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Abstract

Parenting refers to the behavioral practices of the parent figures to rear or socializé their
children. However, parenting practices vary across the societies as western and eastern
societies have entirely different kind of approach towards parenting. In Asian culture,
parents who adhere to child rearing practices are relatively restrictive, controlling, and
at the same time, protective for children as compared to the western cullure.
Contemporary sociological researches indicated parenting practices as a major
contributor in the development of youth behavioural outcome, either positive or negative.
Keeping in view the significance of parenting practices on the basis of underpinnings
within the distinctive cultural vacuum, an in-depth scientific enguiry is needed to
understand the naiure of relationships between parenting practices and behavioural
outcomes among youth in a Pakistani context. A cross-sectional mixed methods study was
designed to conduct this research project. The researcher employed sequential
exploratory research strategy within mixed methodological design. The study was
conducted in Lahore; an educational hub, socio-economically diverse, and the second
largest city of Pakistan. in qualitative phase, the respondents of the study were the
parenis to understand the kinds of approved parenting practices among parents, while
Jor assessing the more reliable quantitative tool for the youth (students of public sector
colleges) were the respondents of the study. The calculated sample size (By implying
proportional random sampling technique) was 797 male students from boys colleges of
Lahore, Pakistan. In order to address the non-response rate in the field, the researcher
made 20% increase in the sample size, Therefore, the estimation with the increase of 20%
sample size for the study was calculated as 956 students. The results indicated that
negative reinforcements account for 40.3% (R? = 0.403) of the variations in the violent
beahvioural outcomes, negative reinforcements and life satisfaction was (R* = 0.299),
warmth dimension of parenting accounts for 48.2% (R? = 0.482) of the variations in the
self~confidence, and parental warmth accounts for 7.2% variations in the self-discipline
of the college students. On the basis of these findings, the study concluded that the robust
predictive effects of pareniing practices lend support to the moderating effects of youth
behavioural outcomes (either positive or negative). Implication of the findings for
parventing and youth behavioural practices and future rescarch recommendations are
also discussed.
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Chapter 1
INTRODUCTION

1.1 Introduction

Family as a social institution is considered as a significant and primary socialization
agent through which normative behaviours are learned by the children to conform with
the societal rules and regulations (Tomasello, 2015). The socialization process
significantly links the debate of preparing children by the parental figures for creating
conformity with the societal rules (LeVine, 1977). The growing body of knowledge has
increased the interest of researchers to understand the mechanism of shaping parenting
practices and how that practices affect the child outcomes. The literature has
unequivocally established that parenting practices are classified in to parental acceptance
and parental rejection that seek to explain the major causes and correlates of
developmental behavioural outcomes (i.e. positive or negative) in the children (Rohner,
1980; Rohner, Khaleque, & Cournoyer, 2004, 2005, 2012; Rohner & Khaleque, 2010).
The positive parenting practices (i.¢. parental acceptance) have been significantly linked
with the positive behavioural outcomes (such as self-confidence, self-disciplineg) of the
children (Pedilla-Walker e al., 2008; Nelson ef al, 2011). However, the negative
enforcements in the parenting practices are more associated with the eternalizing
behavioural outcomes/problems (such as violence) in the children (Acar, Ugus, and

Yildiz, 2017; Manzom and Schwarzenegger, 2018).

The current study examines the linkages between parenting practices and its

effects on the behavioural outcome of youth members (the emerging adults who gets



enrolled in college right afier their school education of matriculation level i.e. 10" grade
or secondary school level) of the society., A plethora of cross-cultural researches on
parenting practices and youth behavioural outcome have been conducted on Western,
American and Asian culturcs. However, there are less known about prevalent norms,
values, and cultural ethos that underlie the parenting practices among youth fnembers

within South Asian context especially Pakistan,

1.2 Parenting in Pakistan

Despite the number of available definitions of parenting practices, there is still no
consensus on the most suitable definition by numerous researchers. Nevertheless, the
most concise elaborations to describe the concept of parenting practices as specific
behaviours that parents do while rearing/raising their children (Darling & Steinberg,
1993; Spera, 2005). The child rearing practices include imposition and use of rules,
expectations, rewards and punishments by the parents which have a significant effect on
the developmental process of their children (Smokowski ef al., 2015; Luster & Okagaki,
2006). The same expectations are prevalent within the Pakistani contexi, where parents
have such kinds of responsibilities and obligations to perform the practices for the

upbringing of their children.

Parents are considered as one of the significant figures for the development of
children, where they have been observed as the primary caregiver that regulates the
behaviours i.e., social or anti-sacial behaviours (Rivas-Drake & Witherspoon, 2013). In

Pakistan, Islam provides the core cultural ethos for the parenting norms in the individuals









perform this primary function are called as primary caregivers who are normally expected
to be parents and grandparents. Therefore, it becomes important to examine the
dimensions and nature of parenting practices and its effects on the developmental

outcomes (either positive or negative) of the children.

Previously, parenting practices were mainly related with private or domestic
affairs within the family context, However, it has now increasingly become a public and
policy issues debate (Furedi, 2011; Rake, 2011). In this scenario, this may be considered
as a good thing that it highlighis the importance of parents’ behaviours to deal with the
children and how pareutal roles and responsibilities attached with them to perform such
duties (Bornstein, 2002; Holder, 2009). Over the years, researches within the socio-
psychological context have been conducted to explore the prevalent parenting practices
by focussing on the various factors that shape parenting behaviours or practices.
Personality dispositions of the children were widely studied with most being focused
towards parenting practices, The associations between parenting practices and deviance,
psychological health, and educational performance have been explored in detail, yet the
developmental outcome as positive (self-confidence, self-discipline, life satisfaction) and
negative (violence as the risk behaviour) are less understood. The purpose of present
study was to investigate the parenting practices and developmental outcome behaviours
of the young children. Though, pioneer researches have examined the relationship
between parenting practices and youth behaviour in some countries but their results need

more cross-cultural explanations especially within the Pakistani cultural standpoints.



Parenting is considered a universal phenomenon but parenting practices vary
across cultures ([jaz & Mahmood, 2009). A large number of western models on parenting
styles and practices has been developed as a logical place to start the studies in the non-
western world. However, functional equivalence in the parenting conceptual measures is
the significant concemn for applying the parenting constructs in cross-cultural context
(Berry et al, 1992; Stewart e al., 2000). This may guide the researchers to get the
functional equivalence of the measures within the indigenous culture as compared to
studies conducted across cultures. Functional equivalence could be attained by ensuring
the contractval validity within the culture of the participants to be observed. For instance,
parental strictness may be viewed as negative parenting in Western context while such
strictness might be equated with more involvement and concern of socialization for the
parents in Asian culture. Additionally, parental monitoring may be interpreted as the
breach in children’s autonomy within some cultures while such monitoring might be

considered as the more parental concern in Pakistani culfwre.

Keeping in view the cultural diversifies in parenting conceptions, Pakistani
culture is rooted within the context of Islamic teachings which may guide the parents to
performn their roles and responsibilities for socializing or rearing their children. In order to
understand the Pakistani indigenous cultural values, an in-depth scientific enquiry of
prevalent parenting practices is required that majorly conttibute in manifesting
developmental behavioural outcome in children. The country has a large chunk of young
population where it seems important to observe the developmental behavioural outcomes

with regards to parenting practices. This study particularly addressed vouth studying at






4. What is nature of the relationship between parenting practices and the

development of violent behavior among youth?

1.6 Major Study Hypotheses

1. Parental Acceptance (+VE Enforcements) manifests positive self-regulatory

behaviours among youth.

2. Parental Rejection (-VE Enforcements) cause violent behavioural outcome among

youth.

1.7 Major Statistical Hypotheses

1. There is a relationship between warmth parenting practices and self-confidence of

the college students.

2. There is a relationship between warmth parenting practices and self-discipline of

the college students.

3. There is a relationship between warmth parenting practices and life satisfaction of

the students.

4. There is a relationship between negative reinforcements and violent behavior of

the students.

5. There is a relationship between negative reinforcements and life satisfaction of

the students.






10

public disconrses within the Sociology of Family and Child Development with special
reference to parenting practices. Moreover, the interdisciplinary questions were asked to
understand the construction of parenting practices in Pakistani context, Ultimately, the
present research was conducted to find out how child rearing or socialization process
positively or n¢gatively contributes to the development of the children and how positive
and negative parenting practices are linked to the positive and negative developmental

outcome among the youth {i.e. college stadents),
1.9 Thesis Outline

The stody comprises five chapters. In first chapter, the researcher gives an introduction of
the research study, problem statement, study objectives and research questions of the

study, hypotheses, significance of the study, and thesis outline.

The second chapter presents the literature review of parenting practices and how it
effects the youth behavioural outcome. The researcher discusses the contemporary work
of family and child development research by the scholars. This section provides the
explanations of defining the concept and further opezatiomalizing the comcepts of
parenting practices and developmental outcome of youth {ic. college students).
Moreuover, the chapter includes the theoretical underpinnings of the parenting practices
and youth behavioural outcome and ends with the researcher’s conceptions regarding

parenting practices within the Pakistani context.

In chapter three, the researcher ¢laborates the stady methodology. The author

discusses about the research paradigm, research design, study population, sampling, data
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2.7.3 Neighbourhood and Community Factors

Parcnts are considered to perform a role as gatekeepers for controlling the activities of
their children regarding exposure to the neighbourhood (Kim, Hatherington, & Reis,
1999). Neighbourhood and community as important determinants influencing
developmental outcomes among children are believed to operate through divergent
farnily processes such as home environment and parenting practices (Klebanov, Brooks-
Guann, & Duncan, 1994). Neighbourhood and community (contextual) factors have been
ignored by the researchers for shaping and reshaping of the family processes and

developmental behaviour among their children (Simons et al., 2002).

Neighbourhood as an indicator to determine the parenting practices assesses for
managing the risk and opportunitics towards the children (Furstenberg & Hughes, 1997).
Numerous researches have elucidated harsh control and verbal aggression in the
disadvantaged neighbourhood significantly associated with the inadeguacy of coping
skills and lower efficacy among children (Klebanov, Brooks-Gunn, and Duncan, 1994;

Leventhal & Brooks-Gunn, 2000; Earls & Barnes, 1997).

The researchers have bifurcated two hypotheses, on the basis of types, to
understand the effect of neighbourticod and community on the behavioural conduct
problem (Simons ef af,. 2002). One is parenting buffering hypothesis while others named
as parenting evaporation hypothesis. High risk or disadvantages of neighbourhood may
become more critical and effective regarding perceived parenting practices among the

children in parenting buffering hypothesis. On the other end of the continuum, parenting
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considered to be a protective factor against the developmental out;mmes of the negative
{anti-social) behaviour among the children (Crick, 1996; Laible et al., 2014). Carlo ef a/.
(2014) illustrated the linkage between pro-social and anti-social (positive and negative)
behaviours and found that positive developmental outcomes of the behaviours protect the

children from the development of negative behaviours.

Good Sleeping Habits as a Pro-social Bebaviour among Children: Spilsbury and
colleagues have elaborated the effects of home environment on the sleeping habits of the
children (Spilsbury et al., 2005). The findings of the study suggested that parents who
promote or develop the act of responsibility among their children in daily routine is
associated with positive sleeping habits and outcomes. Moreover, Owens-Stively et al.
(1997) study on the sleep disorder and parenting discipline revealed that ineffective
parenting practices were more likely to be associated with sleep disorder in children.
Another study was conducted by Meijer, Habekothé and Van Den Witienboer (2001) on
the relationship between parental rules and time in bed. Various researches have also
developed the linkages of sleep hygiene with the nature of practices/behaviours
performed by the parental figures, where positive parenting contributes to good sleep
hygiene while negative parenting ensures the poor sleep hygiene among the children
(Fletcher ¢t al., 2004; Adam et al.,, 2007; Kelly & El-Sheikh, 2011). Vazsonyi et ai.
(2015) elaborated in their research on the two countries, Georgian and Swiss, data set,
The study revealed the relationship between parental warmth (cither positive or negative)

and problem behaviours with the mediated effect by sleep time and quality.
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program rules were more likely to be related with more involvement in watching
television. Another study by Lee (2013) elaborated the associations between parental
restrictive practice and the degree of internet use among the children. The study findings
confirmed that there is a significant association between parental restrictive mediation
and online risks and time spent online. The study highlighted that more parental
restrictive practices are likely to affect positively in terms of reduced time spent on

internet, online risks and addictive use of internet.

2.3.2 Parenting and Risk Behaviour

Researchers have recognized that parenting practices may be associated with the
developmental risk of children (Kotchick & Forehand, 2002; Stormshak et al., 2000).
Parental behaviours are considered to socialize the children and expected to influence
their developmental outcomes (Peterson & Hann, 1999). Aquilino and Supple (2001)
argued that parenting practices during socialization continue to exert influence on the
risk-taking behaviour among adolescents. On contrary, the quality of parent-child
retationship may play as a significant preventive factor in developing risk behaviour
among adolescents (Ackard et al., 2006).

The concept of risk behaviour is defined as the tendencies to involve in
potentially dangerous or harmful behaviours (Azmawati et al., 2015; Steinberg, 2008).
Researchers have significantly linked the debate of children involving in risk behaviours
on the basis of behaviours/practices performed by the parental figures towards their

children especially emerging adults. Parent figures socialize or rear their children to
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children experienced more or less feeling of love, care, comfort and nurturance from their

parents.

The theory assumes that if and when this need for positive response is not fulfilled by
parents or significant others, children tend to develop the following negative personality
dispositions, including: (1) hostility/aggression, (2) dependence, (3) negative selfesteem,
(4) negative self-adequacy, (5) emotional instability, (6) emotional unresponsiveness, and
(7) negative worldview. The theory postulates that rejected children tend to develop a
negative worldview characterized by beliefs that this world is a dangerous place, where
people in general are unfriendly, hostile, and not trustworthy (Batool & Najam, 2012).
The theory also predicts that the experience of parental rejection in childhood often leads
to the development of rejection sensitivity and psychological maladjustment that tend to
extend into adulthood worldwide across culture (Rohner & Khaleque, 2010; Ibrahim et
al., 2015). However, as we know, to date, only one study was conducted in the USA to

test this prediction of the IPARTheory (Ibrehim et al., 2015).

2.11 Conceptual Model

This section provides a critical perspective on the nurturance of positive or risk behaviour
by exploring the most prominent scientific theories of parenting practices. Following the
introduction and theorefical review of the literature, this section explains the conceptual
model which is illustrated in figure 2. This is the basic conceptual model of the research

and gives an overview of the whole research highlighting concepts that have emerged









50

Chapter 3

Methodeology
In this section, the researcher discussed the description of materials and methods used in
the study. It also deals with the research paradigm, research design and strategy, study
population, sampling procedure and sample size for the study, tools used in the research
and ethical considerations for the research. The study used mixed methods research
approach. In mixed method approach, the rescarcher opted sequential exploratory design.
In this design, qualitative section was followed through quantitative section in a
sequence. For the qualitative phase, the data were collected from the parents of the
students by conducting in-depth interview. Imtially, the qualitative study was conducted
to have the in-depth understanding of parenting practices and how it relates to the
outcomes of youth (students) behaviour, Later, the quantitative phase of the research was
carried out to investigate the nature of relationships between parenting practices and
youth behavioural outcome and how parenting practices affect the youth behavioural

outcomes.
3.1 Research Paradigm

In the research process, philosophical underpinnings remain hidden (Slife &
Williams, 1995), however they could significantly influence the research practice and it
needs to be identified as well. Philosophical worldview can be interchangeably used as a
paradigm that refers to the underlying assumptions and intellectual structure upon which

research and development in the field of inquiry is based (Guba & Lincoln, 2005), Some
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of the major research paradigms are positivism, constructivism, advocacy/participatory,

and pragmatism that guide the researcher to use particular research methods.

The positivist philosophical notions are considered as traditional form of research that
focuses more on quantitative research. Constructivism philosaphical ideas are often
combined with quaniitative findings of the research (Marshall & Rossman, 2006). It is
based on the major assumption, where subjective meanings have been developed out of
the product of social experiences (Guba, 1990; Schwandt, 2007). While those who
advocate the advocacy/participatory paradigm, they felt thal participatory paradigm is
more concerned with qualitative research approach, while foundation of the quantitative
phase of research. Moreover, pragmatism comes out of the debate on actions and
consequences (Cherryholmes, 1992). The pragmatic philosophical underpinnings use
mixed methods to derive knowledge about the problem through different pluralistic

approaches (Creswell, 2008).

In this study, pragmatic paradigm was employed which appears most appropriate
within the action and consequences debate in emphasizing research problem. Parenting
practices vary from culture to culture or society to society. The phenomenon has different
layers and these contextual understanding of the conceptual layers are difficult to

measure or observe through only the positivist or constructivist philosophical notiens.
3.2 Research Design

The study has used mixed methods design that provides direction for procedures

in research design to neutralize the bias inherent to integrate the quantitative and



qualitative methods of research and the selection of any method from both strands

(Creswell et al,, 2003).

Multi-methodology research strategy is required particularly in studying the parenting
that searches for the convergence of results across an array of discrete measurement and

modalities and paradigms of research in a broad range of socio-cultural settings

worldwide (Rohner, Khaleque, & Cournoyer, 2005).

Mixed
Methods
Design

Sequential
Exploratory
Strategy

Pragmatism

Paradigm

Figure 3.1: Framework for Research Design- The interconne_ctedness besween Paradigm,
Design, and Strategy of Ingquiry

3.2.1 Sequential Exploratory Design

Sequential strategy was used to shape the procedures for research (Tashakkori & Teddlie,
2003), where researcher use the integrative approach to converge the findings of two
divergent research strands (Creswell, 2008). This involve a start with any of the method
either qualitative or quantitative method. The researcher employed the sequential
exploratory strategy that first involves the qualitative research method to initially explore
the phenomenon of parenting practices, followed by the quantitative research method to

see the effect of parenting practices on positive and negative reinforcements among
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At present, 48 public sector colleges (21 male and 27 female based colleges) are
providing educational services for the graduates and undergradvates in the city. The
students come from all across the district and even from other districts for their
professional development. Owing to the significance due to educational capital and
culturally diverse population, Lahore has been denoted as an appropriate study setting for

this research.

3.4 Selection of the respondents

[n qualitative phase of the research, respondents were selected as students (male), parents
and teachers of the public sector colleges. However, male students comprised the
population of the study in the quantitative phase. According to Pakistan Education
Research Network (PERN), there were 33114 male students enrolled at public sector
colleges in district Lahorel. The college students are emerging adults to investigate the
importance of behavioural outcomes of the students on the basis of change in the nature
of parenting practices right after the S.S.C level (10th class) of education in the Pakistani
society. On another end, the students usually prove significantiy fruitful and purposeful in
the divergent researches as enabling to collect information from the population of the

diverse socio-economic backgrounds {Lohfind & Paulsen, 2005).

3.5 Sample Size

Deterimining an accurate and precise sample size implies the actual and true representation of the
stedy population. In quantitative phase of the study, the sample size was calculated throngh Taro

‘Yamane (1967) formula.
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The appropriateness could be assessed where given population in the study is known and
sampling frame is available. The list for the government colleges (boys) has been
obtained by approaching to the Directorate Colleges, Lahore for further selection of the
sample size by using the following formula from the total population i.e. male students of

the public colleges in District Lahore.

Table 3.1: Summary of Male Students’ Enrolment at Government Colleges (Boys) of
Lahore

No. of Boys colleges Nuomber of Boy Students

Total 21 Enrolment 33114

3.6 Calculation of Sample Size by using Formula

N
H:———z-
1+ Ne

Where; n = required sample size
N = Target Population size = 33,114
e = Margin of error (level of signifcance) = 3.5%
Margin of error is assumed to be at 3.5% and at confidence interval of 96.5%. Total
sample was calculated by using the formula as 797 male students. In order to address the
non-tesponse rate in the field, the researcher made 20% increase in the sample size to
handle the concern of non-response rate. Therefore, the estimation with the increase of
20% sample size for the study was calculated as 956 students who were studying at the

public sector colleges of Lahore. However, non-response rate is discussed below in
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detail. The fixation of the respondents in the qualitative phase of the research was limited

to four students, four parents and two teachers in each Focus Group Discussion.

3.7 Sampling Procedure

Sampling Procedure This section discusses the sampling process of the research study.
Moreover, it also considers the information on measures taken in the sampling process
for the selection of sample during the data collection. The researcher selected public
sector colleges for data collection from the students. Due to time limits, budgetary and
restricted research findings.

Due to the inconvenience of the limited time period and scarce funding, the
researcher did not able to conduct the survey in each of the government college (boys) of
Lahore. Therefore, the researcher selected eight public sector colleges out of 21 male
colleges from the list with the consultation of the supervisor, Therefore, the researcher
selected eight public sector colleges out of 21 male colleges from the list with the
consultation of the supervisor, Sample was allocated as per size of the students due to
unequal enrolments at selected public sector colleges of Lahore. Proportional sampling

technique was employed for assigning the sample as per proportional allocation at

Proportional allocation formula is given below.



57

Where:

ni = sample size for each college.

n = total sample size.

Ni= enrolment in each coliege.

N= total enrolment in selected eight colleges.

It was presumed to take an approval from the administrative head of the each
selected college i.e. principal before approaching or getting access towards students for
the data collection. The researcher met with the administrations (principals or vice
principals) of each college and ensured to maintain the confidentiality in terms of any
official records related with the students or the attendance sheets after the data collection.

The students have been enrolled in various faculties or disciplines at each college.
The research categorised the faculties in four groups for the analysis purpose. These
categories were a) Arts and Humanities, b) Social Scieaces, ¢) Natural Sciences.

3.8 Data Colilection Process

For data collection firstly, the researcher met with the administrations (principals or vice
principals) of each college, With the consent of administration and class teachers, the
researcher decided to fill up the questionnaires during class hours timing. The respective
class teachers were informed prior the collection of data from students and requested to
allow the researcher and his team to give 45 minutes in the <lass timings to collect the

data from the male students at each selected college. The rescarcher also informed the
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concerned teachers regarding permission from the administration to collect the data from
the students during class hours.

Before distributing the questionnaires for the data collection, the researcher first

introduced about himself and his team. Afier introduction, the researcher briefly
explained purpose of his visit, In addition, the researcher selected every fourth student
from official attendance sheets and takes consent from each selected respondent. The
researcher or his team members requested to include the next student for his participation
if the selected students refused or not absent in the class at the day of collecting data.
The allotted time period of 40 minutes in each session, the students were permitted to ask
by the researcher and his team in case of having no or less understanding regarding any
item of the questionnaire, However, the students were not allowed for any kind of
interaction with other students during the process of providing responses on the close
ended questionnaire. During the assigned time, the researcher or his team members were
vigilant to see either students missed or skipped or did not provide the response on any
item, that students was further requested to please fill the skipped or missed response on
that item. The same technique was applied to ensure the good response rate after the
completion of data collection during each session for thoroughly checking the
questionnaires items by the researcher or his team members. However, the questionnaires
with more than two missing items were treated as incomplete.

3.9 Research Team

There were selected two research assistants in the team who were doing research in the

same area of research or field of research. Both were postgraduates in the respective
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fields of Department of Sociology. The services provided by the team members have
been acknowledged and portfolio of each team members has also been attached herewith
at Appendix-B. The researched arranges two comprehensive sessions which briefly
introduced about the research and especially the data collection process. Meanwhile, the
researcher answered all the queries of the research assistants if they were not able to
understand any point. In addition, the plan for the data collection was mutually finalized
between research assistants and the researcher. However, the researcher also

communicated with them regarding research ethics as well.

3.10 Research Instrument

The study used the self- administered questionnaire as a research instrument which has
been applied particularly for the large sample sizes and completed during the collection
process by the respondents without any interference of the researcher (Wolf, 2008).
Moreover, the self- administered questionnaire was more appropriated to be used for the
literate populations (Babbie, 2010). The present study includes the same type of literate
population i.e. college students. The final criteria for the application of self- administered
questionnaire is the used of same preferred language and researcher ensure this
consideration as well for using self- administered questionnaire in the current study. The
researcher after due consultation with the supervisor developed the Urdu version of the
self- administered questionnaire which seems more easter to understand for the higher

secondary students i.e. college students.
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The instrument i.e. self- administered questionnaire has three major sections that
have been further divided in to sub-parts as well. The first section cousists of socio-
demographic information while second section measured the independent variable (1.V)
and third section measured the dependent variable {D.V).

3.10.1 Socio-demographic variables

The researcher measured socio-ecomomic and demographic characteristics of the
respondents’ in the study. The researcher asked the questions about college, discipline,
degree program they are emrolled in, monthly family income, level of education of
parents (i.e. mother and father), type of family, area of residence of the respondents,
nature of the job of parents, and status of grandparents (alive/dead).

3.10.2 Information Regarding Independent and Dependent Variables

Parenital Acceptance and Refection Questionnaire (PAR(Q) scale license has been
purchased by the Rohner Research Publications (Aanexure-C). However, the details on
the reliabilities of each scale as well as the means, 8.D. and Skewed distributions used in
the independent and dependent variable in the study have also been annexed at the end

(Annexure-D)

3.11 Pre-testing of Data Collection Tool (Questionnaire)
The data collection instrzment was pre-tested from the non-sampling areas to assess the
workability of the questionnaire. Thirty respondents were pre-tested for this purpose.

However, the pre-tested respondents were vot included in the rescarch sample. After
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completion of the pretesting, few questions including format of the questionnaire were

modified and the measuring tool was then finalized.

3.12 Ethical Considerations

Ethical considerations are the moral obligations for the researchers to follow the rules and
procedures of conduct in the respective research (Pring, 2000). Prior to get the data
collection in guantitative and qualitative phase of the research from the respondents, the
researcher seek permission from the administration of the selected colleges and the
teachers of each class teacher, from where the data had been collected. They were also
assured regarding the confidentiality of the data and use of data. In addition, the students
were allowed to quit at any stage in the data collection allotted time period of 40 minutes

whenever they wanted.

3.13 Analysis Plan

The analysis plan of the present study consists of three sections. The first section includes
the descriptive analysis while the second section draws the results from bivariate analysis

and third section shows the PLS-SEM modelling.

3.13.1 Descriptive analysis

Descriptive statistics are used to present the general summaries of the quantitative dataset
in the presentable form. It is used to explain the basic features of the quantitative data in
the research, Descriptive analysis helps the researcher for the simple interpretations of the

data and further simplify the large dataset in a sensible way. Trochim and Donnelly
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(2009) illustrates the descriptive analysis that reduces the huge amounts of data in a form
of simple summary. The researcher calculated the frequency distribution, means and

standard deviations of the respondents in the present study.

3.13.2 Bivariate analysis

Bivariate analysis allows the researcher to draw inferences on determining the
relationships between two variables. This type of analysis involves comparisons (e.g.
Independent sample t-test and Analysis of Variance), relationship (e.g causal
relationships such as simple linear regression) or the strength of relationships (e.g.
Correlation analysis). Pearson R Correlation indicates the sirength of relationships
between two variables. The coefficient in correlation analysis exhibits the positive and
negative type of relationship between the variables. Positive relationship indicates that
low scores on one variable tend to be related with low scores on the other variable while
the reverse is also true. Negative relationship between the variables suggests that low
scores on one variable tend to be related with high scores on the other variable and the
reverse is also true.

Independent samples f-fest is parametric test applied for comparing mean
differences of two independent groups. The test has a major assumption with dependent
variable on continuous scale and independent variable with two response categories on
nominal scale. Similarly, one way Analysis of Variance (one way ANOVA} is a
statistical test applied to determine the statistically significant means differences of

related population of three or more independent groups. Simple linear regression is
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The findings showed that there were 451 (55%) of the sampled population who
were in the 1% year of study at the college (intermediate level) while there were 365
(45%} of the students who were in the 2™ year of intermediate level at college.

Table 4.4: Distribution of the respondents on the basis of parental (futher and mother)
educational attainment

Variable Frequency Percentage (%)

Educational attainment of Father
i No Education 136 17
ii  Upto Primary 65
il Under Matric 72 9
iv  Matriculation 292 36
v Intermediate 132 16
vi  Bachelor 77 9
vii Master and Above 42 5

Total 816 100
Educational attainment of Mother
i No Education 198 24
ii  Upto Primary 102 13
1i  Under Matric T 14
iv  Mafriculation 256 31
v Intermediate 88 11
vi  Bachelor 36 4
vii  Master & Above 25 3

Total gle 100
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Table 4.4 describes the distribution of the respondents on the basis of parental (father and
mother) educational attainment. There were 136 (17%) of the sampled population who
had reported no formal education of their fathers and 65 (8%) of the students replied up
to primary level education of their fathers. There were 72 (9%) of the sample who had
stated their father's education under matriculation and 292 (36%) of the population had
indicated matriculation as their father’s educational attainment while 132 (16%) of the
students had described their father’s level of education as intermediate. There were 77
(9%) respondents who had exhibited the educationai attainment of their father as B.A
(Bachelor of Arts) and only 42 (5%) students had reported their father’s level ol

education as Master & Above.

There were 198 (24%) of the students who had stated with no formal education of
their mothers and 102 (13%) of the students reported with up to primary level education
of their mothers. There were 111 (14%) of the sampled population who had replied their
mother’s education as under matriculation and 256 (31%) of'the population had indicated
their mother’s education as matriculation whilc 88 (11%) of the siudents had described
their mother’s level of education as intermediate, There were 36 (4%) respondents who
had exhibited the educational attainment of their mother as B.A (Bachelor of Arts) and

only 25 (3%) students had reported their mother’s leve] of education as Master & Above.
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There were overwhelmingly sampled population 775 (95%) who reporied their
mother’s occupational status as housewife while there were only 41 (5%) of the students

who stated occupational status of mothers as service (i.e. government or private).

Table 4.6: Distribution of the respondents on the basis of Life Status of Grandparents

Items Alive Died Total

Frequency (%) Frequency (%) Frequency (%)

i Grandmother 279(34) 537(66) 816 (100)

ii Grandfather 286(35) 530(65) 816 (100)

Table 4.6 describes the distribution of the respondents on the basis of life status (i.e. alive
or dead) of grandparents (i.e. grandmother and grandfather). There were 279 (43%) of the
sampled population who reported their grandmother as ‘alive® and 537 (66%) of the
students bad indicated the life status of their grandmother as ‘died’. Additionally, there
were 286 (35%) of the sampled respondents who opted ‘alive’ status of their grandfather

while 530 (65%) of the respondents choose life status of their grandfather as *died’.
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Table 4.8: Distribution of the respondents on the basis of dailv usage of mobile phone,
internetand 1.V

Items <] Hour 1-3 Hours >3 Hours All the time Total

Frequency Frequency Frequency Frequency Frequency

(%) (%} (%) (%) (%)
i Mobile Phone 367(45)  264(32)  170(21) 152) 816 (100)
ii Internet 534(65)  145(18)  123(15) 1422) 816 (100)
i TV 586(72)  184(22) 43(5) 3(1) 816 (100)

Table 4.8 describes the distribution of the respondents on the basis of daily usage of
mobile phone, internet and Television, The response scale was divided in to four
categories (i.e. less than one hour, one to three hours, more than three hours and all the
time). The findings indicate that there were 367 (45%) of the respondents who had less
than one our usage of mobile phone and 264 (32%) of the sampled respondents who had
1-3 hours usage of mobile phone. There were 170 (21%) students who had more than
three hours usage of mobile phone while only 15 (2%) of the sampled respondents opted
the category of ‘all the time;,

The findings exhibit that there were 534 (65%) respondents who had less than one
hour usage of internet facility and 145 (18%) of the sample who had usage of intemet for
1-3 hoors while 123 (15%) of the students who had more than three hours usage of
internet facility. Moreover, there were only 14 (2%) respondents who had reported to use

the internet facility all the time.
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The findings state that majority of the sampled population 586 (72%) who had
reported to watch Television for less than one hour daily, 184 (22%) of the sampled
respondents reported to watch TV for 1-3 hours daily while 43 (5%) of the students
reported 1o watch TV for 3 hours daily. Furthermore, there were only 3 (1%) students

who reported to watch the television all the time,
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The findings propose that almost two fifth of the students 318 (39%) had liked to
spend their free time with their friends and 233 (28%) of the sampled students were like
to spend free time with their mothers while almost one fifth of the students 154 (19%)
would like to spend free time with siblings. Moreover, there were 63 (8%) of the students
who had liked to spend free time with their fathers and 48 (6%) of the sample had liked to

spend their free time with grandparents.
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Table 4.11 states the distribution of respondents on the items of perceived
warmith/affection (i.e. parental acceptance), The first items measured in perceived
warmth/affection that how parents say nice things about their children. The findings
illustrate that more than three fourth 625 (77%) of the respondents reported in the
category of almost always tru¢ about parents say nice things regarding their children and
there were 125 (15%) of the students had replied with sometimes true that parents say
nice things about them. Moreover, there were only 47 (6%) students who had stated with
rarely true response category regarding saying nice things of parents about their children
and there were 19 (2%) of the sampled students who had reported that it was almost

never true when their parents say nice things about them.

The second item in measuring perceived warmth/affection of the parenting
practices was how parents make it casy for their children to tell them things that are
important for them., The findings explain that more than half of the respondents 438
(54%) had reported that it was almost always true when parents make things easy for
communicating with them which are important and there were more than one fourth 218
(27%) of the respondents who had replied with sometimes true regarding their parents
make things easy to communicate that are important for them. There were 69 (8%) who
reported with rarely true and 19 (2%) who stated with almost never true that parents

make it easy for their children to tell them things that are important for them.

The findings propose that more than half of the students 439 (54%) had reported
with response category of almost always true that parents seem interested in what their

children want to do and there were 181 (22%) of the sampled respondents who reported
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Table 4.12: Frequency Distribution of Hostility/Aggression Behaviour of the respondenis

No Scale Items Almost Rarely  Sometimes  Almost
Never True True True
True

Frequency Frequency Frequency Frequency
(%) (%) (%) (%)

1 Hits me, even when 1 do not 554(68) 101(12) 55(7) 106(13)

deserve it

2 Punishes me severely when heis 368(45) 233(29) 128(16) 87(10)

angry
3  Says many unkind things to me  466(57) 144(18) 110{13) 96(12)
4  Goesout of his way tohurt my  436(53) 158(19) 102(13) 120(15)
feelings

5  Frightens or threatens me when  199(24) 170¢21) 209(26) 238(29)

[ do something wrong

6  Feels other children are better 322(39) 122(15) 177(22) 195(24)

than I am no matter what I do

Table 4.12 states the distribution of respondents on the items of perceived

hostility/aggression (i.e. dimension of parental rejection). The first item was measured in
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perceived hostility/aggression that how parents hit them, even when they do not deserve
it. The findings showed that there were 554 (68%) of the respondents reported in the
category of almost never true about parents hit them, even when their children do not
deserve it and 101 (12%) of the students had replied with rarely true that parents hit them,
even when they do not deserve. Moreover, there were only 55 (7%) students who had
stated with sometimes true response category and there were 19 (2%) of the sampled
students who had reported with almost true category when their parents hit them, even

when they do not deserve it.

The second item in measuring perceived hostility/aggression of the parenting
practices was how parents punish their children severely when they are angry on them.
The findings explain that 368 (44%) of the students had reported that it was almost never
true when parents punishes their children severely when they are angry and there were
233 (29%) of the respondents who had replied with rarely true and 87 (10%) who
reported with sometimes true that parents punish them severely when they are angry on
them. Additionally, there were 87 (10%) of the sampled students who stated with almost

true that parents punish them severely when they angry.

The findings exhibit that more than half of the respondents 466 {57%) had
reported that it was almost never true when their parents say many nnkind things to them
while 144 (18%) of the sampled students who had accounted rarely true when parents say
many unkind things to them. Additionally, there were 110 (13%) of the respondents who
had stated with sometimes true and 96 {12%) students with almost true when their parents

say many unkind things to them.
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The fourth item was measuring the perceived hostility/aggression with how
parents goes out of way to hurt feelings of their children. The findings showed that more
than half of the respondents 436 (53%) reported with almost never true with the statement
and there were 158 (19%) of the sampled students who had stated with rarely true that
pareats hurt the feelings of their children. In addition, there were 102 (13%) of the
respondents replied with sometimes true response category and 120 (15%) students with

almost true that parents goes out the way to hurt the feelings of their childrén.

The findings showed that slightly less than one fourth of the respondents 199
(24%) had replied with almest never true when parents threat them when they do
something wrong and more than one fifth of the respondents 170 {21%} had reported with
rarely true when parents threat or frighten their children whenever they do something
wrong. Additionally, there were 209 (26%) of the sampled population was with the view
of sometimes true when parents threat their children when they do something wrong and
there were 238 (29%) of the students had stated with almost true when parents threat or

frighten their children regarding their wrong doings.

The findings propose that slightly less than two fifth of the respondents 322
(39%) had reported with response category of almost never true that parents feel other
children ate better than me and there were 122 (15%) of the sampled respondents who
reported with rarely true while 177 {(22%) of the students with somctimes true that
parents feel other children are better than me. Furthermore, there ;:vere 195 (24%) of the
sampled respondents who had reported with almost true that parents feel other children

are better than me, no matter what I do.
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Table 4.13: Frequency Distribution of ndifference Neglect Behaviours of the

respondents

Ne Scale Jtems Almost Rarely  Sometimes  Almost
Never True True True
True

Frequency Frequency Frequency Frequency
(%) (%a) (%) (%)
1 Pays no attention to me 393(48) 171(21) 136(17) 115(14)
2 Istoo busy to answer my 486(60) 142(17) 119(14) 69 9)
questions

3 Paysno attention when Lask for 510(62)  115(14)  96(12) 95(12)

help

4  Paysalot of attention io me 5UD) 62(8) 146(18) 551(67)
5  Forgets important things I think 353(43) 160(20) 147(18) 156(19)

he should remember

6  Pays no altention to me as long  414(51) 165(20) 111(14) 126(15)

as 1 do nothing to bother him
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(12%) of the respondents who had stated with sometimes true and 95 (12%) students with

almost never true when parents pay no attention toward them whenever asked help.

The fourth itemm was measuring the perceived indifference neglect with how
parents pay lot of attention towards them. The findings showed that there were 551 (67%)
reported with almost true with the statement and there were 146 (18%) of the sampled
students who had stated with sometimes true that parents pay lot of atiention toward
them. In addition, there were 62 (8%) of the respondents replied with rarely true response
category aud 57 (7%) students with almost never true that parents pay lot of attention to

them,

The findings showed that more than two fifth of the respondents 353 (43%) had
replied with almost never true when parents forget important things that he/she should
remember and one fifth of the respondents 160 (20%) had reported with rarely trize when
parents forget important things which he/she should remember. Additionally, there were
147 (18%) of the sampled population was with the view of sometimes true when parents
forget important things and there were 156 (19%) of the students had stated with almost

true when parents forget important things what they think that they should remember,

The findings propose that more than half of the respondents 414 (51%) had
reported with response category of almost never true that parents pay no attention
towards them as long as they do nothing to bother them and there were 165 (20%) of the

sampled respondents who reported with rarely true while 111 {14%) of the students with
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sometimes true that parents pay no attention toward them unless they do things 10 bother

their parents.

Table 4.14: Freguency Distribution of Undifferentiated Rejection Behaviour of the

respondents
No Scale Items Almost Rarely  Somectimes  Almost
Never True True True
True
Frequency Frequency Frequency Frequency

(%) (%) (“0) (%)

1 Sees me as a big nuisance 568(70) 73(9) 83(10) 92(11)

2 Seems to dislike me 517(63) 71(8) 110(14) 118(15)

3 Lets me know I am not 452(55) 101(12) 144(18) 119{15)

wanted

The first item in measuring perceived undifferentiated rejection of the parenting
practices was how parents see their children as a big nuisance. The findings (Table 4.14)
explain that there were 568 (70%) had reported almost never true that parents se¢ them as
a big nuisance and there were 73 (9%) of the respondents who had replied with rarely
true and 83 (10%) who reported with sometimes true that parents see them as a big
nuisance. Additionally, there were 92 (11%) of the sampled students who stated with

almost true that parents see them as a big nuisance.
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The findings exhibit that more than three fifth of the respondents 517 (63%) had
reported that it was almost never true when their parents see them as a big nuisance while
71 (8%) of the sampled students who had accounted rarely true when parents see them as
a big nuisance. Additionally, there were 110 (14%) of the respondents who had stated
with sometimes true and 118 (15%) students with almost true when parents see them as a

big nuisance.

The third itern was measuring the perceived undifferentiated rejection with how
parents let them know that they are not wanted. The findings showed that there were 452
(55%) reported with almost never true with the statement and there were 101 (12%) of
the sampled students who had stated with rarely true that parents let them know that they
are not wanted. In addition, there were 144 (18%) of the respondents replied with
sometimes true response category and 119 (15%) students with almost true that parents

let them know that they are not wanted.
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Table 4.15 propose the distribution of respondents on the items of perceived violent
behaviour {i.e. dimension of behavioural outcome). The first item was measured in
perceived violent behaviour that how respondents reported that they like to fight. The
findings showed that there were 340 (42%) of the respondents reported in the category of
almost never true about they like to fight and 280 (34%) of the students had replied with
racely true that they had liked to fight. Moreover, there were only 110 (14%) students
who had stated with sometimes true response category and there were 86 (11%) of the

sampled students who had reported with almost true category that they had liked to fight.

The second item in measuring perceived violent behavior of the parenting
practices was how children had liked to hit something or someone, The findings explain
that 444 (54%) of the students had reported with almost never true that they had liked to
hit something or someone and there were 154 (19%) of the respondents who had replied
with rarely true and 111 (14%) who reported with sometimes true that they had like to hit
something or someone. Additionally, there were 107 (13%) of the sampled students who

stated with almost true that they had liked to hit something or someone.

The findings exhibit that there were 226 (28%) had reported that it was almost
never true when they become offend without any reason while 253 {31%) of the sampled
students who had accounted rarely true when they become offend without any reason.
Additionally, there were 143 (18%) of the respondents who had stated with sometimes
true and 194 (24%) students with almost true when they become offend without any

reason.
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The fourth item was measuring the perceived violent bcha;ziour that how children
lose their control on loose temper and start breaking things. The findings showed that
more than half of the respondents 427 (52%) reported with almost never true with the
statement and there were 147 (18%) of the sampled students who had stated with rarely
true that they lose their control on loose temper and start breaking things. In addition,
there were 88 (11%) of the respondents replied with sometimes frue response category
and 154 (19%) students with almost true that they lose their control on loose temper and

start breaking things.

The findings showed that thére were 139 (17%) had replied with almost never
true when they become emotional in loosing temper and one fourth of the respondents
205 (25%) had reported with rarely true when they become emotional whenever they lose
their temper. Additionally, there were 227 (28%) of the sampled population was with the
view of sometimes true when they become emotional when they lose their temper and
there were 245 (30%) of the students had stated with almost true whenever they lose their

temper, they become emotional.

The findings showed that slightly more than one fourth of the respondents 209
(26%) had replied with almost never true when they consider world as a dangerous place
and there were 231 (28%) of the sampled students had reported with rarely true when
they consider world as a dangerous place. Additionally, there were 189 (23%) of the
population was with the view of sometimes true and there were 187 (23%) of the students

had stated with almost true when they consider world as a dangerous place.
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The findings propose that slightly more than one fourth of the respondents 212
(26%) had reported with response category of almost never true that they cannot have
confrol on themselves and there were 222 (27%) of the sampled respondents who
reported with rarely true while 206 (25%) of the students with sometimes true that they
cannot have control on themselves. Furthermore, there were 176 (22%) of the sampled

respondents who had reported with almost true that they cannot have control on them.
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Table 4.16: Frequency Distribution of Self Confidence behavioural outcome of the

respondents
No Almost Sometimes  Rarely Almost
Always True True Never
Scale Items True True
Frequency Frequency Frequency Frequency
(%) (%) (%) (%)
1 1like my self 509(62) 164(20) 100(12) 43(6)
2 1feel that [ can do what other 543(67) 164(20) T4(9) 35(5)
can do
3 lbelieve life is precious 674(82) 74(9) 37(5) 31(5)

4 Ttis very easy for me to express  426(52) 209(26) 98(12) 83(10)

love for my parents

5  1fecl that can struggle hardand ~ 542(66)  178(22)  68(8) 28(3)
achieve the targets that 1 want
get

6  Itisvery easy forme totellmy  410(50) 195(24) 125(19) 86(11)
parents that I love them

7 1feel good about myself 434(53)  231(28)  118(15)  33(4)

8 Ifeel 1 may succeed in doing 450(55) 207(25) 90(11) 699)

what [ want to do

9  Itis quite casy forme to tellmy  395(48)  232(28) 111(14) 73(10)
friends that I like them

10 Lifeis a good thing for me 476(58) 186(23) 96(12) 58(7)
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Table 4.16 states the distribution of respondents on the items of perceived self-confidence
(i.e. behavioural outcome of the students). The first item was measured in perceived self-
confidence that I like myself. The findings illustrate that more than three fifth 509 (62%)
of the respondents reported in the category of almost always true and there were 164
(20%) of the students had replied with sometimes true that they like about themselves.
Moreover, there were 100 (12%) students who had stated with rarely true response
category regarding liking about themselves and there were 43 (6%) of the sampled

students who had reported with almost never true that they like about themselves.

The second item in measuring perceived self-confidence was related with the
feelings of doing things that other can do, The findings explain that there were 543 {67%)
had reported that it was almost always true with feelings of doing things that others can
do as well and there were one fifth 164 (20%) of the respondents who had replied with
sometimes true and 74 (9%) of the sampled respondents who reported with rarely true
that life is precious. There were 37 (5%) of the students replied with rarely true and 31
(5%) of the students with almost never true who believe that life is precious.

The findings propose the overwhelmingly sample of the students 674 (82%) had
reported with response category of almost always true that life is precious and there were
74 (9%) of the sampled respondents who reported with sometimes truc regarding their
parents interest in what their children want to do. Moreover, there were 107 (13%) of the
students with rarely true and 89 (11%) with almost never true response category believe

that parents were interested in what they wanted to do.
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The fourth item in measuring perceived self-confidence was that how easy for the
children to express love for their parents. The findings illustrate that slightly more than
half of the students 426 (52%) reported that it was almost always true when it was very
easy for us to express feelings of love for our children and there were slightly more than
one fourth 209 {26%) of the respondents who had stated with sometimes true whenever
they feel that it is easy to express my love for the parents. Furthermore, there were 98
{12%) of the respondents accounted rarely true and 83 (10%) of the students with almost

never tru¢ when it becomes easy to express love for their parents.

The findings exhibit that there were 542 (66%) had reported that it was almost
always true when they feel that they can struggle hard to achieve the desired targets while
178 (22%) of the sampled students who had accounted sometimes true when they feel
that they could struggle hard to achieve the targets. Additionally, there were 68 (8%) of
the respondents who had stated with rarely true and only 28 (3%) students with almost

never true when they feel that they can struggle hard to achieve the targets.

The sixth item measures the perceived self-confidence in behavioural outcome of
the students regarding ease to tell parents that they love them. The findings explain that
half of the respondents 410 (50%) who stated almost always true with the statement and
there were 195 (24%) of the sampled students who indicated sometimes true and 125
{15%} of the respondents replied with rarely true that it is very easy for them to tell their

parents that they love them.
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The seventh item was measuring the perceived self-confidence with how feel
good about themselves. The findings showed that more than half of the respondents 443
(53%) reported with almost always true with the statement and there were 231 (28%) of
the sampled students who had stated with sometimes true that they feel good about them.
In addition, there were 118 (15%) of the respondents replied with rarely true response

category and 33 (4%) students with almost never true that they feel good about them.

The findings showed that more than half of the respondents 450 (55%) who had
reported with almost always true that they may succeed in doing what they want to do
and there were 207 (25%) of the respondents who sometimes that they may succeed in
doing things what they want to do. There were 90 (11%) of the students had reported
with rarely true and 69 (9%) of the sampled students who replied with almost never true

whenever they feel that they may succeed in doing things what they want to do.

The findings showed that slightly less than half of the respondents 395 (48%) had
replied with almost always true regarding ease in telling the friends that I like them and
there were 232 (28%) of the sampled students had reported with rarely true that it is quite
casy for them to tell their friends that they like them. Additionally, there were 111 (14%)
of the population was with the view of sometimes true and there were 78 (10%) of the
students had stated with almost never true regarding easec in telling their friends that they

like them.

The findings propose that there were majority of the students 476 (58%) had

reported with response category of almost always true that life is a good thing for them
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they were not satisfied with their educational performance, while 204 (25%) of the
sampled respondents were don’t know regarding the statement. In addition, there were 92
(11%) of the students were disagreed and 71 (9%) of the respondents were strongly

disagreed that they were not satisfied with their educational affairs/performance.

The findings elaborate that there were 211 (26%) were strongly agreed and 208
(25%) of the sampled students were agreed that they have not enough time for
extracurricular activities while there were 103 (13%) of the sampled students who did not
know that if they get enough time for extracurricular activities. Furthermore, there were
184 (23%) of the students who were disagreed and 115 (14%) of the students were

strongly disagreed that they get enough time for extracurricular activities.

The findings exhibit that there were 195 (24%) of the respondents were strongly
agreed and 151 (19%) of the sample who had not able to decide about themselves. In
addition, there were 147 (18%) of the sample did not know and 186 (23%) of the students
were disagreed while 137 (17%) were strongly disagreed that thj; are not able to decide

about themselves.

The findings indicate that there were 167 (21%) of the respondents strongly
agreed with the statement that they had not allowed to select the subject for studies by
themselves and 137 (17%) were agreed that they were not atlowed to select the study
subjects as per own choice while 88 (11%) had no idea regarding the statement. [n
addition, 161 (20%) of the sampled students were disagreed and 263 (32%) were strongly

disagreed that they had not allowed to select the study subject by themselves.
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significant between violent behavior and life status of grandmother (=2.230, p<0.01),
where grandmother’s status of college students as died had higher means (M=16.23,

SD~=5.20) as compared to alive status (M=15.40, SD=4.76) of grandmother.

Furthermore, there was not statistically significant mean differences in perceived
indifference neglect on the basis of life status of grandmother (=-0.255, p>0.05), where
means of died status of grandmother had higher means (M=22.65, SD=6.45) as compared
to means of alive status of grandmother (M=20.84, SD=6.08). Additionally, the mean
differences in perceived undiiferentiated rejection of college students on the basis of life
status of grandmother was statistically significant (t=3.902, p<0.001), where
grandmother’s died status had higher means (M=22.65, SD=6.45) as compared to alive

status of grandmother (M=20.84, SD=6.08).
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occupation (F=0.643, p>0.05). However, there was statistically significant differences
between hostility/aggression of perceived parenting practices on the basis of fathers’
education (F=0.004, p<0.001).

Moreover, the findings indicate that there was no statistically significant
differences in perceived indifference neglect of parenting practices and the fathers’
occupation (F=0.186, p>0.05), while there was a statistically significant differences in
perceived indifference neglect and the father’s education of the college students(F=0.033,
p<0.05). In addition, there was no statistically significant differences between perceived
undifferentiated rejection and the father’s occupation of the respondents (F=0.246,
p>0.05), while there was also not statistically significant differences in indifference
neglect and father’s education of the respondents (F=0.880, p>0.05).

Table 4.30: Differences in Behavioural Outcome of the college students on the basis of
Fathers' Education and Occupation

Fathers’ Occupation  Fathers' Education

Variable F-value F-value
Self Confidence 0.009" 0.060™*
Violent Behaviour 0.049* 0.004"
Self-Discipline 0.487°% 0.190"
Life Satisfaction 0.182ns 1.455n

*p<03, ** p<.01, ***p<.001, 24~ ool saifcent
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Table No. 4.31: Relationship between positive enforcements and positive behavioural
outcome

Positive Behaviours Warmth / Affection

{(+ve enforcement)

Self Confidence 0.447++
Self-Discipline -0.138%*
Life Satisfaction -0.165%+
Conrelation significant at 0.01%*

Table 4.31 exhibits the relationship between warmth dimension of perceived parenting
practices and positive behavioral cutcomes of the college students. The findings indicate
that warmth/affection as perceived parenting practices was statistically correlated with
self-confidence of the students (r=0.447, p<0.01). The relationship was positive and
correlation coefficient reveals the strong relationship among warmth/affection and self-
confidence of the students.

Furthermore, the relationship between self-discipline and warmth dimension of parenting
practices was statistically correlated (r=-0.138, p<0.01). The nature of relationship was
negative and correlation coefficient indicates the weak relationship among the variables.
Additionally, there was a statistically correlation between life satisfaction and perceived
warmth/affection (t=-0.165, p<0.01), where the relationship was negative and weak in

nature aimnong the variables.
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Table 4.33: Predicting Perceived Parental Acceptance (+ve enforcements) on Positive
Behaviour among college students

Independent B R? Adjusted R? Constant F-Value Sig.
Variable Value

Self Confidence (Model 1)

0.447 0.200  0.199 10.365 203.750 0.001***
Self-Discipline (Model 2)
0.138 0.027  0.026 43.927 15,702 0.00]1***
Warmth Dimension
of Parenting Life Satisfaction (Model 3)
0.165 0.039  0.038 24,999 22.807  0.0071=

Note **¥*=p<.001

For the prediction of perceived parental acceptance (+ve enforcements), simple lineat
regression (entry method) with independent wvariables of perceived parental
warmth/affection was applied to explain the dependent variable (i.c. perceived
behavioural outcome). The findings indicate that self-confidence of students was
statistically significant related with perceived warmth/affection (F=203.750, p<0.001).
Moreover, the coefficient of determination (R?} revealed that perceived warmth/affection
as an independent variable accounts for 20% for the variations in self-confidence

(dependent variable) among the students.
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4.6 Multivariate Analysis

PLS-SEM is applied for predicting the estimation of models to provide the causal
explanations (Sarstedt ef al., 2017). PLS-SEM appeals solutions with small sample sizes
with models comprised of many constructs and large number of items (Willaby et al.,
2015; Hair ez al., 2017; Hair et al., 2019). By opting PLS-SIEM modelling technique, the
researcher constructed the model that predict the causal relationship between parenting

practices and behavioural outcomes of the youth (college students).

The path modelling were analyzed by using the SmartPLS software
(htttp://smartpls.com/). The path coefficients and R-squared values were determined to
provide the statistical basis for the testing of hypotheses whether the relationships
between the variables were statistically significant. The path coefficients indicates the
strength of relationship between the variables and R-squared values reflect the predictive

power between the independent and dependent variables.
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The results in Figure 4.1 indicates that direct paths, Negative Reinforcements to
Violence, Negative Reinforcements to Life Satisfaction, Warmth to Self Confidence, and
Wamth to Self-discipline were statistically significant. The explained variable (R-
squared) revealed that negative reinforcements accounts for 40.3% (R? = 0.403) of the
variations in the violent beahvioural outcomes of the college students. Moreover, the
value of path coefficient was 0.664 which indicated the strong positive strength between
negative reinforcements and violence as behavioural outcome of the students. The path
coefficient between negative reinforcement and life satisfaction of the college students
was reported as -0.509 which indicated the strong negative relationship between the
variables. However, the explained variable (R-squared) between negative reinforcements

and life satisfaction was (R*= 0.299).

The results further extracts that warmth dimension of parenting accounts for
48.2% (R? = 0.482) of the variations in the self-confidence behavioural outcome of the
students and path coefficient value (PC= 0.575) stated that there was a strong positive
relationship between warmth and self-confidence of the college students. Nevertheless,
there was negative relationship between wanmth and self-discipline of the college
students, where the value of path coefficient was reported as -0.290, However, the
explained variable (R-squared) value was 0.072 which accounts for 7.2% variations in the
self-discipline of the college students by predictive power of the warmth dimension of

parenting.
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The model examines the predictive relationship between the variables. The results
depicted that all the paths in the structural model were statistically significant (p<0.05).
The coefficient of determination (R2) determines that how variance in variables are being
explained through latent variables. The figure shows the value of coefficient of
determination (82=0.403) for “violence as behavioural outcome” among youth which
indicated negative parental reinforcements (i.c. parental rejection) moderately explain

40.3% of the variance in viplent behavioural outcome.

Numbers within the arrows are called as path coefficients, represented how strong
or weak the effect of one vartable on another variable. However, the researchers rank the
variables as per their statistical importance through the weights of each path coefficients.
The results asserted that inner model explained the value of path coefficient was 0.664
between negative reinforcements (NR) and violence as behavioural outcome of the
students, indicated positive and strong strength between the variables. The path
coefficient between negative reinforcement and life satisfaction of the cotlege students
were asserted as -0.509 which indicated the strong and negative effect between the
variables. In positive reinforcements (i.e. warmth/affection) and self-confidence, the path
coefficient was 0,575 that indicate the strongly positive effect between the variables
while path coefficient of warmth dimension and self-discipline was -0.290, shows weak

negative effect.

The hypothesized path relatonships between the variables show statistically

significant due to value of all standard path coefficients remain higher than 0.1.
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Consequently, parenting acceptance and rejection dimensions are considered moderately
strong predictors of self-confidence, life satisfaction and violent behavioural outcomes

among youth.

4.35: Results of Hypotheses testing using the PLS-SEM Model results

Hypothesis Relationship Path Coefficient R-squared
Hi NR to V 0.664 0.403
H2 NR to LS -0.509 0.299
H3 W to SC 0.575 0.482
H4 W to SD -0.290 0.072

N.R= Negative Reinforcements, V=Violence, LS=Life Satisfaction, SC=Self-confidence,
SD=Self-discipline

Table 4.35 shows the resulis of supported hypotheses H1, H2, H3 and H4, as evidenced
by the path coefficient and R-squared value between the vanables. Table illustrates that
there is a significant relationship between negative reinforcements and violence
behavioural outcomne of the college students, negative reinforcements and life satisfaction
of the students, warmth and self-confidence, warmth and self-discipline of the college

students. In addition, all the hypotheses were supported with the empirical conclusions.
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4.36: Cronbach’s Alpha, rho-A, Composite Reliability and AVE of the PLS-SEM Model

Scale Cronbach's tho A Composite Average

Alpha Reliability Variance

Extracted
(AVE)
Hostility 0.799 0.814 0.804 0.510
Indifference 0.823 0.826 0.824 0.539

Neg.

Life Satisfaction 0.720 0.743 0,725 0.352
Rejection 0.796 0.811 0.803 0.578
Self Confidence 0.606 0.609 0.603 0.204
Violence 0.765 0.777 0.756 0316
Warmth 0.736 0.745 0.722 0.280
Self-discipline 0.772 0.808 0.769 0.465

Table 4.36 illustrates the scale reliability values (Cronbach’s Alpha), composite

reliability and average variance extracted of the scales, The values of Cronbach Alpha for

the hostility was 0.799, indifference neglect was 0.823, life satisfaction was 0.720,

rejection was 0,796, self-confidence was (.606, violence was 0.765, warmth was 0.736

and self-discipline was 0.772. However, the value of composite reliability for the hostility

was 0.804, indifference neglect was 0.824, lifc satisfaction was 0.725, rejection was

0.803, self-confidence was 0.603, violence was (.756, warmth was 0.722, and self-
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Chapter 5§
DISCUSSION, SUMMARY, & CONCLUSION

5.1 Summary

The current study examined four behavipural outcomes among the college students; self-
confidence, self-discipline, life satisfaction and violent behaviour. Cerrelational anatysis
exhibited a significant and positive correlation between parental warmth (+ve parental
enforcements) and self-confidence of the students while significant and negative
relationship between positive parental enforcements and self-discipline and life
satisfaction among the college students. Additiomally, violence as the negative
behavioural outcome of the students was also significantly and positively correlated with

the negative parental enforcements.

The stody found the positive and negative enforcoments as the predictors of the
youth behavioural ‘outcomes among college students in Lahore, Pakistan. The simple
regression analysis revealed that perceivéd parental warmth dimension of parenting
practices accounts for the 20% variations in self-confidence and 2.6% in self-discipline
and 3.8% in life satisfaction of the students. In addition, perceived parental rejection

accounts for 26.2% variations in the violent behaviour of the college students.

On the basis of fathers® occupation, it was found that there were significant mean
differences in parental warmth dimension of parenting and younth behavioural outcome
dimension of self-confidence and violent behaviour. However, the mean difference were

statistically significant between level of fathers’ education and parental rejection
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Korean perspectives, where the findings indicate that negative practices employed by the
parental figures may increase in developing risk behaviour among the youth members in
Korean settings. Therefore, it is important to develop educational interventions to reduce
rejection or restrictive parenting practices attribution tendencies for both parents in the

family system, while encouraging their positive parenting practice.

The findings also revealed that parental rejection dimension of parenting was
associated with the violence as the behavioural outcome of the youth, The findings were
aligned with the number of studies where parental maltreatment was more associated
with the behavioural problem of the young or the adolescents especially in terms of
violence (Gilbert et al., 2009, Gérshoff, 2002; Howells & Rosenbaum, 2007). Maas,
Herrenkohl, and Sousa (2008) in their study also reviewed the same findings on child
maltreatment and the prevalence of youth violence. The review addressed the
associations between the direct effect of maltreatment of children and the higher
perpetration rate of youth violence among the maltreated children especially youth. Some
of the studies suggested that parents with extemalizing behavioural problems had more
harsh, bostile and physically punitive disciplinary encounters with their children (Baker
& Heller ,1996; DeKlyen ef al., 1998). , and the fathers’ parenting attributions appear to
be more strongly associated with adolescent externalizing behaviour than were the
mothers’ parenting practices (Aunola & Nurmi, 2005; Phares er al., 2005; Elgar e¢ al.,

2007; Nelson & Coyne, 2009).
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In addition, the original and creative aspects of the current study comes out as the
practical indication of parenting practices as “tiger pareniing” where positive and
negative parenting practices simultaneously affect the behavioural outcome among the
children. The findings illustrated the warmth parenting practices have negative
relationship or effect on the self-discipline among the children, where self-discipline may
be attained by using harsh and rejecting parenting practices that are purely within the
context of Asian culture. The findings were consistent with the siudy explored in Chinese
context (Want and Klieitman, 2006), while there might be other direction in the nature of
telationship existed where parenting warmth practices have direct relationships with the
self-discipline of the children (Romagnoli and Wall, 2012). This will open up different
pathways in the research area of parenting practices with reference to the development of
various categories of behavioural outcomes among the children.

5.2,1 Summary of Discussion

In current study, an attempt was made to investigate the empirical relationships between
perceived parenting acceptance-rejection and positive and negative behavioural outcome
among childten. A model was developed and tested by using PLS-SEM for the

assessment of proposed theoretical model between the variables.

The discussion involves from the socialization perspective, i.e. from seniors
members {parents) to the younger members {children) of the society (Trandis, 1995).
Findings articulated that parental rejection dimension (i.e. negative reinforcements) with

violent behavioural outcome while warmth dimension of parenting with self-confidence
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of the children have stronger positive weights. This means that where children face
perceived negative reinforcements they have more chances to be involved in violent
behaviour while perceived warmth/affectionate parenting reinforcements may enhance
the self-confidence among the youth members. Furthermore, perceived warmth/affection
parenting practice has negative path coefficients with self-discipline of the students
which indicate that perceived feeling of warmth, love, affection and care could diminish
the self-discipline. The results suggested that warmth parenting practices may be helpful
in increasing or boosting self-confidence and life satisfaction among the children while
warmth dimension of parenting practices may diminish self-discipline among children.
These results were consistent with the western literature {Lin & Fu, 1990; Stevenson &
Lee, 1990) up to the extent of self-confidence and life satisfaction among the children
while there was a reversal of results in the outcome of relationship between warmth

parenting and self-discipline within the western context (Steinberg et al., 1994).

The analysis indicated that warmth/affection parenting practices had a significant
and direct contribution to the prediction of self-confidence, self-discipline and life
satisfaction. However, parental warmth dimension accounts more in predicting self-
confidence as compared to the self-discipline and life satisfaction. Similar findings have
been reported in previous studies conceming the role of parental warmth dimension in the
development of self-regulatory behaviour in the adolescence and young children (Paxson
& Waldfogel, 2002).

On the contrary, patental rgjection dimension has a significant direct contribution

in predicting risk behavioural outcome (i.e. violent behaviour) among the children. The
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make generalizations of the findings. However, the findings describe the suitability and
applicability with the concemed segment i.e. male students of public colleges. Likewise,
the current research was done with students’ sample and did not represent school

children, university teenagers and uneducated young children of the country.

5.5 Policy Recommendation

The study will help the policy makers to develop the community based positive
parenting programs at the national or local level for the improvement of skills and
education in the parental figures in order to avoid unacceptable behavioural pattems
among children. This would ultimately increase the level of interaction and relationship
between parental figures and their children for the development of positive traits among
the children. Moreover, the study will also help the family counsellors to develop the
more comprehensive plan within the contextual notions of Pakistani cultural settings to
imply the appropriate parenting practices/behaviours performed for fostering durable and

positive relationships and interactions with children.
5.6 Recommendations for Future Researchers

The author recommends that the further studies should be conducted with more
qualitative elaborations including children in the respondents with the parents to validate
the resnlts of this study. A longitudinal analysis would be a good option to locate the
impact of parenting practices on youth behavioural outcome of the students. However,
the further research should be conducted with a bigger sample from different urban as

well as rural centers to locate socio-cultural difference in parenting practices and youth
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