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ABSTRACT

This study was planned to identifu ways that may help to develop patriotism and

national integration among students through the curriculum and textbook of Pakistan

studies. The coherence among objectives, teaching strategies and assessment of

Pakistan Studies regarding patriotism and national integration had also been explored.

Furthermore, the study examined the role of the Pakistan studies curriculum in

promoting unity among the different cultural, political, and economic goups for

creating a national outlook. All ,l5675 
students registered at the secondary level from

Islamabad Model Schools constituted the population for the study. Using Solvin's

formula, a convenient sampling technique had been used to select sample 41 5

sfudents, and universal sampling technique was used to select teachers, curriculum

developers, and textbook writer. A codebook was developed by following Philipp

Mayring's (2000) qualitative content analysis approach to analyze the secondary

school curriculum document. A mixed-method approach had been adopted in

developing questionnaires for teachers and students. For qualitative dat4 a semi-

shuctured interview guide was used by curriculum developers and textbook writers.

For data collection, questionnaires were distributed among the participants through

personal visits. Quantitative data were analyzed by calculating chi-square and median

for central tendency while the qualitative data were analyzed by applying thematic

analysis and pie charts for frequencies. Findings reflected that teaching patriotism and

national integration can play an important role in promoting moral values among

students and making them responsible citizens. On the other hand, numerous

underlying issues had prevented the successful implementation of the cuniculum.

Therefore, it is recommended that workshops may be held to raise awareness. Special

training may also be provided to teachers across the country while national-level

campaigns may be held to promote national integration and patriotism. Furthermore,

textbooks of Pakistan Studies may be updated by including new chapters related to

national heroes and the significant historical events.

Keywords: Curr iculum, Textbook, Patriotism, National Integration
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CHAPTER 1

INTRODUCTION

The progress of a country always depends on the society's behavior towards

components like race, ethnicity, religious groups. and linguistic identities. When it

comes to weaving the fabric of the pluralistic societies existing in the nation-state

paradigm, patriotism and national integration play a significant role. These two

elements have always been the catalysts to promote the sense of rights and obligations

among the individuals who ultimately lead to national development (A ltwaijri, 20 I 8).

This desirable quality of patriotism does not depend on space and time, rather, it is a

universal virtue and a moral property that is liable to be followed only by pahiots

(Ben-Poarth, 2007). Meanwhile, national integration is the feeling of devotedness or

togetherness among the different constituting units ofthe country irrespective of their

religion, race, language, caste and creed. It is the promotion and practicing of

patriotism that creates an aftermath where advanced societies emerge whereas

national integration knits the diverse units together into a whole.

National integration achieves national cohesion, stability, prosperity, strength,

and united feetings as a nation and the curriculum ofany country can be viewed as a

course or plan to accomplish this task. It is a way to materialize the goals of the

education planners and politicians to create a harmonious and integrated society. The

curiculurn plays a vital role in conveying liberty, equality, justice, respect, dignity,

peace for the individual and paves the way for high living standards (Walker & Soltis,

2004). There are two main themes of the present study; patriotism and national

integration. Consequently. the researcher also intends to give a detailed description of

the themes of responsible citizenship, national cohesion, respect for others, peace and



prosperity, equality and equity, linguistic plurality, religious harmony, cultural

diversity, compassion and care, justice, identity pride, democratic citizenship, and

safety and security.

Social, regional, national, and globalized training of students is the main aim

of any education system, and it is the colleges and universities that are responsible for

transferring the cultural heritage to the next generation. The major purpose of this

transformation is to prepare students according to the norms and values of society. For

the conversion of culture, education is considered a unique source as it is provided to

students in well-organized and disciplined educational institutions where it generates

a sense of responsibility among the individuals towards the society. These attitudes or

characteristics may be developed through curriculum and extracurricular activities at

the school level (Kumar. 2015) which should inculcate the sense of obligation and

loyalty among the citizens towards their nation (Kumar, 201 5). The major objective

of the curriculum at the school level should be to develop academic skills such as

critical writing, reading, and thinking, problem solving, computational abilities, and

scientific understandings.

Such fundamental skills in turn can promote patriotism and national

integration among students, allowing them to make decisions and form critical

thinking abilities regarding polity while enhancing their confidence in dealing with

complexity (McClelland & Grata,20l8). Additionally, the curriculum should also

focus on developing the students' understanding of democracy, respect for human

rights, and engagement in society, while promoting their participation in social and

cultural activities (Donnelly, 2013). The role of the education has great significance in

promoting national integration and patriotism as these are characteristics that need to

be developed among students irrespective of their political, social, educational, and



cultural system. On the other hand, an education system's failure in adequately

framing and developing the curriculum can result in undesirable outcomes. This

failure rnay occur due to misunderstanding of the structure and composition of the

society. If the community is diverse, then people strive to recognize and respect sub-

national groups, which is why it is important for any curriculum to be aimed at

generating unity from the socio-cultural diversity

According to all educational policies, a curriculum is a planned and guided

learning experiences that intends to achieve outcomes formulated through systematic

reconstruction of knowledge. Quality education can be defined as a collection of

elements that include the input and output of the educational system (National

Curriculum Framework, 2017). ln order to achieve Vision 2025, it is necessary to

establish or revise curricula based on philosophical ideas and knowledge,

understanding, skills, values, and attitudes that students were supposed to gain at a

certain level reason of the study. Current study focuses on suggestions regarding the

importance of the Pakistan Studies curriculum to meet the modern objectives of

national integration and patriotism.

The recent political upheaval in the country prompted individuals from all

walks of life, such as educators, intellectuals, and political leaders, to critically

examine the roots of Pakistan's fragmentation and investigate the reasons for our

education system's failure to inspire patriotism. These circumstances compelled

decision-rnakers of Pakistan to introduce a new curriculum of Pakistan studies to

promote national integration and patriotism among the students. Recognizing the

importance of patriotism and national unity in promoting wealth, security, and

nation-building among the Pakistanis, efforts should be made to develop the curricula

of Pakistan Studies at different levels accordingly.



1.1 Rationale of the StudY

There are two reasons why a curriculum is important in developing and

promoting patriotism and national integration through social development. Firstly, a

curriculum raises awareness of the motherland and updates knowledge of social

values regularly with a positive attitude toward moral and ethical values in the

educational process. Secondly, a curriculum also meets the students' growing

requirements by including them in social activities, religious, cultural events, and

national events debates.

The researcher of this study has been working as a teacher at multiple

institutes for years and has taught at different levels. During the course of the career,

the researcher has often come across students who, with very little knowledge about

the society, its composition, history, geography, ask certain basic question. At times,

these students either show lack of knowledge about the role of our provinces in the

struggle for the independence or fail to commemorate our defense martyrs. On the

other hand, the researcher has also observed that many students are not well informed

about their country's history, heroes and integrity also supported by various studies.

When it comes to adults, they also seem to lack basic general knowledge and

struggle to correctly recall the names of Pakistan's provincial capitals while showing

a certain level of diminished honor and prejudice for the beloved homeland. Though

these components are not very common and hard to monitor, they compel one to

ponder if they can indeed be mended. As a result, the author seeks to identify whether

there is a gap in the cunicula, teaching methods, study environment, regional

background, lingual aftachments or cultural differences. The findings of this research

may be helpful to the policy-makers, curricula developers, and intelligentsia to

reevaluate and reframe their activities to promote patriotism and national solidarity



among the different segments of Pakistani society. Such efforts would be monumental

in paving way for nation-building and prosperity of the country at large.

1.2 Statement of the Problem

Pakistani society has been facing tremendous challenges to unity and integrity

since its inception in the form of Bangladesh, Sindhudesh, Mahjeristan, Pakhtunistan

and Independent Balochistan movements. The dismemberment of Pakistan in 1971

was a great setback to the objectives of nation-building and integration. In the light of

these solemn problems of patriotism and integration faced by Pakistani society, the

role of the Pakistan Studies curriculum acquired a significant position. Pakistan

Studies cuniculum has been developed to achieve these goals but there is always

room for improvement. Federal Govemment of Pakistan is facing challenges account

of creating consensus among the federating units on the vital issues of provincial

autonomy, economic development, promotion of regional languages, and distribution

ofresources, human rights, and equal education opportunities for the citizens. There is

a dire need to analyze the contents, objectives, and purposes of Pakistan Studies for

patriotism and national integration.

This research aims to investigate and analyze the role of the curriculum in

achieving the objectives of pahiotism and national integration. In this respect, efforts

have been made to explore the role of unimpressive, monotonous outlines and

contents of the curriculum. This study further explores the level of patriotism and

national integration among students by collecting the view of teachers and students.

On the basis of collected data, improvements have been suggested for the Pakistan

Studies curriculum in order to promote the national values of patriotism and national

intesration.



1.3 Objectives of the Study

Objectives of this research study were to:

l. Map the idea of patriotism and national integration as laid down in the

curriculum and textbook of Pakistan studies.

r- 2. Evaluate the content of textbooks of the Pakistan studies regarding pahiotism

and national integration.

3. Analyze the role of the Pakistan studies curiculum as an instrument in

inculcating patriotism among the students.

4. Explore the coherence among objectives, teaching strategies, and assessment

of Pakistan studies regarding pahiotism and national integration.

5. Examine the role of the Pakistan studies curriculum in promoting unity among

the different socio-cultural, political, and economic identities for creating a

national outlook.

1.4 Research Questions

In order to address objectives ofthe study, following research questions were

formulated:

l. To what extent the Pakistan studies curriculum is covered in a textbook?

2. How have objectives of patriotism and national integration been incorporated

in the textbook ofPakistan studies?

3. To what extent Pakistan studies curriculum is promoting patriotism among

students?

4. How do teaching strategies and assessment techniques meet the objectives of

patriotism and national integration as reflected in the curriculum?

5. What is the role of the Pakistan studies curriculum in promoting unity among

different identities for creatins a national outlook?



1.5 Significance of the StudY

The findings of the study will hopefully be beneficial for policy-

maker/curriculum developers to revisit the curriculum accordingly as updated

curriculum will be beneficial for developing the spirit of patriotism among students.

This research will hopefully support teachers in adopting suitable instructional

strategies to achieve the objective of Pakistan studies, thereby making the learning

process more effective and interesting, This research will also be valuable for

textbook writers, parliamentarians, and security agents as it highlights areas of

improvement for them to promote national cohesion and lrighlight the factors (if any)

that may hinder the achievement of their objectives. Many stakeholders, including

secondary students, in-service teachers, curriculum creators, textbook writers, and

other researchers, are also likely to be benefited from this research as it teaches

pahiotic principles and the need of national unity. The study's greatest impact,

however, will be for curriculum developers, who will more likely be able to

develop/modify curriculum in ligft of the findings and meet the expectations of

society by incorporating all ofthe components appropriately.

1.6 Operational Definitions of the Terms

In order to thoroughly understand significance ofthe variables of research the

following definitions have been given.

1.6.1 Patriotism

The pahiotism can be defined as in-depth devotion to the national cause and

enthusiastically supporting rnotherland in thick and thin with the utmost commitment.

1.6.2 National Integration

National Integration is the feeling of unity within diversity where people are

bound together emotionally and share common ideas and values. The national



integration includes cultural integration, the social contract in the form of constitution,

common economic interests, consCious efforts to prgmote common art, literature, and

festivals. The national flag and national anthem are also significant symbols that pave

way for the national integration.

1.6.3 Secondary Education

In Pakistan, secondary education consists of two years of instruction in classes

IX and X which is also known as "Matric or Matriculation" in the local community.

The Board of Intermediate and Secondary Education awards the students a Secondary

School Certificate (SSC) once they pass the metic tesl.

1.6.4 Curriculum for Secondary Education

Science, Arts/Humanities, and Vocational/Technical are the three primary

streams in the secondary school curriculum. Mathematics, English, Urdu, Islamic

Studies, and Pakistan Studies are common compulsory courses whereas physics,

chemistry, biology, textiles, and clothes are just a few of the subjects covered.

Elective subjects include food and nutrition, physiology and hygiene, and

environrnental studies (Baela, 2009). Only Pak-studies was considered as part of the

Punjab's secondary education curriculum for this study. lt is a process in which the

Ieamer extends and improves the competencies of exercising intelligent control over

fluctuating situations in l i fe.

1.6.5 Textbook

A textbook is a book used in the study ofa subject providing:

I - Demonstration of the principle of the subject.

2- Literary work relevant to the study of the subject.



1.7 Delimitations of the StudY

Subject of Pakistan studies is being taught at various levels ranging from

secondary to postgraduate levels. However, this research was limited to

examine the national curriculum ofPakistan Studies at the secondary level.

The study only examined the National Educational Policies from 1972 to

2017 andthe national curriculum ofPakistan Studies.

The researcher gathered data from students and teachers of Modal Schools

for Girls flMSG) and Modal Schools for Boys (IMSB) Federal Directorate

of Education's (FDE) Islamabad.

4. The research was aimed to onlv analvze the cuniculum of Pakistan Studies

in order to find out weather, it achieved the objectives of developing

patriotism and national integration.

1.8 ResearchMethodology

f.8.1 Research Design

The research study was based on the mixed methods approach and followed

the convergent parallel design. This design collects and analyzes qualitative and

quantitative data simultaneously and uses both data collection techniques equally.

Initially, the data is analyzed independently, and later on, the results are mixed and

analyzed for any relationships, convergence, divergence, or contradictions among two

types of data (Creswell & Plano Clark,2011). A population-based descriptive study

was carried out among secondary school students and teachers in Islamabad,

Pakistan's capital and a multiethnic city. A total of 415 students were chosen from a

convenient sampling technique where the researcher gathered the data by personally

visiting the participants. For data collection, visits to the selected schools were

scheduled on pre-arranged dates with the approval ofthe respective principals.
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1.E.2 Populntion

Teachers and students of Islamabad model schools along with curriculum

developers and textbook wnters of Pakistan shrdies constituted the population of

study

1.8.3 Sample and Sampling Techniqucs

The sample for the proposed study was chosen using a various sarnpling

technique. Solvin's Formula was used to select sfudents using the convenrent

samplrng technique (Putra & Jafi,2017). Purposrve sampling technique was used to
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select teachers as sample for the study. As the population of curriculum developers

and text book writers of Pakistan studies were easy to manage, so all participants were

selected as sample using universal sampling technique.

1.8,4 Instruments

The following instruments were used to collect the data from the participants

ofthe research;

Questionnaires for teachers and students

Sem i-structured interview guide for cuniculum developers and textbook

writers

Codebook was developed by following Philipp Mayring's (2000) qualitative

content analysis approach to analyze the secondary school curriculum

documents

1.8.5 Data Collection

Researcher collected the data through personal visits to all participants.

1.8.6 Data Analysis

Calculating median for central tendency to identifl the average and chi square

analyzed quantitative data by using SPSS software 26v, and the qualitative data were

analyzed by applying thematic analysis. Furthermore, curriculum document of

Pakistan studies and text books was analyzed by using Philipp Mayring's (2000) Step

Model of deductive category application.

1.9 Limitations of the Studv

Researcher was unable to find relevant literature with reference to Pakistani

context as only limited studies were available.

Collecting data from textbook writers proved to be a challenge as the contact

numbers provided by many participants were revealed to be wrong. On the
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other hand, many of the participants who were reached out through email or

other sources wefe not willing to respond, resulting in few overall participant

responses.

o Researcher faced problem in triangulation of data as responses of participants

were very diverse.

1.10 Conceptual Framework of the study

Patriotism and
National Integration

Sub Themes

Figure 1.2 Conceptual Framework ofthe Study

Development of these
skills among students

. Cultural Diversity

. Religious Harmony
o National Cohesion
o Linguistic Plurality
. Identity Pride
. Equality & Equity
r Democratic

Citizenship
. Safety and Security
o Lovaltv

Explored through data collected
from teachers and students

Availability of Content
related to these themes in
curriculum and textbooks

Explored through data collected
from content analysis, curriculum
developers and textbook writers
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CHAPTER 2

LITERATURE REVIEW

Pakistan was established on the ideological concept of two nations. The

leadership of the All-India Muslim League called for the partition of the Indian

subcontinent based on the intellectual foundation that Hindus and Muslims did not

share a common cultural and religious identity but rather adhered to two distinct

philosophies. The Muslim League leadership believed that creating a separate state for

Indian Muslims was the only way to protect and promote the socio-political,

economic. and religious rights of the Muslims. In the light of the above argument, it

can be deduced that socio-political, economic, religion, and cultural factors were

some of the significant stimulants in the creation of Pakistan. In 1956, 1962.and 1973

constitntions, Pakistan has been identified as a Muslim country. Pakistan's

govemment has resolved to strengthen national togetherness and patriotism among the

country's citizens (Majid, Hamid, & Habib, 2014). Consequently, the political

leadership of Pakistan embarked on the task of bringing changes in the curriculum.

Pakistan was carved out of the Indian subcontinent in 1947. The sovereign

state of Pakistan was created for the Muslims of the Indian subcontinent, where they

could live without any fear and live their lives according to their cultural values. The

state of Pakistan was committed to promote lslamic teachings and create a conducive

atmosphere for the Muslims to lead their lives according to the teachings of the Quran

and Sunnah. Pakistan Studies is a multidisciplinary subject that was introduced as a

subject in Education Policy in 1972, and afterwards, in 1985, it became a compulsory

subject from secondary school till graduation (Ministry of Education, 2009). After

World War Il, various studies emerged as a discipline to study the geographical,
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historical, political, economic, and socio-cultural institutions of a particular area

(Kumar,2015). In the aftermath of the tragic incident, the political leadership of the

new Pakistan inhoduced an innovative academic and research discipline called

Pakistan studies to achieve the patriotic task of national intesration and nation-

building.

Patriotism is a special affection for one's own country where a patriot would

express his/her loyalty to the country by seeking out its resources, preserving its

natural beauty and historical history, and making it powerful on the global stage. At

both the national and international levels, a patriot would strive to ensure that the

country adheres to moral standards and supports ethical ideas. A patriot should be

striving to create a better moral record for the country and should understand what it

means for the future of the state. Meanwhile, national integration is aimed at creating

a sense of longing among the various segments of the society. The sense of mutual

identity is based on the different ethnic, religious, and linguistic identities (Bahwana,

20 r 5).

The founding fathers of Pakistan unequivocally maintained that the new state

would not be a theocracy, and instead, it would be a modem Muslim state where the

religious and individual rights of citizens shall be protected and safeguarded. Pakistan

is a federal, parliamentary democracy, and according to the 1973 Constitution,

Pakistan is a federation of four provinces; Punjab, Sind, Khyber Pakhtunkhwa, and

Baluchistan. The constitution describes education as essentially a provincial subject,

however, the federal government can advise local governments on matters related to

the education policy. The federal government has jurisdiction over the education

institution working in federally administered institutions (Ministry of Education,

2009) whereas teaching children patriotism is not the same as training them to be
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soldiers and sending them to war. Patriotism is not about commemorating a specific

day, rather it entails respect for the country, the people who live inside its borders, and

everything that contributes to its development. This feeling has to be voluntary and

not forced and there is no better place to instill pahiotism than in schools where

children go to gain knowledge and grow as individuals.

2.1 Conceptualizing the Terms

2.1.1 Cultural Diversity

A llah says in Quran:

O manlcindt Lo t We have created ]'ou male aad felale, and hate ruade ,vou nations and nrbes 6rt it
may knorv ore arotfier- Lol fu noblest of)ou, in the sigbt ofAllah. is the best in coaducr Lo! Atrah is
Knoivet. A*-are. (13)

Surah Hujrat ( l3)

Many sections of the country are no longer culturally or religiously

homogeneous due to internal and cross-border population migration. People value

different things, trust indifferent authority, follow various customs, but most

significantly, they disagree on what they deem right or permissible in today's

multicultural communities. The diversity of modern civilization is exemplified by the

attitude toward death and dying, which is pervaded by social, cultural, and political

viewpoints and held firmly by various beliefs (Metaxa & Ely, 2020). The first

systematic attempt to measure cultural variety at the national and sub-national levels

is presented in this work. This research work evaluates the importance of culfural

diversity for socio-economic results by concentrating on promoting societal trust and

discovers that our cultural diversity measure is the single most important factor of

trust among the numerous dimensions of diversity previously studied (Beugelsdijk &

Klasing, 201 3). The contribution of education is to the maintenance of civic
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competence of people, social responsibility, value-laden society, and social solidarity.

The model of education, therefore, must be concerned with the preservation of

cultural heritage and fostering nationalistic loyalties with a metric to indicate the

degree to which society's values and views are shared, where it captures a previously

unexplored component of diversity (Dalyop, 2014).

2.1.2 ReligiousHarmony

Islam is the religion of love and peace, and by using a historical method, the

author attempted to analyze various evidence demonstrating that Islam has

encouraged interfaith cooperation and has built the groundwork for relationships

between Islam and other religions since its inception. Through the practical methods,

the research indicates that it is both theoretically and practically correct. Based on

historical facts well-documented in Sirah Nabawiyah, the Prophet Muhammad

(PBUH) became the first to practice and implement religious tolerance teachings such

as respecting and helping others and conducting religious dialogue to create a

harmonious life in Medina's multicultural country (Achmad, 201 3).

Pakistan is a Muslim-majority country where Islam is the most widely

practiced religion that accounts for 98 percent of the population. lt is a peaceful faith

that supports the rights of all people regardless of religion, race or ethnicity and

promotes that all citizen's rights must be protected under the state's constitution. The

researchers attempted to decipher the meaning of interfaith harmony and how state

policies and politicians promote peace and harmony in this article (Akbar & Yaseen,

2020). In a country where the population is multi-religious, religious harmony is

critical to maintaining peace and stability and failure to handle spiritual unity risks

bringing society to a stalemate.
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Religious harmony between the community and govemment is essential for the

country's long-term growth. Furthermore, every follower should understand their

religious duties and be aware of the diversity and differences among religions.

Theological, political, and socio-cultural methods are frequently utilized to explore

the variety and differences among adherents. The inter-religious conversation is

something that people should participate in on basic theological and ethical ideas and

standards (Khotimah, 2017). Sufism is the faith, history, and culture of Muslims

where Sufis have contributed by reducing religious hatred, fanaticism, and

fundamentalism (Al Masud, Abdullah, & Amin,2017). Researchers feel that the

religious situation has altered in recent decades, as shown by the rise in the number of

believers who have certain religious perceptions and construct their lives around

them. lt is critical to investigate the extent of religious concord and tolerance among

various social groups.

Shabdenova and Alimbekova (2019) studies how religious harmony is

necessary because religious sentiment frequently causes conflict and religion cannot

be denied its role in social conflict, not only in Indonesia but also in other parts of the

world, even though social, political, and economic factors play a role. On one hand,

there is a clear desire for spiritual unity, while on the other hand, there are changes in

religious practices based on national traditionalism rather than faith. The survey's

findings show that social-economic situations impact spiritual peace to some extent

(Shabdenova & Alimbekova, 2019). In lslamic epistemology, revelation, reason,

empirical evidence, and intuition are all sources of truth. and it is the examination of

the framework of Islamic epistemology analysis based on religious harmony that can

achieve religious harmony. Theological foundations for religious harmony are derived

from the Hadiths of the Prophet Muhammad and it is expected that foundations of
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spiritual unity in the Prophet Muhammad's Hadiths will grow awareness regarding

mutual respect (Tsaniyah & Juliana, 2019).

2.1.3 NationalCohesion

Ata' book (2020) looks at how the 'West' has tried to manage cultural,

linguistic, and religious diversity, emphasizing Muslim minorities in mostly non-

Muslim cultures. An international panel of authors assesses how contemporary

'Western' societies and current Muslim minorities understand themselves and respond

to diversity problems, charting shifting national identities and social ideals (Ata,

2020). Economic growth, accompanied by a fair distribution of wealth, is said to bring

about national cohesion. The cunent political turmoil in our country, on the other

hand, plainly reveals that the past two decades of economic growth and infrashucture

development have not resulted in the anticipated sense of unity and national cohesion.

As a result, many people casually claim that our country is on the point of

dismemberment due to the ongoing crises.

As a result, it is past time for us to begin a serious political discussion about

dealing with the current political crisis in our country (Ayele, 201 7). National

cohesion is a process in which multi-national states strive to embrace one another in

the spirit of statehood. This experience motivates citizens to uphold common values

that bind them together in the larger state framework rather than the micro-societal

values associated with their diverse cultures and this entire process frequently

necessitates it (Juma,2018). The coherence of regional innovation systems has a

significant impact on the development, sustainability, and security of national

innovation systems and following the traditional core-periphery approach leads to

severe interregional disparity and spatial socio-economic polarization on a national

scale. Many countries worldwide have seen a significant migration of financial capital



and human resources from the national geographic fringes to the federal center

(Mikhaylov, 2017). This process wreaks havoc on regional territorial socio-economic

structures, reducing them into reliant outlying backwaters.

2.1.4 LinguisticPlurality

The Quranic verse (41:44) states that "And of His signs is the creation of the

heavens and the earth and the diversity ofyour languages and your colors indeed in

that are signs for those of knowledge". Even though language plays an important role

in psychic transmission, access to bilingualism. . . or multilingualism in a complex and

difficult communal perspective... (Bensekhar, Simon, Rezzou, & Moro, 2015).

Bilingualism can be connected with language problems due to a non-assumed

linguistic plurality that can disorganize or slow down the structure of language.

2.1.5 Identity Pride

Liberal nationalism theorists say that national identities are the glue that holds

a country together. National identities, on the other hand, can cause tensions within

co-national communities and promote fear of foreigners (Huddy & Del Ponte, 2019).

To better understand the impacts of national identification, this chapter also examines

the psychology of national attachments, defining three categories of national passion:

prejudice, pride, and identity.

2.1.6 Equality & Equity

According to the Quranic verse:

And if nvo parties of believers fall to nghing, theo make peace benl'een them fuid if one putl' of Seor
doeth rrtong to the odrer. fight ye that which doedr uroog tll it rehrn rmto Se ordiname of Allab dren,
ifit rehnn. make peace benveeo theo justly, and act equitabty, Lo! Allah loveth the equitable. (9)

Surah Hujrat (09)
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The study by Tarkhanova (2021) demonstrates how governmental duties to

women are created as an affective manifestation of indebtedness for women's

sacrifice. not only in terms of welfare but also in terms of equality and justice. The

chapter examines how gender equality discourse was adapted to the prevailing

parad igrn of the state's 'enhancing women's situation' and how the equality in

difference approach supported and catered for gender differences.

2.1.7 Democratic Citizenship

Castro and Knowles (2017) consider how educators may help new generations

prepare for a democratic society that is constantly changing, culturally complex, and

globally connected. He says that we must look at a model for civic mentoring and

ponder upon what it could mean for the way research in democratic citizenship

education should be directed. In addition, the researcher examines civic knowledge

gaps, generational shifts away from traditional political involvement, individualistic

conceptions ofdemocracy, and the effects ofclass, race, and ethnicity on democracy.

2.1.8 Patriotism

Patriotism means feelings of pride and love towards one's country and willingness to

sacrifice anything for the sake of national interests (Bandu, Ahmad, & Awang, 2015).

The idea of patriotism cannot be delimited towards the feeling of love and affection

towards the country, but it should also be evident through actions. People can be

patriotic through the expression of feeling pride and love towards the symbols of the

flag, ideology, history, and the rituals. The concept of patriotism is not alien and is as

old as human civilization; love for the land and the people of the showered land is

very ancient. For certain patriots, patriotism comes from religious rituals where

certain people take patriotism as a virtue for a civilian (Wang & Jia, 2015). Ancient

Sumerians developed agriculture, so the land went as the source of livelihood for
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them. Consequently, they started loving their land. According to Wang and Jia (2015)

patriotism, like other civic characteristics, has its roots in a democratic culture,

tolerance, and coordination among people. Islamic teachings and practices also

confirm this concept.

According to Quranic verse:

--Hold fast together to Allah's cord and let nothing dhides 1'ou- Reoemba the

fator of Allalr upon you, *'hen you rrere enemies to one aaother= thm He united

yotrr hearts, ad by His gface, you cFrne like brothers, and -t'ou were on the

brink of tlre ab,vss of Fire and He rescued you from it- Thus does A-llah make His

siqns clear to you sG that you may ftrd the right path to true succes: b.,v these"

{,Al-Qiran: 3-103).

Sometimes people consider patriotism as a great moral obligation as patriotism

is regarded as a very precious segment of any democratic country. It is often termed

as "provocative citizenship" as the responsibility provokes loyalty among individuals

and promotes the concept of social responsibility. The idea of 'social responsibility'

again generates a sense of protection among the citizens (Ledoux & Marshall. 2010).

Narrow-mindedness and conflicts that spearhead poor patriotism can cause problems

for the security.

When a country is at war, that is the time when patriotism is needed more than

ever. Showing patriotism in the difficult times of war is an essential virtue because it

paves the way for sacrifices for the motherland and the protection of the citizens.

Ledoux and Marshall (201 0) also describes that during wartime, state seems to

demand more loyalty from its citizens and the citizens who meet the need of the hour

come can be considered as true patriots and heroes. The idea of promoting unity and



patriotism has also been supported and endorsed, as only by achieving these goals,

citizens are able to understand the importance of human rights, freedom of speech,

peace in sociery, sharing of resources, tolerance, and will no doubt participate in

nation-building. Kahne, Middaugh, and Croddy (2007) divided patriotism into two

categories: "blind patriotism" and "constructive patriotism." Blind patriotism is a lack

of knowledge of reason and constructive discussion that manifests itself in unqualified

support for one's nation. In the face ofan unquestionable understanding of one's own

country as undeniably better than all others, discussion, focus, and comprehension are

usually abandoned. According to the writers, it may be seen in the "Love Your

Country or Leave It" approach that has gone mainstream in the civilized era.

There appears to be a limiting analysis under the umbrella of "patriotism" in a

country where there should be greater discussion regarding the government's domestic

and foreign policy actions. According to Kahne, Middaugh, and Croddy (2007) the

major objective of constructive patriotism is preserving democratic and pluralist

values. It is vital to analyze and question these methods in order to ensure that

principles of equality and liberty are upheld in an effort to foster positive change and

consistency according to the nation's ideals. As a result, constructive patriotism is

found to more favorable when it comes to political involvement and social contract

whereas blind patriotism is seen as a negative quality and is associated with political

detachment (Kahne, Middaugh, & Crodyy,2007).

Bader (2006) a psychologist, contributed to the concept of "patriotism" by

appropriating the terms "conservative patriotism" and "liberal patriotism." He argued

that patriotism, whether "liberal patriotism" or "conservative patriotism," should not

be used to segregate people along political lines or to protect individuals.

Conservative and liberal patriotism is a container for a variety ofpsychological needs



that originated in the family; patriotism satisfies the longings for connection and

affiliation that many people lack in their private lives. It is not surprising that "we"

become the "right or wrong" basis that historians label as "liberal patriotism" and

"conservative patriotism" in a country that appears cross-party in its political party

options, at least on the surface (Bader, 2006).

According to Abraham (2008) "loyalty to the country is neither conservative

nor liberal" and in order to offset this achievement, the author proposes that

supporters of liberal patriotism should shift their focus. Instead of vili$ing

conservatives' acts as wrong, which perpetuates the situation; we should address the

security and connection issues that both conservative and liberal patrlots fail to

address. The necessity for active conscious deliberation of many points of view arises

as a result of addressing the relationship rather than the result because engagement

necessitates connections and convenations with other people. Constitutional

patriotism, according to Abraham (2008) ensures human rights, equal citizenship,

cohesion, self-determination, democracy, a feeling of collective national and cultural

identity, and dedication for individuals, since it is built on the ideas of equal rights for

all (Abraham, 2008). Various scholars expressed differing views on patriotism, and

these views may indicate different opinions where some of the experts claimed that

extreme patriotism is only essential when one's country's safety is in jeopardy.

According to Cafaro (2009), environmental pahiotism develops as a

commitment among sfudents to conserve the land and all of its residents, including

non-human species. Kelman (2006) proposed the concept of sentimental pahiotism,

which he characterized as a group's view of meeting personal needs and interests.

Amid this form of patriotism, a nation deserves respect and love from its inhabitants

in difficult times, as Wertheimer demonstrated (Kelman, 2006). In the time of need,



the individuals should enthusiastically respond to the nation's call. Ben-Poarth (2007)

introduced the concept of moderate patriotism which is a type of patriotism that

enforces universality.

It provokes the common interest of the people of the whole world and calls for

justice for all. In this way, the nation fulfills the obligation of patriotism to support

nationals as family members and community members. Gaff (2007) stated that

regardless of the type of patriotism, a conscious effort is required for familiarizing

students with the true nature of patriotism and its importance that is liberal and

democratic in nature instead of conservative and blind. By spreading the concept of

patriotism among students, they can be taught to focus on the "common good" of all

people, resulting in an inclusive patriotism based on participant ownership. Patriotism

cannot be defined as possessing a few individuals but rather as a process that may be

invested in and nurtured over time.

2,1.9 National Integration

In Pakistan, two historical methods of national integration are still relevant

now. One of these methods entails that since l947, every govemment has attempted

national cohesion by focusing on India as an extemal danger. Sayeed (2015) said to

foster national unity, they largely relied on pointing across the border as hostility

toward India and the Kashmir conflict has been effective weapons for highlighting

Pakistan's unity. The idea of using an external adversary to strengthen internal unity

had acquired traction, and three Indo-Pakistan wars added to the argument that

internal unity was monumental for existence. The idea ofa shared adversary (lndia) is

still alive throughout the country. Aside from India, the shared religion "lslam" is the

other most essential tool for establishing unity rather than disintegration.
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Religion has been used as a unifying force by all governments, although in

very diverse manners. Although this component, along with political and socio-

economic variables. could not prevent the tragic disaster of 1971, and did not act as a

sole trustworthy integrating force, it still has value in contemporary society. Despite

the heterogeneous nature of society, there is a gleam of hope among the people

because they are connected by a shared sense of national identity. They also have

strong ideological comm itments, and as a result, there must be no doubt about the

maintenance of Pakistan because its people share a shared political identity and

constitute a "unity in cultural diversity." People also share a shared political base and

believe that national identity and unity are paramount. Pakistan has lacked national

integration since its inception, but the basic characteristics of Pakistan's political and

economic development remain the strong sense of categorization. Think tanks,

political leaders, the security establishment, and education planners must all pay

attention to this long-standing issue and work to resolve it (Sayeed, 2015). This

problern is frequently discussed on talk shows and in op-eds in the electronic and print

media.

2.2 Theoretical Framework of patriotism and national integration

2.2.1 Durkheim's Solidarity Theory (DST)

To recognize the phenomena of national integration, the researcher applied

French Sociologist Emil Durkheim's postulations of Mechanical Solidarity and

Organic Solidarity. Emile Durkheim takes an interest in society's development when

it is made up of people with specialized roles and responsibilities. Gangas (201l)

stated that Durkheim provides two types of solidarities models: mechanical solidarity

and organic solidarity.
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Mechanical solidarity is a social association of people who share the same

beliefs and way of life. These shared values and beliefs contribute to the formation of

a "collective conscience" that motivates individual members to collaborate. According

to Durkheim, the intrinsic impulses that cause molecules to stick together in a solid

are cooperation and collective consciousness among society members. Organic

solidarity, in contrast to mechanical solidarity, is social integration that comes from

people's need for one another's services. There is a comparatively higher division of

labor in a society defined by organic solidarity, with individuals functioning similarly

to the organs of a live body. Society relies less on enforcing universal standards on

everyone and more on controlling the interactions of various groups and individuals,

frequently through increased use of the law (Gangas,20ll). The researcher used

French Sociologist Emil Durkheim's postulates of Mechanical Solidarity and Organic

Solidarity to recognize the phenomena of national integration. Emile Durkheim is

fascinated by the evolution of society when it is made up of people who have specific

jobs and duties.

In this research, efforts were made to apply Durkheim's theory of solidarity to

understand and interpret the phenomenon of national integration and patriotism in

Pakistani society. In organic solidarity, the society works like a human body, and its

constituting units and institutions work as the organs of the body :rs a society or

nation. Hoogenboom and Knijn (201 8) stated that society might be considered as a

human body and its federating units, institutions as the organs of the body. A

successful society takes care of its components and its polity ensures civil rights, a

sense of obligation, cultural diversity, democratic values, religious harmony, and

implementation of the constitution are followed and help to evolve functional national

patriotism.
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2.3.2 Ferdinand Tonnies Social Theory GTST)

Bond (2013) stated that Ferdinand Tonnies, a German Sociologist postulation

of Gemeinschaft and Gesellschaft could also provide sound ground to explain,

interpret and apply the variables of national integration and patriotism. Like

Durkheim's dual model of mechanical solidarity and organic solidarity, Tonnies

suggests two types of social grouping: Gemeinschaft and Cesellschaft. Gemeinschaft

refers to the grouping of people based on common feelings of togetherness. He also

called it essential as it leads the actors to consider them a means to serve the goals of

social grouping. He further says that subconscious and instinctive forces compel the

actor to volunteer their time and services for the collective cause. Gesellschaft is the

grouping ofpeople based on their impersonal ties.

In this grouping pattem, the member visualizes the social grouping to achieve

his further individual goals. Hence, this sort of social grouping is purposive and

future-oriented grouping based on conscious decision making. This grouping is

structured based on mutual consent, which is why it is also called social- grouping

based on the social contract (Bond, 2013). As the creation of nation of Pakistan was

based on the social contract of the federating units, hence, the latter concept of

Tonnies can be applied to the understanding and comprehend the process of

patriotism and national integration.

2.3.3 Ibn Khaldun Social Solidarify Theory flKSST)

Ibn Khaldun's is theory can be categorized as a concept of universal

brotherhood. The term 'Asabiyyah' is derived from the word, 'as', that means, to

unite the individuals into a group. Ibn Khaldun' theory of 'A;abiyyah' can be used as

an instrument for social solidarity. It is the natural sense that prevails among human
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beings and provides them protection when they were treated unjustly by their rivals.

These feelings, according to Khaldun, produce a sense of desire among group

members, strengthen the tie of membership, and play an important part in society's

progress and the formation of a powerful govemmental system.

According to Ibn Khaldn, 'Agabiyyah' is one of the most important factors

that impact a community's rise and demise. Agabiyyah, in the sense that it is built on

family ties and shared goals, became a force for a goup to stay unified and fight

against other groups that endangered 'Aabiyyah'. Khaldun also emphasizes the

importance of the religious spirit, which in his view, enables the group to get rid of

jealousy and make the group stronger (lbn. In the light of Ibn Khaldun's postulation,

Islam can be considered as the Agabiyyah that can come as the binding force for the

different ethnic and linguistic identities of Pakistan (Ab Halim, 2014). lt is expected

that the curriculum envisages the content and concept of patriotism and national

integration. which were needed to meet the challenges of the time

2.3 Role of Curriculum to inculcate patriotism, and National

Integration

The curriculum can help students grasp their own obligations and rights as

citizens (Khan, 2010). Hashmi (2011) also believes that the program encourages

patriotism and that the emphasis of the Pakistan studies curriculum should be on

building cohesion, integration, and patriotism among students. The role of

encouraging national integration should be accepted by the teaching and learning

process. The Pakistan studies curriculum should be structured to promote integration

among provinces, religious identities, sects, and political institutions. A feasible and

workable balance between civil and military institutions should result in political

development and national cohesion (Hashmi, 201 l). The fundamental cause of
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inadequate govemance and the main impediment to nation-building and integration rs

the inefficiency of state institutions and a lack of coordination among them.

Curriculum development is another issue that has not played a significant role

in national integration and patriotism promotion (Rashid, 2004). Our educational

system has failed to provide a system that meets the needs of nation-building and

patriotism. Hence, the educator, course developers, and bureaucrats need to put their

efforts into developing courses aimed at achieving the desired goals of patriotism and

national integration. According to Rashid's course, designers should work hard to

transfer the values of patriotism, unity, love for the country, and moral values.

2.4 The Importance of Curriculum Analysis

The human way of life has changed as a result of increased globalization. In

today's world, it is more important than ever to interact more as individuals must be

highly socially integrated and should have advanced skills to cope with society's rapid

and significant change (Genut, 2012). However, in this new environment, more

flexibility, responsibility, honesty, and loyalty are required than in the past. As a

result of society's prevalent information evolution addressing a revision of educational

programmers', the curriculum analysis phenomenon has gained value over time. The

evolution and production of moral and social values have resulted in a clear shift in

social interaction, necessitating the regular updating of educational content as well as

a review of curiculum design so that today's individuals can learn to adapt to a

globalized social structure. Furthermore, the country's unstable circumstances

necessitate societal change so that individuals can live in better social conditions

throush conshuctive social relations.
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The curriculum needs to be modified in the capacity of social competence to

make them strong in democratic values and to address the needs of society. In this

regard. curriculum analysis becomes equally important, so that educators all over the

world recognize curriculum as a key factor in making an education system successful

(Genut, 2012). Analyzing the curriculum will reveal whether it is providing learners

with the competencies required for the society we hope to create. Curriculum analysis,

according to Gay (1985) is a procedure for identifling qualities, flaws, and issues

encountered in implementation, improving the process of curriculum development

while it determines the curriculum's adequacy as well as the profits on the allocated

funds. Curriculum analysis, according to Porter (2004) is the systematic process of

isofating and analyzing specific features of a curriculum.

Tlre most typical method of curriculum analysis is to describe and isolate a

specific collection of content in a curriculum, then analyze the performance

expectations, or cognitive demand, that describe what students are expected to know

and accotnplish with the content. A curriculum's content is described as the domain-

specific declarative, procedural, and tactile knowledge that it aims to teach. The level

at which a student is expected to know and apply knowledge as a result of the

instructional activities and assessments undertaken in the curriculum is referred to as

performance expectations. Educators might begin to evaluate and contrast various

characteristics across multiple curricula by conducting a thorough analysis (Green,

Camilli, & Elmore, 2012) as in today's globalized world, teacher education must be

built on inquiry and problem-solving.
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t 5 Association among

National Integration

Learning Domains, Patriotism, and

The researcher believes that the above-mentioned theoretical framework of

national solidarity can be translated into curriculum creation by using leaming

domains. In the cognitive, emotional, and psychomotor domains, leaming is linked to

behavioral changes. Knowledge, understanding, remembering, and other thinking

skills are emphasized in the cognitive domain while feelings, emotions, behavioral

elements, and life are all addressed in the affective domain. The psychomotor domain

is concerned with material and goal utilization where learning's emotive domain

represents one's values and way of life. The goal of this study was to examine the

Pakistan Studies curriculum as a subject that promotes national solidarity through the

use of affective leaming domains.

Due to the fact that it supports the development of sociopolitical awareness,

which in turn promotes patriotism and national integration (Eshun & Mensah, 2013) a

plausible metaphor for institutional education is curriculum as a design for future

production. When tomonow is unlikely to be like today, and the day after tomorrow is

certain to be unlike yesterday, curriculum goals and objectives must be based on

society's constructive ideals. As a result, curricula should focus on evidence-based

social. cultural, and linguistic activities for a powerful society.

By reviewing previous question papers, Malik and Zaheer (2012) have

concentrated on techniques of assessment for Pakistan Studies. They came to the

conclusion that the students were evaluated on their Uuric tno*teage and

understanding abilities but that the examiner overlooked additional levels of

evaluation, such as application, analysis, synthesis, and evaluation. These abilities

were not tested in the Pakistan Studies question paper at the secondary level. "The
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role of the curriculum in encouraging pahiotism and national solidariry is critical"

(Malik & Zaheer,20l2). The current study attempted to bridge the gap by including

all levels of cognitive domain assessment. The curriculum is a leaming path that

indicates how to get to a learner's destination and defines the learning process

(Ministry of Education, 2009). It is clarified in all policy documents that quality

education is built on three steps: input, process, and output production (Adams, 1993).

Curriculum, learning materials, pedagogy, class size, teaching, and facilities were all

essential factors in determining the educational excellence ofa school. The result will

be ofhigh quality ifthe inputs are ofhigh quality.

As an input, educational outcomes were linked to the curriculum (Adam, 1993).

Curriculum, according to White (2004) is the pathway to equality for all, a healthy and

just democracy, a thriving economy, and long-term progress. The curiculum represents

society's common, moral, social, and cultural values, and hence the individual's

goodness. Through knowledge and awareness of the spirituat, moral, social, and varied

cultural societies, the school curriculum should help to the development ofpupils'sense

of identity. The curriculum provides leamers with the necessary information to think

critically and creatively in order to solve problems for a better future (White, 2004).

National integration has a significant impact on a country's political, economic, cultural,

and social characteristics and can play a critical role in the development of a country's

social dimensions (such as social. cultural, political, and economic).

It also brings a country's citizens together in peace and strengthens their social

ties. Brotherhood, peace, and tolerance are among the values national integration

promotes. Additionally, national integration also helps to bring people of many races,

castes, creeds, or ideologies together to form a single organism. It strengthens the

country and makes it stronger on a global scale. National integration ensures that a



country has less internal issues and challenges where the citizens thrive and progress. In

comparison to a socially unstable society, a united country has always had fewer issues.

Citizens' allegiance to their country is endorsed by national integration. It encourages

people to join hands and stand for the country's growth rather than focusing on their

personal problems.

In today's world, national integration is more important than ever. As a result, it

faces issues such as communalism, regionalism and so on. Tenorism on a global scale is

also a big threat to national integration. At the same time, just a few people with radical

ideas are able to persuade and manipulate the whole public. Such people invite others to

rebel against their homeland in this age oftechnological breakthroughs and social media

accessibility. It is incredibly sirnple to be duped but national integration aids in putting a

stop to these issues and develops intellectual maturity and tolerance in people. National

integration is extremely important for us because the integrity of our nation has been

threatened numerous times throughout history. It has faced significant intemal issues as

well as being a target offoreign attacks. As a result, national integration is crucial in the

formation of a nation.

2.6 Pedagogies in practice for Promoting Patriotism and National

Integration

Teachers serye as facilitators, role models, and major actors in their students'

encouragement and empowerment. However, in order to practice effectively, teachers

must be armed with a wide range of innovative approaches as well as awareness of

the society's cultural diversity, values, and ethics. Various teaching strategies may be

used in interactive learning through which valuable outcomes can be reached.

Brainstorming, role-playing, simulations, discussion, and debate are all used in the

teaching of Pakistan Studies. For teaching Pakistan Studies, student-centered



methodologies and tactics should be used (Eshun & Mensah, 2013). For pupils to

develop critical thinking, a teacher must apply factual knowledge and ask appropriate

questions. as well as support student understanding, clear up misunderstandings, and

provide feedback. Teachers' questions are also critical in the Pakistan Studies

classroom for engaging students in higher-order thinking and understanding facts and

concepts as it has proved to be an efficient method of learning, teaching, and

evaluation.

The essence of patriotism is an integral phenomenon that provides the

opportunities for the development of social commitment and initiative, as well as the

creation of new socially significant projects that influence its upbringing. Other than

that, the methods for instilling patriotism in schoolchildren and the psychological and

pedagogical conditions that would make the process of instilling patriotism in

schoolchildren should be more effective. The growth of market interactions has

sparked interest in senior high school students'social engagement and initiative as the

most impofiant personal trait of a free and successful person in pedagogy. The

component of initiative - commitment - is viewed by traditional pedagogy as a

necessary condition for the development of children's capacities and talents, as a

method of success, as a life necessity of children, and as a measure of their

accomplishrnents.

Scientists have recently moved their attention to the content-related features of

socially significant activities. The practice of valuing social engagement and initiative

as a factor in effectively building patriotism in children and teens receives absolutely

no attention. They plan their self-activity in collaboration with adults. In any case,

there is a need to establish a pedagogical technology for determining the patriotism

formation level of senior high school pupils in terms of social commitment (Khurshid,

34



20lE). New programs can make it easier for instructors to be both imaginative and

participatory in the classroom. From Google Docs to interactive whiteboards to new

programs that provide quizzes and activities, these activities can prove to be

fascinating as they are also easy to download and install,. Educators may build

interesting quizzes and leaming activities to increase student engagement in such

ways. Various advices on how to quantify the formation levels of patriotism in

students can be found in psychological and pedagogical literature.

Researchers say that patriotic attributes should be used to determine the level

of social training, while others describe social training as an individual's public

orientation. The influence of schoolchitdren's actual actions is emphasized by the

third author, whereas the application of activities is emphasized by the fourth author.

The validity of various techniques to determining a student's level of patriotic social

training is validated by their reliance on specific pedagogical objectives. They further

recommend criteria- and levels-based method, in which pupils' social training is

examined according to various criteria and at various levels. Kraevskiy (2001)

identifies three formation levels of readiness for defending one's Motherland:

schoolch ildren's complete understanding of the essence of patriotism, positive

attitudes toward the liabilities that come with it, and the ability and habit of acting in

real life in accordance with the requirements leamed. Understanding, attitudes, and

the ability to act in diverse situations all play a role in one's readiness to safeguard

one's Motherland in this case (Kraevskiy, 2001 )

Inspired by researchers (Fedotova & Chigisheva, 2015), following methods

were used in the study: ( I ) theoretical methods of cognition: comparison,

generalization, modeling (2) methods of studying students' social training in natural

conditions of the academic, and upbringing process: pedagogical observation, survey,



discussion (3) special pedagogical diagnostics methods: the sentence completion

method, the experience method. The topic of determining the patriotism upbringing

level in today's senior high school kids using pedagogical technology is becoming

increasingly relevant in pedagogical theory and practice. A pedagogical technology is

a precise and scientific reproduction that ensures the success of instructional efforts

(Kraevskiy, 2001). As they always rely on teacher-to-student interaction, the process

of developing and implementing pedagogical upbringing technologies differs

significantly from the process of developing and implementing teaching technologies.

The interaction between students and teachers pushes the teacher to create an

ideal environment for the students which wlll aid them as they develop their

perspectives on various topics. Kraevskiy (2001) provides the following definition of

educational technologies that he derives from the general characteristics of

pedagogical technologies: a system of scientifically proved strategies and techniques

for maintaining teacher-to-student relationships in order to achieve the ultimate goal

of exposing schoolchildren to a variety of human values. According to Shchurkova

(2000), in order to implement a pedagogical upbringing technology, a number of

factors must be met, each of which determines the efficacy of the rearing technology.

These factors are as follows: (l) planning and carrying out an upbringing action with

strict adherence to its logical structure; a high cultural level of the content and forms

of the action (2) tailoring the spiritual "exertion" of the upbringing action (3)

informing about the action to the extent necessary to maintain interest in it (4)

employing all three perception channels: auditory, visual, and sensory.
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2.7 Assessment Strategies in practice for Promoting Patriotism and

National Integration

Formal assessment entails that the administration, scoring, and interpretation

of published standardized tests should be developed by experts in the subject and

must be administered, scored, and interpreted according to specific standards. A

norm-referenced test compares a student's performance to that of similar groups of

pupils throughout the country. A criterion-referenced test (also known as an objective-

referenced test) is one that is designed to meet certain criteria, such as indicating that

a student can correctly identi! the main concept of a paragraph (Khurshid, 2018).

Tests that are criterion-referenced were created to fit the standards or exoectations of

what students should know at certain ooints or benchmarks.

2.8 Policy Provisions in Pakistan for Fostering Patriotism and

National Integration

Curriculum, textbooks, assessment, teachers, leaming environment, and

application of education to real-world life are six pillars of outstanding education

recognized by the National Educational Policy of 2009 (Ministry of Education, 2009).

The input, process curriculum is the main pillar, around which all of the

accomplishments related to effective leaming take place. The concurrent legislative

list in Pakistan's 1973 constitution includes areas such as policy, planning,

curriculum, syllabus, educational standards, and Islamic education. The main purpose

of teaching Pakistan Studies, accordingto Khan (2010) is to promote knowledge of

the individuals as a citizen of Pakistan, the country, and the world around them, as

well as stressing the importance of nation-building and the development of social and

moral consciousness. Doing such can lead to a model democratic society and the

Pakistan studies cuniculum is primarily meant to achieve these objectives through the
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use of key factors, including national integration, cohesion' and patriotism (Khan,

2010). All schools adopt the National Curriculum for Pakistan Studies to guarantee

that teaching and leaming are balanced and uniform so that it may aid in translating

the objectives of the National Curriculum into teaching and learning activities (Khan,

20r 0).

Tlre investigation and methods ofnational cohesion and integration are given

emphasis in the Pakistan Studies curriculum. The timeline of the subject is divided

into four major periods of political change that have dominated the history of modern

Pakistan, including the early establishment era from 1947 to 1955, when the federal

government imposed the one-unit scheme, the one-unit era from 1955 to 1968 (until

General Yahya Khan's military coup), and the post-one-unit era from 1970 to the

Islamization era. The goals of Pakistan's national curriculum policy were examined

through examinations of Pakistani school textbooks on history and social studies in

order to assess how well the national curriculum rules were implemented (Naseem,

2005). According to Sadiq (2005) there was an emergence of an integrative ideology

at the beginning of Pakistan Studies, which could be nationalist, religious, racist, or

fashioned along other lines, as long as it paves way for the integration of Pakistan's

subgroups into one society.

Later, in the 1970s, it was recognized that an integrated society was required,

in which all of its many sections could communicate more frequently with each other

than with outsiders, changing the Pakistan Studies curriculum once again. The

Ministry of Education has sanctioned a 197 6 Act of Parliament that selects capable

authorities to conduct cuniculum-related activities. These activities include

preparation for studies (curricula, textbook manuscripts) and creating strategic

timetables for their introduction in various classes of educational institution. Approval
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of manuscripts of textbooks created by other organizations was also added to the list.

The authorities were also required to direct a person or agency to write within a

specified period to delete, amend. or \.vithdraw any portion of a curriculum, textbook.

or reference material prescribed for any class of an educational institution.

As a result, a CentralA',lational Bureau of Curriculum and Textbooks (NBCT),

also known as the Curriculum Wing, was established to oversee the development and

approval of curriculum and textbooks, as well as to maintain curriculum standards

from primary through secondary school (Ministry ofFederal Education, 2017). They

have altered history, pushed a manufactured heritage of the state of Pakistan, and

promoted an Islamic standard of citizenship in order to achieve their political

ambitions. Many textbooks on Pakistan Studies establish that Pakistan was created to

preserve Muslim rights and is the Islamic homeland (Saif & Syed, 2001). As a result,

all efforts should be aimed toward making it an'Islamic welfare state' that creates

progressive lives for its citizens with the total reformation brought about by

education. Dildar, Saif, and Naz (2016) stated that education is based on development

science, competency empowerment, and human resources promotion. For a nation

whose very creation was ideological, Pakistan has shown a surprising inability to

reach any national consensus over the last two decades, as stated in educational policy

1972. The reason for this may be found in the fact that Pakistani society contains

several divisions, and the educational system, which should have aided the cause of

national integration by opening up channels of communication, has failed to do so.

Education must be used as a factor for national unification.

The complete curricula and textbooks were reviewed in 1979 as part of the

Educational Policy to provide enough information on Islam and adequate coverage of

instructional material aimed at promoting national cohesion and unity. The concept of
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nationhood was appropriately expressed, and high academic standards were

maintained to ensure that Islamic philosophy is upheld. The entire curriculum and

texts were examined to ensure that enough content on Islam, Pakistani ideology, and

the promotion of national cohesion and integration were included (Dildar, Saif, &

Naz, 2016).

2.9 International Scenario of Promoting the Patriotism and National

Integration

Nations cannot play a significant role in the international arena in cunent

times unless they achieve national integration as political and economic progress

requires a strong sense of aftachment to one's homeland. Nation-states have devised

curriculum targeted at completing the tasks of national integration and patriotism in

order to realize the multi-dimensional goal of development. Law (2014) noted that in

India, many courses such as history, social studies, geography, civics, art, and music

emphasize the national needs, promoting feelings of unity and mutual reliance among

people along with a sense of rich cultural legacy among lndian residents. Because the

Indian curriculum promotes acceptance, national ideas, unity in variety, magnificent

lieedom struggle, and interdependence of many regions, it has aided in understanding

the nation's vital oneness.

Economic success and industrial progress were major components of

Victorian England's identity in the British context, and a patriot of the time was

expected to preserve the mechanisms of this achievement. Citizens, in particular, play

an important role in shaping the nation's interest and this patriotism necessitates

citizens' investment in the country as well as government regulation to defend the

country. In a democracy, an ideal civic education experience should enable students to
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gain meaningful information about the political and economic system while

appreciating democracy's strengths and limitations.

Citizenship education strategy in the United Kingdom has also avoided

publicly teaching patriotism in recent decades. Scholars, professional educators, and

public officials in the United States devised a curricular framework for kindergarten

through grade 12 students. All British schools, however, are now required to promote

British ideals related to patriotism aggressively. This was partly done due to

allegations in which Birmingham schools, which had recently become academies, had

been infiltrated by hostile devotees aiming to promote a strand of Sunni Islam

(Khatoon, 2014). lt is also deemed important to propose a common core of

knowledge, values, and skills that all students in the country should strive for, as well

as creating a desirable school leaming environment that is appropriate for students

with a wide range of beliefs and perspectives.

Doing so reflects the growing diversity of ethnic, racial, linguistic, and

religious communities in the United States. As responsible citizens of a culturally

varied democratic society in an interdependent globe, one should realize the goal of

social studies which is to assist students in learning about civic competency and

developing patriotism for the public (Worthington, 2013). Moral education, English,

Nepali. environmental sciences, social studies, and computer studies were all part of

the common curriculum in Nepal. Commerce was taught in all courses while sfudents

participated in club co-curricular activities.

Bangladesh is a land of remarkable contrasts, with three growing seasons,

deep rivers, fertile plains, swift hills, and an energizing culture. The beautiful, well-

organized villages were home to 
,l20 

million patriotic and politicized citizens. In

Bangladesh, social studies textbooks may give a chance for debates over the history of
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the Subcontinent. Battles over textbook naratives in Bangladesh exemplif political

factions' appropriation and confinement of the social studies curiculum. Various

studies of rich and developing countries show that these governments have also

implemented a variety of courses targeted at encouraging patriotism and nation-

building aims. Pakistan's efforts to achieve national integration and patriotic goals

were not unique, but they were in line with global efforts to promote patriotism and

national integration through educational planning and curriculum creation.

In the Kazakhstani context, one of the priorities for the educational work is

civil-patriotic education which is in accordance with the concept of education in the

Republic of Kazakhstan's System ofContinuous Education. There it is stated that civil

and patriotic education should form a civic position, patriotic consciousness,

developed national self-consc iousness, and social and religious tolerance. Thus,

patriotic education is a planned activity aimed at instilling in children and youth the

orientations, qualities, and standards of that should be associated with exemplary

citizens and patriots of Kazakhstan. The goal of patriotic education is to introduce

younger generations to the values of domestic culture while also instilling in them a

valuable relationship between their homeland and its cultural history. All of this can

be achieved by realizing the development of high social identity, civil liability,

spirituality, and the formation of a personality with positive values and qualities

(Kurmanov, Yeleussov, Aliyev, & Tolysbayev, 2015).

In the case of Croatia, the nation-building process began in 1995, after the

country was founded as a parliamentary democracy following the ill-treatment of its

citizens. As a result, Croatia has had the same nation-building issues as many former

communist countries; dealing with the fallout from a difficult and costly

independence struggle. Croatia declared independence in June 1991, prompting a Serb



military assault. A few months later, nearly every major city had been damaged, a

third of the country had been occupied, and ethnic cleansing had displaced half a

miflion people. Croatia was again involved in combat in 1992 as a result of the

Bosnian conflict, and over four million refugees found home Croatia. It is fair to

argue that the immediate postwar environment in the country was difficult and

dangerous. This is important in understanding why the newly independent Croatia's

first administration was authoritarian in practice, despite its apparent dedication to

democracy. Its focus on preserving national independence by encouraging cultural

homogeneity and ensuring national survival left little possibility for democratic

changes in the first place. The content of the civics curriculum, as well as the most

didactic authoritarian methods sent contradictory messages. There were, however,

difficulties at the curricular level on a principled level.

The civics curriculum was chosen as the key source of developing children's

democratic knowledge and dispositions, while the history curriculum was chosen as

the primary source of fostering national cohesion. In these early years, what emerged

was a rather restricted idea of civic virtue and a fairlv forceful sense of Croatian

national identity based on some historical revisionism. When the national curriculum

was revised in 2000, some other authors were able to write History textbooks in an

"open society" to prepare sfudents for citizenship in a world where values clashed,

and all institutions were flawed. The most recent national curriculum, created in 2010,

places a strong emphasis on lifelong learning skills, as well as a sustained emphasis

on patriotism, which is listed as the second most important educational aim. In 2016,

a big demonstration in Zagreb, largely attended by teachers, students, and parents,

demanded a "party politics-free" curriculum and higher-quality textbooks that aligned

with modem liberal democratic principles. However, this progress in patriotic nation-
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building education has occuned within a broader cultural and political environment,

including Croatia's EU membership (Elbasani & Sabii, 2018).

2.10 Gap Identification (GI)

In many methods, significant work has been done in the field of Pakistan

Studies. Nonetheless, the focus of this work is on examining and analyzing Pakistan

Studies secondary school curricula. The main goal of this study is to see how far the

Pakistan Studies curriculum has helped to teach patriotism and create national

integration among students in order to help the country prosper. The researcher has

discovered certain gaps in the available literature during the literature review.

National integration, according to Readman (2008) can control socio-cultural losses

and economic disparities. Executive authority, on the other hand, cannot achieve the

goal of integrity. lt is the responsibility of policymakers to create an environment in

which individuals may share their ideas and form sentimental relationships. It is a

matter of bringing diversity together rather than forcibly bringing people together.

Culture diversity, constitution, land continuity, art and literature, national festivals,

national flag, national anthem, and other national symbols, according to experts,

promote unity and national integration (Readman, 2008). Hashmi's (201 I ) study

examines concerns, challenges, and revisions in the Pakistan Studies curriculum at the

secondary level and her research is restricted to Sindh province. Dean (2005) of Aga

Khan University, who has pointed out several flaws in the curriculum, is another key

work rewired by the current researcher. He claims that Pakistan Studies textbooks do

not discriminate between Islamic and civic education. and as a result, these materials

promote passive citizenship. This study looked into the causes of passive citizenship

and how to promote active citizenship through courses that promote patriotism and

national integration (Dean, 2005).



In their research, Iqbal, Haq and Akhlaq's (2016) have drawn attention to the

concerns, issues, and challenges that face Pakistan Studies education at the secondary

and higher secondary levels. The flaws in teaching approaches have been emphasized

by the researchers, as well as the different attitudes of parents and students about

Pakistan Studies ( lqbal, Haq. & Akhalq,2016). Beyond Binary Discourses is atopic

on which Muhammad and Brett (2015) have worked where he investigates textbooks

and cultural, national, and global identity portrayals. Such characteristics focus on

instilling a sense of belonging in pupils by transforming content into fundamental

stories. The authors have also identified the flaws in the writers' attempts to build a

national identity using PS textbook methodologies. Muhammad and Brett (2015)

analyses the classroom applications, noting that it is vital that instructors teach

democratic norms that permit paffiotic commitment without repressing minority civil

rights. Democratic ideals and "democratic patriotism" demand that citizens rise up

and acknowledge that if tyranny exists and must act in case of any symbolic or verbal

threat.

This phrase also indicates that to defend the Constitution's principles,

"democratic patriotism" necessitates both action and comprehension of democracy

and the Republic. As "there can be no rights without concurrent obligations", it is the

combination of these factors that students must comorehend and assim ilate in their

vision of an active and responsible citizen (Muhammad & Breft, 2015). Westheimer

(2006) conducted a study on "patriotic commitments" among California high school

students. This study was about their "ability and commitrnent" to "accept the full

respons ibilities of citizenship" in America, not their opinions of pahiotism. Although

the students were not blind patriots, the study concluded that "sentiment rather than

analysis" "guides assessments of the nation's policies and practices," while
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"committed patriots, advocated active and constructive patriotism, and reject blind

patriotism" (Westheimer, 2006). Wertheimer uses Howard Zinn's work to explain

"democratic patriotism" as the obligation to maintain not the principles underpinning

government, but the foundations of democracy, the most visible of which in the

United States is the Constitution. Education is required to maintain democracy

through discussion of governance, aspects of citizenship, and acknowledgment of

contentious problems.

Durrani and Dunne (2010) in their work "CuricLrlum and national identity:

Exploring the linlis between religion and nation in Pakistan" use the identity

paradigm, and study the relationship between education and conflict in Pakistan, with

an emphasis on the KP area. Education, religion, and national identification,

according to the study, all play a role in forming a collective identity. This study

addresses the subject of identity in a roundabout way. Nonetheless, through instilling

a sense of integration among the various ethnic and linguistic identities, the focus

would help to build a united identity (Durrani & Dunne, 2010). Durrani and Dunne's

research was focused on the Federal Directorate of Education in lslamabad, and their

work was limited to KP. To summarize, significant work on critical analysis of

Pakistan Studies Curricula from various perspectives has been done by many writers

and institutes, which is unquestionably beneficial to the current research. In the

collected literature, the works have used qualitative methods; however, the current

study aims to combine qualitative and quantitative approaches in a dual-mode

approach.

None of the aforementioned authors have undertaken interviews with

curriculum planners and textbook wrlters in order to see how well they adhered to the

Pakistan Studies objectives when creating and developing course materials. This



research attempted to fill that void by undertaking in-depth interviews with the

course's authors and developers. As previous research has concentrated solely on the

cognitive domain and ignored the effective environment, this study aims to close that

gap by incorporating an effective leaming domain. The above-mentioned studies were

conducted in various parts of Pakistan. Still, the current study aims to investigate the

Federal Directorate of Education in Islamabad. Thus, it was designed to cover that

gap as well. As a result, while acknowledging the work of the scholars described

above, this research has a variety of goals to achieve; to examine the cognitive and

behavioral effects of the Pakistan Studies curriculum on students'feelinss of national

integration and patriotism.

The essential ingredient of nation-building and societal harmony is a sense of

patriotism and national integration, and without these feelings, no nation is able to

achieve the tasks of prosperity, socio-political development, or even attain an

honorable position in the world community. Researchers has observed that a

significant amount of work on the topic has been done by various scholars while the

present research is a comprehensive, multifaceted, and cumulative investigation that

aims to fill in the existing gaps. The study's findings will aid policymakers and

curriculum creators in revising their curriculum accordingly. This study is also

beneficial to teachers because it can aid them in developing appropriate instructional

strategies for accomplishing the goal of Pakistan Studies and making the learning

process more effective and enjoyable. This research can also help textbook authors,

legislators, and security agents make required changes in their respective fields. The

research is also able to identify variables that obstruct the achievement of patriotism

and national integration goals.
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CHAPTER 3

RESEARCH METHODOLOGY

This study aims to identify how patriotism and national integration can be

fostered among students through curriculum, teachers, curriculum developers, and

students' perceptions of presenting Pakistan studies content. This chapter outlines the

numerous techniques and actions employed to achieve the study's goals. The sections

in this chapter elaborate on the research plan while discussing components such as

sample selection, sampling techniques, and the development of devices for data

collecting. Additionally, this chapter also gives a brief overview of the quantitative

and qualitative procedures used to analyze the data.

3.1 Research Approach

The research is guided by interpretive paradigm where it examines teachers'

perspectives and students' perceptions of patriotism and national integration as well as

the content of Pakistan studies textbooks. To achieve the objectives of the study, a

mixed-methods technique has been adopted. For the analysis, content analysis has

been used in order to find patterns in the data that can help foster patriotism and

national integration. Questionnaires were employed to collect numeric data while an

intervierv guidebook was also created.

3.2 Research Design

The research is descriptive in nature and utilizes a mixed-method approach.

According to Creswell, Fetters, Plano Clark and Morales (2009) a mixed methods

approach combines qualitative and quantitative methods in research. As a result,

rather than just collecting and interpreting qualitative and quantitative data, this



method necessitates a higher technological skill level (Creswell et al , 2009). The

study uses QUAN-QUAL Model (also known as the triangulation mixed methods

design) according to which quantitative and qualitative data are equally weighted and

collected throughout the same analysis (Greene, 2008). Qualitative and quantitative

data are analyzed after data collection, and the outcomes of qualitative and

quantitative data gathering are compared to create new variables.

The researcher's task in the current parallel design was to:

A. Acqurre both quantitative and qualitative data at the same time.

B. Exarnine the content infonnation

C Conduct cumculum and textbook mapping

D Combine the two databases by integrating the results during interpretation

hterpretrtion

Figure 3.1 Convergent Parallel Design (Creswell, Fefters, Plano Clark & Morales,
2009)

Compere or Rehte
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3.3 Population

The study's participants were all students and teachers from secondary schools

under tlre Federal Directorate of Education in Islamabad. Curriculum developers and

textbook writers for Pakistan studies at the secondary level conducted the interviews.

As the purpose was to explore the effectiveness of the Pakistan Studies cuniculum,

therefore. all concerned stakeholders, including teachers, students, curriculum

developers, and textbooks writers, were engaged in this study.

Table 3.1

Pooulation Size

Population IMS

Students

Teachers

Cuniculum developers

Textbook writers

15675

100

25

25

Source: FDE & PIERA (2018)

3.4 Sampling Techniques

The sample for the proposed study was chosen using a various sampling

technique. Solvin's Formula was used to select students using the convenient

sampling technique due to the COVID pandemic situation (Putra & Jati, 2017).

Purposive sampling technique was used to select teachers as sample for the study. As

the population of curriculum developers and text book writers of Pakistan studies

were easy to manage, so all participants were selected as sample using universal

sampling technique. A detailed description of selected sampled students, teachers,
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curriculum, developers, and textbook writers along with sampling technique and the

selected number of participants has been given in table 3.2.

Table 3.2

Sample Size of Study

Population Population Size Sampling Technique Sample Size

Students

Teachers

Curriculum-
developers

Textbook writers

t5675

tt7

25

25

Convenient

Universal

Universal

Universal

3.5 Instruments of the Studv

The study can be categorized as a mixed-methods investigation where the data

were gathered in both quantitative and qualitative formats. For this goal, the

researcher created qualitative and quantitative instruments. For qualitative and

quantitative data, the researcher created an interview guide and questionnaires

respectively. The interview guide included open-ended questions, whereas the surveys

used a five-point Likert scale.

3.5.1 Questionnaire for Students and Teachers

Based on qualitative findings, a closed-ended questionnaire for teachers was

created. The questionnaire was divided into three sections: the first contained the

purpose statement and demographic data, the second contained closed-ended

questions about teaching strategies mentioned in Pakistan studies national curriculum,

and the third had two closed-ended questions about promoting patriotism and national

pride. For secondary school students, separate questionnaires were created which they

had to fill. The first component of the questionnaire dealt with the goal statement and

4 1 5

r00
25

25
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demographic data, while the second piece was regarding the evaluation of the

curriculum in encouraging patriotism and national integration.

3.5.2 Code-book for Qualitative Content Analysis

Content analysis, according to Krippendroff (20 I 3 ) is defined as a "reasonable

inference from the text using a set of methodologies". In content analysis, there were

three types of teams: sampling units, recording coding units, and context units

(Krippendroff, 2013). The researcher created a codebook to examine the National

Curriculum of Pakistan studies (2006 & 2018) and textbooks of Pakistan studies

(grade 9 & l0). For the codebook, Mayring's (2000) content analysis approach was

used (Figure. 3.2).

j Research questron, Ob1ect

i Theoretrcal based delinit ion of the asnects of
analysis, rlain categories , sub calegofles

Frnal workrng through the lexts

Interpratalran of lhe
steps 0f analysrs (B

r€sull6, ev, quanli l  ative
g frequencres)

Figure 3 2 Step model of deductive category application (Mayring, 2000)

Theoretrcel based formulation rf delini l ions,
examFles and codrng rulEB for the categorss

Collecting them rn a coding agenda

Revtsron of calego nes and
codrng agenda

Formative ch eck
o{ reirabrl ity

Summative
of reliabrlity
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Brief descriplion of code book' development and content analysis procedure was

follows:

Step 1: Two research objectives and questions (l & 2) were developed for the

analysis ofcurriculum document and textbooks ofPakistan studies.

Step 2: Theoretical based definitions of the aspects of analysis: patriotism can be

defined as in-depth devotion to the national cause and enthusiastically supporting

rnotherland in thick and thin with the utmost commitment. National Integration is the

feeling of unity within diversity where people are bound together emotionally and

share common ideas and values. Furthermore, Major themes pahiotism and national

integration were determined by using the following sub themes: cultural diversity,

religious harmony, national cohesion, linguistic plurality, identity pride, equality &

equity, democratic citizenship, safety and security, and loyalty.

Step 3: Coding rules were determined based on theoretical basis of main concepts and

relevant notions; for example cultural diversity related concepts in curriculum could

be festivals, heritage, folk tales etc. Likewise, all themes and relevant examples were

provided in codebook.

Step 4: Essential revisions were made in code book and rule for content analysis after

incorporating the comments of experts, who were requested to validate the content of

codebook. Two types of reliability (inter and intra coder) were employed to determine

the reliabil i ty ofcode book.

Step 5: After ensuring the validity and reliability of the code book, final content

analysis of curriculum document and textbooks was conducted.

Step 6: Finally, results were interpreted in the form of highlighting the themes and

sub theures as well as the frequency of various concepts occurrence in curriculum

document and textbooks.
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3.5.3 DiscourseAnalysis

To foster patriotism and national integration in school contexts, content and

discourse analysis is utilized as a research tool and methodology for studying the

curriculum document and popular textbooks from sample subjects. In addition, the

textbooks for the sample subjects taught in secondary school have also been

examined. Current research shows that textbooks are the most important source of

classroour instruction for achieving curricula and goals, and teachers use them as a

guide and source for their core curriculum lessons.

3.5.4 Interview Guide for Curriculum Developers and Textbook Writers

With national Pakistan studies curriculum goals in mind, self-developed

interview questions for curriculum developers were created. For the curriculum

developers of the Pakistan Studies 2006 and 2019 development team, a semi-

structured interview guide was used to leam which national Pakistan Studies

objectives were reflected in the curriculum and how they were translated into the

curriculum. Some questions were also included in the interview handbook. The

curriculum in PDF format, along with a copy of the research proposal, was delivered

to curriculum authors for understanding by means of email during this entire method.

This measure was taken in case the authors had trouble recalling the curriculum as it

was created almost a decade ago (Creswell. Fetters, Plano Clark, & Morales, 2009).

For this reason, a semi-structured interview was also done on Skype application

throusl'r a video/audio session.
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3.6 Validity and Reliability

3.6.1 Pilot Testing

According to Wilson and Sapsford (2006) pilot testing is very significant for

research tools" in order to test "biased the power of assertions. A small-scale trial

before a major inquiry is done to evaluate the validity and reliability of tools to be

used in the data collection study (Wilson & Sapsford, 2006). l0% from total sample

was used for pilot testing which comprised of 40 students and l0 teachers.

Questionnaires for teachers and students were piloted for this project, and Cronbach's

Alpha was used to determine the reliability of statements of questionnaire themes

named as identity pride, equality and equity, democratic citizenship, safety and

security, loyalty, cultural variety, religious harmony, national cohesion, and linguistic

plurality. Cronbach's Alpha was used to determine the internal consistency of the

scales, as it has also been recommended by Vogt (2005) for all tests and items with

"more than two replies, such as the Likert scale". Due to the fact that each

subcategory is unique, Cronbach's Alpha was obtained for each category

independently. Cronbach's Alpha for the students' questionnaire's subscales is

elaborated below (Table 3.3).

Table 3.3

Cronbach's Alpha for the sludents' questionnaire's subscales

S.No Themes Reliabiliw
1 Identity Pride
2 Equality & Equity
3 Democratic Citizenship
4 Linguistic Plurality
5 Loyalty
6 Cultural Diversity
7 Religious Harmony
8 National Cohesion

0 .71
0.82
0.73
0 .71
0.81
0.80
0.75
0.76

Overall ReliabiliW Score

f,f,

0.76



As there was a total of seven themes of the teachers' questionnaire, therefore their

Cronbach's Alpha value was calculated separately (Table 3.4).

Table 3.4

Cronbach's Alpha value for teachers' questionnaire

S.No Themes Reliability

I

2

n

6

1

8

Identity Pride

Equality & Equity

Democratic Citizenship

Linguistic Plurality

Loyalty

Cultural Diversity

Religious Harmony

National Cohesion

0.8 r

0.72

0.74

0.8r

0.76

0.70

0 .71

0.78

Overall Reliabil i ty Score 0.74

The overall reliability score for the students' questionnaire was 0.76, and

teachers' questionnaire was 0.74, whereas the same questionnaires were used for final

data collection after making minor revisions. Some items were recast after testing to

make them easy to understand for the respondents. Instrument reliability was ensured

which refers to the quality of research tools that guarantee the accuracy of any

research study's findings in addition to the consistency with which the study measured

the examined data (Cay, 2000). The validity of instruments prepared for curriculum

developers and textbooks writers was determined by expert opinion, and the

instruments were adjusted based on their recommendations.

The tool's statements (interview guide of curriculum developers and textbooks

writers) and coding was revised and modified in response to expert suggestions.

Initially, there were a total of 13 statements in the interview guide of curriculum

developers and textbook writers. However, after the experts' evaluation, interview



guides were finalized with three demographic questions with seven statements.

Statements related to general problems of curriculum implementation and teachers'

training were removed and statements of content and themes related to concepts of

national integration and patriotism were merged into one.

3.6.2 Validity and Reliability of Content Analysis

One of the key considerations in establishing the worth ofany content analysis

is the technique for determining its validity and reliability. A meaningful relationship

between the investigated text and the conceptual framework can be explained as the

validity of content analysis (Senem. 2013). According to Chiappetta, Fillman, and

Sethna (2004) three primary areas were focused on in order to ensure the validity of

the content analysis. The first step taken was to ensure the precision of the chosen

sample (text), which included words, paragraphs, and pages. The second area covered

was the extent to which the categories of analysis were relevant to the actual text

meaning in relation to the chosen conceptual framework. The third initiative was

regarding the precision of the adopted categories or analytical construct, which

reflected the true meaning of the text in the chosen conceptual framework

(Chiappetta, Fillman, & Sethna, 2004). Expert comments and a thorough literature

research were used to determine the validity ofthese three categories.

The content analysis' reliability may be measured in two ways: stability and

reproducibility (Mayring, 2014). The 'stability' is determined by applying the coding

guideline (codebook) over time to the same material content and is designated as

'intra-coder agreement,' which also demonstrates reliability (Krippendorffl 201 3). In

the intra-coder reliability test, an analyst codes the identical text from start to finish

without consulting previous coding, and then compares the two findings. The term

'reproducibility' refers to the degree to which the same outcomes can be obtained in a



variety of conditions. The precision and explicitness of the analytic process is

determined by this process of dependability which is referred to as "inter-coder

reliability." Both inter-coder and intra-coder reliability methodologies have been used

to determine the dependability of the content analysis in this study. Intra-coder

reliability (also known as stability) demonstrates the consistency of various analysis

results produced by the researcher over time.

Through this process, reliability of two coders examining the same text at the

same time was determined. The Cohen's Kappa Coefficient (K) was used to measure

the content analysis' reliability as it is a statistical metric for qualitative data. The

Cohen's Kappa Coefficient includes both inter-coder and intra-coder reliability and

gives a more dynamic measure than showing the simple agreement % by assuming

that agreement occurs by random (Gwet, 2008). The calculated K values for intra-

reliability and inter-reliability were 0.85 and 0.82, respectively. The literature

provides a range of reliability scores for agreement on the same text analyzed. It does

so by using the same coding guidelines to determine the appropriateness of the

content analysis tool (codebook), such as a coefficient score between 0.0.2 and 0.50

indicating slight agreement, 0.45-0.60 indicating fair agreement, 0.61-0.80 indicating

substantial agreement, and 0.81-1,0 indicating almost perfect agreement (Batdi,2017;

Viera & Garrett, 2005). To ensure the reliability ofthe codebook for content analysis,

the researcher used both inter-coder and intra-coder reliability techniques and

calculated Cohen's Kappa Coefficient (K) values were .76 and .81 respectively that

showed appropriateness ofthe codebook for further analysis.
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3.7 Data Collection

The researcher personally went to the institutes and collected data from all

groups of participants (students, teachers, curriculum developers, and textbook

writers). lnitially, a formal permission letter was obtained from the supervisor for data

collection and visits to the field. Utilizing a hybrid approach, the data from both

qualitative and quantitative sources was gathered and examined. A content analysis

and discourse analysis ofthe2006-2007 and 2018- 2019 secondary school curriculum

and textbook of Pakistan studies about patriotism and national integration yielded

qualitative data. Questionnaires were used to acquire quantitative data from sfudents

and teachers who were curriculum developers and textbook writers. The teacher

Questionnaire was used for the collection of data on patriotism and national

integration. With a few notable exceptions, the participation of the teachers can be

termed as admirable in this regard. A total of 100 teachers were given the

questionnaire where l00 teachers returned the completed surveys, making the

percentage ofthe responders to be 100%.

3.8 Data Analysis

As different approaches and tools have been used to collect qualitative and

quantitative data (which is later examined based on its nature) the data analysis

technique can be termed as a hybrid approach. Content discourse analyses and critical

discourse analysis have been used to study qualitative data, while SPSS was used to

assess quantitative data (26th version). The statistical methods that have been

employed conslst of percentage, frequency, median, and Chi-square. Tables and

figures are used to convey all ofthe relevant information.
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Table 3.5

Data collecting and analysis methods, objectives, and research questions

Research

Objectives

Research

Questions

Data

Source

Data

Analysis

Map idea of patriotism
and national integration
as laid down in the
curriculum and textbook
of Pakistan studies.

Evaluate the content of
textbooks ofthe
Pakistan Studies
regarding patriotism and
national integration.

Analysis of the role of
the Pakistan Studies
curriculum as an
insffument to inculcate
patriotism among the
students.

Explore the coherence
among objectives,
teaching strategies. and
assessment of Pakistan
Studies regarding
patriotism and national
integration.

To what extent the
Pakistan Studies
cuniculum is covered
in a textbook?

How have objectives of
patriotism and national
integration been
incorporated in the
textbook of Pakistan
studies?

To what extent
Pakistan studies
curriculum is
promoting pahiotism
among students?

How do teaching
strategies and
assessment techniques
meet the objectives of
patriotism and national
integration as reflected
in the curriculum?

Content analysis of Discourse
curriculum. analysis

Content analysis of
textbook.

Discourse
analysis

Examine the role of the
Pak istan studies
curriculum in promoting
unity among the
different socio-cultural,
pol itical, and economic
identities for creating a
national outlook.

What is the role of the
Pakistan studies
curriculum in
promoting unity among
d ifferent identities for
creating a national
outlook?

Questionnaire for
students (Close-
ended)

Questionnaire for
teachers (close &
open-ended)

Interview Guide
for Curriculum
developers and
Textbook writers.

Chi-Square

Percentage,

P-value

Chi-Square,

M tSD

Percentage,

P-value,

Pie Chart

Descriptive
analysis

Pie Chart

Percentage,

Descriptive
analysis
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3.9 Summary

Data were examined both qualitatively and quantitatively whereas

triangulation was used for the parallel examination of the gathered data. To promote a

culture of patriotism and national integration in school environments, content analysis

and discourse analysis have been used in order to assess the curriculum document and

textbooks from example themes. The following themes of patriotism and national

integration emerged from a parallel study of the qualitative and quantitative data

collected: cultural diversity, religious harmony, national cohesion, linguistic plurality,

identity pride, equality & equity, democratic citizenship, safety and security, and

loyalty.

3.10 Ethics of the Study

The research's ethical implications were taken into account. The data were

collected by visiting the institutions in order to limit any kind of risks to the

researchers, respondents, or society as a whole. The information was also gathered

with the permission of the secondary school administration. While describing the

statistics, the respondents' identity has been maintained. The participants also agreed

to not share any personally identifiable information with anybody who was not a

participant in the study so that their identity may stay private. The research

participants were given complete information about the methods involved in the

research and were requested to consent to participate. The researcher carefully chose

the wording of the instruments by keeping in consideration the participants'

sentiments.
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CHAPTER 4

DATA ANALYSIS AND INTERPRETATION

Chapter 4 deals with the analysis and interpretation of collected data. The data

analysis has been described in accordance with the objectives of the study. This

chapter is divided into two major sections; quantitative data analysis (Section 4.1) and

qualitative data analysis (Section 4.2).

The quantitative and qualitative data is analyzed in order to achieve the two

main objectives; to map the idea of patriotism and national integration as laid down in

the curriculum and textbook of Pakistan studies and to evaluate the content of

textbooks of the Pakistan studies regarding patriotism and national integration. The

analysis then further tackles the two important research questions: (l) To what extent

the curriculum of Pakistan Studies is covered in the textbook? (2) How objectives of

patriotism and national integration have been incorporated in the textbook of Pakistan

studies?

4.1 Quantitative Data Analysis

This section is divided into further two sections that orovide a detailed

description of the collected data. Section 4.1.1 deals with the data collected from

students, whereas Section 4.1.2 elaborates on the data collected from the teachers.

4,1,1 Data Collected from students

Data collected from students has been divided into ten themes, which are

listed as follows:

Demographic Information (DI)

Identity Pride (IP)

1 .

2.
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Equality & Equity (E&E)

Democratic C itizenship (DC)

Safety and Security (SAS)

Loyalty (L)

Cultural Diversity (CD)

Religious Harmony (RH)

National Cohesion (NC)

4.1.1.1 Demographic Information (DI)

Table 4.1

Demographic characteris tics of s tudents

J .

A

5 .

6.

7 .

8.

9.

Characteristics
Variables Frequency (n) Percent (%)

4

Gender Boys

Religion

Age

Grade

School

Girls
Total

Muslim
Non-Muslim

Total

14 y  o ld
15 y o ld
16 y o ld
l7  y  o ld
Total

09'"
10 ' "

Total

Public
Private
Total

(243%)
(75.7%)
100%

(e6.6%)
(3.4%)
t00%

(24.1%)
(3e.3%)
(2s.1%)
(11.6%)
100%

(2e.e%)
(70.1%)
r00%

(s2.s%)
(47.s%)

100%

l0 l
3t4
415

401
14
415

124
291
415

100
163
104
49
4t5

219
197
4t5

Note. Total samole from ICT Students = (n) 415 with 100% response

Table 4.1 demonstrates the demographic characteristics of student. The

variables considered in these characteristics were of gender (male, female), religion
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(Muslim, non-Muslirn), age (14, 15, 16, lTyears), and grade (9'h, l0th) from public

and private schools of the capital territory of Islamabad. The school-going children

voluntarily participated in this study.

4,1,1.2 Identity Pride (IP)

Table 4.2

Happiness associated with the country flag

Identity Pride

Characteristics

Always Sometimes
nn

(%) (%)

Never Total
n n

(%) (o/o) Median XZ P- value

Gender Boys

G irls

Total

9 l  l 0
90.r% 9.9%
304 10

96.9% 3.2%
39s 20

95.2o/o 4.9o/o

0 t  0 t  3 .00
(0%) r00.0%

0  314
(0%) r00.0%

0  415
(0%) 100.0%

7. l5u .006

Note, c( level of 0.05 ICT-Students = (n) 415 with 100% response

Table 4.2 elucidated responses of students n:395 (95.2o/o), boys n:91 (90.1o/o\

and girls n:304 (96.9%) about identity pride in terms of frequency, median and chi

square This statement showed that the curriculum oftextbook subject (Pak-studies) at

secondary level plays a role in developing 'identity pride' among students. Among the

Reponses, n:20 (4.9%), boys n=10 (9.9%) and girls n:I0 (3.2%) responded that they

sometimes felt happy on seeing the country flag. None of the participants, n=0 (0.0%)

boys n=0 (0.0%) and girls n=0 (0.0o/o), associated the country flag with the feelings of

unhappiness.

'l 'hs' 
values of the chi-square statistic are x'7.155u with P-value of 0.006

respectively. The students' opinions regarding the information that secondary school

level curriculum and the textbook of Pak-studies help promote ldentity Pride were

significant. The stated p-values were less than the expected level of significance, i.e.,

P <0.05.



Table 4.3

Happiness associated with the national anthem

Always
n

Characteristics (%\

Identi8 Pride
Sometimes Never Total

Nnn
(%) (%) (o/o\ Median Xz P- value

Gender Boys 97
96.1o/o

Girls 300
95.5%

Total 397
93.3%

2 101
2.0% 100.0%

I  314
0.3o/o 100.0%

3 415
0.7% 100.0%

3.00 |  1.24^ 0.004l2
19%
l3

4 .1%
25

6.0%

Note, o level of 0.05 ICT-Students = (n) al5 with 100% response

Table 4.3 showed that the majority of students, n:397 (93.3%) boys n=97

(96.1%) and girls n:300 (95.5%), responded that they felt good whenever they listen

to the national anthem. Some of the students, n:25 (6.0%) boys n:12 (11.9%)nd

girls n:l 3 (4.1%), responded with 'sometimes feeling good' regarding this statement.

Onfy few of the students n:3 (0.7%o) boys n:2 (2.0%\ and girls n:1 (0.3%),

responded that they did not feel good to listening to the national anthem.

Chi-square X'= I I .21u and median was

where P < 0.05. The result n=397 (93.3%)

indulgence that only n=3 (0.7%) students chose

the fact that secondary school-aged adolescents

national inteeration.

3.00 with P-value 0.004 was found

related to this statement were in

'never'as an option, which reflected

were highly patriot with feelings of
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Table 4.4

Happiness associated with stories of heroes

Identity Pride
Always Sometimes Never Total

nNnn
Characteristics (%) (%) (%) (%) Median XZ P- value
Gender Bovs 72 25 4  l 0 l 3 .00 5.16u 0.076

71.3o/o 24.9% 4.0% 100.0%

Girls

Total
79.3o/o 20.'lo/o 1.0% 100.0%
246 65 J  J  I +

319  90 7 4t5
7 6.60/o 2l .7% 1 .7% I 00.0%

Note, s lcvcl of 0.05 ICT-Students - (n) 4l 5 with | 00% response

Table 4.4 reflected that the most of the respondents, n=319 (76.6%), boys

n=72 (71.3%) and girls n:246 (79.3%), gave highest priority to the first option of

'always. The results revealed that some of the students , n:90 (21.7%), boys n=25

(24.9%) and girls n=65 (20.7%). chose the second option'sometimes. On the other

hand, the respondents, only n=7 (1.7%), boys n:4 (4.0%)and girls n:3 (1.0%) stated

that they did not love to hear stories of national heroes (Allama-lqbal, Maj. Aziz

Bhatti Abdul Sitar Edie).

For the purpose of analysis, this statement used the chi-square p:5 I 6'

median was 3.00with P-value of 0.076 where P < 0.05. The results n:319 (76.6%)

were found to be in consideration of this statement where only n:7 (1.7%) students

gave reply with the 'never' option, which reflects that secondary level students are

highly patriotic and promote national integration.
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Table 4.5

Heroes as role models

Identity Pride
Always Sometimes Never Total

nNnn
Characteristics (%) (%) (%) (%) Median 12 P- value
Gender Boys 97 12 2 101 3.00 0.92u 0.661

96.r% rr.9% 2.0% r00.0%
Girls 263 47 4 314

e3.9yo 15.0% t3% 100.0%
Total 350 59 6 415

94.3% 14.2o/o 1A% 100.0%

Note. o level of 0.05 ICT-Students = (n) al5 with 100% response

Table 4.5 disclosed results regarding the perception of students about national

heroes as role models. Majority of the students, n=350 (94.3%), boys n:97 (96.1%\

and girls n:263 (93.9%), responded with the option 'always' regarding this statement.

However, some of the students, n=59 (14.2o/o), boys n:12 (11.9%) and girls n=47

(15.0%) replied with the option'sometimes". Only students n:6 Q.a%) boys n=2

(2.0%) & girls n:4 (1.3%) responded with the option of 'never'.

The results show that chi-square to be X2 :g.gf and Median was 3.00 with P-

value of 0.661 where P < 0.05. Results for this statement show that the option

'always' was chosen by n:350 (94.3o/o) students where only n:6 (1.4%) students

replied with the 'never' option, reflecting that secondary school-aged students are

highly patriotic and promote national integration.
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Table 4.6

Proud to see the achievements of Pakistanis

Identity Pride
Always

n
Characteristics (%)

Sometimes Never
nn

(%) (%)

Total
n

(%) Median Xz P- value

Gender Boys '13

72.3%
Girls 273

96.9o/o
Total 346

93.4o/o

0 101

0.0% 100.0%
2 3t4

0.6% r00.0%
2 4t5

0.5o/o 100.0%

3.00
l 3 .6gu

29

27.7o/o
39

12.4%
67

t6.1%

0.001

Note, u, level of 0.05 ICT-Students: (n) a15 with 100% response

Table 4.6 revealed the information regarding the way students felt about

seeing Pakistanis' achievements in the fields of sports, education, peace, sciences, etc.

The majority of the students, n:346 (72.3%), boys n:73, (72.3%) and girls n:273

(96.9%), responded with the option of 'always' feeling proud to see the achievements

of Pakistanis. Some of the students n:67 (16.1%), boys n:29 (27.7o/o) and girls n:39

(12.4%) replied with the option 'sometimes. Moreover, the table revealed that only

some students, n:2 (0.5%), boys n:0 (0.0%) and girls n=2 (0.6%), responded with the

option of 'never' feeling proud on seeing the achievements of Pakistanis.

Chi-square X2:13 69F Median was calculated 3.00 with the P-vahte of 0.001

where P < 0.05. Results for this statement show that most of the respondents, n:346

(93.4%), chose the option 'always' providing answers in favor of this statement. Only

n=2 (0.5%) students gave the reply with the 'never' option, which reflects that

secondary school-aged students are highly patriotic and promote national integration.
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Table 4.7

Pride wearing a Pakistani Jlag/pin

ldentity Pride
Always Sometimes Never Total

n n n n
Characteristics
Gender Boys

Girls

Total

Median P- value

3.00 9.21 0.0r 990
79.2o/o
290

99.2%
360

96.7%

l9
t79%

) z

r0.2%
50

12.0%

)
3 .0%

2
0.6%

5
l.2o/o

101
100.0%

314
100.0%

415
100.0%

Note, o level of 0.05 ICT-Students: (n) 415 with 100% response

Table 4.'1 provided information regarding the statement of 'feeling pride

wearing a Pakistani flag pin/band'. Majority students n:360 (96.70/o), boys n=90

(79.2%) and girls n=290 (99.2%) responded that they 'always' felt pride wearing a

Pakistani flag pin. Moreover, n:50 (12.0%), boys n:19 (179%) and girls n:32

(10.2%) replied by choosing the option 'sometimes. Only n:5 (1.2%), boys n:3

(3.0o/o) and girls n=2 (0.6%) responded that they never felt pride wearing a Pakistani

f lag pin.

Chi-square statistic was calculated as f O 02u Median was 3.00 with the P-

value of 0.019 where P < 0.05. Results regarding this statement showed that a high

percentage of students, n=360 (97 .7o/o), replied with the option 'always' and only n=5

(1.2%) students responded with the option of 'never feeling pride wearing a Pakistani

flag pin'. The results showed that secondary school-aged adolescents are patriotic and

also promote national integration.
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Table 4.8

Proud being a Pakistani

Always
n

Characteristics (%)

Identity Pride
Sometimes Never Tota

nnn
(o/o) (o/o) (%) Median X2 P-

value
Gender Boys 90

99. t%
Girls 303

96.s%
Total 393

94.7%

0 l0 l

0.0% r00.0% 3.00
J  J  I 1 T

1.0% 100.0%
3  415

0.7% r00.0%

.001
13.025"

l l

10.9%
9

2.s%
19

4.6%

Note, a level of 0.05 ICT-Students = (n)  l 5 with 100% response

Table 4.8 reflected the results regarding the statement of'feeling proud being

a Pakistani'. Most of the respondents, =393 (94.7o/o), boys n:90 (99.1%) and girls

n:303 (965%), gave high priority to the option 'always. A small number of students,

n:19 (4.6%), boys n:ll (10.9%) and girls n=9 (2.5%) responded with the option

'sometimes. However, only few students. n=3 (0.7%), boys n=0 (0.0%) and girls n=l

(1 .0%), replied with the option 'never'.

Calculated values of the chi-square statistics showed 13.02u and Median was

3.00 *(r' P value rvas .001. Results for this statement showed that the option 'always'

was chosen by majority of the students; n:393 (95.2%). While only n=3 (0.7%)

students responded with 'never' feeling pride being a Pakistani. This result reflected

that secondary school-aged adolescents were having pahiotism and promote national

intesration.
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Table 4.9

Feelings regarding participation in national days

Identity Pride

Yes
n

No
n

I dono t -
Know Total

nn
Characteristics
Gender Boys 79

'19.2%

Girls 206
65.60/o

Total 295
69.7%

Median P- value
3.00 30. 0.000l o

15.90/o

16
5 . t%

) L

' t .7%

6
5.9%
92

29.3%
99

23.6%

101
r00.0%

314
r00.0%

415
100.0%

Note. a level of 0.05 ICT-Students : (n) 415 with 100% response

Table 4.9 elucidated the students' opinion about participating in national days

that were arranged in schools. These days include Independence Day, Quaid Day,

Iqbaf Day, and Defense Day. Among the students, n=295 (69.7%), boys n=79

(79.2%) and girls n:206 (65 .6%) responded in the favor of this statement where they

were chosen the option of 'yes'. Meanwhile, n=32 (7.7%), boys n:16 (15.9%) and

girfs n-16 (5.1%) responded with second option 'no'. Lastly, n:99 (23.6%), boys n:6

(5.9%) and girls n=92 (29.3%) selected the third option of this statement showing that

they do not know about the political leaders and about their policies.

Values of the chi-square statistic f :O.el^ and Median was 3.00 with P-value

0.000 showed that P < 0.05. According to the results, the students who responded

wi th the opt lons 'yes ' , 'no 'and ' l  do not  know'were n:295 (69.7) ,n :32(7.7) ,and

n:99 (23.6) respectively. Overall, the majority of results in compassion of this

statement showed that secondary school-aged adolescents were patriot and promote

national intesration
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Table 4. l0

Celebration of the national days

Characteristics

Gender
Boys Girls Total

nnn
(%\ (%) (o/o\ Median xz P- value

Independence Day

Quaid Day

Iqbal Day

Defence Day

Total

74 217 291
25.4% 74.6% r00.0%

l l  46 57
193% 90.7% r00.0%

22022
9.lo/o 90.9% 100.0%

t 4  31 45
3l.lo/o 69.9% 100.0%

t01  314  415
24.3% 7s.7% r00.0%

3.00 4.97"  0.191

Note, o level of 0.05 ICT-Students : (n) 4l 5 with I 00% response

Table 4.10 showed the results acquired after the respondents were asked about

national day they looked forward to the most.70.1% (n:291) responded with the

Independence Day, 13.7% (n=57) responded with Quaid Day, 5.3% (n=12) voted for

Iqbal Day, while 10.9% (n:45) responded with Defense Day.

Values of the chi-square statistic were found to be 12 4.97a and Median was

3.00 with P-value of 0.191 where P < 0.05. The results reflect that secondary school-

aged adolescents can be considered patriotic with awareness of national integration.
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4.1.1,3 Equality & Equity (E&E)

Table 4.I I

Consideration for others

Equality & Equity

Always Sometimes Never Total
N n n n

Characteristics (%) (o/o) (%) (%o) Median Xz P- value
Gender Boys 79 22

Girls

Total

1 101 3.00 5.44u 0.066
77.2% 2t .9% t .0% 100.0%
270 39 5 314

6 4t5
93.9% 14.7% I.4o/o 100.0%

96.0% 12.4% l.60/o 100.0%

349 o t

Note. n level of 0.05 ICT-Students: (n) 415 with 100% response

Table 4.11 discloses that according to students, n:349 (93.9%), boys n:79

(77.2%) and girls n=270 (96.00/o) responded that they are'always' careful to avoid

creating problems for others. Meanwhile, n:61 (14.7%),boys n:22 (21.9%) and girls

n:39 (12.4%) replied with the option 'sometimes' regarding this statement. However,

only n=6 (1.4%), boys n:l (1.0%) and girls n:5 (1.6%) responded with the option

'never'.

Chi-square statistic f 5.44" with P-value 0.066 showed that P < 0.05 and

Median was 3.00. Results show that the option 'always' was chosen by n=349

(93.9%), while only n=6 (1.4%) students respond with option 'never'. Through the

results, it can be safely assumed that secondary school-aged adolescents are patriotic

and promote national integration.
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Table 4.12

Human rights

Characteristics

Equality

Justice

Tolerance

Security

Others

Total

Gender
Total

n

26.7% 73.3%
47 79

37.6% 62.4%
532

13.5% 96.5%
41922

r9.2% 9t.9%
13  99

tt.7% 99.3%
l l l

101 3t4 415
24.3% 75.7% r00.0%

Median
2.00 24.71

Boys Girls
Nn

P- value
0.000120

125

37

Note, o level of,0.05 ICT-Students = (n) al5 with 100% response

The students were asked about human rights and whether they were familiar

with the term. The students were then further asked to choose their answers from the

course book of Pakistan Studies. The results acquired from their responses have been

shown in Table 4.12. Among the students, 29.9% (n:120) chose the option Equality,

30.1% (n:124) chose Justice, 9.9% (n=37) chose Tolerance, 5.3o/o (n:22) chose

Security, while 26.7%o (n:l I l) of the students chose others.

Chi-square statistic /Zl.lf along with the P-value 0.000 showed that P <

0.05 witir Median was 2.00. The results show that secondary school-aged adolescents

can be considered as patriotic with awareness ofnational integration.
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4.1.1.4 Democratic Citizenship @C)

Table 4.13

Respect for people's rights

Democratic Citizenship
Always Sometimes Never Total

nnnn
Characteristics
Gender Boys 95

94.2%
Girls 274

97.3%
Total 359

96.5%

2  lO t
2.0% 100.0%

| 314
0.3% r00.0%

3 415
0.7% t00.0%

Median
3.00 3 .1

P- value
0.209t 4

13.9%
39

12.4%
53

12.9%
Note, c level of 0.05 ICT-Students : (n) al5 with 100% response

The students were inquired if they happily respect other people's rights,

beliefs and opinions. The results of their responses have been provided in Table 4.13.

Among the students, n=359 (96.50/o), boys n:95 (94.2o/o) and girls n:274 (97.3%)

responded that they 'always' respect the people's rights, beliefs and opinions. Some

of the students,n=53 (12.9o/o), boys n:l4 (139%) and girls n:39 (12.4%), responded

with the option 'sometimes' regarding this statement. However, only some of the

students, n:3 (0.7%), boys n:2 (2.0%) and girls n=l (0.3%), chose the option 'never'.

Calcuf ated values of the chi-square statistic x2 3. I 2^ with the P-vatue 0.209

showed that P < 0.05 with Median 3.00. The option 'always' was chosen by n=359

(96.5%) while only n:3 (0.7%) students responded with the option 'never'. The

results reflect that secondary school-aged adolescents are patriotic while showing

national intesration.
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Table 4. 14

Feelings regarding political system of the country

Democratic Citizenship
I do not-

Yes No Know Total
nnnn

Characteristics (%) (%) (%) (o/o\ Median f P- value
Gender Boys 33 49 l9 101 2.00 33j2u 0.000

32.7% 49.5% 19.9% 100.0%
Girls I 19 65 13t 3t4

37.6% 20.7% 4r.7% r00.0%
Total  l5 l  114 150 415

36.4% 27.5% 36.1% 100.0%
Note, a level of 0.05 ICT-Students : (n) 415 with 100% response

Table 4. 14 depicted that the majority of the respondents, n: I 5 I (36.4%), boys

n:33 (32.7%) and girls n=ll9 (37.6%), supported the statement that they like the

political system of the country. While n:l14 (275%) boys n:49 (49.5%) and girls

n:65 (20.7%) responded that they do not like the political system. Meanwhile, n:I50

(36.1%). boys n=19 (19.9%) and girls n:131 (41.7%) responded that they do not

know about the political system ofthe country.

Vafues of the chi-square statistic fT.l2" with the P-value of 0.000 showed P

< 0.05 with Median was 2.00. Among the responses, the option 'yes'was chosen by n

= l5 l  (36.4) ,  'no '  by n: l  14 (27.5) ,  wi th  n=I50 (36.1)  choosing ' I  do not  know' .

Overall, 36.494 secondary school-aged adolescents said they liked the system,27.596

said thev do not like it. 36.10/6 said thev were unaware of it.
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Table 4.15

Approval ofpolitical leaders and their policies

Democratic Citizenship
I dono t -

Yes No Know Total
nnnn

Characteristics (%) (%) (%) (%) Median f P- value
Gender Boys 36 49 16 101 3.00 42.03o 0.000

35.60/o 49.5o/o 159% 100.0%
Girls 119 59 l3'7 314

37.6% 19.9% 43.6% 100.0%
Total 154 109 153 415

37.1o/o 26.0% 36.9% 100.0%

Note, a level of 0.05 ICT -Students : (n) 41 5 with 1 00% response

Table 4.15 elucidated that n:I54 (37.1%) boys n:36 (35.6%) and girls n=l 19

(37.6%) chose the option 'yes' and said that they liked the political leaders and their

policies while n:109 (37.1%) boys n=49 (49.5%) and girls n=59 (19.9%) responded

with second option 'no'. On the other hand, n:I53 (36.9%) boys n=16 (15.9%) and

girls n:137 (43.6%) selected the third option 'I do not know' about the political

leaders and their policies.

Values of the chi-square statistic f 12.03'with P-value 0.000 showed that P <

0.05. with the Median 3.00. The results show that n : 154 (37 .l) responded with Yes,

n =109 (26.0) with No, and n =153 (36.9) with I do not know.
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Tab le  4 .16

Approval o;/ the policies of the present government

Democratic Citizenship
Idono t -

know TotalYes
n

No
n

Characteristics
Gender Boys

Median P- value
l 0 l 3.00 16.3 0.000

Girls 146 6l 1 0 7  3 1 4

46.5% 19.4% 34.l%o 100.0%
Total 196 96 123 415

47.2% 23.1o/o 29.6% 100.0%

49.5% 34.7% 15.9% t00.0%

Note, o level of 0.05 ICT-Students = (n) 415 with 100% response

Table 4.16 showed the students' opinion about policies of the present

government were divided into three categories. Among the students, n:196 (47.2%)

boys n:50 (49.5%) and girls n:146 (46.00/o) selected the option Yes and said they

liked the policies of the present government. Meanwhile, n=96 (23.1%) boys n:35

(34.7%) and girls r'-6l (19.4%) responded with the second option No and n=123

(29.6%) boys n=|6 (15.9o/o) and girls n=107 (34.1%) said that they do not know about

the policies ofthe present government.

Chi-square statistic ftA.S'IS" with P-value 0.000 showed that P < 0.05 with

and Median was 3.00, showing that n = 196 (47.2) responded with yes, n:96 (23.1)

with No, and n =123 (29.6) with I do not know.
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4.1.1.5 Safety and Security (S&S)

Table 4.17

Regards for public places

Safetv and Securitv
Always Sometimes Never

n n n
Total

n
Characteristics
Gender Boys

% Median P- value

733%
Girls 247

79.7%
Total 321

773%

25
249%

63
20.r%

99
21.2%

2 101
2.0% 100.0%

4 314
t .3% 100.0%

6 415
t .4% r00.0%

3.00 1.34 0.51 I

Note, a, Ievel of 0.05 ICT-Students: (n) al5 with 100% response

Table 4.17 informed about the statement where the students were asked if they

feel happy taking care of public spaces such as schools, parks, and public places.

Many sclrool-aged children, n:321 (77.3%) boys n:74 (73.3%) and glrls n:247

(79.7o/o) responded with the options 'always' while n=99 (21.2%) boys n=25 (24.9o/o)

and girls n:63 (20.1%) responded with 'sometimes. The students who chose the

option 'never' were found to be n:6 (1.4%) boys n=2 (2.0%) & girls n:4 (1.3%).

Chi-square statistic 7j1.:4" with P-value 0.511 showed P < 0.05 with and

Median was 3.00. Results for this statement indicated that majority of the students,

n:321 (77.3%), always felt happy in this regard and only n:6 (1.4%) students

responded 'never feeling happy'.

79



Tab le  4 . l8

Obedience of trffic rules

Safetv and Securitv
Always Sometimes Never Total

nnnn
Characteristics (%) (%) (%) (%) Median X,2 P- value
Gender Boys 72 26 3 101 3.00 l9.l0u 0.000

7t.3% 25.7% 3.0% 100.0%
Girls 279 31 4 314

99.9% 9.9% t3% t00.0%
Total 351 57 7 415

94.6% 13.7o/o 1.7% 100.0%

Note, s level of 0.05 lCT-Students : (n) 41 5 with 100% response

Table 4.18 investigated the results ofthe statement regarding the obedience of

traffic rules. Among the students, n:351 (94.6%) boys n:72 (71.3%) and girls n:279

(99.9%) said that they always felt obliged to obey the traffic rules, n:57 (13.7%) boys

n=26 (25.7%) and girls n:31 (9.9%) replied with the option sometimes, with n:7

(l .7%) boys n=3 (3.0%) and girls n:  ( 3%) replying with the option'never'.

Calculatedvaluesofthechi-square statisticN2 1g.l(f withP-value0.000withP

< 0.05 and Median was 3.00 with the option 'never', reflecting that secondary school-

aged adolescents are patriotic.
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Table 4.I 9

Regards for the environment

Safetu and Securitv
Always Sometimes Never Total

n n n n
Characteristics Median P- value
Gender Boys 3.00 9.51 0.0r 4

93.2%
Girls 271

96.3%
Total 355

95.5%

Note, cr level of 0.05 lcT-Students: (n) 415 with 100% response

Table 4.19 showed that n:355 (95.5o/o) boys n:94 (93.2%) and girls n=271

(96.3%) always wished to take care of the environment, n=55 (13.3o/o) boys n:13

(12.9%) and girls n=42 (13.4%) replied that they sometimes wished to lake care,

whife only n:5 (1.2%) boys, n=4 (4.0o/o)and girls n=l (0.3%) responded with option

'never'.

Chi-square statistic was calculated as f,9.515^ with P-value 0.014, which

showed that P < 0.05 along with Median was 3.00. Results for this statement show

that a high percentage (95.5%) responded with the option 'always' with n=5 (1.2%)

students responding with 'never'.

l 3
12.9o/o

4 . ,

t3.4%
55

t3.3%

4  101
4.0% 100.0%

1 314
0.3% 100.0%

5  415
1.2% 100.0%
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Table 4.20

Respect for other 's property

Safew and Securiw
Always Sometimes Never Total

nnnn
Characteristics (%) (%) (%) (%) Median X2 P- value
Gender Boys 70 30 I 10t 3.00 24.22u 0.000

69.3% 29.7% t.0% 100.0%
Girls

Total

276 3 l 7 314
97.9% 9.9% 2.2o/o 100.0%
346 6l 9 4t5

93.4% 14.7% 1.9% t00.0%

Note, u level of 0.05 ICT-Students: (n) 415 with 100% response

Table 4.20 showed that n:346 (93.4%) boys n=70 (69.3%\ and girls n:276

(97.9%) responded that they are'always' happy to give respect other people's

property, with n:61 (14.7%) boys n=30 (29.7%) and girls n:31 (9.9%) responding

with the option 'sometimes. Only n=9 (1.9%) boys n=l (1.0%) and girls n=7 (2.2%)

chose the option 'never'.

Chi-square statistic yj:'t.Z:Z^ with P-value 0.000 showed that P < 0.05 with

Median 3.00. The option 'always' was chosen by n:346 (93.4o/o) with only n=9

(1.9%) students responding with 'never'. This shows that secondary school-aged

adolescents are patriotic and promote national integration.
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Table 4.21

Serving the country during natural disasters

Safetv and Securitv
Always Sometimes Never Total

n
Characteristics (%)

n n n
(%) (o/o\ (%) Median x2 P- value

Gender Boys 65

Girls

Total
97.3% 12.1% 0.6% 100.0%

2. 314

339 69 9 4't5
91.7% 16/% t.9% 100.0%

30 6 101 3.00 30.50" 0.000
64.4% 29.7% 5.9% 100.0%
274 39

Note. u level of 0.05 ICT-Students : (n) 415 with 100% response

Table 4.21 showed that most of the respondents, n:339 (93.4%) boys n:65

(64.40/o) and girls n:274 (97.3o/o), responded that they always wish to serve the

country during any natural disaster,n:69 (16.4%) boys n:30 (29.7%) and girls n=39

(12.1%) responded with 'sometimes' and only n=9 (1.9%) boys n:6 (5.9%) and girls

n:2 (0.6%) responding with the option 'never'.

Calculated the values of the chi-square statistic 1'30.50u with P-value 0.000

shows that P < 0.05 with Median 3.00. The option 'always' was chosen by n=339

(91.7%) with only n:9 (1.9%) students responding with 'never' reflecting students'

patriotism and national integration.
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Table 4.22

Respect for military and civilian institutions

Characteristics
n n

(%) (%)

Safew and Securiw
Always Sometimes Never Total

nn
(o/o) (%) Median 7.2 P- value

Gender Boys 95
94.2%

Girls 279
99.5%

Total 339
91.7%

3 10r 3.00 5.03'  0.051
12.9% 3.0% 100.0%

35 |  314
f i . t% 0.3% r00.0%

49 4 415
11.6% 1.0% t00.0%

l3

Note, a level of 0.05 ICT-Students : (n) al5 with 100% response

Table 4.22 illustrated that majority of the respondents, n=339 (91.7%) boys

n=95 (94.2o/o) and girls n:279 (99.5o/o), said that they always feel pride in respecting

military and civilian institutions while n=49 (11.6%) boys n=13 (12.9%) and girls

n=35 (ll.l%) chose the option 'sometimes with only some students responding with

'never'.

Values of the chi-square statistic t"as 1:5.03o with P-value 0.05 I showing that

P < 0.05 and Median was 3.00 respectively. Results conclude that 'always' was

chosen by n:339 (91.7o/o) students with only n=4 (1.0%) students responding with

'never'. This points towards students' high levels of patriotism and national

integration.
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Table 4.23

Equal treatment of people

Equality & ESCQ
I d o n o t -

Yes No Know Total
n n n n

Characteristics (%) (%) (%) (%) Median ,(2 P- value

Gender Boys 93 3 5 101 3.00 0.09u 0.952

92.r% 3.0% 5.0% 100.0%

Girls 292 9 t4 114
93.0% 2.5% 4.s% 100.0%

Total 395 I I r9 415
92.9o/o 2.7o/o 4.60/o 100.0%

Note, a level of 0.05 ICT-Students = (n) 415 with 100% response

Table 4.23 demonstrated that n=395 (92.9%) boys n:93 (92.1o/o) and girls

n:292 (93.0%) responded that they desired for an equal heatment of all people while

n:11 (2.7%) boys n=3 (3.0%) and girls n=9 (2.5%) responded with the option No.

Meanwlrile, n:19 (4.60/o) boys n:5 (5.0%) and girls n:I4 (4.5%) selected the third

option that they do not know.

Values of the chi-square statistic and P-value was founcl as 12 0.099" and 0.952

respectively with P < 0.05 and Median was 3.00. According to the results, the option

Yes was chosen by the majority, n= 395 (92.9), No by n =l I (2.7), and I do not know

was chosen by n:19 (4.6). This reflects reflection the patriotism and national

integration of secondary school students.
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4.1.1.6 Loyalty

Table 4.24

Feelings after hearing unpleasant news

Loyalt
Always Sometimes Never Total

nnnn
Characteristics (%) (%) (%) (%) Median 12 P- value
Gender Boys 64 29 9 l0l 3.0 13.22o 0.001

63.4% 29.7o/o 7.9% 700.0o/o
Cirls 251 55 9 3t4

79.9% 17j% 2.5% 100.0%
Tota l  315 94 16 415

75.9% 20.2o/o 3.9% 100.0%

Note. a level of 0.05 ICT-Students : (n) 4l5 with 100% response

Table 4.24 discovered that most of the respondents, n:3 I 5 (7 5 9%) boys n=64

(63.40/0) & girls n:251 (79.9%), responded with always feeling awful after hearing

any unpleasant news about the country (such as terrorism, corruption etc. and n=94

(20.2o/o) boys n:29 (29.7o/o) and girls n:9 (2.5%) responded that they sometimes felt

awful after hearing any unpleasant news about the country. The statement also

discovers that only n='16 (3.9%), boys n=9 (7.9%) and girls n:9 (2.5%) responded

with the option 'never' feeling awful after hearing a piece of awful news about the

country.

Chi-square statistic y]13.22Ou and P-value 0.001 was calculated and showed

that P < 0.05 with Median was 3.00. Results for this statement describe that 'always'

was chosen by n:315 (75.9%) and only n:16 (3.9%) students responded with 'never',

reflecting high levels of patriotism in secondary school-aged adolescents.
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Table 4.25

Feelings regarding standing in the queue

#rotur
nnnn

Characteristics (%) (%) (%) (%) Median 12 P- value
Gender Boys 79 19 4 101 3.00 17.73^ 0.000

77.2% t9.9% 4.0% 100.0%
Girls r71 99 45 314

54.s% 31.2% 14.3% 100.0%
Total 249 11'l 49 415

60.00/o 29.2% ll.9% 100.0%

Note, a level of 0.05 IcT-Students : (n) 415 with 100% response

Table 4.25 revealed that the majority of respondents (60%) responded that

they always felt happy to stand in queue for buying tickets or any other task outside of

banks, post-offices, etc. 29.2o/o responded that they sometimes felt happy to stand in

queue and I1.9% responded with never.

The chi-square statistic f tl .lil" with P-value 0.000 was calculated and

showed P < 0.05 with Median was 3.00. The results point towards students' high

levels of patriotism and national integration.
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Table 4.26

Feeling regarding watching people litter in public places

Lovaltv
Ahr"),r s#A;* N"r* Total

nnnn
Characteristics (%) (%) (%) (%) Median ,(2 P- value
Gender Boys 55 32 14 l0l 3.00 54.97^ 0.000

54.5% 31.7o/o 13.9% 100.0%
Girls 269 42 3 3r4

95.7% 13.4o/o |.0o/o 100.0%
Total 324 74 l '7  415

79.1% 17.9o/o 4.1% 100.0%
Note. a level of 0.05 ICT-Students : (n) 415 with 100% response

Table 4.26 elucidated the students' opinions about seeing people littering in

public places. 79.1% respondents said that they always felt bad when people litter in

public places with 31.7o/o choosing the option 'sometimes. The percentage of students

that chose the option 'never' was calculated to be 4.lTo.

Values of the chi-square statistic were calculated to be X- 54.97u with P-value

0.000 which showed that P < 0.05 with and Median was 3.00. Overall. the results

regarding the statement reflect that secondary school-aged adolescents are patriotic

and promote national integration.
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Table 4.27

Feelings vthile hearing someone talk against Pakistan

Lovaltv

mTotut
nnnn

Characteristics (%) (%) (o/o) (%) Median X2 P- value
Gender Bovs 73

t4 5 314
4.5o/o 1.6% 100.0%

Total 369 40 7 415
99.7% 9.6% 1.7% 100.0%

26 2 t}l 3.00 40.03" 0.000
72.3% 2s.'1% 2.0% 100.0%

Girls 295
93.9%

Note. n level of 0.05 ICT-Students: (n) 415 with 100% response

Table 4.27 showed respondents' views when they were asked about what they

felt when they heard someone talk against Pakistan. Among the students, n:369

(99.7o/o) boys n:73 (72.3%) & girls n=295 (93 .9%) said that they always feel terible

if someone talks against Pakistan while n=40 (9.6%) boys n:26 (25.7o/o) & girls n=l 4

(4.5%) repf ied with the option sometimes. However, n=7 (1.7%) boys n:2 (2.0o/o)

&girls n=5 (1.6%) respondents responded with the option 'never'.

Chi-square statistic was calculated as Xr 40.03' with P-value 0.000 which

showed that P < 0.05 with Median was 3.00. Results for this statement show that

majority of the students chose the option 'always.
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4. 1.1.7 Cultural Diversity

Table 4.28

Fe e lings re garding nat ional dr ess es

Cultural Diversity
Always Sometimes Never Total

nnnn
Characteristics (%) (%) (%) (%) Median 12 P- value
Gender Boys 92 9 0 l0l 3.00 3.99u 0.143

91.1% 9.9% 0.0% 100.0%
Girls 265 42 7 3t4

94.4% 13.4o/o 2.2% 100.0%
Total 357 51 7 4t5

96.0% 12.3o/o 1.7% 100.0%

Note, o level of 0.05 ICT-Students : (n) 415 with 100% response

Table 4.28 showed the respondents' views about wearing Pakistani dresses

(Shalwar-Kameez, Ajrak). The results demonshate that most of the students, n:357

(96.0%) boys n=92 (91.1o/o) and girls n=265 (94.4%) always feel proud wearing

Pakistani dresses. Responses of n:51 (12.3%) boys n: 9 (9.9%) and girls

n:42(13.4%) showed that they sometimes felt proud wearing the dresses.

While only some students, n=7(1.7%) boys n=0 (0.0%) and girls n:7 (2.2%),

of respondents chose the option 'never'. Using the chi-square test as the trend test,

the value of 72:3.99u *rth P-value 0.143 was calculated along with Median 3.00. The

students' responses on the statement regarding 'wearing Pakistani dresses with pride'

found no signifrcance between both variables because P < 0.05. But the difference in

mean score of the boys was found as 2.91, slrowing that they \vere more satisfied as

conrpared to the girls (M:2.92). This reflected that secondary level students were

highly patriotic and promoted national integration.
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Table 4.29

Preference for national foods

Cultural Diversiw
Always Sometimes Never Total

n n n n
Characteristics
Gender Boys 74

I  )  - J 7 0

Girls 225
7 | .7o/o

Total 299
72.0%

Median
2 lOt 3.00

2.0% 100.0%
4 314

7.3o/o I 00.0%
6 415

1.4% 100.0%

value
0.44 0.90025

24.9%
95

27 . t%
1r0

26.5%

Note, o level of 0.05 IcT-Students : (n) 415 with 100% response

Table 4.29 showed student's responses regarding their preference for national

foods (e.g., Saag, Sindhi Biryani, Dum Pukht, and Shanwari). Only n=6 (1.4%) boys

n:2 (2.0%) & girls n:4 (1.3%) stated that they never prefer Pakistani foods, n:l10

(26.50/o) b n:25 (24.9o/o) & g n:95 (27.1%) stated that they sometimes preferred the

food, while the majority n:299 (72.0%) boys n:225(71.7%) & girls n:74(73.3Yo)

responded with always preferring Pakistani foods.

U s ing chi-square, the value X2:0 114 with P-value 0.900 was calculated and

showed that P < 0.05. Median was 3.00. Moreover, it is safe to say that that majority

students chose the option 'always', reflecting students' highly patriotic nature.
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Table 4.30

Study tours arranged by administration

Cultural Diversity
l dono t -

Yes No Know Total
nnnn

Characteristics (%) (%\ (%) (%\ Median t P- value
Gender Boys 35 49 19 l0l 2.00 34.71o 0.000

34.7o/o 47.5o/o 17.9% 100.0%
Girls 42 245 27 314

13.4% 79.0% 9.6% 100.0%
Total 77 293 45 415

19.6% 70.6% 10.9% 100.0%

Note, s level of 0.05 ICT-Students = (n) 41 5 with 100% response

Table 4.30 demonstrated students' answers about school administration

ananging study tours to historical and cultural places. Some of the students responded

with Yes while the majority of the students responded with the option No. Moreover,

n=45 (10.9%) boys n=19 (17.9o/o) & girls n:27 (9.6%) students selected the third

option 'l do not know'.

Chi-square statistic f S+.ttlu with P-value 0.000 was calculated and showed

that P < 0.05 with Median was 2.00. Table 4.30 clearly shows that the results are not

in favor of the statement.
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Table 4.3 I

Visits to historical places

Yes
n

Cultural Diversity
I do not-

No Know Total
nnn

Characteristics
Gender Boys 93

92.1%
Girls 275

97.6%
Total 369

99.7%

Median
3.00

P- value
0.1 r76

5.9%
l5

4.9%
21

5 . t%

2
2.0%

1 A

7 .60/o

26
63%

l0 l
100.0%

314
100.0%

415
r 00.0%

Note. u level of 0.05 IcT-Students : (n) 415 with 1007o response

Table 4.31 gave an idea about the statement where the students were asked if

they liked to visit historical and national places such as Badshahi Mosque, Faisal

Mosque, Lahore Fort, Rohtas Fort, Pakistan Monument, Mohatta Palace PAF,

Museum. Lahore Museum, Khewra Mine etc. Most of the students responded in favor

this staterrent by choosing the option Yes while only n=21 (5.1%) boys n=6 (5.9%) &

girls n=l5 (4.9%) responded with the second option No. Some students also selected

the third option of this statement in which they said they did not know how to answer

the question.

Values of the chi-square statistic and P-value were calculate d as yz 4.29^ and

0.1 I 7 P < 0.05 and Median was 3.00. According to the results, n = 369 (99.7) students

responded wi th 'yes ' ,  n  =21 (5.1)  wi th 'no,  andn:26 (6.3)  wi th ' I  do not  know' .

Overall results reflect that secondary school-aged adolescents are patriotic and

promote national integration
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Table 4.32

Favorite places

Gender
Boys Girls Total

nnn
Characteristics
Badshahi Mosque

Faisal Mosque

Lahore Fort

Rohtas Fort

Pakistan Monuments

Muhatta Palace PAF
Museum

Quaid Mausoleum

Khewra Mine

Lahore Museum

Others

Total

Median P-value
3.00 72.3 0.000

t7.2% 92.9% 100.0%
45 52 97

46.4% 53.6% 100.0%
63642

r4.3% 9s.7% r00.0%
033

0.0% r00.0% 100.0%
93442

19.0% 91.0% 100.0%
909

100.0% 0.0% r00.0%
z t J

66.7% 33.3% 100.0%
93039

21.1% 79.9o/o 100.0%
751  59

12.1% 97.9% r00.0%
r  30  3 l

3.2% 96.9% 100.0%
r0 l  314  415

24.3% 7s.7% r00.0%
Note, o level of 0.05 ICT-Students : (n) 41 5 with 1 00% response

Table 4.32 showed the responses to the statement that asked the students about

their favorite historical and national place. Among the respondents,22.4% (n:93)

voted for Badshahi Mosque, 23.4% (n:97) for Fasial Mosque, l0.lo/o (n:42) for

Lahore Fort, 0.7% (n=3) for Rohtas Fort, 10.1% (n:42) for Pakistan Monuments,

l.9o/o (tr:9\ for Muhatta Palace PAF Museum, 0.7% (n=3) for Quaid Mausoleum,

9.2% (n:39) for Khewra Mino, 7.5o/o (n=31) for Lahore Museum, and 14.0% (n=59)

selected the option Other. The rnean and standard deviation rvas calculated as 4.43 +

3.294 with f lZ.3S6o and 0.000 as chi-square statistic and P-value respectively where
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P < 0.05 and Median was 3.00. This reflects that secondary school-aged adolescents

are patriotic and promote national integration.

Table 4.33

Mentioning of national/cultural activities

Characterislics

Gender
Boys Girls Total

nNn
Median P-value

3.00 140. 0.000Mela Chiraghan

Chitral Festival

National Horse and
Cattle Show

Others

Total

l 5
21.1%

46
44.7Vo

35

76. t%
5

2.60/o
101

24.3%

56
79.9%

5'.l
553%

l l

23.9%
190

97.4%
314

75.7%

71
100.0%

103
100.0%

46

100.0%
195

100.0%
4t5

100.0%

Note, cr level of 0.05 ICT-Students : (n) 415 with I 00% response

Table 4.33 showed the respondents' responses where they were asked to

mention the names of any national/cultural activities. Among students, 17.1% (n=7l)

mentioned Mela Chiraghan, 24.9%o (n=103) wrote Chitral Festival. l1.l% (n:46)

voted for National Horse and Cattle Show, while 47.0/o (n:195) chose the option

'other'. Median was calculated as 3.00 withX2 141.d the value of the chi-square and

0.000 as P-value showing P < 0.05. This reflects that that secondary school-aged

adolescents are patriotic and do promote national integration.
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Table 4.34

Studies about cultural activities in Pak-studies

Yes
n

Cultural Diversity
I dono t -

No Know Total
nnn

Characteristics
Gender Boys 90 l0

79.2% 9.9%

Girls 233 3l

74.2o/o 9.9%
Total 313 4l

75.4% 9.9%

l 1  101
10.9% 100.0%

50 3t4
15.9o/o 100.0%

6t  415
14.7% t00.0%

Median
3.00 1 .5

P- value
0.456

Note, s level of 0.05 ICT-Students = (n) 41 5 with 100% response

Table 4.34 shed light on the students' opinion about them studying national

and cultural activities in their Pakistan studies textbook. Among students, n:313

(75.4o/o) boys n=90 (79.2%) and girls n=233 (74.2%) responded in favor of this

statement by choosing the option yes and n=41 (9.9%) boys n:10 (9.9%) & girls

n:31 (9.9%) responded with second option 'No'. Only n=61 (14.7%) boys n=ll

(10.9o/o) & girls n:50 (15.9%) selected the third option for this statement which was 'l

do not know'.

Values of the chi-square statistic and _value rvere calculated as t'1.5?0" and

0.456 respectively with P < 0.05 and Median was 3.00. According to these responses,

it is deduced that n = 313 (74.4) responded with'yes', n:61 (14.7) with'no', and n

:50 (15.9) with 'l do not know'. Overall responses gathered from secondary school

students are in favor of this statement which reflect that secondary school-aged

adolescents are patriotic and indeed promote national integration.
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Table 4.35

Ziarat in Baluchistan province

Cultural Diversitv

No
n

I do not-
know Total

nn
Characteristics
Gender Boys

Cirls 126 169

l0 t
)0.0
314

40.t% 53.5% 6.4% 100.0%

Median P- value
3.00 l14. 0.00044

1 .6
20

Total 179 173 64 415
42.9% 41.7% 15.4% 100.0o/o

5l .5% 5.0o/o 43 .6% I 00.0%

Note. o, level of 0.05 ICT-Students : (n) 4l 5 with l 00% response

Table 4.35 elucidated the students' responses in which they were asked

whether Ziarat was located in Baluchistan province. Among students, n=179 (42.9%),

boys n:52 (515%) and girls n:126 (40.1%) responded with the answer 'yes', n:173

(41.7%) boys n:5 (5.0%) & girls n=169 (53.5%) respond with second option 'no',

which was against this statement. Onl n=64 (16.4%) boys n=l9 (19.9%) & girls n=49

(15.60/o) responded with third option of this statement which was 'I do not know'.

Vaf ues of the chi-square statistic were calculated as y2 I I4 0f with the P-value

of 0.000 of showing that P < 0.05 with the and Median was 3.00. According to this

statement, n: 179 (42.9) students responded with Yes, n:173 (41.7) with No, and n

:64 (15.4\ with 'l do not know'. Overall results were in favor of this statement which

reflects that secondary school-aged adolescents are patriotic and also promote national

intesration.
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Table 4.36

Peshattar as KP capital

Cultural Diversitv
I dono t -

Yes No Know Total
nnnn

Characteristics (%) (%) (%o) (%) Median f P- value
Gender Boys 76 9 t6  101 3.00 41.49u 0.000

75.2o/o 9.9o/o 15,9% 100.0%

Girls

Total

199 l  15
60.2% 36.6% 3.2% 100.0%

l 0  314

265 124 26 415
63.9% 29.9% 6.3% 100.0%

Note, o level of 0.05 ICT-Students = (n) 4l 5 with I 00% response

Table 4.36 showed the students' answers when they were asked if Peshawar

was the capital of the province KP. Among students, n=265 (63.9%) boys n:76

(75.2o/o) & girls n:199 (60.20/o) chose the option yes while n:124 (29.9%) boys n=9

(9.9%) & girls n=l 15 (36.6%) responded with second option No against the

statement. Some of the students, n:26 (6.3%) boys n:16 (15.9%) & girls n:10

(3.2%), responded with third option of this statement which entailed that they do not

know.

Values of the chi-square statistic 1f +1.996u\ and P-value (0.000) showed that

P < 0.05 with Mediar lvas 3.00. According to this table, majority students, n= 265

(63.9), responded with 'yes', n =124 (29.9) with 'no, and n:26 (6.3) with 'l do not

know'. Overall results were in favor of this statement which reflected that secondary

school-aged adolescents are patriotic and promote national integration.
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Table 4.37

Lahore as the capital ofPunjab

Characteristics

Cultural Diversity
I do not-

Yes No know Total
n n n n

(%) (%') (%) (%) Median t P- value
Gender Boys 77 7

76.2% 6.90/o
Girls 97 219

27.7% 69,7%
Total 164 226

39.5% 54.5o/o

t 1 101 3.00 126.79^ 0.000
t6.9% 100.0%

9 314
2.5% 100.0%
25 415

6.0% 100.0%
Note, s level of 0.05 ICT-Students : (n) 415 with 100% response

Table 4.37 revealed the respondents' answers regarding the statement that

enquired whether Lahore is the capital of the Punjab Province. Among the responses,

n=164 (39.5%) boys n:77 (76.2%) & girls n=97 (27.7o/o) said that Lahore the capital

of Punjab, n:226 (54.5o/o) boys n:7 (6.9%) & girls n=219 (69.7%) selected the

second option'no'and n=25 (6.0%) boys n=17 (16.90/0) & girls n:9 (2.5%) selected

the third option of this statement that they do not know the answer.

Values of the chi-square statistic and P-value were calculate d as y126.796"

0.000 of respectively with P < 0.05 and Median rvas 3.00. According to the results,

students responded mostly with Yes (39.5%), with n =226 (54.5%) responding with

no and n :25 (6.0%) responding with 'l do not know'. Overall statement results were

against this statement.

99



4.1.1.8 Religious Hormony

Table 4.38

P romot i ng hatred agains t m inorities

Religious Harmony

Always Sometimes Never
nNn

Total
n

Characteristics
Gender Boys 79

'79.2%

Girls 240
76.4%

Total 319
76.9%

3  lO t  3 .00
3.0% r00.0%
20 3t4 2.70

6.4% 100.0%
23  41  5  2 .71

5.5% 100.0%

% Median P- value
1 .73 0.419l9

19.9%
54

17.2%
I J

t7 .6%
Note, a level of 0.05 ICT-Students : (n) al 5 with 100% response

Table 4.38 depicted respondents' answers regarding the statement if they

never promoted hatred against religious and ethnic minorities. Among the students,

n:319 (76.9%) boys n=79 (79.2o/o) and girls n=240 (76.4%) chose the option

'always', n:73 (17.6%) boys n:19 (19.9%) & girls n:54 (17.2%) chose the option

'sometirnes, and only n:23 (5.5%) boys n:3 (3.0%) & girls n:20 (6.4%) responded

with the option 'never'.

Chi-square rvas used to analyze this statement rvhich rvas calculated to be

X2:17-?o with the P-value 0.449 showingthat P < 0.05 with the Median was 3.00.

The results show that n=319 (7 6.9%) students always care about not promote hatred

against minorities, which shows that the students are highly patriotic and encourage

national intesration.
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Table 4.39

Respecting the minority groups

Religious Harmony

Always Sometimes Never Total
nnnn

Characteristics
Gender Boys

%
92 2 101

2.0% 100.0%
5 314

r.6% r00.0%
7 415

t .7% 100.0%

Median P- value
3.00 0.2s 0.992

91.2%
Girls 250

79.6%
Total 332

90.0o/o

1 1

16.9%
59

t99%
76

19.3%

Note, o level of 0.05 ICT-Students : (n) 4l 5 with 100% response

Table 4.39 demonstrated respondents' opinions about showing respect to the

minority students. The table depicts that most of the students are in favor of this

statement, where n:332 (90. o/o) boys n=92 (91.2o/o) & girls n:250 (79.6%) always

show respect to the minorities and n:76 (19. %) boys n=17 (169%) & girls n=59

(19.9o/o) students select the second option 'sometimes. According to the results, only

n:7 (1.7%) boys n:2 (2.0o/o) & girls n:5 (1.6%) selected the third option where they

never respect religious and ethnic minorities.

Calculated values of chi-square statistic for students 72-(1.25u along with the P-

value 0.992 show that P < 0.05 with the Median rvas 3.00. The results of this statement

show that only n=7 answered against the statement where majority students, n:332

(90.0%). chose the option 'always'. It is reflected that secondary level students are

highly patriotic and they are promoting national integration.
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Table 4.40

C elebrating Is lamic events

Religious Harmony
I do not-

Yes No Know
nnn

Characteristics (%) (o/o) (%)

Total
n

(%\ Median t P- value
Gender Boys 97 I 3

96.0% t.0% 3.0%
Girls 303 9 3

96.5% 2.5% 1.0o/o
Total 400 9 6

96.40/o 2.2Vo | .4o/o

3.00 3.00u 0.223r01
r00.0%

314
100.0%

415
r00.0%

Note, n level of 0,05 ICT-Students : (n) 415 with l00% response

Tabte 4.40 showed the students' responses where they were asked ifthey liked

to celebrate Islamic events (Eid ul Fitar, Eid ul Azha, Eid Milad un-Nabi, Shah-e-

Barat). Majority of the students responded with the answer 'yes' regarding this

statement, n:9 (2.2%) boys n=l (1.0o/o) & girls n:9 (2.5%) responded withNo and

onfy n:6 (1.4%) boys n=3 (3.0%) & girls n=3 (1.0%) respondents stated that they do

not know.

Chi-square statistic f l.OO^ with P-value 0.223 showed P < 0.05 with Median

was 3.00. Results for this statement show that majority n=400 (96.4%) chose the

option'yes' with only n=6 (1.4%) choosing the option 'no'. This reflects that

secondary school-aged adolescents are patriotic and promote national integration.
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4.1.1.9 National Cohesion

Table 4.41

Love for fellows

National Cohesion

Yes

n

I d o
No not - Total

know
N n n

Characteristics
Gender Boys 94 9

93.2o/o 9.9%
Girls 294 9

90.4o/o 2.5%
Total 369 17

99.7% 4.r%

Median
2.00

P- value
0.0179

7.9%
22

7.0%
30

7.2%

l0 l
100.0%

314
100.0%

415
100.0%

Note, a level of 0.05 ICT-Students : (n) al 5 with 100% response

Table 4.41 elucidated the respondents' opinion about their love for all their

fellows irrespective of their caste, religion, and color. Among students, n=369

(99.7%) boys n:94 (93.2%) & girls n:294 (90.4%) responded in the favor of this

statement by selecting the option yes while n=41 (9.9%) boys n=.10 (9.9%) & girls

n=31 (9.9%) responded with second option No. Meanwhile, n=61 (14.7%) boys n=l1

(10.9%) & girls n:50 (15.9%) selected the third option of this statement that they do

not know.

Values of the chi-square statistic y29.O9u and P-value 0.017 showed that P <

0.05 with Median was 3.00. According to these results, the percentage of students that

responded with Yes was99.7Vo,4.lo% responded with no, and 7.2%o responded with'I

do not know'. Overall, the results show that secondary school-aged adolescents are

patriotic and can also promote national integration.
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Table 4.42

Participating in resolving the problems of society

National Cohesion
I do not-

Yes No know Total
nnnn

Characteristics (%) (%) (%) (%) Median f P- value
Gender Boys

Girls

Total

79 7  t5  10r
79.2% 6.9% r4.9% 100.0%
2 t4  19 91 3t4

69.2% 6.1% 25.9% 100.0%
293 26 96 41s

70.6% 63% 23.1o/o 100.0%

3.00 5 . 1 4 u 0.076

Note. n level of 0.05 ICT-Students = (n) 415 with 100% response

Table 4.42 revealed the respondents' opinion about participation in resolving

the problems of their society after completing their studies. Among students, n=293

(70.6%) boys n=79 (79.2o/o) & girls n:214 (69.2%) responded in the favor of this

statement where they chose the option yes while n=26 (6.3%) boys n:7 (6.9%) &

girls n=l9 (6.1%) responded with the option No. Moreover, n:96 (23.1%) boys n:I5

(14.9%) & girls n:91 (25.9%) responded with the third option forthis statement that

they do not know what to answer.

Values of the chi-square statistic X2 5.14^ with P-value 0.076 showed P < 0.05

with the Mcdian rvas 3.00. According to these results, n = 293 (70.6) students

responded with yes, n:26 (6.3) with no, and n :96 (23.1) with 'l do not know'.

Overal results reflect that secondary school-aged adolescents are patriotic while they

can also Dromote national intepration.
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4. 1. l. 1 0 Ling uistic Plurality

Table 4.43

Knowledge about the famous regional poet

Linguistic Plurality

Yes No
N N

I d o n o t -
Know Total

n n

Gender Boys
Median

3.00 23.31
P- value
0.00065 17 ' , t9  IOt

64.40/o 16.9% 19.9% 100.0%
Girls 254 I I 49 314

90.9% 3.5% 15.6% 100.0%
Total 319 29 69 415

76.9% 6.7% t6.4% 100.0%
Note, a level of 0.05 IcT-Students: (n) 415 with 100% response

Table 4.43 illuminated the students' opinion about their knowledge about the

famous regional language's poets of Pakistan. Among the students, n:319 (76.9%)

boys n:65 (64.4%) & girls n=254 (90.9%) responded in the favor of this statement

where they chose the option 'yes' indicating that are aware of the regional language

poets, where n:29 (6.70/o) boys n:17 (16.9%) & girls n=l l (3.5%) responded with

second option 'no'. Meanwhile, n=69 (16.4%) boys n:19 (19.9%) & girls n=49

(15.60/o) students responded with third option of this statement that they do not know.

Values of the chi-square statistic 12 23.31" with P-value 0.000 showed that P <

0.05 u ith the Median was 3.00. According to this statement, majority students

respond with the option Yes (99.7%), n =29 (6.70/o) responded with no, and n =69

(16.4%) with 'l do not know'. Overall statement results reflect those responses were

in favor of this statement highlighting that secondary school-aged adolescents are

indeed patriotic.
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Table 4.44

Favorite famous poet

Gender
Boys Girls Total

Characteristics n n n

Shah Abdul
Bhittai

Khushal Khan
Khattak

Waris Shah

Mast Tauklai

Rahman Baba

Buly shah

I do not know

Total

64.7% 100.0%
Z Z  J J

66.7% 100.0%
74 79

94.9o/o l00.0%
56

93.3o/o 100.0%
31  45

69.9% 100.0%
96 144

66.7% 100.0%
53 59

9t3% 100.0%
3t4 415

75.7% 100.0%

353%
il

333%
+

5 . t%
I

16.7%
l4

31 .1%
49

33.3%
5

9.6%
101

243%

Table 4.44 showed that respondents' answers where they were asked to choose

a famous poet of any regional languages of Pakistan. Among the answers, 12.3%

(n:51) chose Shah Abdul Latif Bhittai, 9.0% (n:33) chose Khushal Khan Khattak,

19.9% (n:79) chose Warish Shah, 1.4% (n=6) chose Mast Tauklai, 10.9% (n=45)

chose Rehman Baba, 34.7%o (n:144) chose Bulleh Shah, 14.0% (n=59) and responded

with the option 'I do not know'. Median was 3.00 with the chi-square statistic 12

35.92'7^ and P-value 0.000 that shows that P < 0.05. This reflects that secondary

school-aged adolescents are patriotic and also promote national integration.
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4.l.l.ll Summary

The curriculum of the textbook subject (Pak-Studies) at the secondary level

can help develop Identity Pride among students in Pakistan while teaching them about

the national anthem and the religion Islam. This course can also make students

understand how they can identif, with their country. Table 4.7 provides information

regarding the statement that among the students, n=360 (86.7%), boys n=80 (79.2o/o)

and girls n:280 (89.2) responded with the answer that they always feel proud wearing

a Pakistani flaglpin. Table 4.15 elucidates the students' opinions about the political

feaders and their policies. Table 4.20 discloses that n:346 (83.4o/o) boys n=70

(69.30/o) and girls n:276 (87.9%) students responded with always being happy in

giving respect to other's property.

The students were asked if they felt awful after hearing unpleasant news like

tenorism or corruption where majority of the students replied with the option 'always.

In response to some statements, there were also students who said that they never

wish to serve the country during a natural disaster while some said they never feel

proud respecting military and civilian institutions. Table 4.26 elucidates the students'

opinions about seeing people littering in public places where n:324 (78.1%) boys

n:55 (54.5%) and girls n:269 (85.7%) responded that they always feel bad when

people lifter in public places. Table 4.31 gives an idea about the statement asking

students if they would like to visit historical and national places such as Badshahi

Mosque, Faisal Mosque, Lahore Fort, Rohtas Fort, Pakistan Monument, and Mohatta

Palace PAF. Table 4.38 shows that n:319 (76.9%) boys n=79 (78.2%) and girls

n:240 stated that they never promote any hatred against any religion and ethnic

rninorities.
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4.1.2 Data Collected from Teachers

Data from teachers were collected in order to explore the coherence among

objectives, teaching strategies, and assessment of Pakistan studies conceming

patriotism and national integration. Additionally, data were also meant to shed light

on horv teaching strategies and assessment techniques meet the objectives of

patriotism and national integration as reflected in curriculum. The collected data have

been divided into nine sub themes which are related to patriotism and national

integration. These themes are as follows:

I . Demographic Information (DI)

2. Identity Pride (lP)

3. Equality & Equity (E&E)

4. Democratic Citizenship (DC)

5. Cultural Diversity (CD)

6. Religious Harmony (RH)

7. National Cohesion (NC)

8. Linguistic Plurality (LP)
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4. l. 2. I Demographic Information (DI)

Table 4.45

Demographic characteristics of teachers

Variable Characteristics Frequency (n) Percent (%)

Gender

Designation

Age

Qualification

Experience

Males
Females

Total
EST
SST
Total

l9-21 years old
22-25 years old

>26years old
Total

Masters
MS/ M.PhiI.

Doctorate
Post-Doctorate

Total
<1 year

2-5 years
> 5 years

Total

(71.6%)
(29.4o/o)

100o/o
(49.60/o)

(51.4o/o\

r00%
(0.0%)
(0.0%)
t00%
t00%

(7e.7%)
(13j%)

(6.e%)
(0.0%)
t00%

(0.0%)
(0.0%)
t00%
t00%

53
2 l
74
36
39
74
0
0
74
74
59
l0

5
0
74
0
0
74
74

109



4.1.2.2 ldentity Pride

Table 4.46

Interest in learning about historical places

Identity Pride
Strongly Modcretely Strongly

Charucteristics Agree Agrcc Agrce Disagrce Disaqree Total

Cender Male 29 13 6 5 0 53 4-24
54.7% 24.5% 11.3o/o 9.4% 0.0o/o 100.0%

Fema le993 l02 l  4 . l 9
42.9o/o 39.1o/o 14.3% 4.9% 0.0% 100.0%

Total 39 2l 9 6 0 74 4.22
51.4% 29.4o/o 12.2o/o 9.1% 0.0% 100.0%

X2 P-value (Median)
1.90u 0.593 3.00

Note, o level of 0.05 lCT-Teachers (n =74) with 100% response

Table 4.46 revealed the teachers' opinions about showing interest in gaining

knowledge about geography and historical places of Pakistan like Roth's fort, Faisal

Mosque, Mohenjo-Daro. Among respondents, n:39 (51.4%) Males n=29 (54.7o/o) and

Females n:9 (42.9o/o) responded that they strongly agree l00o/o while n=21 (29.4o/o)

Males n-13 (24.5%) and Females n=9 (39.1o/o) chose the second option Agree. Some

teachers (50%) responded with moderately agree while 25%o of the students chose

disagree. None of the teachers responded with Strongly Disagree.

The values of the chi-square statistic 12 l0.90uwith P-value 0.593 showed that P <

0.05 with Median was 3.00.
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Table 4.47

Feeling pride wearing a Pakistani flag pin

ldentity Pride
Strongly Moderetely Strongly

Characterislics Agree Agrcc Agrce Disagree Disagrec Total

Gende rMa le349740534 .35
64.2yr l5.lo/o 13.2% 7.5o 0.0o/o 100.0%

Female l0  7 3 0 l  21 4.19
47.60/o 33.3o/o 14.3o/o 0I% 4.9o/o 100.0%

Total 44 15 l0 4 | 74 4.31
59.5% 20.3% 13.5o/o 5.4% 1.4% 100.0%

f P-value (Median)
7.29u 0.122 3.00

Note, o level of 0.05 lCT-Teachers (n =74) with 10094 response

Table 4.47 elucidates the teachers' opinions about feeling pride wearing a

Pakistani flag pin where n=44 (59.5o/o) Males n:34 (64.2%) & Females n=10 (47.6%)

teachers responded with Strongly Agree while n:15 (20.3%) Males n=9 (15.1%) &

Females n:7 (33.3o/o) responded with the second option Agree. The results of this

statement show that teachers agreed with this statement 50% of the time. Teachers also

responded with Disagree 25Vo of the time while n=l (1.4%) Males n=0 (0.0%) &

Females n=l (4.9%) responded with strongly disagree.

Value of the chi-square statistic. y27.29uwith P-value 0.122 showed P <0.05 with

Median rvas 3.00.
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Table 4.48

National heroes as role models

Identity Pride

Characterislics
Strongly

Agrcc
Moderrtely Strongly

Agree Agree Disagrec Disagrcc Totrl

Gender Male 29
52.g%o

Female 9
39. t%

Total 36
49.60/o

9124153
1s.1% 22.6% 7.5% 1.9% 100.0%

l l  |  0  |  2 l
52.4% 4.9o/o 0.0o/o 4.9o/o 100.0%

t9134274
25.70 17 .60/o 5 .4o/o 2.7yo 100.0%

f P-value (Median)
13.59u 0.009 3.00

Note, s levef of 0.05 lCT-Teachers (n --7a) with 100% response

Table 4.48 disclosed the teachers' opinion about national heroes as being their

role models. Among respondents, n:36 (49.60/o) Males n:29 (52.9o/o) & Females n=9

(39.1%) teachers responded in the favor of this statement and said they Strongly Agree

while n:19 (25.7%) Males n=9 (15.1%) & Females n:11 (52.4%) agreed with the second

option Agree. Meanwhile, 50% of the respondents responded with the third option of this

statement that they moderately agree. While the results show that 25%o of the teachers

chose the option disagree.Yery few ofthe respondents said that they Strongly Disagree.

Values of the chi-square statistic were X2 l3.5f with P-value 0.009 and showed

that P < 0.05 with Median was 3.00.
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Table 4.49

Feeling regarding celebration of national events

Identity pride
Strongly Modcrately Strongly

Characleristics Agree Agrce Agrce Disagrcc Disagrec Total
n N n n n n

(n (n (W (o/o) (%) (o/o)

Gender Male 29 9 l0 4 2 53
52.9% 17.0o/o 19.9% 7 .5% 3.9o/o 100.0%

Female 13 6 2 0 0 2 l
61.9% 29.6yo 95% 0.0% 0.0yo 100.0%

Tota l  41 19 13 4 2 74
55.4% 20.3% 16.2% 5.4% 2.70/o 100.0%

X2 P-value (Median)
4.400 0.354 3.00

Note, a level of 0.05 lCT-Teachers (n =74) with 100%response

Table 4.49 illuminated' teachers' opinions about feeling excited to celebrate

national events such as Defense Day, Independence Day etc. Among teachers, n:41

(55.4%) Males n=29 (52.9%) & Females n=13 (61.90/o) respondents responded with

Strongly Agree while n=15 (20.3o/o) Males n:9 (17.0%) & Females n=6 (29.60/o)

responded with the second option Agree.Meanwhile, n=l2 (16.2%) Males n=10 (19.9%)

& Females n=2 (9.5%) respondents respond with the third option moderately agree.

Teachers af so responded with the option Driagree while n:2 (2.7%) Males n=2 (39%) &

Females n=0 (0.0%) said that they strongly disagree.

Values of the chi-square statistic f+.+Ol^ with P-value 0.354 showed P < 0.05

with Median was 3.00.
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Table 4.50

Listening to stories of national heroes

Linguistic Plurality
Strongly ModcratelY StronglY

Characteristics Agrce Agree Agree Disagree Disagree Totrl
n N N n n N

(%) ('/o) (w (n eQ (o/")

Gender  Male 27 l0  l l  4  |  53
50.9yo 19.9% 2Q.9% 7.5Vo l.9o/o 100.0%

Female l0  9 2 0 0 2 l
47.6% 42.9o/o 9.5% 0.0% 0.0o/o 100.0%

Total 37 19 13 4 | 74
50.0% 25.7% 17.6% 5.4yo l.4o/o 100.0%

'x"2 P-value (Median)
6.46u 0.167 3.00

Note, c f evel of 0.05 lCT-Teachers (n:74) with 100% response

Table 4.50 revealed teachers' opinions about interest in listening to the stories of

national heroes where n-37 (50.0%) Males n=27 (50.9%) & Females n=10 (47.60/o)

responded with Snongly Agree, n=19 (25.7%) Males n:10 (19.9%) & Females n:9

(42.9o/o) chose the second option Agree, while n=13 (17.6%) Males n=ll (20.9o/o) &

Females n=2 (9.5%) responded with moderately agree. Some of the teachers na Q.4%)

Males n=4 (75%) & Females n=0 (0.0%) with disagree about this statement while n-l

( | .4%) Males n=l (1 .9%) & Females n:0 (0.0%) responded with strongly disagree .

Values of the chi-square statistic y26.465o with P-value 0.167 showed P < 0.05

with Median was 3.00.
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4.1.2.3 Equality & Equity

Table 4.51

Fair treatntent of peers

Equality & Equity
Strongly Moderatcly Strongly

Charucte stics Agree Agree Agrcc Disagree Disagrcc Total

Gender Male 24 24 4 1 0 53
45.3% 45.3% 7.5yo l.gyo 0.0Vo 100.0%

Female 5 11 5 0 0 2 l
23.9% 52.4yo 23.9% 0.0% 0.0o/o 100.0%

To ta l  29359 l074
39.2% 47.3oh 12.2% 1.4o/o 0.0o/o 100.0%

t P-value (Median)
3.71u 0.294 2.00

Note, o level of 0.05 lCT-Teachers (n :74) with 100% response

Table 4.51 illuminates the respondents' opinions about fair treatment while

deafing with their peers. Here, n:29 (39.2%) Males n:24 (45.3o/o) & Females n:5

(23.9%) respondents respond with Strongly Agree, n:35 (47.3%) Males n:24 (45.3o/o) &

Females n-11 (52.4%) responded with the second option Agree, n=9 (12.2%) Males n=4

(7.5%) & Females n=5 (23.9%) respondents responded with moderately agree while n:l

(1.4%) Males n:l (1.9%) & Females n:0 (0.0%) responded by choosing the option

disagree. No one responded with strongly disagree.

Values of the chi-square statistic. 'y;l.ll^ with P-value 0.294 showed P < 0.05

with Median was 3.00.
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Table 4.52

Interest in dffirent aspects of Pakistani culture

Equality & Equity
Strongly Modcretcly Strongly

Charucte slics Agree Agree Agrcc Disagree Disagrce Totol
n n n n n n

(W (n (o/o) (/o) (%) (%o)

Gender Male 24 21 7 0 I 53
45 .3o 39 .6% 13 .2o/o 0 .0% l .9o/o 1 00 . 0%

Fema le99 l l l 21
42.9o/o 42.9% 4.9o/o 4.9% 4.9Vo 100.0%

To ta l  333091274
44.6yo 40.5%0 10.9o/o 1.4% 2.7yo 100.0%

t P-value (Median)
4.035" 0.401 2.00

Note, o level of 0.05 lCT-Teachers (n:7a) with 100% response

Table 4.52 illuminated' teachers' opinions about showing interest in different

aspects of Pakistani culture like arts, architecture, and handicrafts. Here, n=33 (4.6%)

Males n=24 (45.3%) & Females n--9 (2.9%) respondents responded with Strongly

Agree, n:30 (40.5%) Males n=21 (39.6%) & Females n:9 (42.9o/o) with the second

option Agree, n-9 (10.9o/o) Males n:7 (12.2o/o) & Females n=l (4.9%) responded with

moderately agree n=l (1.4%) Males n=0 (0.0%) & Females n=l (4.9%) said that they

disagree. Only 0% of the time n:2 (2.7%) Males n:l (1.9o/o) & Females n=\ (4.9%)

responded with strongly disagree.

Values of the chi-square statistic f I.OZ^ and P-value 0.401 showed P < 0.05 with

Median was 2.00
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Table 4.53

P rov i di ng e qual oppor tuni t ie s

Equality & Equity
Strongly Moderatcly Strongly

Charucteristics Agrec Agrce Agrcc Disegree Disogree Total
n n n n n N

(%) (%o) (%) (/o) (/o) (o/o)

Gender Male 29 19 7 0 0 53
52.9o/o 34.0% 13.2% 0.0o/, O.Oyr 100.0%

Fema le695 l021
29.6% 42.9o/o 23.9% 4.9% 0.0% 100.0%

Total 34 27 12 I 0 74
45.9o/o 36.50/o 16.20/o l.4o/o 0.0% 100.0%

x2 P-value (Median)
5.91u 0.121 2.00

Note, o level of 0.05 lCT-Teachers (n :74) with 10096 response

Table 4.53 revealed the respondent's opinions about providing equal opportunities

for the different segments of society. Here, n:34 (45.9%) Males n:29 (52.9o/o) &

Females n=6 (29.60/o) responded with Strongly Agree,n:27 (36.50/o) Males n=I9 (34.0%)

& Females n--9 (42.9%) responded with second option Agree, n:12 (16.20/o) Males n:7

(13.2%) & Females n:5 (23.9%) said that they moderately agree, while n=l (1.4%)

Males n=0 (0.0%) & Females n=l (.9%) said they disagree with this statement. No one

responded with Strongly Disagree.

Values of the chi-square statistic. f 5.91" and P-value 0.121 showed P < 0.05 with

Median rvas 3.00.
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Table 4.54

Respect for other's rights

Equality & Equity
Strongly Moderately Strongly

Characteristics Agrcc Agrec Agree Disagree Disagree Total
n n N n n n

(a (w (% ('n gil (n
Gende rMa le  41  9  3  I  0  53

77.4Vo '15.1% 5.7o/o 1.9% 0.0% 100.0%
Fema le6123002 l

29.6% 57.1% 14.3o/o 0.0o/o 0.0% 100.0%
To ta l  472061074

63.5% 27.0% 9.1% 1.4% 0.0% 100.0o/o

x2 P-value (Median)
17.2520 .001 2.00

Note, o level of 0.05 lCT-Teachers (n:74) with 100% response

Table 4.54 revealed the respondents' responses on respecting other's rights,

beliefs, and opinions. Here, n=47 (63.5%) Males n=41 (77.4o/o) & Females n:6 (29.60/o)

respondents responded in the favor of this statement with Strongly Agree, n=20 (27.0%)

Males n=9 (15.1o/o) & Females n=12 (57.1o/o) responded with the second option Agree,

n=6 (9.1o/o) Males n:3 (5.7%) & Females n1 Qa3%) respondents responded with

moderately agree while n=l (1.4%) Males n=l (1 .9%) & Females n=0 (0.0%) said they

disagree with the statement.

Vaf ues of the chi-square statistic, f 17.25^ and P-value 0.001 showed P< 0.05 with

Median was 2.00.
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Table 4.55

Habit of helping others

Equality & Equity
Strongly Moderately Strongly

Characteristics Agrce Agree Agree Disagree Disagree Total
n N N n n n

(%,) (vil (n &) (n (w
Gender Male 35 11 6 | 0 53

66.00/o 20.9yo 11.3% 1.9% O.0o/o 100.0%
Fema le994 l021

39.1o/o 39.1o/o 19.0% 4.9y, 0.0% 100.0%
Total 43 19 l0 2 0 74

59.1o/o 25.7% 13.5% 2.7o 0.0oA 100.0%

X2 P-value (Median)
4.90^ 0.179 2.00

Note, o levef of 0.05 lCT-Teachers (n =7a) with 100% response

Table 4.55 illuminated' teachers' opinions about students' habit of helping others

regardless of their diverse religious and ethnic backgrounds. Here, n=43 (59.1%) Males

n=35 (66.0%) & Females n:9 (39.1%) respondents responded with Strongly Agree, n:l9

(25.7%) Males n-1 1 (20.9o/o) & Females n=9 (39.1%) responded with the second option

Agree, n=I0 (13.5%) Males n=6 (11.3%) & Females n:4 (19.A%) said they moderately

agree, while 25o/o of the time n=2 (2.7%) Males n=l (1.9%) & Females n=l (4.9%)

responded with the option Disagree.

Values of the chi-square statistic, f 4.90" and P-value 0.179 showed P < 0.05 with

Median was 2.00.
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Table 4.56

Helping commtmity members

Strongly Strongly
Characleristics Agree Agree Agree Disagree Disagree Total

n n n n n N
(n (w 0/d gd (n v")

Cender Male 34 13 6  0 053
64.20/o 24.5% 1.30/o 0.0% 0.0% 100.0%

Female 6 l 0  4  0 l 2 l
29.6y,47.60/0 19.0% 0.0% 4.9% 100.0%

Total 40 23 l0  0 174
54.1% 3l.lo/o 13.5% 0.0o/o l.4o/o 100.0%

t P-value
9.29u 0.026

(Median)
1.00

Moderately

Note, o level of 0.05 lCT-Teachers (n :71) with 100% response

Table 4.56 elucidated the respondents' opinions about helping community

members without discriminating against religious and ethnic values, etc. Here, n=40

(54.1%) Males n=34 (64.20/0) & Females n:6 (29.60/o) respondents responded with

Strongly Agree. n:23 (31 .1%) Males n=13 (24.5%) & Females n:10 (47.60/o) responded

with the second option Agree, n=10 (135%) Males n:6 (11.3%) & Females n=a Q9.0%)

respondents responded with moderately agree, while only n:l (1.4%) Males n:0 (0.0%)

& Females n:l (.9%) responded that they strongly disagree with the statement.

Values of the chi-square statistic, fe.ZV^ along with P-value 0.026 showed that P

< 0.05 with Median was 1.00.
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4. I. 2.4 De moc rat ic C itize ns h ip

Table 4.57

Realizing the necessities of all individuals

Democratic Citizenship
Strongly Modcrately Strongly

Characleristics Agrcc Agrcc Agree Disagree Disagree Total
n n n n n n

(n (% (w gd (w (w
Gende rMa le  39  9  4  2  0  53

73.6% 15.1o/o 7.5o/o 3.9o/o 0.0% 100.0%
Female 6 l0  |  4  0 2 l

29.6% 47.6% 4.90/o 19.0% 0.0% 100.0%
To ta l  45  1956074

60.9% 24.3% 6.90/o 9.t% 0.0% 100.0%

X2 P-value (Median)
16.05"  0.001 2.00

Note, o level of 0.05 lCT-Teachers (n --74) 14'ith 100% response

Table 4.57 elucidated the teachers' opinions about realizing that according to the

constitution every individual should have the necessities of life like food, shelter, and

education. Here, n:45 (60.90/o) Males n:39 (73.6%) & Females n=6 (29.6%) teachers

responded with Strongly Agree, n=19 (24.3%) Males n:9 (15.1%) & Females n:10

(47.60/o) responded with the second option Agree, n=5 (6.9%) Males n=4 (7.5%) &

Females n-l (4.9%) teachers responded with moderately agree, 25o/o of the time n=6

(9.1%) Males n:2 (3.9%) & Females n4 (190%) said they disagree with this statement.

Values of the chi-square statistic. frc.OS^ with P-value 0.001 showed that P <

0.05 with N'ledian was 2.00.
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Table 4.58

Views regarding independence of the judiciary

Democratic Citizenship
Strongly Moderately Strongly

Agrec Agree Agree Disagree Disagree Total
n n n n n n

(/o) (o/o) (/o) (%) (%) (/.)

Cender Male 34 1090 153
64.2% 19.9% 15.tvo 0.0% 1.9% 100.0%

Fema le776 l02 l
33.3% 33.3% 29.6% 4.9% 0.0% 100.0%

Total 4l t7 t4  I 174
55.4% 23.0% \9.9o/o 1.4% 1.4%;o 100.0%

Characteristics

f P-value
9.312u 0.091

(Median)
2.00

Note, o level of 0.05 lCT-Teachers (n :7a) with 100% response

Table 4.58 illuminated' teachers' views about the independence of the judiciary.

Here, n=41 (55.4%) Males n:34 (64.2%) & Females n=7 (33.3%) respondents responded

with Strongly Agree, n:17 (23.0%) Males n:10 (l99oA & Females n=7 (33.3%)

responded with the second option Agree, n=|4 (19.9%) Males n=9 (l5.lo/o) & Females

n:6 (29.6%) respondents responded with Moderately Agree, while n:l (1.4%) Males

n:0 (0.0%) & Females n=l (4.9%) responded with Disagree. Meanwhile, only n:l

(l.4%) Maf es n=l (l .9%) & Females n=0 (0.0%) said that they strongly disagree.

Values of the chi-square statistic, i g.ZlZ^ with P-value 0.091 showed that P <

0.05 with l\'ledian was 2.00.
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Table 4.59

Encouraging social just ice

Democratic C itizenship
Strongly Moderatcly Strongly

Characle stics Agree Agrce Agree Disagree Disagrcc Total
n n N n n N
(u (w (n (w (w g")

Cender Male 39 r0  5 053
71.7% 19.9% 9.40/o 0.0% 0.0% 100.0%

Female 9 uI0 121
39.1yo 52.4% 4.9o/o 0.0% 4.9yo 100.0o/o

Total 46 21 6 0 174
62.20 29.4% 9.lo/o 0-0o/o 1.4% 100.0o/o

xz P-value
I  l . 6 l u  0 .009

(Median)
2.00

Note, o level of 0.05 lCT-Teachers (n =74) with 100% response

Table 4.59 reflected information regarding teachers encouraging social justice by

showing sympathy with poor. Here, n=46 (62.2%) Males n=39 (71.7o/o) & Females n=9

(39.1%) respondents responded with Strongly Agree, n:21 (29.4%) Males n:I0 (19.9o/o)

& Females n-11 (52.4%) responded with the second option Agree, n:6 (9.1%) Males

n=5 (9.4o/o) & Females n=l (4.9o/o) respondents chose the third option Moderately Agree,

while only Females n=l (4.9%) said that they disagree.

The values of the chi-square statistic flt.St^ along with the P-value 0.009

showed that P < 0.05 with Median was 2.00.
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Table 4.60

Behavior regarding moral duties

Democratic Citizenship
Strongly Moderately Strongly

Charucte slics Agree Agree Agree Disagree Disagree Total
n n n n n n

(/o) (w (b (n yd go)
GenderMa le  43  5  4  I  0  53

9l.lo/o 9.4% 7.5o/o l.9o/o 0.0% 100.0%
Fema le611  40021

29.6% 52.4% 19.0% 0.0% 0.0vo 100.0%
Total 49 16 9 I 0 74

66.2yo 21.6% 10.9% l.4Vo 0.0% 100.0%

{ P-value (Median)
21.34u 0.000 1.00

Note, o level of 0.05 lCT-Teachers (n :74) with 100% response

Table 4.60 disclosed the teachers' opinion about having a responsible behavior as

well as realizing their moral duties where they give rights to other people such as taking

care of peers and keeping the country clean and green. Here, n=49 (66.2%) Males n:43

(91 .1%) and Females n:6 (29.6%) teachers responded in the favor of this statement by

choosing the option Strongly Agree, n=|6 (21.60/o) Males n:5 (9.4%) & Females n:ll

(52.4%) said that they Agree, n:9 (10.9%) Males n:4 (7.5o/o) & Females n=a Q9.0%)

respondents responded with the third option of this statement that they moderately agree

whife only n-l (1.4%) Males n-l (1.9%) sad they disagree.

Values of the chi-square statistic, f Zt.llZ^ with P-value 0.000 showed that P <

0.05 with Median was 1.00.
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Table 4.6 |

Behaving honestly

Democratic Citizenship
Strongly Moderrtely Strongly

Charucle stics Agrce Agrcc Agrcc Disagrce Disagree Total
N n n n n n
(n (%d (w (n (n (w

Gender Boys 42 6 4 I 053
79.2% ll.3o/o 7.5% 1.9% 0.0y' 100.0%

Gi r l s6942021
29.6% 42.9o/o 19.0% 9.5% 0.0% 100.0%

Total 49 15  9  3 074
64.9% 20.3o/o 10.9% 4.lyo 0.0o 100.0yo

f P-value
17.33u 0.001

(Median)
1.00

Note,cl level of 0.05 ICT-Teachers (n:74) with 100% response

Table 4.61 discloses the teachers' opinion on behaving honestly. Here, n:49

(64.90/0) Males n:42 (79.2o/o) & Females n=6 (29.60/o) teachers responded with Strongly

Agree, n:I5 (20.3%) Males n=6 (11 3%) & Females n=9 (42.9o/o) chose the second

option Agree, n:9 (10.9%) Males n=4 (7.5o/o) & Females n=  (9.0%) respondents

responded with Moderately Agree while n=3 (4.1%) Males n=l (1.9%) & Females n=2

(9.5o/o) said they disagree with this statement.

Values of the chi-square statistic, f ll .ll^ along with P-value 0.001 showed that

P < 0.05 with Median was 1.00.
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Table 4.62

L iv ing pe ac eful ly w it h fr iends

Democratic Citizenship
Strongly Moderrtely Strongly

Charuclerislics Agree Agree Agrcc Disagree Disagree Total
N n n n n l v
(n (n (et") (n (n (Y")

Gende rBoys  40  7  4  2  0  53
7 5 .5yo 13 .2o/o 7 .5% 3 .9% 0 .0o/o I 00 . 0%

Gi r l s  6  l l  3  I  0  21
29.6% 52.4% 14.3yo 49% 0.0% 100.0%

To ta l  46  1973074
62.2% 24.3% 9.5% 4.lo/o 0.00/o 100.0%

f P-value (Median)
15.56u 0.001 1.00

Note, o level of 0.05 lCT-Teachers (n:74) with I00% response

Table 4.62 elucidates the respondents' opinions about living in peace with friends

while avoiding bullying their peers. Here, n:46 (62.20/0) Males n=40 (75.5%) & Females

n=6 (29.6%) respondents responded with Strongly Agree 100%, n:19 (24.3%') Males

n:7 (13.2%) & Females n:ll (52.4%) responded with the second option Agree, n:7

(9.5%) Males n4 (7.5%) & Females n:3 (14.3%l respondents responded with

Moderately Agree while 25%o of the time n=3 (4.1%) Males n-2 (3.9%) & Females n:l

(4.9%) said they disagree with this statement.

Values of the chi-square statistic, 12l5.56"along with P-value 0.001 showed that P

< 0.05 with Median was 1.00.
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Table 4.63

Fulfilling commitments like achieving deadlines

Democratic Citizenship
Strongly Moderetcly StronglY

Characlerislics Agree Agrce Agree Disagree Disagree Total
N n n n n n

(o/o) (/il (n vd (n g')

Gender Boys 33 l l  7 2 0 53
62.3yo 20.9o/o 13.2% 3.9% 0.0o/o 100.0%

Gi r l sT l l  00321
33.3% 52.4% 0.0% 0.0% 14.30 100.0%

To ta l  402272374
54.lyo 29.7% 9.5o/o 2.7% 4.1o/o 100.0%

t P-value (Median)
19.52u 0.001 1.00

Note, o levef of 0.05 lCT-Teachers (n --74) with 100% response

Table 4.63 reveals teacher's opinions about fulfilling commitments like achieving

deadlines of assigned tasks. Here, n:40 (54.1%) Males n:33 (62.30/o) & Females n=7

(33.3o/o) respondents responded with Strongty Agree, n=22 (29.7o/o) Males n=l | (20.9o/o)

& Females n-11 (52.4o/o) responded with the second option Agree, n=7 (9.5%) Males

n=7 (13.2%) & Females n:0 (0.0%) responded with Moderately Agree while n=2 (3.9"/o)

Males n:2 (3.9%) & Females n=0 (0.0%) chose the option Disagree. Only n=3 Qa3%)

Males n:0 (0.0%) & Females n=3 (14.3o/o) said that they strongly disagree with the

statement.

Values of the chi-square statistic, flS.Sde" along with P-value 0.001 showed that

P < 0.0-5 with Median was 1.00.
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Table 4.64

Considering religious minorities as equal citizens

Democratic Citizenship
Strongly Moderatcly Strongly

Characteristics Agree Agree Agrce Disagree Disagrec Total
N n N n n n
(yil (n (w (%d (n ("/")

Gender Boys 36 10 6 1 0 53
67.9% l9.9yo t1.3yo 1.9% 0.0% t00.0%

Gi r l s7 l 03 l021
33.3% 47.6% 14.3yo 4.9yo 0.00/o 100.0%

To ta l  432092074
59.lyo 27.0% 12.2o/o 2.7o/o 0.0o/o 100.0%

x2 P-value (Median)
9.26u 0.041 1.00

Note, o level of 0.05 lCT-Teachers (n :74) v,ith 100% response

Table 4.64 elucidates the respondents' opinions about considering religious

minorities as equal citizens (Hindu, Sikh, Christians). Here, n:43 (59.1%o) Males n=36

(67.90/o) & Females n=7 (33.3%) respondents responded with Strongly Agree, n=20

(27.0%) Males n:10 (19.9%) & Females n=10 (47.60/,) chose the second option Agree,

n=9 (12.2%) Males n:6 (11.3%) & Females n:3 (14.5%o) respondents responded with

Mod€ratefy Agree while n:2 (2.7%) Males n=l (1.9%) & Females n:l (4.9%) said that

they disagree. Only 0.90% females said that they strongly disagree.

Vafue of the chi-square statistic. yi9.26^ ulongwith the P-value 0.041 showed that

P <0.05 with Median was 1.00.
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4. 1.2.5 Cultural Diversity

Table 4.65

Ability to adjust with other cultures

Cultural Diversity
Strongly Moderately Strongly

Charaderistics Agree Agree Agree Disagree Disagree Total
N n n n n n

(/o) (w gil (n (o/o) (%)
Gender Boys 23 17 9 2 2 53

43.4o/o 32.1% 17.0o/o 3.9% 3.9% 100.0%
Gi r l s  6  l l  3  I  0  21

29.6% 52.4% 14.3o/o 4.9% 0.0% 100.0%
Total 29 29 12 3 2 74

39.2% 37.9% 16.2% 4.1% 2.7Vo 100.0o/o

f P-value (Median)
3.37u 0.497 2.00

Note, o level of 0.05 lCT-Teachers (n =74) with 100% response

Table 4.65 elucidates the teachers' opinion about their ability to adjust with other

cultures. Here, n:29 (39.2%) Males n=23 (43.4%) & Females n:6 (29.6%) teachers

responded with Strongly Agree 100%, n:29 (37.9%) Males n:17 (32.1%) & Females

n:ll (52,a%) responded with the second option Agree, n:12 (16.20/o) Males n:9

(17.0o/o) & Females n=3 (14.3o/o) teachers responded with Moderately Agree while n=2

(4.1%) Males n:2 (3.9o/o) & Females n=l (4.9o/o) responded with Disagree. Only n=2

(2.7Yo) Males n:2 (3.9o/o) & Females n:0 (0.00%) responded with strongly disagree.

Values of the chi-square statistic, y23.37u*ith P-value 0.497 showed that P < 0.05

with Median was 2.00.
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Table 4.66

Showing interest in Pakistani culture

Cultural Diversifv
Strongly Modcrately Strongly

Characteristics Agree Agrec Agrce Disagree Disagree Total
n n n n n n

(n (%d (w (w (n (w
Gender Boys 29 1492 053

54.7yo 26.40/o 15.1% 3.9Yo 0.0oA 100.0%
Cir ls  9 r0  3  0 021

39.1% 47.60/o 14.3o/o 0.0% 0.0o/o 100.0%
Total 37 24 l t  2 074

50.0% 32.4o/o 14.9o/o 2.7% 0.0o/o 100.0%

f P-value
3.71" 0.294

(Median)
1 .50

Note, o level of 0.05 ICT-Teachers (n :71) with 10094 response

Table 4.66 illuminates' teachers' opinions about students' interest in different

aspects of Pakistani culture such as arts, architecfure, and handicrafts. Here, n:37

(50.0%) Males n:29 (54.7%) & Females n=9 (39.1%) respondents responded with

Strongly Agree, n:24 (32.4%) Males n:I4 (26.4%) & Females n:10 (47.6%) chose the

second option Agree, n=ll (14.9%) Males n:9 (15.1%) & Females n=3 (14.3%)

responded with Moderately Agree while n=2 (2.7%o) Males n:2 (3.9o/o) & Females n=0

(0.0%) said they disagree with this statement.

Values of the chi-square statistic 123.71u with P-value 0.294 showed that P < 0.05

with Median was 1.50.
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Table 4.67

Familiarity with dffirent cultures

Cultural Diversity
Strongly Moderately Strongly

Chsrocte stics Agree Agrec Agree Disegree Disagree Total
n n n n n n
(n (n (w (w (w (w

Gender Male 20 21 1l I 0 53
37.7% 39.6% 20.9% 1.9% 0.0% 100.0%

Female 9 1l I 0 I 21
39.1% 52.40 4.9% 0.0% 4.9yo 100.0%

Total 29 32 12 I I 74
37.9% 43.20 16.2% 1.4% 1.4% 100.0%

X2 P-value (Median)
5.95u 0.210 2.00

Note, c level of 0.05 lCT-Teachers (n --74) with 100% response

Table 4.67 demonstrates the respondents' response about students' familiarity

with different cultural dresses and foods. Here, n:29 (37.9%) Males n:20 (37.7o/o) &.

Females n:9 (39.1%) responded with Strongly Agree, n:32 (43.2%) Males n=21 (39.6%)

& Females n:ll (52.4%) responded with the second option Agree, n=12 (l6.2Yo)Males

n=11 (20.9o/o) & Females n:1 (.9%) respondents responded with moderately agree,

while n=l (1.4%) Males n:l (1.9%) & Females n=0 (0.0%) chose the option Disagree.

Only n:l (1.4%) Males n:0 (0.0%) & Females n:1 (a.9%) responded that they strongly

disagree.

The value of the chi-square statistic f 5.959^ with P-value 0.21 0 showed that P <

0.05 with Median was 2.00.
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Table 4.68

Interest in learning about geography and historical places

Cultural Diversity
Strongly Modcrately Strongly

Characterislics Agrcc Agree Agrce Disagree Disrgree Total
n n n n n n

(o/o) (%) (/o) (/o) (o/o) (%)

Gender Boys 25 23 4 | 0 53
47.2o/o 43.4% 7.5o/o l.gyo 0.0o/o 100.0%

Gi r l s9930 l2 l
39.1% 42.9% 14.3% 0.0o/o 4.9% 100.0%

To ta l  333271174
44.6% 43.2% 9.5o/o l.4o/o | .4o/o 100.0o/o

{ P-value (Median)
3.92u 0.417 2.00

Note. o levef of 0.05 lCT-Teachers (n :74) with 100% response

Table 4.68 reveals the teachers' opinions about showing interest in geography and

historical places of Pakistan like Rohtas fort, Faisal Mosque, Mohenjo-Daro etc. Here,

n=33 (44.6%) Males n:25 (47.2o/o) & Females n:9 (39.1%) respondents responded with

Strongly Agree 100%, n=32 (43.2o/o) Males n=23 (43.4%) & Females n:9 (42.9%)

responded with the second option Agree, n:7 (9.5%) Males n:4 (7.5o/o) & Females n=3

(14.3o/o) teachers responded with Moderately Agree, while n:l (1.4%) Males n:l (1.9%)

& Females n-0 (0.0%) responded with Disagree. Only 4.9o/o females said that they

strongly disagree with the statement.

The value of the chi-square statistic fZ.nlO^ with P-value 0.492 showed that P <

0.05 with Mcdian u,as 2.00.
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Table 4.69

Participating in various activities related to national unity

Cultural Diversity
Strongly Moderately Strongly

Characteristics Agrcc Agrcc Agree Disagree Disagree Total
n N N n n n

g0 (w vd (n (n (e/")
Gender Boys 22 19 9 3 0 53

41.5yo 35.9o/o 17.0% 5.7yo 0.0% 100.0%
Gi r l s9940021

39.1o/o 42.9o/o 19.0% 0.0% 0.0o/o 100.0%
Total 30 29 13 3 0 74

40.5o/o 37.9o/o 17.6% 4.lo/o 0.0% 100.0%

t P-value (Median)
1.46u 0.691 2.00

Note, o level of 0.05 lCT-Teachers (n:7a) with 100% response

Table 4.69 illuminates the respondents' opinions about participating in various

activities related to national unity such as cultural exhibitions, community services etc.

Here, n=30 (40.5o/o) Males n=22 (415%) & Females n:9 (39.1%) responded with

Strongly Agree, n:29 (37.9%) Males n:19 (35.9%) & Females n:9 (42.9%) responded

with the second option Agree, n= I 3 (17 .6yo) Males n=9 (17 .0%) & Females n:4 (19.0%)

responded with Moderately Agree, while n=3 (4.1%) Males n=3 (4.1%) & Females n=0

(0.0%) responded with disagree.

Values of the chi-square statistic fl.+A+" with P-value 0.691 showed that P <

0.05 with Median was 2.00.
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4. 1.2.6 Religious Harmony

Table 4.70

Feelingfree in practicing their religion

Religious Harmony
Strongly Moderately Strongly

Characterislics Agree Agrce Agrec Disegree Disagree Total
n n N n n n

(%) (%) (%:") (/il (w (u
Gender Boys 37 12 2 0 2 53

69.9% 22.6yo 3.9yo 0.0% 3.9o/o 100.0%
Gi r l s l 093002 l

47.60/o 39.1% 14.3% 0.0% 0.0% t00.0%
To ta l  472050274

63.50/o 27.0o/o 6.9% 0I% 2.7o/o 100.0%

f P-value (Median)
5.74u 0.125 1.00

Note. o level of 0.05 lCT-Teachers (n =74) with 100%response

Table 4.70 indicates information regarding teachers' opinions about feeling free

in practicing their religion, language. or culture. Here. n=47 (63.5%) Males n:37 (69.9o/o)

& Females n:|0 (47.60/o) teachers responded with Strongly Agree, n:20 (27.0o/o) Males

n=12 (22.6%) & Females n=9 (39.1%) responded with the second option Agree, n:5

(6.9%) Males n=2 (3.9%) & Females n=3 (143%) responded with Moderately Agree

while n=2 (2.7%) Males n=2 (3.9%) & Females n:0 (0.00%) responded with Strongly

Disagree.

Values of the chi-square statistic X25.749u with P-value 0.125 showed that P <

0.05 with Mcdian was 1.00.
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Table 4.71

Respecting the minorities' religious festivals

Religious Harmony
Strongly Modcratcly Strongly

Charucte stics Agree Agree Agree Disagree Disagree Total
n n n n n n

(n (9/o) (%) (n (n (./o)
Gender Boys 29 14 9 I I 53

52.9% 26.4% 17.0o/o 1.9% l.9o/o 100.0%
Gi r l s794102 l

33.3% 42.9vo 19.0% 4.9% 0.0oh 100.0%
Total 35 23 13 2 1 74

47.3o/o 3l. lyo 17.60/o 2.7% 1 .4yo 100.0%

{ P-value (Median)
3.41^ 0.492 1.00

Note, o level of 0.05 lCT-Teachers (n :74) with 100% response

Table 4.71 reveals the respondents' opinions regarding showing respect to

minority religious festivals like Christmas, Dewali, Yatran etc. Here, n=35 (47.3o/o)

Mafes n=29 (52.9o/o) & Females n:7 (33.3%) responded with Strongly Agree, n=23

(31 .lo/o) Males n:14 (26.40/o) & Females n=9 (42.9%) responded with the second option

Agree, n:13 (17.6%) Males n:9 (17.0%) & Females n4 (19.0%) responded with

Moderately Agree, while n=l (1.4%) Males n=l (1.9%) & Females n=l (4.9o/o)

responded with Disagree. Only n:l (1.4%) Males n=l (1.9%) & Females n=0 (0.0%)

said that they strongly disagree with the statement.

Values of the chi-square statistic f3.4lu alongwith P-value 0.492 showed that P

< 0.05 with Mcdian w,as 1.00.
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Table 4.72

Re spe cti ng rel igious pl ace s

Religious Harmony
Strongly Moderately Strongly

Characte stics Agrce Agrcc Agrce Disagree Disegree Total
n n n n n n

(n (n ("/d (w (%i") (9/")
Gender Boys 40 9 053

75.5yo l5.lo/o 5.7% 3.9% 0.0% 100.0%
Gi r l s993 l121

39.1% 39.1% 14.3o/o 4.9o/o 4.9% 100.0%
Total 49 16  6 174

64.90/o 21.60/o 9.1% 4.1% l.4Yo 100.0%

f P-value
10.96u 0.029

(Median)
1 .00

Note. a level of 0.05 ICT-Teachers (n=7$ with 100% response

Table 4.72 demonstrates the teachers' opinions about students' habit of respecting

refigious places. Here, n:49 (64.90/o) Males n=40 (75.5o/o) & Females n=9 (39J%)

responded with Strongly Agree 100%, n=16 (21.6%) Males n:9 (l5.lo/o) & Females n:9

(39.1%) responded with the second option Agree, n=6 (9.1%) Males n=3 (5.7o/o) &

Females n:3 (14.3o/o) respondents responded with Moderately Agree, while n=3 (4.1%)

Males n=2 (3.9%) & Females n=l (9%) responded that they disagree. Only n:l (1.4%)

Maf es n=0 (0.0%) & Females n:l (4.9%) chose the option Strongly Disagree

Values of the chi-square statistic y'10.960" along with P-value 0.029 showed that

P < 0.05 with Median was 1.00.
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4.1.2.7 National Cohesion

Table 4.73

Realizing the institutions' imporlance in national development

Religious Harmony
Strongly Moderately Strongly

Charucte stics Agrec Agree Agree Disagree Disagree Total
n n n n n n

gd (n (w (n (n (%)
Gender Boys 33 16 2 2 0 53

62.3% 30.2% 3.9o/o 3.9o/o 0.0o/o 100.0%
Gi r l s6942 l2 l

29.6% 39.1% 19.0% 9.5o/o 4.9o/o 100.0%
To ta l  392464174

52.7% 32.4o/o 9.1o/o 5.4% 1.4% 100.0%

t P-value (Median)
I 1.30u 0.023 I .00

Note, a level of 0.05 lCT-Teachers (n:7\ with 100% response

Table 4.73 elucidates the teachers' opinions about realizing that every institution

is important for national development such as parliament, military, judiciary, etc. Here,

n=39 (52.7%) Males n:33 (62.3%) & Females n:6 (29.60/o) teachers responded with

Strongly Agree, n:24 (32.4%) Males n=16 (30.2%) & Females n:9 (39.1o/o) responded

with the second option Agree, n:6 (9.1%) Males n--2 (3.9%) & Females n4 (19.0o/o)

teachers responded with Moderately Agree, while n=5 (5.4%) Males n:2 (3.9%) &

Females n:2 (9.5o/o) responded with Disagree. Only n:l (1.4%) Males n=0 (0.0%) &

Females n-l (4.9%) responded that they strongly disagree with the statement.

Values of the chi-square statistic were fbund as 121 l.30lu along with P-value

0.023 which showed that P < 0.05 with Median was L00.
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Table 4.74

Participating in projects of common inlerests

Religious Harmony
Strongly llloderately Strongly

Charucte stics Agrcc Agrce Agrcc Disagrce Disagrcc Totel
n n n n n n

(W (n (W ft) (1/d (n
Gender Boys 24 19 I0 I 0 53

45.3% 34.00/o 199% 1.9% 0.0% t00.0%
Ci r l s7 l 03 l02 l

33.3% 47.60/o 14.3o/o 4.9% 0.0yr 100.0%
Total 31 29 13 2 0 74

4l.9Yo 37.9% 17.60/o 2.7o/o 0.0% 100.0%

x2 P-value (Median)
1.99^ 0.595 2.00

Note, alevel of 0.05 ICT-Teachers (n=7$ with 100% response

Table 4.74 elucidates the respondents' opinions about participating in projects of

common interests like volunteering in educational activities for underprivileged children

and offering services to Edhi Foundation. Here, n=31 (41.9%) Males n=24 (45.3o/o) &

Females n:7 (333%) respondents responded with Strongly Agree, n=29(37.9o/o) Males

n=19 (34.0%) & Females n=10 (47.60/o) responded with the second option Agree, n=13

(17.60/o) Males n:10 (19.9o/o) & Females n:3 Q 3%) respondents responded with

Moderatefy Agree while n:2 (2.7%) Males n=1 (1.9%) & Females n:l (4.9%) responded

with Disagree regarding this statement.

Values of the chi-square statistic were found as y'1.99u along with P-value 0.595

which showed that P < 0.05 with Median was 2.00.
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4. 1.2.8 Linguistic Plurality

Table 4.75

Interest in speaking Pakistani languages

Linguistic Plurality
Strongly Modcretcly Strongly

Characteristics Agree Agrec Agrce Disagrec Disagrce Total
n n n n n n

_r gd (n (Y") (n (W (%)
B Gender Boys 27 17 6 2 I 53

50.9yo 32.1o/o 11.3o/o 3.9% 1.9% 100.0%
Ci r l s7 l l  20 l2 l

33.3Yo 52.4% 95% 0.0% 4.9% 100.0%
To ta l  342992274

45.9yo 37.9% 10.9o/o 2.7oA 2.7% 100.0%

f P-value (Median)
3.95u 0.413 2.00

Note, alevel of 0.05 |CT-Teachers (n=74) with I00% response

Table 4.75 elucidates the respondents' opinions about showing interest in

speaking Pakistani languages like Punjabi, Sindhi, Pashto, etc. Here, n:34 (45.9%) Males

n=27 (50.9%) & Females n=7 (33.3o/o) responded with Strongly Agree and n:29 (37.9o/o)

Males n:|7 (32.1o/o) & Females n:ll (52.4%) responded with the second option Agree

75Vo. Furthermore, n=9 (10.9%) Males n=6 (11.3o/o) & Females n=2 (9.5%) responded

with Moderately Agree, n=2 (2.7%) Males n=2 (39%) & Females n=0 (0.0%) responded

with Disagree while only n=2 (2.7%) Males n=l (19%) & Females n:l (4.9o/o)

responded by choosing the option Strongly Disagree.

Values of the chi-square statistic were found as f 3.952^ with P-value 0.41 3 which

showed that P < 0.05 with Median was 2.00.

t-
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Table 4.76

Familiarity with the poets of dffirent languages

Linguistic Plurality
Strongly Moderately Strongly

Charucle stics Agree Agree Agree Disagree Disagree Total
n n n n N l V

(n (n (w gd (n (n
Gender Boys 20 17 f t  4 r53

37.70/o 32.70/o 20.9% 7.5% 1.9% 100.0%
Girls 4 t0  6  I 021

19.0% 47.60/o 29.60/o 4.9% 0.0% 100.0%
Total 24 27 175 174

32.4o/o 36.50/o 23.0% 6.9% 1.4% 100.0%

f P-value
3.590 0.465

(Median)
2.00

Note, a level of 0.05 ICT-Teachers (n:74) with 100% response

Table 4.76 is regarding teachers' opinions about being familiar with the poets of

different languages of Pakistan like Shah Abdul Latif Bahttai, Mast Tawakuli, Shah

Hussain, etc. Here, n:24 (32.4o/o) Males n:20 (37.7%o) & Females n=4 (19.0%)

responded with Strongly Agree, n=27 (36.5%) Males n:17 (32.1o/o) & Females n:10

(47.6%) responded with the second option Agree while n=17 (23.0%) Males n:1 1

(20.9%) & Females n=6 (29.60/o) responded with Moderately Agree Furthermore, n:5

(6.9%) Males n4 (7.5%) & Females n:l (4.9o/o) said that they disagree and only n=l

(1.9%) Males n:l (1 9%) & Females n=0 (0.0%) chose the option Strongly Disagree.

Values of the chi-square statistic'vere calutlateA as f S.Sf with P-value 0.465 which

showed that P < 0.05 with Median was 2.00.
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Table 4.77

Proficiency in speaking the national language

Linguistic Plurality
Strongly Moderately Strongly

Charactefistics Agree Agrec Agrcc Disagree Disagrce Total
n n N n n n

vd (n (n (y.) ("/d (w
Gender Boys 37 9 6 2 053

69.90/o l5.lo/o | 1.3o/o 3.9% 0.0% 100.0o/o
Gir ls  9 t0  3  0 021

39.1yo 47.60/o 14.3o/o 0.0% 0.0% 100.0%
Total 45 t9  9  2 074

60.90/o 24.30/o 12.2% 2.7yo 0.0% 100.0%

f P-value
9.93u 0.019

(Median)
2.00

Note, alevel of 0.05 lCT-Teachers (n=74) with 100% response

Table 4.77 demonstrates the teachers' opinions about proficiency in speaking the

national language. Here, n:45 (60.9%) Males n:37 (69.9%) & Females n=9 (39-1o/o)

responded with Strongly Agree, n=19 (24.3o/o) Males n:9 (15.1o/o) & Females n=10

(47.60/o) responded with the second option Agree, n=9 (12.2o/o) Males n=6 (ll.3o/o) &

Females n=3 Qa3%) responded with moderately agree, while n:2 (2.7o/o) Males n=2

(3.9%) & Females n:0 (0.0%) chose the option Disagree. Values of the chi-square

stalistic t,ere .fouttcl os f LOSf along with P-value 0.019 ,tvhich sho,tved lhal P < 0.05

with Mediun wus 2.00.

4.1.2,9 Summary

Table 4.65 elucidates the teachers' opinion about the ability to adjust to other

cultures while Table 4.66 illuminates' teachers' opinions about showing interest in

different aspects of Pakistani culture like arts, architecture, and handicrafts. Teachers

responded that they moderately agree to the statement 50oh of the time. Table 4.69

14\



illuminates the respondents' opinions about participating in various activities related to

national unity such as cultural exhibitions, community services, and religious festivals.

The results of this statement show that n:I3 (17.60/o) Males n:9 & Females n=4 (19.0o/o)

chose the second option as they agree with the statement.

Teachers' opinions about realizing every institution's importance for national

devefopment showed that only n=l Q.a%) Males n=0 (0.0%) & Females n=2 (9.5%)

strongly disagreed with the statement. Table 4.76 illuminates' teachers' opinions about

being familiar with the poets of different languages of Pakistan like Shah Abdul Latif

Bahttai, Mast Tawakuli, Shah Hussain, etc. Teachers responded that SQ%o of the time,

they moderately disagreed with this statement. Table 4.3.20 illuminates the respondent's

opinions about being fair while dealing with their peers. Majority of the r€spondents said

that they strongly or moderately agree with the statement.

Table 4.52 sheds light on teachers' opinions about showing interest in different

aspects of Pakistani culture like arts, architecture, and handicrafts where majority

teachers chose the third option of Moderately Agree 50o/o while none of the respondents

chose the option Strongly Disagree.

Table 4.60 discloses the teachers'opinion about their behavior regarding their

duties and whether they respect others' rights. Here, the majority teachers admitted that

they behave honestly. Table 4.63 reveals teachers' opinions regarding fulfilling their

commitments such as achieving deadlines of assigned tasks. The results also elucidate

respondents' views regarding considering other religious minorities (Hindu, Sikh,
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Christian) as equal citizens. Here. 58.1% of the teachers strongly agreed with the

statement.

4.2 Qualitative Data Analysis

Qualitative data has been further divided into three sections.

4.2.1 Qualitative Data collected from teachers

4.2.1.1 Importance of teaching patriotism and national inlegration lo students

The researcher explored the importance of teaching patriotism and national

integration to the students among teachers. Among teachers, 21%o of respondents stated

that it is necessary to teach patriotism and national integration to the students as "it will

play a contributive role to make them faithful, loyal, patriotic, good, and responsible

citizens (nice humans) ". l7%o respondents stated that:

As shtdents are the future and assets of our country, therefore it is

necessary to develop communal harmony among students for remaining

motivated and active in emergencies (war, floods, and earthquakes) so

that they can contribute to the progress of the country and work hard.

Among participants, l3%o of respondents declared that it is necessary to teach as

"it can develop the sense of togetherness, maintaining discipline, follow the rules and

regulation, cultural harmony, national unity, and brotherhood among students. " In the

same scenario. I lo/o of participants responded that "to teach palriotism and national

integration is need of the hour for inspiring and guiding a nation to compete for the

world." l0% of respondents answered that "teaching patriotism and national integration

can develop a sense of national integrity and love for a country. " 7o/o of respondents
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indicated that "it is basic to promole nationalism and self-respect " while 5o/o of

participants stated that "to recall all the sacrifices of our ancestors and contributions of

national heroes, it is important to teach patriotism and national integration."

Furthermore, again 5o/o of teachers stated that "it is necessary to teach these concepts to

make students realize that they must show respect to the flag of the nation and

for enhancing their knowledge and building experience. " Likewise, 4%o of teachers stated

that "teaching of patriolism and nalional inlegration can unite every section of society for

ensuring rapid social, cultural and economic development. " Other 4o/o of participants

nanated that"it can promote moral values among students and patriotic citizens can make

a society that will protect national interesls. Likewise, the teaching of these concepts will

provide a betler environment to bind multi-cultural and multilingual society". Other

participants (who were 4%o of the total sample) stated that:

The teaching of palriotism and nalional inlegration can help lo unite the

minorities as well as giving them the freedom to live their life wilhoul any

interference. It is also important for the student's personal development

and to develop respect for the country, and to ensure the safe ty of our

student s from consp irac ie s.
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4.2.1.2 Contents in tutbooks to prumote patiotism snd natianal integratian

s"
Content Related to Patriotism and NatioHnql.IaIDtfHt"'#[[P"o* *u*",

contribuhon
r No responsc

. Ma J- chapters are ar allable m
s-r llabus

r Patrrotrsm and national urtegratlon

r Hrstorical erents/places/monumcnts
and Islamic Eth rcal/moral values

r Pakrstan rdeologl and hlstol)

< Natronal regional larguage. cultural
hentage and nanonal mtggralron

,r Success stoncs of Pallstam soldrers

Ftgure 1. I Contents in textbooks to promote patriotism and national integration

The results of Figure 4.I reflect that when the researcher asked teachers about the

availability of content related to patriotism and national integration rn the Pahstan

Studies textbooks of secondary level, then 29o/o of respondents stated that "chopters

related to btographes o/-htsloncal and nationol herutes as v,ell os thar contnbutnns tn

ndtnnal developments had been gven m the hooks of,secondarv /evel". Responses of

l77o respondents were hlank about this statement, while l6olo respondents stated that

manv chapters are available m textbooks ol secondarv ronk. ll%o of respondents

described that valuable contenl related tu patnot$m and nattonal tntegrdtnn had been

mcluded in textbooks. Likewise, 9Yo of respondents stated that chapters relalcd to

histonc'ql cvents places'monumenls and Islamrc lithtcal morql values had hcen gtven rn

textbooks. Responses of the equal number of teachers (7%) reflected that c'hapters relaletl

to ?akstan uleologt, hrstory, natrcnal rcgrcnal languagc:, cultural herilage, and natrcnal

mtegrotion had been mcorporaled in te-utbtnLs. While responses of 57o of teachers
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described that "lhose lessons on success stones of Pahstaru soldters had becn rncluded

tn lexthooks, whtch are d greol source of developmg the sense of patnotrsm and natronal

ml egratnn among students " .

4.2.1.3 Suggested content to promote patriatism tnd national integrity

The researcher inquired the teachers about the content they would suggest for

promoting love for country and irrtegity, and 27o/o of respondents stated that for

promoting national integration and patriotism , "content relaled to our natnnal symhols,

leoders, heroes, cullure, and evenls needs b ba updated". Likewise,239lo ofrespondents

suggested that more unfts and chapters ahout the Hrctorv and deoloppt o/ Islam and

Paktstan may be mcluded m textbook.s of Pahstan studtes. Almost 9o/o of teachers

indicated that Islamrc, as well as socnl ethtcal norms and values such as honcst1,,

Jbimess, accountabtlily, trdnspdrency, and integrfty, are requrred .should he taughl".

Furthermore, in order to promote patriotism and national integration, 9olo of teachers gave

the followin g respon se:

T'here is a need lo address real xnrc,s through the ,syllabus Io r se

awareness of the hene/its of publtc mtegnty, reduce tolerancc o/ vrclatuns

oJ' publtc tnlegnty standards, and promote civtc' cducatton on puhlrc

mtegrily, partrcularly m schools. F-or it, chapters related to prcmolnn for

publrc mtepirtty, socio-polrtrcal issues, and women's role m Pahstan's

developmenl may be added m texlhooks.

In the same scenario, 7% of respondents stated that the "core cutrculum along

wfth extracuwrcular actnilrcs nttght be mtroduced, whrch ts based on partrupatory,
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honds-on actltrcs, cose-based learwng, lhe poetry of Muslm poets, nolnnal lilerature,

and Jine drl.s. Moreover, 3To of respondents stated that "the lersons ha.scd on lhe

teachrngs oJ Satnls SuJis mtght he included in lexlbook's qf' soual sludtes l0 promote

polnot$m and nstnnol mtegnty". It is important to state that responses of 24Yo

respondents $'ere blank against this question.

4"2.1.4 Terching strategies ellectively used by teachers

Teaching Strategies

Recalling and discussion

rt Group work

Lecture method

Cooperative learning

* Inquiry-based instnrction

r Activity based teaching

Fryure 1.2 Teaching ,slrategrcs effeclively used hv teachers

The researcher asked teachers about teaching strategies (e.g., discussion, lecture,

cooperative learning, inquiry/investigation, etc.) which are apphed for promoturg

patriotisrn and national integration. Around 3096 ofrespondents stated that"rec'alltng and

dtscussrcn can he derutted as hest teachmg strategrcs" whtle 2lYo stated that the "lecture

method rs lhe hest teachmg strategt". Almost 16 oro of respondents stated that

"collahorattve cooperattve leurntng, while 18% reported that group work are the besl

teachmg strategres.for an mteractue class" and 7Vo of teachers responded that " mqurry-

hased mstruclron ts o good method of taachrng". Whereas 87o of teachers said that
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"orrangng study tours, storytellmg melhods, actwtty-based teachmg chats about

natrcnal hcroes are the hest wqys to teach patnoltc values". Moreover, teachers

suggested that:

"The essennal thtng rc that studenls are placed m lhe aclNe role of

solvmg a complex, real-world prohlem that has no srmple, pre-determrned

'nght' solutron. The methods artd tools thal teaclrcrs sltould use mclude

demonstratnns, laboratones, ond proJects, contests, utrlumg of real

ofu ects, and supervtsed cxpe rience ".

4.2.1.5 Assessment techniques ta evaluote Pakistan studies curriculum

The researcher asked teachers about assessment techniques that may be used to

assess the Pakrstan studies curriculum for prornoting solidarity and love for the

motherland. Responses of participants have been presented in Figure 2.2.

Assessment Techniques

r Creatrve wntmg ess4v wntrng.
paiming and qurz competition

r Questroning and drscussron method

r Descflptl e as $ ell as oblecur e * a1 s
ofasscssment

r Prrctical and group actirrtres along
wrlh r arious pm.;ects

r Comprehensrrc tests (Theoretrcal plus
prachcal)

r No reslnnse

I.igure 1.3 Assessment Techniques
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Arnong the answers, 2lYo of respondents stated that "creattve rrnltng, essav

u,ntmg, pomting, and qwz compcltlnn are the best woys /o asse.rs the knowledge of

mdrvtdtnls" while 15.3 7o of teachers specified that "quesltoning and dt.sanssnn method

are good ways o/'assessments". Moreover, l4% stated thal "de.scnptrye and ofiecttve

v'ays ol assessment ctre the best methods " whereas 129,/o teachers said that conducting

''prdcltcal 
Froap octNtlies and variou,t proJecls could be better wa1,s of assessnenl " .

Other than lhat, 5Vo of teachers stated that "comprehen.srve tests (lheorelrcal and

pracltcal) are the De.s/ " ways for assessment- It is vrtal to say that responses of 33ozi, of

participants were blank against this question.

4.2.1.6 Cwricular and co+urricular activitics being ananged by the school

The researcher asked the teachers about curricular and co-curricular activities that

the school administration is arranging in to promote love/respect of nation among

students. The teachers were furthcr askcd to suggcst curricular and co-curricular activ'ities

that can promote patriotism and national integration among students.

Curricular and Co-Curricular Activities
r Nafi onal/Isl amrc/cultural event and

semlnius can be organrzed

r Drawng, qurz, debate. speech,
poehy, games, poster & panhng
comDetrtron

r Peac-eful walks and celebrations on
n ahonal/cultural events

r Naiional and cultural Exhrbrtrons

Fryure 1.1 Curricular and Co-Cunicular Activities
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Among the teachers, 24o/o of teachers stated that national, Islamic as well as

cultural events and seminars could be organized to promote love/respect of nation among

students, which are key indicators for developing patriotism and national integration

among students. Likewise, l9% ofrespondents stated that drowing, quiz, debate, speech,

poetry, games, poster and painting competition are best activities for promoting

patriotism and national integration among students. Responses of l2%o of teachers

indicated that peaceful walks and celebralions at national/cultural events are a positive

signfordevelopingtheloveforcountryamongstudentswhile l0%oofteachersstatedthat

national and cultural exhibitions could prove very effective in this regard. lt has been

argued by four percent of participants that educational administrators may arrange study

tours for making students familiarize themselves with their national and cultural heritage

as this familiarity can play a contributive role in developing patriotism and national

integration among students. Responses of 3l%;o of teachers were blank against this

statement.

4.2.1.7 Problems faced by teachers in the promotion of palriotism and nutional
integration

The researcher explored the problems that teachers face in promoting the

concepts ofpatriotism and national integration. Responses of 16%o ofteachers indicated

that the background lvtowledge of students is insfficient for discussion where students

usually do not have enough knowledge about Pakistan and have visited very few places.

l5% of teachers stated that lack of interest, as well as accurate btowledge and sfficient

material about the concepts of Pakistan history, Islamic ldeologt, palriotism, and

national integration, are major problems that are being faced by teachers in the



promotion of pahiotism and national integration. Some other major problems in the

promotion ofpatriotism and national integration discussed by l3o/o ofteachers have been

described in the followins manner:

Many political, economic, and national issues are going on in real life.

Many negative thinking people in our country spoiled the achievements of

many heroes of our country. I think a good history is very dfficult to

present among students. The syllabus is very lengthy, and the time of the

session is short.

Other teachers, who comprised 7o/o of the responses, stated that some of the

problems they faced were nepotism/favoritism, misperception, insufficient audio-visual

aids, domestic problems ofthe students and teachers, and religious and linguistic issues.

While discussing major issues in the promotion of patriotism and national integration, 5%

ofrespondents gave the following response:

Unfortunately, students have no clue about patriotism; teachers do not

discuss relevant facts. National integration and patriotism should be

taught through teaching with the help of special actiyates. Patriotism

requires sacrifice, and often, students are not willing, so the love for the

county must be instilled in their hearts.

On the other hand, among the teachers, responses of 44Vo of respondents were

blank asainst this statement.
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4.2,1.8 Suggestions to promote palriotism and nalional inlegration

The researcher asked teachers to provide suggestions for promoting the concepts

of patriotism and national integration among students. In response to this question,29To

of teachers stated that dffirent national and cultural events/seminars/discussions,

curricular and co-cuticular activities such as day celebration quizzes, Bazme-Adab

classes, Pakistani films, and teaching of history of our heroes could effectively promote

patriotism. Likewise, 17o/o of teachers indicated a need to familiarize students with all

historical evenls, movements, famous personalities, and their hardships lhrough short

stories and documentaries. Responses of 14Yo teachers declared that there should be

uniformity of syllabus in the whole country and only national heroes should be included

in that curriculnzr. Meanwhile, 12%o of teachers recommended that there be more content

related to Islamic values and patriotism in all the classes. And we must show respect to

our own culture to promote our trends and traditions. In the same scenario, 11o/o of

teachers gave the following suggestion:

Political leaders should promote nationalism by implementing the

Pakislan constitution in a true sense and discourage provincialism.

Parents and teachers should make students avoid praclices of foreign

culture. It is the greatest wqy to promote patriotism and nalional

inte gr at ion among s tudents.

Other than these responses, l0% of teachers stated that byfollowing the idea of

Islam and teaching Islam, keeping in view the traditions of Madinah State, we could

make our students patriotic citizens and good human being, while 9%o of teachers
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responded that regular trips to national monumenls and the use of practice-oriented

instructional strategies by teachers to ensure each individual of the classrooms in all

aclivities can promote patriotism and national integration.

4.2.1,9 Sammary

The researcher explored the importance of teaching patriotism and national

integration to the students among teachers where 21o/o of respondents stated that it is

necessary to teach patriotism as "it will contribute to making them faithful, loyal,

patriotic, good, and responsible citizens (nice humans)". Teachers were also asked about

the availability of content related to patriotism and national integration in Pakistan

Studies textbooks of secondary level where some of them suggested that a core

curriculum along with extracunicular activities might be introduced. The research was

carried out by the Pakistan Education Foundation.

Researchers also proceeded to ask teachers about their teaching strategies for

promoting patriotism and national integration where 27Vo of respondents stated that

"recalling and discussion" can be denoted as the one of the best teaching strategies.

Moreover, l4Vo said that the lecture method is the best teaching strategy for an interactive

class whife 7o/o of teachers responded that inquiry-based instruction is a good method of

teaching. Teachers were also asked to suggest curricular and co-curricular activities to

promote love/respect of nation among students where they stated that many people in our

country have spoiled the achievements of our national heroes.

The researcher proceeded to explore the problems that teachers face in promoting

the concepts of patriotism and national integration. According to responses, it was



deduced that teachers have no clue about patriotism as they do not discuss the special

activities in order to teach patriotism and national integration. It is concluded by teachers

that the Pakistan studies curriculum should promote unity among different socio-cultural.

political, and economic identities for creating a national outlook where teachers must also

show respect to our own culture to facilitate our trends and traditions.

4.2.2 Discourse Codes of Curriculum for Pakistan studies Grade IX-X 2006 and

2019

The following discourse codes have been sorted out keeping in view the variables and

subthemes of the cuniculum and the text book of Pakistan Studies for the content

analysis.

Table 4.78

Themes Discourse Code Original Text References Page No

Islamic- 4. L I [:rplun rhc idrulogr of pirkisran u irh
values rcli'rcn,:* tu th.. bsrc valur.: oi lsllm.

4'1'2 Drscribr britfll rk hi-story of nomcn\
rights u rth spcr:ial rr'ferencr' to Islsn in
thc lrrht ofQuran.rnd Sunnah

4.1.3 FJI$Iffi dnd thr: Iluqlim urrrtd.

4.1.4 ldcntrfi thr.. major featrres of
Pak iston's cillturc rnd commonalil\'
in rcuioml [ulhtrcb L'rdrng Iu
\rl ronal intcgfirtiun and r.-ohu'sr'on.

4.1 .5 Pakisran Longurqcs
. \ttiunal
. Rcrunal

Curricuhrro for P alcistan
shrdies Grade ix-x 2018

Cunicuhrm for Pakistar
stutHes Crrade ix-x 2018

Cinriculum for P alcistan
studies Gade ix-x 2018

Curricuhrm for Palcistar
studies Gade h-x ?018

Curricuhrm for Pakistan
studies Crrade h-x 2018

Women-
rights

Muslim-
world

integrity

Linguistic-
plurality

12

l2
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Evolution of 4.1 .6
languages

Minorit ies- 4.1.7
contribution

Responsible- 4.1.8
citizen

I rircr: thr urigin imd r.'r oludon *f
nraonrl rnd rr.-eioml [rn5uagci.

lrirci thc conrrbun*n cnd
rthlf\flnent ol mn0ntrei rn nalro!r
hurldrng

"Lnehlc rll studcnts to dcr clop thcrr
inpxditrr'\ Js iucccssful Icamcrr.
conildcnt rndilrduaL.. rniponsiblt
.'ilrzens and cfiirtire r.'ontrihulors lo
5D{l{'t} "

Curriculuno for Pakista$
studies Crrade h-x 201 8

Cnrricuhm for Pakistan
studies Grade h-x 2018

Curricr:hrm for Pakistan
studies Crrade ir-x 2018

l 2

12

The discourse code 4.1.1 shows that the Curriculum for Pakistan studies grade ix-

x 2019 focuses on religious harmony and provide knowledge about Islamic religious

values. Discourse code 4. 1.2 provides knowledge about women's rights, justice, equality,

freedom while discourse code 4.1.3 talks about brotherhood. Pakistan. and the Muslim

world. It is stated that course code 4.1.4, identifies regional cultures which discuss

national integration. Discourse 4. I .5 shows that the curriculum provides information

about Pakistani national and regional languages where discourse 4.1.6 evaluates the

national and regional language. Discourses 4.1 .5 and 4.1.6 talk about linguistic plurality.

In Pakistan studies curriculum document, discourse code 4.1.7 shows the contributions of

minorities in nation-building. Discourse code 4.1.9 discusses ways in which students can

play their role as responsible citizens in society.

155



Table No.4.79

Discourse code No.  4.1.9-  4 .1.10-  4.1.11-  4.1.12-  1.1.13-  4.1.14-  4.1.15-  4.1.16

Themes Discourse Code Original text References Page No

Constitutional- 4.1.9
Protection

Natural-
resources

Safety-
security

Nuclear-
power

Resil ience

Cu Itural-
diversity

Trad itions

Tourism

(irnitrtulronal flor rsions rvith
rcirrcnce to \\-omcn's rishts and
Prntutttnn.

4.1.10 L*- rhc knollcdgeof Pckrstan StudlL"i to
JpFr!'crillc rtui 1r orld aftd bc r"ktlrr
utrz.'ns cnntnbutog ctTcctivrlr to
[0n5r'n ohon rlf na ral rtrourccs,

4.1 . I I Dt'srilh (lor crnminr's {.-l}hfl}
rr'g,rrdint 11 ornr'n's protecli0n nnd
\\'ofi]!'n's Intpolr-cmtcnt

4.1.12 llis,,'usr Prkistarf i oncrgr'rrr*e [t Nwlf,tr
Porrer

4.1.13 Desr:nbc iltc nmd and lnlporlrnr{
inter-lirth haffirln!. tolcnrrcr. road
rlfttr. disrrttr ruk ntiroaqrtntnt
anJ rciiiit'ncc rtainrt tr'rrQnim.

4.1.14 Pali.nan Socicn and Cultlru'" \ational.
Itr'gionrl. Arls. rjrEssr's. feslu.rli.
hLTlatc. {Iofs 3nd folll-rrc.,

4.1.15 l-rpinn thr' rrlrt'nt llaturc', pI
PaListani ;ricirtv x'ith nlircncr to
thr iocial lalucs, custonr* anrl
traiiltrons

4.1 .l6 Dc,,irihc rhc tnrgrrrnanr.'c tritpurisu
.rnd highlrrht nitursl and cuiruril
sttrartro|ls uf Pskistan tirr tounsrn.

Curricuhrm for Palcistan
studies Grade ix-x 2018

Cunicuhmfor Pfistan
studies Gade ix-x 2018

Curricufirm for Pakistan
studies Grade h-x 2018

Curriculr:m for Pakistan
studies Grude h-x 2018

Curricuhrm for Pakistan
studies Gade it-x 2018

Cunicuhu for Pahistar
studies Gradeh-x 2018

Curiculumfor Ffistan
st'udies Gadeh-x 2018

Curricuhm for Pakistan 12

studies Gade ix-x 2018

l3

12

t2

12

The discourse code 4.1.9 shows that the Cuniculum for Pakistan studies Grade,

ix-x 2019 focuses on women's rights, Justice, equality while providing knowledge about

constitutional protections. Discourse 4.1.10 provides knowledge about natural resources.
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In contrast, 4.t.l l discourse code talks about safety and security. It is stated that

discourse code 4.1.12 shows that the curriculum provides information about Pakistan's

nuclear emergence. Discourse 4.1.13 describes the importance of inter-faith harmony and

resilience against terrorism while 4.1 .14 evaluates the national and regional arts, dresses.

and cultural heritage. Discourse code 4.1 . | 5 talks about Pakistani culture and traditions

while curriculum document 4.1.16 discourse code shows the importance of tourism.

4.2.3 Discourse Codes of Pakistan studies Grade IX-X

Table 4.80

Discourse code No.4.1.2.1- 4.1.2.2- 4.1.2.3- 4.1.2.1- 4.1.2.5- 4.1.2.6- 4.1.2.7- 4.1.2.8

Themes Discourse Code Original tert References Page No

Religious- 4. L2.1 Rclitir'rn is rtgt lru.rclv a scr gf Pakistan studies
- . 1

narrnony frrvcr:' hut it atlccts thc cntirc textbook C:lass- 9S, L

social litt of r naiion. Readinel-'ait-l The
ideob$al basis of
Palcistan.

Islamic- 4.1 .2.2 ,\ ir,Jri;.\ h.rsrr. l orr ths grrlr l...rr palcistanstudies
Values  pr  1 l . t ! r i c  "  r '1 ' l * iu l r  h r

c-.tlrhl rsluJ. $ li!'rr' I sl:urlIi
r  u lu t "  l rLe  . lu \ t r r ' c .  cqr rc l r t - r .

textbook Ctass-9th" )

Readiagl'ait-1. The
ideological basis of

t^t.L.alrl!t1 .rltrl trtlr-mlid(- \r rruld pakistan
ht lrr;'11114g1i

i:if;i:H 
4 r '2'3 

Jh: majorin of thc poputarisn of lH#o'F,111,0".
Pakistan ur- I'luslinx. Thei' cclebratc Readiag Unit-S 106
thcir diftercnt religions and social Population- Society.
fc-sti lals u-i th ttn our. and cultwe of Pakistan

Human- 4.1.2.4 {+*'th.'rl:,'6,1. r..lr.lrlrt\. ,.ln{l Palcistan stgdies
Rights frl;rrrrir,^ .irt'ihc ltaric t.-ncr' terfibook Class-9tl, 5

, r t ' i 'u i  ! - . ' l r . * r r r r r ,cu l lur r l rnd Readingl .n i t_ l .The
Ll\:itrilttrrn ideological basis of

Palcistan.
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Democracv 4.1.2.5

Liberty 4.1.2.6 i  .  "  ,  
-". j  : ,  ,  i .  , ,r , . i . :- !  . .r , , , l i r j  r .

: , . ' '  r l i l ; ; . i  I  .1  i  ;1 , ' '  1 '111,11; ; ; ; '

l : l - r t i  ; :  , i  d r ' i l i ( , f  I ' ,1 t t {  q}  r lc t t l

) l i  l l i  \11 l l - l i
Pakistan shrttes
tectbook Class-9th,
Readingl:nit-1, The
ideolo$calbasis of
Palcistaa

Palcistan studies
tertbook Class-9th'.
Readfugl'nit-2. The
ideological basis of
Pahistar-

Tolerance 4.1.2.7 Pakistrni culturt rr-flccts thc Islamic Palcistan studies

valurr likc tol*mncr:. rr'snect lt]r textbook class-l0th,
, Readins L-nit-6.

num:llilt\'.rn0dcslr.sfll-rcspcfttno ForeioiRelationsof
counst. pakisLr.

Harmony 4. | .2.8 Paliisran is ahrai's u illing for the unitr. Pakistm studies

oflstanric rrorld and rt has olavcd an textbook class-l0tb,
.. ftgadingUflit_6_

lmp0nant rolc lor crcanng ntmtonv ano -_--,_-',,_i_.j_
rroopr'rirtion rnrons thr'nl.- ;n:il"e&uotrs 

or

Z J

3 l

36

The discourse code 4.1.2.1 shows that the Pakistan studies textbook of 9tn Class,

Reading Unit-l focuses on religious harmony and provides knowledge about religion.

The course does not merely comprise of a set of prayers but also gives the code of social

life. Course code 4.1.2.2 provides Islamic values and discusses the principles of Islam,

justice, equality. and freedom while discourse code 4.1.2.3 talks about human rights,

brotherhood and equality. It is stated that course codes 4.1.2.4, 4.1.2.5 and 4.l.2.6talk

about the development of democracy, Islamic and social values among students. ln

Pakistan studies curriculum, document 4.1.2.7 discourse code talks about women with

equal rights in society without discrimination and encourages the positive role for

creating harmony. Discourse code 4.1.2.9 talks in length about Pakistani religious
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festivals. Discourse codes 4.1 .2.6 and 4.1 .2.7 Pakistan studies textbook have been taken

from lOtn Class.

Table 4.81

Discourse code No.

Themes Discourse Code Original text References Page No

National-
Cohesion

4.1 .2 .9

Brotherhood 4. t .2 .10

t- ' r ' l iei i t ' ,  c t"h.rt l , t t ; l  ' ,1 .r  ni l t( i r t l
t t tr  t t . . t : tu. lc - lurr: i ] l .  i \ ,r  -r
\ |r , i l l*u [ t ! t f0\f  r : .  l r l . ,rr  cl l i r :r l
irlCr-ri, rgf ,

. \  \ '  lLrslr i :r  rr t1' ! . '  l ) f , .) t i l t i  of
i l t l { t ihi ' l  \ l : r : i i t t t  l r trd l tc thrc'
:ttrt r"iit.'t r .' .1rr(l ir(lf;r\ lt:tr: ittrr-l
r| tt: ttr'rt t':.rtkhilt' hrnr-
i  l .u . l i th - j r - l r
\r ] l l l i0 l1 I '  l ' i  r  r  r t l l i i

1,,  r . i l . l l : '  , .  i I ' ; i - ' l i l l  , i - . r , ,  ut

, t . r '  . r | : :* , , { :  ,  , ; r r l i i t t ;n l , . i  i i . - i  .  + r l l : r 'u l

; : : 1 i . : i . . -  . : ' .  . . , ' ' l l l l l  i l . r i r J ]  L , : '  :  , J  - . i . . .

. ' , :  : ^ , r , , -  I 1 , ' : i : i ; . i l ^  r ' . ' .  r l l l  r i ' l : , .  r ) :  . - ' i ) i  t i i

, ' . . ' l , i l ^ ' . r t

tttds IV?3 Coastintiot: r.f l'lliistao.
h,tmrn hcrnrs har c tht' right to Lic a:
titt'rnd .'uuri nlflnb('fi {)flhf r0{t{l\,

Palcistan studies
textbook Clasr-9th.
Readingu*nit-1. Tbe
ideological basis of
Pakistan-

Pakistan studier
textbook Class-9th,
Readinglrait-1. Tle
ideological basis of
PaJcistan-

Pfistan studies
tsitbook Class-9th,
Readingl-nit-? fte
ideological basis of
Palcistan-

Palcistan stsdies
testbook Class-9th,
Reading L'nit
4.*.onreo=s
Emporvemrent,

Equal rights 4.1 .2 .12

Fundamental-
rights

Economic-
Stability

4. t .2 . t1

4 .1 .2 .13

38

l0

The industriiil lnstilutions bcsan t0 our Palcistao studies

*l[ durics and rftrrs t* rhr; gor:rmmcff: :*tlTlclass- 
l0th.

KeacbnE L [1t- ]
\i'nlcn Incrctscfl tn('nffrrnlftt mc0ntc. 3t Hirtorr,*of puLirt*_Il
th* counlli' adi'rnmd ton uds f l97l tif, todari
Drngrcss.
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Equal-  4 .1.2.14
Representation

Integration 4. t .2 .15

I'hr prorinccs
hn-e bern givcn equalrcpmscntfltion in
Scnatc and it is a nennancnt House.

ldentifl thc major fraturt's of Pakistan'
cilitur* imd conmonalih'in rcgional
cultur*s lcading to Nationnl lnrcgratior
and cch*ion.

Palcistan studies
tartbook Class- l0th.
Reading L'nit-5.
Hist*l'of Pakistafl-Il
(197t t! todal)

Pahistan studies
textbook Class- l0th,
Reading L-nit-8. 93
Population= Society.
and ctltrre of Pakistan

l l

The discourse code 4.1.2.9 shows that Pakistan studies textbook Class-9'n reading

unit-l discusses the ideological basis of Pakistan and focuses on national cohesion while

providing collective thinking of a nation. Course code 4.1.2.10 of Class-9th reading unit-l

provides knowledge about brotherhood while Class-9th reading unit-2 and

4.l.2.l ldiscourse codes talk about fundamental rights. The discourse code 4.1.2.12

shows that the Pakistan studies textbook Class-9th reading unit 4 talks about women

empowerment and freedom. Course code 4.1.2.13 Pakistan studies textbook Class-lOtn

reading unit-5 is about the history of Pakistan-ll (1971 till today) and describes its

economic stabil i ty. Code 4.1.2.14 class-l0t reading unit-5 evaluates equal representation

whife discourse code 4.1.2.15 Pakistan studies textbook Class-l0s readins unit-g talks

about national intesration.
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Table 4.82

Discourse code No.4.1.3.1-  1 .1.3.2-  4 .1.3.3-  4 .1.3.4-  4 .L3.5-  4 .1.3.6-  4 .1.3.7

Themes Discourse Code Original text References Page No

Poetry 4.1.3.1 ()ur rr'gionnl mvsticill poctr,v rnd Pakistan studies

,,--111 - ti,*rurur. is also r ruur..,rf **pr.ssion of textbook class-loth'
l lterature r. ! | r(eacmg LEn-.t. lQ7- 

0ur common r--ulturul hcnmgu'. po,prilarion" Society.
and culu.ne of Pakistan

National 4.1.3.2
language

Llrdu ha* lt r ital rclc in nroducing
cohcsion in Pakistan.

Regional 4.1 .3 .3 Puniobi is an mcient languaec of thc Pakistan studies I I I
languages punjab. Sindhi is ln anci'entianguagc textbook Class-lOth,

u'hich is spokcn inthc p,o,in.;;;i;* 1ffi"Yt1.1** 
1t2

Pushto is spckcn in thc provincc al 61xi .,rtt*. of puttt* | lJ

hnguage is spokcn in the prulincc of
Balochistnn.

Provincial 4 .l .3.4 Kashmiri lrnguagc is linkcd to tht Palcistan studies 1 15
languages hngurge oit[. inCu, \rallc1.. Saniki textbook class-l0th,

Readine L-nit_S. I 16
lanUUA-gC lS Sp0lti-tl 0n bOtn SIdf{ 0l lh!' pc,pulaiorr Sociery_
Rirlcr Indus in thr'centrsl rcgions ol ard cultrxe of pakistan
Pakistan.l}.rhli lm,eungc arc living in
rhr Kalat,Hindko languagc i.i spokt'n in
$c districrs of Rarr,alpindi and Attock

Pahistan studies
textbook Class- I 0th.
Reading u*ait-8. rc1
Popularion, Societv.
and cultrre of Pakistan

Khl'bcr Pakhtunlihu'ri, The llalnchi i l4
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Ident i ty  4 .1.3.5
pride

Pr ide 4.1.3.6

Peace & 4.1 .3 .7
prosperity

,  I . 1 ' , , i ,  , "  \ \ i  1 ; ; , 3 i - . ' \ , , ' l  l ! . ' !  _

. . i r l  ' i ,  r , " ^ ,  r l  i  l  l ' \ , i i d i r t  l ,

I  . r ' - .  ' : ' .  l \ . ' \  i ! . ,  : :  ^ - . .  *  ' i .

I  ,  "  : . . '  - - l : . , ' J , , i : . '  ! : ' t 1 :1 , ! ' :  \

.  r  i " '  J l ,  ! ' . \ , ! . : r " ]  i , : : ] , r l l l j \ i  i r r , ,

\ - t  :  ' l  \ j t : !  , j t i .  \ l lu l i  , . ,  r ' .  - ,  '

r '  , , , . .  r r ; . ; l l  : , l , i . i . r  : , : l  .  :  t

Ihc uorld- s$onil hrghest n!0unlJrn
prak K-l rs lrriL'd rn thc $nrc nlounl.rin
ran{e. lhJt !s li6l i nrctrrr ahoYl- t:rr'\ft
lcr cL.

Pakistan is plaving a very eff!-ctivc rulc
againsl tcnori$n) and extremism in thc
1\i0rld.

Pakistan studies
textbook Class-9&.
Readingt'flit-l Ihe 10

irteological basis of
Pakistaa.

Pakistan studies tentbook
Class-9rh. ReadbglTnh-3 -
Land and errvironment- 62

Pakistan studies
te*book Class- lOth,
Readiry L-nit-6 50
Fo'reign Relaiions of
Pakistag-

The discourse code 4.1.3.1 shows that Pakistan studies textbook of l0'n Class,

Reading Unit-9 focuses on poetry and literature and provides knowledge about Pakistani

culture. Discourse code 4.1.3.2 lO'n Class Reading Unit-9 provides knowledge about

national languages. However, discourse code 4. 1 .3.3 and, 4.1 .3.4 also talk about different

Pakistan-speaking languages in separate provinces. It is stated that discourse codes

4.1.3.5 textbook Class-9th Reading Unirl and 4.1.3.6 textbook Class-9th ReadingUnit-3

talks about identity pride. In Pakistan studies textbook Class- lOtn Unit-6 foreign relations

ofPakistan are discussed while 4.1.3.7 discourse code talks about peace and prosperity.
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Table 4.83

Themes Discourse Code Original tert References Page No

Equal- 4.1.3.9 [lu'r rrr,n-\lurirrrr ' . rr t l i  ,-rrl Palcistan studies 6

Status trlH.ll rl;tlttr r,, tlh \lr-t^cl:ttir tedbook Class-9t[
ReadingUnit-1. The
ideolo$ca.l basis of
Pakistan.

Equity 4.1.3.10 Islurtt  1",;s i ;rJ rhu l i rr int j .r t trrn Pakigtan studies
()f l \rlitit\ irr rr lttcll {1 ff} ()nr. tertbook Class-9tlr,
lich rrr [rr!r)r- ,iu'c ctlrrirl \u rrrtr- Readingl-rit-1. The 9
rs \rrpr-rlilt. to allrthr_-i ideological basis of

Palcistan-

Justice 4.1.3.11 \rt rr{lr..i\ :.rl',.1r1r.:.,tr i t.lt,}t: -,J.',i.' pahistan studies
,Ir^d fq,iil\. li:111.t .lild Cqlln dairr;n.:. textbook Class-9fi
ihti tr.-r..iritl :t ilif \o;irl\ :Ji\ 1.. ,uii Readingl-nit-1. Ihe l0

ideological basis of
Pakistan.

Protection 4' l  '3 '12 \ l l  r l ' ; ' i , r . t .r i r i : ,-s i tr  r i : t  r .  !r . , i . i ' ' -r : t ' i : . ,r i  Pakistan studies
i:c 1Lr:I,. t:';c :n ii.rd llrt'r: r,\.\ ii,itriJir].r textbook Class-9tt.
iri tlti birt; pl'.ll.ll'Ji*,.,1'll.'i: iriirt,'t.-' Readingl-nit-2. The 38

.ini i-r"', r,'J. irteological basis of
Palcistan-

Judiciary 4'l '3'13 ll l;\:,.:ri'rii:.'-.J llr.ri tr,, .,ti:.-.;:-, Pakistao studies
ruculti utr:s i:'ii:" nrflir'tt l\ . :nd :::-.r.1:i:i textbook Class-9th,
rijnr'I\'"r.'i'u.iiLi lrc rn,,L;i'j ii'! lrr-ljj\ Readingl'nit-2. The 40

ideological basis of
Pfistaa.
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Equality 4 .1 .3 .14

Unified

lilam rs ii rchsirrn nf nnturc. .{*orrl ml
to rts tr\tch-n_3s. rll hunr.rn hr,'10!i rru'
t'qurl u t.'mts oI bastc rtehts.

4'l '3'15 A unifirrm sy:itrm 0f sduc*rirrn should t
imnlcmcru*d rn thc $holir silunm',

Pahistan studies
tertbook Class-9th.
Reading L-nit 95
4.women's
Eryorvermeot-

Palcistaa studies
textbook Class- lOth,
Reading Unit-8 100
Population" Society,
aod culture of Palcistao

The discourse code 4.1.3.9 shows that Pakistan studies textbook Class-9' Reading

Unit-l talks about the ideological basis of Pakistan and focuses on non-Muslims' status

among Muslims while providing collective thinking of a nation. Discourse code 4.1.3.10

Class-9th, Reading Unirl provides knowledge about brotherhood while Class-9th,

ReadingUnit-2 and 4.l.3.l ld discourse code talk aboutjustice as no society can develop

without it. lt is stated that discourse code 4.1.3.12 Class-9'n, ReadingUnit-2 shows the

Pakistan movement and emergence of Pakistan giving knowledge about its protection.

4.1.3.13 textbook Class-9'h Reading Unit-2 describes judiciary that would work

independently. Code 4.1.3.14 textbook Class-9th, Reading Unit 4 talks about women's

empowerment and also talks about Islam as a religion of peace. Discourse code 4.1.3.15

Pakistan studies textbook Class-1Otr, Reading Unit-9 talks about population, society and

culture of Pakistan while highlighting the uniform system of education that is

imolemented in the whole countrv.
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Table 4.84

Discourse code No.4.1.4.1- 1.1.4.2- 4.1.4.3- 4.1.4.4- 1.1.4.5- 1.1.4.6- 1.1.4.7- 4.1.4.8

Themes Discourse Code Original tert Rcferences Page No

National- 4.1 .4.1
reconstruction

The rule of 4.1.4.2
law

Ir t  tr l t ,r l ,  'u,,  r  I  l '  f l : t i r  t : l . r t i  -
. lu i t t ( ' r r . r r  t  l \  J t l  1 ! t r l ' ) ' t :L t t i I

i r  l  i i : i  t  \ . t { j ( ! t t , r :  t t { ' ) | l r l t i j C i i , ' ! l

r . l e P l 1 1 . 1 '  r r l l  t i l . '  r r  t t - i l t l t - ' , , 1

l l ; .11(\p. l l  rat t l r  gt t t t t , .  r . l lC

\ I l t t 'e\ \  t ' ! , ,1. ' i l . i r rCi ' l r ,  :

[)cnrocrncr. hns hcr-u rt'.rk'd ht
binding the rulcrs rrr nri ikc
clc'c is rrrlt t t l trtrtt lh rt iutuul
c(lt lsu It;-rI t\)r l

lslam garr uonen EUal righis.
pmtcction ofdignitv, sharc in inhsritancc.
tiS o odraim ud taitrrsg" n$t tn
\rlk- and nrhl to counsr'|.

.{, guuantee has been pror idt'd fbr m
indu'pendent i ud icr ary'.

The gorenment ga{e thf nght to r'ote to
Pakistanis lir ing abmad rvhich dclr'loped
their nrterrst tou'ards Palnstan.

Pakistan studies
terfibook Class-gth.
Readingl-nit-1. The
ideological basis of
Pakistaa

Palcistan studies
testbook Class-9th
Readiogl-nit-1. Tle
ideological basis of
Palcistan.

Palcistaa studies
textbook Class-9th.
Reading l-,'nit
4.rvomerr's
Euporverment-

Pakistan studies
textbook Class-1Oth,
Reading Unit-5
History ofPakistan-il
(1971tl ltoda1')

Pahistan sudies
textbook Class-10th=
Reading L-nit-5
History of Palcistaa-tr
(1971 fl todao

Women
Rights

Independent-
judiciary

4.1 .4 .3

4 .1 .4 .4

96

1 l

Overseas right 4.1.4.5
to vote

20
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Foreign-
policy

Atomic-
Power

4.1.4.6 Tht main objertilc ofPakismn's toreign
pohci is thc recuntl'ofits borders.
trerdorn and sorereiEq'. \\'hen Pekistrn
entcrged 0n thc $'orld nup. it ilas
necf,is-ln tirr rt to make approprint*
arrangenlenl-r tbr the sat'etr and securitr.

4.1.4.7 :ltonric hlasts on lllth lt{al 1998. lliis
nradc Pakisun thc jth atomic norvcr ol
the rrorld.

Palcirtan shrdies
tantbook Class-1Oft,
Reading Unk-6.
Fc'reign Relations of
Pahistan.

Palcistan studies
tertbook Class- 10th.
Reading L'nir5. 20

Historl' of Pahistan-Il
(1971 till todal)

31

Mutual- 4.1.4.8 \\,h*n fte pe'plc 0f fl naticn lii.r.- r.-gcrh PdTtT t*n.t. 103
values ,.  

__.; __ ._".r. ;  , ; . : . ._,-;_ --. ;  .- ;__...  
textbook Class_l0rh.

tor a long period of timc. thcn th*r' tr*, ii""[" r.;Js,'
th,"' follou ing similar points: mutual pop'hlon, Society,
lalucs. tradition and customs. locd lart and fflture ofPakistan
entr-rtrinmenti. ip0rts. art\ and ruh.rs of
communitl lift.

The discourse code 4.1.4.1 shows that the Pakistan studies textbook Class-9tn.

Reading Unit- talks about the ideological basis of Pakistan while focusing on national

reconstruction. It provides knowledge about national rebuilding which depends on the

flourishing of national sentiments. 4.1.4.2 Discourse code textbook Class-9'n, Reading

Unit-l provides knowledge regarding the rule of law. However, discourse code 4.1.4.3

textbook Class-9th, Reading Unit 4 again talks about women's empowerment and equal

rights. Course 4.1.4.4 Class-l0th, Reading Unit-6 is about the history of Pakistan II (1971

till today) and also discusses the independentjudiciary. It is stated that discourse codes

4.1.4.5 textbook Class-lOth, Reading Unit-6 further discusses the history of Pakistan-ll

(1971 ti l l  today) and provides knowledge about voting rights. Course 4.1.4.6 l0th, Unit-6

talks about foreign policy while Pakistan studies textbook Class-lOtn, Unit-5 talks about
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the history of Pakistan-ll (1971 till today). Course 4.1.3.7 discusses Pakistan as the 7th

atomic power while discourse code 4.1.4.9 Pakistan studies textbook Class-lOth, Reading

Unit-9 is regarding the population, society, and culture of Pakistan along with our mutual

values.

Table No. 4.85

Discourse code No.4.1.4.9-  4 .1.4.10-  4.1.4.1 i , -  1 .1.4.12-  4.1.1.13-  4.1.4.14-  4.1.4. j ,5-
4.  t .4 .16

Themes Discourse Code Original text References Page No

Social- 4.1 .4.9
Values

Tradi t ional-  4.1.4.10
Food

Tradi t ional -  4 .1.4.11
dresses

Fairs-
Urses

4 .1 .4 .12

Sports 4. t .4 .13

Rcspcct for cldcrs. lore lbr the voun-s
and showing rcspt-cl for nomcn Brc our
values. Peoplt share each othcr's gricf
and joy.

Drtl'crunt arcas 0f Pilkistnn have diftcrcnt
food prcfcrr'nccr.

Pakist*ni drcsses are madc kceping in
mind clirnatic r:nd rcligirru' nccds.

Countless lairs and unes arc orsanized
cach Yrar in Pokistrn.

and scuash etc are \i'orld fnmous.

Palcistan studies
textbook Class- 1Oth.
Reading L'eit-8-
Population, Society..
ard culture of Palcistan

Pahistao studies
textbook Class- l0th,
Reading L'dt-S
Popnlation. Society.
asd culture of Pakistao

Palcistan studies
textbook Class- l0th=
Reading L'nit-8.
Population Society,
and culture of Palcistan

Palcistan studies
textbook Class- lOth,
Reading Unit-8.
Population Society.
and culture of Pakistm

Pakistan studiss
textbook Class- I 0th,
Reading L'nit-8.
Population= Sccie$,,
and culnrre of Pakistao

t04

104

104

105

r05
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Customs-
traditions

Art-
Craft

Cultural- 4.1.4.16
similarities

4 .1 .4 . t 4 Pakistrn citizcns t"*have m*ording to
spffifid cirstoms irnd uaditirn: ul
d i tTer.'n r nrcrsirrns.

Pakistan studies
tertbook Class- l0th,
Reading Unh-S
Population= Society,
and cr.fture of Palcistan

Paleistan studies
textbook Class- lOth,
ftggding L*flit-8,
Population, Socie}',
and cutture of Pakistan

Pahistan studies
textbook Class- lOrh.
Readiag L-nit-8.
Popnlation, Society,
and culture of Pakistan

106

106

107

4.1.4.15 ln the rrt cf cclliuranhv tilmrrus
crliigraphists in Pakistan h*rc cnrmd
unrilal lcd masicr;lieces.

Thcn aru cflbctr ailslamir r':rlucs
in*lude. hrrrth*rlurod. rquillitv. $ocirl
ju-rtirc and hancrtr. Reginnal cultilrsl
srnriluitius arc il lourm rf intcgration mtl
cohrsion.

The discourse code 4.1.4.9 shows that Pakistan studies textbook Class-l0tn.

Reading Unit-9 population is regarding the society and culture ofPakistan and focus on

our social values. It also provides collective thinking ofa nation. Discourse code 4.1.3.10

textbook Class-l0th, Reading Unit-9 provides knowledge about our national and

traditional foods while textbook Class-10'n. Readine Unit-9. and 4.1.4.11 discourse code

talk about our national dresses. The discourse code 4.1.4.12 shows that the Pakistan

studies textbook Class-10th, Reading Unit-9 provides knowledge about fairs and Urs.

4.1.3.13 textbook Class-10'n Reading Unit-9 describes the different national sports while

Code 4.1.3.14 textbook Class-lOth Reading Unit-9 describes how Pakistani citizen behave

in accordance with specific traditions and occasions. Discourse code 4.1.3.15 Pakistan

studies textbook Class-10th, Reading Unit-9 is regarding population, society and culture

of Pakistan and also talks about art and craft. Discourse code 4.1.3.16 Pakistan studies

textbook Class-l0th, Reading Unit-9 is about the people, society, and culture of Pakistan

while providing knowledge about similarities in different cultures.



4.2.3.1 Summary

The discourse code 4.1.1 shows the Cuniculum for Pakistan studies Grade ix-x

2018 focuses on religious harmony. The curriculum document provides knowledge about

women's rights, justice, equality, freedom along with brotherhood, Pakistan, and the

Muslim world.

The discourse code 4.1.9 shows that Curriculum for Pakistan studies Grade ix-x

2018 tbcuses on women's rights..justice, equality and also talks about the importance of

inter-faith harmony and resilience against terrorism. Moreover, it provides knowledge

about natural resources.

The discourse code 4.1.2.1 shows the Pakistan studies textbook of 9th Class,

Reading [. lnit- l fbcuses on religious harmony, principles of Islamic Justice, equality,

freedom and the regulation of social life, which provides Islamic values.

Pakistan studies textbook Class-9th, ReadingUnit-l focuses on national cohesion.

Discourse code 4.1.2. l0 provides knowledge about brotherhood and fundamental rights.

Pakistan looks textbook Class- | Oth, reading unit-8 talks about integration.

' l 'he discourse code 4.1.3.1 shows the Pakistan studies textbook of lOth Class,

Reading Unit-8, which focuses on poetry and literature. Discourse code for Class-l0th,

Unit-6 talks about peace and prosperity in a separate provinces.

The discourse code 4.1.3.9 shows the Pakistan studies textbook Class-9th,

Reading LJnit-l focuses on the ideological basis of Pakistan and non-Muslim's status

among Muslirns. lt provides collective thinking of a nation and brotherhood for a

country.
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The discourse code 4.1.4.1 shows the Pakistan studies textbook Class-9th,

Reading Llnit-l discusses the ideological basis of Pakistan by tbcusing on national

reconstruction. It provides knowledge about national rebuilding which depends on the

flourishing of national sentiments. Discourse codes 4.3 and 4.5 give understanding on

voting rights and wornen's empowerment.

Reading Unit-6 talks about the history of Pakistan II (197 I till today) and the

independentjudiciary along with the population, society. and culture ofPakistan and our

mutual values. In Pakistan studies textbook Class-l0th. Unit- discourse code shows

Pakistan as a 7th atomic power.

Textbook Class-l0th, Reading Unit-8 provides knowledge about traditional foods

and fairs. Pakistan studies textbook Class l0'n, reading unit 8 talks about art and craft.

The population, society, and culture of Pakistan focus on social values. Discourse code

shows similaritics in diflerent cultures. These finding help the researcher to examine the

role of the Pakistan studies curriculum in promoting unity among the different socio-

cultural, political, and economic identities for creating a national outlook. It also provides

answer to the question that explores the role of the Pakistan studies curriculum in

promoting unity among different identities for creating a national outlook.

4.2,4 Data Collected from Content Analysis (DCCA)

For content analysis following list of themes was generated. Firstly, the researcher

has written a major theme, and then has provided sub-themes that are related to the major

theme (Table 4.86). The rating scale that was used to review documents is as follows:

I = Full extent. 2: Some extent, 3. Marginally, 4: Not at all
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Table 4.86

Available Conlent in Textbooks

S. Themes
No

Available content in
textbooks

L Cultural Diversity

2. Religious Harmony

3. National Cohesion

4. Linguistic Plurality

5. Identity Pride

6. Equality & Equity

7 . Democratic Citizenship

8. Loyalty

2

I

I
2
3
3
I

2

According to above cited table the sufficient content related to religious harmony,

national cohesion and democratic citizenship have reflected in the text books and the

curriculum of Pakistan studies. However, reasonable the material related to the Linguistic

plurality and loyalty have been included in the text book and curriculum document, The

above mentioned table reflects that there is insufficient material regarding identity pride,

equality and equity have been inducted in both the curriculum and text material.

The table 4.86 revealed the overall integration ofkey variables/themes related to

national integration and patriotism in the National Curriculum of Pakistan Studies.
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4.2.5 Data collected from curriculum developers

4. 2- 5. I D e mag rap h ic c harsc tcris tics of cur ric u I u m deve lop e rs

Clurtrr.d 3O Blr ol D.rignrtion by Grndr] by Qurlificrtion...

How old rrc
you?

l& l  I  ye . r
I l : . :5 r ia
I Mfr! th.n 16 r:ar

o
a
o
t
t,
o

Ptctcsrq

sst

0c

5u!ra<1 aFaca'd

F i l l?r id t ,  ErF' f l inr , '  'af labl t

F i gt re J.i Demographic Information

Figure 4.5 illuminates the demographic characteristics of curriculum developers,

the variables of which were gender (male, fernale), designation (SS, LectLrrer, SST, DG,

Professor and principle), age (More than 26 year), qualification (Masters, MSi M Phil,

doctorate, post-doctorate (0. %) and experience (> 5 years) from capital territory of

Islamabad. The curriculum developers voluntarily participated in this study,

4.2.5.2 Imponance of promoting the concepB of nalional inlegration and patriotism

A researcher asked curriculum developers about the importance of promoting the

ideas ofnational integration and patriotism among students that have been incorporated

into the curriculum document for integrity and love for the motherland. Detail of

responses has been depicted in Figure 4.6.
t72
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Importance of promoting the concepts of
national integration and patriotism

! Promote sense of unrty,
togethemess and natronal harmony

r Motrvate rndrviduals to work.
show loyalty

r Work dihgently for the prosperrty
and progress of the country

r Provi&ng safety and secunty from
the loss of drssechons

Ftgtre 16 Promoting National lntegration & Patriotrsm

The figure reflected that460/o ofrespondents stated that promoting these concepts

can create a sense of unity and togethemess among the students 25o/o noted that these

concepts motrvated the individuals to work detenninedly for nation development, while a

same number of respondents (17%) said that if these concepts will be promoted arnong

students, they will work diligently for the prosperity/ progress ofthe country and save rt

from the risk ofdissections.

4.2.5.3 ObjectivedSlos reJaled to nalional inlegration and patriotkm in curriculum

Wlen the researcher asked curriculum developers about how objectrves/SlOs

incorporated in the curriculum reflect the idea ofnational integration and patriotisn, they

stated that oblectives SLOs of Pahstqn studres carrrculunt are explarnrng the reasons for

pnda rn berng I'akntanr and patriolt.sm, descrftrng lhe rn portunc'e of nttltonul

lnlt'gralron aru| patnotism, and discu^ssing lhe problem oJ' national mtegratron and

pdtflottsm. Furthermore, they stated that objectives related to the history of the topic ol

the Indmn subconlmenl Pakistan movement, I'akrtan kleolosv, nqfional heroes, our

L73



hentage qnd resources oJ Pahstan, and respect of nmonltes are playing an important

role in promoting the sense of national integrahon and patriotism.

4.2.5.4 Content related to national integration & patriotism in Tenhoohs

The researcher asked curriculum developers about the availability of content

related to national integration and patriotism in Textbooks. Against these questions, 39olo

of respondents stated that topics based on the biographies of national heroes are closely

related to the concepts of patriotism and national integration. 16% of respondents stated

that topics related to the history ofPakistan serue as a great tool for developing a sense of

patriotism and national integratron among sfudents. Responses of l5o/o of respondents

stated that chapters related to Pakistan's geography and landscapes are also inrportarrt.

Likewise, reactions of the same number of curriculum developers (15%) described that

chapters based on promotion/protection of Islamic values and two-nation theory are also

playing an important role in promoting the sense of patriotism and national integration

among students. A pictorial description of that data is given rn the figure 4.7.

Content related to national integration & patriotism in Tertbooks

'r Nafional heroes, favonte
personahtles

r Pakistan movemenl, hrstory of
Pakrslan

v Geography of Paklstan, provrnces
tours, physlcal features

v Promotron and protectron of
Islamrc values

r Two natron dreory

Ftgure 1.7 Content related to national integrafion & patriotism in Textbooks
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4.2.5.5 Teaching strategies in carriculam documentfor promoting lhe sense of

national integration and patriothm

When the researcher asked curriculum developers about teaching

strategies/rnethods (e.g., discussion, lecture, cooperative leamrng, inquiry/investigation,

etc.) that have been incorporated into the cumculum document for promoting national

integration and pafriotism, 3l% participants stated that the inquiry method had been

fiequently included in the crlrriculwn. 25%o participants said that discussion-related

material had been incorporated effectively, while l9% indicated that rnaterial related to

cooperative leaming had been incorporated efficiently. Meanwhile, l2o/o and l3oh

respondents said that malerial related to the lecture method, seminars, tours films, and

videos speeches had also been included in the curriculum. A pictorial description ofthat

data is given in the figure 4.8.

Teaching Methods

v Inquiry mahod

r Discussion method

'r Coopertarve Learntng

r Lecture method

" Semrnars, tours films,
vrdeos speeches

Fryure 1.8 Teaching Methods
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4.2.5.7 Major ksues in the implementation of cuniculum

The researcher explored from curriculum developers the problems that create

hurdles in the effective implementation of the curriculum. Among the responses, 29o/o of

the respondents stated that the major problem is lack of commifinent, will, and courage,

while 27o/o of participants noted that the major problem is lack of teaching interest,

flawed education system, and different schools of thought, Responses of the same

number of participants (19%) indicated that feudal system, multiparty system,

provincialism, sectarianism, and the double standad of education due to socio-economic

status can prove to be hurdles, while only 97o of respondents stated that insufficient

knowledge and unfamiliarity of teachers with rnnovative educational trends are maJor

hurdles in the successful impleurentatjon of the curriculum. A pictorial description of that

data is given in frgure 4.10.

Major issues in implementafion of curriculum

r Lack of commrtment, wrll and
courage

rLack of teachrng lnterest,
defectrve educatlon system

,r Feudal qystem, multlparty system,
provrncrahsm and sectananrsm

r Double standard of educatron due
to socro-€conomlc status

: msufficrent knowledge,
unfamrhanty

l;gure 1.10 Major issues in the implementation of curriculum
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4.2.5.8 Practical strategies for successful implementation of curriculum

The researcher asked curriculum developers about practical strategies for successful

implementation of the curriculum of Pakistan Studies concerning national integration and

patriotism at the secondary level. Curriculum developers put forward the following

suggestions:

Encourage students to be proud of being Pakistani cilizens, develop a

feeling of love/ devotion and attachment to o homeland. Alliance of

students with the students of olher communities may be created by

incorporating the concepts of national integration and patriotism in the

curriculum-

Furthermore. thev stated that:

I|'orkshops should be conducted for awareness; special training should be

given to teachers throughout the country. Atange study tour for students

so that they can view historical places and understand the sacrifices of

Muslim and Pakistan army for Pakistan. National level campaigns should

be starled to promote national integration and patriotism.

Besides these initiatives, curriculum developers stated that for successful

implementation of the curriculum of Pakistan Studies concerning national

integration and patriotism at the secondary level, the following measures might be

taken; arranging quiz computation, making cuticulum easy, appointing a skillful

and dedicated teacher, familiarizing students u'ith the role of Pakistan in the

Muslim and Vl/estern world, introducing patriotism award. E"f.forts may also be

178



made to bring all ethnic groups on pages as it can play an important role in this

regard.

4,2.5.9 Summary

The researcher asked curriculum developers about the importance of promoting

national integration and patriotism among students. 460/o of respondents stated that

promoting these concepts could create unity and togethemess. l7o/o said if these concepts

are stimulated, they will work diligently for the prosperity/ progress of the country. The

researcher asked curriculum developers which techniques are appropriate to evaluate the

level of national integration and patriotism among students. Curriculum developers

suggested a quiz computation, making curriculum easy, appointing a skillful teacher,

familiarizing students with the role of Pakistan in the world and Muslim world, and

introducing patriotism award.

4.2.6 Data collected from textbook writers

4.2.6.1 Demographic characteristics of textbook writers

ln demographic characteristics of textbook writers, the variables were gender

(male, female), designation (SS, Lecturer, SST, Professor and principle), age (More than

26 year), Qualification (Masters, MS/ M.Phil, Doctorate. Post-Doctorate (0.0%) and

Experience (> 5 years) from capital territory of Islamabad. The textbook writers

voluntarily participated in this study.

The researcher explored from textbook writers the importance of patriotism and

national integration for learners. The responses from the participants would help in
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answering the following question: Why is it important to promote the concepts of

national integration and patriotism arnong students?

Among participants, 31.25o/o book writer elucidated that these concepts develop

the sense of "togethemess, maintaining discipline, followrng mles and regulation, cultural

harmony, national unity, and brotherhood among students". In the same scenario .25o/o of

participants responded that to teach patriotisrn and national integration is need ofthe hour

to follow the rules and regulations for polity ha-mony.

A pictorial description of that data is as follows.

Importance of patriotism and national integration for
learners.

r Contnbutive role to make
far thful

r Communal harmony

r Marntainrng drscrphne

'. Contnbuhon lnto the
progress of the country

r Follow rule and regulafions

Frgure 1.1 I Promotion of national integration and patriotism

The study also went on to friswer the following question. How national

integration and patriotisrn-related objectiveV SLOs mentroned in the curnculum

document related to having been incorporated inlo the Pakistan studies textbooks?

When the researcher asked textbook writers lhat how objectiveVSlOs

incorporated in the curriculum are reflecting the idea of national integratron and

patriotism, they stated that objectiveVSlOs of Pakistan studies curriculum explain the

r&L
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reasons for pride in being Pakistani and patriotism, describing the importance of national

integration and patriotism while also discussing the problem ofnational integration and

patriotism. Furthermore, 3lo/o of respondents recommended thought-provokrng activities,

25% responded that we need the required information related to these concepts, l9% of

respondents responded in favor of adding appropriate content to inculcate civic values,

while 13% of respondents stated that we need to encourage cntical thinking abilities in

human activities. However, l2%;o participants replied that cultural harmony inculcation of

Islamic values is also important.

A pictorial description of that data is as follows:

Patriotism an d na tion al in tegra tion - rela ted o bj ectives/ SLOs
mentioned in the cu rriculum

r Thought provoking activrtes

r Informatron reqru red material
Relaed to these concepts

,r Add apporopnate content
responsrble of crtlzenshrp, civrc
values

r Cultural hormony, rnculcafion of
rslamrc val ues

r Encourage crrtrcal thrnkrng,
ob1ectlvlty of human actlutres

Fryure 1. l2 Patriotism and national integration-related objectiveV SLOs

Another question the study aimed to answer was: Which content (unit, chapters,

lessons) have been included in Pakistan studies textbooks that deal with the concepts of

national intcgration and patriotism?
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The researcher asked textbook writers about the availabrlity of content related to

national integration and patriotism in Textbooks. h response to these questions, 25o/o of

respondents stated that the topics are based on the ideological basrs of Pakistan and

history of Pakistan. 25Vo of respondents said that issues related to the cultural activities,

traditions, sports have been discussed. Responses of l9o/o of respondents stated that

chapters related to languages, poets, national heroes are also included. Likewise,

responses of the same number of textbook writers (19%) described that chapters are

based on Islarnic values and social values. l2oto of respondents responded that the

material also disousses equal nghts, empowerments of wornen which also play an

important role in promoting patriotism and national integration among students.

A pictorial description of that data is as follows.

Unit, chapters, lessons releted to national integration &
patriotism in Textbooks

'r The rdelogrcal basrs of
Pakrstan, hrstory of Pakrstsan

r Cultural achvrtles, tradrtions,
sports

'r Languages, poetes, natronal
heros

'r Socral values, rslamrc values

r Equal nghts, empowerment of
women

Irryure 1.13 Unit, chapters, lessons related to national rntegration & patriotisrn

The fourth question that was tackled through the collected data were: What teaching

shategieVmethods (e.g., discussion, lecture, cooperative leaming, inquiry/investigation,



etc.) have been suggested for promoting the concepts of national integration and

patriotism?

When the researcher asked textbook writers about teaching strategiesimethods

(e.g., discussion, lecture, cooperative learning, inquiry/investrgation, etc.) that have been

incorporated into the curriculum document for promoting national integration and

patriotism, 37'/a of respondents stated that they use discussions and debates while l9%

said that cooperative leamrng, problem-solving skills are encouraged in teaching.

Meanwhrle, I9o/o of respondents respond indicated thal they use invesfigation ard quiz

competitions whereas l3%o and l27o respondents said that teaching material is focuses on

decision making, shrdent-centered learning and also utilizes documentary, films and

plays.

A prctorial description of that data is as follows:

Teachin g strategies/mett ods (discu ssion, I ectu re' coopera tive
learnin g, inquiry/invetigation, etc.)

u Drscussron, debate

r Coooperafiv leamrng, problem
solnng skrlls

{ Investlgatron, quiz comprfions

t Lecture, decrson makrng,
students centered leamrng

r Condect co-cumculum
actlvltes, documentary fi lms,
prays

F ryure 1. I1 Teaching sfrategieVmethods

183



The fifth question researcher tackled was: Which assessment techniques (observatrons,

discussion, written test, etc.) were r@ommended to evaluate the national integration and

patriotism-related concepts among students?

The researcher asked textbook writers which assessment technrques (i e.,

objective type test, teachers' observations, discussion, group rvork. etc.) are appropriate

to evaluate the level of national integration and patriotisrn among students Among the

participants, 3l%io of respondents voted for formatrve assessment, quizzes and essay

rwiting whlle 25o/o said that summative assessments, monthly tests. final tests play a

contributive role in teaching. l9o/o ofrespondents said that they conduct activilies, assrgrr

projects, while 13% and l2o/o of respondents stated that they are in favor of examrning

performances through written tests, objective and subjective discussion as they are very

effective for promoting patriotism and national integxation among students.

A pictorial description of that data is as follows:

Assessment techniques (observations,
etc.)

discussion. written test

'r Formative assessment,
quzz€z" essay wflhng

r Summanve assessments,
mothly test. final test

i Conduct achvites, asstgn
proJ ecrs

r Examrnrng performance,
wntlen tes1, ob.;ectrve and
sublectrve

r Dtscussron. observaton

Fryure l. 1i Assessment techniques
LU



The sixth question tackled in this research was: What were some major issues related to

the concept's development of national integration and patnotism among secondaryJevel

students?

The researcher explored from textbook writers the problems that create hurdles in

the effective implementation of tlre curriculum. Among participants, 3196 of respondents

stated that the major problem is the lack ofcontent regarding national heroes while 25%

of participants noted that the major problem is the young generation does not ponder

about this matter. 19% of participants responded that lack of moral education, dishonesty,

comrption, dizunity is a problem. In contrast, l3o/o and l2%of respondents stated that

westem movies and songs are devoid ofpatriotism and national integration and political

parties are also major hurdles in the way of successful implementation of the curriculum.

A pictorial descriphon of that data is as follows;

Major issues related to the concept's development of nationel
integration and patriotism

r Lack of content about natronal
heros

r Young generatron ponder to self
well-being

" Lack of moral educafion,
drshonesty, comrption, drsumty

x Devord of patnotrsm and
natlonal integration westem
movies and songs

r Stand by country not stand only
political parties

Frgtre J. i 6 Malor issues related to the concept's development
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The seventh question tackled in the research was: Kindly suggest some practical ways to

successfully implement the concepts of national integration and patriotism among

sfudents at the secondary level?

The researcher asked textbook writers to elaborate the practrcal ways of

successfully implementing national integration and patriotism. In these responses, 25% of

respondents stated that showing devotion, passion for serving the motherland, supporting

national policies and national products is important while 19o/o of participants noted

celebrating cultural events as well as national days is monumental. Meanwhile, 19Yo of

participants' responses were regarding engagement in civic activities where they follow

the vision of Quaid-e-Azam. Similarly, 12% of respondents stated that particrpating rn

society as good citizens is very effective for promoting a sense ofpatriotisrn and national

integration among students.

A pictonal description of that data is as follows:

Practical ways of successful implementation the concepts of
nafional integration and patriotism

'r Show devotron, passron to serve
for mo&rerland

r Support natronal polrcres,
nauonal products

'. Celebrate cultural events,
natronal days

r Engage tn ctvtc achvttes, follow
the lrsion of Quard-e-Azam

r Parhcrpate in socrety as a good
cltlzen

Frgtre l.lTPractical ways of successful implementation
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4.2.6.2 Summurv

Textbook writers discuss the importance of patriotism and national

integration in the Pakistan studies curriculum and explain that these concepts

develop the sense of togetherness, maintaining discipline, following rules and

regulations, cultural harmony, national unity, and brotherhood among students.

The researcher also asked about the availability of content related to national

integration and patriotism in Textbooks while exploring from textbook writers the

problems that create hurdles in the effective implementation of the curriculum. To

these question,3l%o of respondents stated that the major problem is a lack of

content about national heroes while l9%;o of participants' responses engage in civic

activities, follow the vision of Quaid-e-Azam.
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CHAPTER 5

SUMMARY, FIIIDINGS, DISCUSSION, CONCLUSIONS &

RECOMMEIIDATIONS

5.1 Summary

The importance of education in creating nationalism and patriotism cannot be

overstated. If there is a gap in the educational system or curriculum conceptualizing and

the way curriculum is structured, the outcome will not be as desired. This chasm may be

caused by a misunderstanding of society's structure and composition. People should

attempt to recognize and respect the sub-national groups if the community is diverse. As

a result, curriculum goals should strive to create unity from diversity. This research

focuses on endorsements for the necessity of a Pakistan studies curriculum in meeting

modem national integration and patriotism goals. National Integration refers to a sense of

devotion or unity among the country's various constituent components, regardless of

religion, race, language, caste, or creed. As a result, incorporating patriotism and national

integration into the national curriculum is critical. The curriculum, according to all

educational regulations, is the planned and guided learning experiences that are

formulated by methodical knowledge reconstruction in order to achieve certain goals.

Education quality can be defined as a collection of elements that include the input and

output of the educational system. As a result, to achieve Vision 2025, it is necessary to

establish or revise curricula based on philosophical ideas and knowledge along with

adequate understanding, skills, values, and attitudes that students are supposed to gain.



The primary goal of education is to foster social awakening among citizens and a

sense of responsibitity and allegiance to the state and nation. This research looked at the

national curriculum of Pakistani studies in the context of our national educational

policies, focusing on the guidelines from 1972 to 2017' The study's goals were as

follows:

To do an in-depth study of the concept of patriotism and national integration as

outlined in the Pakistan studies curriculum and textbook.

Examine the content of Pakistan Studies textbooks in terms of patriotism and

national integration.

Examine the role of the Pakistan Studies curriculum as a tool for instillins

patriotism in students.

Examine the coherence of Pakistan Studies' objectives, instructional

methodologies, and assessment regarding patriotism and national integration.

Examine the importance of the Pakistan studies curriculum in forging unity

among the many socio-cultural, political, and economic identities to develop a

national perspective.

The study's findings will help policymakers and curriculum developers in revising

their curricula accordingly. This study also aids teachers in developing appropriate

instructional strategies to fulfill the goal of Pakistan Studies and make the learning

process more effective and enjoyable. Textbook authors, lawmakers, and security agents

will benefit from this research. The study also identifies any problems that may obstruct

the achievement of goals.
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Pakistan Studies is taught at several levels ranging from secondary to

postgraduate, but this research study is limited to the secondary level National

Curriculum of Pakistan Studies. The study was conducted using a mixed-methods

technique and a convergent parallel design. This approach collects and analyzes both

qualitative and quantitative data simultaneously, giving equal weight to both data

collection methodologies. Data is initially studied separately, where the results are later

combined to seek correlations, convergence, divergence, or inconsistencies between the

two forms of data. To choose the sample for the study, a multistage stratified sampling

strategy was utilized. Using Solvin's formula cited by Putra and Jati (2017), a stratified

proportionate sampling technique was used to select teachers and students studying in

public schools in Punjab.

Furthermore, the purposive sampling technique was used to identiff the

curriculum developers and textbooks involved in the Punjab curriculum development

process. Quantitative data were examined using SPSS software to calculate mean scores

and standard deviation, while qualitative data were analyzed using thematic analysis.

Furthermore, utilizing Philipp Mayring's "Step model of deductive category application"

(2000), Pak-studies curriculum and textbooks were evaluated.

5.2 Findings

The study can be termed as a mixed-methods investigation where the data were

gathered in both qualitative and quantitative formats. Qualitative data were collected

from a review of secondary school curriculum and textbooks in the field of Pakistan

Studies where the students and teachers provided the quantitative data. Teachers,



curriculum planners, and textbook authors also provided qualitative data for each topic.

Both qualitative and quantitative data were triangulated at the same time, yielding several

results. The specific findings were reported in the preceding chapter, while the major

findings are presented below.

5.2.1 Findings of Data Collected from Students

I . The Finding has shown that the majority of students are in favor of the statement

"alv,ays feeling the pride to see the country flag (95Yo)", which reflects that

content of the curriculum and textbooks of (Pak-studies) promote identity pride

among students at secondary school level (Table 4.2).

It is found that the majority of the students always feel proud listening to the

national anthem (94%). The findings of the statements have shown that

curriculum and textbooks of (Pak-studies) promote identity pride among students

at the secondary school level (Table 4.3).

The majority of the students (77%) always like to hear stories of national heroes

(Table 4.4), a finding that also reflects that the curriculum and textbooks of(Pak-

studies) promoted identity pride among students at the secondary school level.

The findings revealed that most respondents (94%o)'always' consider national

heroes as role models (Table 4.5), which is a clear sign of national integrity and

identity pride among students at the secondary school level.

Table 4.6 showed that most of the students (72%) always feel proud when they

see the achievements of Pakistanis, which means that the curriculum and

textbooks of (Pak-studies) are promoting identity pride among students at the

secondary school level.
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6. Table 4.7 showed thatgTyo of students always feel proud to wear a Pakistani flag

pin. This result reflects the curriculum and textbooks of (Pak-studies) promote

identity pride among students at the secondary school level.

The finding showed that most students (95o/o) always feel proud of being a

Pakistani. According to this statement's results, content of the curriculum and

textbooks of(Pak-studies) promote identity pride among students at the secondary

school level (Table 4.8).

The finding of table 4.9 showed that most of the students (70%) like to participate

in national days arranged by the school, which means that the content of the

curriculum and textbooks of (Pak-studies) promote identity pride among students

at the secondary school level.

When asked, the respondents also mentioned the national days they look forward

to, which means that the content of the curriculum and textbooks of (Pak-studies)

promotes identity pride among students at the secondary school level (Table

4.1 0) .

10. Findings reflected that94o/o of students always avoid creating problems for others.

The majority of the students favored this statement regarding the content of the

curriculum. It proves that textbooks of (Pak-studies) promote the habit of equity

and equality among students at the secondary school level (Table 4. I 1 ).

l l .The finding oftable 4.12 has shown that mosr ofthe respondents read about

human rights from the course book of Pakistan Studies, which reflects that

content of the curriculum and textbooks of (Pak-studies) promote the habit of

equity and equality among students at the secondary school level.

8 .
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l2.Table 4.13 provides finding regarding the statement to which the students

responded that they are always happy to respect the people's rights, beliefs. and

opinions. Regarding this statement, majority of students (97%o) were in favor of

this statement. The finding reflected that Pak-studies curriculum and textbook are

developing the qualities of democratic citizenship among students at the

secondary school level.

l3.Table 4.14 depicted that only 36Yo of respondents stated that they like the

country's political system, and this response is a threat to the attitude of

democratic citizenship.

14. Table 4.15 elucidated that most of the students do not like political leaders and

their policies and the responses of only 37% students were in favor of this

statement. These results reflect that Pak-studies curriculum and textbook are not

developing the attitude of democratic citizenship.

15.Table 4.16 showed that the students' opinion about policies of the present

government was not good as only 47 .2%o of sfudents answer were in favor of this

statement. This response also reflected that Pak-studies curriculum and textbook

is not developing the attitude of democratic citizenship.

16. Table 4.17 gives us an idea that most of the students (77%) feel happy while

taking care of assets like schools, parks, and public places. According to this

statement, Pak-studies' curriculum and textbooks promote a sense of safety and

security among students at the secondary school level.

lT.Table 4.18 reflected that the majority of students (95%o) are in favor of obeying

the traffic rules. These findines indicate that Pak-studies' curiculum and textbook
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are promoting the sense of safety and security among students at the secondary

school level.

18.Table 4.19 reflects that majority of the students (96%) wish to take care of the

country's environment which shows that Pak-studies' curriculum and textbooks

are promoting the sense of safety and security among students at the secondary

school level.

19. Table 4.20 disclosed that the majority of the students (93%) favor that they feel a

sense ofpride and happiness when giving respect to the property ofothers. These

findings very clearly highlighted that Pak-studies' curriculum and textbook

promotes the sense of safety and security among students at the secondary school

level.

Z0.Table 4.21 indicated that most of the respondents (92%o) said that they always

wish to serve the country if any natural disaster strikes them. This finding is a

clear reflection of the fact that Pak-studies' curriculum and textbooks are

prornoting the sense of safety and security among students at the secondary school

level.

21. Tabfe 4.22 illustrated that the majority of the respondents (92o/o) rated that they

always feel pride in respecting military and civilian institutions, which indicates

that Pak-studies' curriculum and textbook are promoting the sense of safety and

security among students at the secondary school level.

22.Table 4.23 demonstrated respondents'opinions about treating all people based on

equality, and responses of 93o/o participants were in favor of this statement. It
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mirrors the (Pak-studies) secondary school curriculum, and textbooks are

promoting the sense of safety and security among students.

23. Table 4.24 demonstrated that most of the respondents (76%) responded that they

always feel awfu I after hearing any unpleasant news about the country such as

terrorism, corruption. etc. The finding of this statement asserts that, through the

content of the (Pak-studies) curriculum and textbooks, loyalty is being promoted

among students.

24.Table 4.25 disclosed that the majority of the respondents (60%) responded that

they always feel happy to stand in queue for buying tickets or any other task

outside of banks, post-offices, etc. This finding indicated that Pak-studies'

curriculum and textbooks promote the habit of loyalty among students at the

secondary school level.

25.Table 4.26 elucidated that majority of the students (79%o) reflected that they feel

awful after seeing people littering in public places. This finding reflected that

Pak-studies' curriculum and textbooks are promoting the habit of loyalty among

students at the secondarv school level.

26.Table 4.27 showed that almost all the students (99.7%) feel terrible if someone

talks against Pakistan and they dislike hearing something bad about their country.

And this finding highlighted the role of Pak-studies' curriculum and textbook in

promoting the sense of loyalty among students at the secondary school level.

27.The majority of the respondents (96%) reflected that they always like to wear

Pakistani dresses with pride (Table 4.28). And this finding reflected that Pak-
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studies' curriculum and textbooks promote the passion of accepting cultural

diversity among students at the secondary school level'

28. The majority of the students (72o/o) stated that they love to eat Pakistani foods

which reflects that Pak-studies' curriculum and textbooks promote the passion of

accepting cultural diversity among students at the secondary school level.

29.Table 4.30 showed that very few students answered positively when they were

asked if the school administration organizes studies excursions to historical and

cultural sites. This response indicated that educational institutions are not showing

serious concem to promote acceptance of cultural diversity among students at the

secondary school level.

30. Table 4.31 illustrated that almost all students (99.7o/o) liked to visit historical and

national sites such as the Badshahi Mosque. Faisal Mosque etc. This finding

reflected that Pak-studies' curriculum and textbooks promote the passion of

accepting cultural diversity among students at the secondary school level.

31. Table 4.32 indicated that Badshahi Mosque and Faisal Mosque are the most

favorite places for secondary level students.

32.Table 4.33 reflected that Mela Chirashan and National Horse and Cattle Show are

the most favorite national events of secondary level students.

33. The rnajority of the students, 75%o, reflected that they had studied national and

cuftural activities in their Pakistan studies textbook (Table 4.34) and this reflects

that Pak-studies' curriculum and textbooks promote acceptance of cultural

diversity among students at the secondary school level.
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34. Findings reflected that very few students (43o/o) were unable to identify the

location of the most famous historical places and capital cities of various

provinces (Table 4.35, 4.36, & 4.37). This finding reflected that Pak-studies'

curriculum and textbook did contain effective content for developing the sense of

accepting cultural diversity among students at the secondary school level.

35. Table 4.38 showed that the majority of the students (76yo) stated that their

educational institutions never encourage hatred against any religion or ethnic

group. This finding reflected that Pak-studies' curriculum and textbooks promote

the passion for religious harmony among students at the secondary school level.

36. Table 4.39 showed that the majority of the respondents (90%) always prefer to

show respect for pupils belonging from minority groups. This finding indicates

that Pak-studies' curriculum and textbooks promote the passion for religious

harmony among students at the secondary school level.

37. Table 4.40 revealed that most students (96%) stated that they like to celebrate and

observe lslamic events. This is a clear indication of the fact that Pak-studies'

curriculum and textbooks are promoting the passion for religious harmony among

students at the secondary school level.

38. Almost all the students (99.7%) stated that they love all their companions

regardless of their caste, religion, or color. This finding is a clear indication of the

fact that Pak-studies' curriculum and textbooks are promoting national cohesion

among students at the secondary school level.

39. Table 4.42 showed that the majority of the students (71%) responded that they

want to solve the problems of their society after completing their studies which
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reflects that Pak-studies' curriculum and textbooks promote national cohesion

among students at the secondary school level.

40. Table 4.43 showed that the majority of the students (79%) stated that they know

about Pakistan's famous regional languages poets, but they are unable to tell the

existing name of the relevant city of each poet (Table 4.44). This finding

indicated that adequate content for promoting linguistic plurality among students

is not available in the Pakistani studies curriculum and textbook.

5.2.2 Findings of Quantitative Data Collected from Teachers

l. Teachers' opinion was explored about students' interest in learning about

geography and historical places of Pakistan like Roth's fort, Faisal Mosque,

Mohenjo-Daro. Responses of 5lo/o of teachers were strongly agreed, while 29o/o

of teachers agreed to this statement (Table 4.46). This data revealed that

according to teachers, the majority of the students show interest in leaming about

Pakistan's geography and historical sites, such as Roth's Fort, Faisal Mosque, and

Mohenjo-Daro. This means that the content of the curriculum and textbooks of

(Pak-studies) promote identity pride among students at the secondary school

level.

2. Teachers' perspectives about students' habit to wear Pakistani flag pin was

explored. Responses of 59o/o ofteachers were strongly agreed, while responses of

20%o of teachers indicated that they agreed to this statement (Table 4.47). The

data reflected that most teachers believe that wearing a Pakistani flag pin gives

students a sense of pride. This means that the content of the curriculum and
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textbooks of @ak-studies) promotes identity pride among students at the

secondary school level.

Table 4.61 showed teachers' responses about the role of national heroes as role

models. Responses of 50o/o of teachers were strongly agreed,, while responses of

26Yo teachers showed that they agreed to this statement (Table 4.48). This data

revealed that most of the teachers believe that national heroes may serve as role

models for students. This means that the content of the curriculum and textbooks

of(Pak-studies) indeed promotes identity pride among students at the secondary

school level.

Teachers' perspective about students' excitement to celebrate national events was

explored. Responses of 55o/o of teachers werc strongly agreed, while 20% of

teachers said that they agreed to this statement (Table 4.49). The findings

revealed that most teachers believe that students are delighted to celebrate

national events such as defence day and Independence Day. This means that the

content of the curriculum and textbooks of (Pak-studies) is promoting identity

pride among students at the secondary school level.

Teachers' perspective about students' habit to listen to stories of national heroes

was explored. Responses of 50%o of teachers showed that they strongly agreed.,

while responses of 260/o of teachers showed that they agreed to this statement

(Table 4.50). The study results revealed that most of the teachers believe that

children show great interest in hearing the stories of national heroes. This means

that the content of the curriculum and textbooks of (Pak-studies) is promoting

identity pride among students at the secondary school level.

4.

5.
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6. Teachers' perspective about students dealing with a peer was explored. Response

of 39"/o of teachers was strongly agreed, while response of 47Yo of teachers was

agreed to this statement (Table 4.5 l). Data revealed that according to the majority

ofteachers, pupils are fair when dealing with their peers. It reflects that textbooks

of (Pak-studies) promote equity and equality among students at the secondary

school level.

Teachers' perspective about students' interest in different traits of Pakistani

culture was explored. Response of 45o/o of teachers was strongly agreed, while

response of 40%o of teachers was agreed (Table 4.52). According to the data, most

teachers believe that pupils are interested in many aspects of Pakistani cultures,

such as arts. architecture, and handicrafts. It reflects that textbooks of (Pak-

studies) promotes the habit of equity and equality among students at the

secondary school Ievel.

Teachers'perspective about students' habit ofappraising equal opportunities was

explored. Responses of 46%o ofteachers showed that they strongly agreed, while

responses of 36"/o of teachers showed that they agreed to this statement (Table

4.53). According to the data, most teachers believe that children demonstrate a

sense of equitable opportunity for all members of society. It reflects that

textbooks of (Pak-studies) promote equity and equality among students at the

secondary school level.

Teachers' perspective about students' ability to respect others rights was explored.

Response of 63%o of teachers was strongly agreed, while response of 27o/o of

teachers was agreed to this statement (Table 4.54). According to the data, most

8.

9.
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teachers believe that pupils respect others rights, views, and opinions. It reflects

that textbooks of (Pak-studies) promote equity and equality among students at the

secondary school level.

10. Teachers' perspective about students' ability to help others was explored.

Responses of 59o/o of teachers were strongly agreed, while responses of 260/o of

teachers were agreed to this statement (Table 4.55). According to the findings,

most teachers believe that pupils appreciate and assist people of other religious

and ethnic backgrounds. It reflects that textbooks of(Pak-studies) promote equity

and equality among students at the secondary school level.

I l. Teachers' perspective about students' abilify to help community members were

explored. Responses of 54o/o of teachers were strongly agreed, while reactions of

3lo/o of teachers were agreed to this statement (Table 4.56). This data revealed

that according to most of the teachers, students help community members without

discriminating religious and ethnic values, etc. It reflects that textbooks of (Pak-

studies) promote equity and equality among students at the secondary school

level.

12. Teachers' perspective about students' ability to realize others' necessities was

explored. Responses of 6l% of teachers were strongly agreed, while responses of

24o/o of teachers were agreed (Table 4.57). The data revealed that according to

most of the teachers, students realize that according to the constitution, every

individual shall have the necessities oflife like food. shelter. and education. These

results reflect that the Pak-studies curriculum and textbook is developing the

attitude of democratic citizenship.
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13. Teachers' perspective about the independence of the judiciary was explored in

Table 4.71. Responses of 55o/o of teachers were strongly agreed, while responses

of 23%o of teachers were agreed (Table 4.58). The findings revealed that most

teachers favored the independence ofthejudiciary. The responses reflected that

the Pak-studies curriculum and textbook is developing the attitude of democratic

cit izenship.

14. Teachers' perspective about students' preference for social justice was explored in

Table 4.72. Responses of 62%o of teachers were strongly agreed, while responses

of29%' ofteachers were agreed (Table 4.59). This data revealed that according to

most of the teachers, students encourage social justice by showing sympathy to

the poor. This response reflected that the Pak-studies curriculum and textbook is

developing the attitude of democratic citizenship.

15. Teachers' perspective about students' ability to show responsible behavior was

explored. Responses of 62Yo of teachers were strongly agreed, while responses of

22o/o of teachers were agreed regarding this statement (Table 4.60). According to

the data, most teachers believe that they are teaching children about their

responsibilities and rights, such as taking care oftheir peers and helping keep the

country clean and green. These responses, reflected that the Pak-studies

curriculum and textbook is developing the aftitude of democratic citizenship.

16. Teachers' perspective about students' ability to behave honestly was explored.

Responses of 65%o of teachers were strongly agreed, while responses of 20% of

teachers were agreed for this statement (Table 4.61). According to the statistics,

most teachers believe that students behave honestly and do not defraud others.
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which reflects that the Pak-studies curriculum and textbook is developing the

attitude of democratic citizenship.

17. Teachers' perspective about students' ability to live in peace with others was

explored. Responses of 62Yo of teachers were strongly agreed, while responses of

24%o of teachers were agreed for this statement (Table 4.62). According to the

data, most teachers believe that students should live in harmony with their friends

and avoid bullying their peers. The results reflect that the Pak-studies curriculum

and textbook is developing the attitude of democratic citizenship.

18. Teachers' perspective about students' ability to fulfill commitments like achieving

deadlines etc., was explored. Responses of 54%o ofteachers were strongly agreed,

while responses of 30% of teachers were agreed for this statement (Table 4.63).

According to the data, most teachers believe that students fulfill obligations, such

as meeting deadlines, etc., for prescribed work, and this reflected that the Pak-

stud ies curriculum and textbook is developing the attitude of democratic

cit izenship.

19. Teachers' perspectives about students' ability to consider religious minorities as

equal citizens were explored. Responses of 59% of teachers were strongly agreed,

while responses of 27%o of teachers were agreed for this statement (Table 4.64).

According to the data, most teachers agree that pupils should treat religious

minorities, including Hindus, Sikhs, and Christians, as equal citizens. This reflects

that the Pak-studies curriculum and textbook is developing the attitude of

democratic citizenship.
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20. Table 4.65 showed teachers'perspectives on the ability to adjust to other cultures.

Responses of39Yo ofteachers showed that they strongly agreed while responses

of 37o/o of teachers were agreed in this regard. These findings reflected that the

majority of teachers feel that pupils have the ability to acclimatize to different

cultures hinting at the fact that Pak-studies' curriculum and textbook does contain

effective content for developing acceptance of cultural diversity among students

at the secondary school level.

21. Table 4.66 depicted instructors' perspectives on students' interest in various

aspects of Pakistani cultures, such as arts, architecture, and handicrafts. Responses

of 50V' ofteachers were strongly agreed, while the responses of 32%o ofteachers

agreed in response to this statement. These results revealed that the majority of

teachers agreed with the fact that children show interest in various characteristics.

This finding reflected that Pak-studies' curriculum and textbook did contain

effective content for developing the sense of accepting cultural diversity among

students at the secondary school level.

22.Table 4.67 showed that results regarding how teachers feel about being familiar

with various cultural clothing and foods. Responses of 38Yo of teachers were

strongly agreed while 43% responses agreed to this statement. These results

revealed that most teachers feel that students are aware of different cultural

dresses and foods. And this findins reflected that Pak-studies' curiculum and

textbook does contain effective content for developing the sense of accepting

cultural diversity among students at the secondary school level.

204



23. Table 4.68 revealed teachers' opinions about students' interest in learning about

geography and historical places of Pakistan like Rohtas fort, Faisal Mosque.

Mohenjo-Daro. This data revealed that according to teachers, students show

curiosity in learning about geography and history. This finding reflected that Pak-

studies' curriculum and textbook does contain effective content for developing the

sense ofaccepting cultural diversity among students at the secondary school level.

24.Table 4.69 showed teachers' views about students' participation in different

activities connected to national unity, such as cultural exhibitions and community

services. Responses of 40o/o of teachers were strongly agreed, and responses of

38% respondents showed that they agreed. This data revealed that students

participate in numerous activities connected to national unity which reflects that

Pak-studies' curriculum and textbook contains effective content for developine

the sense of accepting cultural diversity among students at the secondary school

level.

25. Table 4.70 showed teachers' responses about students' attitudes to practice their

religion, language, or culture. 630/o of teachers' responses were strongly agreed,

and 27o/o of teachers' answers were agreed in response to this statement. This data

revealed that students feel free to practice their faith indicating that Pak-studies'

curriculum and textbooks promote the passion for religious harmony among

students at the secondary school level.

26.The teachers' opinions regarding students' ability to show respect for religious

festivals of minorities have been shown in Table 4.71. Responses of 47o/o of

responders were strongly agreed, while responses of3l% of teachers were agreed



in this regard. This data revealed that according to teachers, students demonstrate

great respect for minority religious festivals in their words. This finding indicated

that Pak-studies' curriculum and textbooks promote the passion for religious

harmony among students at the secondary school level.

27.Table 4.72 showed teacher's opinions about students' ability to respect religious

places. Responses of65% ofteachers were strongly agreed, and22o/o ofresponses

were agreed regarding this statement. The findings revealed that the teachers'

opinions on students' ability to respect religious places were in favor of students

indicating that Pak-studies' curriculum and textbooks promote the passion for

religious harmony among students at the secondary school level.

28. Table 4.73 reflected, teachers' thoughts about the importance of each institution in

nationaf development. Responses of 53%o of teachers were strongly agreed, while

32%, of teachers' opinions were agreed regarding this statement which reflected

that teachers believe that every institution, such as parliament, military, and

judiciary, plays a role in national growth. This finding is a clear indication of the

fact that Pak-studies' curiculum and textbooks are promoting national cohesion

among students at the secondary school level.

29. Table 4.74 explored teachers' views about participation in projects of common

interests. Responses of 42%o of teachers were strongly agreed, and responses of

38% of teachers were agreed. The findings revealed that most teachers were

actively participating in projects of common interest, such as volunteering in

educational activities for poor children and providing services to the Edhi

Foundation. This findine is a clear indication of the fact that Pak-studies'
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curriculum and textbooks are promoting national cohesion among students at the

secondary school level.

30. Table 4.75 elucidated teachers' opinions about students' interest in speaking

Pakistani languages like Punjabi, Sindhi, Pashto, etc. Responses of 460/o of

teachers were strongly agreed, while responses of 38% of teachers were agreed.

This data reflected that according to teachers, most of the students showed a

desire to learn Pakistani languages such as Punjabi, Sindhi, and Pashto. This

finding indicated that adequate content for promoting linguistic plurality among

students is available in the Pakistani studies curriculum and textbook.

31. Teachers' perspective was explored about students' familiarity with poets of

different languages. Responses of 32o/o of teachers were strongly agreed, whlle

responses of 37o/o of teachers were agreed regarding this statement (Table 4.76).

The data revealed that according to teachers, the majority of the students are

familiar with poets from Pakistan's many languages, such as Shah Abdul Latif

Bahttai, Mast Tawakuli, Shah Hussain, and others. This finding indicated that

adequate content for promoting linguistic plurality among students is available in

the Pakistani studies curriculum and textbook.

32. Teachers' perspective was explored about students' proficiency to speak the

national language. Responses of 610/o of teachers werc strongly agreed, while

responses of 24o/o of teachers were agreed in regard to this statement (Tab'le 4.77).

The findings revealed that the majority of teachers believe that students

demonstrate proficiency in speaking the national language. This finding also
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indicates that adequate content for promoting linguistic plurality among students

is available in the Pakistani studies curriculum and textbook.

5.2.3 Findings of Qualitative Data Collected from Teachers

I . The majority of the respondents stated that it is necessary to teach patriotism and

national integration to the students as it will play a contributive role to make them

faithful, loyal, patriotic, and responsible citizens.

The majority of the respondents stated that content related to national history,

events, heroes, cultural heritage, national/regional languages along with success

stories have been given in textbooks which is a great source of developing the

sense of patriotism and national integration among students.

The majority of the respondents stated that chapters related to history and

ideology of Islam and Pakistan, national symbols, national leaders, national

heroes, Pakistani cultures, events, along with women's role in Pakistan

development can be added in textbooks

4. According to most of the teachers, recalling, discussion,

collaborative/cooperative learning, and group work can be considered as best

teaching strategies.

5. Creative writing, essay writing, painting, quiz competition, questioning, and

discussion method can also be considered as some of the best wavs to assess the

knowledge of individuals.

6. National, Islamic and cultural events/seminars can be organized to promote

love/respect of nation among students as these factors are key indicators for

developing patriotism and national integration among students.
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Teachers indicated that the background knowledge of students is insufficient for

critical discussions as students usually do not have enough knowledge about

Pakistan and have visited very few places.

Different national and cultural events/seminars/discussions, curricular and co-

curricular activities such as day celebration quizzes, Bazm-e-Adab classes, and

teaching of history of heroes can effectively promote patriotism.

5.2.4 Findings of Data Collected from Discourse Analysis

1. The discourse code 4.1.1 shows the curriculum for Pakistan studies Grade ix-x

201 9 focuses on religious harmony. The curriculum document provides

knowledge about women's rights, justice, equality, freedom while talking about

brotherhood, Pakistan, and the Muslim world.

The discourse code 4.1.9 shows the curriculum for Pakistan studies Crade ix-x

2019 fbcuses on women's rights, justice and equality. The curriculum document

also talks about the impoftance of inter-f-aith harmony and resilicnce against

terroristn while providing knowledge regarding natural resources.

The discourse code 4.1.2.1 shows the Pakistan studies textbook of 9th Class,

Reading Unit-l tbcuses on religious harmony. Principles of Islarnic justice.

equality and freedorn are also discussed in the course code which shows students

the code of social lif'e while providing Islamic values.

Pakistan studies textbook Class-9th, ReadingUnit-l focuses on national cohesion

while discourse code 4.1.2.10 provides knowledge about brotherhood and

fundamental rights. Meanwhile. Pakistan studies textbookClass-lOth, reading

un it-9 talks about integration.
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Thc discourse code 4.1.3.1 shows the Pakistan studies textbook of l0'h Class.

Reading Unit-9. fbcuses on poetry and literature while discourse code fbr Class-

l0'r'. Unit-6 talks about peace and prosperity in different provinces.

The discourse code 4.1 .3.9 shows the Pakistan studies textbook Class-9tl'. Reading

Unit-l talks about the ideological basis of Pakistan and focuses on non-Muslinrs'

status among Muslims. It also provides collective thinking of a nation and

brotherhood among the fellow countrymen.

The discourse code 4.1.4.1 sholvs the Pakistan studies textbook Class-9tn, Reading

Unit- I focuses on the ideological basis of Pakistan along with the national

reconstruction and stresses the fact that it depends on flourishing of national

sentiments. Discourse codes 4.3 and 4.5 provide knowledge regarding women's

empo\r,erment and their voting rights.

8. l-fistory of Pakistan ll (1971 till today) Reading Unit-6 talks about the

independent judiciary, society, and culture of Pakistan along with the mutual

values. In Pakistan studies textbook Class-lOth. Unit- discourse code. the students

are shou,n a picture of Pakistan as a 7th atomic power.

9. l'extbook Class-l0tr'. Reading Unit-9 provides knowledge about traditional foods

and lairs while Pakistan studies textbook Class lOth, reading unit 9 talks about

national alt and craft and shows similarities amons the different cultures.

5.2.5 Findings of Data Collected from Content Analysis

I . Content related to religious harmony, national cohesion, and democratic

citizenship is available to the full extent in curriculum and textbooks.

5 .
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2. Content related to cultural diversity, linguistic plurality, safety and security, and

loyalty is available to some extent in curiculum and textbooks.

3. The content related to identity pride and equity and equality is marginally

available in curriculum and textbooks.

5.2.6 Findings of Data Collected from Curriculum Developers

l. lt is very important to promote patriotism and national integration among students

as these concepts can create a sense of unity and togetherness among the students.

4. Objectives and student's learning outcomes that have been described in Pakistan

studies books were strong indicators that they provided students with reasons to

feel proud in being Pakistani and its patriotic citizens.

5. Adequate content related to the concepts of patriotism and national integration has

been included in the textbooks ofsocial studies.

6. Various methods such as inquiry method, discussion, method, cooperative

learning lecture method, and teaching through videos were incorporated into the

curriculum for the promoting of national integration and patriotism.

7. Discussion method and group work were the most effective assessment

techniques appropriate to evaluate the level of national integration and patriotism

among students.

8. Major problems in effective curriculum implementation were identified as lack of

commitment and courage, lack of teaching interest, defective education system,

and different schools ofthousht.
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9. Students' learning outcomes with the assessment strategies described in

textbooks of social studies were found to be quite effective for promoting

sense ofnational integration and patriotism.

10. The curriculum contains content that enables teachers to practice multiple

teaching strategies to improve their teaching.

5.2.7 Findings data from textbook writers

I . According to the results, 3l .25 percent of book writers are of the view that "these

themes promote a sense of togethemess. maintain discipline, follow the rules and

regulations, cultural harmony, national unity, and brotherhood among sfudents".

The findings revealed that the objectives/SLOs of the Pakistan studies cuniculum

include explaining the reasons for pride in being a Pakistani and describe the

importance of national integration and patriotism while discussing the problems.

It is also recommended that appropriate content regarding citizens' civic

principles may also be added.

2. The results revealedthat25yo of respondents cited challenges that can be linked

to teaching Pakistan's ideological foundations, history, cultural activities,

the

the

trad itions, and sports.

3. 37yo of respondents said that discussion

techniques while 19% of respondents

problem-solving ski l ls.

and debate can be effective teaching

mentioned cooperative leaming and

4. 3lo/o of participants responded in favor of formative assessment, quizzes, and

essay writing while 25o/o of respondents said that summative evaluations, monthly

tests, and final examinations can play a major role.
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According to results, examining performance. writing tests, objective and

subjective, debate, and observation are very useful for creating a sense of

patriotism and national integration among pupils. The greatest problem, according

to Slyo ofrespondents, is a lack ofcontent about national heroes.

The researcher sought advice from textbook authors on how to make the pupils

practice the principles of national integration and patriotism. The same percentage

of respondents (25o/o and 25Vo respectively), claimed that they must show

dedication and desire in serving the homeland while supporting national policies

and buying national products. l9%o ofparticipants said that they celebrate cultural

events and national holidays while the same percentage of respondents (19%)

participate in civic activities and support Quaid's vision as a decent citizen. These

actions can be helpful for creating a sense of patriotism and national integration

amonq students.

5.2.8 Triangulation of Findings

L Data collected from students reflected that Pakistan studies curiculum and

textbooks promote a sense of identity pride (Findings: | -9) and data gathered

from teachers also show the same responses (Findings: 4l-45), while data

collected from content analysis reflected that content related to identity pride is

insufficient in curriculum and textbooks.

2. Data collected from students reflected that the habit of equity and equality

(Findings: l0-l l) is being promoted among students at the secondary school level

in an effective way, and data collected from teachers also showed the same

responses (Findings: 46-51). However, data collected from content analysis
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reflected that content related to equity and equality is insufficient in curriculum

and textbooks.

Data collected from students reflected that though the habit of respecting others'

views (Finding-12) is being promoted among students cumulatively, Pakistan's

studies curriculum and textbooks do not have good content for developing the

sense of democratic citizenship (Findings: l3-15) among students. However, data

collected from teachers also reflected that Pak-studies curriculum and textbook

develops a democratic attitude (Findings: 52-59), while data collected from

content analysis reflected that cont€nt related to democratic citizenship is

sufficient in curriculum and textbooks.

Data collected from students reflected that Pak-studies' curriculum and textbook

promote the passion of accepting cultural diversity among students at the

secondary school level (Findings: 27-30 & 33), and data collected from teachers

also reflected (Findings: 60-64) the same results. However, the students have

indicated that their school administration is not organizing study trips to historical

and cultural sites, while data collected from content analysis reflected that content

related to cultural diversity has been scarcely given in curriculum and textbooks.

Data collected from students reflected that Pak-studies' curriculum and textbook

are promoting the passion for religious harmony among students at the secondary

school level (Findings: 35-37) and data collected from teachers also reflected the

same responses (Findings: 65-67) that students are being trained for religious

harmony and love for their companions regardless of their caste, religion, or

4.
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color. Meanwhile, the data collected from content analysis also reflected that

content related to religious harmony is sufficient in curriculum and textbooks.

Data collected from students reflected that Pak-studies' curriculum and textbook

are promoting national cohesion among students at the secondary school level

(Findings: 38-39) and data collected from teachers also reflected the same

responses (Findings: 68-69). Similarly, data collected from content analysis

reflected that content related to national cohesion is sufficient in curriculum and

textbooks. Data collected from curriculum developers also reflected that adequate

content related to the concepts of patriotism and national integration had been

included in Pak studies textbooks.

Data collected from students reflected that adequate content for promoting

linguistic plurality among students is not available in the Pakistani studies

curriculum and Textbook (Findings: 40). However, the data collected from

teachers showed that the curriculum promotes linguistic prevalence among

students (Findings: 70-71), while data collected from content analysis reflected

that content related to linguistic majority has been scarcely given in curriculum

and textbooks.

According to most teachers, discussion, collaborative/cooperative learning, and

group work can be considered as best teaching strategies and data collected from

curriculum developers also reflected various methods such as inquiry method,

discussion method, cooperative learning and lecture method. It was shown that

the strategy of teaching through videos is also being incorporated into the

curriculum to promote national integration and patriotism.

8 .
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9. According to most of the teachers, creative writing, essay writing, painting, quiz

competition, questioning, and discussion method are the best ways to assess the

knowledge of individuals. Meanwhile, data collected from curriculum developers

also support these results.

10. National, Islamic and cultural events and seminars can be organized to promote

love/respect for nation among students, characteristics that are key indicators for

developing patriotism and national integration among students. According to

curriculum developers, it is also very important to promote patriotism and

national integration among students as these concepts can create a sense of unity

and togetherness.

5.3 Discussion

Significant work has been done in the field of Pakistan Studies in a variety of

method; however, this research focuses on examining and analyzing Pakistan Studies

curricula at the secondary level. The main goal of this study is to see how far the Pakistan

Studies curriculum has aided in instilling patriotism and national integration among

students to help the country prosper. The researcher discovered certain gaps in the

available literature during the literature review. National integration, according to

Readman (2008), can control socio-cu ltural losses and economic disparities. Executive

authority, on the other hand, cannot attain the goal ofhonesty. It is the responsibility of

policymakers to create an environment in which individuals may share their ideas and

form sentimental relationships. It is a matter of bringing variety together rather than

forcibly bringing people together. Culture diversity, constitution, land continuity, art and
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literature, national festivals, national flag, national songs, and other national symbols,

according to experts, foster unity and national integration (Readman, 2008).

Hashmi's (2011) study examines concerns, challenges, and revisions in the

Pakistan studies curriculum at the secondary level. However, her research is restricted to

Sindh province while the current study focuses on Pakistan Studies curricula supplied by

the Federal Directorate of Education. Another important work reviewed by the current

researcher is by Agha Khan University scholar Dean (2005), who has pointed out several

curricular flaws. He claims that Pakistan Studies textbooks do not discriminate between

Islamic and civic education, and as a result, these materials promote passive citizenship.

Picking up on Dean's findings. Iqbal, Haq and Akhlaq (2016) investigated the causes of

passive citizenship and how active citizenship can be improved through cunicula by

promoting patriotism and national integration (Dean, 2005). The topic of the research

conducted by Iqbal et al. (2016) was "Prospects of Pakistan Studies Teaching: Aims,

Problems, and Issues". This research brought to light the issues, challenges. and problems

associated with teaching Pakistan Studies at the secondary and higher secondary levels.

The research also called attention to the flaws in teaching methods and the disparities in

parents' and students' opinions toward Pakistan studies.

Beyond Binary Discourses is a topic on which Muhammad and Brett (2015) has

worked and has proceeded to investigate textbooks and cultural, national, and global

identity portrayals. The research has focused on instilling a sense ofbelonging in students

by transforming content into real stories. The authors have also noticed flaws in the

Pakistan Studies textbooks and the writers' attempts to construct a national identity.
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Stevens (20,| 2) analyses its practical implementation in the classroom, noting that

democratic norms that enable patriotic commitment without diminishing the civil rights

of minorities must be taught. Democratic ideals and "democratic patriotism" demand that

citizen's rise and acknowledge any tlranny that exists and must rise and act. This phrase

also indicates that in order to defend the constitution's principles, "democratic patriotism"

necessitates both action and knowledge of democracy and the republic. As there can be

no rights without enacting one's responsibilities, it is this juxtaposition that we need in

helping students understand and incorporate these characteristics in both their vision of

an active and responsible citizen along with their personal behavior. It must be ensured

that students realized that should take action even ifthey risk being vilified.

Kahne, Middaugh, and Croddy (2007) conducted a study on "patriotic

commitments" among California high school students. This study was about their "ability

and commitment" to "accept the full responsibilities of citizenship" in America, not their

opinions of patriotism. Although the students were not blind patriots, the study concluded

that "sentiment rather than analysis" "guides assessments of the nation's policies and

practices," with only 16% claiming to be "committed patriots" and having "endorsed

active and constructive patriotism", while also "rejected blind patriotism." Wertheimer

(2006) uses Howard Zinn's work to explain "democratic patriotism" as the obligation to

maintain the ideals of democracy rather than the principles of govemment, the most

obvious of which in the United States is the constitution. Education is required to

strengthen democracy through discussion of governance, aspects of citizenship, and

acknowledgment of contentious problems (Westheimer, 2006). Durrani and Dunne

(2010) talk about curriculum and national identify, and investigate the links between
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religion and nation in Pakistan. Using the identity paradigm, the researchers study the

relationship between schooling and conflict in Pakistan, emphasizing the province of KP.

This study indirectly addresses the topic of identity and stresses upon the role of

education, religion. and national identification in contributing to the formation of

collective identity. They also highlight that the focus should still be on instilling a sense

of integration among the various ethnic and linguistic identities in order to create a single

identity (Durrani & Dunne,2010). Durrani and Dunne's research was focused on the

Federal Directorate of Education in Islamabad, and their work was limited to KP. To

summarize, various writers and institutions have contributed significantly to the critical

examination of Pakistan Studies Curricula from multiple angles. That work is

unquestionably beneficial to the current research project. While Durrani and Dunne's

work was done using qualitative methods, the present study uses a combination of

qualitative and quantitative methods.

None of the researchers mentioned above have undertaken interviews with

curriculum developers and textbook writers in order to see how well they have adhered to

the Pakistan studies objectives while writing and designing course material. This research

attempted to fill that void and conducted in-depth interviews with the course's authors

and developers. The researchers mentioned above have also focused solely on the

cognitive domain while ignoring the effective environment. This study, on the other

hand, addresses that gap by focusing on the effective learning environment. The studies

mentioned above were devoted to various regions of Pakistan, but current study looked

into the Federal Directorate of Education in Islamabad. As a result, in comparison to the

scholars mentioned, this study had various goals. This study aimed to examine the
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cognitive and behavioral effects of the Pakistan Studies curriculum on students' feelings

of national integration and patriotism. The study was able to identify variables that

obstruct the achievement of patriotism and national integration goals. The essential

ingredients of nation-building and societal harmony are a sense of patriotism and national

integration and without these them, no nation can achieve prosperity, socio-political

development, or an honorable position in the global community. The study's findings will

aid policymakers and curriculum creators in revising their cuniculum accordingly. This

study is also beneficial to teachers because it can help them in developing appropriate

instructional strategies for accomplishing the goal of Pakistan Studies and making the

leaming process more effective and enjoyable. Another aspect in which this research can

be useful is that it can help textbook authors, legislators, and security agents make

necessary changes in their respective fields.

5.4 Conclusions

The followine conclusion was drawn based on the findines.

l. Though Pakistan studies curriculum and textbooks are promoting a sense of

identity pride and sense of equity and equality among students at the secondary

school level in an effective way, data collected from content analysis reflected

that more content needs to be added in relation to these domains (Findines: l-l I

&,41-51,81,92,94).

2. The sense of respecting others' views is also being promoted among students.

However, according to the students' cumulative data, Pakistan studies curriculum

and textbooks do not have adequate content for developing the sense of



4.

5.

6.

democratic citizenship. Still, data from the teachers reflected that Pak-studies

curriculum and textbooks are developing the attitude of democratic citizenship

(Findings: 12-15& 52-59).

Curriculum and textbooks of Pakistan Studies promote the sense of safety and

security among students at the secondary school level (Findings: l7-22).

Through the content of Pak-studies curriculum and textbooks. the habit of loyalty

is being promoted among students. It has been explored that students dislike

hearing something bad about their country (Findings: 23-26).

Pak-studies' curriculum and textbooks promote the passion for accepting cultural

diversity among students at the secondary school level (Findings: 27-28,33-34 &

60-64).

The students have indicated that their school administration does not organize

study excursions to historical and cultural sites (Findings: 29).

Badshahi Mosque and Faisal Mosque were voted as the most favorite places, and

Mela Chiraghan and National Horse and Cattle Show as the most favorite national

events by the secondary level students. However, they were unable to identiff the

location of the most famous historical places and capital cities of various

prov inces (Findings: 30-32).

8. Pak-studies' curriculum and textbook promote religious harmony among students

at the secondary school level, and students are also being trained to develop love

for all of their companions regardless of their caste, religion, or color (Findings:

35-38 & 65-67.82-86\.

22L



9. Pak-studies' curriculum and textbook promote national cohesion among students

at the secondary school level, but adequate content for promoting linguistic

plurality among students is not available in the Pakistani studies curriculum and

textbook (Findings: 39-40 & 68-72,87-89,91).

10. It is very important to promote patriotism and national integration among students

as these concepts can create a sense of unity and togetherness among the students

(Findings: 73,93).

I l. Quality content related to patriotism, national integration, democratic citizenship,

and multiple teaching strategies was found to be available in the Pakistan Studies

textbooks of secondary level (Findings: 74-7 5,90,95,1 00-l0l, l  06).

12. Recalling, discussion, collaborative/cooperative learning, and group work can be

identified as best teaching strategies for promoting patriotism and national

integration among students (Findings : 7 6-7 7,7 9 -80,96-97,99. I 03 - I 05 ).

13. National, Islamic as well as cultural events and seminars along with study tours

can be arranged to promote love/respect ofnation among students (Findings: 78).

14. Major problems in effective curriculum implementation were found to be lack of

comm itment and courage, lack of teaching interest, a defective assessment

system, and different schools ofthought (Findings: 98,102).

5.4.1 Conclusion of objective no. I

The study concluded that the curricula and text materials for the secondary level

subject of Pakistan studies Grades IX-X 2006 and 2019 gave a contextual understanding

of patriotism and national integration through the lenses of lslamic and social ethics.

Religious_unity is emphasized in the cuniculum of Pakistan Studies. Women's rights are



covered in detail in the curriculum material while there is also a discussion about justice,

equality, and freedom. The terms like Muslim brotherhood, Pakistan's relations with the

Muslim world can be found in the curriculum. According to the findings, equality is one

ofthe most important foundations for improving students'vision. The investigation found

that the textbook has adequately covered universal truth and demonstrates the importance

of women's rights, justice and equality as well. Interfaith harmony, terrorism resilience

are also discussed in the curriculum besides that reasonable material has been found on

the tooic ofnatural resources.

A lesson on national cohesion in the textbook focuses on brotherhood and

fundamental rights in Pakistan. In the text book some space has been devoted to the topic

of national integration for the purpose to achieve the objectives of establishing peace,

prosperity, racism, and freedom. According to the findings, Pakistani textbooks of the

provincial text book boards emphasize on the poetry, literature, peace and prosperity.

Pakistan studies textbook focuses role of minorities in a Muslim majority country-

Pakistan. It also provides information regarding the patriotic sentiments to promote

nation-building, The Pakistan studies textbook shows that Pakistan is the seventh nuclear

power in the world and also discusses the traditional foods and festivals at subcultural

levels

To sum up the objective one dealing with religious harmony, national cohesion,

and democratic citizenship we can say that enough material is available in textbooks and

curriculum. Curriculum and textbooks include content on cultural diversity, linguistic

plurality, safety and security, and loyalty to some extent, while content on identity pride

and equity and equality is insufficient.
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5.4.2 Conclusion of objective no. 2

The content of the Pak-studies course encourages students in secondary school

to be proud of their national identity as they are always pleased to view the country flag

and always glad to hear the national anthem. The majority of pupils enjoy hearing stories

about national heroes while the majority of respondents saw national heroes as role

models all of the time, which is clear evidence of feeling national pride among secondary

school pupils. Majority of participants alwoys feel proud when they observe Pakistani's

accomplishments. Students are also pleased to wear a Pakistani pin. According to these

results, the content of the Pak-studies curriculum and textbooks promotes identity pride

among secondary school students. The pupils enjoy participating in the school's national

days and look forward to national holidays, implying that the content of the curriculum

and textbooks of(Pak-studies) promotes identity pride among secondary school students.

The students responded that they always avoid causing difficulties for others and

only 36%o of the respondents said they are not happy with the working of country's

political system. The majority of students oppose political leaders and their policies and

only 37 percent ofrespondents agreed with this assertion. These responses underline the

fact that Pakistan Studies curriculum and textbooks do not foster democratic citizenship

attitudes. Only 47.2 peraent of students supported government policies. As far as the

objectives of creating democratic citizenship through the Pakistan Studies text book and

cunicula is concerned the students showed their dissatisfaction. The students responded

that they felt happy caring for national assets such as schools, parks, and public spaces.

Pak-studies curriculum and textbooks, according to these results, g€nerates a sense of

safety and security among high school students.
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The majority of students belief that traffic regulations should be followed and

want to protect the environment of their country and doing so is a source of pride and

satisfaction for them. The majority of respondents wanted to help the country in the event

of a natural disaster. Other than that, the majority of the participants said they always felt

proud of their military and civilian organizations. After hearing any negative news about

the country, such as terrorism or corruption. most respondents said that they felt terrible.

Most respondents seemed to be content with waiting for tickets in a queue outside banks

or post offices etc. The pupils expressed their displeasure when they were asked about

witnessing individuals litter in public places. The students also expressed their

displeasure at the thought ofsomeone speaking negatively about Pakistan. This research

also underlined the importance of the Pak-studies curriculum and textbook in instilling

loyalty in secondary school students. The vast majority of respondent, ,rur.O that they

always wear Pakistani attir€ with a sense of pride and enjoy eating Pakistani cuisine. This

finding mirrored the fact that Pak-studies'curriculum and texts encourage pupils in high

school embrace cultural diversitv.

When asked about study trips to historical and cultural locations, only a small

percentage of students said that their school administration organizes such trips. At the

secondary school level, educational institutions are not demonstrating commitment to

fostering love for cultural diversity among pupils. The students like visiting historical and

national places like the Badshahi Mosque, Faisal Mosque etc. and termed them as their

favorite places. The most well-known national events for secondary pupils were found to

Mela Chiraghan and the National Horse and Cattle Show. ln the Pakistan studies

textbooks, the majority of students have studied national and cultural activities while only
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a few students could correctlv identifv the locations of the most famous historical sites

and provincial capitals.

The vast majority of students claimed that their educational institutions never

promote hatred of any religion or ethnic group. Another vast majority of respondents said

that they ahuays choose to demonstrate respect for minority students. Furthermore, this

research revealed that Pak-studies' curriculum and materials foster a desire for religious

unity among secondary school pupils. The vast majority of students (96%) responded that

they enjoy celebrating and commemorating Islamic events. Therefore, this research

shows that Pak-studies' curriculum and materials encourage pupils in high school to have

a strong desire for religious unity as almost all students indicated that they adore all of

their friends. regardless of caste, religion, or skin color. These results are a clear

indication that Pak-studies' curriculum and texts promote national cohesion among

secondary school pupils. Most students stated that they have the desire to fix their

country's problems after completing their studies. The majority of the students also

claimed that they are aware of Pakistan's well-known regional languages poets but that

they were unable recallthe names of each poet's relevant city.

5.4.3 Conclusion of objective no.3

The study investigated how teachers felt about their students' practice of wearing

Pakistani flag pins and results indicated that they believe it instills pride in the children.

According to this research 50o/o of instructors believed that national heroes have an

important role as they may serve as role models for the children. Teachers were also

asked how they felt regarding their pupils' enthusiasm for national holidays. According to
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the statistics, most teachers agreed that celebrating national defense day and

Independence Day is a joyous occasion for the students. The teachers' were asked how

they felt about the stories of our national heroes and most teachers believed that telling

students these stories would pique their aftention. The opinions of teachers regarding

students' dealings with peers were investigated and majority of the teachers agreed that

students are fair when dealing with their peers. It was investigated how teachers felt

about their pupils' interest in various aspects of Pakistani culture and the majority of

teachers responded that students are interested in a variety of aspects of Pakistani culture

such as arts. architecture. and handicrafts.

It was investigated how teachers felt about their pupils' habit of valuing equal

opportunities where majority of teachers believed that the young generation shows a

sense of fairness towards all members of society. Teachers' opinions on the students'

abilities to respect the rights of others were investigated and the data showed that

majority of the teachers believe that students respect other people's rights, ideas, and

perspectives. Moreover, it was also investigated how teachers felt about their students'

potential to assist others where the teachers responded positively saying that their

students do respect and help people belonging to different religious and ethnic groups.

The study proceeded to investigated how teachers felt about their students'

potential to assist community members and majority of the instructors believed that their

students assist members of the community without regard for religious or ethnic values.

The views of teachers on students' abilities to understand the needs of others were

investigated and the results showed that this statement was strongly approved by 610/o of
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instructors, whereas 24o/o for the participants strongly disagreed. Teachers and students

understand that under the constifution, everyone is entitled to basic necessities such as

food, shelter, and education. The viewpoints of teachers on students' preferences for

social justice were investigated which showed that student do promote social justice by

empathizing with the deprived people. This response highlighted the fact that Pak-studies

curriculum and textbook are fostering democratic citizenship attitudes. It was

investigated how teachers felt about their students' abilities to demonstrate responsible

behavior where 620/o of instructors strongly supported this argument 2% strongly

disagreed to it.

Teachers were asked how felt about their pupils' ability to conduct their lives with

honesty and most ofthe teachers believe that students are honest and do not cheat others.

Another aspect the study investigated was teachers' opinions about their pupils'abilities

to live in harmony with others. The statistics showed that 59yo of teachers believed in

pupils' ability to see religious minorities as equal citizens whereas 27% of teachers

strongly disagreed to it. Most teachers think that students should accept religious

minorities including Hindus, Sikhs, and Christians as equal citizens, which reveals that

Pak-studies textbooks and curricula are instilline democratic civic attitudes in students.

Teachers' thoughts on their students' capacity to adapt to different cultures were

investigate where 39%o of teachers strongly agreed to the statement, whereas 37%o

disagreed to it. Furthermore, the majority of teachers believe that students can adapt to

diverse cultures which indicated that the Pak-studies curriculum and textbook contains

effective content for building a sense of cultural acceptance among secondary school
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students. Students' interest in many areas of Pakistani culture. such as arts. architecture,

and handicrafts, was seen through the eyes of their instructors where majority of teachers

believed that young students have a variety of interests. This finding indicated that the

Pak-studies curriculum and textbook contained effective content for building a sense of

cultural acceptance among secondary school students. It was found that teachers consider

it important for their students to be able to dress and eat like people from different

cultures. The vast majority of teachers believe that their children are aware of various

cultural attire and foods, indicating that the Pak-studies curriculum and textbook

contained effective content for building a sense of cultural acceptance among secondary

school students. Teachers' perspectives on students' enthusiasm in studying Pakistan's

geography and historical sites such as Rohtas Fort, Faisal Mosque, and Mohenjo-Daro

were investigated where they said that the pupils are indeed interested in learning about

geography and history. This finding also indicates that the Pak-studies curriculum and

textbook contains effective content for building a sense of cultural acceptance among

secondary school students.

Teachers'were asked to give opinions regarding students' involvement in national

unity-related activities such as cultural displays and community service to which they

said that students' attitudes toward practicing their religion, language, or culture, as

expressed by their teachers, was satisfactory. According to the data, students also feel

free to exercise their beliefs regardless of their teachers' opinions. This finding suggests

that Pak-stud ies' curriculum and texts encourage students in high school to be passionate

about religious harmony. The teachers' perspectives on pupils' abilities to respect

minorities' religious festivals were expressed in in a positive light and instructors strongly
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agreed on the ability ofstudents to respect religious locations. This finding suggested that

Pak-studies curriculum and textbook encourages students in high school to be passionate

about religious harmony.

Teachers' perspectives on community service projects were investigated where

42o/o ofteachers strongly favored it while 38% ofteachers said that such projects need

improvement. The findings show that the majority of instructors were actively involved

in programs of mutual interest, such as volunteering in educational activities for

underprivileged children and offering services to the Edhi Foundation. This research

demonstrates that Pak-studies' curriculum and materials foster national cohesion among

secondary school pupils. Teachers also highly agreed to the remark regarding students'

interest in speaking Pakistani languages such as Punjabi, Sindhi, Pashto, and others.

According to the teachers, most ofthe children expressed an interest in learning Pakistani

languages including Punjabi, Sindhi, and Pashto.

This discovery reveals that the Pakistani studies curriculum and textbook has

sufficient information to promote linguistic diversity among students. Students'

knowledge with poets of various languages was investigated from the standpoint of

teachers where majority of the pupils seemed to be familiar with poets such as Shah

Abdul Latif Bahttai, Mast Tawakuli, Shah Hussain, and others. This discovery reveals

that the Pakistani studies curriculum and textbook has sullicient information to promote

linguistic diversity among students. The viewpoint of teachers on students' ability to

communicate in the national language was investigated and 61%o of teachers said that

they highly agreed to this statement, as according to them, majority of the pupils speak
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the national language fluently. This shows that the Pakistani studies curriculum and

textbook include sufficient content to promote linguistic plurality among students.

5.4.4 Conclusion of objective no.4

It was concluded that a national curriculum is necessary to promote patriotism and

national integration among students because these concepts can foster a sense of unity

and togetherness. Student learning outcomes described in Pakistan studies books were

strong indicators of providing reasons to be proud Pakistanis and patriotic citizens. Social

studies textbooks now incorporate acceptable themes relating to patriotism and national

integration. In order to promote national integration and patriotism, the curriculum used

various methods such as inquiry, discussion, cooperative leaming lecture, and video

instruction.

The most effective evaluation methods for evaluating national integration and

patriotism among students were the discussion approach and group work. Lack of

dedication and courage, as well as a lack of teaching interest, a defective education

system, and diverse schools of thoughq were all significant obstacles to effective

curriculum implementation. The learning outcomes, content, and evaluation procedures

provided in social studies textbooks seemed to be sufficient for fostering a sense of

national integration and patriotism among students. During the instructional process, the

curriculum includes content that allows teachers to practice numerous teaching strategies.

Challenges related to Pakistan's ideological roots, history, cultural activities,

traditions, and sports were indicated in the findings. Respondents emphasized cooperative

leaming and problem-solving abilities, formative assessment, quizzes, and essay writing

as good teaching strategies. Respondents claimed that summative evaluations, monthly
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tests, and final examinations also have a role in providing a satisfactory learning

experience to students. Examining students' performance and writing tests (both objective

and subjective) are all effective in instilling patriotism and national integration in them.

According to respondents, the most serious issue they face while teaching is lack of

quality content regarding national heroes. The respondents claimed that they are

dedicated to the motherland, want to serve it, support national programmers, and buy

national items. They stated that they also look fonvard to participating in cultural events

and national holidays. Respondents who participate in civic activities and embrace

Quaid's vision of a decent citizen are exhemely beneficial in instilling patriotism and

national integration in the young generation.

The study reaches the conclusion that Pakistan Studies curricula should deliver

topics relevant to an integrative model of national integration and patriotism in a better

way. The researcher inquired the curriculum developers regarding the need of instilling

the values of national integration and patriotism in students, and according to 460/o of

respondents, promoting these values could foster unity and togetherness. If these ideas

are implemented, 17o/o of respondents believe that they will work hard for the country's

wealth and advancement. The researcher also asked the curriculum developers regarding

the appropriate methodologies for assessing students' levels of national integration and

patriotism. In response, curriculum developers proposed devising quizzes, simplifying the

curriculum, finding a capable instructor, familiarizing pupils with Pakistan's role in the

globe and the Muslim world, and introducing a patriotic award.
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5.4.5 Conclusion of objective no. 5

The Pakistan Education Foundation conducted the research. The studv reaches the

conclusion that Pakistan Studies courses should cover themes related to national

integrative paradigm of patriotism and integration in a better way. In the Pakistan studies

curiculum, textbook authors stress the value of patriotism and national integration as

these principles foster a sense of belonging, discipline, adherence to rules and

regulations. cultural harmony, national unity, and brotherhood among pupils. The

researcher inquired the textbook authors regarding the issues that obstruct effective

curriculum implementation and accordin g to 31o/o of respondents, the problem is the lack

of quality content about national heroes whereas 19o/o of respondents said that they do

indeed engage in civic activities and support Quaid-e-Azam's vision.

Pakistan Studies secondary school curricula and textbooks gave a contextual

understanding of patriotism and national integration in the context of ethical and social

traits and standards of a civilized culture. According to the findings, universal truth has

been adequately presented in textbooks. The curriculum document talks about the

importance of tourism and inter-faith harmony. Table 4.24 discovers that most of the

respondents responded that they always feel awful after hearing any unpleasant news

about the country such as terrorism and corruption while Table 4.65 shows the teachers'

perspectives on the ability to adapt to other cultures.

Teachers were asked about their teaching tactics for encouraging patriotism and

national integration and to identify curricular and co-curricular activities that would

encourage students to love and respect their country. The study also looked into the
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challenges that instructors encounter when it comes to teaching patriotism and national

integration. In addition to that, the teachers were also asked about their thoughts on

behaving honestly and not deceiving people. Through the results, the study came to the

finding that teachers have no idea what patriotism is, and they do not discuss the

activities of national integration patriotism education in schools. Teachers also believe

that the Pakistan studies curriculum should encourage unification among various socio-

cultural, political, and economic groups in order to accomplish a unified national vision.

5.5 Recommendations

l. It is observed that in order to promote a sense of identity pride and equity and

equality among students, more content needs to be added (Conclusion 1). It is

recommended that curriculum developers may take initiatives for adding content

related to these domains, and teachers may arrange the various type of activities

for promoting these qualities among students. Besides it, policy makers can also

take initiatives to promote patriotism and national integration by adding adequate

content in other subjects as well.

Collected data stated that Pakistan studies curriculum and textbooks do not have

adequate content for developing the sense of democratic citizenship (Conclusion:

2). Therefore, it is recommended that content for producing the characteristics of

democratic citizens may be included in Pakistan Studies cuniculum and

textbooks.

3. Findings reflected that teaching patriotism and national integration could play an

important role in promoting moral values among students and making them

2.
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4.

responsible citizens (Conclusion: l0). Therefore, textbooks of Pakistan Studies

may be updated by including new chapters related to Pakistani culture, national

heroes and the role of linguistic and religious minorities in nation building.

Findings reflected that patriotism and national integration could create a sense of

unity and togetherness among the students (Conclusion: 10). Therefore, it is

recommended that national, Islamic and cultural events/seminars may be

organized to promote love/respect of nation among students, which are key

indicators for developing patriotism and national integration among students.

Collected data reflected that content incorporated into the curriculum utilizes only

a limited number of teaching methods (Conclusion: l2). Therefore, it is

recommended that the use of innovative and student-centered approaches may be

promoted among teachers by integrating content related to these strategies in the

curricu lum.

Findings disclosed that school administration is not organizing studies excursions

to historical and cultural sites (Conclusion: l3). Therefore, it is recommended that

funds may be allocated by the school's administration to arrange annual study

trips for students so that they may get to know more about the Pakistani culture

and lamous places.

Findings reflected that there were many underlying problems in the successful

implementation of curriculum. It is recommended that workshops may be

conducted for awareness where teachers throughout the country are given special

training. National level campaigns may also be started to promote national

integration and patriotism among students.

5.

6.



The findings of the study reflected that teachers were familiar with a smaller

number of assessment techniques (Conclusion: l4). Therefore, training workshops

may be conducted by educational administrators for teachers to strengthen their

student-assessment skills.

According to the findings, just a small number of instructional methods have been

introduced into the curriculum. It is suggested content related to these strategies

may be added within the curriculum so that teachers promote creative and

student-centered activities.

10. As it has been realized by experts that morning assembly was a significant factor

to promote patriotism and national integration among students, which is being

ignored at many schools now a days. Therefore. besides above mentioned

recommendations, it has been also recommended that educational administrators

may take necessary initiatives to restate the process of conducting morning

assemblies at schools.

5.5.1 Implications for Further Research

I . This study was conducted at the federal level with students of secondary level. In

future. similar studies may be conducted at the provincial level with all levels

students as well, as there is a dire need to instill patriotism and loyalty among

students.

2. The current research deals with secondary school level developing patriotism and

national integration through curriculum analysis of Pakistan studies curriculum.

8.

9.
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This study, therefore, can be applied to higher secondary school level and

universities in Pakistan.

3. Given the current violent attitude among university students, departments and

faculties may be minimized by encouraging research at different levels to

generate the feelings of patriotism and national integration.

4. The purpose of this research was to analyze the secondary school curriculum. It is

recommended that such studies on patriotism and national integration, civic

education, and other social conflicts may be conducted to create social and

religious harmony.

5. Related research studies can gather data from many stakeholders at various levels.

such as curriculum creators, textbook writers, parents, and students.

6. Questionnaires can be distributed among a diverse population in order to evaluate

the needs of any school and region in assessing the necessity of patriotism and

national integration.

7. The role of seminars in fostering a sense of patriotism and national integration

among Pakistani students may be investigated.

8. lt is highly recommended that efforts may be made to create national unity from

the diversity by promoting and recognizing diverse cultural, linguistic and

religious identit ies.

5.6 Summary

The main focus of this chapter was to summarize issued raised in the study. In this

chapter, researcher has discussed the findings of study in detail based on data analysis
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given in chapter 4. A great amount of previous studies have been discussed based on the

findings ofthe study. and researcher has also concluded this study keeping in view the

research objectives. Researcher has also recommended some possible strategies that may

be adopted for the promotion of patriotism and national integration among students.

Current study's recommendations can be adopted at the secondary school level to help

students develop patriotism and national integration through the Pakistani studies

curriculum. The suggestions are pafticularly important for administrative bodies in

understanding the current situation regarding the way patriotism and national integration

is taught at the secondary school level and may help them develop future strategies to

fulfill the teaching objectives related to patriotism and national integration in Pakistan.
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Appendix 3: Rule of Thumb for Sample Size

Size of Pooulation Sampling Percentage

0. r00

101.1 ,000

1001 .5 ,000

500r .10000

l0,000 +

t00%

10%

5%

3%

t%

Source: Van Belle (201 l).
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Appendix 4: Questionnaire for Students
(Ph.D. Research Study on secondary School-aged adolescents)-The

Youth Study
I am a Ph.D. scholar, surveying "PATRIOTISM AND NATIONAL

INTEGRATION: ANALYSIS OF CURRICULUM OF PAKISTAN STUDIES" to
complete my Ph.D. dissertation.

Dear Student Choose the way to fill in the questionnaire ("Please mark "{" in
"tr" or " " Fill in the content that accord with vour actual situation. Each
statement has three-point scales: l, Always, 2, Sometimes, 3. Never and for second
part l. Yes, and 2. No.3 I do not know, you have to choose one ofthem and have to
rate these statements showing your opinion. The answers you give will be kept

I . Gender:

1,  !  Boy t ,  E c i r l

2. Religion:

r, ! Muslim

3. How old are you?

,, ! l+ years old

years old

:. E Non-Muslim (please specify)

:, ! ts years old ,, ! t6 years old t ,a  t l

4. In what grade are you?

,, fl g"' 2, E loth

Queshon no I to 45 wrll be helped lo rnvestrgale PATRIOTISM AND NATIONAL INTEGRATION among

secondary level studcnts

Question item

Sometimes r, ! Never

;, E Always :, tr

Sr No

t 2 3

rr Happy when I see my country flag.

z1 Proud being a Pakistani.

rr Good to listen to the national anthem.

a1 Pride wearing a Pakistani flag pin/band.

51 Proud to speak the national language.

o1 Recognize and respect national and other Pakistani languages like-

-Sindhi, Pashto, Punjabi, Balochi. etc.

z1 Interested in leaming languages other than the mother tongue.

e; Wearing Pakistani dresses (Shalwar Kameez. Ajrak, Rally) with pride.

s; Prefer Pakistani foods (e.g. Saag, Sindhi Biryani, Dum Pukht, and Shanwari.

I hke/fecl

n
n
n
!
n
n
n
n
n

I
T
I
n
n
I
n
n
n

hics information
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T
n

n
I
n

tr
n
n
T

n
tr
tr
I
tr
n
!
n

n
I

n
n
n

n
!
n
n
T
T
n
n
n
n
tr
n

r0) Love to hear stories of national heroes (Allama-lqbal, Maj AzizBhatti, and Abdul Sitar Edie). !

ly National heroes to be my role models.

Sr. No I likc/fccl

2 3

rzy Never promote any hatred against any religion and ethnic minorities.

rry Show respect to the religious and ethnic minorities.

rl1 Awful after hearing any unpleasant news about my country like terrorism,

corruption.

rsy Proud seeing the achievements of Pakistanis in the fields of sports, -

-Education, peace, sciences, etc.

16 Happy taking care of assets like schools, parks, and public places.

rz1 Safe &Secure obeying the traffic rules,

rry Happy to stand in the queue when buying tickets or any other work like-

-outside ofbanks, post offices, etc.

rsy Awful seeing people littering in public places.

zo1 Terrible when anyone talks against Pakistan.

rrl Avoid creating problems for others.

rzy Respect the property ofothers.

zry Wish to take care of the environment of my country.

zn; Wish to serve the country if any natural disaster strikes it.

zsy Pride in respecting military and civilian institutions.

zey Respect the people's rights beliefs, and opinions.

Question item
do not know

1 1  t r ] e S  2 r D N o  r r t r I

z1 Do you like the political system ofyour country?

1, I  Yes z ,ENo r, tr I do not know

zry Do you like your political leaders and their policies?

r, E Yes 2 , D N o r, ! I do not know

of the present government?zry Do you l ike the pol icies

1 , E Y e s  2 , D N o 3, tr I do not know

these events: Eid (ul Fitar, ul Azha) celebrations Eidro; Do you like to celebrate

Milaad UN Nabi?
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r, I Yes 2, n No 3, tr | do not know

1y Does your school administration arrange study tours to historical and cultural

places of Pakistan?

1, E Yes z, tr No r, tr I do not know

rzy Do you like to visit historical and national places? such as Badshahi Mosque,

Faisal Mosque, Lahore Fort, Rohtas Fort, Pakistan Monument, Mohatta Palace PAF

Museum, Lahore Museum, Khewra Mine, etc.

1, E Yes r, fl No 3, tr | do not know

rz.ry Which historical and national place you like most?

1, ! Badshahi Mosque z, tr Faisal Mosque 3, E Lahore Fort a, tr Rohtas Fort 5,

E Pakistan Monument.

6, E Mohatta Palace PAF Museum 7. E Lahore Museum

n Quaid Mausoleum

e, fl Khewra Mine 1s, E Others

r:; Do you like to participate in national days that are ananged in your school? Such

as Independence Day, Quaid Day, Iqbal Day, Defense Day, etc.

1, E Yes 2, E No 3, tr I do not know

l.ry Do you wait for which national day?

1, D Independence Day 2, D Quaid Day 3, tr Iqbal Day r, E

Defense Day

rly Have you studied in your Pakistan studies textbook about national and cultural

activities?

1, E Yes 2, D No 3, tr I do not know

u.ry lf yes, then mention the names of any nationaVcultural activities?

l, E Mela Chiraghan z, tr Chitral Festival r, ENational Horse and

Cattle Show

tsy Do you love all your fellows irrespective of their caste, religion, and color?
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r, I Yes 2, E No 3, E I do not know

36) Do you desire that all people must be treated equally?

1, ! Yes 2, D No t, tr | do not know

11 Do you know what human rights are? Please select one from the coursebook of

Pakistan Studies.

1, tr Equality 2, E Justice r, D Tolerance r, tr Security ., E

Others

gy Do you wish to participate in resolving the problems of your society after

completing your studies?

1, ! Yes 2, tr No r, ! I do not know

9; Do you know about the famous regional languages poets of Pakistan?

1, E Yes z, D No r, tr I do not know

ts.l; Chose the name ofa famous poet ofany regional languages ofPakistan?

r, ! Shah Abdul Latif Bhittai 2, ! Khushal Khan Khattak 3, tr Warish

Shah

a, E Mast Tauklai

shah

s, E Rahman Baba 6, tr Buly

ny Ziarat is located in Baluchistan province?

1, E Yes 2, I No r, tr I do not know

ary Peshawar is the capital of the province KPK.

1, fl Yes z, ! No 3, ! I do not know

rzy Lahore is the capital of the Punjab Province?

r, ! Yes 2, D No r, tr I do not know

other commenls. or

Thank you for your serious reply and wish you good health!
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Appendix 5: Questionnaire for Teachers

(PhD Research Study on secondary School-aged adolescents)-The Youth

Study

I am a PhD scholar, conducting a survey on "DEVELOPING
PATRIOTISM AND NATIONAL INTEGRATION: ANALYSIS OF
PAKISTAN STUDIES CURRICULUM" to complete my Ph.D. dissertation.
Dear Teacher. Choose the way to fill in the questionnaire using the following scale;
please circle a number llom I to 5 to indicate your level of agreement with each of the

hic Ouestionnaire
statements iotism and national i

Designation:

1, Gender:

1, tr Male 2, tr Female

2. Qualificationl

1, I Masters z, ! MS/ M.Phil

Doctorate

3. Experience:

t,  !  <l year 2, l2-5 years

2. How old are you?

1, o I 8-2 1 year 2, a 22-25 year

amons students.

r, D Doctorate 4, tr

3, l> 5 years

r, ! More than 26 years

Post-

1
Strongly

Agree 100%

2
Agree

75% of the time

3
Moderately agree
50% of the time

4
Disagree

25Yo of thetime

5
Strongly Disagree

0% of the time

Sr. No I likc/fccl t 2 3 , r s

l. Show responsible behavior about duties and rights like taking care of
peers, make country clean and green.

I 2 A 5

2. Respect other's r ights, bel iefs, and opinions. I 2 J 4 5
3. Behave honestly like don't cheat others. I z J 4 5
4. Participate in various activities related to national unity like cultural
exhibitions. communitv services.

z 4 5

5. Participate in projects of common interests like volunteer in educational
activities for underprivileged children and offer services to Edhi
Foundation.

I 2 4 5

6. Try to live in peace with liiends and avoid bulling peers. I 2 ) 4 5
7. Fulfill commitments like achieving deadlines of assigned tasks. I 2 3 4 5
8. Show respect to and help others of diverse religious and ethnic groups. I 2 J

t 5
9. Help community members without discriminating religious and ethnic
values etc.

I 2 J 4
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l 0. Show interest in listenins the stories of national heroes. I 2 J 4 5
ll. Exhibit sense of equal opportunities for the different segments of
socieW.

I z 3 4 5

12. Show interest speaking Pakistani languages like Punjabi, Sindhi,
Pushto etc.

I 2 .) 4 5

13. Familiar with the poets of different languages of Pakistan like Shah
Abdul Latif Bahttai, Mast Tawakuli, Shah Hussain. etc.

I 2 J + 5

I 4. Show profic icncy irr speaking national lar.rguagc. I z 5 4 5
15. Consider religious minorities as the equal citizens like Hindu, Sikh,
Christen.

I 2 J
A 5

16. Show respect to minorities religious festive tike Christmas, Diwali,
Yatra.

I 2 A 5

I 7. Respect religious places like Mosque, Church, and Temple. 1 z J 4

18. Show interest in different traits of Pakistani culture like arts,
architecture and handicraft s.

I 2 J
n 5

19. Familiar with different cultural dresses and foods. I 2 J 4 5
20. Show interest to get knowledge about geography and historical places
of Pakistan like Rohtas fort, Faisal Mosque, Mohenio-Doro.

I z 4 5

21. Fair while dealing with their peers. l 2 J
A.l 5

22. Abilily to adjust with other cultures. I 2 J
A.l 5

23. Feel pleasure working in groups with cooperation. I 2 4

24. Encourage socialjustice like showing sympathy with the poor. I 2 A 5
25. Feel fiee in practicing their orvn religiou, language or culftrre. I 2 J + 5

26. Express views about independence ofjudiciary. I 2 3 ..t 5

27. Realize that according to the constitution every individual shall have
the basic necessities of life like food, shelter and education.

I 2 J
A 5

28. Realize that every institution has its own importance for nation
development like parliament, military, iudiciary etc.

I 2 J
A.t 5

29. Love to prefer using national products over the imported one like
school bags, shoes, clothes etc.

I 2 J 4 5

30. Feel pride wearing a Pakistani flag pin. 1 2 3 A 5

3 | . National lreroes to be my role models. I 2 J
A 5

32. Feel excited to celebrate national events e.9., Defense Day,
Independence Day.

I 2 4 5

Question item

33. Why it is important to teach patriotism and national integration to the students?

34. Which contents (e.g., chapter, lesson, unit etc.) is available to promote patriotism

and national intesration amons the students?
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35. What content/ material (e.g., chapter, lesson, and unit) do you suggest for teaching
to promote love for country and integrity?

36. What kind of teaching strategies (e.g., discussion, lecture, cooperative leaming,
inquiry/investigation etc.) do you apply for developing patriotism and national
integration among the students? Kindly enlist some other preferable teaching
strategies related to the concepts.

37. Which ways of assessment do you suggest for evaluating the Pakistan studies

curriculum for promoting love for motherland and solidarity?

38. What types of curricular and co-cunicular activities are being organized by the
school administration to promote love/respect of nation among students? (For
example, national events, national hero days, cultural week etc.) What other curricular
and co-curricular activities do you suggest?

39. What problems do you face wh ile teaching the concepts of promotion of
pahiotism and national integration among students?

40. Which solutions do you suggest to effectively promote patriotism and national
integration?

Any other Question, comments or suggestions?

Thank you so much for your valuable time and comments
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Appendix 6: Interview Guide for Textbook Writers

I am a PhD scholar, conducting a survey on "DEVELOPING PATRIOTISM

AND NATIONAL INTEGRATION: ANALYSIS OF PAKISTAN STUDIES

CURRICULUM" to complete my Ph.D. dissertation. I want to conduct interview with

you, which would take approximately 15-20 minutes to complete. I assure you the

confidentiality ofyour responses which would be used only for the current research and

would not be disclosed elsewhere for any other purpose. The answers you give will be

kept private.

Demographics information
Designation:

1. Gender:

', E Male z, E Female

2. Qualilication:

1, E Masters z, E tvtsl tvt.Ptrit

Doctorate

3. Experience:

1, E <l year r, ! 2-5 years

3, E Doctorate flPost-

3, n> 5 years

Interview Question item

5. Why is it important to promote the concepts of national integration and
patriotism among students?

5. How national integration

curriculum document related
books?

and patriotism related objectives/
to have been incoroorated into the

SLOs mentioned in

Pakistan studies text
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6. Which content (unit, chapters, lessons) have been included in Pakistan studies text
books that deal with the concepts ofnational integration and patriotism?

7. What are the teaching shategies/methods (e.g. discussion, lecture, cooperative
Iearning, inquiry/investigation etc.) have been suggested for promoting the concepts
of national integration and patriotism?

8. Which assessment techniques (observations, discussion, written test etc.) are
recommended to evaluate the national integration and pahiotism related concepts
among students?

9. What are some major issues related to the concepts development of national

integration and patriotism among secondary level students?

10. Kindly suggest some practical ways of successful implementation the concepts of
national integration and patriotism among students at secondary level?

Any other Question, comments or suggestions?

Thank you so much respected sir/madam for your precious time
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Appendix 7: Interview Guide for Curriculum Developers

I am a PhD scholar, conducting a survey on "DEVELOPING
PATRIOTISM AND NATIONAL INTEGRATION: ANALYSIS OF
PAKISTAN STUDIES CURRICULUM" to complete my Ph.D. dissertation. I want
to conduct interview with you, which would take approximately 15-20 minutes to
complete. I assure you the confidentiality ofyour responses which would be used only
for the current research and would not be disclosed elsewhere for any other purpose.
The answers you give will be kept private.

hics information

Designation:

l. Gender:

1, E Male 2, ! Female

2. Qualification:

1, ! Masters z, I VSI M.Phil. 3, E Doctorate 4, EPost-

Doctorate

3. Experience:

1, E <l year 2, E 2-5 years 3, n> 5 years

Interview Question item

4. Why is it important to promote the concepts of national integration and patriotism
amons students?

5. How objectives/ SLOs related to national integration and patriotism have been
incomorated into the Pakistan studies curriculum?
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6. Which contenV themes have been included that deal with the concepts of national

integration and patriotism in Pakistan studies curriculum?

7. What are the teaching strategies/methods (e.g. discussion, lecture, cooperative
learning, inquiry/investigation etc.) have been incorporated into the curriculum
document for promoting national integration and patriotism?

8. Which assessment techniques (paper pencil test, Teachers' observations,
discussion etc.) are appropriate to evaluate the national integration and patriotism
amons students?

9. What are some major issues related to the proper implementation of cuniculum of
Pakistan Studies with respect of national integration and patriotism?

l0. Kindly suggest some practical strategies for successful implementation of
curriculum of Pakistan Studies with respect of national integration and patriotism at
secondary level?

Any other Question, comments or suggestions?

Thank you so much respected sir/madam for your precious time
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Appendix 8: List of Public Secondary Schools Situated in Urban Area of
Islamabad

S.No Code Name of Institution Level Gender
l . 00201rMcG (vr-xrr)G-6/r-4 Higher Secondary Sirls/Women
2. 00238rMCG (Vr-XII\,G-8/4 Higher Secondary 3irls/Women
3. 00257 MCG (Vr-Xrr), G-9/2 Higher Secondary 3irlsAVomen
4. 00286 rMcc (r-xrr), r-9l1 Higher Secondary 3irls/Women
5 . 00296 rMcB (vr-xil), G-9/4 Higher Secondary Boys/Men
6. 00305rMcB (vr-xrr)G-612 Fligher Secondary Boys/I\{en
7. 00307rMcB (vr-xrr),G-7/2 sTNo.r l Higher Secondary Boys/Men

8. 003  t 0 rMCB (Vr-Xrr), r-10/1 Higher Secondary Boys/Men
9. 00906[MCB, G-10/4 MC Boys/Men
t0 . 00908ICB. G-6/3 STNO.8 MC Boys/Men
l l 00911MCG, F-l0/3 ST 65 MC 3irls/Women
t2. 00901MCB. F-r0/3 ST 65 IMC Boys/I4en
13. 00902IMCB. F-l l / l  sT NO.73 tMC Boys/Men
t4. 00903MCB, F- I1/3 IMC Boys/Men
15 . 00904MCB. F-7l3 S.TNO-1 IMC BoysMen
16 . 00905IMCB, F-8/4 lMC BoysMen
1 1 00907tMcB. G-11/t  sTNO.5 IMC BoysMen
18 . 00909tMcB.I-10/t  sT.No-18 IMC Boys/Men
19 . 0090 tMcB,I-8/3 rMc Boys/Men
20. 009 IMCG. F-8/1 STNO.3O rMc 3irls/Women
2t . 0096 rMcG. G-10/2 ST.NO 28 tMC 3irls/Women
22. 0097 IMCC. r-10/4 sTNO.32 tMC Girls/Women
23. 0098 IMCG.I -8/4IBD STNO. l tMC 3irls/Women
24. 009 2 rMcG. F-6l2 ST 25 IMC Girls/Women
25. 009 J CG,F-612 IMC Girls/Women
26. 009 IMCG,F-714 ST NO.52 IMC Girls/Women
27. 0099 rMcG, F-r0/2 IMC Sirls/Women
28. 00202rMSG (Vr-X), G-6/1-3 Secondary Sirls/Women
29. J0207 rMsG (vr-x), G-6/2 Secondary Sirls/Women
30. 00211IMSG (l-X), Presidential Estate Colony

G-5
Secondary 3irls/Women

J l - 002 t3rMsG (vr-x), G-7l1 rBD Secondary Sirls/Women
)z- 00214MSG (Vr-X), G-7l2 ST NO.5 Secondary Sirls/Women
J J . 00223rMSG (Vr-X), F-7l2 Secondary 3irls/Women
34. 00224IMSC (VI-X), F-6lr Secondary 3irls/Women
35 . 00227 MSG (I-X), c-5, PMS Colony Secondary 3irls/Women
36. 00232 IMSB (I-X), G-5, PMS Colony Secondary Boys/Men
5 t . 00233IMSG (VI-X), E-8/3 Secondary Sirls/Women
38. 00236IMSG (I-X),E-9 PAF Complex Secondary Girls/Women
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39. 00239rMSG (Vr-X), G-8-2 Secondary C irls/Women
40. 00250rMSG (Vr-X), G-9l3 Secondary Sirls/Women
41  . 00251rMSG (Vr-X), G-9l4 Sr.No.64 Secondary 3 irls/Women
42. 0025 8 IMSG (r-X), G-9/l STNO 5l Secondary Sirls/Women
43. 00267 rMsG (vr-x), G-10/l sr No 32 Secondary Sirls/Women
44. 00268rMSG (r-X) G-10/3 Secondary Sirls/Women
45. 00275 [MSG (r-X), G-1r/2 Secondary 3irls/Women
46. 00276 rMSG (Vr-X), F-r 1/r Secondary 3irlsAilomen
4'7. 00278 rMSG (Vr-X), G-l r/r ST.NO l0 Secondary 3irls/Women
48. 00279 [MSG (Vr-X), r-8/r Secondary 3irls/Women
49. 00283IMSB (VI-x),I-9l4 (No-2) S.TNO 3s Secondary Boys/Men
50. 00287 [MSG (Vr-X), r-r0/4 Secondary Sirls/Women
51 . 00293rMSG (Vr-X), r-9l4 Secondary Girls/Women
52. 00297 IMSB (Vr-X), G-8/r Secondary Boys/Men
53. 00298IMSB (Vr-X), G-10/3, S.TNO 55 Secondary Boys/Men

54. 00299 MSB G-9lI ST 43 Secondary Boys/Men
55 . 0030r MSB (Vr-X), F-8/3 ST.NO-10 Secondary Boys/Men
56. 00302MSB (Vr-X), G-r r/2 Secondary Boys/Men
57. 00303IMSB (Vr-X) G-7/3-1 Secondary Boys/Men
58. 00304IMSB (Vr-X), G-6/4 Secondary Boys/Men
59. 00306IMSB (Vr-X) F-6/2 Secondary Boys/Men
60. 00309IMSB (VI-X), l-9l4, (No I Secondary Boys/Men
61 . 0031 I MSB (VI-X), l-9l4, (No 2) S.T 35 Secondary Boys/I4en
62. 00312rMSB (Vr-X), r-r0/2 ST.13 Secondary Boys/lvlen
63. 00314MSB (Vr-X), r/8-4 Secondary Boys/lvlen
64. 00315MSB (r-X), G-8/4 Secondary Boys/lvlen

(Source: FDE Website)
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s# lnstitution's Name Postel Address Level

I AIMS Education System House No. 9. Street No. 49. Sector F-8/4 I - X & O L e v e l

2- Al - Hamd School of Islam and

Modern Sciences

House No. 625. Sawan Road. Sector G-I0i2 PG - XII

J . Al - Hateem School and Academy House No. 405. Street No.73. Sector G-8/l . PC - XII

4. Al - Mustafa Leaming lntemational

School

House No. 614, Street No. 29, Sector G-

t0/2

N-X

5 . Al - Noor Academy House No. 1823, Street No. 85, Sector I-

l0 / l

IX -XII

6 . Al - Shams Model School Sector E-l l. Golra Sharif N - X

7. Al - Siraat International School Plot No. l, Street No. 94, Sector G-l l/3 N . X

8. ALI School Svstem House No. I137, Neelum Road, Sector G-

9/4

N-X

9. Angelique School & College Street No. 81, Embassy Road, C-6/4 PG.  X I I

10 . Anelo Oriental School House No. 1028-1030, Street No. 10, Sector

t-t0t2

P G - X

l 1 APWA (All Pakistan Women

Association) School

Plot No. 26, Sector H-9/l N.X

12. Askari Public School & College House No. 4 I -A, Street No. 23.Sector I - | 0/4 P G - X

l J . Bahria Foundation College House No. 423. Street No. 0l . Sector F- | I / | VI - XI]

t4. Cambsford School System House No. 607, Street No. 29, Sector G-

1012

P G .  X

1 5 . Capital School System House No. 717. Street No. 3. Sector I-10i2 N-X

16. Career Public School & Cirls

College

Plaza No. 3-R. Markaz G-7. Sitara Market N-X

17. CDA Model School Sector I-9l4 I - X

18. Chanab School & Collese House No. 34, Nazim-ud-Din Road, Sector

F-8i4

IX -XII

1 9 . Crescent International School &

College

25-H. Ibn-e-Sina Road. Sector G- l0/3 P G - X

20. Dar Ali Bin Talib Opp. Al - Shifah Intemational Hospital, H-

8 t l

N - X

21. Dawn Model Public School Noman Plaza, Utility Store, I-10 Markaz P G - X

Appendix 9: List of Private Secondary Schools Situated in Urban Area of
Islamabad
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22. Faraz Academy House No. 431, Service Road North, Sector

r-8/2

I -X

23. Foundation Public School House No. 612, Service Road East, Sector

G-1014

I . X

1 A Grammar School of South Asia House No. 2 | 86, Street No. 34, Sector I-

t0/2

N.X

25. Ibn-e-Khaldun Intemational SchoolHouse No. 05, Ibn-E-Sina Road, Sector G-

l0/3

N - X

26. Innovative Hish School House No. 709, Main Double Road, Sector

G- l  l / l

N - X I I

27. lnternational Islamic School of

Excellence

Gulshan - e - Khudadad, Sector E-l l/l P C - X

28. lnternational School of lslamabad Post office 1124, Johar Road, Sector H-9ll N - X I I

29. lqra Pilot School House No. 468. Street No. 58. Sector I-8/3 N.X

30. Islamabad Children's Academy House No. 4/A. Street No. 5. Sector F-8/3 N.X

J l . Islamabad Science School &

College

House No. 24, Nazimuddin Road, Sector F-

8/r
VI - XII

32. Islamabad Science School &

College

House No. 4, Nazimuddin Road, Sector F-

I  l /4

N - X & O L e v e l

J J . Jinnah Muslim College of

Commerce

Plot No. 93-95, Aabpara Market XI  .X [

34. Jimah Public School & College Street No. 100, Sector G-l l/3 N - X I I

35. Kauthar College For Women House No. 168, Faiz Ahmed Faiz Road,

Sector H-8/2

IX -X I I&A

Level

36. Ken Academy House No. 527,lbn e Seena Road, Sector G-

)/3

v t  - x I I&o

Level

37. Khatoon-e-Fatima Hish School Street No. 55, Sector F-8/4 N-X

38. Leads School System PlotNo. l-F. Bazar No. 5. Sector I-10/l N - X

39. Marjan Public School & College House No.42. Street No. 38. Sector F-10/4 N - X I I

40. Mashal Model School Mohallah Dhaki, Nurpur Shahan, Bari

lmam

N - X

4 1 . Millat College Near Cricket Ground. G-7 Markaz V I - X [

A ' Modern Language School &

College

Plot No. 3E, Sher Bahadur Khan Arcade,

Sector l-10 Markaz

N - X I I

4t . Modern Language School & Plot No. 4-S. Street No. l24.SectorG-l l /4 N -Xl t
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College

44. National English School House No. 1506, Street No. 88, Sector I-

l0/1

N - X

45. National Textile Institute House No. 2. Street No. 38. Sector C-6/2 X - X I I

46. OPF Girls Collese Park Road, Sector F-8/2 N -XI I

A n Oxford Hish School House No.4l3. Street No.43. Sector G-9/l P G .  X

48. Pak - Turk Intemational Schools &

Colleges

House No. 8, Main Double Road, Sector F-

l0/3

VI - XII

49. Pak - Turk Intemational Schools &

Colleges

House No. 625, Main Double Road, Sector

G-t012

V I - X I I & O

Level

50. Pak Capital College Of Information

Technology

Plot No. 37. Zakaia Palaza. G-9 Markaz v t -x f

5 1 . Paragon Academy House No. 920 (GF), Sohni Road, Sector l-

l0 / l

IX -XII

52. PBF International College (PBC

Campus)

PIot No. 37, Sector H-9 N . X I I & O

Level

53. PIES Grouo ofSchools & Colleeesl2-K, Sitara Market, G-7 Markaz N -XI ' I

54. Punjab College Plot No. 92, Nazim-ud-Din Road, Sector F-

8t4

X I - X I I

55 . Punjab College of Information

Technology

Ghosia Plaza, Shahrah-e-Soharwardi,

Abpara,

XI  -X I I

56. Punjab College of Science Fazl-e-Haq Road, l2-D West, Bewal Plaza,

Blue Area

XI - XII

57. Roots Millennium Schools Street No. 100, Sector G-l l/3 PC-X&

IGCSE

58. Sakeena Zaheer Education Centre Dhraik Mohri, Near Golra Railway Station,

Sector F- l 3

N - X

59. School of Intemational Studies in

Sciences and Arts

I - Mauve Area, Sector G-9/l P G - X

60. School of Leaming (lnternational)House No. 6, Nazimuddin Road, Sector F-

t0l4

N-X

6 t . Shaheed Wali Khan Hieh School House No. 195, Street No. 57 Sector G-9/4 N -XI I

62. Shear Wood Academy l8-Park Road. Sector F-8/2, X - X I I

63. Sky Birds Academy House No. 429-C, Street No. 28, Sector G-

6/l-2

N - X
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64. SLS Montessori & School Plot No. 3-6. Street No. 124. Sector G-l l/4 I .X

65. Steo Ahead International School House No. 874, Main Service Road, Sector

t-10/4.

N . X

66. Chanab School & Collese Mushtaq Mension, 2"o Floor, Blue Area XI - XII

67. Super Nova School 9, Bhitai Road, Sector F-7ll I I I  -  XII

68. Super Tech College 5 - A, Super Market, Sector F-6 XI - XII

ov. Telecom Foundation Public School Sector G-8/4 N . X

70. The Educators (Federal Campus) House No. 57-C, Saddar Road, Sector G-

5/t-3

N - X

7 1 . The Brieht Scholars School House No. 252. Street No. 70. Sector G-8/l P G - X

72. The Brreht Scholars School House No. 303, Street No. 70, Sector G-8/1, P G - X

73 . The Educators (Capital Campus) Darbar Chowk. Service Road. Sector G-l li I N - X

74. The Jinnah School House No. 317. Street No. 58. Sector F-l0/3 N - X

75. The Mount Sinai School House No. 485. Street No. 9. Sector F-I0/2 N - X I I

76. The National School & College House No. 1465, Street No. 18, Sector I-

l0 / l

N-X

77. The Play School House No. 26, Nazimuddin Road, Sector F-

8/l

N - X

78. Wahid International School of

Excellence

Street No. 8, Sector F-10/2 N . X I I & O

Level

79. Zawiva Academv 3'o Floor. Al Babar Center. F-8 Markaz I X . X I I

80. Zia-ul-[slam Public Model School" N-X

(Source: PIER)
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