration and diaspora communities.
Specific Objectives

By the end of the lesson, students will be able to:

Describe the variations in education and literacy across the Muslim world.
Identify differences in economic development among Muslim-majority countries
Understand the role of migration and diaspora in cultural exchange.

Teaching Aids / Materials

Map showing Muslim-majority countries and diaspora communities

Charts on literacy rates and economic indicators
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Whiteboard and markers

Lesson Steps

1. Introduction (5 minutes)

Ask: “What are some challenges countries face when trying to improve education and
economy?”’

Introduce the lesson’s focus on challenges and opportunities in the Muslim world.
2. Presentation / Explanation (20 minutes)

Discuss education and literacy: Highlight countries with high literacy and those facing
educational challenges.

Talk about economic development: Contrast affluent countries (like UAE, Saudi
Arabia) with poorer ones.

Explain migration and diaspora: Importance of Muslim communities living outside
their home countries and their impact.

3. Hlustration (5 minutes)

Show maps and charts related to literacy rates, economic conditions, and diaspora
locations.

4. Recapitulation (5 minutes)

Ask students:

Name one challenge in education faced by some Muslim countries.

Give an example of a wealthy Muslim-majority country.

What is a diaspora?

5. Evaluation (5 minutes)

Oral or written questions:

Why do literacy rates differ in Muslim countries?

How does economic development vary?

How do diaspora communities contribute to cultural diversity?

6. Homework

Write a paragraph on:

“The importance of overcoming challenges and utilizing opportunities for

development in the Muslim world.”
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For Experimental Group
Lesson Plan 1
Subject: Pakistan Studies
Topic: Introduction to Transport and Communication
Class Level: Secondary School (Grade9)
Time Duration: 4045 minutes
Teaching Approach: Culturally Responsive, Cooperative Learning
Focus Skills: Adaptability, Collaboration, Oral Communication, Managing Self,
Teamwork
1. General Objectives
1 To help students understand the basic concepts of transport and communication.
1 To introduce culturally diverse modes of transport and communication.
"1 To develop key social skills required for successful interpersonal and group
interaction.
2. Specific Objectives
By the end of the lesson, learners will be able to:
. Define transport and communication with examples.
. Describe traditional and modern methods from diverse cultures.
. Work collaboratively in a team setting.
. Adapt to different roles and challenges during a group activity.
. Communicate respectfully and clearly during presentations and discussions.
. Manage their tasks and time within a group project.

. Reflect on their teamwork experience.
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. Teaching Aids / Materials

"1 Picture flashcards (traditional/modern transport and communication)
'] Scenario cards (culturally contextual problems)

"1 Chart paper, markers, glue, scissors

Rubric for assessing social skills

Sticky notes for student reflection

Timer / Stopwatch

Map or globe

4. Introduction (5 minutes)

"1 Begin with a discussion: “How do you think people travelled or communicated
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before phones and cars existed?”

1 Show 2—3 images of diverse transport/communication methods (e.qg., boats,
runners, smoke signals, pigeons, mobile apps).

'] State the objectives and explain that students will work in teams to explore
cultural methods and practice key social skills.

5. Development (30 minutes)

A. Group Activity: “Cultural Scenario Challenge” (20 minutes)

1. Form Groups (2 minutes): Students are divided into mixed groups of 4-5. Each
group receives a cultural scenario card.

2. Instructions (3 minutes):

Each group must:

"1 Understand and solve the transport/communication challenge from a specific
cultural context.

(] Assign roles (leader, presenter, recorder, artist, timekeeper).

'] Prepare a visual poster or role-play presentation.

3. Work Time (15 minutes): Groups collaborate to complete the task.

Teacher observes and supports teams, noting evidence of:

"1 Adaptability

"1 Collaboration

1 Communication

O Self-management

1 Teamwork

B. Presentations and Peer Feedback (10 minutes)

"1 Each group presents for 2-3 minutes.

1 Audience gives positive, structured feedback:

“We liked how your team...”, “It was interesting when you...”

6. Conclusion (5 minutes)

Reflective Questions:

1 “What social skill did you use today?”

1 “How did your team solve the problem together?”

1 “What was one thing you learned about a different culture?”

Students write their responses on sticky notes and place them on the “Reflection
Wall.”
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7.Assessment
Students will be observed for their use of social skills such as adaptability, teamwork,
oral communication, managing self, and collaboration during group tasks and
presentations. Their performance will be assessed using a simple rubric.
8.8. Sample Scenario Cards (for Group Activity)
1.Scenario 1: You are in the Amazon Rainforest and must deliver a message to
another village 2 hours away. You have a canoe, some fruits, and a friend. How do
you do it?
2.Scenario 2: You live in a Himalayan village with no phone or internet. A relative is
sick and needs help. How do you send a message?
3.Scenario 3: Your town in Kenya uses mobile money and bikes. Your aunt in
another village needs money. How will you send it and inform her?
4.Scenario 4: In a Pacific island, a storm has damaged the roads. You must get
medicine from another island. What do you do?
5.Scenario 5: You are part of an Indigenous Australian community and want to invite
another tribe to a ceremony. How will you communicate and travel?
9. Homework
Write a short story (5-6 sentences): “A day in the life of someone using traditional
transport or communication.”
10. Culturally Responsive Features

| Embraces cultural examples from around the world

| Encourages student voice and group responsibility

| Fosters inclusion, respect, and multiple perspectives

| Builds essential 21st-century social skills
Lesson Plan 2
Subject: Pakistan Studies
Topic: Road Transport
Grade Level: Grade 9
108Time Duration: 40-45 minutes
Teaching Method: Culturally Responsive, Group-based Activity
Social Skills Focus: Adaptability, Collaboration, Oral Communication, Managing Self,
Teamwork

1. General Objectives
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To help students understand the concept, development, and significance of road
transport.

To develop students’ social and interpersonal skills through group-based tasks and
discussions.

2. Specific Objectives

By the end of the lesson, students will be able to:

1. Describe the historical development of road transport.

2. Explain the significance of road transport in society and the economy.

3. Analyze vehicle growth trends using simple statistics.

4. Demonstrate adaptability and teamwork through problem-solving activities.

5. Communicate ideas clearly and respectfully within a group.

6. Collaboratively manage tasks and roles in a team setting.

3. Teaching Aids / Materials

Road transport development timeline (poster or digital)

Flashcards with vehicle images (old/new)

Chart showing growth in number of vehicles

Scenario cards for group activity

Markers, chart paper, tape

Peer-assessment rubric for social skills

4. Introduction (5 minutes)

Ask: “How did people travel before roads were built?” and “How have roads changed
our lives?”

Show two contrasting images of early mud tracks and modern highways.

Briefly explain the lesson objectives and highlight that students will work in teams.
5. Development (30 minutes)

A. Group Task: 'Design a Road Network Challenge' (20 minutes)

Divide students into mixed-ability groups of 4-5.

Provide each group a scenario (e.g., designing roads for a new village).

Assign roles (leader, designer, presenter, recorder, timekeeper).

Each group creates a poster with a simple road network and explains how it supports
transport and trade.

Teacher observes and notes student interaction and use of social skills.

B. Presentation & Peer Feedback (10 minutes)

117



Each group presents their road network design.

Peer groups provide feedback using positive sentence starters (e.g., “We appreciated
that...”).

6. Conclusion (5 minutes)

Reflective questions: “What role did you play in your group?” “How did you manage
challenges together?” “What did you learn about road transport?”’

Students post their reflections on a sticky note wall.

7. Assessment

Students will be observed for their use of social skills like adaptability, teamwork, and
communication during group work. Assessment will include a peer and teacher rubric
along with individual reflection slips.

8. Sample Group Scenarios

1.Scenario 1: Design a road system for a rural village that connects to nearby towns
and markets.

2.Scenario 2: Plan a traffic-free zone in a busy city center and explain how road
transport will be managed.

3.Scenario 3: Create a historical timeline poster showing how roads have evolved in
your country.

4.Scenario 4: Design a campaign to reduce traffic congestion and promote safer road
transport.

9. Homework

Interview an elder in your family or community about how road transport has changed
over the years and write a 1-paragraph summary.

Lesson Plan 3

Experimental Lesson Plan: Railways (With Focus on Social Skills)

Subject: Pakistan Studies

Topic: Railways

Grade Level: Grade 9

Time Duration: 40-45 minutes

Teaching Method: Culturally Responsive, Cooperative Learning Approach

110Focus Social Skills:

Adaptability

Collaboration
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Acceptable Oral Communication

Managing Self

Teamwork

1. General Objectives

To enable students to understand the development, significance, and present status of
railways in Pakistan.

To foster 21st-century social skills in real-life group activities and discussions.

2. Specific Objectives

By the end of the lesson, students will be able to:

Identify key milestones in the establishment of railways in Pakistan.

Describe the role of railways in transportation and the economy.

Discuss the strengths and weaknesses of Pakistan Railways.

Work collaboratively to solve problems and present findings.

Demonstrate adaptability, effective communication, and self-management in group
tasks.

3. Materials / Teaching Aids

Railway timeline posters

Map of Pakistan with rail lines

Role cards for group activity

Markers, chart paper

Peer-assessment rubrics for social skills

4. Introduction (5 minutes)

Teacher shows an image of an old steam engine and a modern train.

Asks: “How have trains changed over time? What’s their role in our daily life?”
States that students will work in teams and focus on learning both the topic and how
to work effectively together.

5. Development (30 minutes)

A. Group Task: “Revive Pakistan Railways” (20 minutes)

Students are divided into groups of 4-5.

Each group receives a scenario card, such as:

“You are a transport ministry team tasked with improving Pakistan Railways. Design
a plan that makes railways affordable, efficient, and eco-friendly.”

Assigned Roles:
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Leader (keeps the group on task)

Presenter (explains the group’s ideas)

Recorder (writes down key points)

Designer (creates a visual chart/poster)

Timekeeper (manages time)

Students collaborate to:

Analyze issues

Brainstorm solutions

Create a visual chart

Prepare a short group presentation

Focus on Social Skills during the task:

Adaptability: Adjusting to team roles or disagreements.

Collaboration: Sharing responsibilities and respecting others’ input.

Oral Communication: Practicing active listening and respectful speaking.
Managing Self: Staying focused and organized.

Teamwork: Making joint decisions and supporting each other.

B. Group Presentations & Peer Feedback (10 minutes)

Each group presents their ideas for improving Pakistan Railways.

Peers give constructive feedback using sentence starters like:

“We liked how you...”

“Next time, you could try...”

Teacher observes and notes social skills in action.

6. Conclusion (5 minutes)

Class discussion: “What did you learn about railways and yourself as a group
member?”’

Each student writes a short reflection on:

What social skill they used best

One thing they would improve next time

7. Assessment (in 2 lines)

Students will be assessed based on their group task participation, oral presentation,
and demonstration of teamwork, adaptability, and communication. Peer and teacher
observation checklists will be used to evaluate social skill development.
8. Homework
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Interview a railway worker or elder who has traveled by train and write a short
paragraph on how rail travel has changed.

Lesson Plan 4

Experimental Lesson Plan: Air Transport (Focus on Social Skills)

Subject: Pakistan Studies

Topic: Air Transport

Grade Level:Grade 9

Duration: 40-45 minutes

Teaching Approach: Cooperative Learning / Culturally Responsive Pedagogy
Target Social Skills:

Adaptability

Collaboration

Acceptable Oral Communication

Managing Self

Teamwork

1. General Objectives

To help students understand the origin, functioning, and importance of air transport in
Pakistan.

To develop critical social skills through structured group activities and guided
interactions.

2. Specific Objectives

By the end of the lesson, students will be able to:

Explain the establishment of PIA and its contribution to national connectivity.
Identify major airports and their significance.

Demonstrate effective collaboration, self-regulation, and oral communication while
solving real-world transport challenges.

3. Materials / Aids

Chart paper, markers, role cards

Map of Pakistan

Flashcards with scenarios

Peer and self-assessment checklist for social skills

4. Introduction (5 minutes)

Teacher Prompt:
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113“Imagine you have to reach another city in 2 hours for an emergency meeting.
Which

transport will you use and why?”

Display images of airplanes and airports.

Ask: “What do you know about air travel in Pakistan?”

Explain that today’s class involves a team task, not just listening.

5. Activity Steps (25 minutes)

Step 1: Group Division & Role Assignment (5 minutes)

Divide students into groups of 4-5.

Assign roles in each group:

Leader: Keeps the group focused

Time Manager: Ensures on-time completion

Recorder: Writes notes

Presenter: Shares group work

Motivator: Encourages cooperation

Social Skills Developed: Managing self, teamwork, adaptability

Step 2: Scenario-Based Task (15 minutes)

Each group receives a scenario card like:

Scenario 1:

"PIA is facing frequent delays and customer complaints. Your team is part of the
management committee. Propose three solutions to improve the system."
Scenario 2:

"You are planning a tourism promotion campaign to attract foreign tourists. Design a
poster highlighting Pakistan’s airports and air services."

Scenario 3:

"A new airport is being proposed in your city. Create a presentation explaining its
benefits to local citizens."

Instructions:

Use the map to locate airports.

Collaborate to find information and brainstorm solutions.

Create a poster or chart to represent your ideas.

Social Skills Developed: Collaboration, oral communication, teamwork, adaptability

Step 3: Group Presentations (5 minutes)
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Each group presents their work in 2 minutes.

Peers give constructive feedback using positive language:

“I liked how you...”

“You could also try...”

Social Skills Practiced: Acceptable oral communication, confidence, peer respect
6. Conclusion (5 minutes)

Reflection Prompt (written or oral):

“What role did you play in your group and how well did you do it?”

“What social skill did you improve today?”

“What would you do differently next time?”

7. Assessment (in 2 lines)

Students will be assessed based on their participation, collaboration, and ability to
present ideas clearly and respectfully. Teacher observation and peer feedback tools
will be used to evaluate both content and social skill development.

8. Homework

Write a short paragraph:

“If I were the head of PIA, 1 would improve air travel in Pakistan by...”

Lesson Plan 5

Experimental Lesson Plan: Water Transport (Focus on Social Skills)

Subject: Pakistan Studies

Topic: Water Transport

Class Level: Grade 9

Duration: 40-45 minutes

Teaching Method: Cooperative Learning / Culturally Responsive Pedagogy
General Objectives

To help students understand the significance and evolution of water transport in
Pakistan.

To develop interpersonal and 21st-century social skills through teamwork-based
learning.

Specific Objectives

By the end of the lesson, students will be able to:

Describe the historical and current status of water transport in Pakistan.

Identify and explain the importance of major ports (Karachi, Port Qasim, Gwadar).
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Recognize the role of Pakistan National Shipping Corporation (PNSC) in trade.
Practice and reflect on social skills such as adaptability, collaboration, teamwork, self-
management, and effective communication.

Materials / Teaching Aids

Role cards

Map of Pakistan (highlighting ports)

Chart paper, markers

Scenario task cards

Social skills peer-assessment sheet

Steps of the Lesson (With Scenarios and Skill Focus)

1. Introduction (5 minutes)

Engagement Prompt:

"Imagine a country that has no airports or trains, only sea access. How would it trade
with the world?"

Teacher shows an image of Karachi Port and a cargo ship.

Introduces the concept of Water Transport.

Explains today’s class will include group work, where students will solve real-life
problems related to ports and shipping.

Skill Focus: Oral communication, adaptability

2. Group Formation & Role Assignment (5 minutes)

Students are divided into groups of 4-5.

Each group is assigned roles:

Leader (keeps team focused)

Manager (ensures everyone participates)

Timekeeper (manages time)

Presenter (shares group output)

Recorder (writes group notes)

Skill Focus: Teamwork, managing self

3. Scenario-Based Task (15 minutes)

Each group receives one scenario and is instructed to collaborate, plan, and present a
solution.

Scenario Options:

Scenario 1: “New Port Planning”
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"The government wants to build a new port. Your team must choose the best coastal
location and explain how it would help trade and local people.”

Scenario 2: “Improve Shipping Efficiency”

"PNSC faces delays in cargo delivery. Your team is hired as consultants to suggest
ways to improve port operations and shipping schedules."

Scenario 3: “Promoting Gwadar Port”

"Gwadar is underused. Your team is tasked with designing a poster to attract
international companies to invest in and use Gwadar Port."

Instructions:

Discuss the scenario.

Create a solution or visual (poster/chart).

Prepare a 1-2 minute presentation.

Skill Focus: Collaboration, adaptability, communication

4. Group Presentations & Peer Feedback (10 minutes)

Each group presents their solution or poster to the class.

After each presentation, peers give positive feedback, using sentence starters like:
“We appreciated how your group...”

“A suggestion for next time is...”

Teacher and students observe behaviors linked to social skills.

Skill Focus: Oral communication, teamwork, peer respect

5. Reflection & Discussion (5 minutes)

Prompts:

"What role did you play today, and how well did you do it?"

"Which social skill did you use the most?"

"What challenged you while working in a team?"

Students can respond verbally or in writing.

Skill Focus: Self-management, reflection

Assessment (in 2 lines)

Students are assessed on their participation, clarity of ideas, and use of social skills
(not just content knowledge). Observation checklists and peer feedback sheets help
evaluate performance.

Homework

Write 5-6 lines on:
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“Why is it important for Pakistan to develop its water transport system?”’
Optional Extension (if time allows):

Role Play:

One group becomes port authority officials, another shipping company, and another
government trade planners.

They hold a 5-minute mock discussion about boosting Pakistan’s maritime economy.
Lesson Plan 6

Experimental Lesson Plan: Pipelines as a Mode of Transport

Subject: Pakistan Studies

Class Level: Grade 9

Duration: 40-45 minutes

Teaching Approach: Cooperative Learning / Inquiry-Based Learning

Focus: Content learning + Social Skill Development

General Objectives

To understand how pipelines are used to transport oil and gas.

To foster important life skills through cooperative group work and real-world
problem-solving.

Specific Objectives

By the end of the lesson, students will:

Explain the use and benefits of pipelines.

Identify key pipeline systems in Pakistan.

Work effectively in teams with respect and responsibility.

Demonstrate social skills like communication, collaboration, and adaptability in group
tasks.

Materials Needed

Chart papers, colored markers

Pakistan map with pipeline routes

Scenario cards

Role cards (Leader, Manager, Recorder, Presenter)

Peer-assessment checklist

Steps of the Lesson

1. Introduction (5 minutes)

Teacher Prompt:
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“How do oil and gas travel from Balochistan to your home without trucks or tankers?”’
Show a brief visual or diagram of a pipeline.

Share a fact: “Pakistan has thousands of kilometers of underground pipelines.”
Announce group activity to explore the topic further.

Social Skill Focus: Curiosity, Adaptability, Oral Communication

2. Group Formation & Roles (5 minutes)

118Divide class into groups of 4-5.

Assign or let students choose roles:

Leader (keeps the team on task)

Timekeeper (watches the time)

Recorder (writes the notes)

Presenter (shares the group’s solution)

Motivator (encourages quiet members to participate)

Social Skill Focus: Teamwork, Managing Self, Respect for Roles

3. Scenario-Based Activity (15 minutes)

Each group receives one scenario card and must discuss and solve it as a team.

They create a mini-poster or plan and prepare to present it in class.

Scenarios (choose one per group):

Scenario 1: "Pipeline Planning"

You are a team of engineers. A new oil field is discovered. Plan a safe and cost-
effective pipeline route from Balochistan to Lahore. What challenges might you face?
Scenario 2: "Pipeline Problems™

There has been a leakage in a gas pipeline near a city. Your team must create a step-
by-step plan to respond quickly and safely.

Scenario 3: "Compare & Decide"

Your city needs fuel supply. Should it come by pipeline or trucks? Compare both
methods and recommend one, giving three strong reasons.

Scenario 4: "Public Awareness"

Many people don’t know how pipelines work or how to stay safe. Design a poster or
presentation to educate the public.

Social Skill Focus: Collaboration, Oral Communication, Adaptability in role-playing
4. Group Presentations (10 minutes)

Each group presents their solution in 1-2 minutes.
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Other groups are encouraged to ask one polite question or give one compliment.
Teacher observes tone, turn-taking, and clarity of communication.

Social Skill Focus: Public Speaking, Listening, Feedback Etiquette

5. Reflection and Self-Assessment (5 minutes)

Students reflect on:

“What role did | play today and how did | help my team?”

“What was one challenge I adapted to?”

“How well did I communicate with my teammates?”’

Optional: Use a social skills checklist to rate themselves and one peer.

Social Skill Focus: Managing Self, Empathy, Reflection

Assessment (in 2 lines)

Students will be assessed based on their understanding of pipeline transport and their
effective use of collaboration, communication, and teamwork during the scenario-
based group task.

Homework

Write a short paragraph:

“How are pipelines a safer and smarter choice for Pakistan’s fuel transport?”
Lesson Plan 7

Experimental Lesson Plan: Communication Systems (Social Skills Focus)
Subject: Pakistan Studies

Topic: Communication Systems — Traditional to Digital

Class Level: 9

Duration: 40-45 minutes

Approach: Cooperative Learning / Group Work with Social Skills Focus
General Objectives

Students will understand different communication systems and their evolution.
Students will practice and strengthen key social skills through collaborative activities.
Specific Objectives

By the end of the lesson, students will be able to:

Explain traditional, electronic, and digital communication systems.

Work collaboratively to solve communication-related scenarios.

Use acceptable oral communication in presenting ideas.

Adapt to different group roles and responsibilities.
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Manage time and contribute effectively to team tasks.Materials Needed

Role cards (Leader, Recorder, Presenter, Timekeeper, Encourager)

Scenario cards related to communication challenges

Chart paper and markers

Pictures or printouts showing communication methods

Lesson Steps

1. Introduction (5 minutes)

Begin with a question:

“How did people communicate 50 years ago? How do you communicate now?”
Show pictures of letters, radios, phones, and smartphones

Explain today’s activity will involve working in teams to explore communication
systems.

Skill focus: Adaptability, oral communication

2. Group Formation and Role Assignment (5 minutes)

Divide the class into groups of 4-5 students.

Assign roles:

Leader (guides the discussion)

Recorder (takes notes)

Presenter (shares group findings)

Timekeeper (manages time)

Encourager (motivates quieter members)

Skill focus: Teamwork, managing self

3. Scenario-Based Group Task (15 minutes)

Each group receives a communication-related scenario and must discuss, solve, and
prepare a 2-minute presentation.

Scenario Examples:

Scenario 1:

"Your village only has a post office and no internet access. Design a plan to help
people get faster communication.”

Scenario 2:

"Radio programs in your town are the main source of news. How can you use radio
effectively to keep people informed?"

Scenario 3:
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"Mobile phones are expensive for many families. How can the community share
phones or create communication centers?"

Scenario 4:

"Schools want to teach students about safe use of social media. Design a short
awareness message."

Skill focus: Collaboration, adaptability, problem-solving, communication

4. Group Presentations (10 minutes)

Each group presents their solution.

After each presentation, classmates give one compliment and one constructive
suggestion politely.

Skill focus: Oral communication, respectful listening, teamwork

5. Reflection & Self-Assessment (5 minutes)

Ask students to reflect on:

Their role in the team

A challenge they faced and how they adapted

How well they communicated and listened

Optional: Use a quick peer feedback form rating collaboration and communication.
Skill focus: Managing self, empathy, reflection

Assessment (in 2 lines)

Students will be assessed on their understanding of communication systems and
demonstration of social skills like teamwork, oral communication, and adaptability
during group work.

Homework

Write 5 lines about:

“How can communication systems help solve problems in your community?”’
Lesson Plan 8

Experimental Lesson Plan: Understanding the Environment

Grade: 9

Subject: Pakistan Studies

Topic: Environment

Subtopics:

Definition of environment

Components: natural (air, water, land, flora, fauna) and human-made (buildings, roads,
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industries)

Interdependence between humans and the environment

Duration: 45 minutes

Focus: Social Skills Integration

Learning Objectives:

By the end of the lesson, students will be able to:

Define the environment and differentiate its components.

Explain human-environment interdependence.

Demonstrate adaptability, collaboration, oral communication, self-management, and
teamwork through interactive tasks.

Materials Needed:

Large chart paper

Colored markers

Flashcards of environmental components

Scenario cards (for group role-play)

Timer/stopwatch

Lesson Steps & Activities:

1. Warm-up & Group Formation (5 minutes)

Social Skills: Managing Self, Teamwork

Begin with a quick breathing/stretching exercise to focus attention.

Randomly assign students into groups of 4-5, mixing strengths and personalities to
support adaptability.

Each group selects a team name and a leader (rotating leadership option to build self-
management).

2. Concept Introduction with Movement (5 minutes)

Social Skills: Adaptability

Use a “Walk and Talk” method:

Students walk around the room. When the bell rings, they stop and discuss with the
nearest classmate:

“What is the environment?”

“Can you name something natural and something human-made?”

Repeat 2 times, switching partners.

Teacher gathers brief responses aloud and builds the formal definition on the board.
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3. Interactive Sorting Challenge (10 minutes)

Social Skills: Teamwork, Collaboration

Each group receives a set of flashcards (air, bridge, river, road, lion, car, tree, building,
etc.)

Task: Sort cards into ‘Natural’ and ‘Human-made’ categories on chart paper within 3
minutes.

One student presents their sorting with a brief explanation (1 min max).

Encourage respectful listening and constructive feedback from other teams.

4. Scenario-Based Role Play (15 minutes)

Social Skills: Acceptable Oral Communication, Adaptability, Collaboration
Instructions: Each group picks or is given a scenario card, such as:

“Your town is facing water pollution due to a nearby factory. How will you solve this
together?”

“Your group is a village planning a new road. How will it impact the natural
environment?”’

“A forest near your community is being cut down for buildings. What is your
response?”

Steps:

1. Discuss the scenario as a team (3 mins).

2. Assign roles (e.g., environmentalist, factory owner, citizen, mayor) — promoting
adaptability.

3. Present a 2-minute role play to the class with focus on clear speech, taking turns,
and managing time.

4. After each presentation, ask the audience to reflect:

“How did they show teamwork?”

“Was the communication respectful?”

“Did they offer a balanced solution?”

5. Reflection & Self-Assessment (5 minutes)

Social Skills: Managing Self, Acceptable Oral Communication

Distribute reflection slips with prompts:

“One thing I learned about the environment is...”

“In my group, I contributed by...”

“Next time, | want to improve...”
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Optionally, a few volunteers can share aloud.

Teacher gives positive, constructive feedback on social skills observed.
Assessment:

Observation of group dynamics and participation

Clarity and creativity in role-play presentation

Accuracy in card sorting

Quality of reflection answers

Homework (Optional Extension):

Interview an elder in your family about how their relationship with the environment
has changed over time. Prepare to share in the next class.

Lesson Plan 9

Experimental Lesson Plan: Environmental Challenges in the Muslim World
Subject: Pakistan Studies

Grade Level: 9

Duration: 40-45 minutes

Approach: Cooperative learning with social skills emphasis

General Objectives

Understand key environmental challenges in Muslim countries.

Develop and practice social skills through group work and problem-solving.
Specific Objectives

Students will be able to:

Identify causes and effects of deforestation, desertification, water scarcity, pollution,
and urbanization.

Work collaboratively in teams to explore environmental solutions.
Communicate their ideas clearly and respectfully.

Adapt roles and responsibilities in a group setting.

Manage time and contribute actively to team tasks.

Materials Needed

Scenario cards describing environmental issues

Role cards (Leader, Recorder, Presenter, Timekeeper, Encourager)

Chart paper and markers

Map of Muslim countries (optional)

Lesson Steps
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1. Introduction (5 minutes)

Start with a question: “What environmental problems do you see around you?”
Brief overview of the five main challenges affecting the Muslim world.

Social skills: Adaptability (open-mindedness), oral communication (sharing ideas)
2. Group Formation and Role Assignment (5 minutes)

Divide students into groups of 4-5.

Assign roles: Leader, Recorder, Presenter, Timekeeper, Encourager.

Social skills: Managing self, teamwork, responsibility

3. Scenario-Based Group Activity (15 minutes)

Each group receives one scenario related to an environmental challenge and must:
Discuss causes and impacts.

Propose a practical solution.

Prepare a short presentation.

Sample Scenarios:

Deforestation: A forest area is shrinking due to illegal logging. How can your
community stop this?

Desertification: Overgrazing is turning farmland into desert. What steps can farmers
take to prevent this?

Water Scarcity: Your town faces water shortages. Suggest ways to conserve water.
Pollution: Factories near your village pollute air and water. How can the community
respond?

Urbanization: Rapid city growth causes garbage piling up. How can the city improve
waste management?

Social skills: Collaboration, problem-solving, oral communication

4. Group Presentations (10 minutes)

Each group presents for 2-3 minutes.

Other students ask one polite question or give positive feedback.

Social skills: Public speaking, active listening, respectful interaction

5. Reflection and Self-Assessment (5 minutes)

125Students individually reflect on:

Their contribution and role in the group

A challenge they adapted to

How they communicated and listened
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Optionally, quick peer feedback with a checklist.

Social skills: Self-management, empathy, reflection

Assessment (in 2 lines)

Students will be assessed on their understanding of environmental challenges and
their effective teamwork, communication, and adaptability during group activities.
Homework

Write a few lines on:

“One thing | learned today about protecting the environment and working with
others.”

Lesson Plan 10

Experimental Lesson Plan: Conservation and Sustainable Practices

Subject: Pakistan Studies

Grade Level: 9

Duration: 40-45 minutes

Approach: Cooperative Learning / Group Activity with Social Skills Focus
General Objectives

Understand key conservation and sustainability practices.

Develop and practice social skills through collaborative group tasks.

Specific Objectives

Students will be able to:

Describe afforestation, water conservation, renewable energy, and waste management.
Collaborate in teams to design a simple sustainability project.

Communicate ideas clearly and respectfully.

Adapt roles within a team and manage their contributions.

Practice self-management and support teamwork.

Materials Needed

Role cards (Leader, Recorder, Presenter, Timekeeper, Encourager)
Scenario/task cards related to conservation practices

Chart paper, markers, or digital tools (if available)

Lesson Steps

1. Introduction (5 minutes)

Begin with a quick discussion:

“What does it mean to conserve resources? Can you name ways to protect the
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environment?”

126Briefly introduce today’s focus on practical sustainable actions.
Social skills: Adaptability (open to new ideas), oral communication

2. Group Formation and Role Assignment (5 minutes)

Divide students into groups of 4-5.

Assign roles: Leader, Recorder, Presenter, Timekeeper, Encourager.
Social skills: Teamwork, managing self, responsibility

3. Group Task with Scenario (20 minutes)

Each group receives a scenario and must:

Discuss the issue.

Propose a simple sustainability solution or project.

Prepare a short presentation.

Sample Scenarios:

Afforestation: Your school wants to plant trees to improve the environment. Plan how
to organize a tree-planting day.

Water Conservation: Your community faces water shortages. Design an awareness
campaign on saving water at home.

Renewable Energy: Suggest ways your school can use solar energy.
Waste Management: Create a plan to start a recycling program in your neighborhood.
Social skills: Collaboration, problem-solving, oral communication

4. Group Presentations (10 minutes)

Each group shares their solution for 2-3 minutes.

Classmates provide one positive comment and ask one question politely.
Social skills: Public speaking, active listening, respectful interaction

5. Reflection and Self-Assessment (5 minutes)

Students reflect individually on:

Their role and contribution.

How they adapted to group needs.

What they learned about teamwork and communication.

Optionally, quick peer feedback with simple checklist.

Social skills: Self-management, empathy, reflection

Assessment (in 2 lines)

Students are assessed on their understanding of conservation topics and demonstration
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of teamwork, communication, and adaptability during group activities.

Homework

Write 5 lines on:

“One way | can help conserve resources and work better with others.”

Lesson Plan 11

Experimental Lesson Plan: Role of Individuals and Communities in Environmental
Protection

Subject: Pakistan Studies

Grade Level: 9

Duration: 40-45 minutes

Approach: Cooperative Learning with Social Skills Emphasis

General Objectives

Understand how individuals and communities contribute to environmental protection.
Develop social skills through group work and real-life scenarios.

Specific Objectives

Students will be able to:

Explain the importance of environmental awareness, eco-friendly practices, and
community involvement.

Collaborate in teams to create action plans for promoting environmental protection.
Practice clear and respectful oral communication.

Adapt to group roles and responsibilities effectively.

Manage time and contribute actively to teamwork.

Materials Needed

Scenario cards describing environmental challenges or community actions

Role cards (Leader, Recorder, Presenter, Timekeeper, Encourager)

Chart paper, markers

Lesson Steps

1. Introduction (5 minutes)

Ask students: “How can individuals and communities help protect the environment?”
Introduce the lesson focus on action and teamwork.

Social skills: Adaptability, oral communication

2. Group Formation and Role Assignment (5 minutes)

Divide students into groups of 4-5.
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Assign roles to each member (Leader, Recorder, Presenter, Timekeeper, Encourager).
Social skills: Managing self, teamwork, responsibility

3. Scenario-Based Group Activity (20 minutes)

Each group receives a scenario and must:

Discuss the problem.

Develop an action plan involving education, eco-friendly practices, or community
projects.

Prepare a brief presentation.

Sample Scenarios:

Your community wants to reduce plastic use. How can you raise awareness?
Organize a community clean-up drive for a local park. Plan the tasks and roles.
Design a school campaign to promote energy conservation among students.

Plan a neighborhood tree-planting event involving families and local leaders.
Social skills: Collaboration, problem-solving, oral communication

4. Group Presentations (10 minutes)

Each group presents for 2—-3 minutes.

Other groups ask polite questions or give positive feedback.

Social skills: Public speaking, active listening, respectful interaction

5. Reflection and Self-Assessment (5 minutes)

Students reflect on:

Their role and participation

How they adapted to group needs

Communication and teamwork experiences

Optionally, peer feedback with a checklist.

Social skills: Self-management, empathy, reflection

Assessment

Students will be evaluated on their understanding of environmental roles and
demonstration of collaboration, communication, and adaptability skills during group
tasks.

Homework

Write a few lines on:

“One way | can help my community protect the environment and work well with

others.”
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Lesson Plan 12

Experimental Lesson Plan: Government and International Efforts in Environmental
Protection

Subject: Pakistan Studies

129Grade Level: Secondary 9

Duration: 40-45 minutes

Approach: Cooperative Learning with Social Skills Emphasis

General Objectives

Understand government roles and international collaborations in environmental
protection.

Develop social skills through teamwork and problem-solving activities.
Specific Objectives

Students will be able to:

Explain the importance of environmental laws and international agreements.
Work collaboratively to design an awareness campaign or project on environmental
laws or global efforts.

Practice clear and respectful oral communication.

Adapt to group roles and responsibilities.

Manage their time and contribute actively to team work.

Materials Needed

Role cards (Leader, Recorder, Presenter, Timekeeper, Encourager)
Scenario/task cards related to government laws and international efforts

Chart paper, markers

Lesson Steps

1. Introduction (5 minutes)

Start with a question: “Why do governments and international communities need to
work together to protect the environment?”

Briefly introduce the topic and today’s focus on teamwork.

Social skills: Adaptability, oral communication

2. Group Formation and Role Assignment (5 minutes)

Divide students into groups of 4-5.

Assign roles: Leader, Recorder, Presenter, Timekeeper, Encourager.

Social skills: Managing self, teamwork, responsibility
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3. Scenario-Based Group Activity (20 minutes)

Groups receive a scenario to discuss and create a brief action plan or awareness
campaign related to:

Implementing environmental laws in their school or community.

Explaining the Paris Climate Accord to local residents.

Designing a project for international cooperation to reduce pollution.
Promoting participation in local and global environmental programs.

Social skills: Collaboration, problem-solving, oral communication

4. Group Presentations (10 minutes)

Each group presents their plan (2-3 minutes).

Other groups ask questions or give positive feedback respectfully.

Social skills: Public speaking, active listening, respectful interaction

5. Reflection and Self-Assessment (5 minutes)

Students reflect on:

Their role and contribution.

How well they adapted to the team’s needs.

Communication and collaboration experience.

Optional peer feedback with a simple checklist.

Social skills: Self-management, empathy, reflection

Assessment (in 2 lines)

Students are assessed on understanding government and international environmental
efforts and their demonstration of collaboration, communication, and adaptability in
group work.

Homework

Write 4-5 lines on:

“How can | contribute to environmental protection by working with others?”
Lesson Plan 13

Experimental Lesson Plan: Climate Change and Its Impact

Subject: Pakistan Studies

Grade Level:9

Duration: 40-45 minutes

Approach: Cooperative Learning with Social Skills Focus

General Objectives
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Understand the causes and effects of climate change, especially in the Muslim world.
Develop social skills through group activities and presentations.
Specific Objectives

Students will be able to:

Explain climate change and its impacts on specific Muslim countries.
Work collaboratively to create an action plan or awareness campaign.
Use respectful and clear oral communication.

Adapt to their roles and group dynamics.

Manage time and participate actively in teamwork.

Materials Needed

Scenario cards with climate change-related challenge

Role cards (Leader, Recorder, Presenter, Timekeeper, Encourager)
Chart paper, markers

Lesson Steps

1. Introduction (5 minutes)

Start with a question: “How does climate change affect our country and others in the
Muslim world?”

Briefly discuss the lesson’s focus on teamwork and social skills.
Social skills: Adaptability, oral communication

2. Group Formation and Role Assignment (5 minutes)

Divide class into groups of 4-5 students.

Assign roles: Leader, Recorder, Presenter, Timekeeper, Encourager.
Social skills: Managing self, teamwork, responsibility

3. Scenario-Based Group Activity (20 minutes)

Groups receive different climate-change scenarios, for example:
Melting glaciers reducing water supply in northern Pakistan.

Drought impacts in Somalia and Sudan.”

Rising sea levels threatening Bangladesh and the Maldives.
Designing a local campaign to educate communities about reducing carbon emissions.
Tasks:

Discuss the problem and brainstorm solutions.

Prepare a brief action plan or awareness campaign.

Assign speaking parts for presentation.

141



Social skills: Collaboration, problem-solving, oral communication

4. Group Presentations (10 minutes)

Groups present their action plans (2—-3 minutes each).

Other groups ask respectful questions or provide positive feedback.
Social skills: Public speaking, active listening, respectful interaction

5. Reflection and Self-Assessment (5 minutes)

Students reflect on:

Their role and how well they adapted.

Communication and teamwork experience

Optional peer feedback using a checklist.

Social skills: Self-management, empathy, reflection

Assessment (in 2 lines)

Students are assessed on their understanding of climate change impacts and their
social skills demonstrated during teamwork and presentations.
Homework

Write 34 lines on:

“One way | can help my community adapt to climate change while working with
others.”

Lesson Plan 14

Experimental Lesson Plan: The Population of the Muslim World

Subject: Pakistan Studies

Grade Level: 9

Duration: 40-45 minutes

Approach: Cooperative Learning with Social Skills Focus

General Objectives

Understand the size and distribution of the Muslim population globally.
Develop social skills through group interaction and presentations.
Specific Objectives

Students will be able to:

Explain the global Muslim population and identify Muslim-majority countries.
Collaborate to create a presentation or poster on Muslim population facts.
Practice respectful and clear oral communication.

Adapt to their roles and group dynamics.
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Manage their time and contribute effectively to team work.
Materials Needed

Role cards (Leader, Recorder, Presenter, Timekeeper, Encourager)
Chart paper, markers

World maps (printed or projected)

Fact cards with statistics and country names

Lesson Steps

1. Introduction (5 minutes)

133Start by asking: “How many Muslims do you think live in the world?”
Briefly explain the topic and how today’s lesson will focus on teamwork.
Social skills: Adaptability, oral communication

2. Group Formation and Role Assignment (5 minutes)

Divide students into groups of 4-5.

Assign roles: Leader, Recorder, Presenter, Timekeeper, Encourager.
Social skills: Managing self, teamwork, responsibility

3. Group Task: Create a Presentation or Poster (20 minutes)

Each group receives fact cards and a world map.

Task: Identify Muslim-majority countries on the map, organize facts, and create a
small presentation or poster showing:

Percentage and number of Muslims worldwide.

Definition of Muslim-majority countries.

Examples of key countries.

Social skills: Collaboration, problem-solving, oral communication
4. Group Presentations (10 minutes)

Groups present their posters or facts (2-3 minutes each).

Other students listen actively and ask polite questions.

Social skills: Public speaking, active listening, respectful interaction
5. Reflection and Self-Assessment (5 minutes)

Students reflect on:

Their role and teamwork.

How well they adapted to group needs.

Communication effectiveness.

Optional peer feedback using a simple checklist.
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Social skills: Self-management, empathy, reflection

Assessment (in 2 lines)

Students are assessed on their knowledge of Muslim population facts and their
demonstration of collaboration, communication, and adaptability during group work.
Homework

Write 3—4 lines on:

“How working in a team helped me understand the topic better.”

Lesson Plan 15

Experimental Lesson Plan: Distribution of Muslim Population by Region
Subject: Pakistan Studies

Grade Level: 9

Duration: 40-45 minutes

Approach: Cooperative Learning with Social Skills Focus

General Objectives

Understand the geographic distribution of the Muslim population worldwide.
Develop social skills through group activities and presentations.

Specific Objectives

Students will be able to:

Identify major regions with significant Muslim populations.

Collaborate to create a group presentation or poster on Muslim population distribution.
Practice respectful and clear oral communication.

Adapt to group roles and dynamics.

Manage their contributions and time within the team.

Materials Needed

World maps (printed or projected)

Fact cards with population percentages and country names

Role cards (Leader, Recorder, Presenter, Timekeeper, Encourager)

Chart paper, markers

Lesson Steps

1. Introduction (5 minutes)

Ask students: “Can you guess which regions of the world have the largest Muslim
populations?”

Briefly introduce the topic and explain today’s focus on teamwork and social skills.
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Social skills: Adaptability, oral communication

2. Group Formation and Role Assignment (5 minutes)

Divide students into groups of 4-5.

Assign roles to ensure participation: Leader, Recorder, Presenter, Timekeeper,
Encourager.

Social skills: Managing self, teamwork, responsibility

3. Group Activity: Mapping and Presentation (20 minutes)

Provide groups with fact cards and a blank world map.

Task: Identify major Muslim-populated regions (Asia-Pacific, MENA, Sub-Saharan
Africa, Europe, Americas).

135Prepare a poster or short presentation including:

Key countries and their population percentages.

Visual map marking these regions.

Practice their presentation within the group.

Social skills: Collaboration, problem-solving, oral communication

4. Group Presentations (10 minutes)

Groups present their posters or maps (2—-3 minutes each).

Encourage polite questions and positive feedback from peers.

Social skills: Public speaking, active listening, respectful interaction

5. Reflection and Self-Assessment (5 minutes)

Students reflect on:

Their role and teamwork experience.

How they adapted to group needs.

Effectiveness of their communication.

Optional peer feedback using a checklist.

Social skills: Self-management, empathy, reflection

Assessment (in 2 lines)

Students are assessed on their knowledge of Muslim population distribution and their
social skills demonstrated in teamwork and presentations.

Homework

Write 34 lines on:

“How working with others helped me understand the distribution of the Muslim

population better.”
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Lesson Plan 16

Experimental Lesson Plan: Cultural and Ethnic Diversity in the Muslim World
Subject: Pakistan Studies

Grade Level: 9

Duration: 40-45 minutes

Approach: Cooperative Learning with Social Skills Emphasis

General Objectives

Understand the ethnic and cultural diversity within the Muslim world.
Develop social skills through group work, discussion, and presentations.
Specific Objectives

136Students will be able to:

Identify key ethnic groups and languages within the Muslim population.
Collaborate in groups to research and present on assigned ethnic groups.
Practice respectful and clear oral communication during presentations.

Adapt to different roles and group dynamics.

Manage their tasks and contribute effectively to teamwork.

Materials Needed

Fact cards on ethnic groups and languages (e.g., Arabs, Bengalis, Punjabis, Turks,
Persians, Malays, Hausa)

World maps (printed or projected)

Role cards: Leader, Researcher, Presenter, Timekeeper, Encourager

Chart paper, markers

Lesson Steps

1. Introduction (5 minutes)

Begin by asking: “Do you think all Muslims come from the same culture and speak
the same language?”

Introduce the lesson’s focus on cultural diversity and teamwork.

Social skills: Adaptability, oral communication

2. Group Formation and Role Assignment (5 minutes)

Divide students into groups of 4-5.

Assign roles to each student: Leader, Researcher, Presenter, Timekeeper, Encourager.
Social skills: Managing self, teamwork, responsibility

3. Group Research and Preparation (20 minutes)
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Give each group fact cards on different ethnic groups and languages.

Task: Discuss and prepare a short presentation about their assigned ethnic group’s
culture, language, and region.

Use maps to locate the ethnic groups geographically.

Encourage groups to plan who will say what during the presentation.

Social skills: Collaboration, problem-solving, oral communication

4. Group Presentations (10 minutes)

Each group presents their ethnic group information (2—3 minutes).

Peers listen attentively and ask polite questions or give positive feedback.
Social skills: Public speaking, active listening, respectful interaction

5. Reflection and Self-Assessment (5 minutes)

137Students reflect on their group experience:

How well did they adapt to their role?

How effective was their communication?

What did they learn about teamwork?

Social skills: Self-management, empathy, reflection

Assessment (in 2 lines)

Students will be assessed on their understanding of cultural diversity and their
demonstration of social skills such as collaboration, communication, and adaptability
during group activities.

Homework

Write 3—4 lines on:

“How working with others helped me learn about cultural diversity.”

Lesson Plan 17

Experimental Lesson Plan: Urbanization and Population Growth in the Muslim World
Subject: Pakistan Studies

Grade Level: Secondary (9)

Duration: 40-45 minutes

Approach: Cooperative Learning with Social Skills Focus

General Objectives

Understand urbanization and population growth in the Muslim world.
Develop social skills through group activities and presentations.

Specific Objectives
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Students will be able to:

Identify major urban centers in the Muslim world and their significance.
Explain factors contributing to rapid population growth.

Collaborate to create and deliver a group presentation on assigned urban centers.
Practice clear, respectful oral communication.

Adapt to group roles and dynamics effectively.

Manage tasks and time while working as a team.

Materials Needed

Fact cards on major cities and population data

World maps (printed or projected)

Role cards: Leader, Researcher, Presenter, Timekeeper, Encourager
Chart paper, markers

138Lesson Steps

1. Introduction (5 minutes)

Ask: “What makes a city important? Why do some cities grow so fast?”
Introduce the topic of urbanization and population growth.

Social skills: Adaptability, oral communication

2. Group Formation and Role Assignment (5 minutes)

Divide students into groups of 4-5.

Assign roles: Leader, Researcher, Presenter, Timekeeper, Encourager.
Social skills: Managing self, teamwork, responsibility

3. Group Activity: Research and Preparation (20 minutes)

Provide fact cards and maps to groups.

Each group researches an assigned city (e.g., Karachi, Jakarta, Cairo) and population
growth factors.

Prepare a short presentation focusing on the city’s role and growth.

Plan who will speak during the presentation.

Social skills: Collaboration, problem-solving, oral communication

4. Group Presentations (10 minutes)

Groups present their findings (2—-3 minutes each).

Encourage active listening and polite questions or feedback from peers.
Social skills: Public speaking, active listening, respectful interaction

5. Reflection and Self-Assessment (5 minutes)
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Students reflect on their experience:

How did they adapt to their role?

How well did they communicate?

What was their contribution to teamwork?

Social skills: Self-management, empathy, reflection

Assessment (in 2 lines)

Students will be evaluated on their understanding of urbanization and population
growth, and their demonstration of teamwork and communication skills during group
activities.

Homework

Write a few sentences on:

“How working in a group helped me understand urbanization and population growth
better.”

Lesson Plan 18

Experimental Lesson Plan: Challenges and Opportunities in the Muslim World
Subject: Pakistan Studies

Grade Level: grade 9

Duration: 40-45 minutes

Approach: Cooperative Learning with Social Skills Emphasis

General Objectives

Understand social and economic challenges and opportunities in the Muslim world.
Develop social skills through group work and presentations.

Specific Objectives

Students will be able to:

Discuss education, economic, and migration challenges and opportunities.
Collaborate to research and prepare a group presentation.

Practice clear, respectful oral communication.

Adapt to group roles and dynamics effectively.

Manage tasks and time during teamwork.

Materials Needed

Fact cards on education, economy, and migration topics

World map highlighting relevant countries and diaspora communities

Role cards: Leader, Researcher, Presenter, Timekeeper, Encourager
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Chart paper, markers

Lesson Steps

1. Introduction (5 minutes)

Start by asking: “What challenges and opportunities do you think countries face in
improving their society?”

Introduce the topic of challenges and opportunities in the Muslim world.

Social skills: Adaptability, oral communication

2. Group Formation and Role Assignment (5 minutes)

Divide the class into groups of 4-5 students.

Assign roles: Leader, Researcher, Presenter, Timekeeper, Encourager.

Social skills: Managing self, teamwork, responsibility

3. Group Research and Preparation (20 minutes)

Distribute fact cards covering education/literacy, economic development, and
migration/diaspora.

Groups discuss and prepare a short presentation focusing on their assigned topic.
Encourage planning who will speak and how to manage time.

Social skills: Collaboration, problem-solving, oral communication

4. Group Presentations (10 minutes)

Each group presents their findings (2—-3 minutes each).

Peers listen actively and ask questions or give constructive feedback.

Social skills: Public speaking, active listening, respectful interaction

5. Reflection and Self-Assessment (5 minutes)

Students reflect on:

How well they adapted to their role.

The effectiveness of their communication.

Their contribution to teamwork.

Social skills: Self-management, empathy, reflection

Assessment (in 2 lines)

Students will be evaluated on their understanding of challenges and opportunities and
their demonstration of teamwork and communication skills during group work.
Homework

Write a few sentences on: “How working together helped me understand challenges

andopportunities better
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Appendix B

INSTRUMENTS

Topic

Culturally Responsive Pedagogical Practices And Development Of

Social Skills Among Secondary School Students

Table of Specification

Content Areas  |Adaptability [CollaborationManaging | Acceptable Oral {Teamwork Total
Self Communication MCQs
Land and| 4, 8,23 1, 5 76, 10, |2,6,12,17,24 9, 11, 16, 25
Environment 15,26,31 14, 19, 20.22
18,21,25
Population, society 40, 45,28 [36,42,47,33 39, 41, W44, 48,32,30,3,5 38, 43, 50, 2725
and culture of 16 34,22
Pakistan ’
49,29,35
Total Items | 6 10 12 10 12 50
(MCQs)
Grand Total (10%) (20%) (20%) (20%) (30%) (100%)

Rubric for MCQs (Social Skills Assessment)

Score Range

Performance Level

90 — 100% (45 — 50 correct answers) Excellent
80 — 89% (40 — 44 correct answers) Very Good
70 — 79% (35 — 39 correct answers) Good

60 — 69% (30 — 34 correct answers) Satisfactory

50 — 59% (25 — 29 correct answers)

Needs Improvement

Below 50% (0 — 24 correct answers)

Unsatisfactory

151




Self-Developed Social Skills Test
This social skills test is developed by the researcher to measure students' CRP practices

in the context of social skills. The test specifically assesses students' understanding of
Grade 9 Pakistan Studies concepts, with a structure aligned with key learning
objectives. During the 8-week intervention, students will engage in different tasks, but
the test itself is focused on evaluating their social skills.
The test consists of 50 multiple-choice questions (MCQs) aligned with the Grade 9
GPakistan Studies curriculum, covering:
® Unit 1: Land and Environment
® Unit 2: Population, society and culture of Pakistan
This test serves as both a pre-test and post-test to evaluate students' social skills before
and after the intervention.
® Grade: 9th
® Chapters: Land and Environment and Population, society and culture of
Pakistan
Total Marks: 50
Time: 1 hour

Focus: Social Skills
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Multiple Choice Questions (MCQs) (Each question carries 1 mark. Total = 50
marks)
Encircle the correct answer
Unit 1: Land and Environment
Encircle the correct answer
1. What is the main benefit of modern transport systems?
a) Increasing traffic congestion
b) Connecting people and boosting economic growth
¢) Limiting travel opportunities
d) Encouraging isolation
2. Why is effective communication important in public transport services?
a) It creates misunderstandings
b) It helps passengers travel smoothly
c) It leads to more complaints
d) It increases confusion
3. Which of the following is a sustainable mode of transport?
a) Walking or cycling
b) Using private cars for every trip
c) Ignoring traffic rules
d) Building more highways
4. If your city introduces a new transport system that you don’t like, what should
you do?
a) Stop using it
b) Understand its benefits and adapt accordingly
c) Complain without trying it
d) Protest against the change
5. What should a team designing a city transport plan do first?
a) Ignore citizens' feedback
b) Work together to identify key issues
c) Create the plan alone without input
d) Implement changes without research
6. What is the best way to reduce pollution from transportation?

a) Use electric and public transport
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b) Drive cars for short trips

c) Ignore environmental concernsd) Remove all traffic signals

7. Which communication method is best for managing traffic control?

a) Using clear signs and signals

b) Ignoring road conditions

¢) Only relying on word-of-mouth communication

d) Giving unclear instructions

8. How can people adapt to new transportation technologies?

a) By resisting change

b) By learning how to use them effectively

c) By refusing to use new systems

d) By ignoring technological advancements

9. What should a student group do when designing a transport awareness
campaign?

a) Assign tasks equally and communicate effectively

b) Let only one person handle everything

c) Avoid discussing new ideas

d) Ignore deadlines

10. What is an important skill when discussing transport policies in a team?
a) Speaking clearly and listening actively

b) Interrupting others frequently

¢) Avoiding participation

d) Dominating the conversation

11. What is the role of teamwork in improving public transport services?
a) It ensures that different perspectives are considered

b) It creates unnecessary delays

¢) It makes decisions harder

d) It leads to confusion

12. If a team member disagrees with your idea in a transport project, what
should you do?

a) Listen and discuss their perspective respectfully

b) Ignore their opinion

c) Insist that your idea is better
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d) Stop participating in the project

13. How can a community adapt to a new transportation system?a) By learning
how to use it efficiently

b) By refusing to use it

c¢) By demanding the old system back

d) By ignoring the changes

14. Why is it important to follow traffic rules?

a) To ensure safety and smooth transportation

b) To challenge authority

c) To increase road accidents

d) To make traveling difficult

15. How can collaboration help in making transport more efficient?
a) By allowing different experts to share ideas

b) By limiting discussions to one group

¢) By avoiding teamwork

d) By making decisions without consulting others

16. What should be done if a transport plan is not working well?

a) Adjust strategies based on feedback

b) Continue without making changes

c) Ignore complaints from users

d) Stop the project immediately

17. What is the best way to communicate transport safety measures to the public?
a) Using clear and simple language

b) Providing incomplete information

c¢) Making safety rules complicated

d) Avoiding public discussions

18. Why is patience important when working on transport projects?
a) It helps in solving problems calmly

b) It delays progress

c) It shows weakness

d) It makes others less productive

19. If a city introduces a new bike-sharing program, how should people react?
a) Try it out and provide feedback
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b) Reject it immediately

¢) Ignore the initiative

d) Complain without using it20. How can teamwork improve road safety awareness
campaigns?

a) By combining efforts to educate more people

b) By letting only one person handle everything

c) By avoiding public involvement

d) By ignoring expert advice

21. Why should we take care of the environment?

a) To ensure a healthy future for all

b) To increase pollution

c) To avoid responsibility

d) To damage natural resources

22. What is the best way to work in a group on an environmental project?
a) Assign responsibilities fairly and support each other

b) Let only one person do all the work

c) Ignore deadlines

d) Work without any plan

23. If your school starts a recycling program, how should you respond?
a) Complain about the extra work

b) Participate and encourage others

c) Ignore the new initiative

d) Oppose the change

24. Why is clear communication important when discussing climate change?
a) It helps spread awareness effectively

b) It leads to confusion

¢) It is unnecessary

d) It only benefits scientists

25. How can individuals help reduce water pollution?

a) Dispose of waste properly

b) Waste water carelessly

c) Ignore pollution issues

d) Depend on others to clean it up
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26. Why should countries collaborate on environmental protection?

a) To develop joint solutions for global problems

b) To compete against each otherc) To increase conflicts

d) To limit cooperation

27. How can students contribute to a cleaner environment?

a) Organize awareness campaigns

b) Ignore school initiatives

¢) Avoid discussions about pollution

d) Waste resources

28. What is an example of adaptability in environmental conservation?

a) Adjusting lifestyle habits to reduce waste

b) Ignoring new sustainability practices

c) Refusing to change

d) Rejecting eco-friendly policies

29. How can students contribute to reducing air pollution in their community?
a) By planting trees and using public transport

b) By driving personal cars more frequently

c) By ignoring pollution problems

d) By avoiding discussions on environmental issues

30. If your school starts a new initiative to save water, what is the best response?
a) Follow the initiative and encourage others to participate

b) Continue using water carelessly

c) Complain that it is too difficult

d) Ignore the initiative

31. Why is teamwork important in an environmental awareness campaign?
a) It allows different people to contribute ideas and solutions

b) It slows down progress

c) It creates unnecessary arguments

d) It prevents individuals from working independently

32. When discussing climate change in a group, how should you communicate
your thoughts?

a) Speak clearly and listen to others’ perspectives

b) Interrupt others to make your point
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c) Ignore different opinions

d) Avoid participating in the discussion

33. How can collaboration help in protecting endangered species?
a) By encouraging countries to work together on conservation efforts
b) By limiting scientific research

c) By ignoring the issue

d) By working alone without support from experts

34. If acommunity is struggling with waste management, what is the best
solution?

a) Work together to create an effective recycling program

b) Continue throwing waste in open areas

c) Blame the government and do nothing

d) Avoid discussing the issue

35. Why is adaptability important in responding to environmental challenges?
a) It helps people adjust to new policies and find innovative solutions
b) It makes people resistant to change

c) It prevents the development of new technologies

d) It discourages efforts to improve sustainability

Unit 2:Population, Society and culture of Pakistan

36. Why is studying population trends important?

a) To plan better for the future

b) To control migration

c) To limit cultural exchange

d) To discourage diversity

37. How does teamwork help solve population-related issues?

a) By promoting shared solutions and resource management

b) By avoiding cooperation

c) By ignoring statistics

d) By working individually

38. If a country’s population is rapidly increasing, what should the government
do?

a) Plan for better education and healthcare

b) Ignore the issue
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c) Prevent new births

d) Avoid policy changes

39. Why should Muslim countries collaborate on population challenges?
a) To find solutions togetherb) To create more conflicts

c¢) To compete with each other

d) To limit international support

40. What is an example of adaptability in addressing urbanization challenges?
a) Adjusting policies to support growing cities

b) Ignoring population shifts

c) Preventing migration

d) Avoiding new development projects

41. How can people communicate effectively about population issues?

a) By using clear data and facts

b) By spreading misinformation

c) By avoiding discussions

d) By making biased statements

42. Why is it important for Muslim countries to collaborate on population
challenges?

a) To develop shared solutions for economic and social issues

b) To compete against each other

c) To avoid responsibility

d) To ignore demographic trends

43. How can teamwork help in addressing overpopulation in cities?

a) By encouraging urban planning strategies that benefit all citizens

b) By focusing only on rural development

c) By ignoring housing problems

d) By allowing only the government to make decisions

44. When discussing population issues in a group, what is the best approach?
a) Listen to all perspectives and express opinions respectfully

b) Talk over others to make your point

c) Dismiss others’ views if they differ from yours

d) Avoid participating in the discussion

45. What role does adaptability play in handling migration challenges in the
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Muslim world?

a) It helps communities adjust to new cultural and economic conditions

b) It prevents people from accepting change

c) It discourages new policiesd) It limits job opportunities

46. Why is managing self important in a rapidly growing population?
a) It encourages responsible resource use and planning

b) It leads to careless consumption

c) It increases financial instability

d) It creates more economic problems

47. If a country faces high unemployment due to overpopulation, what should be
the first step?

a) Create job opportunities and skill development programs

b) Ignore the problem

c) Limit access to education

d) Stop immigration

48. How can Muslim-majority countries work together to improve healthcare for
growing populations?

a) By sharing medical expertise and resources

b) By refusing to cooperate with other nations

c) By ignoring healthcare needs

d) By limiting access to hospitals

49. What is an effective way to ensure that everyone benefits from economic
growth in a large population?

a) Encourage equal access to education and job opportunities

b) Focus only on wealthy communities

c) Restrict opportunities for minorities

d) Avoid policies that promote social equality

50. Why is teamwork essential in solving global population challenges?
a) It allows countries to work together to find sustainable solutions

b) It causes disagreements among nations

¢) It slows down progress

d) It prevents effective decision-making
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Social Skills Quantifiable Observation Checklist

This checklist is developed by the researcher and is designed to measure students' social
skills, which is delimited to one indicator—Social Skills. It will be used by the
researcher to systematically observe and assess students' attentiveness during each
session throughout the intervention period (8 weeks). The checklist provides a

quantifiable measure of Social Skills based on key sub-indicators, ensuring an objective

Appendix C

evaluation of student Social Skills.

Observer Name:
Date:

Class: 7th Grade

Session Number:

Group:

Instructions

For each student, rate the following indicators on a scale of 1 to 5, where: 1 = Never, 2

= Rarely, 3 = Sometimes, 4 = Often, 5 = Always Circle the appropriate score for each

sub-indicator.

Indicator: Social Skills

Sub-Indicators

Adaptability

Collaboration

Description

Adjusts well to new situations and
environments.

Demonstrates flexibility in changing
group roles or tasks.

Responds positively to changes in
classroom routines.

Adapts behavior based on peer or

teacher feedback.

Shares ideas and resources with
peers.

Respects others’ opinions during
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group discussions.
Supports peers in completing group
tasks.
Actively participates in  group
activities.

Managing Self
Demonstrates self-control in
classroom settings.
Organizes personal materials and
time effectively.
Sets personal goals and works toward
them.
Reflects on own behavior and makes
improvements.

Acceptable
Oral
Communication
Speaks clearly and respectfully with
peers and teachers.

Listens actively and responds
appropriately.
Uses appropriate language and tone
in conversations.
Asks and answers  questions
relevantly during class.

Team Work
Contributes fairly to group efforts.
Encourages and motivates team
members.
Resolves conflicts constructively
within the team.
Demonstrates responsibility in group

roles.

Total Attention Score:
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(Sum of all scores / 50) = %

Interpretation of Scores:

. 41 — 50 (Excellent Attention): Highly engaged with consistent attentiveness
and active participation.

. 31 — 40 (Good Attention): Generally attentive but may show occasional

distractions.

. 21 — 30 (Moderate Attention): Sometimes focused but frequently distracted.
. 11 - 20 (Low Attention): Rarely attentive, often disengaged or distracted.
. 0-10 (Very Low Attention): Almost never pays attention, needs intervention.
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